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Oz

Giris: Ozel gereksinimli (OG) bir ¢ocugun katilmasiyla gereksinimleri degisen aileler en ¢ok cocuklarmin
yetersizligi ve nasil egitilecegi hakkinda bilgiye, maddi ve sosyal desteklere gereksinim duyduklarini ifade
etmektedirler. OG ¢ocuga sahip ailelerin gereksinimlerini karsilayan ve onlara destek sunan dnemli paydaslardan
biri dzel egitim dgretmenleridir. Bu nedenle, ailelerin ve OG bireylerin gereksinimlerini karsilayabilmeleri igin
ozel egitim 6gretmenlerinin teoride ve pratikte donanimli bir sekilde mezun olmalari1 gerekmektedir. Ancak 6zel
egitim Ogretmenligi programimin teorik olarak yogun olmasma ragmen uygulamaya yonelik eksikliklerin
bulundugu ifade edilmektedir. Bu ¢aligmada farkli gereksinimleri bulunan OG ¢ocuga sahip ailelerle erken
donemde uygulamaya katilmak isteyen 6zel egitim Ogretmen adaylarini, goniilliiliik cercevesinde bir araya
getirerek, ailelerin destek gereksinimlerinin ve 6gretmen adaylarinin uygulama gereksinimlerinin es zamanli
olarak karsilanmasini saglamak ve siire¢ sonunda aileler ile 6gretmen adaylarinin deneyimlerini ortaya koymak
amaglanmistir.

Yéntem: Arastirmada nitel arastirma yontemlerinden fenomenoloji deseni kullanilmistir. Arastirmaya OG ¢ocuga
sahip 4 ebeveyn ve 4 6gretmen aday1 katilmigtir. Yar1 yapilandirilmig gériismeler ve arastirmact giinliiklerinden
elde edilmis veriler, tematik olarak analiz edilmistir.

Bulgular: Siirecte yasanilan deneyim, ailelerin goziinde dgretmen adaylarini birer abi, abla konumundan ¢ikarip
O0gretmene doniistiirdiglini ortaya koymustur. Ogretmen adaylar1 da kendilerini zamanla bir 6gretmen gibi
gormeye bagladiklarini ifade etmislerdir.

Tartisma: Ozel egitimde yer alan paydaslarin, gereksinimleri dogrultusunda bir araya getirildigi goniillii
egitmenlik siirecinde her iki tarafin da ek yiik tistlenmeden kazanimlar elde ettigi goriilmektedir. Gontillii
egitmenlik siirecine benzer siireglerle o6zel egitim Ogretmenligi programinda uygulama yogunlugunun
arttirtlmasinin yararl olacag diigiiniilmektedir.

Anahtar sézciikler: Ozel gereksinimli birey, egitmenlik, zel egitim 6gretmen adaylari, géniilliiliik, fenomenoloji.
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Giris

Ozel gereksinimli (OG) bir gocugun dogumu ya da sonraki yillarda cocugun OG oldugunun &grenilmesi
anne, baba ve cocugun igerisinde bulundugu cevrede bazi zorluklar yasamasina ve ailenin stres diizeyinin
artmasina neden olmaktadir (Hassal vd., 2005). OG ¢ocugun 6zellikleri ve ihtiyaglariyla ailenin yasadig1 zorluklar,
aile ve gocuk icin belirli gereksinimleri ortaya ¢ikarmaktadir. OG ¢ocuga sahip ailelerin gereksinimlerinden biri
dogru bilgi ve destek gereksinimidir (Ozen, 2013). Bilgi gereksinimi tiim anne-babalar icin ortak olsa da bilginin
icerigi ailelerin almis oldugu hizmetlere, gocugun sahip oldugu 6zelliklere ve igerisinde bulunduklari kiiltiire gore
degisiklik gosterebilmektedir (Cavkaytar vd., 2017). Gliniimiiz bilgi caginda artan teknolojik gelismelerle birlikte
bilgiye erisim kolaylasmasia ragmen, OG gocuga sahip ailelerin cocuklarina konulan tani, yetersizligin tiirii ve
diizeyi ile ¢ocuklarmin egitim gereksinimlerini nasil karsilayacaklar1 konusunda bilgi gereksinimlerinin devam
ettigi soylenebilir (Kumcagiz vd., 2018). Aileler ¢ocuklarinin gelisimsel gerilik/yetersizlik riski tasidigini
ogrendiklerinde ya da gocuklar1 herhangi bir yetersizlik tanisi aldiginda gerilik/yetersizlik hakkinda bilgi edinme
gereksinimine ihtiya¢ duymaktadirlar (Sola & Diken, 2008). Cocugun yasinin ilerlemesiyle egitim, bakim ve varsa
tedaviyle ilgili artan sorumluluklar aile i¢inde gereksinimlerin degismesine ve sorunlarin artmasina neden
olabilmektedir (Laf¢1 vd., 2014). Bu sorunlarla basa ¢ikabilmek amactyla yakin ¢evrelerinden destek arayisina
(maddi destek, kisi destegi, manevi destek gibi) giren aileler gereksinim duyduklari bu destekleri alamama
durumlarinda ise psikolojik olarak etkilenebilmekte ve bunun i¢in uzman destegine gereksinim duyabilmektedirler
(Cifci-Tekinarslan vd., 2018). OG cocuklar, bagimsiz bir sekilde yasamlarmi siirdiirebilmeleri igin
gereksinimlerine gore 6zel egitim, bakim, terapi, saglik destekleri alabilmektedir (Kaytez vd., 2015). Aileler OG
gocugun egitim, bakim veya tedavi gibi ihtiyaclari i¢in dogrudan bir maddi destege, egitimi i¢in uzman destegine
ihtiyag duyarlar (Sahay vd., 2013). Tiirkiye’de son yillarda OG gocuklara ve ailelerine bu alanlardan hizmet
alabilmeleri igin saglanan desteklerde artis olmasina ragmen aileler i¢in maddi gereksinimler 6nemini siirdiirmeye
devam etmektedir (Kumcagiz vd., 2018). OG ¢ocuklarin ve ailelerinin gereksinimlerinin karsilanabilmesi igin
ailenin; yakin g¢evresi, sivil toplum kuruluslari, devlet ya da igerisinde bulundugu toplum tarafindan da
desteklenmesi gerekmektedir (Citil & Dogan, 2019). Bu desteklerle ailelerin kendilerini psikolojik olarak daha iyi
hissetmeleri ve gereksinimlerinin giderilmesi saglanabilir (Darbyshire & Stenfert-Kroese, 2012). OG ¢ocuklarin
ve ailelerinin gereksinimlerinin giderilebilmesi i¢in yapilacak ¢aligmalardan biri de goniilliiliik ¢alismalaridir.
Goniilliiliik; bireylerin herhangi bir maddi ¢ikar beklemeden kendi istekleriyle toplumsal yarari bulunan hizmetlere
destek verdigi (Yoneten-Balaban & Coban-Ince, 2015), kisinin kendine bakisini gelistiren bagimsiz ve yaratici bir
etkinlik alanidir (Yanay-Ventura, 2016). Goniilliliik faaliyetleri; ¢evre, saglik, egitim gibi gereksinim duyulan
farklr alanlar i¢in hizmetler saglar. Ayrica, genclerin kisisel yetkinlikler elde ederek mesleki gelisimlerine katki
saglamalarini ve is hayatina daha hazir hale gelmelerini kolaylastirir (Bagei, 2013; West & Pateman, 2016). Baska
bir ifadeyle, gonilliliik faaliyetleri genglerin i¢inde bulunduklart topluma yarar saglayacak sosyal
sorumluluklarini yerine getirebilmelerinin yani sira mesleki gelisimlerine katki yaparak kendilerine de bireysel bir
fayda saglayabilmektedir (Y6neten-Balaban & Coban-Ince, 2015).

OG ¢ocuga sahip aileler, ¢ocuklarinin bagimsiz yasamina katki saglayacak olan en iyi egitimden
yararlanabilmeleri icin ilk yillardan itibaren biiyiik bir ¢aba igerisine girmektedir (Hartley & Schultz, 2015). OG
¢ocuga sahip tiim ailelerin gesitli gereksinimleri, ¢cocuklarinin 6zelliklerine ve ihtiyaglarina gore farkli dallardan
uzmanlar tarafindan karsilanmasina ragmen aileler ve ¢ocuklar i¢in en 6nemli ve devam eden destek alaninin
egitim oldugu sdylenebilir (Kauffman vd., 2018). OG ¢ocuklarin icerisinde bulunduklar1 toplumda yasamlarimni
bagimsiz bir sekilde siirdiirmeleri i¢in gereken beceriler, ¢ocuklara saglanacak nitelikli ve yogun bir egitimle
kazandirilabilir (Ergiil vd., 2013). OG ¢ocuklarin bagimsizliga hazirlanacagi egitim-6gretim hizmetlerinde en
biiyiik sorumluluklardan biri kuskusuz ézel egitim 6gretmeninindir (OEQ). OG ¢ocuklar ve ailelerinin alacag:
egitim hizmetlerinde énemli bir konumda bulunan OEO’nin nitelikli bir sekilde yetistirilme sorumlulugu da &zel
egitim 6gretmenligi programlarmi (OEOP) hazirlayan ve yiiriitenlere diismektedir. Dolayisiyla nitelikli OEO
yetistirmek amaciyla OG bireylerin ve alanin gereksinimleri dikkate alinarak olusturulmus programlara ihtiyag
duyulmaktadir (Ozyiirek, 2008). OG bireylerin ihtiyaglarmi dnceleyen ve topluma katilimlarini kolaylastirmay1
amaglayan programlardan yetisen 6gretmenler ile 6zel egitim hizmetlerinin niteligi arttirilabilecektir (Sucuoglu &
Kargin, 2006). OEOP’in yeterlilikleri ve nitelikleriyle ilgili farkli paydaslarla yapilan galismalarda programlarda
ve verilen derslerde uygulamanin yetersiz kalmasi ortak bir goriig olarak yer almaktadir (Biyiikalan-Filiz vd.,
2018; Dedeoglu vd., 2004; Ergiil vd., 2013; Karasu vd., 2014; Nartgiin, 2010; Ozen vd., 2009; Ulay, 2018).
OEQ’yi yetistiren programlarla ilgili yapilan ¢aligmalarda ortaklasan vurgu ise programlarda uygulamaya y&nelik
calismalarm yetersiz olmasidir. Ozellikle 2016 yilindan 6nce OEQ’i yetistirmede basvurulan kategorik yapiyla
(Zihin Engelliler, isitme Engelliler, Gérme Engelliler ve Ustiin Zekalilar/Yetenekliler Ogretmenligi Programlarr)
ilgili yapilan degerlendirmelerde uygulamanin yetersizligiyle ilgili ortaya ¢ikan elestiriler dikkat ¢ekicidir.
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OEQ’yi yetistirmede bagvurulan kategorik yapida yer alan Zihin Engelliler Ogretmenligi Programinda
genel kiiltiir dersleri icerisinde 6 ve meslek bilgisi derslerinde 20 olmak iizere toplam 26 uygulama dersi, 2016
yilindan sonra uygulanmaya baslayan ve 2018 yilinda yeniden sekillenen OEOP’te ise alan-zorunlu derslerinde
10, genel kiiltiir derslerinde 2 ve meslek bilgisi derslerinde 12 olmak {izere toplam 24 uygulama ders saati
bulunmaktadir (Ulay, 2018). OEOP’te 2016 yilia kadar uygulanan Zihin Engelliler Ogretmenligi Programina
gore toplam ders saati igerisinde uygulama saatlerinin diistiigii soylenebilir. Bununla birlikte yeni programda da
VII. ve VIII. yartyilda verilen 6gretmenlik uygulamasi dersinin agirligimin azaltilarak VI. yariyildan baglayarak
farkli alan-zorunlu dersleri igerisinde uygulama derslerine yer verildigi goriilmektedir. 2016 yilindan itibaren
uygulamaya konulan birlestirilmis OEOP’le iliskili olarak, farkli paydaslarla yapilan degerlendirmeleri ortaya
koyan c¢aligmalarin su an igin yeterli diizeyde olmadig1 s6ylenebilir. Uygulamaya konulan program yeni olmasina
ve programla ilgili yapilan sirl galismaya ragmen OEOP’te dgretmen adaylari igin goriilen uygulama
eksikliginin 6zellikle 6nceki kategorik yapida yer alan zihin engelliler 6gretmenligi programinda oldugu gibi
devam ettigi soylenebilir (Biiyiikalan-Filiz vd., 2018; Ulay, 2018). Ayni dogrultuda farkli alanlarda 6gretmen
yetistiren diger programlarda da uygulama konusunda yasanan eksiklikler vurgulanmaktadir (Aslan & Saglam,
2018; Ayka¢ & Stebler, 2019; Bozak vd., 2016). Ogretmen yetistiren mevcut programlarin uygulamadaki
eksiklikleri Milli Egitim Bakanligi (MEB) tarafindan da dikkatle izlenilmektedir. MEB tarafindan agiklanan Mutlu
Cocuklar Giiglii Tiirkiye: 2023 Egitim Vizyonu paketinde insan Kaynaklarmin Gelistirilmesi ve Yonetilmesi
baslig1 altinda “Ihtiya¢ duyulan 6lgiitleri tastyan egitim fakiiltelerinde, 6zgiin bir yapilanmayla uygulama agirlikl
Ogretmen yetistirme programlart diizenlenecektir.” ifadesinin yer aldigi goriilmektedir (MEB, 2018). MEB
tarafindan 2023 hedefleri arasina aliman ve Ogretmen yetistirme programlarini etkileyecek bu degisiklikler
uygulamanin énemini bir kez daha 6n plana ¢ikarmaktadir. Ogretmen adaylarinin mesleki yeterlilikleri yiiksek,
alaninda bilgili ve Tirkiye’nin uzun dénemli hedeflerine katk: saglayacak aidiyet duygusu yiiksek 6gretmenler
olabilmeleri ve mutlu gocuklar yetistirebilmeleri i¢in deneyimlerini arttirmalar1 gerektigi agiktir.

Ozel egitim hizmetlerine dahil olmak igin yetisen dgretmen adaylar1 OG bireyler ve aileleriyle ilgili
goniillillik faaliyetlerine katilarak hem c¢alisacaklari alani taniyabilirler hem de kendilerini mesleki agidan
gelistirme firsat1 yakalayabilirler. Sadece goniilliller i¢in degil biitin 6gretmen adaylarinin esit firsatlardan
yararlanabilmesi i¢in de imkanlar olusturulmalidir. Bunun i¢in de program diizenleyicilerin esit firsatlarda
diizenlemeler yapmasi gerekmektedir. Ogretmen adaylarinin elde edecegi kazanglarm yam sira géniilliiliik
faaliyetlerinin OG ¢ocuga sahip ailelerin maddi, sosyal ve egitim alaninda gereksinimlerinin karsilanmasinda da
yararli olacag1 sdylenebilir. OG ¢ocuklarla ¢alisacak dgretmen adaylarmin uygulama firsatlartyla deneyimleri
arttirilirken, bu siiregte dogru bir sekilde yonlendirilmeleri de gerekmektedir. Ogretmen adaylarinin ilk defa
karsilasacaklart OG ¢ocuklarin gereksinimlerini belirleme, bu gereksinimlere yénelik program hazirlama ve bu
programi uygulama siireglerinde ihtiyag duyduklart desteklere ulagmalari onlara saglanacak danigmanlik
hizmetiyle saglanabilir. Deneyimli uzmanlar tarafindan sunulan danismanlik hizmetleriyle 6gretmen adaylarina
rehberlik hizmeti saglanirken, ayn1 zamanda 6gretmen adaylarinin giiglii ve zayif yonlerini belirleme, ¢aligmalarin
degerlendirme ve siireci gozden gegirerek yeniden diizenlemeleri i¢in destekler de saglanabilir (Maheady vd.,
2004). Ogretmen adaylarina saglanacak danismanlik hizmetiyle kuramsal bilgi ve uygulamay1 birlestirebilmeleri
i¢in firsatlar olusturulabilir (Vuran vd., 2014).

