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Abstract Keywords

Since the establishment of the Computer Education and Instructional Technology CEIT gradutes
(CEIT) departments, the curriculum has changed many times, the types of points
considered as the basis for the placement of the department have differentiated and
even the threshold score criteria have been introduced, and in the appointments made
as teachers to state institutions, the appointments have been made with relatively less
number of appointments compared to the general. Although some students chose this

Graduate tracking
Profession satisfaction

department to become teachers, some students chose to specialize in the field of About Article
computers and aimed to turn to different sectors before they graduated. Thanks to the -

wide range of professions that the field offers to graduates, there are quite successful Received date: 22.07.2020
graduates among those who turn to different fields in terms of their interests. However, Accepted date: 12.10.2020

the number of graduates who chose this department to become a teacher and felt sorry  Avaliable online: 04.02.2021
for not being appointed to the public is considerably high. Within the scope of the
study, views were collected from a total of 85 graduate, 38 female and 47 male, who
graduated in the last four years. Online semi-structured form was used as data
collection tool. Most of the graduates who filled out the form stated that they worked
in various jobs during their education (n = 44). However, a significant portion of the
graduates stated that they are not currently working. (n=37). It has been observed that
only 24 of the working graduates are working as teachers, only 17 of them are working
in the public sector, but seven of them are sub-teachers in public school, only nine are
permanent teachers in public school and one is a lecturer (academician). It was
observed that among the employees, eight people were in the IT sector, five people
were police officers, two were military officers, three were civil servants in different
public institutions and five people were working in different sectors. Considering the
graduates' views about the satisfaction level of ICT teacher, it was stated that their
satisfaction decreased due to the belief that their internal motivation in the professional
context was at a good level, but that their external perception towards the profession
was negative. It was stated that ICT teachers in particular were seen as worthless
and/or tinkerers. Among the difficulties encountered, it was observed that the majority
of them referred to the status of not being appointed and unemployment. The
information provided by the graduates on their current career situation and their views
on the department present an important report in planning for both graduates and
students who are currently studying at these times when the future of the departments
are discussed.
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Introduction

In the 20th century, in addition to the use of the blackboard in teaching, the visual teaching
movement started with slide presentations and silent films, followed by audio-visual teaching. The
best examples are radio and television. Il. During World War 11, animated pictures and psychological
documentaries were used to encourage soldiers. After the war, the effect of these techniques was not
ignored and various researches started to be carried out. In this context, the use of films, presentations,
radios, recording devices, televisions, projections and cassettes in teaching has been examined.
Educational televisions came to the fore. Cognitive approaches that have been introduced recently
have important implications. In the 1960s, machine learning began to be studied and now tools
different from audio-visual technologies have been tried. In the 1980s, instructional design came to
the fore; cognitive and constructivist practices have begun to be implemented. The use of computers,
which started to be used as a communication tool in the 1990s, has become increasingly widespread.
In the 2000s, distance education started to be viewed in the context of instructional technologies. In
the last decade, studies have been carried out to enrich the learning environments with enhanced real
and artificial intelligence applications (Kim et al., 2014; Molenda, 2014; Spector, 2014). The
establishment of the Republic of Turkey (1923) and the adoption of the Unification of Education Law
(Turkish: Tevhid-i Tedrisat kanunu) (1924) and by living together, and projects with approaches such
as learning through discovery methods have emerged.

In this way, it is aimed to raise individuals who question, research and think rationally. In
addition to these, as of 1935, planning to support continuous education, using meaningful learning and
group working methods emerged. In addition to these, it has been ensured that the institutes have
radios and dictionaries are supported with pictures. Between 1950-1985, the importance of mass
education and individual education has been understood. In addition, it supports this with the
necessity of using the appropriate tool in a suitable place and effectively; Laboratory method, lecture
boards, brochures, tapes, audio-visual training tools are available. The importance of instructional
design processes has started to be taken into account (Reisoglu, Kocaman Karoglu ve Gedik, 2016).
As of the 1990s, applications for the use of computers in education started with the spread of personal
computers. So much so that by the year 1997 began to be offered as an elective computer courses in
Turkey and in this context it has been established laboratories in some schools. In order to train
specialist teachers who can give these courses, Computer Education and Instructional Technology
Departments were established in 15 education faculties in 1998 and they started to give their first
graduates as of 2002. Currently, 63 universities have CEIT departments.

It is important to examine the overlapping points of the department with 21st century skills in
order to evaluate the current situation and plan accordingly. In this way, more effective inferences and
recommendations can be made. In the 21st century, with the rapid development and widespread use of
technology, the skills that people should have have been a period that rapidly changed. In this
direction, it has made it necessary for people to have skills such as technology literacy. However, with
the development of technology and machines, routine physical work that people previously did was
started to be done by machines and therefore people are expected to have new skills such as analytical
thinking, critical thinking, problem solving and advanced communication skills instead of physical
labor (Black 2009; Levy & Murnane, 2012). In order for people to adapt to these changes, it is
inevitable that learning and teaching processes go through a radical change. In this context, it is
important to first determine 21st century student skills and to update teaching processes accordingly.

In the classifications made as 21st century student skills, various models are presented
regarding what skills students should have in order to be successful in their daily, academic or
professional life in the 21st century (Trilling &Fadel, 2009). It is seen that researchers classify 21st
century skills in different ways. For example, Partnership for 21st Century Skills (P21) (2009) divided
21st century student skills into three main categories and subthemes under them. These categories are;
learning and innovation skills (creativity and innovation, critical thinking and problem solving,
communication and collaboration), information, media and technology skills (information literacy,
media literacy and technology literacy), life and career skills (flexibility and adaptability,
assertiveness and self-management) social and intercultural skills, productivity and accountability,
leadership and responsibility).Trilling and Fadel (2009) rearranged the categories specified in P21 in
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order to be more catchy and said "3R * 7C = 21. yy skills ”, which is easier to remember.
Accordingly, they express 3R basic skills such as reading, writing (wRiting) and arithmetic
(aRithmetic); 7C, Critical Thinking and Problem-solving, Creativity and Innovation, collaboration,
teamwork and leadership (Collaboration, Teamwork, and Leadership), Cross-cultural Understanding.
It refers to 21st century skills such as Communication and Media Fluency, Computing and ICT
Fluency, Career and Learning Self-reliance in career and learning. In another classification made, 21st
century student skills consist of three main categories and their sub-themes. These skills are;
expressed as cognitive skills (non-routine problem solving, critical thinking and systematic thinking
skills), interpersonal skills (complex communication skills, social skills, teamwork, cultural sensitivity
and dealing with diversity / diversity) and internal skills (self-management, time management, self-
regulation, adaptability and execution function) (Koenig, 2011). In another study, it was seen that the
skills that should be possessed in the 21st century were classified as critical thinking, creativity,
cooperation, motivation, and metacognitive skills (Lai & Viering (2012). It can be said that he focuses
on cognitive skills. Teachers and educational institutions have a great role in the development of these
skills. In order to keep up with the times, it is a necessity to transform traditional teaching methods
that evaluate pure behavior and focus on students' skills such as high-level thinking, problem solving,
information literacy and technology literacy. CEIT departments will also have a large share in this
transformation process. It is a fact that graduates who are technology literate in terms of providing the
education needed by 21st century students in schools and in terms of contributing to society and
production in the private sector and who have a skill that develops high-level thinking skills such as
programming are valuable.

If the current state of ICT teaching in Turkey will be examined; Issues such as the
appointment status of pre-service teachers who graduated from the CEIT department, their quotas,
whether their courses are compulsory or elective have been the subject of controversy, and even a
serious problem such as the closability of this department has come up. It is seen that the importance
and necessity of ICT teaching, which is explained to the student with very basic tasks such as
transferring technical information or transferring the hardware features of the computer, is still not
understood in the digital age. ICT teaching is a profession that has the potential to work in different
fields and its employment is very important. CEIT departments have an important place in raising
individuals who can meet the requirements of the digital age such as STEM, robotic coding, distance
education and programming. As stated in the 2023 vision of the Ministry of National Education,
teachers and students are expected to adapt to the digital transformation process in the new generation
education processes. The people who will prepare and support teachers and students for this
transformation, provide academic and technical support and actively support the digital
transformation process will be the graduates of CEIT in the context of their competencies. Coding,
robotics, etc., which are constantly on the agenda. The graduates of the CEIT department have a
critical importance in conveying the subjects to the students in the most accurate way. Especially
when looking at the curriculum published by the Ministry of National Education, it can be seen that
people with these competencies can only be graduates of the CEIT department (Curriculum - 1, 2018;
Curriculum - 11, 2018; Curriculum - 111, 2018). In addition, the COVID-19 pandemic situation, which
started at the end of 2019 and affected the life of the whole world especially in the first half of 2020,
and the active roles of the CEIT departments in the management of distance education processes,
planning, content production, sharing, and the importance of continuing the education process without
a hitch were once again understood. However, teacher appointments are not in a promising situation
in terms of both choosing a department with this importance and receiving education in this
department. When the appointment status of the graduates of the CEIT department is examined, a
gradually decreasing picture is encountered. When the quotas given to all departments are examined,
it is seen that the quotas given to the CEIT department generally vary between 2% - 3%. Considering
the current conditions, this quota, which is quite insufficient, causes both CEIT undergraduate
students and CEIT graduates to lose their motivation. Unfortunately, the weak foot of digitalism in the
education process, which has spread to the entire stage, will also prevent training students who are
properly equipped with digital skills. So, what do ICT teachers do in schools? The Informatics and
Software Course, which were included in the curriculum as an elective until the 2012 academic year,
became compulsory in the 5th and 6th grades in the 2013 academic year, and the elective in the 7th
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and 8th grades, and the evaluation with grades started. In addition, with the FATIH project, an
Information Technology Counselor is assigned to schools with at least 8 classrooms and 8 smart
boards. IT Counselors are considered to be filled in return for a salary and are charged as additional
18 hours of lessons. In addition to the priority of assigning ICT teachers, teachers from different
branches are also assigned to the 120-hour Information Technology Counselor Course within the
scope of the Ministry of National Education's in-service training. Digital transformation and digital
requirements, which cannot be limited only to the field of education, now constitute the life cycle of
the new generation. Participating in this cycle in the most correct way and benefiting from the cycle in
line with our needs will only be possible by mastering the right digital skills. This will be possible by
giving the necessary importance to the CEIT departments and putting them into operation effectively.
Assignment etc. Considering the difficulties experienced regarding the situations, the decrease in the
preference rate of this section is another problem that comes with it. As a result, this study was carried
out in order to examine the causes of the problems experienced from the perspective of the graduates
of this department. Therefore, the main purpose of the research is; To reveal the current employment
status of ICT teachers who recently graduated from the department and their perceptions in this
context. The research questions that this purpose covers are as follows.

1. Isthere a significant difference between the graduates' views about their graduation from
the department in the context of other demographic data (gender, graduation year,
undergraduate employment status and / or the sector they work in) according to their
employment status (working, not working)?

2. In the context of demographic data (gender, graduation year, undergraduate employment
status, current employment status / sector) of the graduates;

a. What are the views on the satisfaction of ICT teaching?
b. What are the views on the value of ICT teaching in others?
c. What are the views on the position and importance of ICT teaching in

Ministry of National Education?
What are the views on the benefits of being a department graduate?
What are the views on the difficulties of being a department graduate?

Method

In order to make in-depth analysis within the scope of the purpose of the research, a case
study was conducted in the context of qualitative research method. The situation can be defined as a
phenomenon that occurs within the specified context. In the case study, researchers collect and
analyze data by concentrating on the relevant phenomenon. In this direction, it is sometimes possible
to examine the situation that researchers cannot control in depth (Miles & Huberman, 2016; Yildirim
& Simsek, 2016).

Research Group (Universe, Sample, Study Group)

Qe

Within the scope of the research, a total of 85 graduates, 38 female and 47 male, were
reached. 25 people graduated in 2016, 12 in 2017, 22 in 2018 and 26 in 2019. 44 graduates worked in
various sectors (31 people in service, 10 people in informatics, four people in education, 16 people in
other sectors, some graduates in more than one sector). 48 of the graduates are currently working. It
has been observed that only 24 of the working graduates are working as teachers, only 17 of them are
working in the public sector, but seven of them are sub-teachers in public school, only nine are
permanent teachers in public school and one is a lecturer (academician).

Measurements

In the research, a semi-structured online interview form was prepared in line with the opinions
of the last four years graduates. The form consists of three parts.

(1) Demographic data,
(2) Scoring likert-type views,
(3) Collecting opinions through open-ended items.

24



Fulya TORUN, Tiilay DARGUT GULER,

Journal of Education, Theory and Practical Research, 2021, Vol 7, Issue 1, 21-47 Seda OZER SANAL

Data Analysis

In line with the data collected from the participants, frequency values were presented to the
items that were evaluated as Likert according to various demographic data, and the themes were
determined by coding with content analysis in the items for which qualitative opinions were collected.
At the same time, cross-case analysis was performed on the collected data, enabling a more systematic
presentation and interpretation of intensive data with cross tables (Johnson & Christensen, 2014;
Patton, 2014; Can, 2014; Miles & Huberman, 2016). Within the scope of the first research question,
nonparametric chi-square analysis was performed in the analysis of qualitative data that indicates the
level. The reason for this is to be able to make more valid comments about the relevant qualitative
data. Such that; it is stated that various researchers also indicate the ordering and classification by
analyzing qualitative data with chi-square and it has been stated that the significance states between
the relevant variables can be interpreted (Maxwell, 1971 Cited in. Zibran, 2007; Can, 2014; Vehid &
Eral, 2014). The answers to other research questions were evaluated in the context of the collected
codes and the themes created.

Validity and Reliability

The detailed explanation of all analysis processes carried out within the scope of the research
is one of the steps that strengthens the validity (Yildirim & Simsek, 2016). In this context, the
findings were supported by citing the views analyzed. In order to ensure internal validity, the
literature was examined first, experts who conducted qualitative research were consulted, and
attention was paid to ensure that the interview questions were simple and clear. In the context of
external validity, various demographic data were collected in order to clearly describe the current
situation of the graduates whose opinions were taken. In this direction, cross-table analyzes are
included in the findings in order to contribute to external validity. In order to ensure reliability, two
different researchers were allowed to code independently (See Miles & Huberman, 2016).
Accordingly, the agreement percentages were calculated in order to measure the interobserver
reliability and to demonstrate the consensus. In this context, it was determined that the percentages of
compliance with the coding in the questions directed to the graduates were between 85% and 92%.

Results
General Views of Unemployed Graduates

The opinions of the participants within the scope of the question items directed to the
unemployed graduates are shown in Table 1. Their responses to the questions posed to graduates who
currently do not work; It has been evaluated according to the gender of the graduates, their status of
undergraduate employment and their graduation years. In this context, it was examined whether there
was a significant difference depending on each variable. The questions directed to the related
graduates are; It includes the desire to be a teacher, to work for Public Personnel Selection Exam (in
Turkish KPSS), to work in a profession other than teaching, and to make an effort to become a teacher
in case of working in a profession other than teaching. Considering the answers given to the
guestions, it was seen that there were significant differences between different variables regarding the
desire to work in a profession other than teaching. Accordingly, when the wishes of the graduates who
are not currently working to work in a different profession are examined, it is seen that there is a
significant difference in favor of the graduates who have worked while studying at undergraduate
degree. In addition, it has been observed that there is a significant difference between the graduates of
2016 in favor of the 2019 graduates.

General Views of Working Graduates

The opinions of the participants within the scope of the question items directed to the working
graduates are as shown in Table 2. Their responses to the questions posed to currently employed
graduates; It has been evaluated according to the gender of the graduates, their undergraduate
employment status, their years of graduation and the sectors they work in. In the context, it was
examined whether there is a significant difference depending on each variable. The questions directed
to the related graduates are; It covers the level of positive attitude towards teaching in the state
institution, the level of satisfaction in the current profession, the possible efforts of those who work in
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a profession other than teaching to become a teacher, and the employment status of those working in
other professions for PPSE. Considering the answers given to the questions asked, a significant
difference was found between the different variables for the possible efforts of only teaching in the
state institution and the possible efforts of those working in other professions to become teachers.
Accordingly, a significant difference was observed in favor of 2016 and 2018 graduates in terms of
positive attitude towards teaching in a state institution. In addition, a significant difference was found
in favor of those who did not work while studying at undergraduate degree in the context of possible
efforts of other professions to become teachers.

Tablo 1. Views of graduates having no job

If you work in a
profession other than
teaching, would you

Avre you working for

Do you have a the public personnel

Do you want to work

Variables desire to be a lecti in a profession other K ff
teacher? selection than teaching? make an effort to
' examination? ' become a teacher in
the future?
Gender Female (20) A:1,T:19 D:5,S:3, A4, D:5,S:8,A: 3, D:2,S:2,A: 2,
T:8 T:4 T:14
Male (17) D:1, A5, T:11 D:4,A:5,T: 8 D:4,S:1, A: 6, D:1,A:8,T:8
T:6
Total (37) D:1,A:6,T:30 D:9,S:3, A9, D:9,S:9, A9, D:3,S:2,A: 10,
T:16 T:10 T: 22
Statistical Sign.  ,061 ,392 ,080 ,061
Pearson Chi- 5,594 2,999 6,757 7,375
square
Working in a Having a job D:1,A:3,T:15 D:7,S:2, A 4, D:2,S:3, A7, S:2,A!6,T: 11
job while (19) T:6 T:7
being student Havingnojob  A:3,T:15 D:2,S: 1, A5, D:7,S:6,A:2, D:3, A4, T: 11
(18) T:1 T:3
Total (37) D:1,A:6,T:30 D:9,S:3, A9, D:9,S:9, A9, D:3,S:2,A: 10,
T:16 T: 1 T: 22
Statistical Sign.  ,615 ,241 0,43 ,146
Pearson Chi- 974 4,198 8,134 5,377
square
Graduation 2016 (10) A2, T:8 D:1,S:1, A 2, D:5,S:2,A: 1, D:1,S:1,A: 3,
year T:6 T:2 T:5
2017 (1) T:1 T:1 D:1 T:1
2018 (8) T:8 D:3,S:1, A1, S:4,A 4 D:1,T:7
T:3
2019 (18) D:1,A:4,T:13 D:5,S:1, A: 6, D:3,S:3, A4, D:1,S:1, A7,
T:6 T:8 T:9
Total (37) D:1,A:6, T:30 D:9,S: 3, A9, D:9,S:9 A9, D:3,S:2, A: 10,
T:1 T:1 T:2
Statistical Sign.  ,734 ,793 ,032 ,689
Pearson Chi- 3,577 5,451 18,290 6,496
square
Abbreviations D: Disagree, S: Somewhat agree, A: Agree, T: Strongly agree

General Views of Graduates

The views of the participants collected within the scope of the question items directed to all
graduates are as shown in Table 3. Answers given to the questions directed to the graduates; It has
been evaluated according to the gender of the graduates, their undergraduate employment status, their
years of graduation and the sectors they work in. In this context, it was examined whether there is a
significant difference depending on each variable. The questions forwarded to the relevant graduates
are; It includes wanting to work in a profession other than teaching, the effect of the education
received in the department on professional preferences, satisfaction with being a graduate of the
department, the opinion about the place of the department in higher education, whether they will
choose this department retrospectively, recommending the department to others and receiving
graduate education in the department. Considering the answers given to the questions, a significant
difference was found between different variables in the answers given to the questions about wanting
to work in a profession other than teaching, the effect of education received in the department on
professional preferences, and recommending the department to others. Considering the situation of
wanting to work in a profession other than teaching; In terms of gender, it was found that there is a
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significant difference in favor of employees while studying according to the status of working in
undergraduate degree. Considering the effect of the education received in the department on
occupational preferences, it is seen that there is a significant difference in favor of those who are not
currently working in the context of the sectors studied. In terms of recommending the section to
others, it was found that there is a significant difference in favor of males in terms of gender.

Satisfaction Level of ICT Teachers

When the comments made by the graduates of the department on the satisfaction level of ICT
teaching, it was found that there were eight codes. These are; occupational satisfaction rate,
opportunities given to ICT teaching, professional importance, assignment status, expectations for the
future, experienced teaching processes, perception of the profession and the perception of being a
CEIT department graduate. The frequencies of the graduates who made comments on the codes
determined in Table 4 in the context of different levels are given. The frequencies of the graduates
who made comments about the codes determined in Table 4 in the context of different levels are
given.

“I am not professionally satisfied since there is no computer lab at the school
where [ work.”

“When I work as a sub-teacher in the public school, we are seen as a technical
service rather than a teacher, regardless of gender, from the point of view of both
school administrators and other branches. In my experience in private school, |
saw that education is handled entirely with the logic of trade, and they use our
branch more for advertising purposes. Therefore, | could not feel the satisfaction
due to my profession, both in the public and private schools. If I compare the two,
I can say that the public is better despite all the impossibility.”

“Unfortunately, I think my profession does not see the necessary importance. It is
very difficult to be appointed and the private school has no guarantee. | think that
the education I received is behind the developing technology.”

Negative views prevail in the context of appointment situations; 12 people commented
negatively and one commented neutral. There is equality in gender variables. The negative views of
unemployed graduates drew attention. Views of some graduates who negatively commented on their
appointment status and currently had no job;

’

“It is very difficult to be appointed and the private school has no guarantee.’

“The number of appointments is low, which prevents me from doing my job and
prevents us _from getting satisfaction.”

“There is a problem of not being appointed.”

In the context of expectations for the future, only two views were stated, and they are also
negative. It was observed that these views were expressed by males. These are;

“The future of the department doesn't look very good.”

bl

“I have worries about the future.’

It is not possible to say that there is a significant difference between the views expressed
depending on the realization of the teaching processes in the profession. Eight people commented
positively, six commented negatively, and one person neutral. As it can be said that there is no
significant difference in terms of gender, it was noted that five out of seven graduates who had no job
for this code expressed positive views. Views of some graduates with positive comments;

“Being a light on the way to future generations is a completely different feeling.”

“With the education given in public universities, our students are generally
educated at the level of knowing and understanding. Since the logic of coding
lessons is difficult to grasp, it is much more difficult to learn coding at the
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synthesis level. But when we get through these processes, two things appear for
sure; 1- a teacher who brings his students to a good place because he loves his
job, 2- a student who comes to and brings good places because of the good

education.”

“When you convince your colleagues and students of what you can do in the
school, every project, application etc, you can see support on issues. | think | have
proved myself in robotics and coding in every institution | work with, and thus |
saw that | was one of the most anticipated teachers in the school. | can summarize
this situation as follows, when the bell rings while doing an activity related to
coding, the children say, "Can we not go out to recess? shows that every effort you
promise pays off to the end.”

Tablo 2. Views of graduates having a job

How positive do
you think about

What is your level

If you are working in
a different sector than
teaching, what is the

level of effort you are

If you are working in
different sector /
institution, what is your
perspective on working

Variables teaching in a public of satlsfactlo_n \élonh likely to make to for the public personnel
school? your current job move into the selection examination
teaching profession in  and being appointed as
the future? (n=41) a teacher? (n=44)
Gender Female (20) D:2,A:5T: 11 D:3,S:1,A:6,T:8 D:2,S:1,A4T:7 D:4,A:6, T: 7
Male (17) D:3,S:3, A3, D:1,S:1, A9, D:7,S:9,A:2, T: 9 D:9,S:5 A6, T: 7
T:20 T:18
Total (37) D:5,S:3,A: 8, D:4,S:2,A: 15, D: 9, S: 10, A: 6, D:13,S:5,A: 12, T:14
T:31 T: 26 T:16
Statistical Sign. ,266 ,386 ,084 ,179
Pearson Chi-square 3,955 3,038 6,640 4,904
Working Having a job (19) D:3,S:2, A5, D:1,S:1, A: 10, D:6,S:9,A:2, T: 6 D:9,S:4,A:5,T:6
in a job T:15 T:13
while Having no job (18) D:2,S:1,A: 3, D:3,S: 1, A:5, D:3,S:1,A:4,T:10 D:4,S:1,A:7,T:8
being T: 16 T:13
student Total (37) D:5,S:3,A: 8, D:4,S:2,A: 15, D: 9, S: 10, A: 6, D:13,S:5,A: 12, T:14
T:31 T: 26 T:16
Statistical Sign. ,831 478 ,035 ,260
Pearson Chi-square ,878 2,485 8,585 4,012
Graduati 2016 (10) D:1,S:1, A1, S:1,A!6,T:8 D:1,S:3,A:1, T:6 D:3,A:3,T:6
on year T:12
2017 (1) D:2,A:5T:3 D:2, A1, T:7 D:4,S:2,A:2, T: 1 D:5S:1,A:3,T:1
2018 (8) S:1,T:13 D:1,S:1,A:5 T:7 D:1,S:2,A:2,T:8 D:2,S:2,A:5 T:5
2019 (18) D:2,S:1,A:2,T:3 D:1,A:3T:4 D:3,S:3,A:1,T:1 D:3,S:2,Ar1,T:2
Total (37) D:5,S:3,A:8, D:4,S:2,A: 15, D: 9, S: 10, A: 6, D:13,S:5,A: 12, T:14
T:31 T: 26 T:16
Statistical Sign. ,017 ,666 ,199 ,388
Pearson Chi-square 20,152 6,720 12,261 9,551
Working Teacher in a public A:1,T:8 A:3, T:6 D:2,S:1,T:3 D:1,A:3,T:2
sector school (9)
Teacher in a private D:2,S:1,A:1,T:3 S:1,A:3,T:3 D:3,S:1, T:3 D:2,S:1,A:2,T:2
school (7)
Sub-teacher in a T:6 D:1,A:2,T:3 T:3 A1, T:5
public school (6)
Academic staff (1) T:1 T:1 D:1 D:1
IT sector (8) D:2,S:2,A:2,T:2 A3, TS5 D:2,S:4,A1,T:1 D:4,S:2,A:1,T: 1
Other public T:3 D:1,A:1,T:1 S:2,T:1 SSLALT:L
institutions (3)
Other sectors (6) D:1,A:3,T:2 D:2,A:1,T:3 D:1,S:1,A:3,T:1 D:3,A2,T:1
Police officer (5) A1, T4 S:1,ALT:3 S:1,ALT:3 D:1,S:1,A:2,T:1
Military officer (2) T:2 Al T:1 Al T:1 D:1,T:1
D:5,S:3,A: 8, D:4,S: 2, A: 15, D: 9, S: 10, A: 6, D:13,S:5 A:12, T:14
Total (47) T:31 T: 26 T:16
Statistical Sign. ,320 778 ,180 ,528
Pearson Chi-square 26,671 18,496 30,135 22,864

Abbreviations

D: Disagree, S: Somewhat agree, A: Agree, T: Strongly agree
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Views of some graduates who made negative comments;

“The undergraduate education received is not applicable in the current education
system. Individuals who have improved themselves in every field are dulled by

education policies.

