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Drama as a learning medium, has its roots in dramatic play. Very young babies naturally
imitate and mimic what they see and hear. Once they are able to move around, toddlers
start trying out things that they have seen adults doing. For example, they might
pretend to cook, make imaginary cups of tea, drive imaginary cars and motorbikes,
pretend they are talking to someone on a mobile phone, etc. They sometimes use
functional toys in their dramatic play, e.g. a toy teapot ‘as if”’ it were a real teapot,
but they also use ambiguous objects imaginatively, ‘as i’ they are something else.
For example, a cardboard box might become a car, a stick might become a knife.
They often bring in dolls, furry toys, their pets or imaginary friends into their role-
play scenarios, as the other characters. Children will also role-play together and
sometimes with adults. The role play is not real but the skills being developed are
real, e.g. co-operation, collaboration, turn taking, negotiation, listening, fine motor
skills, etc. Whilst imitating, mimicking and improvising, they are using real language
purposefully, within a range of familiar or newly imagined contexts. They feel confident
and successful in their make believe worlds and are often rehearsing adult situations
and activities. Young children in schools get time in role play areas (both indoors and
outdoors). They sometimes have teachers and/or other adults interacting with them
as they role play but they also should have opportunity for their own, free role play
without adults involved. A teacher (or other adult), role-playing with children can
help focus and maintain children’s attention, model various types of talk, give status
to their make believe and introduce problems to be resolved together. Teachers in role
can stimulate and challenge the children s various types of thinking and inter-thinking,
from within an engaging and compelling fiction
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Bu ¢alismamin amact, yazarin rol i¢inde ¢alismaya iliskin goriislerine yer vermektir.
Dramanin 6grenme araci olarak kullanilmaswin kokleri dramatik oyunlara dayanir.
Bebekler dogal olarak gérdiiklerini ve duyduklarmmi taklit ederler. Kendi baslarina
hareket etmeye basladiklarinda, yetiskinlerin hareketlerini taklit etmeye de baslarlar.
Ornegin, yemek pisirmek, ¢cay yapmak, arag siirmek, telefonla konusmak gibi eylemleri
vapmaya c¢alisirlar. Bazen dramatik oyunlarinda islevsel oyuncaklar kullamiriar,
ornegin gergek bir caydanlik gibi oyuncak ¢aydanhiklarini, bazen de belirsiz nesneleri
baska bir nesneymis gibi hayal ederler. Ornegin, karton bir kutu araba, bir sopa
bigak olabilir. Siklikla oyuncak bebeklerini, pelus oyuncaklarini ve evcil hayvanlarini
diger karakterler olarak rol yapma senaryolarima dahil ederler. Cocuklar hem diger
cocuklarla hem de yetigkinlerle rol yapabilirler. Rol yapmak gercek olmasa bile
cocuklarin gelistivdikleri isbirligi, konugsma sirasini bekleme, uzlagma, dinleme,
motor yetenekleri ise gercektir. Taklit ederken ve dogaglama yaparken, dili tamdik
veya yeni baglamlarda amacina uygun olarak kullanmirlar. Hayali diinyalarinda ve
vetiskinleri taklit ettikleri durumlarda ve eylemlerde kendilerinden emin olurlar ve
basarili hissederler. Okullardaki ¢ocuklarin, rol oynama alanlarinda (hem i¢ hem de
dis mekanda) role girmeleri zaman alir. Bazen 6gretmenleri ve / veya rol oynadiklart
zaman onlarla etkilegsime giren baska yetiskinler de vardir, ancak yetigkinlerin katilimi
olmadan kendi baglarina ozgiirce rol oynamalart icin firsatlara da sahip olmalar
gerekir. Bir o6gretmen role girerek, ¢ocuklarin dikkatini odaklama ve korumaya
yvardimer olabilir, ¢esitli konusma tiirlerini rneklendivebilir, inanacaklar bir sorunu
onlara tamitarak birlikte ¢oziim iiretmelerini saglayabilir. Rol i¢indeki égretmenler,
ilgi ¢ekici ve zorlayict bir kurgu igerisinden ¢ocuklarin ¢esitli diisiinme tarzlarim
tesvik edebilir ve bunlara meydan okuyabilir.
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Drama as a learning medium, has its roots in dramatic play. Very young babies naturally
imitate and mimic what they see and hear. Once they are able to move around, toddlers start trying
out things that they have seen adults doing. For example, they might pretend to cook, make imaginary
cups of tea, drive imaginary cars and motorbikes, pretend they are talking to someone on a mobile
phone, etc. They sometimes use functional toys in their dramatic play, e.g. a toy teapot ‘as if” it
were a real teapot, but they also use ambiguous objects imaginatively, ‘as if” they are something
else. For example, a cardboard box might become a car, a stick might become a knife. They often
bring in dolls, furry toys, their pets or imaginary friends into their role-play scenarios, as the other
characters. Children will also role-play together and sometimes with adults. The role play is not
real but the skills being developed are real, e.g. co-operation, collaboration, turn taking, negotiation,
listening, fine motor skills, etc. Whilst imitating, mimicking and improvising, they are using real
language purposefully, within a range of familiar or newly imagined contexts. They feel confident
and successful in their make believe worlds and are often rehearsing adult situations and activities.