Ozel egitim alaninin en dnemli paydaslari olan OG gocuklar, aileleri ve OEO’leri igin yukarida birgok
gereksinimin lizerinde durularak bu paydaslarin yasadiklart zorluklar ve gereksinimleri ele alinmaya ¢aligiimistir.
OEO adaylar1 igin egitimleri sirasinda ihtiyag duyduklari uygulama firsatlarinin alanda &n plana ¢iktigi
goriilmektedir. OG ¢ocuga sahip aileler i¢in de ¢ocuklarin bagimsiz yasama hazirlanmas: siirecinde bilgi, sosyal
ve psikolojik destek, egitim ve maddi gereksinimler vurgulanmistir. OEQ adaylarinin ve OG ¢ocuga sahip ailelerin
bu gereksinimlerinin karsilanabilmesi amaciyla goniilliiliikk esasina dayanan mevcut ¢aligma planlanmistir. Bu
calisma kapsaminda OG cocuklarla uygulama deneyimlerini arttirmak isteyen 6gretmen adaylariyla gocuklarmin
egitim gereksinimlerini karsilamak i¢in uzman destegine ihtiya¢ duyan ailelerin goniilliiliik ¢cercevesinde bir araya
getirilmesi amaglanmistir. Ayrica dgretmen adaylarinmn ilk defa OG bir ¢cocukla karsilasacak olmalar1 ve ailelerin
ihtiya¢ duyduklar bilgi ve destek gereksinimlerini karsilayabilmek amaciyla 6zel egitim alaninda deneyimli
uzmanlarca danigmanlik hizmetinin sunulmast da planlanmstir. Dolayistyla OEO adaylar1 ve OG gocuga sahip
ailelerin gereksinimlerinin karsilanabilmesi icin planlanan bu ¢alismanin amaci OEOP’e devam eden dgretmen
adaylarinin ve ailelerin katildiklar1 gonillii egitmenlik siirecinde (GES) yasadiklari deneyimleri ve bu
deneyimlerindeki gelisimi, 6gretmen adaylarinin ve ailelerin goriislerine dayali olarak anlamaya ¢aligmaktir. Bu
amag dogrultusunda su sorulara yanit aranmaistir:
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1. Ogretmen adaylari (goniillii egitmenler) icinde bulunduklari egitim-6gretim dénemine kadar OEOP’te ve
katildiklar1t GES’te yasadiklar1 deneyimleri nasil tanimlamaktadirlar?

2. OG ¢ocuga sahip aileler GES’te yasadiklar1 deneyimin kendilerine, cocuklarma ve 6gretmen adaylarina
yansimalarini nasil tanimlamaktadirlar?

Yontem

Bu boliimde arastirma deseni, ¢calisma grubu, veri toplama araglari, GES’in gerceklestirilmesi, verilerin
toplanmasi, analizi ve inandiriciliga iliskin bilgiler verilmektedir.

Arastirma Deseni

Bu arastirma, OEOP’e devam eden &gretmen adaylarmin ve ailelerin GES’teki deneyimleri ve bu
deneyimlerindeki gelisimi kendi goriislerine dayali olarak anlamayi1 amagladigi i¢in nitel arastirma yaklagimi
kapsaminda yer alan fenomenoloji deseninde gerceklestirilmistir. Fenomenoloji deseniyle bir olguya iliskin
bireylerin deneyimleri ve bu deneyime yiikledikleri anlamlar ortaya g¢ikartilmaya calisilir. Fenomenolojide
bireylerin algilarin1 ortaya ¢ikarmak kadar bu alginin hangi ortam ve kosullar icerisinde nasil sekillendigini
anlamak 6nem tasimaktadir (Creswell, 2012).

Calisma Grubu

Aragtirmada, uygulama deneyimi kazanmak isteyen dgretmen adaylari ile gocuklarinin ve kendilerinin
egitim ve bilgi gereksinimlerini karsilamak isteyen OG ¢ocuga sahip ailelerin goniillii egitmenlik siirecinde
yasadiklar1 deneyimlerin ortaya konulmasi hedeflendiginden amagli 6rnekleme yontemi kullanilmigtir. Uygulama
deneyimlerini arttirmak isteyen ve arastirmacilara bagvuran dort 6gretmen aday1 ve ¢cocuklarmin gelisimine katki
saglamak icin destek arayan {i¢ aile kendi amaglari dogrultusunda bir araya getirilmistir. Amaglh 6rnekleme
yontemi derinlemesine bilgi elde edilmek istenilen alanda yer alan kigilerin arastirmacilar tarafindan
belirlenmesine imkan saglayan bir 6rnekleme yontemidir (Creswell, 2012). Aragtirmanin ¢alisma grubu OEOP’e
devam eden ve goniilli egitmenlik yapan dort 6gretmen aday1 ve bu d6gretmen adaylarinin géniilli egitmenlige
devam ettikleri OG ¢ocuga sahip dort ebeveynden olusmaktadir. Katilimcilara calisma grubuna katilimlari igin bir
iicret 6denmemis ve herhangi maddi bir destek sunulmamistir. Arastirmanin ¢alisma grubuna iliskin 6zellikler
Tablo 1’de verilmistir.

Tablo 1
Calisma Grubu Ozellikleri

Lo Sinifi Egitim g Medeni . Calisma
Kod adi Cinsiyeti  Yas1 diizeyi diizeyi Cocugun tanist durumu Eslestirmeler siiresi
Egitmen 1 Erkek 22 3 Ogrenme giicliigii Bekar  Annel 10 hafta
Egitmen 2 Kadin 20 2 Otizm siiphesi Bekar Anne 2vebabal 8 hafta
Egitmen 3 Kadin 20 2 Otizm siiphesi Bekar Anne2vebabal 8 hafta
Egitmen 4 Erkek 21 3 Otizm siiphesi Bekar Anne 3 9 hafta
Anne 1 Kadin 38 Onlisans  Ogrenme giicliigii Bekar Egitmen 1
Anne 2 Kadin 41 On lisans Otizm siiphesi Evli ngf“e“ 2ve
egitmen 3
. . . . . Egitmen 2 ve
Baba 1 Erkek 45 Lise Otizm siiphesi Evli .
egitmen 3
Anne 3 Kadin 40 Universite Otizm siiphesi Bekar Egitmen 4
" e Egitmen 1 ve
Cocuk 1 Kadin 9 2 Ogrenme gligligii anne 1
Egitmen 2,
Cocuk 2 Erkek 6 Anasinifi Otizm siiphesi egitmen 3 ve
anne 2, baba 1
. . . Egitmen 4 ve
Cocuk 3 Erkek 6 Anasinifi Otizm siiphesi

anne 3
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Arastirmacilar ve Rolleri

Arastirmacilar GES’te hem arastirmaci hem danigman olarak rol almiglardir. Arastirmanin birinci ve
ikinci yazari her hafta oncelikle egitmenlerle daha sonra ise iiclincii yazarla goriisme gerceklestirmistir.
Gorlismelerde egitmenlerin bir dnceki hafta neler yaptiklari, bir sonraki hafta neler yapacaklari, karsilagtiklari
sorunlar ve ¢oziimler ele alinmistir. Arastirmacilar ii¢ haftada bir ailelerin bilgi ve egitim ihtiyaglar icin ailelere
danismanlik sunmuslardir. Arastirmacilara iliskin 6zellikler Tablo 2’de verilmistir.

Tablo 2

Arastirmact Grubu Ozellikleri

Kod ad1 Cinsiyeti Caligma deneyimi C:i;inlla Cahszlkal sln 0G 0G g;fgﬁ;:;g;leﬂe
Ozel egitim 6gretmenligi, Osretmen Ogrenme giicliigii,
Aragtirmaci 1 Erkek Ogretim elemant, e%i tirme otizm spektrum 10 y1l
doktora dgrencisi yeus bozuklugu
Ozel egitim 6gretmenligi, Osretmen  OUZM spektrum
Aragtirmaci 2 Erkek Ogretim elemant, e%i tirme bozuklugu, zihin 12yl
doktora dgrencisi yeus yetersizligi

Otizm spektrum
bozuklugu, zihin 35 yil
yetersizligi

Ozel egitim 6gretmenligi, Ogretmen

Aragtirmaci 3 Kadm e .2 .
Ogretim uyest yetistirme

Not: OG = bzel gereksinimli.
Veri Toplama Araclar

Aragtirmada veri g¢esitliligi saglamak amaciyla goriisme, aragtirmaci ve katilimei glinliigii tekniklerinden
yararlanilmigtir. GES siireci boyunca arastirmaci ve katilimer giinliikleri tutulmus, GES bitiminde ise hem
ogretmen adaylar1 hem de ailelerle yari-yapilandirilmis gériismeler gerceklestirilmistir. Katilimcilardan GES’e ve
yari-yapilandirilmis goriismelere katilimlari i¢in sozlii ve yazili onamlart alinmistir. Aragtirma igin GES 6ncesi
Anadolu Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yaym Etigi Kuruluna basvuru yapilmis ve
29.04.2019 tarih ve 31994 sayili karar ile etik kurul onay1 alinmistir.

Goriisme

Aragtirma verileri, arastirmaciya ek sorular sorabilme olanagi sagladigi icin yari-yapilandirilmig
goriigmeler ile toplanmistir. Goriigmelerde 6gretmen adaylari ve ebeveynler i¢in ayr1 ayr1 sorular olugturulmustur.
Yari-yapilandirilmig goriisme sorulari nitel aragtirma yontemiyle ¢alisma deneyimi bulunan ve ozel egitim
alaninda c¢alisan 5 farkli uzmana gonderilmistir. Uzmanlardan gelen doniitler dogrultusunda arastirmacilar,
goriigme sorularinin son halini olusturmuslardir. Goériismeler yaklasik olarak 25 ila 30 dakika arasinda siirmiistiir.
Gorlismelerde 6gretmen adaylarina GES ile ilgili duygulari, ¢ocukla deneyimleri, GES’in katkilart ve GES’te
alinan danigmanligi degerlendirmeye yonelik sorular sorulmustur. Ailelere ise egitmen ve ¢ocuklarindaki geligim,
GES’e yonelik goriislerini ortaya koymay1 amaglayan sorular sorulmustur.

Arastirmact Giinliigii

Arastirmada veri ¢esitliligini saglamak amaciyla goniillii egitmenlerle yapilan haftalik goriismeler
sirasinda arastirmacilar tarafindan giinliik tutulmus ve bu gorlismeler ses kayit cihaziyla kaydedilmistir. Haftalik
goriismelerden alinan ses kayitlarinin dkiimii ve analizi yapilmamistir. Thtiyag duyulmasi halinde bu ses kayitlari
dinlenilmis ve bu goriigmelerle yari-yapilandirilmis goriismelerde elde edilen verileri karsilastirilmistir.

Kattlhimc Giinliigii

Aragtirma siirecinde goniillii egitmenlik yapan Ogretmen adaylari her hafta iki giin uygulamaya
katilmiglardir. Ogretmen adaylar gittikleri haftalarda her giin igin giinliik tutmuslardir. Katilimeilar bu giinliiklerde
goniilli egitmenlik yaptiklari eve gitmeden 6nce ve sonra nasil hazirlandiklarina, neler yaptiklarina, cocukta neler
gordiiklerine ve neler hissettiklerine yer vermislerdir. Katilimc1 gilinliiklerinden elde edilen verilerin analizi
yapilmamis ancak bu giinliiklerle yari-yapilandirilmis goriismelerde elde edilen veriler karsilastirilmistir.

GES’in Gergeklestirilmesi
GES’in nas1l yiirtitiildiigiine iliskin ilerleyis Sekil 1’de verilmistir.
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Sekil 1
GES’in Isleyisi

Ailelerin Cocuklarn Ogretmen Ogretmen Goniillii
basvurmasi deserlendirilmesi adaylarinin adaylarinin egitmenlerin
¥ & bagvurmast degerlendirilmesi belirlenmesi
( s ..l].. ) ( ) ( ) ( ) ( . . .
qunu . Gonilli Cocuklarla goniillii ngullu
egitmenlerle <. . .. . Cocuklar hakkinda egitmenlerle
danigmanlarin egitmenlerin evlere cgitmenlerin bilgilendirme ¢ocuklarin
- . itmeye baglamasi tanigmasi . .
haftalik gériismeleri ) kg ) L ) L ) eslestirilmesi
Danigmanlarin Danigsmanlarin S(;?rlrllclsllllllerle arl- Ailelerle yari- Calismanm
kendi aralarinda ailelerle aylik £ Y yapilandirilmig s
g . g . yapilandirilmis g sonlandirilmast
aylik goriismeleri goriismeleri g goriismeler
| J/ | J Lgomsmeler J . J |

Verilerin Toplanmasi, Analizi ve inandiricihk

Aragtirmada egitmenler ve aileler ile birer goriisme gerceklestirilmistir. Bu goriismelerden toplam 250
dakikalik ses kaydi, bu ses kayitlarindan 80 sayfalik dokiim elde edilmistir. Arastirmaci ve katilimct
giinliiklerinden ise toplam 60 sayfa veri elde edilmistir. Analiz siirecine gegilmeden 6nce dokiimii gergeklestirilen
veriler li¢lincli yazar, egitmenler ve aileler tarafindan incelenmis dokiimlerin dogrulugu igin onay alinmustir.
Giinliiklerden ve katilimcilarla gergeklestirilen goriismelerden elde edilen veriler tematik olarak analiz edilmistir.
Tematik analiz, verilerin kodlanarak alt ve ana temalar altinda toplanmasini ve okuyucu igin anlamli hale
getirilmesini sagladigi i¢in tercih edilmistir (Braun & Clarke, 2006). Analiz siirecinde olugan temalar tim
aragtirmacilar tarafindan arastirma sorularina yanit verir nitelikte goriildiigiinden egitmenler ve ailelerle ek
goriigmelere gereksinim duyulmamuistir. Bu ¢alismada, veriler iki arastirmaci ve bir baska 6zel egitim alan uzmani
tarafindan kodlanarak temalar olusturulmustur. Verilerin analiz edilmesinde NVivo-12 yazilimi kullanilmistir. Bir
fenomenoloji aragtirmasi olarak desenlenen bu arastirmada gegerligi saglamak ve inandiricili1 artirmak i¢in ¢ok
boyutlu veri toplama teknikleri kullanilmistir (Creswell, 2012). Arastirma siiresi boyunca gecerlik toplantilar ile
yazarlar arasi goriismeler yapilmis ve toplantilarda ispatlanabilirligin saglanmasi i¢in birinci ve ikinci yazar
tarafindan yazili notlar alinmistir. Yari-yapilandirilmis goriismelerin ise dokiim dogrulugu alinmistir. Ayrica
¢aligsmada ortaya ¢ikan sonuglara ulastiran diisiince siirecini, alinan kararlari ve bunlarin kanitlarint gésterebilmek
amaciyla denetim izi (audit trail) gergeklestirilmistir. Denetim izi ii¢lincii yazar tarafindan incelenmistir. Nitel
aragtirmalarda giivenirligi arttirma yollarindan bir olan denetim izi, veri toplama siireci ve analiz lizerindeki
etkilerinin, analiz siirecinde ortaya ¢ikan kodlarin ve temalarin ve tiim arastirma siirecinin tarihsel sira ile yer aldigi
bir stireg raporu olarak ifade edilebilir (Morrow, 2005).