”»

“I think that coding the language of the future and the robotics, which is its
product, should be at every level (compulsory) gradually in the curriculum, and
its infrastructure should be established.”

“Below the undergraduate level, teachers are now just babysitting. The lecture

notes

iven to the students did not matter. Even if the students fail, they are

entitled to move up and there is no such thing as failing. As a result, the education
you give does not matter.”

Tablo 3. Views of graduates

Do you want to work

What is the effect of
the education you
received in the

What is your
satisfaction with being

Do you believe that the
department has an

Variables gaiﬁier?;gr other than department on your a graduate of this in_1portant plaz_:e in
’ professional department? higher education?
preferences?
Gender Female (38) D: 13, S: 14, A: 5, D:2,S:4,A: 18, D:3,S:6,A:19, T:10 D:3,S:6,A:11, T: 18
T:6 T:14
Male (47) D: 10, S: 5, A: 14, D:5,S: 6, A: 18, D:1,S:11, A: 19, D:8,S:6,A:13, T: 20
T:18 T:18 T:16
Total (85) D: 23, S: 19, A: 19, D: 7, S: 10, A: 36, D: 4,S:17, A: 38, D: 11, S: 12, A: 24,
T: 24 T:32 T: 26 T:38
Statistical Sign. ,003 742 ,402 ,657
Pearson Chi- 14,123 1,247 2,935 1,610
square
Working Havingajob (44) D:6,S:12, A: 11, D:6,S: 4, A: 19, D:3,S:8,A: 21, D:7,S:8,A:9,T: 20
inajob T:15 T:15 T:12
while Having no job D:17,S:7,A:8,T: 9 D:1,S:6, A: 17, D:1,S:9, A: 17, D:4,S:4,A:15,T: 18
being (41) T:17 T:14
student Total (85) D: 23, S: 19, A: 19, D: 7, S: 10, A: 36, D: 4,S:17, A: 38, D:11,S:12, A: 24,
T:24 T: 32 T: 26 T: 38
Statistical Sign. ,037 ,250 ,675 ,301
Pearson Chi- 8,455 4,107 1,530 3,655
square
Graduatio 2016 (25) D:12,S:3,A:6,T: 4 D:2,S:5 A1, T: 7 D:2,S:8,A:10,T:5 D:4,S:2,A:10,T: 9
n year 2017 (12) D:3,S:3,A:1, T:5 D:1,S:3,A:4,T: 4 S:LA7,T:4 D:2,S:2,A:2, T: 6
2018 (22) D:4,S:7,A:6,T:5 D:1,S:1,A:12,T: 8 S:5,A:8,T:9 S:4,AT7,T:1
2019 (26) D:4,S:6,A:6,T: 10 D:3,S:1,A:9,T:13 D:2,S:3,A:13,T: 8 D:5,S:4,A:5,T:12
Statistical Sign. 173 ,399 425 ,510
Pearson Chi- 12,766 9,425 9,139 8,246
square
Working Having no job D: 10, S: 11, A: 8, D:1,S:2, A: 17, D:2,S:7, A: 18, D:5,S:6,A:7,T: 19
sector 37) T:8 T:17 T:10
Teacher ina D:6,S:3 A:5 T: 4 A5 T: 4 S:1,A4,T:4
public school (9)
Teacher ina D:2A:2,T:3 S:1,A:3,T:3 A5 T:2 A5 T:2
private school (7)
Sub-teacher in a D:4,S:2,T:1 S:2,A:3,T:2 S:2,A1,T: 4 S:1,A:2,T:4
public school (7)
Academic staff S:1 T:1 Al Al
@)
IT sector (8) Al T:7 D:1,S:3,A:3,T:1 S:2,At4,T:2 D:3,S:1,A:1,T:3
Other public A2, T:1 A2, T:1 S:1,T:2 A1, T:2
institutions (3)
Other sectors (6) D:1,S:2,A:2,T:1 D:3, A1, T:2 D:2,S:1,A:2,T:1 D:2,S:1,A:1,T:2
Police officer (5) A:3,T:2 D:1,S:1,A:2,T:1 S:2,A:2,T:1 D:1,A:2,T:2
Military officer Al T:1 D:1,S:1 S:2 S:2
(@3]
Total (85) D:23,S:19, A: 19, D: 7, S: 10, A: 36, D: 4,S:17, A: 38, D:11,S:12, A: 24,
T: 24 T:32 T: 26 T:38
Statistical Sign. ,005 ,034 ,133 121
Pearson Chi- 49,406 41,801 35,224 35,754
square
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Would you choose

Would you consider

Variables this depar_tment if you \r/:féjrlr?n?;u d the getting a ppstgraduate
had a choice department to others? education in the
backwards again? ) department?

Gender Female (38) D:9,S:7,A:9,T: 13 D:11,S:12,A: 7, D:5,S:5,A:9,T: 19
T:8

Male (47) D: 10, S: 7, A: 16, D: 16, S: 5, A: 19, D:4,S:9,A: 13,
T:14 T:7 T:21

Total (85) D: 19, S: 14, A: 25, D: 27, S: 17, A: 26, D: 9, S: 14, A: 22,

T: 27 T:15 T:40

Statistical Sign. 175 ,036 767

Pearson Chi- 1,109 8,556 1,141

square

Working Having a job (44) D: 10,S:7,A: 12, D: 13,S:7, A: 16, D:5,S:5,A: 12,

inajob T:15 T:8 T:22

while Havingnojob (41) D:9,S:7, A:13, D: 14, S: 10, A: 10, D:4,S:9, A: 10,

being T:12 T:7 T:18

student Total (85) D: 19, S: 14, A: 25, D: 27,S: 17, A: 26, D:9,S: 14, A: 22,
T:27 T:15 T: 40

Statistical Sign. ,956 ,590 ,630

Pearson Chi- ,320 1,914 1,732

square

Graduati 2016 (25) D:9,S:6,A:3, T: 7 D:11,S:5 A6, T: 3 D:3,S:3,A:9,T: 10
on year 2017 (12) D:1,S:1,A:4,T:6 D:1,S:4,A:4,T:3 S:2,A:2, T:8

2018 (22) D:5,S:1,A:9, T: 7 D:6,S:6,A:6, T: 4 D:2,S:5 A:3,T: 12

2019 (26) D:4,S:6,A:9, T: 7 D:9,S:2,A:10,T:5 D:4,S:4,A:8T:10

Total (85) D: 19, S: 14, A: 25, D: 27, S: 17, A: 26, D: 9, S: 14, A: 22,
T:27 T:15 T: 4

Statistical Sign. ,160 444 ,576

Pearson Chi- 13,063 8,927 7,587

square
Would you choose Would vou Would you consider

. this department if you Y getting a postgraduate

Variables had a choice recommend the hers? education in the

backwards again? department to others’ department?
Working Having no job (37) D:8,S: 8, A: 10, D:13,S:7,A: 11, D:6,S:7,A:7,T: 17
sector T:11 T:6

Teacher inapublic A:3,T:6 D:3,S:2,A:2,T: 2 A:3,T:6

school (9)

Teacherina D:2,S:1,A:3,T:1 D:1,S:2,A: 4 S:2,A:1,T:4

private school (7)

Sub-teacher ina D:1,S:2,T:4 D:3,S:2,T:2 A4, T:3

public school (7)

Academic staff (1) T:1 S:1 T:1

IT sector (8) D:2,S:2,A:3,T:1 D:3,A4,T:1 S:3,A:2,T:3

Other public D:1,T:2 D:1,A1L,T:1 Al T:2

institutions (3)

Other sectors (6) D:3,A:3 D:2,S:2,A:2 D:2,S:1,A:1,T:2

Police officer (5) S:1,A3T:1 S:1L,A2,T:2 D:1,S:1,A:2,T: 1

Military officer (2) D:2 D:1,T:1 Al T:1

Total (85) D: 19, S: 14, A: 25, D: 27,S:17, A: 26, D:9,S: 14, A: 22,
T:27 T:15 T: 4

Statistical Sign. 131 714 ,678

Pearson Chi- 35,316 22,454 23,131

square

Abbreviations

D: Disagree, S: Somewhat agree, A: Agree, T: Strongly agree

Looking at the views of the graduates regarding the profession, it was seen that 17 people
commented positively (high), seven people commented negatively (low), and eight people stated
neutral. In terms of gender, although there is no conspicuous frequency of positive opinions among
female, fewer have negative views. It was found that males made comments revealed more positive
views. In addition, although the positive views are not more intense among the graduates who have
no job, the ones with negative views are less. Views of some graduates who gave positive comments;

“I think that ICT teaching is a satisfying profession because there are more job
opportunities than other branches of teachers. | think it is one step ahead of other
teacher branches and most professions.”

When the professional satisfaction rates of the graduates are examined, it is seen that an exact
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result cannot be reached. Looking at the frequencies, 24 people said low, 10 people said middle, 26
people high, and three people stated that they were undecided about satisfaction levels. It is possible
to say that this situation is similar in terms of related variables (gender, etc.). Views of some
graduates stating that their professional satisfaction rate is low;

“Low; specific uncertainty of Public Personnel Selection Exam; paid (sub-
teacher), contractual, and permanent unreasonableness, future concerns..”

“I think ICT teachers don't have enough physical facilities. During my internship
on teaching and business life, | saw that the existing ICT classes, even in western
provinces, were converted into traditional classes. You will teach computer
technology, but you will do this without using a computer. It is not possible to
increase this score by repairing printers in the teachers' room or working in the
administrative staff just because they know Word-Excel, without seeing that the
language of the future is coding and robotics, which is a product of this, not in
words, but gradually at every level (compulsory) and infrastructure has been
created in the lesson programs.”

“Few to me. The curriculum is not clear, the content is not clear, the
environments to be trained are insufficient, the perspective of the ICT teacher and
the lesson is bad. In fact, it is such a promising department that it is somehow
obstructed. While the coding course is planned to be included in the curriculum, it
is planned that the people who will give this training will take a course and enter
the course.”

Views of graduates stated that the professional satisfaction rate is high;

“The education part satisfies me. Although |1 am a software developer, the
instructor part makes me happy to teach what I know fto someone..”

“We maintain a professional life intertwined with the developing and renewed
technology. Thus, we can experience the firsts in introducing and using new
products that will make our lives easier. This is because we are always in a sense

’

of exploration and wonder.’

“I chose this profession fondly and it satisfies me. I can describe it as building the
future, dancing with the future, blinking with the innovations, it satisfies and
pleases me as a person who always want to learn new things because informatics
is dynamic away from stasis.”

In the context of the opportunities given to the profession, seven of the eight people stated
negative opinions; while there is a similar frequency in terms of gender, it has been revealed that
especially the teachers working in the public schools share this view. Views of some graduates who
made negative comments regarding the opportunities given to the profession;

“Lack of physical facilities for teachers. During my internship and business life, [
saw that the existing ICT classes, even in western provinces, were converted into
traditional classes. You will teach computer technology but you will do this
without using a computer.”

“It cannot be said that I get satisfaction due to the conditions of the region where [
work.”While it was seen that negative views prevailed in the context of
professional importance, it was noteworthy that there was no positive view. 12 of
the graduates stated negative and two neutral views. While there was equality in
terms of gender variables, it was determined that especially those who had no job
had negative views. Views of some graduates who negatively commented on
professional importance and currently have no job.”
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“In today's technology age, where its place in our lives is so great, the more
conscious and accurate, reliable technical users and teaches an ICT teacher is,
the future generations will be a society that benefits from this technology
positively.”

“«

eeping up with our times and developing new ideas with ICT is a special
satisfactory situation in itself.”

When the comments on being a graduate of the department were examined, it was seen that
there was no striking difference. Four people made positive, four negative and three neutral
comments. While there is no significant difference of views in terms of gender; it was observed that
three people from females stated negative opinions and three people from males stated positive views.
Views of graduate females who made negative comments;

Tablo 4. Graduates' views on the satisfaction level of being an IT teacher

Criteria Satisfac- Recogn- Profession-  Assign- Prospect for ~ Teaching About the About

tion rate ized al ment the future processes profession being a
possibili- importance  statuses graduate of
ties the
department

Female (38) L: 10, L:3,N:1 L:7,N:2 L:6 A:2,L:1, A:6,L:3, Al
M:7,H:7, N:1 N:7 L:3,N:1
u:2

Male (47) L: 14, M: L:4 L:5 L:6,N:1 L:2 A:6,L:5 A: 11, A: 3,
3, H: 19, L:4,N:1 L:1,N:2
u:l

Tutor-Teacher in L:3, M: 2, L:4,N:1 L:1 Al A:1,N:2

public schools (9) H: 2

Tutor-Teacher in H: 3 L:2,N:1 L:1 A:2,N: 1 A1, N: 2 N: 1

private schools (7)

Tutor-Sub-teacher  L: 2, M: 1, L:3,N:1 N: 1

in a public school H:1

)

Tutor- L:1 L:1 L:1 L:1

Academician (1)

IT sector (8) L:4,H:3, L1 L:1 L:2 L:1 Al L:2 A2, L:2 A:2
u:l

Police officer (5) M:1, H: 2 A:2 N: 2

Military officer (2) H:1 Al L:1

Other public L:1,M:1, L:1 A2 L1

institution (3) H:1

Other sector (6) L:2,H:3 L:2 L:1 A2, L:2 L:1

Having no job (37) L: 11, M: L:1 L:4 L:6,N:1 L:1 A:5 L:2 A:6,L: 2, A:2,L:2
5, H: 10, N: 5
u: 2

Total (85) L: 24, L:7,N:1 L:12, L:12, L:2 A:8,L:6, A: 17, A: 4,
M: 10, N: 2 N: 1 N: 1 L:7,N:8 L:4,N:3
H: 26,
u:3

Abbreviations L: Low, M: Middle, H: High, U: Undecided, A: Agree, D: Disagree, N: Neutral

’

“Insufficient education level causes limitation in this area.’
“I think the education I received is behind the developing technology.”

“It would be good if the competent authorities were mobilized to provide
employment for graduates. But nobody is doing anything. It was like that when we
were studying, and as I noticed nothing has been changed after I graduated.”

Views of graduate males who gave positive comments;
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“I can say that the satisfaction level of graduating from ICT teaching is high.
When you graduate from this department, you can really be 1-0 ahead in the
business field.”

“Having knowledge in many areas such as web design, graphics, network,
software, hardware. Entering the business life by developing in any of these areas
in the private sector. We may not be an engineer but we could be a Swiss army
knife.”

“The department is important because of today is a technology age.’

bl

Graduates® Views About How Others See ICT Teachers

When the departmental graduate perceptions of others' views on ICT teaching were analyzed,
it was found that there were 11 codes. These are in order; the value ratio for the profession is the value
in the eyes of the department graduates, the value in the eyes of others, the status of assignment,
technical support, the view of the school staff, the parents' view, the overview of the profession,
seeing as a game lesson, the value of the lesson / branch and the value of teaching. The frequencies of
the graduates who made comments on the codes determined in Table 5 in the context of different
levels are given.

When the graduate opinions about the ratio of ICT teaching in the context of professional
value were examined, it was noteworthy that most of them stated that this value was low. 65 people
stated that the value others give to ICT teaching is low; 8 people stated their views as middle and four
people high. In terms of gender, it has been observed that females and mans agree to a high rate. In
addition, it is important that this view is emphasized in different professions, especially among
teachers and those who have no job. Views of some graduates who made negative comments;

“People’s view about ICT teaching is not as valuable as other branches. When it
comes to ICT teaching, they simplify our profession by being prejudiced without
knowing any details of what we teach to students.”

“Because our society cares about the lessons that require success in exams, ICT
teachers today do not see the necessary value.

“Day by day it becomes a profession that is considered not to be needed because
there is no child that doesn’t know to use computer.”

Considering the personal views of the graduates of the department on their professional
values, it can be said that there is no significant difference. Two of the graduates stated positive
(high), three negative (low) and six neutral views. Views of some graduates;

“An ICT teacher is also a software developer, a person who knows everything
about hardware and can solve problems in all technological devices.”

“.During the appointment process, the quota it deserves is not given. That's why
this department is not among the options.”

“Assigment is so hard. The departments are closing. Although there is an
increasing interest in robotic coding from programming languages very close to
us, | think we will not even be needed.”

Most of the graduates expressed a negative view about the value of ICT teaching according to
other people’s view. Considering the frequencies, 70 people expressed it as negative (low), nine
people as positive (high) and three people as neutral. Negative views revealed similar frequencies in
the context of gender. As looking at different occupational sectors, negative views were noted in
almost all of them, especially teachers and graduates who did not work. Some graduates with negative
views;

“Just as there had been a revolution in the industrial revolution, we are in the age
of technology today and a revolution is taking place and our people are closing
their eyes to innovations today as they did in the past.”
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“The fact that the computer lesson is only one lesson per week in 5th and 6th
grade causes it to be seen as an insignificant lesson in other people’s mind.”

“Low value because people find computer lessons unnecessary.”

Graduates are of the view that other people's perspectives on this profession are negative in
terms of being appointed. Accordingly, seven people expressed negative views. Views of some
alumni who made negative comments;

’

“Not very valuable for those who know their appointment is low.’

“When someone ask me where I wirk in, | say we haven't been assigned yet and
that's why I'm considered worthless.”

“It is seen as difficult to assign.”

Some of the graduates stated that others expect technical support from ICT teachers. In this
context, there are 32 people who stated that this expectation was negative and one person stated that it
was positive. The negative viws of the graduates in terms of gender are similar. It was noteworthy that
especially teachers, employees in the IT sector and graduates who had no job had this view. Opinions
of some graduates who reported negative comments on this subject;

“People treat us as technical service, which makes me feel worthless.”

“People see us as the smart board repairer, the system adjuster for the special
day, the person responsible for the e-school operations, the social media
manager.”’

“The ICT teacher is generally seen as the person who can solve all kinds of
problems related to the computer. It is debatable to say that we are in a good
place for value.”

Five negative and one positive views were stated in the context of school staff's perspectives
on ICT teachers. It was noteworthy that four of these views were made by males. Views of some
graduates who made negative comments;

“Due to the age that we live in, other teachers think the branch is important. But
managers are not aware of this.”

“Since our branch is connected with technology, no importance is given at school,
although people say that it is actually very important in their speech.”

“They see the management as someone who will format and build the school site.”

10 of the graduates, who expressed views in the context of the parents' perspective of ICT
teachers, stated negative and two positive views. It was observed that seven of the graduates who
made these views were males. Views of some graduates who made negative comments;

bl

“The management see us as someone who will format and build the school site.’

“Since even parents and students see the lesson only as a game, it is understood
that the lesson has no value in the people’s perpective.”

“The lessons with questions in the exams are considered more important by the
parents.”

In the context of other people's general views of ICT teachers, 11 people stated negative and 1
positive and neutral views. While there was a similarity in negative views in terms of gender, it was
observed that especially graduates having no job expressed this view. Views of some graduates who
made negative comments;

’

“In the environment I know, our department doesn't have much value.’

bl

“They say there shouldn’t be a teacher for computer.’

’

“Being an ICT teacher requires knowing everything by the people around us.’
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Graduates have only stated negative views about the perception of ICT course as a game
lesson. There are five graduates with this view and there is no difference in terms of gender. Most of
the graduates have negative views about the course and the branch in terms of the value they think
others show. Accordingly, 32 people stated negative, eight positive and four neutral views. Similarity
was observed in terms of gender. In the context of expressing negative views, it was found that
especially teachers and unemployed graduates expressed negative views. Views of some graduates
who made negative comments;

“In terms of lesson, it is seen as a lesson that students play and have fun rather
than being seen as an educational lesson in terms of content.”

“Unfortunately, while being considered as a game teacher, we are expected to be
aware of almost every subject about technology. While it is seen as a simple field
especially for parents, on the other hand, the high expectation creates
contradiction.”

“It feels like they think of being the teacher of a lesson where the game will be
played, which parents think of "free time.”

When the perceptions about the perception of the teaching profession in general were
examined, it was seen that four people commented negatively and two people made neutral
comments. In expressing negative views, males were noted in terms of gender. Opinions of some
graduates who made negative comments;

“ICT teaching, like most teacher branches, is not a profession that is highly
popular and desired by other people. Because the deficits created by today's
education system have generally lost the respect of the teaching profession. This
shows how much we value education, science and technology. "

“Making Money easy.. In our country, music, painting and so on. Teachers are
viewed in this way, as in other branches of teaching.”

“Unfortunately I think teaching is not generally respected.”
The Place and Importance of ICT Teaching in National Education

When the comments of the graduates of the department about the place and importance of ICT
teaching in National Education are analyzed, it was found that there are six codes. These are in order;
the place and importance of the profession, the possibilities afforded, assignment status, view of
different branches, programming / coding mastery and teaching processes. The frequencies of the
graduates who made comments on the codes determined in Table 6 in the context of different levels
are given.

Graduates mostly expressed negative views regarding the place and importance of ICT
teaching. 47 people stated negative, five positive and five neutral views. As it is seen that negative
views are intense in the context of gender, it has been observed that negative views prevail in different
sectors, especially teachers. Views of some graduates who made negative comments;

“We didn't have much importance until now, but with the project produce with
informatics, our importance has increased a little, but we still do not have
enough.”

“I do not think that the Ministry of National Education has only slightly increased
our value with the value it attaches to coding in the last few years, on the other
hand, although there is an increase, I do not think that this increase is sufficient.”

“The teaching field, which is expected to reveal the love of programming within
the student, but I think it is not adequately supported by the Ministry of National
Education. Even though it has a place in the curriculum, there are problems with
implementation.”
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Tablo 5. Graduates' views about how others see IT teachers
Criteria Rate Their Their Assign  Tech- School Stu- General Being Value of The value
value valuein  -ment nical staff dents’ views seen as a the of teacher
in others status sup- views pa- game lesson/de-
their views port rents lesson partment
own views
views
Female (38)  L:30, A:1l, A4, L: L:2 Al L:1 L:3 Al L L:2 A:3, L L:1,
M: 3, L:2, 33 L:1 6 15 N: 1
Y:3 N:1
Male (47) L:35 Al A:5, L:5 L: 17 Al L4 A2 L:5,N: L:3 A: 5, L:3,
M: 5, L:1, L: 37, L:7 1 L:17, N: N:1
Y: 1 N:5 N: 3 4
Tutor- L: 6, N: 2 A: 2, L:4 Al L1 Al Al L:1 L:5
Teacher in M: 1, L:7 L:1 N: 1
public Y:1
schools (9)
Tutor- L:7 L:7 L:2 L:1 L:2 L:2 L:1 L:5 L:1
Teacher in
private
schools (7)
Tutor-Sub- L:7 L:7 L:1 L:4 L:1 L:3
teacher in a
public
school (7)
Tutor- N:1 Al
Academicia N: 1
n (1)
IT sector (8) L:7, N:1 Al L:6 L:1 Al L:1 L:2 Al L:1,
Y:1 L:6 L:2 N: 1
Police L:3, N:1 Al L:1 L:1 L:2 Al
officer (5) M: 1 L:4
Military L:2 L:2 L:1 L:1 L:1
officer (2)
Other public  L:2 Al L:1 L:1 L:1 Al L:2
institution L:1
©))
Other sector L:5, N: 1 L:5 L:1 L:2 L:1 L:1 L:1 L:2 N: 1
(6) N: 1
Having no L: 26, Al A:5, L:3 A:l, L:1 L:1 L:6 A: 4, L:3,
job (37) M: 6, L:2 L: 31, L:1 L:13,N N: 1
Y:2 N: 3 2
Total (85) L: 65, A: 2, A:9, L:7 A:l, Al L:5 A2 A:l, L:5 A: 8, L: 4,
M: 8, L: 3, L: 70, L: 32 L: 10 L:11, L:32,N N: 2
Y: 4 N: 6 N: 3 N:1 4
Abbreviations L: Low, M: Middle, H: High, U: Undecided, A: Agree, D: Disagree, N: Neutral

It is noteworthy that the graduates stated only 18 negative views regarding the opportunities
provided to ICT teachers. While there is a similarity on the basis of frequency in terms of gender, it
has been determined that those who teach in public and private have negative views. Views of some
graduates who made negative comments;

“The time allocated for our department in education is insufficient and the
environment of the lesson is unfortunately not suitable.”