Parents, teachers and teaching assistants sometimes choose to join in children’s dramatic
role-play. They are hopefully alert to the many learning opportunities that arise, and to ways they
can raise the level of challenge from within the shared, imagined scenario. Adults may choose to
deliberately plant learning opportunities. For example, an adult might enter the child’s pretend café
as a customer and eat a pretend meal, but then announce that their purse has gone missing and
they can’t pay for the meal? How will the child in role as a café owner, deal with this unexpected
situation? The scenario in the café is not real but it feels as if it is and the situation requires and
rehearses real problem solving skills.

Young children in schools get time in role play areas (both indoors and outdoors). They
sometimes have teachers and/or other adults interacting with them as they role play but they also
should have opportunity for their own, free role play without adults involved. The theme of the role
play area in a classroom will be changed from time to time. Often the children help set up the role
play area and bring items in for it (sharing ownership of it). For a few weeks it might be a travel
agents, with brochures of unfamiliar places. The teacher might enter as a customer who has not
decided where to go on holiday. The child presents some possibilities and answers the customer’s
questions. Next the role play area might become a hospital with bottles, bandages, stethoscopes etc.
and the adult might become a new nurse on her first day, who needs training.

Adults should not take over children’s self-initiated role —play. They should initially observe
and listen to the children interacting in role. It will reveal much about various children’s personal,
social, emotional and language development, as well as indicate where their interests lie and reveal
something of their real life experiences. A teacher (or other adult), role-playing with children can
help focus and maintain children’s attention, model various types of talk, give status to their make
believe and introduce problems to be resolved together. Teachers in role can stimulate and challenge
the children’s various types of thinking and inter-thinking, from within an engaging and compelling
fiction.

Moving from Dramatic Role-play to Whole Class Drama

An adult as co-participant in dramatic play, can pave the way for using ‘teacher in role’
in schools. Teachers in role, interacting within a whole class Drama, can be effective at any age.
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Dramatic play, Drama for Learning, Process Drama and Theatre all involve pretending ‘in role’
together.

It is perfectly possible for teachers to do drama lessons with children and yet never go into
role themselves but I would encourage all teachers to have a go at ‘Teacher in Role’. Interacting
with a teacher in role, is very engaging for children and any associated learning becomes emotionally
tagged and highly memorable.

Teachers without drama training, may be understandably nervous about trying ‘Teacher in
Role’ with whole classes but hopefully the following tips and ‘rules’ will increase their confidence
and help them get started. When class teachers see how compelling working in role with children can
be, they are likely to add it to their teaching repertoire for any age group.

‘Teacher in Role’ (Some Tips and Guidelines)
1) Make sure the children know in advance, that you are going to be a ‘Teacher in Role’

Don’t just start behaving differently and expect them to guess you are in role. Tell them just
before, that you will be going into role. You might start by just being in role for a minute or two.
You can always step out of role, talk to them again as their teacher, and then go back into role again.
However you must ....

2) Always make it clear to the children, when you are in or out of role

It might be helpful to ‘sign’ the role in some way, maybe wearing a simple piece of costume
or prop, e.g. ‘When [ am carrying this notepad, [ am the reporter. When I put it down again, [ am no
longer the reporter.” Or, you could simply say that you will walk away from them and that when you
turn around and come back again, you will be a reporter.

3) Maintain seriousness and commitment, whilst you are in role

You need to maintain the role, with confidence and commitment. Try not to communicate
any nervousness or embarrassment. You need the children to work with you in role seriously and
confidently, so you need to model that. If you show nervousness or are half-heartedly in role, then the
children might feel a bit uncomfortable about interacting with you in role.