Bulgular

Aragtirmada bulgular bolimii aragtirma sorularia goére “goniillii egitmenlerden elde edilen bulgular” ve
“ailelerden elde edilen bulgular” olmak iizere iki béliimde degerlendirilmistir. Goniillii egitmenlerden elde edilen
bulgular temasi; bakis agist degisikligi, goniillii egitmenlik, GES’in katkilari, GES’te danigmanlik ve goniilli
egitmenlerin siirece iliskin Onerileri alt temalarindan olusmustur. Ailelerden elde edilen bulgular; goniillii
egitmenlik 6ncesi, GES ve goniillii egitmenlik uygulamasindan memnuniyet alt temalarinda olusmustur.

Goniillii Egitmenlerden Elde Edilen Bulgular

Bu baglik altinda bakis acis1 degisikligi, goniillii egitmenlik, GES’in katkilari, GES’te danigsmanlik ve
goniilli egitmenlerin siirece iligkin dnerileri olmak iizere bes alt tema yer almistir.
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Balkas Acis1 Degisikligi

Bakis acis1 degisikligi temasi altinda OG gocug@a bakis ve 6zel egitim 6gretmenligine bakis alt temalar
yer almistir. Bakis acis1 degisikligi temasina iliskin olusturulan alt temalar ve 6rnekler Tablo 3’te verilmistir.
Tablo 3

Bakis Agis1 Degisikligi Temasina Ait Alt Temalar ve Alintilar

Tema Alt tema Omek alint1
E3: “...actkgast cok yakin akrabamda da OG birey vard:. Yetiskin. Ama ben
onu her gordiigiimde korkuyordum. Hani bir seye zarar verecek aniden.
OG ¢ocuklara bakis Hani ¢iinkii kendine zarar veriyordu. Vuruyordu filan. Ve ben korkuyordum
oyle bireyler goriince de korkuyordum.”
E2: “Evet aynen boliime baslamam onlara olan korkumu ortadan kaldwrdi.”

Bakis agisi
degisikligi

E1l: “Ilk basta ényargi ile geldim.”

E3: “O yiizden su anda en kutsal meslek 6gretmenlik oldugunu diisiiniiyorum
ve dgretmen adayt oldugum igin de ¢ok mutluyum.”

Ozel egitim 6gretmenligine
bakis

Not: E = egitimci; OG = 6zel gereksinimli.

OG cocuga bakis alt temasi bulgulari incelendiginde egitmenlerin boliime baslamadan énce OG gocuklara
korku ve acima duygusuyla yaklastiklari, farkli yetersizlik tiirleri hakkinda bilgi sahibi olmadiklari ve OG
cocuklari egitilemez olarak diisiindiikleri goriilmiistiir. Egitmenlerin boliime basladiktan sonra ise OG ¢ocuklara
yénelik korku ve acima duygularmin ortadan kalktigini, OG bireylere nasil yardimci olabileceklerini diisiindiikleri,
farkl1 yetersizlik tiirlerinin farkina vararak hepsinin egitim alabileceklerini ifade ettikleri belirlenmistir. Ozel
egitim 6gretmenligine bakis alt temas1 bulgular incelendiginde egitmenlerin boliime baslamadan énce OEO’ye
on yargt ile baktiklari, korku ve endiselerinin oldugu ve bu meslegi yapamayacaklarmi diistindiikleri
goriilmektedir. Egitmenler boliime basladiktan sonra korkularmin azaldigmi 6zellikle GES sonrasinda OEQ’nin
gerektirdigi durumlart fark edebildiklerini ve mesleklerini yapabileceklerine iliskin inanglarinin arttigini ifade
etmislerdir.

Goniillii Egitmenlik

Goniilli egitmenlik temast altinda géniillii egitmenlik 6ncesi, GES ve egitmenlerin kendilerine bakisi alt
temalar1 yer almistir. Goniilli egitmenlik temasina iliskin olusturulan alt temalar ve 6rnekler Tablo 4’te verilmistir.
Tablo 4

Goniillii Egitmenlik Temasina Ait Alt Temalar ve Alintilar

Tema Alt tema Ormnek alit:

E1: “...arastirdim kendim de yapabilecegime inandim...’

E4: “Gézlemci olarak derslere katilmistim hocam ikinci sinifta ok 6grencilerle i¢ ice
olamadik ama...”

E3: “Bir an evvel OG bir bireyle tanigip hani en azindan yapip yapamayacagimi
gormekti. Hani nasil acaba ne yapabiliyorum ya da ne yapamiyorum? Nasil tepkiler
alirim? Bunu sinamaktt yani.”

>

Gondlli
egitmenlik
oncesi

E4: “Baska bir duygu. Bilmiyorum tam olarak ogretmenlik yaptim mi daha ¢ok oyun
arkadasi gibiydim bunun tizerineydi ¢calismamiz ama giizel bir his ¢iinkii ilk defa bir
tecriibeniz oluyor gercek anlamda ilk defaydi benim tecriibem ilkti. Giizel bir histi.”

Gontilli E1: “Elimden geldigi kadar videolardan filan yararlanmaya ¢alistyorum orada ya da
egitmenlik sozel olarak ogretmenlere sorup nasil calistiklarini oyle yararlanmaya ¢alistyorum.”
GES E3: “...aile ¢ok iyiydi. Gergekten hani bize karsi yani ¢ok samimi bir ortam
olusmustu.”

E2: “Biz anneden bir seyler 6greniyorduk. Sarkidir hani ¢ocugun sevdigi seylerdir.”

E1: “Disiplinler arasi iste 6grencinin diger destek aldigi seylerle benim uyustugum
zaman zorlanmadim. Onlar ayrildigi zaman zorlanma oluyordu yani onda baska konu
ben de baska konu.”

”»

Egitmenlerin E3: “...Yani béyle kendimi aslinda 6gretmen gibi gérdiim bir yerde.
kendilerine E4: “Kesinlikle sark: etkinliklerini arttirmam gerekiyor. Mutlaka sark: séyleyebilmem
bakis1 gerekiyor. Sarki soyleyebilirken jest ve mimiklerimi etkili kullanmam gerekiyor.”

Not: E = egitimci; GES = géniillii egitmenlik siireci; OG = ézel gereksinimli.
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Goniillii egitmenlik oncesi ve alt temalar1 incelendiginde egitmenlerin, OEQ meslegini tercih etme
nedenlerinin; kolay is bulma ve atanma diisiincesi, biiyiik sehirde iiniversite okuma hayali, b6liim mezunlarindan
ve boliimde okuyanlardan gelen yonlendirmeler, cevreden gelen oneriler ve OEQ’yi yapabilmeye olan inang
oldugu goriilmiistiir. Egitmenler GES 6ncesinde OG bir cocukla birebir uygulamada yer almadiklarini sadece bazi
derslere gozlemci olarak katildiklarini ifade etmislerdir. Goniillii egitmenlige baslama nedenlerini ise; tecriibe
kazanma, uygulama becerilerini gelistirme, derslere katki saglamasi, ders sorumluluklarini yerine getirme ve
uygulamada kendi yeterliliklerinin farkina varma istegi olarak belirtmiglerdir.

GES ve alt temalar1 incelendiginde egitmenler GES’te OG ¢ocukla ilk karsilastiklarinda cok
heyecanlandiklarini, 6gretmenlik deneyimi yasamanin giizelligini fark ettiklerini, siire¢ igerisinde ¢ocuktaki
gelismeyi gormekten ve ailelerin onlara duyduklart giiveni hissetmekten mutlu olduklarint belirtmislerdir.
Egitmenler siirecte eksikliklerini gidermek i¢in farkli uygulamacilart gézlemleme, farkli kaynaklara bagvurma,
seminerlere katilma, ders aldiklar1 6gretim elemanlarina ve daha énce OG bir ¢ocukla galisan akranlarina sorma
yollarina bagvurmuslardir. Egitmenler ailelerle sorunlar yasamadiklarini, siirecin aileleri mutlu ettigini
gozlemlediklerini, ailelerin kendilerine yakin davrandigini ve ailenin bir iiyesi gibi goriildiiklerini belirtmiglerdir.
Ancak zaman zaman ¢ocugun egitimiyle ilgili konularda anne-baba arasinda kalabildiklerini, aile i¢indeki olumsuz
durumlarm (aile igindeki tartigmalar, cocuk hakkindaki farkli goriisler gibi) kendilerini etkileyebildigini ifade
etmiglerdir. Egitmenler, ailelerin ¢ocuklarinin egitimine katilma, gocuklar1 hakkindaki gerekli tiim bilgileri
saglama, kendilerine sosyal ve duygusal destekler sunma (Orne§in cesaretlendirici sozlerle egitmenlik
motivasyonlarini arttirma), ev ziyareti zamanlarini egitmenlere gore ayarlama ve egitmenlerin ulagimlarim
saglama konularinda destek sagladiklarini belirtmislerdir. Egitmenlerin siiregte yasadiklari zorluklar; lisans ders
programlarinin yogun olmasi, baslangicta ¢ocuklarin ebeveynlerinden ayrilma korkusu ile basa ¢ikma, ¢ocuga
katki sunamama ve ailelerin beklentilerini kargilayamama korkusu, ev ortammin rahatligindan kaynaklanan
zorluklar, ¢cocugun okulda yasadigi zorluklarin ev ortamina yansimasi ve ¢ocukla ¢alisan paydaslar arasinda is
birliginin saglanamamasi olarak 6zetlenebilir.

Egitmenlerin kendilerine bakis1 ve alt temalar1 incelendiginde egitmenler ¢ocukla ¢alisma siireleri arttik¢a
stirecin kolaylastigini ve kendilerine olan giivenlerinin arttigin1 ifade etmiglerdir. Bununla birlikte egitmenler hangi
durumlarda nasil davranacaklarim dgrendiklerini, OG bir ¢ocukla daha rahat iletisim kurabildiklerini, cocukla
calisma konusunda zamanla ustalastiklarini, cocuklarin ilgisini ¢ekebildiklerini, derslerde 6grendikleri bilgileri
daha iyi uygulayabildiklerini, gelistirmeleri gereken yonleri fark edebildiklerini ve siirecin sonunda bir abla-abiden
O0gretmene doniistiiklerini belirtmiglerdir. Egitmenler, siirecin sonucunda ileriye yonelik olarak eksikliklerini
tamamlamak ve kendilerini gelistirmek iizere cok daha fazla uygulama yapmalari, bilimsel etkinlik firsatlarindan
yararlanmalari, egitimde miizigin kullanimina yonelik becerilerini gelistirmeleri, ilerideki uygulamalarinda daha
sistematik veri toplamalari ve OEOP’teki derslerini daha fazla 5Snemsemeleri gerektigini belirtmislerdir.

GES’in Katkilart

GES’in katkilar1 temasi altinda akademik egitimin egitmenliklerine katkilari, GES’in egitmenlere katkisi,
egitmenlerin ¢ocuga katkilar1 ve egitmenlerin aileye katkilar1 alt temalart yer almistir. GES’in katkilar1 temasina
iligkin olusturulan alt temalar ve drnekler Tablo 5’te verilmistir.

Tablo 5
GES’in Katkilar: Temaswina Ait Alt Temalar ve Alintilar
Tema Alt tema Ornek alint1
Akademik egitimin El: “Mesela derste bazi derslerde ozellikle gordiigiim bilgileri direkt
egitmenliklerine katkilart uygulayabildim. Cok iyiydi onlar.”
E2: “Bircok arkadasim hani sey diisiiniiyor hi¢ 6grenci gérmemisler. Bir
ogrenci ile etkilesime girmemisler ve diyorlar ki bizi bu béliimii
GES’in egitmenlere katkist yapamayacagiz. Y.a birakmayt du;unuyorlafvsmav.a 'haflrlfzmyorlar. Ben de
.. hani basta oyleydim. Ama su anda mesela 6grenciyi gordiikten sonra
GkEi(T etkilesimini gordiikten sonra hani bir seye dokunabildigimi diistiniiyorum. Bu
atkilar

yiizden de hani motivasyonum artti.”

E4: “Siirekli onun baslattigi oyunlar: cesitlendirerek bir egitim siireci devam

Egitmenlerin ¢ocuga L . ; T
& gocug ettirdik ve ¢esitlendirmeden sonra bir siire sonra tek basamakli olan

katkilar oyunlarumiz iki basamakiiya dondii.”
Egitmenlerin aileye E2: “Onun disinda ailesi ile birlikte oturup oyun oynamasi igin hani aileyi
katkilari oturtup onlarla birlikte oyun oynama egitimi yaptik.”

Not: GES = goniillii egitmenlik siireci.
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Egitmenler aldiklar1 lisans egitiminin egitmenlik deneyimlerine katkilarini, derslerde 6grendikleri
bilgileri uygulama firsat1 bularak becerilerini gelistirmekten, cocuk hakkinda ailelerle iletisim ve aile desteginin
onemini fark etmeye kadar bircok beceri alaninda oldugunu ifade etmislerdir. Egitmenler egitim siirecinin OG
¢ocuklara katkilarini; alic1 ve ifade edici dil, bityiik-kiigiik kas, 6z bakim, akademik, oyun ve sosyal becerilerde
ilerlemeler, goz temasinda artis ve problem davranislarinin azalmasi olarak gérmiislerdir. Egitmenler siirecin
ailelere olan katkilarmni ise ailelerin uygulamaya dahil olmalar1 ve ¢ocuklariin egitimine dogrudan katilmalarinin
yani sira ¢gocuklarinin egitim-6gretimi ile ilgili bilgi ve beceriler kazanmalari olarak belirtmislerdir.

GES’te Danismanlk

GES’te danismanlik temasi altinda danismanligin egitmenin uygulamalarina katkist ve danismanligin
egitmenin akademik gelisimine katkisi alt temalar1 yer almistir. GES’te danigmanlik temasina iligskin olusturulan
alt temalar ve drnekler Tablo 6’da verilmistir.

Tablo 6
GES ’te Damismanlik Temasina Ait Alt Temalar ve Alintilar
Tema Alt tema Ornek alinti
E1: “Bana sunlari yap bunlar: yap gibi danismanlik yapilmasi o beni ¢ok
Danismanhidin editmenin etkiledi, giiveniyordum bir sey oldugunda falan hemen gidip soru
3 Eln €& sorabilecegim bir hoca var ya da haftaya bir seyler yapacagim onu nasil ne
uygulamalarina katkisi
yapayim hocaya sorup damgirim filan oraya kendime giivenimi falan
kazanmamda yardimct oldu.”
GES’te N . E2: “...bazen sey oluyordu siavlara ¢alismadigim zamanlarda mesela soru
damsmanlik Daegszn;ﬁllge?i;g;:;l:nm oluyordu soruda bir sey diyor mesela ben direkt hani hocalarimizin bizi

yonlendiren hocalarin soyledikleri ve 6grencinin yaptigi davramglaria

katkist baglanti kurup oradan bir seyler yapmaya ¢aligiyordun.”
Danismanligin E2: “Yani ¢ocuk gozlemlenebilir danismanlar tarafindan da. Yani stirekli

gelistirilmesi gereken yapilmaz ama hani arada bir ¢ocukla egitmenle de bizlerin o an

yonleri etkilesimimiz gézlenebilir disaridan bakilarak nasil yapiyoruz gibi.”

Not: GES = goniillii egitmenlik siireci.