“Lack of ICT classes, which are the most important needs, puts teachers in a
difficult situation.”

“Based on my observations, I think that our teachers in schools lack knowledge
about how to use computers or how to use computers in terms of materials. Our
teachers are trained on this subject, but | don't think this is enough. Most of our
high school graduates can not even correctly use Word program. All this reveals
the lack of ICT teachers or lessons.”

It has been determined that the graduates have only negative views in the context of
appointment and 10 people have made this comment. It was noteworthy that the frequencies were
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close to each other in terms of gender, especially those who had no job. Opinions of some graduates
who made negative comments;

“There are not enough IT teachers in schools. Ministry of National Education
should increase this number.”

“We only attend the classes of certain classes, which causes us to be less
appointed.”

“« ’

ot enough appointments.’

Graduates stated that they have negative views about different branches. In this context, only
eight people gave negative views. It was noteworthy that the frequencies were close to each other in
terms of gender, especially those who had no job. In the views on programming and coding, five
people stated negative and one positive view. In the context of gender, the frequencies are close to
each other, especially the fact that those who have no job, have made this comment. Positive and
negative views of some graduates;

Tablo 6. Graduates' views on the place and importance of ICT teaching in National Education

Criteria Place and Recognized Assignment About other Programming Teaching
importance possibilities status departments and coding processes
Female (38) A: 4, D: 20, D:8 D: 6 D:5 D:3 D:9
N:1
Male (47) A:1,D: 27, D: 10 D:4 D:3 A:1,D:2 A:2,D: 4
N: 4
Tutor-Teacher in public D:6,N: 1 D:4 D:1 D:1
schools (9)
Tutor-Teacher in private D:5 D:2 D:1 D:1 A:2,D:2
schools (7)
Tutor-Sub-teacher in a A:2,D:4 D:1 D:1 D:1
public school (7)
Tutor-Academician (1) N: 1
IT sector (8) A:1,D:5 D:2 Al
N:1
Police officer (5) D:5 D:1 D:2 D:1 D:1
Military officer (2) D:2
Other public institution D:1 D:1 D:1 D:1
(©)
Other sector (6) D: 6 D:1
Having no job (37) A:2,D: 13, D: 6 D: 6 D:5 D:4 D:7
N: 2
Total (85) A:5,D: 47, D: 18 D: 10 D:8 A:1,D:5 A:2,D: 13
N:5
Abbreviations A: Agree, D: Disagree, N: Neutral

“As of last year, they started piloting in certain provinces with many areas
such as robotic coding, mobile coding, and 3D design. Pilot studies are continuing
in 81 provinces now. | believe that it will be a very leading lesson in the next two

2

years.

“There are other branch teachers who consider ICT lessons unnecessary.”

’

“I think other branch teachers have also passed this lesson.’

“Coding training should be given, but if the classroom teacher gives this training,
our department will not matter.”

It was observed that negative views about teaching processes were in majority. Accordingly,
13 people stated negative views and two people gave positive views. In terms of gender, it can be said
that negative views of females are relatively high. Additionally, it was observed that unemployed
graduates also expressed negative views. Views of some graduates who made negative comments;

“Coding, animation, etc. There is a training program where the use of trainings
cannot be provided and even teachers from other branches can teach. Since our
students at the branch level are well versed in these subjects, the lessons do not
listen carefully and do not participate.”
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“While the foundation of the algorithm should be established by teaching with
games from the first grade, we are very far from this. Even students who have
reached the level of perception are not given enough hours of lessons and
opportunities to develop children are not provided.”

>

“We call it the age of technology, but the course is still considered as an elective.’
Benefits of Being a Department Graduate

When the comments of the graduates on the benefits of being a graduate of this department
are analyzed, it was found that there are five codes. These are in order; professional benefit,
competence, interdisciplinary transition, diploma ownership and developmental benefit. The
frequencies of the comments made by the graduates are given in Table 7 in the context of the
determined codes.

In the context of the benefits of being a graduate of the department, it was found that the most
competence (32 people), then the professional benefit (29 people) and the developmental benefit (11
people) came to the fore. It can be said that men have more positive opinions in terms of
developmental benefit and professional benefit. On the other hand, teachers in a public school mostly
agree on professional benefits and competencies. It was observed that teachers in a private schools
and sub-teachers in a public schools also expressed positive opinions in terms of competency. In
addition, it was determined that all of the police officers expressed positive opinions in terms of
professional benefits. The views of some graduates stating that it is useful in the context of
competence;

“I am conscious of the development and benefits of computer technology. The fact that we
have received both hardware and software training at the university allows us to see our
way forward, albeit a little.”

1

“I see it as a privilege for myself to have knowledge about the IT sector.’

“The basic trainings we received during the training process encouraged us to improve
ourselves and by putting them on top of those trainings, they enable us to reach a better
point than the basics.”

“As a graduate of CEIT, I think that the requirement to constantly improve myself and to
follow technology closely makes me stay at the forefront as against ordinary person. As an
example, sometimes | can understand the cause of system errors in the institution we work
with, even by looking at the error codes, and | can resolve it on my own. But people whose
software and computer knowledge are only at the level of use, in this case, they just look at
the error code on the screen. Examples like this can be given. It is a privilege to be a
member of CEIT.”

“We are aware of many terminology in terms of IT. Technology, artificial intelligence,
machine learning, etc. we are familiar with concepts and can predict many developments.
Its most important contribution is to instill practicality. 1 had the chance to observe this
many times and as graduates of the department, we have a more practical and solution-
oriented approach compared to many branches. | think it's about being aware of structures
like technology, algorithms.”

The views of some graduates stating that it is useful in the context of professional benefit;

“We are the teacher group that is wanted and needed in my opinion. We can solve many
problems and become teachers whose lessons are expected when given the right.”

“I liked teaching something thanks to the episode. I learned the happiness of being able to
share what you know with people.”

“I think we are more advantageous than other professions in finding a job, we are more
likely to find a job if we renew and keep ourselves up-to-date with constantly changing and
developing technology.”

“Job opportunities exist for candidates who improve themselves. Because you are
intertwined with technology, you follow the era closely.”
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“Rather than focusing on a single point as in many teaching branches, different branches
can be selected and focused on those branches. Network security, software, hardware,
network systems, the multitude of different fields offer us a lot of job opportunities in the
private sector.”

The views of some graduates stating that it is useful in the context of developmental benefit;

“Cognitive contributions made me pay attention to the importance of education in my life.”

“I think the biggest benefit of being an IT graduate right now is for my personal
development.”

“The advantage of graduating from this department is that you are ready for life as
individuals who love to research, pursue innovation and never get tired of learning.”

“Teaching that the ability of daily problem solving increases, which solution can be
reached with looking at the possibilities.”

“Finding a solution to the problem in every situation as we improve ourselves in terms of
skills such as creative thinking and problem solving.”

The views of some graduates stating that it is useful in the context of interdisciplinary transition;

“Having gained familiarity with all other fields as an interdisciplinary branch.”

“While I was doing my master's degree in educational sciences, it made it easier for me to
learn some subjects without feeling foreign to the lessons as | learned some subjects from
the undergraduate period.”

Tablo 7. Graduates’ views on the benefits of being a department graduate

Fulya TORUN, Tiilay DARGUT GULER,
Seda OZER SANAL

Professional Competence Interdisciplinary Having diploma Developmental
benefit benefit
Female (38) 11 16 2 3
Male (47) 18 16 5 4 8
Tutor-Teacher in public 6 6
schools (9)
Tutor-Teacher in private 1 3 1
schools (7)
Tutor-Sub-teacher in a public 4
school (7)
Tutor-Academician (1) 1
IT sector (8) 3 2 4 3
Police officer (5) 5 1
Military officer (2) 1 1
Other public institution (3) 1 1
Other sector (6) 1 1
Having no job (37) 11 16 1 3 6
Total (85) 29 32 5 6 11

“The combination of technology and education is one of the situations that improves me.”

The views of some graduates stating that it is useful in the context of diploma
ownership; “As a 4-year university graduate, | can apply as a police officer, and my
other friends can apply to be an military officer..”

“I can say that I graduated undergraduate.”

“Having a diploma regarding we know technology ..”

Basic Difficulties Experienced as a Department Graduate

When the comments made by the graduates about the difficulties of being a graduate of this
department are analyzed, it was found that there are six codes. These are in order; insufficiency,
unemployment, inexperience, undergraduate education, technical knowledge and value shown. The
frequencies of the comments made by the graduates are given in Table 8 in the context of the

determined codes.
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Considering the opinions of the graduates of the department in the context of the difficulty, it
was determined that unemployment was the most prominent (57 people). The next lines are lack of
value and importance (14 people), insufficiency of undergraduate education (10 people) and general
inadequacy (9 people). Looking at the context of unemployment, it can be said that in terms of
gender, men express relatively more negative views. Although those working in different sectors also
expressed a negative opinion, graduates who did not work as expected mostly emphasized this
situation. Men stated more negative opinions about professional value and importance than women. In
terms of technical knowledge and general insufficiency, it can be said that women express more
negative opinions than men. Views of some graduates stated in the context of unemployment;

“With the grades I got in all the PPSE exams I took, I could at least be appointed
as a classroom teacher every year. The biggest problem of our IT teachers is that
the department's intake is low. Many qualified teachers cannot start their
profession for this reason.”

’

“I am worried because the number of assignment is too few.’

“The main problem I have as a graduate of the department is the high points of
teacher assignments and the difficulty of finding a job in this field in the private
sector.”

“The main problem is unemployment. Most private institutions require several
years of work experience, offering very small salaries to those who do not.”

“I am having trouble with the job description. Because some businesses expect
high-level skills in both website and computer knowledge. There are also requests
outside of our field. If we want to be appointed to the state with PPSE, we are stuck
with a small quota.”

“The job area in the private sector is very limited and | think that most graduates
have difficulties in finding a job because appointments are also limited with high
points.”

Views of some graduates stated in the context of value and importance;

“After the appointment stage, there are perceives to us negatively with the
hardware deficiencies and the lesson in the starting stage. It is as if there are only
basic lessons (mathematics, Turkish, science, etc.). Others are unnecessary
lessons. It is a little difficult to overcome this situation.”

“It saddens me not to see the expected level of value in the society and the
importance of information technologies in public schools not yet known.”

Views of some graduates stated in the context of undergraduate education;

“Our department teachers teach with plans that everyone in this science will be
appointed and become a teacher with PPSE. However, most students want to work
in different fields in the private sector. Except for friends who developed
themselves in their graduation projects, there was no work in terms of graphics or
software. Yes, we are educators, but after four years there was no educational
work either.”

“Although it is a numerical department, the theoretical courses are heavy..”
Views of some graduates stated in the context of insufficiency;

“Hardware deficiencies, 1 can say, is a general problem. Many emeralds do not
have IT classes. Apart from that, they cannot reach interactive boards or projectors.
From my point of view, | am lucky in this regard, at least | am in a very good state of
technological equipment, so | have an IT classroom and smart boards, in this case it
completely affects the teaching. The only thing | lack and my current efforts, the
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impossibilities of robotics, | think to provide this myself and with the support | expect
from the environment.”

“When there is a technical problem, sometimes when you cannot solve it, we are
ridiculed as if we are professionally incompetent.”

Views of some graduates stated in the context of inexperience;

“While there are many experienced unemployed people, the new graduate has no
chance.”

“While working with PPSE, I applied for a job, but all of them require
experience.”

Views of some graduates stated in the context of technical knowledge;
“People expect me to know everything about computers ..”
“Being exposed to questions in every field in the technological field ..”

Tablo 8. Graduates’ views on the main difficulties they face as a department graduate

Criteria Insufficiency Unemploy- Inexperience Undergraduate ~ Technical Value-
ment education knowledge importance

Female (38) 6 24 2 4 5 4

Male (47) 3 33 2 6 1 10

Tutor-Teacher in public 3 4 1 2 2

schools (9)

Tutor-Teacher in private 2 1 1

schools (7)

Tutor-Sub-teacher in a 1 6 1

public school (7)

Tutor-Academician (1) 1 1

IT sector (8) 3 2 3

Police officer (5) 1 3 1 1

Military officer (2) 1 2 1

Other public institution 2 1

®d)

Other sector (6) 1 4 2

Having no job (37) 2 31 4 2 3 4

Total (85) 9 57 4 10 6 14

Graduate Proposals

When the graduates' suggestions for the department were analyzed, it was found that there
were four codes. These are in order; importance / future of information technologies, course / content
of information technologies, different job opportunities and teaching. The frequencies of the
comments made by the graduates are given in Table 9 in the context of the determined codes.

When the suggestions of the graduates for the department were examined, it was seen that a
significant portion of them were for the IT course / content (12 people). After that, it was determined
that 10 people made suggestions regarding the importance / future of IT. A remarkable finding is that
the majority of the participants of the study did not contribute with the recommendations. Some of the
graduates' suggestions mentioned in the context of the IT course;

“Branch lessons should be detailed and should be more in hours.”

“Everything is based on technology in the 21st century. We have to inform and provide
support to everyone, young and old, in order to use this consciously and provide
guidance.”

“Actually, 1 think it should start from primary school, not from secondary school.
Because when it is started in middle school, it is a bit late.”
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“Computer and coding course positively affect students' cognitive intelligence. It
increases students' problem-solving skills. Therefore, the lesson time of the computer
lesson should be increased and computer lessons should be given at an earlier age.”

“If it is aimed the lessons to integrate to the general life not only within the scope of the
course that will be really useful, students who act more consciously and strive until they
find the right answer even if they make mistakes with problems can be growed. In this
way, it is ensured that they succeed not only in the IT course but also in other courses.
Because it is a lesson in which we can use our intelligence most efficiently in general
terms, the success of the students will increase thanks to the scope of the lesson.”

“Considering that coding education improves students’ metacognitive thinking and
problem solving skills, more opportunities should be provided to ICT teachers.”

Tablo 9. Graduates’ recommendations

Criteria ICT importance / ICT course / content Different job Teacher
future opportunities

Female (38) 4 5 1 1

Male (47) 6 7 1 1

Tutor-Teacher in public schools (9) 3

Tutor-Teacher in private schools (7) 1 1 1

Tutor-Sub-teacher in a public school 1

@)

Tutor-Academician (1)

IT sector (8) 1
Police officer (5)

Military officer (2)

Other public institution (3) 1

Other sector (6)

Having no job (37) 5 9 1 2
Total (85) 10 12 2 2

Some of the graduates' suggestions mentioned in the context of importance / future of
information technologies;

“IT is indispensable in our age. Its place in National Education should be one of
the cornerstones. We must shape our country's educational philosophy
accordingly.”

“I think that the necessary budget should be directed to this field and these skills
should be highlighted for the generating generation.”

“Just as technology has gained a great place everywhere today, this should be the
same in schools and the importance given to computer lessons and teachers should
be increased. Coding education should be given more importance and students
should be questioning and create a concrete product.”

“In an age called the technology age, we have a generation of children consuming
technology and consuming it really fast. 1 believe that we should show this
consumption rate in production. A technology production department should be
opened in vocational high schools for talented children in this field and science-
oriented studies should be carried out.”

Some of the graduates' suggestions mentioned in the context of different job opportunities;

“We are the ones who do not give real value to this department, which is regarded
as pure teaching. A study should be carried out on the fields of study of CEIT and
students should be encouraged to the open areas that are obviously empty. For
example, | am a video editor using educational notions as an education specialist,
and while friends who mostly study CEIT will find a job in this field, there are no
people. Or let me give an example from my classmate, my friend is an A. C.
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specialist in the company that produces educational content on robotics, and CEIT
graduates are not active enough here.”

“If you live in a big city, if you do not distinguish job and do not plan a career, you
can simply enter companies. Secretary, accounting, social media specialist. | have
tried. | recommend new graduates to try social media expertise or digital
marketing. "Some of the graduates’ suggestions mentioned in the context of
teaching.”

“I think that when an IT teacher sees himself as an expert in the field, he/she thinks
it is sufficient. However, in my opinion, if being an expert in the field was
sufficient, there would be no need for a formation. An engineer should have been
an IT teacher without training. In my opinion, as far as the digital literacy of an
ICT teacher should be sufficient; he/she should have teaching knowledge,
experience and competence as much as a classroom teacher.”

“An IT teacher must constantly research, improve herself and keep up with
technology.”

Discussion, Conclusion and Suggestions

When the general views of the graduates were examined, it was found that both males in
terms of gender and graduates who had worked while studying undergraduate had a more positive
view of working in a different profession other than ICT teaching. It has been determined that those
who did not work while studying at undergraduate degree, have a more positive view of being a
teacher. It was observed that 2019 graduates expressed a more positive view of working in a different
profession, and 2016 and 2018 graduates of becoming teachers. In their study, Tiifekci and
Kocabatmaz (2015) suggested that the students and graduates of the department should also examine
their desire to work in different professions. In this context, when the current research is examined, it
is seen that especially those who have worked in different professions during their undergraduate
education and new graduates prefer different professions. It can be said that the decrease in teacher
appointments has an effect on these preferences. It is noteworthy that those who have tried their luck
in another profession prefer to turn to different professions based on their experiences. Considering
the effect of education received in the department on professional preferences, it was found that there
is a significant difference in favor of those who are not currently working in the context of the sectors
studied. It is a noteworthy finding that those who did not work while studying or after graduation
chose to teaching in terms of professional preferences. Whether these graduates made these choices
because they did not have any other experience or because of their teaching ideals should be revealed
more clearly in further studies. In terms of recommending the department to others, it was determined
that there is a significant difference in favor of men. Men both think positively about working in
different professions and recommend this department to others; possibly due to the opportunities the
field provided outside of teaching.

The opinions of the graduates on the satisfaction levels of ICT teaching were analyzed. In this
context, a general opinion could not be reached due to the large number of graduates who expressed
positive and negative opinions. It has been determined that there are negative opinions about the
recognized possibilities to the profession, especially teachers working in the public sector. Similar
results were obtained in different studies, and it was revealed that teacher candidates and graduates
expressed negative opinions -especially because of their perceptions towards them- (Demirli,
Kerimgil & Donmus, 2012; Dursun & Saracaloglu, 2016). As expected, especially the unemployed
graduates have negative views in terms of their appointment status. It has been observed that there are
many positive comments among the graduates who are currently unemployed in terms of their ability
to manage teaching processes. In some studies that support this result, it emphasizes that the students
of the department see themselves as sufficient in terms of teaching methods, strategies and techniques
(Demirli, Kerimgil & Donmus, 2012; Tiifekci & Kocabatmaz, 2015; Onal, 2018). In the current study,
the fact that the graduates who do not work especially expressed this situation may be an indication
that they ideally tended to be teachers. It has been determined that most of the graduates have a
positive opinion regarding the profession. In addition, it has been determined that both graduates who

43



Fulya TORUN, Tiilay DARGUT GULER,

Journal of Education, Theory and Practical Research, 2021, Vol 7, Issue 1, 21-47 Seda OZER SANAL

are not currently employed and men express more positive opinions about the profession. Tiifekci and
Kocabatmaz (2015) also reached a similar result for the students of the department. Besides all these;
Dursun, Cuhadar, and Tanyeri (2014) mentioned that similar negative views may be related to the
existing self-esteem of students and graduates. In this context, they emphasized that various internal
and external factors should be taken into account and that people with high self-esteem feel less
anxiety. Based on all these comments, this study, in which the possible reasons for the anxiety of the
students and graduates of the department are revealed, will shed light on future studies.

The perspectives of the graduates and their comments on ICT teachers through the eyes of
others were analyzed. Most of the graduates stated that this value was low. In the context of different
variables (gender and graduation year), it was observed that the majority of graduates agreed, and in
terms of profession, teachers and unemployed graduates made negative comments. Regarding
appointments, they stated that others viewed them negatively. In addition to these, the graduates stated
that the others expected a significant amount of technical support from ICT teachers. It was
noteworthy that especially teachers, employees in the informatics sector and graduates who did not
work had this view. They stated that school staff and parents also view ICT teachers negatively.
Especially these two views were put forward by male graduates. It has been observed that especially
the unemployed graduates expressed their opinions in the context of the others' negative views to the
graduates. In addition, it was stated that the lesson was seen as a game lesson, and there were negative
opinions about the lesson and the branch. It was observed that especially teachers and graduates who
did not work expressed negative opinions about the course and the branch. Similar results have been
obtained in other studies; it was mentioned that especially the branch is elective and seen as a
technical staff. It was emphasized that it is seen negatively in the context of students, administrators,
parents and other teachers and these views continue in the context of being an elective course (Dursun
& Saracaloglu, 2016). Although Arikan (2009) states that the department teachers are accepted as
competent in their fields; it is seen that existing external factors have an effect on negative
perceptions. So much so that it can be said that according to the statement of Dursun, Cuhadar and
Tanyeri (2014), they fell into despair extremely.

Graduates mostly commented negatively on the place and importance of ICT teaching in
National Education. It has been observed that notably teachers and they working in different sectors
agree with this view. In the context of the recognized possibilities to ICT teachers, it was determined
that graduates working in public and private teaching had negative views. Similarly, Demirli,
Kerimgil, and Donmus (2012) reached similar results in their study and stated that ICT teachers had
negative views about the profession, and they were particularly uncomfortable with the perception of
ICT teachers as technical staff. In a study conducted with ICT pre-service teachers, it was seen that
pre-service teachers also had negative views about the current situation of ICT teaching and therefore
anxiety about their profession (Dursun, Cuhada ve Tanyeri, 2014). However, in the study conducted
by Tiifek¢i and Kocabatmaz (2015) with pre-service teachers, the opposite result was found and it was
found that ICT pre-service teachers had positive attitudes towards the teaching profession. Therefore,
while there may be a differentiation in satisfaction levels among pre-service teachers, it can be stated
that they mostly have a negative attitude towards the teaching profession among graduates. In the
study, opinions in the context of appointment were also examined, and in this direction, there were
negative opinions, especially the unemployed graduates. It has been observed that some non-working
graduates have negative views regarding programming and coding. It has been determined that
especially female graduates and unemployed graduates have negative views regarding teaching
processes.

Considering the situations that graduates stated as the benefit of being a BOTE graduate, it
was determined that these are professional benefits, competence, interdisciplinary transition, diploma
ownership and developmental benefit. It has been observed that the graduates expressed their opinions
especially in terms of competence and professional. It is also seen that a significant number of
graduates expressed their opinions in terms of developmental benefits, that is, they care about this
situation. In the study conducted by Onal (2018), it was seen that ICT pre-service teachers stated that
the undergraduate education they received improved themselves and that they graduated with
sufficient knowledge, especially regarding the teaching profession. Arikan (2009), who evaluated ICT
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pre-service teachers in terms of their field knowledge, stated that ICT pre-service teachers graduated
as well-educated, especially on the basis of primary education. One of the important conclusions
revealed in this study is that IT graduates, as graduates of this department, emphasize the opportunity
to work with different disciplines as a value. Some graduates made comments only in the context of
having a bachelor's degree and stated that they can use the diploma in different professions. In relation
to this issue, Kurtoglu Erden and Seferoglu (2020) conducted a study with BOTE graduates who work
in various professions other than teaching and academicians, and gathered views on how the
education they received helped them in this process. At the end of the research, they stated that the
BOTE graduates who participated in the study found themselves quite competent especially in content
development, content design, instructional design and visual design, and that they were able to work
in these areas. They also stated that they had to improve themselves in software and programming.
Although there are exceptions in this direction, it can be stated that the undergraduate education
provided is of a quality that will contribute to the ability of ICT teachers to work in both teaching and
private sector, and competent individuals can be graduated from the department. However, it is a
necessity for people to continue to improve themselves after graduation in order to keep up with the
rapid change of technology. It is important for pre-service teachers to have this awareness. Therefore,
it can be said that pre-service teachers should be raised as individuals who take their own learning
responsibilities.

Considering the situations that the graduates stated as the difficulties of being a CEIT
graduate, it was determined that these were inadequacy, unemployment, inexperience, undergraduate
education, technical knowledge and low value shown by others. A fairly significant majority stated
that the biggest challenge was unemployment. It is noteworthy that the majority of those who have
this opinion are men, and it has been observed that the graduates who do not work as expected also
share this opinion. Kurtoglu Erden and Seferoglu (2015) also examined the opinions of ICT pre-
service teachers on their field and stated that the shortage in ICT teacher appointments caused even
the ICT pre-service teachers who had not yet graduated to experience a future anxiety of being
unemployed. Apart from the unemployment problem, negative opinions were made about lack of
value and lack of importance, insufficiency of undergraduate education and inadequacy in general.
Male graduates draw attention again compared to female graduates in terms of their views on seen
value and underestimation. In terms of technical knowledge and general insufficiency, it can be said
that female graduates express more negative opinions than men. In the context of this subject, Dursun
and Saracaloglu (2016) conducted a study in which they examined the competencies of ICT teachers
and their opinions about what happened at the point of applying them. At the end of the study, the
teachers stated a negative opinion that the undergraduate education they received did not coincide
with the tasks they performed after graduation and that they experienced some inadequacies in terms
of implementation. In addition, it was stated that the information technologies lesson is not given
importance in schools, and that administrators, other teachers, parents and students do not take this
lesson seriously. Therefore, it was inevitable that ICT teachers were disturbed by this situation and
felt worthless, as in this study.