4) Decide the main purpose of your ‘teacher in role’?

You need to know why you are taking on a role at any particular point in the drama and what
you want to achieve with the role, in terms of the children’s thinking and learning. Before you take
on a role, you should have the purpose and function of the role clearly in your mind and keep it in
mind.

5) What are the main types of role that you might choose from?

You can define roles in various ways. For example, they can be defined in terms of their
status and/or purpose. Most roles are a combination of types, e.g. you could take on a low status
information gathering role, or a high status, information giving role, etc.

High Status roles: Teachers who are not used to working in role, sometimes opt too often for
‘high status’ roles, which helps the teacher to feel secure and in control of children’s behaviour. Over
use of high status ‘teacher in role’, is not particularly enabling for the children. If they are usually
obeying a teacher in role and following instructions, then this is quite limiting. The teacher needs to
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be an enabler, catalyst, mediator and facilitator of drama as a learning experience not just a director,
with the children as their puppets.

You can challenge high status role stereotypes by taking on apparently high status role but
in a way that lowers the status and surprises, e.g. you might take on the role of a King but confide
in the children (your most trusted servants), that you don’t really like being a King and are having
nightmares about a hostile neighbouring King. You are frightened and tired and need their advice and
help. Now the king’s strong and faithful servants are empowered to make suggestions to their weak
king, diplomatically.

A high status ‘Teacher in role’, can be used provocatively to stir up the children in role. The
teacher in role can then withdraw for a while, to give the children the opportunity to speak freely
about the protagonist. For example, in a drama about two countries (rich and poor), the rich King
(teacher in role) can be rude to the poor arrivals, seeking food and shelter (the children in role) and
then walk away.

Low status roles: Children will usually rise to the occasion, when they see that someone in
role (especially the teacher), needs their help. If you give children roles with assumed knowledge
and responsibility, the children will start to feel empowered and will usually rise to the occasion.
Mantle of the Expert (which comes under the umbrella of Drama for Learning) is built around this.

I was once a ‘teacher in a role’ as a low status troll. My job was to stop goats from crossing a
bridge to eat the grass. The grass had rare flowers in it. [ was not managing to stop the goats, as they
were hungry and ignored me. A group of children were in role as my employers. They told me that
I was no good at my job and they sacked me! I explained that I really needed the job. I had a family
to feed and rent to pay. They had not expected me to prick their consciences in this way and make
sacking me more difficult for them. They told me that I could get another job. I explained that I could
not read or write. I only knew about flowers. I asked them if they could find a different job for me?
They discussed this and decided that I could have a flower stall outside a school. I could sell my
flowers and they would ask the school to teach me to read and write, so that I could then apply for
other jobs in the future. In drama, the children may have high status roles and make decisions but
the teacher needs to then ensure, that they consider the consequences of their decisions.

Intermediary roles: An example of an intermediary role, would be a teacher in role as a
messenger from a higher authority. For example, the people who live in Hamelin are plagued by rats.
The children are in role as the people who live in Hamelin. The teacher in role as the messenger,
has been sent by the Mayor to listen to their complaints. The messenger can listen sympathetically
to the people. The messenger has no power. He is just doing his job, gathering information for the
Mayor. Rational discussion is more likely to happen, if the townsfolk are talking with a sympathetic
intermediary.

Of course the Mayor’s messenger could be played differently. He might be the intermediary
who takes back the people’s messages to the Mayor but is very detached or unsympathetic.

Equal status roles: You can be in the same role as the childrenFor example, you could be
just a citizen of Hamelin. You are all deciding together, what to do about the rats and the Mayor.
From an equal status position, you can still gather or give information. You can still be compliant or
provocative, as different villagers will have different personalities and may have different opinions
and viewpoints.
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Information giving roles: A main function of ‘teacher in role’ is often, to add more
information to the Drama. In a drama lesson based on historically true events, i.e. the evacuation
of children from London during World War 2, the teacher could take on the role of a government
official, giving out copies of the government information leaflets and explaining why parents should
send their children to the countryside. Real historical information is being imparted to children by
the teacher in role.

Teachers might also decide to take on information giving roles in an entirely fictitious drama,
e.g. the teacher is in role as the captain of a Spaceship on a secret mission. The captain tells the
children that they are all experts in various fields. They have been invited to be members of a team
that will set off together, on an exploratory mission to a distant planet. Selected humans might be
able to live there in the future. What questions would they like to ask the captain before committing?