Egitmenler OG ¢ocuklara sunduklar1 egitim siirecinde aldiklar1 danismanhgi degerlendirdiklerinde,
uygulamalarinda onlar1 rahatlattigini, yanlis yapma olasiliklarini azalttigini ya da ortadan kaldirdigini ve tecriibe
kazandirdigint ifade etmiglerdir. Bununla birlikte danigmanligin siireci kolaylagtirdigini, eksiklerini gérmelerini
ve kendilerine giiven duymay1 sagladigini, ¢ocuga katkilarinin danigmanlik sayesinde gercgeklestigini, olumlu
anlamda yonlendirici oldugunu/rehberlik ettigini, egitmenlik i¢in bir sistematiklik kazandirdigini ve egitmenlerin
lisans programinda aldiklar1 derslere katkisinin oldugunu belirtmiglerdir. Diger yandan, egitmenlere gore
danismanligin gelistirilmesi gereken yonleri; danigmanligin daha sistematik siirdiiriilmesi, kendilerinin uygulama
esnasinda gozlenmesi ve geribildirim verilmesi, danismanlarin ¢ocuklarla birebir ¢alismasi ve zaman gegirmesidir.
Bununla birlikte danigmanlik sunulurken ¢ocugun egitiminden ve gelisiminden sorumlu tiim paydaslarin bir araya
getirilmesi, arag-gereg, plan ve kaynaklarin egitmenlere hazir olarak verilmesi danigmanligin gelistirilmesi
gereken yonleri olarak belirtilmistir.

Goniillii Egitmenlerin Siirece Iliskin Onerileri

Egitmenlerin siirece iliskin &nerileri temasi altinda GES’e, 6zel egitim 6gretmen adaylarina, OEOP’e ve
sisteme yonelik oneriler alt temalart yer almistir. Egitmenlerin siirece iliskin 6nerileri temasina iliskin olusturulan
alt temalar ve 6rnekler Tablo 7’de verilmistir.

Egitmenler OG ¢ocuklarla yasadiklar1 deneyimlere dayanarak GES’e egitmenlerin ve g¢ocuklarin
performansinin gozlendigi bir boliim eklendiginde siirecin daha sistematik ve planh bir sekilde siirdiiriilebilecegini
belirtmislerdir. OEOP’te egitim alan 6gretmen adaylarma/akranlarma; goniillii egitmenlik yaparak OG ¢ocuklarla
egitim deneyimi kazanmalarim1 &nermislerdir. OEOP’e yonelik olarak 6nerileri, programda uygulama
olanaklarinin arttirllmasi ve bu uygulamalar sirasinda 6gretmen adaylarinin daha sik ve sistematik gozlenmesi
olmustur. Egitmenlerin egitim sistemine yonelik onerileri ise ¢ocugun egitiminde yer alan tiim paydaslarin
katilimini ve is birligini saglayan bir danigmanlik uygulamasinin okullarda saglanmasi seklindedir.
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Tablo 7
Egitmenlerin Siirece Iliskin Onerileri Temasina Ait Alt Temalar ve Alintilar
Tema Alt tema Ormnek alint1
E2: “Danismanlik daha sey olabilirdi sistematik mi desem ya da stirekli
GES’e éneriler planlarimiz amaglarimiz bunlardi gegen hafta mesela ya digeri bunlar bu
hafta uygulanacak kesinlikle aksama olmayacak haftaya iizerine
ekleyecegiz ya da devam edecegiz gibi.”
E2: “Buraya gelen égrenciler genelde hani bilingsizce geliyor ve bu
Ozel egitim d@retmen yzfz.a.?en keszr%.lz/ile ogrenci gqrmelzler diye d“f“ff”%’.of”m' Hani boyle bir
. egitimden goniillii egitmenlik yapmalarim géniilliiliik esas ama yapmalart
. . adaylarina oneriler e e LT T S .
Egitmenlerin gerektigini diisiiniiyorum ¢iinkii hi¢ 6grenci gormeden hani bir seyler hani
siirece iliskin ne yapacaklarini bilmiyorlar.”
Onerileri E1: “Uygulama ile ilgili pratiklestirme. Yani pratiklestiren uygulamada

pratiklestirme. Derste ogrendiklerimi uygulamaya dékebilme becerisi.
Ikisi ayr1. Derste ogrenmek ayri uygulamaya dokebilmek ayri. Ikisini
hizlandirmak lazim.”

OEOP’e 6neriler

El: “...boyle aile damgmani olursa yasal yollarla oda destek verirse biraz
daha iyi olur tabii... Ailede olsa ailede ¢ocuga mesela ¢ocugun bir
damismani olacak o danigman biraz once saydigim 4-5 bileseni birbiriyle
etkili hale getirse ozel egitim alaminda daha iyi bir hizmet olabilir.”

Not: GES = géniillii egitmenlik siireci; OEOP = 6zel egitim 6gretmenligi programlari.

Ailelerden Elde Edilen Bulgular

Bu baslik altinda goniillii egitmenlik 6ncesi, GES ve goniillii egitmenlik uygulamasindan memnuniyet
olmak iizere ii¢ tema yer almistir.

Sisteme yoOnelik oneriler

Goniillii Egitmenlik Oncesi

Goniillii egitmenlik 6ncesi temasi altinda ailenin gereksinimleri, ¢ocuklarin egitim durumu ve egitmenden
beklentileri alt temalar1 yer almistir. Goniillii egitmenlik dncesi temasina iligkin olusturulan alt temalar ve alintilar
Tablo 8’de verilmistir.

Tablo 8
Goéniillii Egitmenlik Oncesi Temasina Iliskin Olusturulan Alt Temalar ve Alintilar
Tema Alt tema Ornek alint1
Lo Al: “F tabi bu siirede diger kizim kalryor. Yani hep kardesimle ilgileniyorsun
Ailenin : . -
ereksinimleri diyor. Mesela yanimda bir insan daha olsa. Ya da yardimci olsa ya da imkdnim
g olsa. Iste o tiir stkintilarim var ders yaparken mesela ozellikle.”
Goniillii A4: “Simdi ben bildigim kadariyla kitap okuyoruz beraber. Oyun hamurlariyla
.. . oynuyoruz. Boya yapiyoruz.”
?gltmf:nhk Couc'u'klarln Al: “O dénemki Milli Egitimde yani okulda aldigimiz kaynastirma 6gretmeniyle
oncesi egitim durumu

vaptigi ne kizim ne yaptiniz? Yemin ediyorum ... erik dali gevrektir oynayip
oynayip geliyorlardi. Yani ... dort gozle bekliyordum Se. gelsin diye.”

Egitmenden A4: “Yani onlar Kirkpinar giiresi gibi giiresseler benim oglum i¢in daha degerli
beklentileri mesala. 15 giinde bir gordiigii i¢in babasini.”

Aileler GES’e dahil olmadan 6nce evde ¢ocuklariyla kitap okuma, oyun oynama, resim yapma, sportif
faaliyetler gerceklestirme, ddevlerine yardimci olma ve akademik derslerine katki saglamak i¢in ¢abaladiklarini
fakat Ogretim amagli herhangi bir calisjma yapamadiklarini belirtmislerdir. Aileler bilgi gereksinimlerini
kargilamak i¢in uzmanlara ve evde kendilerinin yiikiinii azaltmak i¢in ¢ocuklarinin egitimini gerceklestirecek farkl
bir kisiye ihtiya¢ duyduklarmi ifade etmiglerdir. Okula devam eden g¢ocuklarin ebeveynleri ise gocuklarinin
smiflarmin kalabalik oldugunu, 6gretmenin yeterli olamadigini, okulda zamanin bosa gegtigini, okulda becerilerin
gelisiminin iyi degerlendirilemedigini, ¢ocuklarinin akranlartyla etkilesim kuramadigini belirtmislerdir. Aileler
GES baglamadan oOnce evlerine gelecek olan egitmenlerden ¢ocuklariyla yakin ve sicak bir iliski kurmasini,
cocuklar1 ve kendileriyle is birligi yapmaya agik olmalarini, cocuklarinin ve kendilerinin ihtiya¢ duyduklar1 destegi
alabilmeyi beklediklerini ifade etmislerdir.
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GES

GES temasi altinda egitmen cocuk etkilesimi, egitmenin ¢ocuga katkilari, egitmenin aileye katkilari,
egitmenin stirecteki gelisimi ve egitmenin gelistirilmesi gereken yonleri alt temalar1 yer almistir. GES temasina
iligkin olusturulan alt temalar ve alintilar Tablo 9’da verilmistir.

Tablo 9
GES Temasina Iliskin Olusturulan Alt Temalar ve Alintilar
Tema Alt tema Omek alinti
Egitmen cocuk etkilesimi Al: Ba{?asz olmafizgz zgm mi ne bir ilgi duyuyor abim diyor
sarilip opmek istiyor.
A2: “M. ¢ok sosyallesti, girisken oldu. Bizimle daha ¢ok diyaloga
<. . - giriyor. Hocam bizimle oyun oynamaya bagsladi cocuk. M.
Egitmenin gocuga katkilar: bizimle hi¢ oyun oynamazdi. Arkasini dénerdi aglard: simdi
oyle degil.”
B1l: “Ben simdiye kadar ¢ocugumun yiiziine bakarak
Egitmenin aileye katkilar konusmazdim mesela. Asagiya egilip de konugmazdim. Bunu
onlardan gordiim.”
GES Al: “..ilk geldiginde daha biraz boyle hani seydi hani daha bir
gelaig Y Y
Egitmenin siiregteki gelisimi ogretmen gibi olmaya baslad: gitgide o da 6greniyor yani
gelistirdi kendini.”

A4: “Sadece bana gire hazirladigi ders programini uygulamak
Egitmenin gelistirilmesi gereken yonleri  yerine arada sununla bogussa o yarun saat ona ziyan gibi
geliyor.”

B1l: “Goniillii egitmenlikle ilgili soyle bir sey soyleyebilir bunun
devam etmesini isterim. Ve daha ¢ok yaygin olmasini isterim.”

A2: “... ben hep sey diyordum. Giin asirt olsa giin de iki saat
olsa. Hani yogun yogun olsun istiyordum.”

GES’e oOneriler

Not: GES = goniillii egitmenlik siireci.

Aileler, GES’te egitmenlerle ¢cocuklarmin iyi iliskiler kurmalar1 nedeniyle ¢ocuklarin egitmenleri ailenin
bir {iyesi gibi géormeye bagladigini ifade etmislerdir. Aileler egitmenlerin ¢ocuklarina akademik, sosyal ve dil
becerileri gibi farkli alanlarda katkilar sagladiklarini belirtmislerdir. Aileler ayrica egitmenlerin, ¢ocuklarinin
kendilerine olan bagimliligini azaltmaya yonelik ¢alismalar yaparak katki sunduklarint bildirmislerdir. Aileler
egitmenlerin kendilerine de davranis yonetimi, iletisim becerilerinin 6gretimi ve yasal haklar1 konularinda katki
sunduklarmi belirtmiglerdir. Ayrica egitmenlerin eve gelmesinin “kendilerinin yalniz olmadiklarini hissettirdigini”
ifade etmislerdir. Aileler GES’in basindan sonuna kadar evlerine gelen egitmenlere duyduklart giivenin arttigini,
egitmenlerin siire¢ boyunca daha rahat hareket ettiklerini, ¢ocuklar1 tanidik¢a g¢ocuklarin gereksinimlerini
kargilamaya yonelik daha kolay planlamalar yapabildiklerini ve egitmenlerin tecriibe kazandik¢a 6gretmen gibi
davranmaya bagladiklarini belirtmislerdir. Bununla birlikte aileler egitmenlerin sadece ders odakli olmamasim
bunlarin yam sira oyun ve eglenceli etkinliklerin ¢ocuga katkisinin olacagini gz ardi etmemeleri gerektigini
vurgulamislardir.

Aileler, goniillii egitmenligin sadece ev ortaminda degil okulu da kapsayacak sekilde siirdiiriilmesinin
daha yararli olacagini belirtmisler, benzer zorluklar1 yasayan ailelerle bir araya gelebildikleri ortamlarin
olusturulmasint ve GES’ten egitmenlerin evlerine gelme siirelerinin daha fazla saat ve yogunlukta olmasini
beklediklerini ifade etmislerdir. Aileler GES tamamlandiktan sonra goniillii egitmenligin devam etmesini,
miimkiinse ayni egitmenlerin degilse bile yeni egitmenlerin gelmelerini istediklerini belirtmislerdir. GES’ten daha
fazla ¢ocuk ve ailenin yararlanabilmesi icin yaygilastirilmasini, OG g¢ocuga sahip olan diger ailelerin de
egitmenleri kabul etmelerini ve siirecin kurumsallastirilmasini 6nermisglerdir.

Goniillii Egitmenlik Uygulamasindan Memnuniyet

Goniilli egitmenlik uygulamasindan memnuniyet temasi altinda egitimden, danigmanliktan ve GES’ten
memnuniyet alt temalar1 yer almistir. Goniilli egitmenlik uygulamasindan memnuniyet temasmna iliskin
olusturulan alt temalar ve alintilar Tablo 10°da verilmistir.
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Tablo 10
Goéniillii Egitmenlik Uygulamasindan Memnuniyet Temasina Iliskin Olusturulan Alt Temalar ve Alintilar
Tema Alt tema Omek alinti
A2: “Nasil desem bize gelen goniillii 6grenciler ¢ok mu zeki
Egitmenden memnuniyet diyeyim mesleklerini ¢ok mu seviyorlar diyeyim ¢ocuklar

mi ¢ok seviyorlar. Miikemmeller kesinlikle.”

A4: “Cok yalniz hissetmistim kendimi. Tiim bunlar birden
Danigmanliktan memnuniyet kayboldu yani. Cok kiymetli. Gergekten. Yani insallah
kimse onlari yasamasin ama ¢ok kiymetli.”

Goniillii egitmenlik
uygulamasindan
memnuniyet

Al: “Cok iyi bir proje ¢ok iyi yani. Hele boyle yalniz
yasayan anne ve babalar i¢in béyle destekler ¢ok dnemli.
Swnif ogretmeninden ziyade ozel egitimci bir abinin benim
igin ¢ok faydasi oldu.”

GES’ten memnuniyet

Not: GES = goniillii egitmenlik siireci.

Aileler evlerine gelen egitmenlerin sorumluluk sahibi, olgun, disiplinli, empati duygusu gelismis,
destekleyici ve motive edici olduklarini belirtmislerdir. Ayrica egitmenlerin, mesleklerini ve ¢ocuklari sevdiklerini
fark ettiklerini belirterek ayni egitmenlerin ¢ocuklariyla ¢alismaya devam etmelerini umduklarini ifade etmislerdir.
Aileler GES’te danismanlardan ¢ocuklarmin oncelikli gereksinimlerini belirleme, dogru bilgiye ulagsma ve
cocuklariyla olan iliskilerini danismanlardan aldiklar1 bilgiler dogrultusunda sekillendirebilmeleri konularinda
destek aldiklarini belirtmisglerdir. Ayrica danismanlik sayesinde kendilerini rahatca ifade edebildikleri i¢in siirecin
aile ve gocuga 6zgii bir sekilde yiiriitiilebildigini, edindikleri bilgilerin kendileri i¢in rahatlatict oldugunu ve
danigsmanlik siirecinden memnun olduklarint belirtmislerdir. Aileler ayrica egitmenlerin de danismanlarindan
aldiklar: bilgileri kendilerine aktardiklarini bu bilgileri de kullandiklarini ifade etmislerdir. Aileler GES’in evde
yiriitilmesinin ¢ocuk ve kendileri i¢in bir kolaylik oldugunu belirtmislerdir. Ayrica, egitmenlerin 6grenci
olmasindan dolay1 daha rahat hareket ettiklerini ve 6zel egitim boliimii 6grencileri olmasi nedeniyle siireci kiymetli
bulduklarini ve bu siiregte yer aldiklari i¢in kendilerini sansli gordiiklerini ifade etmiglerdir.