When the literature is examined, it is seen that there is not enough work done for the
graduates of the department. Studies with pre-service teachers are useful in revealing the general
scope. However, the studies to be carried out regarding the opinions of the relevant people and their
current professional status after graduation will make a significant contribution to the literature and
the planning of the department quotas by considering the current country conditions, as a continuation
of this study. As examined in this study, the employment status of graduates has been handled and
interpreted on a sectoral basis. It is necessary to conduct an in-depth study for different occupational
groups, taking into account the relevant findings.

Considering the requirements of the 21st century, Information Technologies and Software
course is needed in order for the growing generations to be able to use their relevant thinking skills by
performing production and adapt them to daily life problems. In addition, our graduates who are
suitable for interdisciplinary work with different branch courses must be active in educational
institutions. In this direction, it is a necessity to have at least two Information Technologies and
Software course teachers in each school. Because the graduates who have gained the necessary
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competencies in the context of interdisciplinary work throughout their undergraduate education, also
grow up as individuals who are visionary and follow the developments in the context of educational
technologies. Therefore, they have the potential to offer different horizons to other teachers in their
institutions and to guide the collaborative work of bothe of teachers and students.

The importance of programming in the current period contributes to the development of many
cognitive skills of students' such as logical reasoning, problem solving, algorithmic thinking, project-
based thinking, and computational thinking skills. Generations grown in this way, can produce
concrete and abstract products. In this respect, it is very important that the Information Technologies
and Software course is given only by competent teachers, that is, graduates of the BOTE
undergraduate program, in terms of the next generation to have the aimed competencies.

One of the advantages of CEIT department graduates is that they can work in different sectors
other than teaching. The main reason for this is the contribution of their field courses to them. They
can work as a specialist in different institutions either as an instructional designer or as a teaching
technologist; they can also find a place in different sectors in terms of software, hardware and design.
Therefore, this department not only trains teachers, but also trains experts for numerous sectors. For
this reason, the decrease in the department undergraduate quotas may cause a shortage of workforce in
the context of experts in the relevant institutions in the future.

As of the end of 2019 and the beginning of 2020, especially in the first half of the year,
distance education practices were introduced in educational institutions due to the pandemic, and this
period was called "emergency distance education”. In this process, the graduates of CEIT played an
active role in the use and improvement of the existing physical environments and the effective use of
teaching processes from pre-school to higher education. The graduates of the department played an
active role not only in public and private education institutions but also in the effective use of remote
access and teaching processes in different sectors. Therefore, BOTE department graduates, who were
seen as competent in this context, it was needed them to take more tasks. Although departmental
guotas and assignment numbers are decreasing, not only in teaching technologies and computer
science teaching; being a required department in many sectors from public to private, it is of
significant importance on a national basis.
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Oz Anahtar Kelimeler

Bilgisayar ve Ogretim Teknolojileri Egitimi (BOTE) béliimleri kuruldugundan bu BOTE mezunlari
yana bir¢ok kez dgretim programi degismis, boliime yerlesmede esas sayilan puan Mezun takibi
tirleri farklilasmis ve hatta baraj puan Olgiitleri getirilmis, devlet kurumlarina . .
Ogretmen olarak gergeklestirilen atamalarda, genele oranla, nispeten daha az atama Mesleki tatmin
sayilari ile alimlar yapilmistir. Kimi 6grenciler bu boliimii 6gretmen olmak igin
secmis olsa da, kimi 6grenciler bilgisayar alaninda uzmanlagsmak adina segerek
daha mezun olmadan farkli sektorlere yonelmeyi hedeflemislerdir. Alanmn Makale Hakkinda
mezunlara sunmus oldugu genis meslek yelpazesi sayesinde ilgi alanlarina yonelik - —
olarak farkli alanlara yonelenler arasinda oldukga basarili mezunlar mevcuttur. Gonderim Tarihi: 22.07.2020
Ancak 6gretmen olmak amaciyla bu bolimii tercih eden ve kamuya atanamadigi Kabul Tarihi: 12.10.2020
icin {iziintli yasayan mezun sayisi azimsanmayacak diizeyde ¢oktur. Caligma E-Yaymn Tarihi: 04.02.2021
kapsaminda son dort sene igerisinde mezun olmus olan 38’1 kadmn, 47’si erkek
toplam 85 kisiden goriis toplanmustir. Veri toplama araci olarak g¢evrimigi yari
yapilandirilmig form kullanilmistir. Formu dolduran mezunlarin 6nemli bir kismi
O0grenimleri siiresince c¢esitli islerde calistiklarini belirtmislerdir (n=44). Ancak
mezunlarin 6nemli bir kismi ise meveut durumda ¢aligmadiklarini ifade etmislerdir
(n=37). Calismakta olan mezunlarin yalnizca 24’ii 6gretmen olarak gérev yapmakta
olup, yalnizca 17’sinin kamuda gorev yaptigi, ancak yedi kisinin iicretli 6gretmen
oldugu yalnizca dokuz kisinin kadrolu 6gretmen, bir kisinin de 6gretim gorevlisi
oldugu goriilmiistiir. Caliganlar arasinda sekiz kisinin bilisim sektdriinde oldugu,
bes kisinin polis, iki kisinin subay, ii¢ kisinin farkli kamu kurumlarinda memur ve
bes kisinin farkli sektorlerde calistiklart gorilmiistiir. Mezunlarin  Biligim
Teknolojileri (BT) &gretmenliginin  tatmin diizeyine yonelik goriislerine
bakildiginda mesleki baglamda i¢sel motivasyonlarinin iyi diizeyde oldugu ancak
meslege yonelik dis alginin olumsuz oldugu inanglarindan hareketle tatminin
diistiigiine yonelik goriis belirtilmistir. Ozellikle BT 6gretmenlerinin degersiz ve/ya
da tamirci olarak goriildiigii ifade edilmistir. Yasanilan zorluklar arasinda da biiyiik
¢ogunlugun atanamama ve igsizlik durumlarina atif yaptiklart goriilmiistiir.
Mezunlarin mevcut kariyer durumlarina yonelik sunduklari bilgiler ve boliime
yonelik goriisler, BOTE boliimlerinin geleceginin tartisildigi bu zamanlarda gerek
mezunlar gerekse hali hazirda okumakta olan Ogrenciler agisindan planlama
yapilmasinda Onemli bir rapor sunmaktadir. 2020’li yillarda bilgisayar bilimi
egitimi bu denli glindemdeyken, bilgisayar bilimi egitimini vermek iizere yetisen bu
donanimli kisilerin yasadiklar1 zorluklarin giindeme gelmesi dijital ¢aga uygun bir
gelecegin daha iyi yapilandirilmasi adina 11k tutacaktir.
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Giris

20. yy’da 6gretimde kara tahtanin kullaniminin yani sira slayt sunumu ve sessiz filmler ile
gorsel 6gretim hareketi baslamis, bunu gorsel-isitsel dgretim takip etmistir. En iyi ornekleri radyo ve
televizyondur. II. Diinya savasinda hareketli resimler ve psikolojik belgeseller askerleri
yiireklendirmek i¢in kullanilmigtir. Savasin ardindan bu tekniklerin etkisi gézardi edilmemis ve gesitli
arastirmalar gerceklestirilmeye basglanmistir. Bu baglamda filmler, sunumlar, radyolar, kayit cihazlari,
televizyonlar, projeksiyonlar ve kasetlerin 6gretimde kullanimlari incelenmistir. Egitim televizyonlari
Oon plana c¢ikmistir. Yakin zamanlarda ortaya konan bilissel yaklagimlarin onemli etkileri soz
konusudur. 1960’larda makine 6grenmesi incelenmeye baslanmis ve artik gorsel-isitsel teknolojilerden
farkli araglar denenmeye baslanmistir. 1980’lerde 6gretim tasarimi 6n plana ¢ikmis; biligselci ve
yapilandirmact uygulamalar gerceklestirilmeye baglamistir. 1990’larda iletisim araci olarak
kullanilmaya baslayan bilgisayarlarin 6gretimde kullamimi giderek yayginlasmistir. 2000’lerde
uzaktan egitime, 6gretim teknolojileri baglaminda bakilmaya baslanmistir. Son on yilda ise artirilmis
gercek ve yapay zeka uygulamalar ile 6gretim ortamlarinin 6grenen 6zelinde zenginlestirilmesine
yonelik calismalar gergeklestirilmektedir (Kim, Lee, Merrill, Spector ve Van Merrienboer, 2014;
Molenda, 2014; Spector, 2014).

Tirkiye Cumhuriyeti’nin kurulusu (1923) ve Tevhid-i Tedrisat kanununun kabulii (1924) ile
birlikte yaparak yasayarak, bulus yoluyla ve proje yontemiyle 6grenme gibi yaklagimlar giindeme
gelmigtir. Boylelikle sorgulayan, arastiran ve rasyonel diisiinen bireylerin yetismesi amaglanmugtir.
Bunlara ek olarak, 1935 yili itibariyle siirekli egitimin desteklenmesi planlanmasi, anlamli 6grenme ve
grupla calisma yontemlerinin kullanilmasit durumlar1 ortaya ¢ikmustir. Bunlar1 yani sira enstitiilerde
radyo bulunmasi ve sozliiklerin resimlerle desteklenmesi saglanmigtir. 1950-1985 yillar arasinda kitle
egitiminin ve bireysel 6gretimin 6nemi kavranmistir. Yami sira, uygun aract uygun yerde ve etkili
kullaniminin gerekliligi ile birlikte bunu destekler nitelikte; laboratuvar metodu, ders levhalari,
brosiirler, kasetler, gorsel-isitsel egitim araglar1 kullanima sunulmustur. Ogretim tasarimu siireclerinin
onemi dikkate alinmaya baglanmistir (Reisoglu, Kocaman Karoglu ve Gedik, 2016). 1990’1ar itibari
ile ise kigisel bilgisayarlarin yayginlasmaya baslamasi ile egitimde bilgisayarin kullanimina yonelik
uygulamalar baslamustir. Oyle ki 1997 yili itibari ile Tiirkiye’de bilgisayar dersleri segmeli olarak
verilmeye baglanmis ve bu baglamda bazi okullarda laboratuvarlar kurulmaya baglanmigtir. Bu dersleri
verebilecek uzman 6gretmenlerin yetismesi i¢in ise 1998 yilinda 15 egitim fakiiltesinde Bilgisayar ve
Ogretim Teknolojileri Egitimi boliimleri kurulmus ve ilk mezunlarmi 2002 yili itibari ile vermeye
baslamislardir. Mevcut durumda 63 iiniversitede BOTE béliimleri bulunmaktadir.

Mevcut durumu iyi degerlendirebilmek ve bu dogrultuda planlayabilmek i¢in 21. yy becerileri
ile boliimiin ortlistigli noktalarin irdelenmesi 6nemlidir. Boylelikle daha etkili ¢cikarimlar ve onerilerde
bulunulabilecektir. 21. yy, teknolojinin hizli gelisimi ve yayginlagmasiyla birlikte insanlarin sahip
olmasi gereken becerileri hizli bir degisime ugratan dénem olmustur. Bu dogrultuda insanlarin
teknoloji okuryazarligi gibi becerilere sahip olmasimi zorunlu hale getirmistir. Bununla birlikte
teknolojinin ve makinelerin gelismesi ile daha 6nce insanlarin yaptig: rutin fiziksel igler makinelere
yaptirilmaya baslanmig ve dolayisiyla insanlardan fiziksel isgiicli yerine artik analitik diisiinme,
elestirel diisiinme, problem ¢ozme ve gelismis iletisim becerileri gibi yeni becerilere sahip olmalari
beklenir olmustur (Black 2009; Levy and Murnane, 2012). insanlarin bu degisimlere uyum
saglayabilmesi i¢in de 6grenme ve 0gretme siireclerinin koklii bir degisime gitmesi kaginilmazdir. Bu
baglamda oncelikle 21.yy 6grenci becerilerinin belirlenmesi, bu dogrultuda da 6gretim siire¢lerinin
giincellenmesi dnem teskil etmektedir.

21. yy o6grenci becerileri olarak yapilan simiflandirmalarda, 6grencilerin 21. yy’da giinliik,
akademik ya da mesleki yasamlarinda basarili olabilmeleri i¢in hangi becerilere sahip olmalari
gerektigine iliskin cesitli modeller sunulmaktadir (Trilling ve Fadel, 2009). Arastirmacilarin 21.yy
becerilerini farkli sekillerde siniflandirdiklar1 gériilmektedir. Ornegin, Partnership for 21st Century
Skills (P21) (2009) 21. yy 6grenci becerilerini, ii¢ ana kategoriye ve bunlarin altinda yer alan alt
temalara ayirmistir. Bu kategoriler; 0grenme ve yenilik becerileri (yaraticilik ve yenilik, elestirel
diislinme ve problem ¢dzme, iletisim ve isbirligi), bilgi, medya ve teknoloji becerileri (bilgi
okuryazarligi, medya okuryazarlig1 ve teknoloji okuryazarligl), yasam ve Kkariyer becerileri (esneklik
ve uyarlanabilirlik, giriskenlik ve kendini yonetme, sosyal ve kiiltiirlerarasi beceriler, iiretkenlik ve
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hesap verebilirlik, liderlik ve sorumluluk) seklinde ifade edilmistir. Trilling ve Fadel (2009) ise
P21°de belirtilen kategorileri daha akilda kalict olmasi agisindan yeniden diizenlemis ve “3R*7C=21.
yy becerileri” seklinde hatirlamasi daha kolay bir formiile doniistiirmiislerdir. Bu dogrultuda ifade
ettikleri 3R, okuma (Reading), yazma (wRiting) ve aritmetik (aRithmetic) olmak {izere temel
becerileri; 7C ise, elestirel diiginme ve problem ¢6zme (Critical Thinking and Problem-solving),
yaraticilik ve yenilik (Creativity and Innovation), isbirligi, takim ¢alismasi ve liderlik (Collaboration,
Teamwork, and Leadership), kiiltiirler arasi anlayis (Cross-cultural Understanding), iletisim ve
medyada akicilik (Communication and Media Fluency), bilgi isleme ve teknolojide akicilik
(Computing and ICT Fluency), kariyer ve 6grenmede 6zgiiven (Career and Learning Self-reliance)
seklindeki 21. yy becerilerini ifade etmektedir. Yapilan bir bagka siniflandirmada da 21. yy 6grenci
becerileri li¢ ana kategori ve bunlara ait alt temalardan olugmaktadir. Bu beceriler; biligsel beceriler
(rutin olmayan problem ¢6zme, elestirel diislinme ve sistematik diisiinme becerileri), kisilerarasi
beceriler (karmasik iletisim becerileri, sosyal beceriler, takim c¢aligmasi, kiiltiirel duyarlik ve
cesitlilikle/farklilikla ilgilenme) ve igsel beceriler (6z-yOnetim, zaman yonetimi, 0z-diizenleme,
uyarlanabilirlik ve yiiriitme islevini yerine getirme) olarak ifade edilmistir (Koenig, 2011). Bir baska
caligmada da 21. yy’da sahip olunmasi gereken becerilerin elestirel diisiinme, yaraticilik, igbirligi,
motivasyon ve iist biligsel beceriler olarak siniflandirildigi goriilmiistiir (Lai ve Viering (2012).
Yapilan smiflandirmalara bakildiginda aslinda genel anlamda 21. yy’da insanlardan beklenen
becerilerin bilissel beceriler iizerine yogunlastigi sdylenebilir. Bu becerilerin gelistirilmesinde
ogretmenlerin ve egitim kurumlarmin roli biiyiiktiir. Caga ayak uydurabilmek adina geleneksel salt
davranisi degerlendiren 6gretim yontemlerinin doniisiim gegirmesi ve 6grencilerin iist diizey diisiinme,
problem ¢6zme, bilgi okuryazarligi ve teknoloji okuryazarligi gibi becerilerine yogunlasilmasi bir
gerekliliktir. BOTE béliimlerinin de bu doniisiim siirecinde pay1 biiyiik olacaktir. Gerek okullarda
21.yy Ogrencilerinin gereksinim duydugu egitimi verme anlaminda, gerekse 6zel sektdrde topluma,
iiretime katki saglama anlaminda teknoloji okuryazari olan, programlama gibi iist diizey diisiinme
becerilerini gelistiren bir beceriye sahip mezunlarin degerli oldugu bir gercektir.

Tiirkiye’de BT &gretmenliginin mevcut durumu irdelenecek olursa; BOTE béliimiinden
mezun olan 6gretmen adaylarimin atanma durumlari, kontenjanlari, derslerinin zorunlu ya da segmeli
olmasi gibi konular1 siirekli olarak tartisma konusu olmus ve dahasi bu boliimiin kapatilabilirligi gibi
ciddi bir problem dahi giindeme gelmistir. Ogrenciye teknik bilgi aktarim ya da bilgisayarin
donanimsal o&zelliklerinin aktarimi gibi oldukca temel gorevlerle acgiklanmaya calisilan BT
Ogretmenliginin, dijital cag icerisinde Oneminin ve gerekliliginin hala anlasilamamis oldugu
goriilmektedir. BT ogretmenligi farkli alanlarda caligabilme potansiyeline sahip ve istthdaminin
oldukca 6nemli oldugu bir meslek dalidir. BOTE boélimleri STEM, robotik kodlama, uzaktan egitim,
programlama gibi dijital ¢agin gerekliliklerini karsilayabilecek, anlamlandirabilecek bireylerin
yetistirilmesi noktasinda énemli bir yerdedir. Milli Egitim Bakanligi (MEB) 2023 vizyonunda da
belirtildigi gibi, yeni nesil egitim &gretim siireclerinde 6gretmen ve Ggrencilerden dijital doniisiim
siirecine uyum saglamalar1 beklenmektedir. Ogretmenleri ve dgrencileri bu doniisiime hazirlayacak,
destek verecek, akademik ve teknik destegi saglayacak ayrica dijital doniisiim siirecini de aktif olarak
destekleyecek olan kisiler, sahip olduklar1 yeterlikler baglaminda, BOTE mezunlar1 olacaktir. Siirekli
olarak glindemde olan kodlama, robotik vb. konularin 6grencilere en dogru bicimde aktarilmasi
noktasinda yine BOTE béliimii mezunlar1 oldukga kritik bir &neme sahiptir. Ozellikle MEB tarafindan
yaymlanmis olan dgretim programlarina bakildiginda da bu yetkinliklere sahip kisilerin ancak BOTE
boliim mezunlari olabilecegi de goriilebilmektedir (Ogretim Programi — I, 2018; Ogretim Programi —
II, 2018; Ogretim Program — III, 2018). Ayrica 2019 yilinin sonlarinda baslayip 2020 yilinin zellikle
ilk yarisinda biitiin diinyanin yasamimi etkileyen COVID-19 pandemi durumu ile de BOTE
boliimlerinin uzaktan egitim siireglerini yiiriitme, planlama, igerik iiretimi, paylasimi gibi konulardaki
aktif rolleri, egitim siirecinin aksamadan devam etmesindeki Onemleri bir kez daha anlagilmistir.
Ancak, 6gretmen atamalart bu éneme sahip bir boliimiin hem tercih edilmesi hem de bu bdliimde
egitim almmasi noktasinda umut verici bir durumda degildir. BOTE boliimii mezunlarinin atama
durumlart incelendiginde giderek azalan bir tablo ile karsilagiimaktadir. Biitiin boliimlere verilen
kontenjanlar incelendiginde BOTE béliimiine verilen kontenjan genellikle %2 - %3 arasinda degistigi
goriilmektedir. Mevcut sartlar géz oniine alindiginda oldukga yetersiz olan bu kontenjan hem BOTE
lisans o&grencilerine hem de atama bekleyen BOTE mezunlarina motivasyon kaybettirmektedir.
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Yasamin tamamina yayilmis dijitalli§in egitim siirecindeki ayaginin zayif olmasi ne yazik ki dijital
becerilerle dogru bicimde donatilmuis Ogrenci yetistirmeyi de engelleyecektir. Peki, BOTE
ogretmenleri okullarda neler yapmaktadir? 2012 yili egitim dgretim donemine kadar segmeli olarak
miifredatta yer alan Bilisim Dersi ve Yazilim Dersi, 2013 egitim 6gretim yilinda 5 ve 6. siniflarda
zorunlu, 7. ve 8. siiflarda ise se¢meli hale getirilmis ve notla degerlendirme yapilmaya baglanmistir.
Ek olarak, FATIH projesiyle birlikte en az 8 derslik ve 8 akilli tahta olan okullara Bilisim
Teknolojileri Rehber Ogretmeni gorevlendirmesi yapilmaktadir. BT Rehber Ogretmenleri maas
karsiligi doldurmus kabul edilerek 18 saat ek ders olarak iicretlendirilmektedirler. Gorevlendirme
onceligi BT 6gretmenlerinde olmasinin yani sira, MEB’in hizmet i¢i egitim kapsamindaki 120 saatlik
Bilisim Teknolojileri Rehber Ogretmenligi Kursunu alan farkli branglardan 6gretmenlere de
gorevlendirme verilmektedir. Sadece egitim alaniyla sinirlandirilamayacak olan dijital doniigim ve
dijital gereksinimler artik yeni neslin yasam dongiisiinii olusturmaktadir. Bu dongiiye en dogru
bigimde katilabilmek, dongiiden gereksinimlerimiz dogrultusunda yararlanabilmek ise dogru dijital
becerilere hakim olmak ile miimkiin olabilecektir. Bu ise BOTE béliimlerine gereken dnemin verilip,
s0z konusu boéliimlerin etkin bir sekilde ise kosulmasi ile miimkiin olacaktir. Atama vb. durumlara
yonelik olarak yasanan sikintilar goz Oniine alindiginda bu bdliimiin tercih edilme oraninin azalmasi
da beraberinde gelen baska bir problemdir. Sonu¢ olarak yasanan problemlerin nedenlerini bu
boélimden mezun olan kisilerin géziinden inceleyebilmek adina bu c¢alisma yapilmistir. Dolayisiyla
arasgtirmanin temel amaci; yakin zamanda bdliimden mezun olmus olan BT 6gretmenlerinin mevcut
istthdam durumlarin1 ve bu baglamdaki algilarini ortaya koymaktir. Bu amacin kapsamakta oldugu
arastirma sorular1 asagidaki gibidir.

1. Mezunlarin ¢aligma durumlarina (¢alisma, c¢alismama) gore diger demografik veriler
(cinsiyet, mezuniyet yili, lisansta caligma durumu ve/ya da calisilan sektor)
baglaminda boliimden mezun olmalarina yonelik goriigleri arasinda anlamli farklilik
var midir?

2.  Mezunlarin demografik veriler (cinsiyet, mezuniyet yili, lisans ¢caligma durumu, mevcut
calisma durumu/sektdr) baglaminda;

a. BT 6gretmenliginin tatminine yonelik goriisleri nelerdir?

b. BT 6gretmenliginin baskalarinin goziindeki degerine yonelik goriisleri nelerdir?
c. BT 6gretmenliginin milli egitimdeki yeri ve 6nemine yonelik goriisleri nelerdir?
d. boliim mezunu olmanin sagladigi yararlara yonelik goriisleri nelerdir?

e.  boliim mezunu olmanin sagladigi zorluklara yonelik goriisleri nelerdir?

Yontem

Aragtirmanin amact kapsaminda derinlemesine inceleme yapabilmek i¢in nitel arastirma
yontemi baglaminda durum ¢alismasi gercgeklestirilmistir. Durum, belirlenen baglam dahilinde
meydana gelen bir olgu olarak tanimlanabilir. Durum ¢alismasinda arastirmacilar ilgili olgu tizerine
yogunlasarak verileri toplar ve analiz eder. Bu dogrultuda kimi zaman da arastirmacilarin kontrol
edemedigi durumun derinlemesine incelenmesine olanak saglanir (Miles ve Huberman, 2016; Yildirim
ve Simsek, 2016).

Arastirma Grubu (Evren, Orneklem, Calisma Grubu)

Aragtirma kapsaminda 38 kadin, 47 erkek olmak {izere toplam 85 boliim mezununa
ulasilmistir. 25 kisi 2016, 12 kisi 2017, 22 kisi 2018 ve 26 kisi 2019 yillarinda mezun olmustur. 44
mezun, 6grenciliklerinde ¢esitli sektorlerde (31 kisi hizmet, 10 kisi bilisim, dort kisi egitim, 16 kisi
diger sektorlerde calismis olup bazi mezunlar birden fazla sektorde) calismiglardir. Mezunlarin 48’
mevcut durumda ¢alismaktadirlar. Egitim sektoriinde 24 (dokuz kisi kamuda kadrolu, yedi kisi 6zelde,
yedi kisi tcretli 6gretmen olarak, bir kisi Ogretim gorevlisi), bilisim sektoriinde sekiz ve diger
sektorlerde 16 (bes kisi polis, iki kisi subay, {i¢ kisi farkli kamu kurumunda, alt1 kisi farkli sektorlerde)
caligmaktadirlar.

Veri Toplama Aract

Arastirmada son dort yi1l mezunlarimdan goriis alinmas1 dogrultusunda yar1 yapilandirilmis
cevrimigi gorlisme formu hazirlanmistir. Form ii¢ boliimden olusmaktadir.
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(1) Demografik veriler,
(2) Likert tipinde goriislerin puanlanmasi,
(3) Goriiserin agik uglu maddeler araciligiyla toplanmasi.