Information gathering roles: If the children have information they have acquired and
can pass on within a drama, then the teacher can give themselves the role of someone who wants to
know that information. For example, if the children are archaeologists in Egypt with Howard Carter,
waiting for Lord Caernarvon to arrive before opening the tomb (Tutankhamun’s), then they might
talk secretly to the press (teacher in role), telling them what they know at this point. This enables
the teacher to assess their current knowledge and understanding by asking the children questions and
getting them to elaborate. Or maybe the teacher is a visitor to a village with a resident dragon. The
visitor would have plenty of questions to ask and the children would answer them creatively together,
building their storydrama collectively.

Very few roles will fall completely into one category. When you are giving information in
role, you are likely to also be gathering information too, intentionally or otherwise.

6) How long do you stay in role for?

You only stay in role, for as long as it necessary for the purposes of the children’s learning
and the drama itself. Once the role has fulfilled its function and purpose, you come out of role. You
can return in role if and when necessary. You can also take a different role at another point in the
drama, if there is a purpose in doing so, e.g. returning as someone different, who was not present
in an earlier scene and asking the children to tell you in role, what happened. This can be a way of
giving them practice at recounting events, checking that they all agree and understand what has
happened in the drama, before moving on.
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Yaratic1 Drama Dergisine Iliskin Aciklamalar ve Yazim Kurallar

Yaratict Drama Dergisi’ne Yayimlanmak iizere gonderilen yazilar:

1. Ik olarak iThenticate ya da Turnitin gibi intihal programlari ile taramr ve alinti
orani % 15 altinda olan ¢calismalar alana uygunluk acisindan oncelikle editdr tarafin-
dan incelenerek yayimn kuruluna iletilir. Yayimlanmasina karar verilen yazilar, bilimsel
acidan degerlendirilmek iizere en az iki hakem tarafindan incelenir.

2. Hakem raporlarindan birinin olumlu, digerinin olumsuz olmast durumunda, makale de-
gerlendirilmek tizere ii¢lincii hakeme ydnlendirilir. Hakem raporlarinin olumlu olmasi
durumunda yazi, yayim programina alinir.

3. Hakem raporlarina gore lizerinde degisiklik yapilmasi gereken yazilardaki tim degi-
siklikleri yazarlar kendileri yaparlar. Son sekli verilen yazilar iizerinde yazarlarca bir
degisiklik yapilmaz.

4. Hakem raporlar gizlilik icerir. Yazarlar, hakem ve Yaym Kurulu’nun elestiri, 6neri ve

diizeltmelerini dikkate almak zorundadirlar. Yazarlarla hakemler arasindaki iletigimi
yalnizca Yayin Kurulu saglar.

5. Yayim sirasinda, ilk olarak yazinin Yaratict Drama Dergisi’ne gonderilis tarihi, sonra da
hakemlerden alinan puanlar dikkate alinmaktadir.

6. Yaratict Drama Dergisi’nde yayimlanan yazilarin sorumlulugu yazar/lar/a aittir. Yayim-
lanan yazilar konusunda Cagdas Drama Dernegi ve Yaratici Drama Dergisi sorumluluk
kabul etmez.

7. Yaym Kurulu, gonderilen yazilar1 yayimlayip yayimlamamakta serbesttir. Gonderilen
yazilar yayimlansin veya yayimlanmasin yazara iade edilmez.

Yayimlanmis yazilarin yaym haklar1 Yaratict Drama Dergisi’ne aittir.
Yaratict Drama Dergisi’nin ve yazar/larin adlar kaynak gosterilerek alint1 yapilabilir.
10. Yazlar, yazar soyadina gore alfabetik sirada yaymmlanir. iki ya da daha fazla yazarl
makalelerde yazilar, ilk yazarin soyadi esas alinarak siralanip yayimlanir.
11. Bir sayida, ayni yazarin tek isim oldugu tek makale yayimlanabilir.