Tartisma

Bu arastirma OEOP’e devam eden 6gretmen adaylariin ve OG ¢ocuga sahip ailelerin GES te yasadiklari
deneyimleri ve bu deneyimlerindeki gelisimi kendi goriislerine dayali olarak anlamak amaciyla
gerceklestirilmistir. Caligmada elde edilen bulgular “goniillii egitmenlerden elde edilen bulgular” ve “ailelerden
elde edilen bulgular” basliklar1 altinda incelenmistir. Bulgular incelendiginde &gretmen adaylarmin boliime
baslamadan &nce, bdliime basladiktan sonra ve OG bir ¢ocukla calisma deneyimi yasadiktan sonra OEO’ye kars1
bakis agilarinda degisiklikler yasandig1 goriilmektedir. Bu arastirmaya katilan 6gretmen adaylari, OG bir ¢ocukla
calisma deneyimi yasamalarinin OEO’ne 6zgii durumlar1 fark edebilmelerini ve meslegi yapabilmeye olan
inan¢larmin artmasini sagladigini ifade etmislerdir. Alan yazin incelendiginde 6gretmen adaylarinin mesleklerine
yonelik bakis agilarindaki degisimin ana nedenleri aldiklari meslek dersleri ve uygulamalara katilmalart olarak
belirtilmektedir (Konig & Rothland, 2012; Sinclair, 2008). Alan yazina benzer olarak bu ¢aligmaya katilan
ogretmen adaylarinin OG bir g¢ocukla yasadiklari deneyim hem OG bireylere hem de OEO’ye yénelik
yaklagimlarina olumlu katkilar saglamistir. Calismaya katilan &gretmen adaylar1 siire¢ sonunda kendilerini
Ogretmen gibi hissettiklerini belirtmislerdir. Ayrica aileler de 6gretmen adaylarmin bir abi-abladan dgretmene
dogru doniisiim yasadiklarini ifade etmislerdir. Calismalar 6gretmen adaylarinin OEQ’yi tercih etme nedenlerinin
ozellikle digsal motivasyonlardan (kolay is bulma ve atanma, biiyiik sehirde {iniversite okuma hayali veya
bagkalarindan gelen oneriler gibi) kaynaklandig1 ortaya koymaktadir (Afat & Cigek, 2019; Nartgiin, 2008; Tortop
vd., 2015). Bu ¢alismaya katilan 6gretmen adaylarinin da alan yazinda yer alan benzer motivasyonlar hissettikleri
ancak OG ¢alisma deneyimiyle birlikte dissal motivasyonlarin yerini i¢sel motivasyonlara biraktigini ifade ettikleri
goriilmiistiir. Calismaya katilan 6gretmen adaylari ilk defa OG bir ¢cocukla ¢alisma firsat1 bulmalar1 nedeniyle ¢ok
heyecanlandiklarin ifade etmislerdir. Ogretmen adaylarinin heyecan duymalarmin nedenleri farkli bir ortam, ilk
kez karsilastiklar1 bir durum ve kuramsal bilgilerini uygulamaya koyma firsat1 i¢cinde olmalar1 olabilir (Kuran,
2009). Ogretmenlerin mesleki deneyimleri arttikga, yapabildiklerini gordiikge ve caligacaklari grubun 6zelliklerini
tanidikga yeterlilik algilar1 yiikselebilmektedir (Ergiil vd., 2013). Bu galismaya katilan dgretmen adaylar1 da OG
¢ocukla galistikca kendilerine olan giivenlerinin arttigini, ¢alisacaklar1 grubu tanidiklarini ve siirecin kolaylastigim
belirtmislerdir. Bu durum 6gretmen adaylarinin alan yazinda belirtildigi gibi deneyim kazandikca yeterlilik
algilarinin arttigini gostermektedir.
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OEO adaylarmin erken dénemde yasayacaklar1 deneyimler, 6gretmenlige yonelik yeterlilik algilariyla
birlikte ilerleyen dénemlerde alacaklar1 derslere bakis agilarin1 da olumlu etkileyebilir. OEOP’ye baktigimizda
diger 6gretmenlik programlarindan farkli olarak hizmet sundugu bireylerin sahip olabilecegi bireysel farkliliklar
nedeniyle yogun uygulama gereksiniminin oldugu bir alandir. Bu nedenle 6gretmen adaylarmin farkli 6zelliklere
sahip bireylerle karsilagmalar1 ve bilgilerini arttirmalar1 ancak uygulamayla saglanabilir. Ancak yapilan ¢calismalar
incelendiginde OEOP’ye yonelik en fazla elestiri getirilen konu uygulamanin yetersiz kalmasidir (Biiyiikalan-Filiz
vd., 2018; Dedeoglu vd., 2004; Ergiil vd., 2013; Karasu vd., 2014; Nartgiin, 2010; Ozen vd., 2009; Ulay, 2018).
Bu calismaya katilan 6gretmen adaylar1 goniillii egitmenlik yapma nedenlerini tecriilbe kazanma, uygulama
becerilerini gelistirme, uygulamadaki yeterliliklerini gérme ve derslerine katki saglama olarak belirtmiglerdir.
OEO adaylari ileride galisacaklar1 gruplarla ilgili tecriibe edindikce alanla ilgili olusabilecek sorulara cevap
bulabileceklerdir (Melekoglu & Sultan-Balikg1, 2020). Ogretmen yetistiren programlarda yer alan derslerde
Ogrenilenler her zaman sinif ortamina girildiginde yeterli olmayabilir. Bu nedenle programlarin, §gretmen
adaylarmin gelecekteki karmasik gergek yasam durumlari igin birer problem ¢oziicii olarak hazirlanmalarini
saglamasi gerekir (Kauffman vd., 2002; Lengyel & Vernon-Dotson, 2010). Son bes yilda OEOP gerceklesen
degisiklikler dgretmen adaylarmin farkli dersler cercevesinde OG bireyleri gozleme sansi bulmasma firsat
saglamistir. Ancak bu degisikliklere ragmen uygulama ders saatlerinin yetersiz kaldigiyla ilgili elestiriler devam
etmektedir (Biiyiikalan-Filiz vd., 2018). Bu nedenle yeniden diizenlenen OEOP’de yer alan farkli paydaslarin
goriislerini ortaya koyacak ¢aligmalarin arttirilmasi gerektigi sdylenebilir.

GES’te ilk defa OG bir ¢ocukla karsilasan ve daha dnce calisma deneyimi olmayan &gretmen adaylaria
Ogretimi planlama, siirdiirme, degistirme ve nasil miidahaleler sunabilecekleri konusunda uzmanlar tarafindan
danismanlik saglanmistir. Ogretmen adaylari damsmanlik sayesinde kendilerine olan giivenlerinin arttigim ve
¢ocuga sagladiklart katkilar1 gerceklestirebildiklerini belirtmislerdir. Ayrica tecrilbe kazanmalarina yardimci
oldugunu ve kisisel gelisimlerine katk1 sundugunu belirtmislerdir. Ogretmenlik uygulamasma devam eden OEOQ
adaylariyla gerceklestirilen ¢aligmalarda 6gretmen adaylari uygulamaya katildiktan sonra farkli alanlarda bilgi
eksikliklerinin oldugunu gordiiklerini belirtmislerdir (Alptekin & Vural, 2014; Bural & Avsaroglu, 2012;
Ergenekon vd., 2008; Yesilyurt & Semerci, 2011). Ancak bu caligmaya katilan &gretmen adaylari bilgi
eksikliklerinden bahsetmemislerdir. Bunun nedeni olarak siiregte saglanan danismanliktan yararlanmalari
gosterilebilir. Ogretmen adaylariyla haftalik yapilan toplantilarla karsilastiklar: sorunlar ve 6zellikle cocuklarla
neler yapabilecekleri konusunda kendilerine doniit saglanmasi 6gretmen adaylarinin bilgi konusunda sorun
yasamamalarini saglamis olabilir. Ilgili alan yazin incelendiginde danismanhigin, &gretmen adaylarmin
ogrenmelerine ve karsilastiklar1 zorluklarla basa ¢ikarak kendilerini gelistirmelerine yardimci olabilecegi
goriilmektedir (Hawkins & Shohet, 2012). Ayrica danigmanlarin 6zellikle ¢alisilan alanda tecriibeli olmasi ve bu
anlamda g¢alistiklari kisileri dogru bir sekilde yonlendirebilmesi siirecin kalitesini de arttiracagi ifade edilmektedir
(Alila vd., 2017). Bu ¢alismay1 yiiriiten arastirmacilar ¢alisma siiresince ayni zamanda danigmanlik roliinii de
iistlenmislerdir. Damigmanlarin farklh yetersizlik tiiriine sahip OG g¢ocuklarla uzun yillar ¢alisma deneyimleri
olmasi ve dzellikle danismanlik siirecinin is birligi i¢inde yiiriitilmesi hem 6gretmen adaylarinin hem de ailelerin
bu siirecte yasadiklar1 deneyimden memnun kalmalarinda 6nemli bir etken olabilir. Ayrica diizenli bir danigmanlik
siireciyle dgretmen adaylarmin uygulamaya yonelik eksiklikleri giderilerek OG bireylere, dgretmenlik meslegine
ve kendilerine olan bakis agilara olumlu katki saglanabilecektir. Bu nedenle OEOP’nda uygulama saatlerinin ya
da ogretmen adaylarmin katilabilecegi farkli uygulama firsatlarinin olusturulmasinin yani sira bu siirecin
deneyimli danigmanlar denetiminde yiiriitiilmesi yararli olacaktir. Leyser ve digerlerinin (2011) belirttigi gibi bir
dgretmen aday1 OG bireylerle uygulama gerceklestirdik¢e ve deneyime sahip oldukca 6z yeterliligi yiikselecektir.
Ogretmen adaylarmin 6z yeterliliklerini yiikseltecek firsatlar iginse uygulama yapabilecekleri sahalarin tecriibeleri
uzmanlarin varliginda olusturulmast gerekmektedir (Dedeoglu vd., 2004). Ancak {niversitelerin ilgili
boliimlerindeki 6gretim elemani sayisindaki yetersizlik ve 6gretim elemani basina diisen 6grenci sayisinin fazla
olmast danismanligin diizenli yiiriitilmesi acisindan sinirliliklara neden olabilmektedir. Bu nedenle dgretmen
adaylarina daha diizenli bir danismanligin saglanabilmesi i¢in 6gretim elemani sayisinin arttiritlmasi dnerilebilir.
Calismaya katilan aileler ¢ocuklartyla ev ortaminda farkli etkinlikler gergeklestirdiklerini belirtmislerdir. Ancak
aileler bilgi gereksinimleri karsilamak ve ¢ocuklarinin egitimini gergeklestirerek evdeki yiiklerini azaltacak farkli
bir kisiye ihtiyag duyduklarini ifade etmislerdir. Ailelerden elde edilen bu bulgualan yazinla benzerlik
gostermektedir. Alan yazm incelendiginde OG bir gocugun dogumu veya ilerleyen donemlerde tan1 almasiyla
birlikte ailelerin bilgi ve sosyal destege (yetersizligin tiiri ve derecesi hakkinda bilgi, ¢ocuklarmin egitimi veya
ilerleyen siiregte ne yapacaklari gibi konularda) ihtiya¢ duyduklari belirtilmektedir (Roman vd., 2020). Ayrica aile
gereksinimlerini belirlemeye yonelik arastirmalarda OG g¢ocu@a sahip ailelerin maddi gereksinimleri 6n plana
cikmaktadir (Aksoy & Demirli, 2020; Kaytez vd., 2015). OG ¢ocuga sahip ailelere saglanacak bilgi destegi, sosyal,
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maddi ve manevi destek arttikga ailelerin stres diizeylerinin azaldigi da belirtilmektedir (Sivrikaya & Ciftgi-
Tekinarslan, 2013). Bununla birlikte OG ¢ocuga sahip ailelerin ihtiyaclar1 dogrultusunda kendilerine saglanacak
desteklerin hissettikleri yalnizlik duygularini azaltilabilecegi ifade edilmektedir (Ari-Durmus & Yesilyaprak,
2019). Bu ¢alismada elde edilen bulgular ilgili alan yazinla 6rtiismektedir. Calismaya katilan aileler, egitmenlerin
eve gelmesinin “kendilerinin yalniz olmadiklarint hissetme” gibi olumlu duygular yasattigini belirtmislerdir. Bu
sonug ailelerin siiregte yalnizlik hissinin azaldigin1 gostermektedir. Ayrica siiregte kendilerine ve glinliik yasamin
getirdigi diger islere zaman ayirabilen ailelerin ¢cocuklariyla daha verimli zaman gecirmelerinin ve ¢ocuklariyla
daha olumlu gocuk-ebeveyn iliskisi gelistirmelerinin saglanabilecegi sdylenebilir. Aileler OG’li gocuklar
hakkinda bilgi eksikliklerinin oldugunu ve bu konuda destege ihtiyaclarinin oldugunu bildirmektedir (Kaytez vd.,
2015). Bu nedenle ailelerin de OG ¢ocuk hakkinda gerekli bilgileri grenebilecegi bir danismanliga ihtiyaci oldugu
sOylenebilir. Caligmada ailelere de ihtiyaglart dogrultusunda hem danigmanlar tarafindan hem de danismanlarin
yonlendirmesiyle 6gretmen adaylari tarafindan bir danismanlik saglanmistir. Aileler, siirecin aile ve ¢ocuga 6zgii
bir sekilde yiiriitiilmesi ve dogru bilgiye ulasilmasi gibi birgok konuda destek almalari nedeniyle danismanliktan
memnun olduklarm ifade etmislerdir. OG cocuga sahip ailelerin 6zellikle cocuklari hakkinda uzmanlardan
dogrudan bilgi alabilmeleri ve bunu hayatlarinda kullanabilmeleri ailelerin rahatlatict bir deneyim yasamalarini
saglamis olabilir. Ogretmen adaylarimin ve ailelerin calismada yiiriitiilen danismanliga iliskin yasadiklari
deneyimler sonucunda baz1 6nerileri de ortaya cikmistir. Ogretmen adaylar1 6zellikle danismanlarin kendilerini is
basinda gozlemelerinin {izerinde dururken aileler ise okulla is birliginin kurulmasini énermislerdir. Caligmaya
katilarak deneyim yasayan 6gretmen adaylarinin ve ailelerin siirece iligkin farkli konularda da dnerileri olusmustur.
Ogretmen adaylar1 cocugun egitiminde yer alan tiim paydaslarin katilimim ve is birligini saglayan bir danigsmanlik
uygulamasinin okullarda tesis edilmesini dnermislerdir. Ogretmen adaylarmin yasadiklar1 bu deneyim sonrasinda
OG g¢ocugun egitiminden sorumlu tiim paydaslarmn ortak bir amag¢ dogrultusunda is birligi icerisinde calismasinin
onemini fark ettikleri sdylenebilir. Caligmaya katilan aileler ise farkli gereksinimleri olan ailelerle bir araya
gelmeyi ve kendilerine saglanan bu destegin daha fazla saat ve giin olarak siirdiiriilmesini oénermislerdir. Alan
yazin incelendiginde OG ¢ocuga sahip ailelerin yalmz olmadiklarin1 bilmeye ihtiya¢ duyduklari ifade edilmektedir
(Cetrez-Iscan & Malkog, 2017). Calismaya katilan ailelerden elde edilen bulgularin da alan yazinla benzerlik
gosterdigi soylenebilir. Aileler de kendilerine benzer ailelerle bir araya gelerek yalniz olmadiklarini bilmek
istediklerini ifade etmislerdir.