Verilerin Analizi

Katilimcilardan toplanan veriler dogrultusunda likert olarak degerlendirme alinan maddelere
cesitli demografik verilere gore frekans degerleri sunulmus olup, nitel olarak gorlis toplanan
maddelerde icerik analizi ile kodlama gerceklestirilerek temalar belirlenmistir. Ayn1 zamanda toplanan
veriler iizerinden capraz durum analizi gergeklestirilerek, ¢apraz tablolar ile yogun verilerin daha
sistematik bicimde sunulmasi ve yorumlanmasi saglanmistir (Johnson ve Christensen, 2014; Patton,
2014; Can, 2014; Miles ve Huberman, 2016). ilk arastirma sorusu kapsaminda diizey belirtir nitel
verilerin analizinde parametrik olmayan ki kare analizi gerceklestirilmistir. Bunun nedeni ilgili nitel
veri hakkinda daha gegerli yorumlar yapabilmektir. Oyle ki; cesitli arastirmacilarm da siralama ve
smiflama belirtir nitel verilerin ki kare ile analiz edilerek ilgili degiskenler arasindaki anlamlilik
durumlarinin yorumlanabilecegi belirtilmistir (Maxwell, 1971 Akt. Zibran, 2007; Can, 2014; Vehid ve
Eral, 2014). Diger arastirma sorularinin yanitlar1 toplanan kodlar ve olusturulan temalar baglaminda
degerlendirilmistir.

Gecerlik ve Giivenirlik

Aragtirma kapsaminda gerceklestirilen tiim analiz siireglerinin detayli olarak anlatilmasi
gecerligi  giiclendiren adimlardan biridir (Yildinm ve Simsek, 2016). Bu baglamda analizi
gerceklestirilen goriislerden alintilar verilerek bulgular desteklenmistir. I¢ gecerligin saglanabilmesi
icin Oncelikle alanyazin incelemesi yapilmis, nitel arastirma yapan uzmanlarla danisilmis, goriisme
sorular1 hazirlanirken sade ve net anlagilir olmasina 6zen gosterilmistir. Dig gegerlik baglaminda ise
goriisleri alinan mezunlarin iginde bulunduklari meveut durumlart net bi¢imde betimlenebilmesi igin
cesitli demografik veriler toplanmistir. Bu dogrultuda dis gegerlige katkis1 olmasi adina capraz tablo
analizlerine bulgularda yer verilmistir. Gilivenirligin saglanmasi adina ise iki farkli aragtirmacinin
birbirlerinden bagimsiz olarak kodlama yapmalar1 saglanmistir (Bkz. Miles ve Huberman, 2016). Bu
dogrultuda gozlemciler arasi giivenirligin Ol¢lilmesi ve goriis birliginin ortaya konmasi adina uyum
ylizdeleri hesaplanmistir. Bu baglamda mezunlara ydneltilen sorulardaki kodlamalara yonelik uyum
yiizdelerinin %85 ile %92 arasinda oldugu belirlenmistir.

Bulgular
Calismayan Mezunlarin Genel Goriisleri

Caligmayan mezunlara yoneltilen soru maddeleri kapsaminda katilimcilarin goériisleri Tablo
1’de yer aldigi gibidir. Mevcut durumda ¢aligmayan mezunlara iletilen sorulara verdikleri yanitlar;
mezunlarin cinsiyetlerine, lisansta c¢alismis olma durumlarina ve mezuniyet yillarina gore
degerlendirilmistir. Bu baglamda her bir degiskene bagli olarak anlamli farkin olup olmadig
incelenmistir. ilgili mezunlara iletilen sorular sirayla; dgretmen olmaya yonelik istek, KPSS’ye
caligma, ogretmenlik diginda bir meslekte ¢alisma istegi ve 6gretmenlik disinda bir meslekte calisma
durumunda Ogretmen olmak igin caba gosterme durumlarimi kapsamaktadir. Yoneltilen sorulara
verilen yanitlara bakildiginda yalnizca 6gretmenlik disinda bir meslekte ¢aligma istegine yonelik
olarak farkli degiskenler arasinda anlamli farkliliklarin oldugu goriilmistiir. Buna gore mevcut
durumda caligmayan mezunlarm farkli bir meslekte calismaya yonelik isteklerine bakildiginda,
lisansta okurken ¢alismis olan mezunlarin lehine anlamli bir fark oldugu goriilmiistiir. Bunun yani sira,
2019 y1l1 mezunlari lehine 2016 yi1l1 mezunlari ile aralarinda anlamli bir fark oldugu goriilmiistiir.

Calisan Mezunlarin Genel Goriisleri

Calisan mezunlara yoneltilen soru maddeleri kapsaminda katilimcilarin goriisleri Tablo 2°de
yer aldigi gibidir. Mevcut durumda cgalismakta olan mezunlara iletilen sorulara verdikleri yanitlar;
mezunlarin cinsiyetlerine, lisansta ¢alismis olma durumlarina, mezuniyet yillarina ve calistiklari
sektorlere gore degerlendirilmistir. Bu baglamda her bir degiskene bagl olarak anlamli farkin olup
olmadigi incelenmistir. ilgili mezunlara iletilen sorular sirayla; devlet kurumunda 6gretmenlik
yapmaya ne diizeyde olumlu bakma, mevcut meslekteki memnuniyet diizeyi, 6gretmenlik diginda bir
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meslekte calisanlarin 6gretmen olmak icin gosterecekleri muhtemel ¢aba ve baska meslekte
caliganlarin KPSS’ye c¢alisma durumlarimi kapsamaktadir. Yoneltilen sorulara verilen yanitlara
bakildiginda yalnizca devlet kurumunda 6gretmenlik yapma ve bagka meslekte ¢alisanlarin 6gretmen
olmak icin gosterecekleri muhtemel ¢aba i¢in farkli degiskenler arasinda anlamli farklilik
bulunmustur. Buna gére bir devlet kurumunda 6gretmenlik yapmaya olumlu bakma acisindan 2016 ve
2018 yillar1 mezunlar1 lehine anlamli fark goriilmiigtiir. Bunun yan1 sira bagska meslekte calisanlarin
Ogretmen olmak i¢in gosterecekleri muhtemel ¢aba gosterme baglaminda lisansta okurken calismamis

olanlarin lehine anlamli bir fark bulunmustur.

Tablo 1. Calisgmayan mezunlarin genel goriisleri

Ogretmenlik
) disinda bir
Ogretmen KPSS'ye O gretmenl.lk meslekte
.. . 1 disinda bir caligirsaniz,
Degisken olmaya yonelik calistyor . ..
L meslekte ¢alisma ilerleyen siirecte
isteginiz var m1? musunuz? R .«
isteginiz var m1? ogretmen olmak
i¢in caba gosterir
misiniz?
Kadmn (20) 0:1,C: 19 zj( g A: 3,0: 4, \C( 2 A:8,0: 3, 2;( i,‘A: 2,0:2,
Erkek (17)  Y:1,0:5,C: 11 Y:4,0:5,C: 8 \C( g’ ALOSG v 08.¢:8
Cinsiyet Toplam (37)  Y:1,0:6,C: 30 2:( ?’6A: 3,0:9, Z f(’)A: 9,08, 2;( g’zA: 2,0:10,
Istatistiksel 6 392 080 061
Onem
Pearson Ki- 5 594 2,999 6,757 7,375
Kare
Calisma (19)  Y:1,0:3,C: 15 2:( Z’ A2,0:4, 2;( 5 AB O A2 06, C
Calismama 0:3.C: 15 Y:2,A:1,0:5 :7,A:6,0: 2, Y:3,0:4,C: 11
. (18) S C: 10 C:3 I e
Lisansta . . . . . . . . .
galisma Toplam (37)  Y:1,0:6,C: 30 g: ?,6A 3,0:9, g ?(’)A 9,0:9, E: ;,)_A 2,0:10,
durumu istatistiksel ) ’ )
SAUSUESEl - 615 241 0,43 146
Onem
Pearson Ki-— g74 4,198 8,134 5,377
Kare
i~ Y:1,A:1,0:2, Y:5A:20:1, Y:1,A:10:3,
2016 (10) 0:2,C: 8 o Cin s
2017 (1) C:1 C:1 Y:1 C:1
2018 (8) C:8 2:( g ALOL A4 04 Yi1,¢:7
Mezuniyet 2019 (18) Y:1,0:4,C: 13 Y 5 A:1 0:6, Y.: 3,A:3,0:4, Y 1,A:1,0:7,
v VO A300 VoASOS  ViaAZO00
jl'opl.an.1 37) Y:1,0:6,C:30 C: 16 C: 10 C: 22
Istatistiksel = 75 793 032 689
Onem
Pearson Ki- 5 577 5,451 18,290 6,496
Kare
Kisaltmalar Y: Yok, A: Az, O: Orta, C: Cok

Mezunlarin Genel Goriisleri

Tlim mezunlara yoneltilen soru maddeleri kapsaminda toplanan katilimc1 goriisleri Tablo 3’te
yer aldigi gibidir. Mezunlara iletilen sorulara verdikleri yanitlar; mezunlarin cinsiyetlerine, lisansta
caligmis olma durumlarina, mezuniyet yillarina ve calistiklar1 sektorlere gore degerlendirilmistir. Bu
baglamda her bir degiskene bagli olarak anlamli farkin olup olmadig: incelenmistir. Ilgili mezunlara
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iletilen sorular sirayla; 6gretmenlik disinda bir meslekte calismay: isteme, boliimde alinan egitimin
mesleki tercihler tizerine etkisi, bolim mezunu olmaya yonelik memnuniyet, bdliimiin yiiksek
ogrenimdeki yerine yonelik goriis, geriye doniik olarak bu boliimii secip segmeyecekleri, boliimii
bagkalarina 6nerme ve boliimde lisansiistii egitim alma durumlarini kapsamaktadir. Yoneltilen sorulara
verilen yanitlara bakildiginda 6gretmenlik disinda bir meslekte calismayi isteme, bdliimde alinan
egitimin mesleki tercihler iizerine etkisi ve boliimii bagkalarina 6nerme sorularina verilen yanitlarda
farkl1 degiskenler arasinda anlamli farklilik bulunmustur. Ogretmenlik disinda bir meslekte ¢aligmayi
isteme durumuna bakildiginda; cinsiyet baglaminda erkekler, lisansta calisma durumuna gore ise
okurken g¢alisanlarin lehine anlaml bir fark oldugu bulunmustur. Boéliimde alinan egitimin mesleki
tercihler lizerine etkisine bakildiginda ¢aligilan sektorler baglaminda mevcut durumda galigmayanlar
lehine anlamli bir fark oldugu goriilmiistir. Bolimii baskalarina 6nerme acisindan da cinsiyet
baglaminda erkekler lehine anlamli bir fark oldugu tespit edilmistir.

BT Ogretmenliginin Tatmin Diizeyi

Boliim mezunlarmin BT 6gretmenliginin tatmin diizeyine yonelik yaptiklar1 yorumlar analiz
edildiginde sekiz kod oldugu bulunmustur. Bunlar sirayla; mesleki tatmin orani, BT 6gretmenligine
taninan olanaklar, mesleki 6nem, atam durumlari, gelecege yonelik beklenti, deneyimlenen 6gretim
siiregleri, meslege dair algi ve bdliim mezunu olmaya yonelik algidir. Tablo 4’te belirlenen kodlara
farkli diizeyler baglaminda yorum yapmis olan mezunlarin frekanslari verilmistir.

Mezunlarin mesleki tatmin oranlarn incelendiginde net bir sonuca ulagilamayacagi
goriilmistiir. Frekanslara bakildiginda 24 kisi diigiik, 10 kisi orta, 26 kisi yiliksek derken, Ui¢ kisi ise
kararsiz olduklarini ifade etmislerdir. Bu durumun ilgili degiskenler baglaminda da (cinsiyet vb.)
benzer oldugunu soylemek miimkiindiir. Mesleki tatmin oranmin diisiik oldugunu belirten bazi
mezunlarin gorisleri;

“Diistik; KPSS'sel belirsizlik; ticretli, sozlesmeli ve kadrolu mantiksizligi; gelecek
kaygilar..”

“BT ogretmenlerinin yeterli fiziksel olanaklara sahip olamadigimi diistiniiyorum.
Hem staj hem is hayatim siirecinde bati illerinde bile var olan mevcut BT
swiflarinin geleneksel suniflara doniistiiriildiigiinii goérdiim. Bilgisayar teknolojisini
ogreteceksin lakin bunu bilgisayar kullanmadan yapacaksin. Gelecegin dili
kodlamanmin ve bunun iiriinii olan robotigin sézde degil, ders programlarinda
kademeli olarak her kademede (zorunlu) ve alt yapistmin olusturulmus olmasini
gormeden bu puanin, 6gretmenler odasinda yazici tamir etmek ya da sirf word-
excel biliyor diye idareci kadrosunda ¢alismayla yiikselmesi miimkiin degildir.”

“Bana gére yok denecek kadar az. Miifredat belli degil, icerik belli degil, egitim
verilecek ortamlar yetersiz, BT 6gretmenine ve derse bakis agist kétii. Aslinda o
kadar onii agik bir béliim ki, bir sekilde kapatiliyyor. Kodlama dersi miifredata
konulmasi planlamirken, bu egitimi verecek olan kisilerin kurs alip derse girmesi
planlanyor.”

Mesleki tatmin oraninin yiiksek oldugunu belirten bazi mezunlarin goriisleri;

“Beni egitim kismi tatmin ediyor. Her ne kadar yazilimct olsam da egitmenlik kismi
birilerine bildiklerimi ogretmen beni mutlu ediyor.”

“Gelisen ve yenilenen teknoloji ile devamli i¢ ice bir meslek hayati siirdiirmekteyiz.
Boylece hayatimizi kolaylastiracak yeni tiriinleri ortaya koymada ve kullanmada
ilkleri yasayabiliriz. Buda her zaman kegfetme ve merak duygusu i¢inde oldugumuz
icin.”

“Bu meslegi severek segtim beni oldukc¢a tatmin ediyor. Bilisim gelecegi insa etmek
gelecekle dans etme yeniliklere goz kirpma olarak nitelendirebilivim bilisim
duraganliktan uzak dinamik oldugu icin hep yeni seyler ogrenmek isteyen beni
oldukga tatmin ve memnun ediyor.”
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Meslege taninan olanaklar baglaminda sekiz kisinin yedisinin olumsuz goriis belirttigi;
cinsiyet baglaminda benzer bir frekans goriiliirken, 6zellikle kamuda galisan dgretmenlerin bu goriiste
bulunduklari ortaya ¢ikmigtir. Meslege taninan olanaklar baglaminda olumsuz yorumda bulunan bazi
mezunlarin goriisleri;

Tablo 2. Caligan mezunlarin genel goriigleri

Ogretmenlik disinda
baska bir meslekte Baska bir
Bir devlet ¢aligtyorsaniz, meslekte/kurumda
kurumunda Mevcut ilerleyen zamanda calistyorsaniz,
Desisken ogretmenlik mesleginizden ogretmenlik KPSS'ye calisip
g1 yapmaya ne memnuniyet meslegine gecis Ogretmen olarak
diizeyde olumlu diizeyiniz nedir? yapmak i¢in atanmaya yonelik
bakiyorsunuz? gOstermeniz bakis aciniz nedir?
muhtemel ¢aba (n=44)
diizeyi nedir? (n=41)
Cinsiyet Kadin (18) Y:2,0:5,C: 11 ;{: 3,A:1,0:6,C: Y:2,A:1,0:4,C:7 Y:4,0:6,C:7
Erkek (29) ;(o 3,A:3,0:3,C: 1(8 LA 1,0:9,C: Y:7,A:9,0:2,C:9  Y:9,A:5,0:6,C:7
Toplam (47) Y:5 A:3,0:8,C: Y:4,A:2 0:15, Y:9,A:10,0:6, Y:13,A:5,0:12,
P 31 C: 26 C:16 C:14
[statistiksel Onem 1266 386 084 179
Pearson Ki-Kare 3,955 3,038 6,640 4,904
Lisansta Y:3,A:2,0:5,C: Y:1,A:1 0:10, Y:6,A:9,0:2,C:6 Y:9,A:4,0:5,C:6
calisma Calisma (25) 15 C: 13
durumu Calismama (22) 1(6 2,A:1,0:3,C: 1(3 3,A:1,0:5,C: 1(0 3,A:1,0:4,C: Y:4,A:1,0:7,C: 8
Y:5 A:3,0:8,C: Y:4,A:2 0:15, Y:9,A:10,0:6,C: Y: 13, A:5,0:12,
Toplam (47) 31 C: 26 16 C:14
[statistiksel Onem 831 A8 035 1260
Pearson Ki-Kare ,878 2,485 8,585 4,012
M:;z;lrlllly 2016 (15) 1(2 1,A:1,0:1,C: A:1,0:6,C:8 Y:1,A:3,0:1,C:6  Y:3,0:3,C: 6
2017 (10) Y:2,0:5,C:3 Y:2,0:1,C: 7 Y:4,A:2,0:2,C:1  Y:5,A:1,0:3,C: 1
2018 (14) A:1,C: 13 ;{:I,A:I,O: 5C Y:1,A:2,0:2,C:8  Y:2,A:2,0:5,C:5
2019 (8) ;(: 2,A:1,0:2,C: Y:1,0:3,C: 4 Y:3,A:3,0: ,C: 1 Y:3,A:2,0:1,C:2
Y:5 A:3,0:8,C: Y:4,A:2 0:15, Y:9,A:10,0:6,C: Y: 13, A:5,0: 12,
Toplam (47) 31 C: 26 16 Ci14
istatistiksel Onem 017 666 1199 388
Pearson Ki-Kare 20,152 6,720 12,261 9,551
Calisilan Kamuda 6gretmen 0:1,C: 8 0:3,C:6 Y:2,A:1,C:3 Y:1,0:3,C:2
sektor 9)
Ozelde dgretmen Y:2,A:1,0:1,C: A:1,0:3,C:3 Y:3,A:1,C:3 Y:2,A:1,0:2,C: 2
©)] 3
Ucretli 6gretmen C:6 Y:1,0:2,C:3 C:3 0:1,C:5
(6)
Akademisyen (1) C:1 C: 1 Yl Y:l
Biligim sektorii (8) ;(: 2,A:2,0:2,C:  0:3,C:5 Y:2,A:4,0:1,C: 1 Y:4,A:2,0:1,C: 1
Farkli kamu C:3 Y:1,0:1,C: 1 A:2,C: 1 A:1,0:1,C: 1
kurumu (3)
Farkli sektor (6) Y:1,0:3,C:2 Y:2,0:1,C: 3 Y:1,A:1,0:3,C:1 Y:3,0:2,C: 1
Polis (5) O:1,C: 4 A:1,0:1,C: 3 A:1,0:1,C: 3 Y:1,A:1,0:2,C: 1
Subay (2) C:2 0:1,C: 1 0:1,C: 1 Y:1,C: 1
Y:5A:3,0:8,C: Y:4,A:2 0:15, Y:9,A:10,0:6,C:  Y:13,A:5,0: 12,
Toplam (47) 31 C: 26 16 C:14
Istatistiksel Onem 320 778 1180 528
Pearson Ki_Kare 26,671 18,496 30,135 22,864
Kisaltmalar Y: Yok, A: Az, O: Orta, C: Cok
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“Ogretmenler icin yeterli fiziksel olanagin olmamasi. Hem staj hem is hayatim
siirecinde bati illerinde bile var olan mevcut BT suiflarinin geleneksel siniflara
doniistiiriildiigiinii  gordiim. Bilgisayar teknolojisini ogreteceksin lakin  bunu
bilgisayar kullanmadan yapacaksin.”

“Calistigim okulda bilgisayar laboratuvari olmadigindan mesleki olarak tatmin
olmuyorum.”

“Calistigim béolge sartlarindan otiirii doyum aldigim soylenemez. "Mesleki 6nem baglaminda
olumsuz goriiglerin hakim oldugu goriiliirken, olumlu goriis olmamasi dikkat ¢ekmistir. Mezunlarin
12’si olumsuz, ikisi notr goriis belirtmislerdir. Cinsiyet degiskenleri baglaminda esitlik s6z konusu
iken, ozellikle ¢alismayanlarin olumsuz goriiste bulunduklar1 belirlenmistir. Mesleki 6nem agisindan
olumsuz yorumda bulunan ve mevcut durumda ¢alismayan bazi mezunlarin gorisleri;

“Devlette ticretli ogretmenlik yaptigimda béliimiimiize hem okul yédneticilerinin
hem de diger branglarin bize yénelik bakis agilart cinsiyet fark etmeksizin
ogretmenlikten ziyade teknik servis gibi goriilmemiz. Kolejdeki deneyimim de ise
egitimin tamamen ticaret mantigiyla islendigini bizim bransi da daha ¢ok reklam
amaglh  kullandiklarimi  gérdiim. Bu yiizden hem devlette hem de kolejde
meslegimden dolay1 tatmin duygusunu yasayamadim. Ikisini kiyaslayacak olursam
devletin tiim imkansizliga ragmen daha iyi oldugunu soyleyebilirim.”

“Maalesef meslegimin gereken onemi gérmedigini diigiiniiyorum. Atanmak ¢ok zor
ve ozel okulun bir giivencesi yok. Aldigim egitiminde gelisen teknolojinin gerisinde
kaldigim diigiiniiyorum.”

Atama durumlari baglaminda da yine olumsuz goriisler hakim olup; 12 kisi olumsuz, bir kisi
nétr yorumda bulunmustur. Cinsiyet degiskenlerinde esitlik s6z konusudur. Caligmayan mezunlarin
olumsuz goriiste bulunma durumlari dikkat ¢ekmistir. Atama durumlart agisindan olumsuz yorumda
bulunan ve mevcut durumda ¢alismayan bazi mezunlarin goriisleri;

“Atanmak ¢ok zor ve dzel okulun bir giivencesi yok.”

“Atama sayisi az bu da meslegimi yapmama engel oluyor ve tatmin almamiza
engel oluyor.”

>

“..atanamama problemi bulunuyor.’

Gelecege dair beklenti baglaminda yalniz iki adet goriis belirtilmisti ve bunlar da olumsuzdur.
Bu goriisleri de erkeklerin ifade ettigi goriilmiistiir. Bu gorisler;

>

“Béliimiin gelecegi pek iyi goziikmiiyor.’

’

“Gelecege yonelik kaygilarim var.’

Meslekte 6gretim siireglerini gergeklestirebilmeye bagli olarak belirtilen goriisler arasinda
onemli bir farkliligin oldugunu sdylemek miimkiin degildir. Sekiz kisi olumlu, alt1 kisi olumsuz ve bir
kisi notr yorumda bulunmuglardir. Cinsiyet baglaminda o6nemli bir farkliligin  olmadig
sOylenebilecegi gibi, bu kod i¢in ¢alismayan mezunlarin yedisinden besinin olumlu goriis belirttigi
dikkat ¢ekmistir. Olumlu yorumda bulunan bazi mezunlarin goriisleri;

’

“Gelecek nesillere gidecekleri yolda 15tk olmak bambaska bir duygu.’

“Devlet kurumlarinda verilen egitimle ogrencilerimiz genelde bilme ve kavrama
diizeyinde egitim olmaktadwr. Kodlama derslerinin mantigi kavramak zor
oldugundan kodlamayr sentez diizeyinde o6grenmekte ¢ok daha zor. Fakat bu
stiregleri atlattigimizda elimizde kesin olarak iki sey beliriyor; I- isini severek
yaptigindan dolayt ogrencilerini iyi yere getiren bir Ogretmen, 2- egitim iyi
oldugundan dolayr iyi yerlere gelen ve getiren égrenci.”

“Okul igerisinde meslektaslarimizi  ve ogrencilerinizi  yapabileceklerinize
inandwrdiginiz zaman her yaptiginiz proje, uygulama vs. konularinda destek
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gorebiliyorsunuz. Calistigim her kurumda robotik ve kodlama konularinda
kendimi herkese ispatladigimi diistiniiyorum ve bu sayede okul icerisinde dersi en
¢cok beklenen ogretmenlerin basinda oldugumu gordiim. Bu durumu su sekilde
ozetleyebilirim, kodlama ile ilgili bir etkinlik yaparken zil ¢aldiginda ¢ocuklarin
"hocam teneffiise ¢cikmasak olur mu?" sozleri verdiginiz her emegin sonuna kadar
karsiligr oldugunu gésteriyor.”

Olumsuz yorumda bulunan bazi mezunlarin goriisleri;

“Alinan lisans egitiminin mevcut egitim sisteminde uygulanabilirligi yok. Her

alanda kendini geligtirmis bireyler egitim politikalari nedeniyle koreltiliyor.’

’

“Gelecegin dili kodlamanin ve bunun iiriinii olan robotigin sézde degil, ders
programlarinda kademeli olarak her kademede (zorunlu) olma ve alt yapisinin

olusturulmus olmasinin gerektigini diigiiniiyorum.’