12. Dergiye gonderilecek yazilar;

a) Kagit boyutlari: A4 boyutunda kagida, iist, alt, sag ve soldan 2,5 cm bosluk biraki-
larak (16x24,7 cm’lik alana), 1,5 satir aralikli, 11 punto ve Times New Roman yaz1
karakteri kullanilarak yazilmalidir.

b) Tablo, resim, sekil, grafik vb.: Derginin sayfa boyutlarinin digina tagmamas1 ama-
ciyla 10x17 cm’lik alan1 agmamalidir. Tablo, resim, sekil, grafik ve benzerlerinde
daha kiiciik punto ve bir satir aralig1 kullanilabilir. Tablo, sekil ve ekler, metin ice-
risinde, basliklartyla yer almalidir. Tablo ve sekillerin dncesine ve sonrasina 12 nk
bosluk verilir, tablo bagliklar1 ve metin 10 punto, tablo ve numarasi koyu yazilmalidir.

¢) Makale Bashgy; 14 punto, baglaglar hari¢ her s6zciigilin bas harfi biiyiik olarak yazil-
malidir. Baslik 17 s6zcligli gegmemelidir. Proje kapsaminda hazirlanan, sozlii bildiri,
doktora ya da yiiksek lisans tezinden liretilmis veya destek almig calismalar basliga *
seklinde dipnot ile verilir. Basliktan sonra bir bosluk ile dipnot verilmelidir.
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13.
14.

15.
16.

17.

18.

19.

20.

d)

g)

h)

D

k)

Yazar Ad/lar/1; 12 punto, ortali, yazar adi soyadi sadece bas harfleri biiyiik olarak
dipnotta rakamla 1 — 2 seklinde verilmelidir.

Ozet Bashg; 10 punto ve koyu yazilmaldir.

Tiirkce/ingilizce Ozet Metni; 10 punto, iki tarafa yash sekilde, 150-250 sozciik
aras1 yazilmalidir. Paragraf var ise paragraflar aras1 6 nk bosluk verilmelidir.

Anahtar Sézciikler Bashgi; 10 punto, koyu yazilmalidir.
Anahtar Sozciikler; 10 punto biiyiikliigiinde, en fazla 5 anahtar s6zciik yazilmalidir.

Ana Bashiklar; (Giris, Yontem, Tartisma ve benzeri temel basliklar)10 punto, koyu
ve ortali, altindan ve iistiinden 6 nk bosluk ile yazilmalidir.

Alt Bashklar; paragraf basi 1,25 cm igerden, 11 punto, koyu, italik, iki yana yasl
yazilmalidir.

Paragraflar; paragraf baslar1 1,25 cm iceriden, 11 punto, iki yana yasli, paragraflar
arasi 6 nk bosluk birakilarak yazilmalidir.

Gonderilen yazilar; 6zetler ve kaynakca dahil 20 sayfay1 gegmemelidir.

Gonderilen yazilar asagidaki boliimleri icermelidir:

a)

b)

)

d)

Bashk sayfasi: Yazar/lar/in tiim ve agik adlari, ¢alistiklart kurumlar, makale iist
bashginin Tiirkge ve Ingilizce isimleri ile Tiirkge ve Ingilizce 6zetleri icermelidir.

Ana Metin: Ampirik ¢caligmalar; giris, yontem, bulgular, tartisma ve sonug¢ bolim-
lerini igermelidir.

Yontem: Bu kisim; drneklem, veri toplama aract ve islem, verilerin analizi alt ki-
simlarint icermek zorundadir. Derleme tiirii ¢calismalar problemi ortaya koymali,
ilgili alanyazin etkili bir bicimde analiz etmeli, alanyazindaki eksiklikler, bosluk-
lar ve geligkilerin iizerinde durmali ve ¢oziimler i¢in Oneriler icermelidir. Diger
caligmalarin bagliklandirilmasinda farkliliklar olabilir, ancak yazilarin okuyucuyu
sikmayacak akicilik ve bilimsellikte olmasi gerekmektedir.

Kaynakc¢a: Hem metin iginde hem de kaynakcada Amerikan Psikologlar Birligi
(APA) tarafindan yayinlanan Puplication Manual of American Psychological Asso-
ciation (5. Baski1 2001) adli kitapta belirtilen yazim kurallarina uyulmalidir.

Yaym Kurulu ile ilgili yazigmalar i¢in e-posta adresi mutlaka yazilmalidir.

Tiirk¢e makalelerde metin i¢inde referans verirken miimkiin oldugu kadar ana kaynaga
ulasilmalidir.

Yazilar, Yaratici Drama Dergisi’nin e-posta adresine (cdddergi@gmail.com) gonderil-
melidir.

Yayimlanan yazilarin igeriginde olabilecek ¢arpitmalardan, alint1 yapan yazar ya da ya-

zarlar sorumludur.