Sonug¢ ve Oneriler

Calismaya katilan 6gretmen adaylar1 yasadiklari deneyim sonucunda kendi eksikliklerini gérerek bu
eksikliklerini gidermek iizere girisimlerde bulunduklarini belirtmislerdir. Ayrica OEOP’te aldiklari lisans
derslerini daha dikkatli dinlemeye basladiklarim ifade etmislerdir. Ogretmen adaylarinin ¢alisma sonucunda
ozellikle ailerle iletisim kurmada deneyim kazandiklarini belirttikleri goriilmiistiir. Ogretmen adaylarinin yasadigi
bu deneyimin sonucunda mesleklerini yapmaya olan inanglarinin arttigi ve kendilerini 6gretmen gibi hissettikleri
hem kendileri hem de aileler tarafindan ifade edilmistir. Ayrica ¢aligmada aldiklari danigmanligin kendilerine
giiven saglayarak siireci kolaylastirdigini belirtmislerdir. Caligmaya katilan aileler ise ¢ocuklarinin egitimi igin
ihtiya¢ duyduklari bilgi ve uzman destegine ulasabildiklerini ifade etmislerdir. Aileler 6gretmen adaylarinin siire¢
icerisinde gelistiklerini ve ¢ocuklaria dnemli katkilar sagladiklarini belirtmislerdir. Bu katkilarin ¢ocuklarinda ve
kendilerinde olumlu degisimler sagladigini belirtmislerdir. Ayrica ¢alisma siirecinde aldiklari danigmanligin
kendilerini giivende hissetmelerini sagladigini ifade etmislerdir. Caligma bulgular1 ve ilgili alan yazin 15181nda bazi
oneriler verilmistir. OEOP’te 6gretmen adaylarinin kendilerini ve OG gocuklar1 daha fazla tanimalari igin
uygulama ders saatleri arttirilabilir. Caligmada kullanilan GES gibi farkli uygulamalara OEOP’te yer alan dersler
icerisinde kullanilmasi saglanabilir. Calismada kullanilan GES gibi farkli uygulamalarin ve farkl: yetersizligi olan
OG ¢ocuklarin ve ailelerinin katildig1 calismalar gergeklestirilebilir. OG gocukla ¢alisan paydaslarm bir araya
getirildigi is birligi modellerinin uygulanmasima yénelik calismalar planlanabilir. Ayrica OEOP ile ilgili
paydaslarin goriislerinin alindig1 ¢calismalar gergeklestirilebilir.

Yazarlarin Katki Diizeyleri

Aragtirma konusunun belirlenmesinde birinci yazar, aragtirma deseninin belirlenmesinde ii¢iincii yazar,
veri toplamada birinci ve ikinci yazar, verilerin analizinde birinci ve ikinci yazar, ¢alismanin raporlanmasinda ise
her ii¢ yazar da katki saglamistir.
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Abstract

Introduction: Special education teachers are among the important stakeholders who meet the needs of families of
a child with special needs (SN) and support them. The present study aimed to bring together families of children
with SN and different needs and special education teacher candidates who wanted to join the practice in the early
period within the framework of voluntariness, to ensure that the support needs of families and the practice needs
of teacher candidates were met simultaneously, and to reveal the experiences of families and teacher candidates at
the end of the process.

Method: The phenomenology design, one of the qualitative research methods, was used in the study. Four families
of a child with SN and four teacher candidates participated in the study. The data obtained from semi-structured
interviews and researcher diaries were analyzed thematically.

Findings: The experience in the process revealed that in the eyes of families, teacher candidates were transformed
from the position of an elder brother and sister to a teacher. Teacher candidates also indicated that they started to
see themselves as a teacher over time.

Discussion: It is observed that both parties obtain acquisitions without bearing any additional burden in the
voluntary education process, in which stakeholders in special education are brought together in line with their
needs. It is thought that it will be beneficial to increase the practice intensity in the special education teaching
program with processes similar to the voluntary education process.

Keywords: Individuals with special needs, education, special education teacher candidates, volunteering,
phenomenology.
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Introduction

The birth of a child with special needs (SN) or learning that the child has SN in the following years causes
the mother, father, and the child's environment to experience some problems and increases the stress level of the
family (Hassal et al., 2005). The difficulties experienced by the family with the characteristics and needs of a child
with SN reveal certain needs for the family and the child. The need for accurate information and support is among
the needs of families of children with SN (Ozen, 2013). Although the need for information is common for all
parents, the content of the information may vary according to the services received by families, the child’s
characteristics, and the culture they live in (Cavkaytar et al., 2017). Although access to information has become
easier with increasing technological developments in today's information age, families of a child with SN still need
information about the diagnosis, type and level of disability, and how to meet their children's educational needs
(Kumcagiz et al., 2018). When families learn that their children carry the risk of a developmental
retardation/disability or that the child is diagnosed with a disability, they need to acquire information about the
retardation/disability (Sola & Diken, 2008). Responsibilities regarding education, care, and treatment, if any,
increasing as the child’s age progress may cause changes in needs and increase problems within the family (Lafc1
etal., 2014). Families who seek support (i.e., financial, personal, or moral support) from their close circles to cope
with these problems may be psychologically affected when they cannot receive the support they need, and they
may need expert support (Cifci-Tekinarslan et al., 2018). A child with SN can receive special education, care,
therapy, and health support according to their needs to be able to live independently (Kaytez et al., 2015). On the
other hand, families need direct financial support for the child's needs, such as education, care, or treatment, and
expert support for his/her education (Sahay et al., 2013). Although the support provided to child with SN and their
families has recently increased in Turkey so that they can receive services in these areas, financial needs continue
to be important for families (Kumcagiz et al., 2018). To meet the needs of a child with SN and their families,
families should also be supported by their close circles, non-governmental organizations, the state, or the society
(Citil & Dogan, 2019). With these supports, it can be ensured that families psychologically feel better and their
needs are met (Darbyshire & Stenfert-Kroese, 2012). Volunteering is one of the activities to be carried out to meet
the needs of a child with SN and their families. Volunteering is an independent and creative field of activity in
which individuals voluntarily support services that have social benefits without expecting any financial benefit
(Yoneten-Balaban & Coban-Ince, 2015) and which improves a person’s self-view (Yanay-Ventura, 2016).
Volunteering activities provide services for different areas such as the environment, health, and education.
Furthermore, they make it easier for young people to contribute to their professional development by acquiring
personal competencies and be more ready for working life (Bagci, 2013; West & Pateman, 2016). In other words,
volunteering activities can provide an individual benefit to young people by contributing to their professional
development as well as fulfilling their social responsibilities that will benefit the society they live in (Yoéneten-
Balaban & Coban-Ince, 2015).

Families of a child with SN make a great effort from the early years so that their children can benefit from
the best education that will contribute to their independent life (Hartley & Schultz, 2015). Although the various
needs of all families of a child with SN are met by experts from different branches according to their children’s
characteristics and needs, it can be stated that the most important and ongoing support area for families and children
is education (Kauffman et al., 2018). The skills necessary for child with SN to continue their lives independently
in the society they live in can be acquired through qualified and intensive education to be provided to children
(Ergiil et al., 2013). Undoubtedly, one of the biggest responsibilities in education services, preparing child with
SN for independence, belongs to the special education teacher (SET). The responsibility to train SETs, who take
an important position in education services to be received by child with SN and their families, belongs to those
who prepare and execute Special Education Teaching Programs (SETPs). Therefore, there is a need for programs
designed by considering the needs of SN individuals and the field in order to train qualified SETs (Ozyiirek, 2008).
The quality of special education services can be increased with teachers trained in programs that prioritize the
needs of child with SN and aim to facilitate their participation in society (Sucuoglu & Kargin, 2006). In the studies
conducted with different stakeholders on the competencies and qualifications of SETPs, it is a common view that
the practice is insufficient in the programs and courses (Biiyiikalan-Filiz et al., 2018; Dedeoglu et al., 2004; Ergiil
etal., 2013; Karasu et al., 2014; Nartgiin, 2010; Ozen et al., 2009; Ulay, 2018). The inadequacy of practice-oriented
studies in the programs is the common emphasis in the studies on programs that train SETs. Especially the
criticisms about the inadequacy of practice draw attention in the evaluations made about the categorical structure
(Mentally Handicapped, Hearing Impaired, Visually Impaired and Gifted/Talented Education Programs) used in
the training of SETs before 2016.
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The Teaching for the Mentally Handicapped Program, which is in the categorical structure used to train
SETSs, includes a total of 26 practical courses, 6 of which are in the general knowledge courses and 20 in the
occupational knowledge courses, while the SETP, which was reinforced after 2016 and was revised in 2018,
includes a total of 24 practical course hours, 10 in the field-required courses, 2 in the general knowledge courses,
and 12 in the occupational knowledge courses (Ulay, 2018). Thus, it can be said that the number of practice hours
decreased within the total course hours in the SETP compared to the teaching for the mentally handicapped
program applied until 2016. Furthermore, it is observed that the weight of the teaching practice course given in
the 7th and 8th semesters is reduced in the new program, and practical courses are included in different field-
required courses starting from the 6th semester. Studies revealing the evaluations with different stakeholders
concerning the combined SETP that has been put into practice since 2016 are currently not at a sufficient level.
Although the program put into practice is new and limited studies have been conducted on the program, the lack
of practice for teacher candidates in the SETP continues, as in the teaching for the mentally handicapped program
in the previous categorical structure (Biiyiikalan-Filiz et al., 2018; Ulay, 2018). Therefore, flaws in practice are
emphasized in other programs that train teachers in different fields (Aslan & Saglam, 2018; Ayka¢ & Stebler,
2019; Bozak et al., 2016). The flaw of the current teacher training programs in practice are also carefully monitored
by the Ministry of National Education (MoNE). It is observed that the Happy Children Strong Turkey: 2023
Education Vision package announced by the MoNE includes the expression “In faculties of education meeting the
required criteria, practice-oriented teacher training programs will be organized with a unique structure.” under the
title of Developing and Managing Human Resources (MoNE, 2018). These changes, which are among the 2023
targets of the Ministry of National Education and will influence teacher training programs, once again emphasize
the importance of practice. It is obvious that teacher candidates should increase their experience to become teachers
who have high professional qualifications, are knowledgeable in the field and have a sense of belonging that will
contribute to Turkey's long-term goals and to raise happy children.

Teacher candidates who are trained to be involved in special education services can both get to know the
field they will work in and have the opportunity to develop themselves professionally by participating in
volunteering activities related to SN individuals and their families. Opportunities should be provided not only for
volunteers but also for all teacher candidates to benefit from them equally. To this end, program organizers should
make arrangements with equal opportunities. In addition to the acquisitions of teacher candidates, it can be said
that volunteering activities will also be beneficial in meeting the financial, social, and educational needs of families
of a child with SN. While the experience of teacher candidates who will work with child with SN is increased
through practice opportunities, they also need to be guided correctly. The counseling service can be provided to
teacher candidates to determine the needs of child with SN they will encounter for the first time, prepare a program
for these needs, and reach the support they need in the process of implementing this program. While providing
guidance services to teacher candidates with the consultancy services offered by experienced experts, support can
also be provided for teacher candidates to identify their strengths and weaknesses, evaluate their work, and revise
the process by rearranging it (Maheady et al., 2004). Opportunities can be created for teacher candidates to
combine theoretical knowledge and practice with the consultancy service to be provided (Vuran et al., 2014).

The difficulties and needs of a child with SN, their families, and SETs, who are the most important
stakeholders in the field of special education, have been attempted to be addressed by emphasizing many of the
above-mentioned needs of these stakeholders. The practice opportunities needed by special education (SE) teacher
candidates during their training come to the fore in the field. Information, social and psychological support,
education and financial needs were emphasized in the process of preparing children for an independent life for
families of a child with SN. The current study was planned on a voluntary basis to meet these needs of SE teacher
candidates and families of a child with SN. Therefore, it was aimed to bring together teacher candidates who
wanted to increase their practical experience with a child with SN and families who needed expert support to meet
their children's educational needs within the framework of volunteering. Moreover, it was planned to provide
counseling services by specialists with experience in the field of special education in order to meet the information
and support needs of the families and the teacher candidates who would encounter a child with SN for the first
time. Therefore, the aim of this study, which was planned to meet the needs of SE teacher candidates and families
of a child with SN, is to try to understand the experiences of teacher candidates attending the SETP and families
in the voluntary education process (VEP) they participated in, and the development of these experiences, based on
the opinions of teacher candidates and families. Thus, the following questions guided the study:
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1. How do teacher candidates (volunteer educators) describe their experiences in the SETP and the VEP
they attended until the education period they are in?

2. How do families of a child with SN describe the reflections of their experience in the VEP on themselves,
their children, and teacher candidates?

Method

This section contains information on the design, study group, data collection tools, the implementation of
the VEP, data collection, analysis, and credibility.

Design of the Study

This study employed the phenomenology design, which is a qualitative research approach, since it aimed
to understand the experiences of teacher candidates attending the SETP and families in the VEP and the
development of these experiences based on their views. With the phenomenology design, it is attempted to reveal
the experiences of individuals regarding a phenomenon and the meaning they attribute to this experience. In
phenomenology, it is important to reveal perceptions of individuals and understand how these perceptions are
shaped in which environment and under which conditions (Creswell, 2012).

Study Group

The purposeful sampling method was used to reveal the experiences of teacher candidates who wanted to
gain practical experience and families of a child with SN who wanted to meet their own and their children's
education and information needs in the voluntary education process. Four teacher candidates who wanted to
increase their practical experience and applied to the researchers and three families seeking support to contribute
to the development of their children were brought together in line with their purposes. The purposeful sampling
method is a sampling method that allows researchers to determine people in the field where it is desired to obtain
in-depth information (Creswell, 2012). The study group consisted of four teacher candidates attending the SETP
and working as a volunteer educator and four families of a child with SN whom these teacher candidates continued
to teach voluntarily. The participants were not paid a fee for their participation in the study group, and no financial
support was provided. The study group’s characteristics are presented in Table 1.

Table 1
Study Group Characteristics

Code name  Gender Age Grade level Level .Of Child’s diagnosis Marital Matching Study
education status duration

E(dEulc)ator ! Male 22 3 Learning disability ~ Single M1 10 weeks
Educator 2 Female 20 2 A risk of autism Single M2andF1 8 weeks

(E2) spectrum disorder
E(dEu?j:)ator 3 Female 20 2 Suspected autism Single M2andF1 8 weeks
E(dEuA(':)ator 4 Male 21 3 Suspected autism Single M3 9 weeks
Mother 1 (M1) Female 38 Adssomate Learning disability  Single El

egree

Mother 2 (M2) Female 41 Adssgrc(;gte Suspected autism Married E2 and E3
Father 1 (F1) Male 45 T(?r?ool Suspected autism Married E2 and E3
Mother 3 (M3) Female 40 nggggr s Suspected autism Single E4
Child 1 (C1) Female 9 2 Learning disability Eland M1
Child 2 (C2) Male 6 Nursery class Suspected autism Ei’/IEsFalnd
Child 3 (C3) Male 6 Nursery class Suspected autism E4 and M3

Note: E = educator; M = mother, F = father.
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Researchers and Their Roles

The researchers acted as both researchers and consultants in the VEP. The first and second authors of the
study met first with the educators every week and then with the third author. In the interviews, what the educators
had done the previous week, what they would do the next week, the problems they faced, and solutions were
discussed. The researchers provided counseling to families for their information and education needs every three
weeks. The researchers’ characteristics are presented in Table 2.

Table 2
Researcher Group Characteristics

Code name Gender Work experience Study area The area of SE they Time working with child

work in with SN and their families
Special education T Learning disability,
. eacher .
Researcher 1 Male teacher, instructor, trainin autism spectrum 10 years
Ph.D. student g disorder
Special education Teacher Autism spectrum
Researcher 2 Male teacher, instructor, trainin disorder, intellectual 12 years
Ph.D. student 9 disability
. . Autism spectrum
Researcher 3 Female Special education Teag:h_er disorder, intellectual 35 years
teacher, professor training disability

Note: SE = special education, SN = special needs.
Data Collection Tools

Interview, researcher and participant diary techniques were used to ensure data diversity in the study.
During the VEP process, researcher and participant diaries were kept, and at the end of the VEP, semi-structured
interviews were conducted with both teacher candidates and families. Verbal and written consent was obtained
from the participants for their participation in the VEP and semi-structured interviews. An application was made
to (removed for review) for the study before the VEP, and ethics committee approval was obtained with the
decision dated 29.04.2019 and numbered 31994.