Tablo 3. Mezunlarin genel goriisleri

’

- Boéliimde aldiginiz Bu bolim mezunu Boliimiin
Ogretmenlik disinda e . L yiiksekdgrenimde
Deisken bir meslekte calism egitimin mesleki olmaya yonelik Snemli bir veri
CEIske pIr mesiexte galyma tercihleriniz tizerinde memnuniyet onemi oir ye
isteginiz var mi1? S . olduguna inaniyor
etkisi nedir? durumunuz nedir?
musunuz?
- Kadin (38) Y:13,A:14,0:5,C: Y:2,A:4,0:18,C: Y:3,A:6,0:19, Y:3,A:6,0:11,C: 18
(<3
= 6 14 C:10
= Erkek (47) Y: 10, A:5,0: 14, Y:5,A:6,0:18,C: Y: 1, A: 11, 0: 19, Y:8,A:6,0:13,C: 20
© C: 18 18 C: 16
Toplam (85) Y: 23, A: 19, O: 19, Y:7, A: 10, O: 36, Y:4,A:17,0: 38, Y: 11, A: 12, O: 24,
C:24 C:32 C:26 C:38
Istatistiksel Onem ,003 742 402 657
Pearson Ki-Kare 14,123 1,247 2,935 1,610
< = CGaligma (44) Y:6,A:12,0:11, Y:6,A:4,0:19,C: Y:3,A:8,0:21,C: Y:7,A:8,0:9,C: 20
£E C:15 15 12
=5 Calismama 41) Y:17,A:7,0:8,C:9 Y:1,A:6,0:17,C: Y:1,A:9,0:17,C: Y:4,A:4,0:15,C: 18
s - 17 14
% Toplam (85) Y:23,A:19,0: 19, Y:7,A: 10, O: 36, Y:4,A:17,0: 38, Y: 11, A: 12, O: 24,
R C:24 C:32 C:26 C:38
— Istatistiksel Onem ,037 ,250 ,675 ,301
Pearson Ki-Kare 8,455 4,107 1,530 3,655
= 2016 (25) Y:12,A:3,0:6,C:4  Y:2,A:5,0:11,C:7  Y:2,A:8,0:10,C:5  Y:4,A:2,0:10,C:9
=
*q; 2017 (12) Y:3,A:3,0:1,C:5 Y:1,A:3,0:4,C: 4 A:1,0:7,C: 4 Y:2,A:2,0:2,C: 6
% 2018 (22) Y:4,A:7,0:6,C:5 Y:1,A:1,0:12,C:8  A:5,0:8,C:9 A:4,0:7,C: 11
é) 2019 (26) Y:4,A:6,0:6,C:10  Y:3,A:1,0:9,C:13  Y:2,A:3,0:13,C:8 Y:5 A:4,0:5,C:12
Istatistiksel Onem 173 ,399 425 ,510
Pearson Ki-Kare 12,766 9,425 9,139 8,246
5 Calismiyor (37) Y:10,A:11,0:8,C: Y:1,A:2,0:17,C: Y:2,A:7,0:18,C: Y:5,A:6,0:7,C: 19
< 8 17 10
Z) Kamuda 6gretmen (9) Y:6,A:3 0:5,C:4 0:5,C: 4 A:l1,0:4,C: 4
% Ozelde 6gretmen (7) Y:20:2,C:3 A:1,0:3,C:3 0:5,C:2 0:5,C:2
L{‘} Ucretli 6gretmen (7) Y:4,A:2,C: 1 A:2,0:3,C:2 A:2,0:1,C: 4 A:1,0:2,C: 4
Akademisyen (1) Al C:1 0O:1 0o:1
Bilisim sektorii (8) 0:1,C:7 Y:1,A:3,0:3,C: 1 A:2,0:4,C:2 Y:3,A:1,0:1,C: 3
Farkli kamu kurumu (3) 0:2,C: 1 0:2,C: 1 A:1,C:2 0:1,C: 2
Farkli sektor (6) Y:1,A:2,0:2,C: 1 Y:3,0:1,C:2 Y:2,A:1,0:2,C: 1 Y:2,A:1,0:1,C: 2
Polis (5) 0:3,C:2 Y:1,A:1,0:2,C: 1 A:2,0:2,C: 1 Y:1,0:2,C:2
Subay (2) 0:1,C: 1 Y:1, A1 A:2 A:2
Toplam (85) Y:23,A:19,0: 19, Y:7,A: 10, O: 36, Y:4,A:17,0: 38, Y: 11, A: 12, O: 24,
C:24 C:32 C:26 C:38
istatistiksel Onem ,005 ,034 ,133 121
Pearson Ki-Kare 49,406 41,801 35,224 35,754
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Tablo 3. Devam

Geriye doniik tekrar

tercih sansiniz olsa bu  Boliimii bagkalarina Boliimde lisansiistii

Degigken bolimii seger Onerir misiniz? eg.i.tifn a lr;lay1 diisliniir
miydiniz? musunuz:
- Kadin (38) Y:9,A:7,0:9,C: 13 Y:11,A:12,0:7,C: Y:5,A:5,0:9,C: 19
> 8
= Erkek (47) Y: 10, A: 7, O: 16, Y:16,A:5,0:19,C: Y:4,A:9,0:13,C:
© C: 14 7 21
Toplam (85) Y: 19, A: 14, O: 25, Y: 27, A: 17, O: 26, Y:9,A:14,0: 22,
C:27 C:15 C: 40
Istatistiksel Onem 775 ,036 767
Pearson Ki-Kare 1,109 8,556 1,141
< = Calisma (44) Y:10,A: 7,0: 12, Y:13,A:7,0:16,C: Y:5,A:50:12,C:
£E C:15 8 22
=5 Calismama (41) Y:9,A:7,0:13,C: Y: 14, A: 10, O: 10, Y:4,A:9,0:10,C:
S e)
s 12 C:7 18
§ Toplam (85) Y: 19, A: 14, 0: 25, Y: 27, A: 17, O: 26, Y:9,A: 14, 0: 22,
.ﬁ’ ) ) C: 27 C: 15 C:40
Istatistiksel Onem ,956 ,590 ,630
Pearson Ki-Kare ,320 1,914 1,732
= 2016 (25) Y:9,A:6,0:3,C:7 Y:11,A:5,0:6,C:3  Y:3,A:3,0:9,C: 10
=S 2017 (12) Y:1,A:1,0:4,C: 6 Y:1,A:4,0:4,C:3 A:2,0:2,C: 8
E 2018 (22) Y:5,A:1,0:9,C: 7 Y:6,A:6,0:6,C:4 Y:2,A:50:3,C: 12
g 2019 (26) Y:4,A:6,0:9,C:7 Y:9,A:2,0:10,C:5  Y:4,A:4,0:8,C: 10
B} Toplam (85) Y: 19, A: 14, O: 25, Y: 27, A: 17, O: 26, Y:9,A:14,0: 22,
= C:27 C: 15 C: 40
Istatistiksel Onem ,160 444 576
Pearson Ki-Kare 13,063 8,927 7,587
Ger%ye donilk tekrar T Boliimde lisansiistii
Degisken tefc.}h sansiniz olsa bu ]?.olu'mu bgskalarlna egitim almay1 diistiniir
boliimii seger Onerir misiniz? o
. .. musunuz’
miydiniz?
. Calismryor (37) Y:8,A:8,0:10,C: Y:13,A:7,0:11,C: Y:6,A:7,0:7,C: 17
e 1 6
2 Ifamuda ogretmen (9) 0:3,C:6 Y:3,A:2,0:2,C: 2 0:3,C:6
= Ozelde 6gretmen (7) Y:2,A:1,0:3,C: 1 Y:1,A:2,0:4 A:2,0:1,C: 4
TZ: Ucretli 6gretmen (7) Y:1,A:2,C: 4 Y:3,A:2,C:2 0:4,C:3
o Akademisyen (1) C:1 Al C:1
Bilisim sektorii (8) Y:2,A:2,0:3,C: 1 Y:3,0:4,C: 1 A:3,0:2,C:3
Farkli kamu kurumu (3) Y:1,C: 2 Y:1,0:1,C: 1 0:1,C:2
Farkli sektor (6) Y:3,0:3 Y:2,A:2,0:2 Y:2,A:1,0:1,C:2
Polis (5) A:1,0:3,C: 1 A:1,0:2,C:2 Y:1,A:1,0:2,C: 1
Subay (2) Y:2 Y:1,C: 1 0:1,C: 1
Toplam (85) Y: 19, A: 14, O: 25, Y: 27, A: 17, O: 26, Y:9,A:14,0: 22,
C: 27 C: 15 C: 40
Istatistiksel Onem ,131 714 678
Pearson Ki-Kare 35,316 22,454 23,131
Kisaltmalar Y: Yok, A: Az, O: Orta, C: Cok

“Lisans diizeyinin altinda artik ogretmenler sadece ¢ocuk bakiciligi yapiyor.
Osrencilere verilen ders notlarimin bir énemi kalmadi. Ogrenciler basarisiz olsa
dahi bir iist sinifa gegmeye hak kazaniyor ve sinifta kalma diye bir sey yok. Sonug
olarak verdiginiz egitimin bir onemi yok.”

Meslege yonelik olarak mezunlarin goriislerine bakildiginda ise 17 kisinin olumlu, yedi kiginin
olumsuz ve sekiz kisinin ise ndtr yorumda bulundugu goriilmiistiir. Cinsiyet baglaminda kadinlarda
gbze carpan bir frekansta olumlu goriis olmamasina ragmen olumsuz goriiste bulunanlar daha azdir.
Erkeklerde yorumda bulunanlarin daha olumlu goriisler ortaya koydugu bulunmustur. Ek olarak
caligmayan mezunlarda da olumlu goriis diger gorislere gore daha yogun olmasa da, olumsuz goriiste
bulunanlar daha azdir. Olumlu yorumda bulunan bazi mezunlarm goriisleri;

“BT ogretmenliginin tatmin edici bir meslek oldugu goriigiindeyim ¢iinkii, diger
ogretmen branglarina gore daha fazla is olanag var. Diger dgretmen brangt ve
¢ogu meslek grubuna gore bir adim énde oldugunu diigtiniiyorum.”

“Hayatimizdaki yerinin ¢ok biiyiik oldugu giintimiiz teknoloji ¢aginda bir BT
ogretmeni ne kadar bilingli ve dogru, giivenilir bir teknik kullanict olursa ve
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ogretirse, gelecek nesiller de bu teknolojiden olumlu bir sekilde faydalanan bir
toplum olmus olur.”

“Bilgisayar Teknolojisiyle cagimiza ayak uydurup ve yeni fikirler gelistirmek basli

basina ozel bir tatmin edici durum.’

’

Bolim mezunu olmaya yonelik olarak verilen yorumlar incelendiginde dikkat ceken bir
farkliligin olmadigi goriilmistiir. Dort kisi olumlu, dort kisi olumsuz ve ii¢ kisi nétr yorumlarda
bulunmuslardir. Cinsiyet baglaminda kayda deger bir goriis farklilig1 olmazken; kadinlardan ii¢ kisinin
olumsuz, erkeklerden ii¢ kisinin olumlu goriis belirttikleri gdriilmiistiir. Olumsuz yorumda bulunan
mezun kadinlarin goriisleri;

Tablo 4. Mezunlarin BT &gretmenliginin tatmin diizeyine yonelik goriisleri

Olgiit (mevcut) Tatmin Taninan Mesleki Atama Gelecege Ogretim Meslege Béliim
orani olanaklar 6nem durumlari dair Siiregleri dair mezunu
beklenti olma hk.
Kadin (38) D: 10, O: OS:3,N:1 OS:7,N:2 O0S:6 OL:2,0S: OL:6,0S: OL:1,
7, Y:1, 1I,N:1 3,N:7 0S:3,N:1
K:2
Erkek (47) D: 14, 0O: 0s: 4 0s:5 0S:6,N:1 0s:2 OL:6,0S: OL:11, OL: 3,
3,Y:19, 5 OS: 4, N: 0S:1,N:2
K:1 1
Egitimci-Kamuda D:3,0: 2, 0S:4,N:1 OS:1 oL:1 OL:1,N:
Ogretmen (9) Y:2 2
Egitimci-Ozelde Y:3 0S:2,N:1 O0S:1 OL:2,N:1 OLi1,N:2 N1
dgretmen (7)
Egitimci-Ucretli D:2,0:1, 0S:3,N: 1 N: 1
ogretmen (7) Y:1
Egitimci-Akademisyen  D: 1 0s:1 0s:1 0s:1
)
Biligim sektorii (8) D:4,Y:3, 0S:1 0S:1 0S: 2 0S: 1 OL:1, OS: OL:2, OS: OL: 2
K:1 2 2
Polis (5) 0:1,Y:2 OL: 2 N: 2
Subay (2) Y:1 oL:1 0S:1
Farkli kamu kurumu D:1,0:1, 0s:1 OL:2, OS:
©)] Yl 1
Farkli sektor (6) D:2,Y:3 0S: 2 0S:1 OL:2, OS: 0S:1
2
Calismayanlar (37) D: 11, 0: 0s:1 0S: 4 0S:6,N:1 0OS:1 OL:5,0S: OL:6,0S: OL:2,0s:
5,Y:10, 2 2,N:5 2
K:2
Toplam (85) D: 24, 0S:7,N:1 0s:12, 0s: 12, 0s: 2 OL:8,0S: OL:17, OL: 4,
0: 10, N: 2 N:1 6,N:1 0S:7,N:8 0S:4,N:3
Y: 26, K:3
Kisaltmalar D: Diisiik, O: Orta, Y: Yiiksek, K: Kararsiz, OL: Olumlu, OS: Olumsuz, N: Notr

“Egitim diizeyinin yetersiz olusu bu alanda simirlanmaya sebep oluyor.’

’

“Aldigim egitimin gelisen teknolojinin gerisinde kaldigini diistiniiyorum.”

“Mezunlara istihdam saglanmasi konusunda yetkili mercilerin harekete gegirilmesi
iyi olurdu. Ama kimse bir seyler yapmiyor. Biz okurken de bu béyleydi, mezun

olunca da bir sey fark etmemis gordiigiim kadariyla.’

bl

Olumlu yorumda bulunan mezun erkeklerin goriisleri;

“BT dgretmenliginden mezun olmamn tatmin diizeyinin yiiksek oldugunu
soyleyebilirim. Is sahasinda bu béliimden mezun oldugunuzda gergekten 1-0 onde
olabiliyorsunuz.”

“Web tasarimi, grafik, network, yazilim, donamm gibi bir¢ok alanda bilgi sahibi
olmak. Ozel sektorde bu alanlardan herhangi birinde gelisim saglayarak is
hayatina atilmak. Bir miihendis degiliz belki ama Isvigre ¢akist olabiliriz.”

>

“Giiniimiiz teknoloji ¢agi bu yiizden onemli derecede bir boliim.’

BT Ogretmenliginin Baskalarinin Goziindeki Degeri

Bagkalarinin BT 6gretmenligine bakiglarina yonelik boliim mezunu algilar1 analiz edildiginde
11 kod oldugu bulunmustur. Bunlar sirayla; meslege yonelik deger orani, boliim mezunlarinin kendi
gozlerindeki deger, baskalarimin goziindeki deger, atama durumu, teknik destek, okul personelinin
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bakisi, velilerin bakisi, meslege yonelik genel bakis, oyun dersi olarak gérme, dersin/bransin degeri ve
ogretmenligin degeridir. Tablo 5’te belirlenen kodlara farkli diizeyler baglaminda yorum yapmis olan
mezunlarin frekanslari verilmistir.

BT Ogretmenliginin mesleki deger baglamindaki oranina yonelik mezun gorisleri
incelendiginde biiyiik ¢ogunlugunun bu degerin diisiik oldugunu belirtmesi dikkat ¢ekmistir. 65 kisi
bagkalarinin BT 6gretmenligine verdikleri degerin diisiik oldugunu belirtirken; sekiz kisi orta, dort kisi
ise yiiksek olarak goriislerini belirtmislerdir. Cinsiyet baglaminda kadinlarin ve erkeklerin de yiiksek
oranda hem fikir olduklar1 goriilmiistiir. Ek olarak farkli mesleklerde, ozellikle de 6gretmenlerde ve
caligmayanlarda bu goriisiin vurgulanmis olmasi Onemlidir. Olumsuz yorumda bulunan bazi
mezunlarin goriisleri;

“Diger insanlarin géziinde diger branglar kadar degerli degil. BT ogretmenligi
denilince ogrencilere neler égrettiklerimizin hi¢bir ayrintisimi bilmeden onyargili
davranip meslegimizi basite indirgiyorlar.”

“Toplumumuz sinaviarda basarr gerektiren dersleri onemsedikleri igin giintimiizde
BT 6gretmenleri gereken degeri gormemektedirler.”

“Bilgisayar: bilmeyen ¢ocuk mu kaldi ne gerek var goziiyle bakilan bir meslek
haline geliyor giin gectikge.”

Boliim mezunlarinin mesleki degerlerine yonelik bireysel goriislerine bakildiginda kayda
deger bir farklilik olmadig1 sdylenebilir. Mezunlardan iki kisi olumlu, ii¢ kisi olumsuz ve alt1 kisi ise
noétr goriis belirtmislerdir. Bazi mezunlarin goriisleri;

“Bir BT 6gretmeni ayni zamanda yazilimci, donanim ile ilgili her seyi bilen biitiin
teknolojik aletler deki sorunlart ¢ézebilen bir insandir.”

“.Atama stirecinde hak ettigi kontenjan verilmiyor. O yiizden bu béliim secenekler
arasinda yok.”

“Atanmak ¢ok zor béliimler kapatilyyor bize ¢ok yakinda dillerden robotik
kodlamanin diismemesine ragmen ihtiyag bile duyulmayacagim diigiiniiyorum.”

BT o6gretmenliginin baskas1 goziindeki degerine yonelik olarak mezunlarin biiyiik cogunlugu
olumsuz goriis belirtmistir. Frekanslara bakildiginda 70 kisi olumsuz, dokuz kisi olumlu ve {i¢ kisi notr
olarak ifade etmislerdir. Olumsuz goriisler cinsiyet baglaminda benzer frekanslar ortaya koymustur.
Farkli meslek sektorlerine bakildiginda basta 6gretmenler ve calismayan mezunlar olmak iizere hemen
hepsinde olumsuz goriisler dikkat gekmistir. Olumsuz goriislerde bulunan bazi mezunlar;

“Sanayi inkilabinda nasil bir devrim gerceklestiyse bugiin teknoloji ¢cagindayiz ve
bir devrim gerceklesiyor ve insanlarimiz ge¢miste oldugu gibi bugiin de gozlerini
yeniliklere kapatiyor.”

“Bilgisayar dersinin sadece 5. ve 6. sinifta haftada bir ders olmast diger insanlarin
goziinde 6nemsiz bir ders olarak goriilmesine sebep oluyor.”

’

“Degeri ¢cok az ¢tinkii insanlar bilgisayar dersini gereksiz buluyor.’

Mezunlar, atanabilme baglaminda da baskalarinin bu meslege bakis acilarinin olumsuz oldugu
goriisiindedirler. Buna gore yedi kisi olumsuz goriis belirtmistir. Olumsuz yorumda bulunan bazi
mezunlarin gorisleri;

“Atamasinin diisiik oldugunu bilenler igin ¢ok da degerli degil.”

“Nerede ¢alistyorsun denince, daha atanamadik diyorum ve bu yiizden degersiz
olarak bakilyyorum.”

“Atamasi zor olarak goriiliiyor.”

Mezunlarin bir kismi bagkalarinin BT 6gretmenlerinden teknik destek beklentisi igerisinde
olduklarini belirtmistir. Bu baglamda bu beklentinin olumsuz oldugunu ifade eden 32, olumlu
oldugunu ifade eden bir kisi bulunmaktadir. Cinsiyet baglaminda mezunlarin olumsuz goriisleri
benzerlik gdstermektedir. Ozellikle &gretmenlerin, bilisim sektoriinde ¢alisanlarin ve calismayan
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mezunlarin bu goriiste bulunduklar dikkat ¢cekmistir. Bu konu hakkinda olumsuz yorum bildiren bazi
mezunlarin gorisleri;

“Insanlar bize teknik servis muamelesi yapiyor bu da kendimi degersiz
hissettiriyor.”

“Akilly tahta tamircisi, ozel giin icin gerekli sistemleri ayarlayicisi, e-okul
islemlerinden sorumlu kisi, sosyal medya takipgisidir.”

“Bilgisayar ogretmeni genelde disaridan bilgisayarla alakali her tirlii sorunu
¢ozebilecek kisi olarak goriilmekte. Deger olarak iyi bir yerde oldugumuzu
soylemek tartisulir.”

Okul personelinin BT dgretmenlerine bakis agilar1 baglaminda bes olumsuz, bir olumlu goriis
belirtilmigtir. Bu goriislerin dordiiniin erkeklerce yapildigi dikkat c¢ekmistir. Olumsuz yorumda
bulunan bazi mezunlarin goriisleri;

“Cag geregi diger ogretmenler bransin onemli oldugunu diistintiyor. Fakat
yoneticiler bu bilingte degil.”

“Bransimiz teknoloji ile baglantili oldugu icin kisiler konusmalarinda aslinda ¢ok
onemli oldugunu soylemlerine ragmen okulda hi¢bir 6nem verilmemektedir.”

“Yonetim format atip, okulun sitesini yapacak biri olarak goriiyorlar.”

Velilerin BT 0Ogretmenlerine bakis agilar1 baglaminda goriis belirten mezunlardan 10’u
olumsuz, ikisi ise olumlu goriis belirtmislerdir. Bu goriislerde bulunan mezunlarin yedisinin erkek
oldugu goriilmiistiir. Olumsuz yorumda bulunan bazi mezunlarin goriisleri,

’

“Yonetim format atip, okulun sitesini yapacak biri olarak goriiyorlar.’

“Veliler ve ogrenciler bile dersi sadece oyun olarak gordiigiinden de kisilerin
goziinde dersin bir degerinin olmadigi anlagilmaktadir.”

“Sinavlarda sorular1 ¢ikan dersler veliler tarafindan daha ¢ok 6nemsenmektedir.”

Baskalarimin BT 6gretmenlerine genel bakiglari baglaminda 11 kisi olumsuz, birer kisi ise
olumlu ve notr goris ifa etmislerdir. Cinsiyet baglaminda olumsuz goriislerde benzerlik olurken,
Ozellikle ¢alismayan mezunlarin bu goriisii belirttikleri gériilmiistiir. Olumsuz yorumda bulunan bazi
mezunlarin goriisleri;

“Benim tamdigim ¢evrede bizim béliimiin pek bir degeri fazla yok.”
“Bilgisayarin ogretmeni mi olur diyorlar.”

“BT ogretmeni olmamiz her seyi bilmek zorunlulugu kiliyor ¢evremizdeki insanlar
tarafindan..”

Mezunlar BT dersinin oyun dersi olarak algilanmasina yonelik olarak yalnizca olumsuz goriis
belirtmiglerdir. Bu goriiste bulunan bes mezun bulunmaktadir ve cinsiyet baglaminda bir farklilik
gorlilmemektedir. Mezunlarin derse ve bransa yonelik olarak baskalarimin gosterdigini diisiindiikleri
deger baglaminda ¢ogunlukla olumsuz goriislerde bulunmuslardir. Buna gore 32 kisi olumsuz, sekiz
kisi olumlu ve dort kisi de nétr goriis belirtmislerdir. Cinsiyet baglaminda bakildiginda benzerlik
goriilmistir. Olumsuz goriis belirtme baglaminda ise Ozellikle &gretmenlerin ve c¢aligmayan
mezunlarin olumsuz goriis belirttikleri bulunmustur. Olumsuz yorumda bulunan bazi mezunlarin
goriisleri;

“Ders anlaminda da igerik olarak egitici bir ders olarak goriinmekten ¢ok
ogrencilerin oyunlar oynadigi eglendigi oynadig: bir ders olarak goriilmektedir.”

“Maalesef oyun égretmeni olarak degerlendirilirken bir taraftan da teknoloji
hakkinda neredeyse her konudan haberdar olmamiz bekleniyor. Ozellikle
ebeveynler acisindan basit bir alan olarak gériiliirken, bir taraftan da beklentinin
yiiksek olmasi ¢eliskiyi doguruyor.”
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“Oyun oynatilacak, velilerin "bos vakit" diye diisiindiigii bir dersin Ogretmeni
olarak diistintiyorlarmig gibi geliyor.”

Genel anlamda O6gretmenlik meslegine bakisa yonelik algilar incelendiginde dort kisinin
olumsuz, iki kisinin ndtr yorumda bulundugu goriilmistiir. Olumsuz goriis belirtmede cinsiyet

baglaminda erkekler dikkat ¢ekmistir. Olumsuz yorumda bulunan bazi mezunlarin goriisleri;

dallarinda oldugu gibi ogretmenlere bu gézle bakilyyor.’

“BT ogretmenligi de cogu oOgretmen branslar: gibi diger insanlar tarafindan
popiilaritesi diisiik, pek istenilen bir meslek degil. Ciinkii giiniimiizdeki egitim
sisteminin olusturdugu aciklar genel olarak ogretmenlik mesleginin sayginligini
yitirdi. Bu da egitim, bilim ve teknolojiye ne kadar deger verdigimizi gosteriyor.”

“Yatarak para kazanmak. Bizim iilkemizde miizik resim vb. Diger 6gretmenlik

>

“Maalesef genel olarak égretmenligin saygi gormedigini diisiiniiyorum.”