Yaratict Drama Egitmenlik/Liderlik kurslarinda bitirme projesi olarak yapilan ¢aligma-
lar danigman adi ikinci isim olmak iizere, danigman adiyla birlikte yayimlanir.

Baska bir yerde yayimlanan yazilar (yayimlanmis seminer ve kongre bildirileri, vb.),
Yaym Kurulu’nun onayiyla Yaratict Drama Dergisi’nde yayimlanabilir.



Yaratici Drama Dergisi Kaynak¢a Yazim Ornekleri

Dergimizde Amerikan Psikologlar Dernegi (Publication of Manual of American Psychological
Association-APA) tarafindan yayinlanan yazim ilkeleri benimsenmistir.

Kitap

Adigiizel, O. (2013). Egitimde yaratici drama (4.bs.). Ankara: PegemA Yayinlari.

Gonderme: (Adigiizel, 2013, s.234)

iki Yazarh Kitap

Kitson, N. ve Spiby, 1. (1997). Drama 7-11: Developing primary teaching skills (3rd ed.).
New York:

Routledge Publication.

Kitap icinde Boliim

Giiven, 1. (2008). Okul 6ncesi drama etkinliklerinde ilkeler. A. Oztiirk (Yay. Haz.). Cocukta
Yaraticilik ve Drama icinde (ss. 199-212). Eskisehir: Anadolu Universitesi Yaynlari.

Gonderme: (Giiven, 2008, s.207)

Ceviri Kitap
Lewis, B. (2000). Modern Tiirkiye 'nin dogusu (M. Kiratl, Cev.). Ankara: Tiirk Tarih Kurumu.
Gonderme: (Lewis, 2000, s. 12)

Editorli Kitap

Kilpatrick, J. (2004). (Ed.). A Research companion to principles and xtandards for school
mathematics,

Reston, VA: NCTM, Inc. Educational Research Information Center (ERIC)

Tek Yazarh Makale

San, 1. (1990). Egitimde yaratici drama. Ankara Universitesi Egitim Bilimleri Fakiiltesi
Dergisi, 23(2), 573-582.

Gonderme: (San, 1990, s. 574)

iki yazarh makale

Ozdemir, P. ve Akkus-Cikla, O. (2005). Use of creative drama in science and mathematics by
preservice elementary teachers. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 27, 157-166.
Elektronik Makale

Karakelle, S. (2012). Ustbilissel farkindalik, zeka, problem ¢dzme algis1 ve diisiinme
ihtiyac1 arasindaki baglantilar. Egitim ve Bilim, 37(164), 237-250. 3 Aralik 2014 tarihinde http://
egitimvebilim.ted.org.tr/index.php/EB/article/view/779/376 adresinden erisildi.

Gonderme: (Karakelle, 2012, s. 240)
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Tez

Aykag, M. (2011). Tiirk¢e ogretiminde ¢ocuk edebiyati metinleriyle kurgulanan yaratici
drama etkinliklerinin anlatma becerilerine etkisi. Yayinlanmamis doktora tezi, Ankara Universitesi
Egitim Bilimleri Enstitiisii Hacettepe, Ankara.

Gonderme: (Aykag, 2011, 5.67)
Bildiri
Akfirat Onalan, F. ve Tung, A. (2003). Grup rehberlik etkinliklerinde yaratict dramanin yeri:

Yaparak yasayarak 6grenme. VII. Ulusal Psikolojik Danisma ve Rehberlik Kongresi 09-11 Temmuz
2003 icinde (s. 91-93). Inonii Universitesi, Malatya: PegemA Yayincilik, 139-140.

Gonderme: (Akfirat Onalan ve Tung, 2003, s. 92)

Web Sayfalar

UNESCO. (2013). World Heritage list. UNESCO web sitesinden 21 Aralik 2013 tarihinde
erigildi: http://whc.unesco.org/en/list

Gonderme: (UNESCO, 2013)

Sekiller

Her seklin numarayi i¢eren bir basligi olmali ve bu baslik seklin altina yazilmalidir.

Tablolar

Tablo numarasi ve adi tablonun iistiinde yer almalidir. Tablo adi, tablo numarasinin altindan
baslayarak, sola dayal1 bir sekilde, bas harfleri biiytik ve italik olarak yazilmalidir. Tablo sadece yatay
cizgiler kullanilarak olusturulmalidir. Asagida bir tablo 6rnegi verilmistir.