Interview

The data were collected through semi-structured interviews since the researcher was allowed to ask
additional questions. Separate questions were prepared for teacher candidates and families in the interviews. Semi-
structured interview questions were sent to 5 different experts working in the field of special education and
experienced with the qualitative research method. The researchers created the final version of the interview
questions in accordance with their feedback. The interviews lasted for approximately 25 to 30 minutes. In the
interviews, questions were asked to the teacher candidates about their feelings about the VEP, their experiences
with children, the contributions of the VEP, and the counseling received in the VEP. The families were asked
questions aiming to reveal their views on the educator and the development of their children and the VEP.

Researcher Diary

To ensure data diversity in the study, a diary was kept by the researchers during the weekly interviews
conducted with the volunteer educators, and these interviews were recorded using a voice recorder. The audio
recordings taken from the weekly interviews were not transcribed and analyzed. If needed, these audio recordings
were listened to, and the data obtained from these interviews and semi-structured interviews were compared.

Participant Diary

The teacher candidates working as volunteer educators in the research process participated in the practice
two days a week. The teacher candidates kept a diary for every day in the weeks when they participated in the
practice. In these diaries, the participants stated that they worked as volunteer educators, how they prepared before
and after going home, what they did, what they saw in the child, and how they felt. The data obtained from the
participant diaries were not analyzed, but the data obtained from the semi-structured interviews with these diaries
were compared.

Implementation of the VEP
How the VEP was carried out is presented in Figure 1.
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Figure 1

Operation of the VEP
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Data Collection Analysis and Credibility

In the study, interviews were held with educators and families. A total of 250 minutes of audio recording
was obtained from these interviews, and 80 pages of transcripts were obtained from these audio recordings. A total
of 60 pages of data were obtained from the researcher and participant diaries. Before starting the analysis process,
the transcribed data were analyzed by the third author, educators and families, and approval was obtained for the
accuracy of the transcripts. The data obtained from the diaries and interviews conducted with the participants were
analyzed thematically. Thematic analysis was preferred because it ensures data coding and collecting under sub-
themes and main themes and makes them meaningful for the reader (Braun & Clarke, 2006). Since the themes that
emerged during the analysis process were regarded by all researchers as responding to the research questions,
additional interviews with the educators and families were not required. In this study, themes were created by
coding the data by two researchers and another special education domain expert. NVivo-12 software was used in
the data analysis. In this research, designed as a phenomenology study, multidimensional data collection
techniques were used to ensure validity and increase credibility (Creswell, 2012). During the study period,
meetings between the authors and validity meetings were held, and written notes were taken by the first and second
authors to ensure provability at the meetings. The transcription accuracy of the semi-structured interviews was
taken. Furthermore, an audit trail was performed to show the thought process that led to the study results, the
decisions taken, and their evidence. The audit trail was examined by the third author. The audit trail, one of the
ways to increase reliability in qualitative research, can be expressed as a process report that includes the data
collection process and its effects on the analysis, the codes and themes emerging during the analysis process, and
the entire research process in historical order (Morrow, 2005).

Findings

In the study, the findings section was evaluated in two parts, “findings for volunteer educators” and
“findings for families” according to the research questions. The theme of findings obtained from volunteer
educators consisted of the following sub-themes: change of perspective, working as a volunteer educator,
contributions of the VEP, consultancy in the VEP, and suggestions of volunteer educators regarding the process.
Findings obtained from families consisted of the following sub-themes: before voluntary education, the VEP, and
satisfaction with the voluntary education application.

Findings for VVolunteer Educators

This title included five sub-themes, including change of perspective, working as a volunteer educator,
contributions of the VEP, consultancy in the VEP, and suggestions of volunteer educators regarding the process.

Change of Perspective

The theme of change of perspective included the sub-themes of perspective on child with SN and
perspective on special education teaching. The sub-themes created with regard to the theme of change of
perspective and examples are given in Table 3.
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Table 3
Sub-Themes and Quotations Related to the Theme of Change of Perspective
Theme Sub-theme Sample quotation
E3: "...frankly, there was a child with special needs among my very close
p " hild relatives. An adult. But | was scared whenever | saw him. He would damage
er_stﬁec Ive (Im a% : something. Because he used to hurt himself. He was hitting himself. | would be
Change of with special needs scared. And | would be scared whenever | saw such individuals."

perspective E2: "Yes, exactly. My fear was away when | started to study in this department.”

E1: "At first, | started with prejudice.”

E3: "That's why | now think that teaching is the most sacred profession, and |
am very happy to be a teacher candidate."”

Perspective on special
education teaching

When the findings of the sub-theme of perspective on child with SN were examined, educators
approached child with SN with a sense of fear and compassion, they did not have knowledge about different types
of disabilities, and they considered child with SN uneducable before they started studying in the department.
Educators stated that after they started studying in the department, their feelings of fear and compassion for child
with SN disappeared, they thought about how they could help SN individuals, and all these individuals could be
educated upon noticing different types of disabilities. Regarding perspective on special education teaching,
educators viewed SET with prejudice before starting to study in the department, they had fears and concerns and
thought that they would not be able to perform this profession. Educators expressed that their fears diminished,
they were able to notice the situations required by SET, especially after the VEP, and their belief that they could
do their jobs increased after they started studying in the department.

Working as a Volunteer Educator

The theme of working as a volunteer educator included the sub-themes of before working as a volunteer
educator, VEP and educators' view of themselves. Sub-themes and examples related to the theme of working as a
volunteer educator are given in Table 4.

Table 4
Sub-Themes and Quotations Related to the Theme of Working as a Volunteer Educator
Theme Sub-theme Sample quotation
E1: "...I researched, and I believed that I could do it myself..."
E4: "l attended classes as an observer, but | could not interact with students in the
Before working  second year so much...”
asavolunteer g3 | wanted to meet an individual with special needs as soon as possible, at least to
educator see whether | could do it or not. What can | do or what can't | do? What reactions
will I get? Just to test this."

E4: "It's a different feeling. | do not know. When | was a teacher, | was more like a
playmate. Our work was based on this. It was a good feeling because | had an
experience for the first time, it was the first time in real terms. It was my first

Working as experience. It was a good feeling."
a volunteer E1: "I try to make use of videos there as much as I can, or | verbally ask teachers how
educator Voluntary they work. This is how I try to learn.”
education E3: "...the family was very good. Indeed, there was a very friendly approach toward
process us, there was a friendly atmosphere."”

E2: "We were learning from the mother. Songs or things the child liked.

E1: "In interdisciplinary work, I didn't have any difficulties when things the child
received support for suited me. When there was a separation, then difficulty
appeared. They had a different topic, and so did I."

E3: "...I mean, I actually saw myself as a teacher at some point.”
E4: "'l definitely need to increase singing activities. | must be able to sing. | must use
my gestures effectively while singing."

Educators' view
of themselves

As to working as a volunteer educator' and its sub-themes, the reasons why educators preferred the SET
profession were found to be the idea of finding a job and being appointed easily, the dream of studying at a
university in a big city, guidance from department graduates and those studying in the department, suggestions
from the environment and the belief in being able to teach special education. Educators stated that they did not
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participate in one-on-one practice with a child with SN before the VEP but only took part in some classes as
observers. They expressed their reasons for starting to work as volunteer educators as gaining experience,
developing their practical skills, contributing to the course, fulfilling the course-related responsibilities, and
realizing their competencies in practice.

Regarding VEP and its sub-themes, educators stated that they were very excited when they first met the
child with SN during the VEP, they noticed the beauty of having a teaching experience, and they were happy to
see the development in the child and to feel the trust the families had in them. To eliminate their impairments in
the process, educators opted for observing different practitioners, using different sources, attending seminars, and
asking questions to the instructors they took courses from and their peers who had previously worked with child
with SN. Educators expressed that they did not have problems with families, they observed that families were
happy with the process, families were close to them, and they were regarded as members of the family. However,
they reported that they might sometimes stay between the families on issues related to the child's education, and
negative situations in the family (such as arguments within the family, different opinions about the child) could
affect them. Educators informed that they received support from families regarding their participation in their
children's education, providing all necessary information about their children, providing educators with social and
emotional support (for example, increasing their motivation to teach with encouraging words), arranging home
visit times according to educators and facilitating educators' transportation. The difficulties experienced by the
educators during the process can be summarized as the intensity of the undergraduate curriculum, coping with the
initial fear of separation of children from their families, the fear of not being able to contribute to the child and
meet the expectations of the families, difficulties resulting from the comfortable home environment, the reflection
of the difficulties experienced by the child at school in the home environment, and inability to ensure cooperation
between the stakeholders working with the child.

When the educators' views of themselves and sub-themes were reviewed, educators expressed that the
process became easier and their self-confidence improved as the time they worked with children increased. On the
other hand, educators stated that they learned how to behave in certain situations, they could communicate with a
child with SN more easily, they mastered working with the child over time, they were able to draw children's
attention, they could practice the knowledge they gained in courses in a better way, they could realize the aspects
that they needed to improve, and they turned from a sister-brother to a teacher at the end of the process. In
consequence of the process, educators explained that they needed to do more practice to eliminate their flaw and
improve themselves for the future, to make use of scientific activity opportunities, to improve their skills in using
music in education, to collect more systematic data in their future practices and to attach more importance to their
courses in the SETP.

Contributions of the VEP

The theme of contributions of the VEP included the sub-themes of the contributions of academic
education to their teaching, contribution of the VEP to educators, contributions of educators to the child, and
contributions of educators to the family. Sub-themes and examples related to the theme of contributions of the
VEP are given in Table 5.

Educators expressed that the contributions of their undergraduate education to their teaching experience
took place in many skill areas, from improving their abilities by finding the opportunity to practice the knowledge
they gained in courses to noticing the importance of communication with families and family support about the
child. Educators considered the contributions of the education process to child with SN as progress in receptive
and expressive language, large-small muscles, self-care, academic, play and social skills, increase in eye contact
and decrease in problematic behaviors. Educators mentioned the contributions of the process to the families as the
involvement of the families in the practice, their direct participation in their children's education, and their
acquisition of knowledge and skills with respect to their children's education.
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Table 5
Sub-Themes and Quotations Related to the Theme of Contributions of the Voluntary Education Process
Theme Sub-theme Sample quotation

E1: "For example, | was able to directly practice the knowledge I had

Contributions of undergraduate ] )
gained in some courses. They were very good."

education to their teaching

E2: "Many of my friends think that they have never seen a student.

o They have not interacted with a student, and they say they will not be
Contribution of the voluntary

Contributions
of the
voluntary
education
process.

education process.to
educators

Contributions of educators to
the child

Contributions of educators to
the family

able to go on in this department. They think of quitting and prepare
for the exam. Initially, | was like them, too. But now, for example,
after seeing the student and his/her interaction, I feel I could do
something for the student. Therefore, my motivation increased."”

E4: "We continued an education process by constantly diversifying the
games the child started. After a while following diversification, our
single-digit games turned into two-digit games."

E2: "Other than that, we trained the family to play with the child so
that the child could sit and play with his/her family."

Consultancy in the VEP

The theme of consultancy in the VEP included the sub-themes of the contribution of consultancy to the
educator's practices and the contribution of consultancy to the academic development of the educator. Sub-themes
and examples related to the theme of consultancy in the VEP are given in Table 6.

Table 6
Sub-Themes and Quotations Related to the Theme of Consultancy in the Voluntary Education Process
Theme Sub-theme Sample quotation

E1: "Receiving consultancy and being told 'do this, do that' really
affected me. There was a teacher whom | could trust and ask when
something came up, or | could ask the teacher how to do the things |
would do the next week. This helped me to be self-confident."

Contribution of consultancy to
the educator's practices

Consultancy

in the S E2: "...sometimes, when I wasn't studying for exams, for example, there
Contribution of consultancy to . : - - .
voluntary - would be a question, and | would directly try to do something by setting
- the academic development of . - )
education a connection between what our teachers said and the student's
the educator R
process behaviors.

E2: "I mean, the child can also be observed by consultants. Not all the
time, but occasionally, our interaction with a child and an educator can
be observed at that moment from the outside, to see how we are doing."

Aspects of consultancy that
need improvement

When the educators evaluated the consultancy they received during the education process they offered to
child with SN, they reported that it relieved them in their practices, decreased or eliminated the possibility of
making mistakes, and helped them gain experience. Moreover, they expressed that consultancy facilitated the
process, helped them see their flawand gave them self-confidence, their contribution to the child was achieved
through consultancy, it positively guided them and provided systematicity for teaching, and it contributed to the
courses educators took in their undergraduate curricula. On the other hand, the aspects of consultancy that need
improvement, according to the educators, are a more systematical consultancy, being observed and given feedback
during their practices, and working one-on-one with children and spending time with them. Furthermore, bringing
together all the stakeholders responsible for the education and development of the child during consultancy and
providing the educators with ready-to-use tools, plans and resources were mentioned as the aspects that needed
improvement.

Suggestions of Volunteer Educators Regarding the Process

The theme of suggestions of volunteer educators regarding the process included the sub-themes of
suggestions for the VEP, special education teacher candidates, the SETP, and the system. Sub-themes and
examples related to the theme of suggestions of volunteer educators regarding the process are given in Table 7.
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Table 7

Sub-Themes and Quotations Related to the Theme of Suggestions of Volunteer Educators Regarding the Process

Theme

Sub-theme

Sample quotation

Suggestions of
volunteer educators
regarding the process

Suggestions for the
voluntary education
process.

Suggestions for special
education teacher
candidates

Suggestions for the special
education teaching
programs

Suggestions for the system

E2: "To be honest, consultancy could have been more systematic. For
example, we should be able to say our plans and goals were these
last week or we will apply these this week, without disruption, we
will add on them or continue them next week."

E2: "Students who come here generally come unconsciously, so |
believe they should definitely see students. Teaching this education is
based on voluntarism, but I think they should do it because they do
not know what to do without seeing any students."

E1: "Becoming practical in practice. That is, becoming practical in a
practice that makes you practical. Ability to put into practice what |
learned in the course. The two are separate. Learning in class is
separate from putting it into practice. We need to accelerate both."”

E1: "...it would be better if there were such a family consultant and if
he/she gave support through legal means... For example, in a family,
the child will have a consultant. If this consultant can make the 4-5
components | have just mentioned interact with each other, this can
be a better service in the field of special education."”

Based on their experiences with child with SN, the educators expressed that the process could be

continued in a more systematic and planned way if a part where the performance of the educators and children was
observed was included in the VEP. They suggested teacher candidates/their peers studying in the SETP gain
experience in education with child with SN by teaching voluntarily. For the SETP, they suggested an increase in
the practical opportunities in the program and a more frequent and systematic observation of teacher candidates
during these practices. The suggestions of the educators for the education system included providing a consultancy
practice in schools to ensure the participation and cooperation of all stakeholders involved in the child's education.

Findings for Families

This title includes three themes: before voluntary education, the VEP, and satisfaction with the voluntary
education application.

Before Voluntary Education

The theme of before voluntary education included the needs of the family, the educational status of
children, and their expectations from the educator. Sub-themes and quotations related to the theme of before
voluntary education are given in Table 8.