BT Ogretmenliginin Milli Egitimdeki Yeri ve Onemi

Boliim mezunlarmin BT 6gretmenliginin Milli Egitim’deki yeri ve 6nemine yonelik yaptiklar
yorumlar analiz edildiginde altt kod oldugu bulunmustur. Bunlar sirayla; meslegin yeri ve dnemi,
taninan olanaklar, atama durumu, farkli branglara bakis, programlama/kodlama hakimiyeti ve 6gretim
siiregleridir. Tablo 6’da belirlenen kodlara farkli diizeyler baglaminda yorum yapmis olan mezunlarin
frekanslar1 verilmistir.

Mezunlar BT Ogretmenliginin yeri ve Onemi baglaminda cogunlukla olumsuz goriis
belirtmiglerdir. 47 kisi olumsuz, bes kisi olumlu ve bes kisi notr goriis belirtmislerdir. Cinsiyet
baglaminda olumsuz goriislerin yogunlukta oldugu goriildiigii gibi basta o6gretmenler olmak iizere
farkli sektorlerde de olumsuz goriisiin hakim oldugu goriilmiistiir. Olumsuz yorumda bulunan bazi
mezunlarin goriisleri;

Tablo 5. Mezunlarin bagkalarinin BT 6gretmenligine bakislarina yonelik gorigleri

“Cok onemimiz yoktu simdiye kadar ama biligimle iiret projesi ile biraz énemimiz
artti ama hala yeterince 6nemimiz yok.”

Olgiit (mevcut) Deger Kendi Bagkass Atama  Teknik  Okul Velinin ~ Genel Oyun Ders/br ~ Ogretm
orant goziind  nm durumu  destek persone  bakist bakis dersi ansin enligin
edegeri  goziind linin olarak degeri degeri
e degeri bakisi goriilme
Kadin (38) D: 30, OL: 1, OL: 4, 0S: 2 OL: 1, 0S:1 0S: 3 OL: 1, 0S: 2 OL: 3, 0S: 1,
0:3, 0s: 2, 0S: 33 0s: 15 0S: 6 0s: 15 N:1
Y:3 N:1
Erkek (47) D: 35, OL: 1, OL: 5, 0S: 5 0S: 17 OL: 1, OL: 2, 0S: 5, 0S: 3 OL: 5, 0S: 3,
0:5, 0s: 1, 0s: 37, 0S: 4 0os: 7 N:1 0s:17, N:1
Y:1 N:5 N:3 N: 4
Egitimci-Kamuda  D: 6, N: 2 OL: 2, 0S: 4 OL: 1, OL: 1, OL: 1, 0S:1 0S:5
Ogretmen (9) 0:1, 0s: 7 0S:1 0s:1 N:1
Y:1
Egitimci-Ozelde D:7 0S: 7 0S:2 0s:1 0S: 2 0S: 2 0s:1 0S:5 0s:1
ogretmen (7)
Egitimci-Ucretli D:7 0S:7 0S:1 0S: 4 0s:1 0S:3
ogretmen (7)
Egitimci- N:1 OL: 1,
Akademisyen (1) N: 1
Biligim sektorii D:7, N:1 OL: 1, 0S: 6 0S:1 OL: 1, 0S:1 0S: 2 OL: 1,
(8) Y:1 0S: 6 0S: 2 0s: 1,
N:1
Polis (5) D: 3, N:1 OL: 1, 0S:1 0S:1 0S: 2 OoL:1
0o:1 0S: 4
Subay (2) D:2 0S: 2 0s:1 0s:1 0S:1
Farkli kamu D: 2 OL: 1, 0S: 1 0S:1 0S:1 OL: 1,
kurumu (3) 0S:1 0S: 2
Farkli sektor (6) D: 5, N:1 0S:5 0s:1 0S: 2 0S:1 0s:1 0s:1 0S: 2 N:1
N:1
Calismayanlar D: 26, OL: 1, OL: 5, 0s:3 OL: 1, 0sS: 1 0s:1 0S: 6 OL.: 4, 0S: 3,
(37) 0:6, 0S: 2 0S: 31, 0S: 12 0S:13, N:1
Y:2 N: 3 N: 2
Toplam (85) D: 65, OL: 2, OoL: 9, 0S: 7 OL: 1, OL: 1, OL: 2, OL: 1, 0S:5 OL: 8, 0S: 4,
0:8, 0S: 3, 0S: 70, 0S:32  0S:5 0S:10 0sS:11, 0S:32, N:2
Y:4 N: 6 N: 3 N:1 N: 4
Kisaltmalar D: Diisiik, O: Orta, Y: Yiiksek, OL: Olumlu, OS: Olumsuz, N: Notr
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“MEB son birkag yilda kodlamaya verdigi deger ile bizim degerimizi sadece biraz
artirdigini, ote yandan her ne kadar bir artis s6z olsa da bu artis1 yeteri diizeyde
oldugu kanaatinde degilim.”

“Ogrencinin igindeki yazilim askini programlama askini agiga ¢ikarmasi beklenen
ogretmenlik alam  fakat MEB tarafindan yeterince destek verilmedigini
diigiiniiyorum. Ogretim programlarinda yeri olsa da icraat konusunda problemler
var.

Mezunlarin, BT 6gretmenlerine taninan olanaklar baglaminda yalnizca 18 olumsuz goriis
belirtmis olmalar1 dikkat g¢ekmistir. Cinsiyet baglaminda frekans bazinda benzerlik goriiliirken,
kamuda ve Ozelde 6gretmenlik yapanlarin olumsuz goriiste bulunduklari belirlenmigtir. Olumsuz
yorumda bulunan bazi mezunlarin goriisleri;

“Egitimde bizim boliim igin ayrilan zaman yetersiz ve dersin ortami maalesef
elverigli olmayigi.”

“En onemli ihtiya¢ olan BT sinmiflarmmin olmamasi 6gretmenleri zor duruma
diistirmektedir.”

“Gozlemlerime dayanarak okullardaki égretmenlerimizin bilgisayar kullammin
veya materyal acisindan bilgisayart nasil kullanacaklar: konusunda bilgi eksikligi
oldugunu diisiinmekteyim. Bu konuda ogretmenlerimize egitim verilmekte fakat
bunu yeterli oldugunu diisiinmiiyorum. Liseden mezun olan dgrencilerimizin ¢ogu
dogru diizgiin word programm bile kullanamamaktadir. Biitiin  bunlarda
bilgisayar ogretmeni veya dersi eksikligini gozler oniine sermektedir.”

Mezunlar, atama baglaminda yalnizca olumsuz goriigiiniin oldugu ve 10 kisinin bu yorumda
bulundugu belirlenmistir. Cinsiyet baglaminda frekanslar birbirine yakindan, 6zellikle caligmayanlarin
bu yorumda bulunmus olmalar1 dikkat c¢ekmistir. Olumsuz yorumda bulunan bazi mezunlarin
goriisleri;

“Okullarda yeterli sayida BT 6gretmeni yok MEB'in bu sayiyt arttirmast lazim.”
“Sadece belli siniflarin derslerine giriyoruz bu da az atanmamiza neden oluyor.”
“Yeteri kadar atama yapilmiyor.”

Mezunlar, farkli branglara yonelik olarak olumsuz gorislerin oldugunu ifade etmislerdir. Bu
baglamda yalnizca sekiz kisi olumsuz goriis belirtmistir. Cinsiyet baglaminda frekanslar birbirine
yakindan, ozellikle ¢alismayanlarin bu yorumda bulunmus olmalar1 dikkat ¢ekmistir. Programlama ve
kodlamaya yonelik goriislerde bes kisi olumsuz, bir kisi olumlu goriis belirtmistir. Cinsiyet
baglaminda frekanslar birbirine yakindan, 6zellikle ¢aligmayanlarin bu yorumda bulunmus olmalari
dikkat ¢cekmistir. Bazi mezunlarin yaptiklari olumlu ve olumsuz goriisler;

“Gegen yil itibari ile robotik kodlama, mobil kodlama, 3B tasarim gibi bir¢ok
alanla belirli illerde pilot yapmaya basladilar. Simdide 81 ilde pilot ¢alismalar
stirtiyor. Inamiyorum ki oniimiizdeki iki yil icerisinde ¢ok onde olan bir ders
olacak.”

“BT dersini gereksiz goren diger brans 6gretmenleri var.”
“Diger brans ogretmenlerinin de girip bu dersi gegistirdiklerini diigiiniiyorum.”

“Kodlama egitimi verilmeli ancak bu egitimi simif ogretmeni verirse bizim boliimiin
bir onemi kalmaz.

Ogretim siireclerine yonelik olarak olumsuz gériislerin ¢ogunlukta oldugu goriilmiistiir. Buna
gore 13 kisi olumsuz, iki kisi olumlu goriis belirtmistir. Cinsiyet baglaminda kadinlarin olumsuz
goriislerinin nispeten fazla oldugu soylenebilir. Ek olarak ¢alismayan mezunlarin da olumsuz goriis
belirttikleri gériilmiistiir. Olumsuz yorumda bulunan bazi mezunlarin goriisleri;

36



Fulya TORUN, Tiilay DARGUT GULER,

Egitim Kuram ve Uygulama Arastirmalar1 Dergisi, 2020, Cilt 7, Say1 1, 21-47 Seda OZER SANAL

“Egitim siirecinde aldigimiz kodlama, animasyon vb. egitimleri kullanma alan
saglanamadigi, baska branstan ogretmenlerin bile 6gretimini saglayacagy bir
egitim programi mevcut. Bizim brans diizeyimizdeki ogrenciler de bu konulara
hakim oldugu icin dersler dikkatle dinlemiyor ve katilim saglamiyor.”

“Birinci siniftan itibaren oyunla ogretim yaparak algoritmanin  temeli
olusturulmast gerekirken bundan ¢ok uzagiz. Algr diizeyine ulasmis G6grencilere
bile yeterli saat ders verilmiyor ve c¢ocuklari gelistirebilecek imkanlar
saglanmuyor.”

’

“Teknoloji ¢agi diyoruz ama ders hala se¢meli olarak goriiliiyor.’

Tablo 6. Mezunlarin BT &gretmenliginin Milli Egitimdeki yeri ve 6nemine yonelik gorisleri

Olgiit (mevcut) Yer ve 6nem Taninan Atama durumu  Farkli branslar ~ Programlama ve ~ Ogretim siiregleri
olanaklar hk. kodlama
Kadim (38) OL:4,0S:20, OsS:8 0S: 6 0S:5 0sS:3 0s: 9
N:1
Erkek (47) OL:1,0S:27, 0S:10 0S: 4 0S: 3 OL:1,08S:2 OL:2,0S:4
N: 4
Egitimci-Kamuda 0S:6,N: 1 0s: 4 0s:1 0s:1

dgretmen (9)

Egitimci-Ozelde 0S: 5 0sS: 2 0s:1 0s:1 OL:2,0S:2
ogretmen (7)

Egitimci-Ucretli OL: 2,0S: 4 0s: 1 0s: 1 0s: 1
ogretmen (7)

Egitimci-Akademisyen N: 1

(@)

Biligim sektorii (8) OL: 1, 0S:5, 0sS: 2 oL:1
N:1

Polis (5) 0S:5 0s:1 0S:2 0s:1 0s:1

Subay (2) 0s: 2

Farkli kamu kurumu (3) 0s:1 0s:1 0sS:1 0s:1

Farkl1 sektor (6) 0S: 6 0S:1

Calismayanlar (37) OL:2,0S:13, O0sS:6 0OS: 6 0S:5 0S: 4 0s: 7
N:2

Toplam (85) OL:5,0S:47, 0s:18 0s: 10 0S: 8 OL:1,0S:5 OL: 2,08S:13
N:5

Kisaltmalar OL: Olumlu, OS: Olumsuz, N: Notr

Boliim Mezunu Olmanin Sagladig1 Yararlar

Mezunlarin, bu bdliimiin mezunu olmanin yararlarinin neler olduguna dair yaptiklar1 yorumlar
analiz edildiginde bes kod oldugu bulunmustur. Bunlar sirayla; mesleki yarar, yetkinlik,
disiplinlerarast gecis, diploma sahipligi ve gelisimsel yarardir. Tablo 7’de belirlenen kodlara farkli
diizeyler baglaminda yorum yapmis olan mezunlarin frekanslar1 verilmistir.

Boliim mezunu olmanin yararlari baglaminda en ¢ok 32 kisi ile yetkinligin, ardindan da 29
kisi ile mesleki yararin ve 11 kisi ile gelisimsel yararin 6n plana ¢iktigi bulunmustur. Gelisimsel yarar
ve mesleki yarar baglaminda erkeklerin daha olumlu goriiglerinin oldugu soylenebilir. Kamuda g¢alisan
ogretmenler ise mesleki yarar ve yetkinlik baglaminda cogunlukla hem fikirdirler. Ozel okullardaki
ogretmenler ile ticretli 6gretmenlerin de yetkinlik baglaminda olumlu goriis belirttikleri gortilmiistiir.
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Ek olarak polislerin tamaminin mesleki yarar baglaminda olumlu goriis belirttikleri belirlenmistir.
Yetkinlik baglaminda yararli oldugunu belirten bazt mezunlarin goriisleri;

“Bilgisayar  teknolojisinin ~ gelisimi  ve  faydalart  konusunda  bilingliyim.
Universitede hem donanim hem de yazilim egitimleri almis olmamiz bir nebze de
olsa oniimiizii gérmemizi sagliyor.”

“Bilisim sektorii konusunda bilgi sahibi olmayr kendim icin bir ayricalik olarak
goriiyorum.”

“Egitim stirecinde aldigimiz temel egitimler kendimizi gelistirmemiz icin bizi tesvik
etti ve o egitimlerin iistiine koyarak temelden daha iyi noktalara gelmemizi
saglyor.”

“Bir BOTE mezunu olarak kendimi siirekli gelistirmek ve teknolojiyi yakindan
takip etmem sarti, kendimi siradan bir insana gore ¢ok on planda kalmami
sagladigini diisiiniiyorum. Orneklendirmek gerekirse, bazen ¢alisgimiz kurumda
olan sistem hatalarimin nedenini hata kodlarina bakarak da olsa anlayabiliyorum
ve bunu kendi basima ¢oziimleyebiliyorum. Ama yazilim ve bilgisayar bilgisi
sadece kullanma diizeyinde olan insanlar bu durumda sadece ekrandaki hata
koduna bakiyor ve éyle bakmakla kaliyor. Bunun gibi 6rnekler verilebilir. BOTEli
olmak ayricaliktir.”

“BT anlaminda pek ¢ok terimsel ifadelerin bilincindeyiz. Teknoloji, yapay zeka,
makine dgrenmeleri vb. kavramlara asinayiz ve pek ¢ok gelisimi dngorebiliyoruz.
En onemli katkis1 pratikligi asilamasi. Bunu pek ¢ok kez gozlemleme sanst buldum
ve boliim mezunlart olarak pek ¢ok bransa gore daha pratik ve ¢oziim odakl
yaklagsma durumumuz séz konusu gibi. Sanirim teknoloji, algoritma gibi yapilarin
farkinda olmamizla alakali.”

Mesleki yarar baglaminda belirtilen bazi mezunlarin goriisleri;

“Bana goére aranan ve ihtiya¢ duyulan ogretmen grubuyuz. Bir¢ok konuda problem
¢ozebilen ve hakki verildiginde dersleri beklenen 6gretmen olabiliyoruz.”

“Boliim  sayesinde bir seyler Ogretmeyi sevdim. Bildiklerini insanlarla
paylasabilmenin mutlulugunu égrendim.”

“Is bulma konusunda diger meslek gruplarindan daha avantajli oldugumuzu
diistiniiyorum, stirekli degisen ve gelisen teknoloji ile birlikte kendimizi yenileyip,
giincel tuttugumuz takdirde is bulma olasiligimiz daha yiiksek.”

“Is imkanlar kendini gelistiren adaylar icin var. Teknoloji ile i¢ ice oldugunuz igin
cagi yakindan takip ediyorsunuz.”

“Bir¢ok ogretmenlik bransinda oldugu gibi tek bir noktaya odaklanmaktansa farki
dallar secilip o dallar iizerine yogunlasilabilir. Ag giivenligi, yazilim, donanim, ag
sistemleri farkly alanlarin ¢coklugu bize ézel sektorde ¢ok fazla is imkani sunuyor.”

Gelisimsel yarar baglaminda belirtilen bazt mezunlarm goriisleri;
“Bilissel katkilar yasamimda egitimin onemine dikkat etmemi sagladi.”

“BT boliimii mezunu olmamin su anlik sagladigi en biiyiik yarar kisisel gelisimim
yonitinde isime yaradigim diigiiniiyorum.”

“Bu boliimden mezun olmanin avantaji arastirmayt seven yenilik pesinde kosan,
ogrenmekten asla bikmayan bireyler olarak hayata hazir oluyorsunuz.”

“Giinliik Problem ¢ozebilme yeteneginin arttiginmi hayata olasitliklar bakarak
olmasa hangi ¢oziime gidebilecegini 6gretmesi.”

“Yaratict diistinme ve problem ¢ozme gibi beceriler anlaminda kendimizi
gelistirdigimiz i¢in her durumda sorunda bir ¢oziim yolu bulabilmek.”
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Disiplinleraras1 baglamda belirtilen baz1 mezunlarin goriisleri;

“Branslar arasi bir brang olarak diger tiim alanlara aginalik kazandirmis olmasi.’

“Egitim bilimlerinde yiiksek lisans yaparken, bazi konular: lisans déneminden
ogrendigim icin derslere yabancilik ¢cekmeden daha kolay ogrenmemi sagladi.”

“Teknoloji ve egitimin bir arada kullanilmasi beni gelistiren durumlardan birisi.”
Diploma sahipligi baglaminda belirtilen baz1 mezunlarin goriisleri;

“4 yillik iiniversite mezunu olup polislik basvurusu yapabilmem diger
arkadaslarumin subaylik bagvurusu yapabilmesi..”

“Lisans mezunuyum diyebiliyorum.”

“Teknolojiyi bildigimize dair elimizde diploma olmasi..”

Tablo 7. Bolim mezunu olmanin sagladigi yararlara yonelik mezun goriisleri

Olgiit (mevcut) Mesleki yarar Yetkinlik Disiplinlerarasi Diploma sahipligi ~ Gelisimsel yarar
Kadn (38) 11 16 2 3
Erkek (47) 18 16 5 4 8
Egitimci-Kamuda 6gretmen 6 6

9

Egitimci-Ozelde 6gretmen (7) 1 3 1
Egitimci-Ucretli 6gretmen (7) 4

Egitimci-Akademisyen (1) 1

Bilisim sektorti (8) 3 2 4 3
Polis (5) 5 1

Subay (2) 1 1

Farkli kamu kurumu (3) 1 1
Farkl1 sektor (6) 1 1

Calismayanlar (37) 11 16 1 3 6
Toplam (85) 29 32 5 6 11

Bolitm Mezunu Olarak Yasanan Temel Zorluklar

Mezunlarin, bu bdliimiin mezunu olmanin zorluklarinin neler olduguna dair yaptiklar
yorumlar analiz edildiginde alti kod oldugu bulunmustur. Bunlar sirayla; yetersizlik, issizlik,
deneyimsizlik, lisans egitimi, teknik bilgi ve gosterilen deger olarak ortaya c¢ikmistir. Tablo §’de
belirlenen kodlara farkli diizeyler baglaminda yorum yapmis olan mezunlarin frekanslart verilmistir.

Boliim mezunlarinin zorluk baglaminda belirttikleri goriislere bakildiginda en ¢ok 57 kisi ile
igsizligin 6n plana ¢iktig1 belirlenmistir. Sonraki siralarsa ise 14 kisi ile deger ve 6nem gérmeme, 10
kisi ile lisans egitiminin yetersizligi ve dokuz kisi ile genel yetersizlik goriilmektedir. Issizlik
baglamima bakildiginda cinsiyet baglaminda erkeklerin nispeten daha ¢ok olumsuz goriis belirttikleri
sOylenebilir. Farkli sektorde ¢alisanlar da olumsuz goriis belirtmis olmakla birlikte, beklenir sekilde
caligmayan mezunlar biiyiikk ¢cogunlukta bu durumu vurgulamislardir. Erkekler kadinlara gore mesleki
deger ve 6neme yonelik olarak frekans baglaminda olumsuz goriis belirtmislerdir. Teknik bilgi ve
genel yetersizlik baglaminda ise kadinlar frekans baglaminda erkeklere gére olumsuz goriis belirttigi
soylenebilir. Issizlik baglamda belirtilen baz1 mezunlarin goriisleri;

“Girdigim biitiin KPSS simavlarinda aldigim notlarla her yil en azindan simif
ogretmenligine atanabilirdim. Béliimiin - alimimin ~ diisiik  olmasi  biz BT
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ogretmenlerimin en biiyiik sorunu. Nice kalifiye 6gretmen bu sebepten meslegine
baslayamamaktadwr.”

“Atama sayist ¢ok az oldugu icin kaygi yastyorum.”

“Béliim mezunu olarak yasadigim temel sorun ogretmenlik atama puanlarinin
yiiksekligi ve ozel sektérde bu alanda is bulmanin zorlugu.”

“En temel sorun issizlik. Ozel kurumlarin ¢ogu birkac yil is deneyimi istiyor,
istemeyenlerde ¢ok az miktarlardaki maas teklif ediyor.”

“Is tanimi konusunda sikinti yastyorum. Ciinkii bazi is yerleri hem web sitesi, hem
bilgisayar bilgisinde iist seviye beceriler bekliyor. Alanimizin disinda istekler de
oluyor. KPSS ile devlete atanmak istersek de az kontenjan engeline takiliyoruz.”

“Ozel sektorde is alam ¢ok kisithh ve zaten atamalar da yiiksek puan kisitl
kontenjan oldugu igin is bulma konusunda ¢ogu mezunun zorluk yasadigim
diigtiniiyorum kendimde de oldugu gibi.”

Deger ve 6nem baglaminda belirtilen baz1 mezunlarin goriisleri;

“Atanma asamasindan sonra donammsal yetersizlikler ve baslangi¢c asamasinda
ders ile bize karsi olumsuz algilar. Sanki sadece temel dersler (matematik, Tiirkge,
fen vs.) var digerleri gereksiz dersler. Bu durumu asmak biraz zor oluyor.”

“.Toplumda beklenilen diizeyde deger gérmedigimiz ve devlet okullarinda bilisim
teknolojilerinin oneminin halen daha bilinememis olmasi beni iizen noktalardwr.”

Lisans egitimi baglaminda belirtilen baz1 mezunlarin goriisleri;

“Béliim ogretmenlerimiz bu bilimdeki herkesin KPSS ile atanmip O6gretmen
olacagina dair planlar ile ders anlatiyor. Ancak ¢ogu 68renci 6zel sektor de farkl
alanlarda ¢aliymak istiyor. Bitirme projelerinde kendini gelistirmis arkadagslar
disinda ne grafik anlaminda ne de yazilim anlaminda bir ¢aliyma yoktu. Evet
egitimciyiz ama dort yilin sonunda egitsel bir ¢calisma da yoktu.”

’

“Sayisal bir boliim olmasina ragmen teorik derslerin agir olmasi..’
Yetersizlik baglaminda belirtilen bazi mezunlarin gorisleri;

“Donanimsal yetersizlikler genel problem diyebilirim bir¢ok ziimremin BT sinifi
bulunmuyor bunun disinda etkilesimli tahtalara ya da projeksiyona da
ulagamayabiliyor. Kendi a¢imdan bu konuda sanslyyim en azindan teknolojik
donamim olarak olduk¢a iyi durumdayim yani BT sinifim ve akilli tahtalarimiz
bulunuyor bu durumda ders islemeyi tamamen etkiliyor. Tek eksigim ve suan i¢in
verdigim ugras robotik konusundaki imkansizliklar bunu da kendim ve ¢evreden
bekledigim desteklerle saglamay diisiiniiyorum.”

“Teknik bir sikinti oldugunda bazen ¢ozemediginizde mesleki olarak yetersizmisiz
gibi alay konusu oluyoruz.”

Deneyimsizlik baglaminda belirtilen bazi mezunlarin goriisleri;
“Tecriibeli bir siirii igsiz varken yeni mezunu hi¢ sansi yok.”

“KPSS c¢alisirken is basvurularinda bulundum fakat hepsinde deneyim isteginde
bulunuluyor.”
Teknik baglaminda belirtilen baz1 mezunlarin goriisleri;

“Insanlarin benden bilgisayarla ilgili her seyi bilmemi beklemesi..’

“Teknolojik alanda her alanda ki sorulara maruz kalmak..”
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Tablo 8. Mezunlarin boliim mezunu olarak yasadiklari temel zorluklara yonelik goriisleri
Olgiit (mevcut) Yetersizlik Issizlik Deneyimsizlik ~ Lisans egitimi ~ Teknik bilgi Deger/énem
Kadin (38) 6 24 2 4 5 4
Erkek (47) 3 33 2 6 1 10
Egitimci-Kamuda 3 4 1 2 2
dgretmen (9)
Egitimci-Ozelde 2 1 1
dgretmen (7)
Egitimci-Ucretli 1 6 1
dgretmen (7)
Egitimci-Akademisyen 1 1
@
Bilisim sektorii (8) 3 2 3
Polis (5) 1 3 1 1
Subay (2) 1 2 1
Farkli kamu kurumu (3) 2 1
Farkl1 sektor (6) 1 4 2
Calismayanlar (37) 2 31 4 2 3 4
Toplam (85) 9 57 4 10 6 14

Mezun Onerileri

Mezunlarin bdliime yonelik olan sunduklari oneriler analiz edildiginde dort kod oldugu
bulunmustur. Bunlar sirayla; bilisim teknolojilerinin Onemi/gelecegi, bilisim teknolojilerinin
dersi/igerigi, farkli is olanaklar1 ve Ogretmenlik olarak bulunmustur. Tablo 9°da belirlenen kodlara
farkl diizeyler baglaminda yorum yapmis olan mezunlarin frekanslari verilmistir.