Tablo 1. Yaratici Drama Temelli Hazirlanan Fen ve Matematik Ders Planlarinin Sunif Diizeyine ve
Unitelere Gére Dagilimi

1. siif 2. sif 3. sinif 4. smmf 5. smuf

Fen ders planlari

Yasayan canlilar - - - 5 1

Elektrik - - 1
Matematik ders planlart

Sayilar - -

Geometri 1 -

Olgme - 2

Veri analizi - -

— D
—_
—_
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Submission Guidelines for Creative Drama Journal

Articles sent to Creative Drama Journal for Publication:

1.

10.

11.
12.

First, it is scanned with plagiarism programs such as iThenticate or Turnitin, and studies
with a quotation rate of less than 15% are first reviewed by the editor and submitted to
the editorial board. The articles, which are decided to be published, are examined by at
least two referees to be evaluated from a scientific point.

In the event that one of the referee reports is positive and the other one is negative, ar-
ticle is directed to the third referee to be evaluated. In case of positive referee reports,
article is included in the publication program.

Authors make all changes in the articles on which changes are required according to

referee reports on their own. No change is made on the final versions of the articles by
the authors.

Referee reports include privacy. Authors have to take the critics, suggestions and cor-
rections of the referee and Editorial Board into consideration. Communication between
authors and referees is only ensured by the Editorial Board.

During publication, firstly the sending date of the article to Creative Drama Journal is
considered and then the scores obtained from the referees are considered.
Responsibility of the articles published in Creative Drama Journal pertains to the aut-
hor/s/ of the articles. Contemporary Drama Association and Creative Drama Journal do
not accept responsibility related to the published articles.

The Editorial Board is free to publish and not to publish the submitted articles. Submit-
ted articles are not returned to the author whether they are published or not.

The rights of publication of the published articles pertain to Creative Drama Journal.

Quotation can be made by giving reference of Creative Drama Journal and the name/s
of the author/s.

Articles are published in alphabetical order by authors’ surnames. In articles with two
or more authors, articles are sorted and published based on the first author’s surname.

In an issue, one article can be published in which the same author is the only name.

Articles to be sent to the journal;

1) Paper sizes: It should be written on A4 sized paper with 1.5 line spacing and wit-
hout end of line hyphenation by leaving 2,5 cm space from top, bottom and left (on
an area of 16x24,7 cm) and by using 11 point size and Times New Roman typeface.

m) Tables, pictures, figures, graphics, etc..: They should not exceed the area of 10x17
cm in order not to extend beyond the journal page sizes. Smaller font size and one
line space can be used on tables, pictures, figures, graphics and so on. Tables, figu-
res and appendices should be included in the text with their titles. 12 pt space is left
before and after tables and figures, table titles and text should be 10 point size, table
and its number should be written in bold.

n) Title of the Article; It should be written as 14 point size, and the first letter of every
word should be written as capital letter except for the conjunctions. Title should not
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p)
q

V)

exceed 17 words. Studies, which are produced from verbal notification and doctoral
or postgraduate thesis or which received support, are indicated by footnote in the
title as *. Footnote should be given by a space after title.

Name/s of the Author/s; They should be given in footnote in figures as 1-2 along
with the title, institution he/she works and e-mail address as 12 point size, centered,
and only the first letters of author name and surname should be capital letter.

Title of Abstract; It should be written as 10 point size and in bold.

Turkish / English Text Abstract; It should be written as 10 point size, italic, justi-
fied alignment and between 90-120 words. If there is a paragraph, 6 pt space should
be given between paragraphs.

Title of the Keywords; It should be written as 10 point size and in bold.
Keywords; Maximum 5 keywords should be written as 10 point size.

Main Titles; (Introduction, Method, Discussion and similar basic titles) It should
be written as 11 point size, bold and centered, in the way that only the first letters
are capital letter, and with 6 pt space from top and bottom.

Subtitles; paragraph indentation should be written as 1.25 cm inside, 11 point size,
bold, italic and justified alignment.

Paragraphs; Paragraph indentations should be written as 1.25 cm inside, 11 point
size, justified alignment by leaving 6pt space between paragraphs.

13. Submitted articles should not exceed 20 pages, including abstracts and references.

14. Submitted articles should include the following sections:

e)

g)

h)

Title page: It should include the full name/s and explicit name/s of the author/s, the
institutions they work, Turkish and English names of top article title and its Turkish
and English abstracts.