Table 8

Sub-Themes and Quotations Related to the Theme of Before Voluntary Education

Theme

Sub-theme

Sample quotation

Before voluntary

The needs of the family

M1: "Of course, my other daughter is left out this time. She says,
you are always taking care of my brother. I mean, | wish I had
another person with me. | wish she helped me or | had an
opportunity. I have such problems, especially when I'm
teaching."

M4: "Now, as far as | know, we read books together. We play
with play dough. We paint."

education The educational status of M1: "What did you do during the inclusive education we received

children in National Education at that time at school, my daughter? |
swear ... they only danced in ‘the plum branch is crunchy'
(song). I mean ... I was looking forward to Se.'s arrival.”

The expectations from the M4: "I mean, if they wrestled like in Kirkpinar Wrestllng, it

would be more valuable for my son. Because he sees his father

educator "
once every 15 days.
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Families stated that they made efforts to read books, play games, paint, perform sports activities with their
children, help them with homework and contribute to their academic courses at home, but they could not do any
studies for teaching purposes before they participated in the VEP. Families informed that they needed specialists
to meet their needs for information and they needed a different person to deal with their children's education to
decrease their burden at home. families of children attending school expressed that their children's classrooms
were crowded, the teacher was not competent, time was wasted at school, the development of skills was not well
evaluated at school, and their children could not interact with their peers. Families explained that they expected
the educators who would come to their homes before the VEP began to establish a close and warm relationship
with their children, be open to cooperation with them and their children, and receive the support they needed
together with their children.

The VEP

The theme of the VEP included the sub-themes of educator-child interaction, educator's contribution to
the child, educator's contribution to the family, educator's development in the process and educator's aspects that
need to be improved. Sub-themes and quotations related to the theme of the VEP are given in Table 9.

Table 9
Sub-Themes and Quotations Related to the Theme of the Voluntary Education Process

Theme Sub-theme Sample quotation
M1: "1 don't know if it is because he doesn't have a father, he wants to hug and
kiss him, saying he is his brother."”

Educator-child interaction

M2: "M. has become very social, sociable. He talks to us more often. He

Educator's contributions started to play with us. M. would never play with us. He would turn his back

to the child and cry, but not anymore."

Educator's contributions F1: "For example, | would not talk to my child by looking at his face until now.
to the family I would not bend down and talk, either. | learned this from them."

VOIunte}ry \ M1: "...when he first came, he was a bit like that, you know, he started to
education  Educator's development . - . -
. become more like a teacher, he is learning gradually, so he has improved
process in the process : "
himself.

Educator's aspects that M4: "In my opinion, it feels like a waste of half an hour for him if he struggles

need to be improved with this instead of just following the syllabus he prepared.”

F1: "I can say something about voluntary education, which is, I would like it to
continue. And | would like it to be more common."

M2: "...I always used to say. I wish this education had been given every other
day and two hours a day. | wanted it to be intensive."”

Suggestions for the
voluntary education
process

Families stated that children started to see educators as members of their families due to the good relations
between the children and educators during the VEP. Families expressed that educators contributed to their children
in different areas such as academic, social, and language skills. Families also explained that educators contributed
to reducing their children's dependence on them through activities. Families also reported that educators
contributed to them in behavior management, teaching communication skills and their legal rights. Moreover, the
fact that educators came home "made them feel they were not alone," as they stated. Families remarked that their
trust in the educators who came to their homes increased gradually, the educators acted more comfortably
throughout the process, they could make plans more easily to meet the children's needs as they got to know the
children, and the educators started to behave like teachers as they gained experience. On the other hand, families
stressed that educators should not only focus on the lesson, but they should also keep in mind the contribution of
games and fun activities to the child.

Families mentioned that it would be more beneficial to continue voluntary education not only in the home
environment but also at school and that they expected that environments where they could come together with
families who had similar difficulties would be created, and the time for VEP educators to come to their homes
would be longer and more intensive. After the completion of the VEP, families stated that they wanted voluntary
education to continue, if possible, with the same educators. If not, with new educators. They suggested that the
VEP should be more common so that more children and families could benefit from it, other families of a child
with SN should accept educators, and the process should be institutionalized.
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Satisfaction with the Voluntary Education Application

The theme of satisfaction with the voluntary education application included the sub-themes of satisfaction
with the education, consultancy, and the VEP. Sub-themes and quotations related to the theme of satisfaction with
the voluntary education application are given in Table 10.

Table 10
Sub-Themes and Quotations Related to the Theme of Satisfaction with the Voluntary Education Application
Theme Sub-theme Sample quotation
Satisfaction with the M2: "How can | say... The volunteer students who come to us either
are very intelligent or love their job. They really like my child. They
educator "
are absolutely perfect.
Satisfaction with the  Satisfaction with M4: "1 felt so alone. All of it suddenly disappeared. This is so precious.
voluntary education consultancy Indeed. | hope no one experiences these, but they are very precious."
application ML1: "It's a very good project, very good. Such support is extremely

Satisfaction with the
voluntary education
process.

significant, especially for mothers and fathers living alone. A special
educator, like a brother, rather than a classroom teacher, was very
beneficial for me."

Satisfaction with the VEP M1: "It's a very good project, very good. Such support is extremely significant,
especially for mothers and fathers living alone. A special educator, like a brother, rather than a classroom teacher,
was very beneficial for me."

Families expressed that the educators who came to their homes were responsible, mature, disciplined,
supportive, and motivating and had a developed sense of empathy. Furthermore, they explained that they realized
the educators loved their profession, liked their children, and hoped that the same educators would continue to
work with their children. Families reported that they received support from consultants to determine their children's
primary needs, to access accurate information, and to shape their relationships with their children in line with the
information they received from consultants. They also mentioned that the process could be conducted in a way
specific to the family and the child because they could easily express themselves owing to consultancy, the
information they obtained was calming for them, and they were satisfied with the consultancy process. Moreover,
families explained that the educators conveyed the information they received from their consultants to families
and used this information. Families stated that conducting the VEP at home was a convenience for them and their
children. They also informed that the educators acted more comfortably since they were students, and they found
the process valuable as they were students of the special education department, and they considered themselves
lucky to be involved in this process.

Discussion

This study was conducted to understand the experiences of teacher candidates participating in the SETP
and families of a child with SN in the VEP and the development of these experiences based on their views. The
findings obtained in the study were reviewed under the titles of “findings obtained for volunteer educators” and
“findings obtained for families.” When the findings were viewed, changes were observed in the perspectives of
teacher candidates toward SET before they started studying in the department, after they started studying in the
department, and after they had the experience of working with a child. The teacher candidates stated that their
experience of working with a child with SN helped them realize the situations specific to SET and their belief in
being able to practice the profession to increase. In literature, the main reasons for the change in the perspectives
of teacher candidates toward their profession are stated as the vocational courses they take and their participation
in practices (K6nig & Rothland, 2012; Sinclair, 2008). Similarly, the experience of teacher candidates participating
in this study contributed positively to both SN individuals and their approaches to SET. Teacher candidates
expressed that they felt like teachers at the end of the process. Moreover, families also mentioned that teacher
candidates experienced a transformation from a brother-sister to a teacher. Studies indicate that the reasons why
teacher candidates prefer SET specifically result from external motivation (such as finding a job and being
appointed easily, the dream of studying in a big city, or suggestions from others) (Afat & Cigek, 2019; Nartgiin,
2008; Tortop et al., 2015). The teacher candidates felt the motivation similar to that in the literature, but external
motivation was replaced by internal motivation upon the experience of working with child with SN. The teacher
candidates stated that they were very excited to have the opportunity to work with a child with SN for the first
time. The reasons for teacher candidates' excitement may be a different environment, a situation they encounter
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for the first time, and the opportunity to practice their theoretical knowledge (Kuran, 2009). As teachers'
professional experience increases and they see what they can do and get to know the characteristics of the group
they will work with, their perception of competence can increase (Ergiil et al., 2013). The teacher candidates also
reported that as they worked with a child with SN, their self-confidence improved, they got to know the group they
would work with, and the process became easier. As stated in the literature, this situation shows that teacher
candidates' perceptions of competence increase as they gain experience.

The early experiences of SET candidates can positively influence their perceptions of competence for
teaching along with their perspectives on the courses they will take in the future. Concerning the SETP, unlike
other teaching programs, it is a field that requires intensive practice owing to the differences that the individuals it
serves may have. Therefore, teacher candidates can meet individuals with different characteristics and increase
their knowledge only via practice. However, when the studies conducted are reviewed, the most criticized issue
regarding the SETP appears as the inadequacy of practice (Biiyiikalan-Filiz et al., 2018; Dedeoglu et al., 2004;
Ergiil et al., 2013; Karasu et al., 2014; Nartgiin, 2010; Ozen et al., 2009; Ulay, 2018). The teacher candidates who
participated in this study explained the reasons for working as volunteer educators as gaining experience,
improving their practical skills, seeing their competencies in practice, and contributing to their courses. As SET
candidates gain experience with the groups they will work with in the future, they will be able to find answers to
probably field-related questions (Melekoglu & Sultan-Balik¢i, 2020). What is learned in the courses in teacher
training programs may not always be enough when a step is taken into the classroom environment. Therefore,
programs should ensure that teacher candidates are prepared as problem-solvers for complex real-life situations in
the future (Kauffman et al., 2002; Lengyel & Vernon-Dotson, 2010). The changes that have occurred in the SETP
over the last five years have provided teacher candidates with the opportunity to observe SN individuals within
the scope of different courses. However, despite these changes, there are still criticisms about the insufficient
practical course hours (Biiyiikalan-Filiz et al., 2018). Therefore, it can be said that the number of studies that will
reflect the views of different stakeholders in the re-arranged SETP should be increased.

Teacher candidates who encountered a child with SN for the first time during the VEP and had no previous
work experience were provided with consultancy by experts on planning, maintaining, changing teaching and how
they could offer interventions. Teacher candidates explained that, owing to consultancy, their self-confidence
improved and they were able to realize their contributions to the child. They also expressed that it helped them
gain experience and contributed to their personal development. In the studies conducted with teacher candidates
who continued their teaching application, teacher candidates reported that they saw a lack of knowledge in different
fields after participating in the application (Alptekin & Vural, 2014; Bural & Avsaroglu, 2012; Ergenekon et al.,
2008; Yesilyurt & Semerci, 2011). However, the teacher candidates did not mention their lack of knowledge. For
this, the fact that they benefit from the consultancy provided in the process can be shown as the reason. Holding
weekly meetings with teacher candidates and providing them with feedback about the problems they faced and
especially what they could do with children may have helped teacher candidates not to experience any problems
about information. Upon reviewing the relevant literature, consultancy can help teacher candidates learn and
improve themselves by coping with the difficulties they face (Hawkins & Shohet, 2012). It is also stated that the
experience of consultants in the field of study and their ability to correctly guide the people they work with will
enhance the quality of the process (Alila et al., 2017). The researchers who conducted this study also assumed the
role of consultants during the study. The fact that the consultants had many years of experience working with child
with SN with different types of disability and particularly that the consultancy process was conducted in
cooperation may be an important factor in the satisfaction of both teacher candidates and families with their
experience in this process. Moreover, with a regular consultancy process, positive contributions will be made to
the teacher candidates' perspectives on SN individuals, the teaching profession, and themselves by eliminating
their flaw related to the application. Therefore, it would be useful to create practice hours or different practice
opportunities that teacher candidates can attend in the SETP and implement this process under the supervision of
experienced consultants. As reported by Leyser et al. (2011), the self-efficacy of a teacher candidate will improve
as he/she practices with SN individuals and gains experience. Regarding the opportunities to improve the self-
efficacy of teacher candidates, the fields where they can practice should be created in the presence of experienced
experts (Dedeoglu et al., 2004). However, the insufficient number of lecturers in the relevant departments of
universities and the high number of students per lecturer may lead to limitations in respect of regular consultancy.
For this reason, it can be suggested to increase the number of teaching staff members to provide more regular
consultancy to teacher candidates. The families taking part in the study mentioned that they performed different
activities with their children in the home environment. However, families informed that they needed a different
person to meet their needs for information and decrease their burden at home by educating their children. This
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finding is similar to those in literature. In literature, it is reported that families need information and social support
(information about the type and degree of disability, education of their children or what they will do in the future) after
their child with SN are born or diagnosed in the next periods (Roman et al., 2020). Furthermore, the financial needs of
families of a child with SN come into prominence in studies conducted to determine the needs of families (Aksoy &
Demirli, 2020; Kaytez et al., 2015). It is also reported that as the information, social, material, and moral support to be
provided to families of a child with SN increases, the stress levels of families decrease (Sivrikaya & Cifci-Tekinarslan,
2013). It is also asserted that the support provided to families of a child with SN in line with their needs can decrease
their feelings of loneliness (Ari-Durmus & Yesilyaprak, 2019). The findings obtained in this study coincide with the
relevant literature. The families participating in the study expressed that educators' home visits gave them positive
feelings such as "feeling that they were not alone.” This result indicates that families' feeling of loneliness decreased in
the process. It can also be said that families who can allocate time for themselves and other tasks of daily life in the
process will be enabled to spend more productive time with their children and develop a more positive parent-child
relationship with their children. Families state that they lack information about their child with SN and need support in
this sense (Kaytez et al., 2015). Therefore, it can be mentioned that families also need consultancy through which they
can get the necessary information about a child with SN. In the study, the consultancy was provided to the families in
line with their needs, both by the consultants and by the teacher candidates with the guidance of their consultants.
Families expressed that they were satisfied with consultancy since they received support in many issues such as the
implementation of the process specifically to the family and the child and accessing the right information. The fact that
families of a child with SN could directly obtain information from experts, especially about their children, and use this
in their lives may have given families a calming experience. As a result of their experiences in the consultancy provided
in the study, teacher candidates and families made some suggestions. Teacher candidates focused on being observed by
consultants during the practice, whereas families suggested cooperation with the school. Teacher candidates and families
who gained experience by participating in the study also gave suggestions about different topics regarding the process.
Teacher candidates suggested that a consultancy practice that ensures the participation and cooperation of all
stakeholders involved in the child's education should be provided in schools. After this experience, teacher candidates
can be said to have realized the importance of the cooperation of all stakeholders, who are responsible for the education
of the child with SN, toward a common goal. The families taking part in the study, on the other hand, suggested that
they come together with families with different needs and that this support provided to them should be maintained for
more hours and days. In the literature, it is stated that families of a child with SN need to know that they are not alone
(Cetrez-Iscan & Malkog, 2017). The findings obtained from the families participating in the study can be said to be
similar to those in the literature. Families also explained that they wanted to get together with families similar to them
and know that they were not alone.

Conclusion and Recommendations

The teacher candidates who participated in the study stated that they saw their flaw and tried to eliminate them
as a result of their experience. Moreover, they started to attend undergraduate courses they took in the SETP more
carefully. As a result of the study, teacher candidates expressed that they gained experience, especially in communicating
with families. As a result of this experience, both teacher candidates and families stated that teacher candidates' belief
in practicing their profession increased and they felt like teachers. They also mentioned the consultancy service they
received in the study facilitated the process by providing them with self-confidence. The families taking part in the study
asserted that they could access the information and expert support they needed for their children's education. Families
stated that teacher candidates improved their skills in the process and made significant contributions to their children.
They reported that these contributions ensured positive changes in their children and themselves. They also remarked
that the consultancy service they received during the study made them feel safe. Some suggestions have been given in
light of the study findings and the relevant literature. Practice course hours can be increased so that teacher candidates
can get to know themselves and child with SN better in the SETP. Different applications such as the VEP used in the
study can be used within the courses included in the SETP. Studies involving different applications such as the VEP
used in the study and attended by child with SN with different disabilities and their families can be conducted. Studies
can be planned for the implementation of cooperation models bringing together child with SN and stakeholders.
Moreover, studies on the views of stakeholders about the SETP can also be conducted.
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