Main Text: Empirical studies should include the sections of introduction, method,
findings, discussion and the results.

Method: This section must include the sub-sections of sampling, data collection
and processing and analysis of data. Review article-type studies should reveal the
problem, should analyze the relevant literature effectively, should put emphasis on
shortcomings, gaps and contradictions in the literature and should include suggesti-
ons for solutions. There may be differences in giving title of other studies, however,
articles should be fluent and scientific that will not make the readers bored.

References: Spelling rules specified in the book called Publication Manual of
American Psychological Association (5th edition 2001) published by American Ps-
ychological Association (APA) should be obeyed both in the text and references.

15. E-mail address must be written for correspondences related to the Editorial Board.

16. While giving reference in the texts in Turkish articles, main source should be attained
as far as possible.

17. Articles should be sent to Creative Drama Journal’s e-mail address (cdddergi@gmail.com).



18. Author or authors who cite/s are responsible for the distortions that may be in the con-
tent of the published articles.

19. Studies carried out as dissertation in Creative Drama Instructor/Leadership courses are
published with the name of advisor including the advisor name and second name.

20. The articles published in somewhere else (published seminar and conference proceedin-
gs, etc.) can be published in Creative Drama Journal with the approval of the Editorial
Board.

Citation Format and Style Guide for Creative Drama Journal
Publication of Manual of American Psychological Association-APA is adopted by our journal
for formatting and style.

JOURNALS

One Author

San, I. (1998). The development of drama in education in Turkey, Research in Drama
Education, 3, 1, 96.

Two Authors

Ozdemir, P. ve Akkus-Cikla, O. (2005). Use of creative drama in science and mathematics
by preservice elementary teachers. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 27, 157-166.

BOOKS AND CHAPTER IN BOOKS

One Author

Ustiindag, T. (2004) Yaratici drama éSretmenimin giinliigii (6. baski). Ankara: PegemA
Yayincilik.

Two Authors

Kitson, N. ve Spiby, 1. (1997). Drama 7-11: Developing primary teaching skills (3rd ed.).
New York: Routledge Publication.

Editor instead of author

Hemingway, E. (1999). The killers. In J. Updike & K. Kenison (Eds.), The best American
short stories of the century (pp.78-80). Boston, MA: Houghton Mifflin.

Kilpatrick, J. (2004). (Ed.). A Research companion to principles and standards for school
mathematics, Reston, VA: NCTM, Inc. Educational Research Information Center (ERIC)
Thesis or dissertation

Duatepe, A. (2004). The effects of drama based instruction on seventh grade students’
geometry achievement, Van Hiele geometric thinking levels, attitude toward mathematics and
geometry. Unpublished PhD dissertation, Ankara: METU.
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Published Presentation Papers

Adigiizel, H. O. (2002). Egitim bilimlerinde ve sanat egitiminde yontem, disiplin ve sanatsal

boyutlartyla yaratict drama. /1. Egitim Bilimleri Kongresi, Yakin Dogu Universitesi, KKTC, 23-26
Ekim.

Online Sources

Online Journal

Andersen, C. (2004, June). Learning in “As-If” worlds: Cognition in drama in education. .
43, 4, Retrieved November 3, 2004, Academic Index.

Citing in the text

One Author
Linn’s (1999) study...

As it is indicated (Way, 1973) in a new research,...

Two or more authors

If the paper is published by two authors, then full names of both authors must be written
through all the text. If the paper is published by three or more authors, then in the first citation full
names of authors must be written, but then for other citations, only the first authors’ first name must
be written and other authors must be written as “others”.

Figures

All the figures must have a title that include also a number. And this title must be under the
figure.

Tables

The name and the number of table must be at the top of the table. Name of the table must
begin after the number of table. And 1t must be aligned-left, written by initial capital letters and italic.
The table must be constituted by only horizontal lines. You can find an example below.

Tablo 1. Yaratici Drama Temelli Hazirlanan Fen ve Matematik Ders Planlarinin Sinif Diizeyine ve
Unitelere Gére Dagilimi

1. sinif 2. sif 3. simif 4. simf 5. smf
Fen ders planlari

Yasayan canlilar - - - 5 1

Elektrik - - 1 3 -
Matematik ders planlari

Sayilar - -

Geometri 1 -

Oleme - 2

Veri analizi - -
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