Mezunlarin boliime yonelik olarak sunduklar1 éneriler incelendiginde énemli bir kisminin 12
kisi ile BT dersine/igerigine yonelik oldugu goriilmiistiir. Onu takiben de BT nin dnemine/gelecegine
yonelik olarak 10 kisinin Oneride bulundugu belirlenmistir. Dikkate deger bir deger bulgu ise,
arastirmaya katilanlarin biiylik cogunlugunun oneriler ile katki sunmamis olmasidir. BT dersi
baglaminda belirtilen bazi mezunlarin 6nerileri;

“Brans dersleri detayli ve saat olarak fazla olmali.”

“21. yy’da her sey teknoloji iizerine kurulu olmazsa olmaz. Bunu bilingli bir sekilde
kullanmak ve yol gostermek adina kiigiik biiyiik herkesi bilgilendirmek ve destek
saglamak zorundayiz.”

“Ashinda diizey olarak ortaokuldan degil de, ilkokuldan baslatilmasi gerektigini
diistintiyorum. Ciinkii ortaokulda baslatildiginda ge¢ kalinmis oluyor biraz.”

“Bilgisayar ve kodlama dersi égrencilerin bilissel zekasin pozitif yonde etkiliyor.
Ogrencilerin problem ¢ozme yeteneklerini arttirtyor. Bu yiizden bilgisayar dersinin
ders saati arttirilmali ve daha erken yaslarda bilgisayar dersleri verilmeli.”

“Eger dgrencilere dersler de gercekten faydasi olacak materyaller yardimiyla
sadece ders kapsaminda degil genel hayata entegre etmek amaglanirsa daha
bilingli hareket eden, problemlerle hata yapsalar dahi dogru cevabi bulana kadar
cabalayan ogrenciler yetisebilir. Bu sayede sadece BT dersi degil diger derslerde
de basart gostermeleri saglamir. Ciinkii genel anlamda zekamizi en verimli
kullanabilecegimiz bir ders oldugu icin ogrencilerin dersin kapsami sayesinde
basarilart daha da artmis olur.”
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“Kodlama egitiminin 6grencilerin bilististii  diistincelerini ve problem ¢6zme
becerilerini gelistirdigini de dikkate alirsak, BT ogretmenlerine daha fazla imkan
ve olanak saglanmalidir.”

BT 6nemi ve gelecegi baglaminda belirtilen bazi mezunlarin 6nerileri;

“BT ¢agimizin olmazsa olmazi. Milli Egitimdeki yeri temel taslarindan biri olmall.
Ulkemizi egitim felsefemizi buna gore sekillendirmeliyiz.”

“Gerekli biitce bu alana yénlendirilmeli ve iireten nesil igin bu beceriler one
ctkariimall diye diistiniiyorum.”

“Nasul ki giiniimiiziin her yerinde teknoloji ¢ok biiyiik bir yer edinmisse okullarda
da bu durum aynmi olmali ve bilgisayar dersleri ve ogretmenlerine verilen onem
arttirdmali. Kodlama egitimine daha c¢ok onem verilmeli ve dgrencilerin
sorgulama ve somut bir griin ortaya ¢ikarmas: saglanmali.”

“Teknoloji ¢agr denilen bir ¢cagda teknolojiyi tiiketen ve gercekten hizla tiiketen bir
¢ocuk neslimiz var. Bu tiiketim Mhizini iiretimde de gostermemiz gerektigine
inantyorum. Bu alanda yetenekli ¢cocuklar icin meslek liselerinde teknoloji tiretimi
boliimii acilmali ve bilime yonelik ¢calismalar yapumaldur.”

Tablo 9. Mezunlarin sunduklar: Oneriler

Olgiit (mevcut) BT 6nemi/gelecegi BT dersi/igerigi Farkli is olanaklar1 Ogretmen
Kadin (38) 4 5 1 1
Erkek (47) 6 7 1 1
Egitimci-Kamuda 6gretmen (9) 3

Egitimci-Ozelde 6gretmen (7) 1 1 1

Egitimci-Ucretli 6gretmen (7) 1

Egitimci-Akademisyen (1)

Bilisim sektorti (8) 1

Polis (5)

Subay (2)

Farkli kamu kurumu (3) 1

Farkli sektor (6)

Calismayanlar (37) 5 9 1 2
Toplam (85) 10 12 2 2

Farkli is olanaklar1 baglaminda belirtilen baz1 mezunlarin 6nerileri;

“Salt 6gretmenlik goziiyle bakilan bu béliime asil degeri vermeyenler bizleriz.
BOTE'nin ¢alisma alanlart konusunda bir calisma yapimali ve égrenciler bariz
bos olan alanlara tesvik edilmeli. Ornegin ben egitim uzmam olarak egitim
nosyonlarint kullanarak bir nevi video editorliigii yapiyorum ve bu alanda en ¢ok
BOTE okuyan arkadaslar is bulabilecekken kimseler yok veya simf arkadasimdan
ornek vereyim. A. C. arkadasim robotik konusunda egitim icerigi iireten firmada
ar-ge uzmam buralarda da BOTE mezunlari yeterince aktif degil.”

“Biiyiik sehirde yagsiyorsamiz is ayut etmeyip kariyerde planlamiyorsunuz en
basitinden sirketlere girebilirsiniz. Sekreter, muhasebe, sosyal medya uzmani. Ben
denedim. Yeni mezunlara tavsiye edebilirim sosyal medya uzmanhgr veya dijital
pazarlamayr denemeleri.”

Ogretmenlik baglaminda belirtilen bazi mezunlarin &nerileri;

“Bir BT ogretmeni kendini alanda uzman olarak gordiigiinde yeterli oldugunu
diistindiigii kamsindayim. Oysa bana gore alanda uzman olmak yeterli olsaydi
formasyona gerek olmazdi. Bir miihendisin formasyon olmadan BT d6gretmeni
olmast gerekirdi. Bana gorve bir BT ogretmeninin dijital okuryazarligimin yeterli

42



Fulya TORUN, Tiilay DARGUT GULER,

Egitim Kuram ve Uygulama Arastirmalar1 Dergisi, 2020, Cilt 7, Say1 1, 21-47 Seda OZER SANAL

diizeyde olmasi gerektigi kadar da; bir simif ogretmeni kadar da o6gretmenlik
bilgisi, deneyimi ve yeterliligi olmalr.”

“Bir BT ogretmeni siirekli arastirmall kendini gelistirmeli teknolojiye ayak uydurmalidir.”
Tartisma, Sonuc ve Oneriler

Mezunlarin genel goriisleri incelendiginde hem cinsiyet baglaminda erkeklerin hem de lisans
okurken g¢aligmis olan mezunlarin BT 6gretmenligi disinda farkli bir meslekte calismaya daha olumlu
baktiklart bulunmustur. Lisansta okurken ¢alismamis olanlarin ise Ogretmen olmaya daha olumlu
baktiklar1 belirlenmistir. 2019 yili mezunlar farkli bir meslekte caligmaya, 2016 ve 2018 yil
mezunlarinin ise 6gretmen olmaya yonelik daha olumlu goriis belirttikleri goriilmiistiir. Tiifekci ve
Kocabatmaz (2015) calismalarinda boliim 6grenci ve mezunlarindan farkli mesleklerde calismak
istemelerinin ayrica incelenmesi Onerisinde bulunmuslardir. Bu baglamda mevcut arastirma
incelendiginde lisans Ogrenimlerinde Ozellikle farkli meslek alanlarinda calismis olanlarin ve yeni
mezunlarin farkli meslek alanlarim tercih ettikleri goriilmektedir. Ogretmen atamalarindaki diisiisiin
bu tercihler iizerinde etkili oldugu soOylenebilir. Baska bir meslekte sansin1i denemis olanlar bu
deneyimlerinden hareketle farkli mesleklere yonelmeyi tercih ediyor olmalari dikkat cekicidir.
Boliimde alinan egitimin mesleki tercihler tizerine etkisine bakildiginda galigilan sektdrler baglaminda
mevcut durumda calismayanlar lehine anlamli bir fark oldugu bulunmustur. Lisans okurken ya da
mezun olduktan sonra ¢alismamis olanlarin mesleki tercihler agisindan 6gretmenligi segmeleri kayda
deger bir bulgudur. Bu mezunlarin baska bir deneyimleri olmadigi ig¢in mi, yoksa 6gretmenlik idealleri
icin mu bu tercihleri yaptiklar ilerleyen ¢alismalarda daha net bir bigcimde ortaya konmalidir. Bolimii
bagkalarina 6nerme agisindan da cinsiyet baglaminda erkekler lehine anlamli bir fark oldugu tespit
edilmistir. Erkeklerin hem farkli mesleklerde g¢alismaya olumlu bakmalari, hem de bu bdliimii
bagkalarina tavsiye etmeleri; muhtemelen alanin O6gretmenlik disinda sagladiklar1 olanaklardan
kaynaklaniyor olmalidir.

Mezunlarin BT Ogretmenliginin tatmin durumlaria yonelik goriisleri incelenmistir. Bu
baglamda olumlu ve olumsuz goriis belirten ¢ok sayida mezun olmasi dolayisiyla genel bir kaniya
varilamamigtir. Meslege taninan olanaklar baglaminda 6zellikle kamuda ¢alisan Ggretmenler olmak
tizere olumsuz goriislerin oldugu belirlenmistir. Farkli ¢aligmalarda da benzeri sonuglara ulasilmus,
ogretmen adaylari ve mezunlarin -Ozellikle onlara yonelik algilardan dolayi- olumsuz goris
belirttikleri ortaya ¢ikmistir (Demirli, Kerimgil ve Donmus, 2012; Dursun ve Saracaloglu, 2016).
Atama durumlar1 acisindan, beklenildigi iizere, 6zellikle calismayan mezunlarin olumsuz goriiste
bulunduklar1 goriilmiistiir. Mevcut durumda calismayan mezunlar arasinda Ogretim siireglerini
yonetebilme baglaminda goriis belirtenler arasinda olumlu yorumlarin fazla oldugu goriilmiistiir. Bu
sonucu destekler nitelikte bazi ¢aligmalarda, boliim 6grencilerinin kendilerini 6gretim yontem, strateji
ve teknik baglaminda yeterli gordiiklerine vurgu yapmaktadir (Demirli, Kerimgil ve Donmus, 2012;
Tiifekci ve Kocabatmaz, 2015; Onal, 2018). Mevcut ¢alismada bu durumu 6zellikle ¢alismayan
mezunlarin dile getirmis olmasi, ideal olarak ogretmen olmaya yonelmis olduklarinin bir gostergesi
olabilir. Meslege yonelik olarak mezunlarin 6nemli bir kisminin olumlu goriiste bulunduklar
belirlenmistir. Buna ek olarak hem erkeklerin hem de mevcut durumda calismayan mezunlarin
meslege yonelik olarak daha olumlu goriis belirttikleri belirlenmistir. Tiifekci ve Kocabatmaz (2015)
da bolim o6grencileri acisindan benzer bir sonuca ulagmiglardir. Tiim bunlarin yani sira; Dursun,
Cuhadar ve Tanyeri (2014) benzeri olumsuz goriislerin 6grenci ve mezunlarin mevcut benlik saygilar
ile iligkili olabilecegine deginmislerdir. Bu baglamda ¢esitli i¢sel ve digsal faktorlerin dikkate alinmasi
ve benlik saygisi1 yliksek kisilerin daha az kaygi duyduguna vurgu yapmislardir. Tiim bu yorumlardan
hareketle boliim dgrenci ve mezunlariin kaygi durumlarinin muhtemel nedenlerinin ortaya konuldugu
bu ¢alisma, gelecekteki caligmalara 151k tutacaktir.

Mezunlarin bakis acilart ile baskalarmin goéziinden BT ogretmenligine yonelik yorumlar
incelenmistir. Mezunlarin biiyiik ¢ogunlugu bu degerin diisikk oldugunu belirtmislerdir. Farkli
degiskenler baglaminda (cinsiyet ve mezuniyet yil1) mezunlarin bityiik ¢ogunlugunun hemfikir oldugu,
meslek baglaminda da basta 6gretmenlerin ve galigmayan mezunlarin olumsuz yorumda bulunduklar
gorlilmiistiir. Atamalar ile ilgili olarak da baskalarinin olumsuz baktigini ifade etmiglerdir. Bunlarin
yani sira mezunlar BT 6gretmenlerinden onemli bir oranda teknik destek beklentisinin oldugunu
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belirtmislerdir. Ozellikle 6gretmenlerin, bilisim sektoriinde calisanlarin ve ¢alismayan mezunlarin bu
goriiste bulunduklan dikkat ¢ekmistir. Okul personelinin ve velilerin de BT 6gretmenlerine olumsuz
baktiklarim ifade etmislerdir. Ozellikle bu iki goriis erkek mezunlar tarafindan ortaya konmustur.
Mezunlara genel olarak olumsuz bakilmasi baglaminda o&zellikle ¢alismayan mezunlarin goriis
belirttikleri goriilmiistiir. Ek olarak dersin oyun dersi olarak goriildiigli, derse ve bransa yonelik
olumsuz goriislerin oldugu belirtilmistir. Ozellikle 6gretmenlerin ve galismayan mezunlarin derse ve
bransa yonelik olumsuz goriislerin oldugunu ifade ettikleri goriilmiistiir. Bagka calismalarda da benzer
sonuclara ulasilmis; 6zellikle bransin segmeli olmasi, teknik eleman olarak goriilmesine deginilmistir.
Ogrenci, idareci, veli ve diger 6gretmenler baglaminda olumsuz goriildiigii ve secmeli ders olmasi
baglaminda da bu goriislerin devam ettigi vurgulanmistir (Dursun ve Saracaloglu, 2016). Arikan
(2009) bolim dgretmenlerinin alanlarinda yetkin olarak kabul edildigini sdylemesine ragmen; mevcut
dis faktorlerin olumsuz algilar iizerinde etkisinin oldugu goriilmektedir. Oyle ki, Dursun, Cuhadar ve
Tanyeri’nin (2014) ifadesi ile fazlastyla umutsuzluga kapildiklar1 soylenebilir.

Mezunlar, BT 6gretmenliginin Milli Egitimdeki yeri ve 6énemini ¢ogunlukla olumsuz olarak
yorumlamislardir. Bu goriis iizerinde bagta 6gretmenler olmak iizere farkli sektorlerde calisanlarin da
hemfikir oldugu goriilmiistiir. BT dgretmenlerine taninan olanaklar baglaminda da kamuda ve 6zelde
ogretmenlik yapan mezunlarin olumsuz goriiste bulunduklar1 belirlenmistir. Benzer sekilde Demirli,
Kerimgil ve Donmus (2012) da yaptiklar1 ¢alismada benzer sonuglara ulasarak BT 6gretmenlerinin
meslege yonelik olumsuz goriislere sahip olduklarmi, 6zellikle BT 6gretmenlerinin birer teknik
eleman olarak algilanmasi konusundan rahatsiz olduklarini ifade etmiglerdir. BT 6gretmen adaylari ile
gergeklestirilen bir calismada ise 0gretmen adaylarinin da BT 6gretmenliginin mevcut durumuna
iligkin olumsuz goriislere ve dolayisiyla mesleklerine iliskin gelecek kaygisina sahip olduklar
goriilmistiir (Dursun, Cuhada ve Tanyeri, 2014). Bununla birlikte Tiifek¢i ve Kocabatmaz (2015)
tarafindan yine 0gretmen adaylari ile gergeklestirilen ¢alismada ise tam tersi bir sonug ortaya ¢ikmig
ve BT 6gretmen adaylarinin 6gretmenlik meslegine iliskin olumlu tutumlara sahip olduklar1 tespit
edilmistir. Dolayisiyla 6gretmen adaylart arasinda memnuniyet durumlarinda bir farklilagma
goriilebilirken mezunlar arasinda 6gretmenlik meslegine iliskin ¢ogunlukla olumsuz tutuma sahip
olduklan ifade edilebilir. Yapilan calismada ayrica atama baglaminda goriisler incelenmis olup bu
dogrultuda, basta ¢caligmayan mezunlar olmak tlizere, olumsuz goriisler bulunmaktadir. Programlama
ve kodlamaya yonelik olarak da bazi ¢aligmayan mezunlarin olumsuz goriiste bulundugu gorilmiistir.
Ogretim siireclerine yonelik olarak da dzellikle kadin mezunlarin ve ¢aligmayan mezunlarin olumsuz
gorilislerde bulunduklar belirlenmistir.

Mezunlarin, BOTE mezunu olmanin yarar1 olarak belirttikleri durumlara bakildiginda bunlarin
mesleki, yetkinlik, disiplinlerarasi gecis, diploma sahipligi ve gelisimsel yarar oldugu belirlenmistir.
Mezunlar 6zellikle yetkinlik ve mesleki baglamda yogunluklu olarak goriis belirttikleri goriilmiistiir.
Gelisimsel yarar baglaminda da onemli sayida mezunun goriis belirttigi, dolayisiyla bu durumu
onemsedikleri de goriilmektedir. Onal (2018) tarafindan gergeklestirilen calismada da BT 6gretmen
adaylarinin aldiklar1 lisans egitimlerinin kendilerini gelistirdigini ve 6zellikle 6gretmenlik meslegine
iligkin yeterli donanima sahip bir sekilde mezun olduklarin ifade ettikleri goriilmiigtiir. BT 6gretmen
adaylarini alan bilgisi acisindan degerlendiren Arikan (2009) da BT dgretmen adaylarimin 6zellikle
ilkogretim diizeyindeki dersler baz alimdiginda iyi yetismis olarak mezun olduklarini ifade etmistir. Bu
caligmada ortaya konan Onemli sonuglardan biri de BT mezunlarinin, bu bdliimden mezun kisiler
olarak farkli disiplinler ile ¢alisma firsatlarinin olmasini bir deger olarak vurgulamis olmalaridir. Bazi
mezunlar ise salt lisans diplomasi sahipligi baglaminda yorumda bulunmus ve diplomaya farkli
mesleklerde kullanabildiklerini belirtmislerdir. Bu konuyla iliskili olarak Kurtoglu Erden ve Seferoglu
(2020) BOTE mezunu olup 6gretmenlik ve akademisyenlik disindaki cesitli mesleklerde calisan
kisilerle bir ¢alisma yiriitmiisler ve aldiklar1 egitimin onlara bu siirecte nasil yardimci oldugu
konusunda gériis toplanmuslardir. Arastirma sonunda ¢alismaya katilan BOTE mezunlarinin &zellikle
icerik gelistirme, igerik tasarimi, 6gretim tasarimi ve gorsel tasarim konularinda kendilerini oldukca
yeterli gordiiklerini ve bu alanlarda caligabildiklerini, ancak yazilim ve programlama konularinda ise
kendi kendilerini gelistirmek zorunda kaldiklarimi belirtmislerdir. Bu dogrultuda istisnalar olmakla
birlikte verilen lisans egitimlerinin BT 6gretmenlerinin hem 6gretmenlik hem de 6zel sektoérde gorev
alabilmelerine katki saglayacak kalitede oldugu, bdliimden yetkin bireyler mezun edilebildigi ifade
edilebilir. Bununla birlikte teknolojinin hizli degisimine ayak uydurabilmek adina mezun olduktan
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sonra da kisilerin kendilerini gelistirmeye devam etmeleri bir gerekliliktir. Ogretmen adaylarmin bu
bilingte olmalar1 6nemlidir. Dolayisiyla lisans déneminde 6gretmen adaylarina bunun asilanmasi ve
kendi 6grenme sorumluluklarini alan bireyler olarak yetismelerinin saglanmasi gerektigi sdylenebilir.

Mezunlarin, BOTE mezunu olmanin zorluklar1 olarak belirttikleri durumlara bakildiginda
bunlarin yetersizlik, igsizlik, deneyimsizlik, lisans egitimi, teknik bilgi ve gosterilen degerin azligi
oldugu belirlenmistir. Olduk¢a Onemli bir ¢ogunluk en biiylik zorlugun issizlik oldugunu ifade
etmistir. Bu goriiste bulunanlarin ¢cogunlukla erkek olmasi dikkat ¢cekmekte olup, beklendigi iizere
calismayan mezunlarin da bu goriiste olduklart goriilmiistiir. Kurtoglu Erden ve Seferoglu (2015) de
yaptiklari ¢alisgmada BT oOgretmen adaylarinin alanlarma iligkin goriiglerini incelemisler ve BT
Ogretmen atamalarindaki azligin daha mezun olmayan BT 6gretmen adaylarinin bile igsiz kalma
seklinde bir gelecek kaygisi yasamalarina neden oldugunu ifade etmislerdir. Boliime iliskin hissedilen
zorluklar arasinda issizlik sikintisindan sonra deger ve 6nem gérmeme, lisans egitiminin yetersizligi
ve genel anlamda yetersizlik olarak olumsuz goriislerde bulunulmustur. Erkek mezunlar deger ve
Oonem gormeme goriisleri bakimindan kadin mezunlara gore yine dikkat ¢ekmektedir. Teknik bilgi ve
genel yetersizlik baglaminda ise kadin mezunlarin frekans baglaminda erkeklere gore olumsuz goriis
belirttigi sdylenebilir. Bu konu baglaminda Dursun ve Saracaloglu (2016) da BT &gretmenlerinin
sahip olduklar1 yeterlikler ile bunlar1 uygulama noktasinda yasananlar ile ilgili gortslerini inceledikleri
bir ¢aligma yapmuslardir. Calisma sonunda 6gretmenler aldiklar lisans egitimlerinin mezun olduktan
sonra yaptiklart gorevlerle ortiismedigi, uygulama boyutunda bazi yetersizlikler yasadiklar1 seklinde
olumsuz goriis belirtmislerdir. Bununla birlikte okullarda bilisim teknolojileri dersine Onem
verilmedigi, idarecilerin, diger 6gretmenlerin, velilerin ve dgrencilerin bu dersi ciddiye almadiklar1 da
ifade edilmistir. Dolayisiyla bu calismada oldugu gibi BT Ogretmenlerinin bu durumdan rahatsiz
olmalari ve kendilerini degersiz hissetmeleri kaginilmaz olmustur.

Alanyazin incelendiginde boliim mezunlarina yonelik olarak yeterli calisma yapilmadig:
goriilmiistiir. Ogretmen adaylar1 ile yapilan calismalar genel kapsami ortaya koymak agisindan
yararlidir. Ancak mezun olduktan sonra ilgili kisilerin goriislerine ve mevcut mesleki durumlarina
yonelik olarak gergeklestirilecek olan caligmalar, bu ¢aligmanin da devami olarak, alanyazina ve
bolim kontenjanlarinin mevcut iilke kosullari ele alinarak planlanmasinda 6nemli katk: saglayacaktir.
Bu c¢aligmada incelendigi {izere mezunlarin c¢alisma durumlari sektér bazinda ele alinmis ve
yorumlanmustir. Ilgili bulgular dikkate almarak farkli meslek gruplarina ydnelik olarak derinlemesine
caligma yapilmasi gerekmektedir.

21. yy gereksinimleri dikkate alindiginda yetisen nesillerin ilgili diisiinme becerilerini iiretim
gergeklestirerek ise kosabilmeleri ve gilinliikk yagsam problemlerine uyarlayabilmeleri i¢in Bilisim
Teknolojiler ve Yazilim dersine 6nemli bir ihtiya¢ vardir. Bunun yani sira, farkli brans dersleri ile
disiplinleraras1 ¢alismaya elverisli olan mezunlarimizin Ogretim kurumlarinda etkin olmasi
gerekmektedir. Bu dogrultuda her okulda en az iki Bilisim Teknolojileri ve Yazilim dersi
Ogretmeninin olmasi bir gerekliliktir. Ciinkil lisans egitimleri boyunca disiplinlerarasi galigmaya
yatkin olunmasi baglaminda gerekli yeterlikleri kazanan mezunlar, ayn1 zamanda 6gretim teknolojileri
baglaminda vizyoner olmalar1 ve gelismeleri takip etmeleri dolayisiyla kurumlarindaki 6gretmenlere
de farkli ufuklar sunabilecek, Ggretmenlerin ve dolayisiyla Ogrencilerin igbirlikli ¢aligmalarina
rehberlik edebilecek potansiyele sahiptirler.

Iginde bulunulan dénemde programlamanim &zellikle onem kazanmasi ve daha ziyade
programlama ile 6grencilerin mantiksal akil yiiriitme, problem ¢ézme, algoritmik diisiinme, proje
temelli diistinme ve bilgi islemse diisiinme becerileri gibi birgok bilissel becerinin gelistirilmesine
katkida bulunulmaktadir. Boylelikle yetisen nesiller somut ve soyut iirlinler ortaya koyabilmeyi
deneyimleyebilmektedir. Bu dogrultuda Bilisim Teknolojileri ve Yazilim dersinin yalnizca yetkin
ogretmenlerce, yani BOTE lisans programi mezunlarinca, verilmesi gelecek neslin amagclanan
yeterliklere sahip olabilmesi baglaminda olduk¢a 6nemlidir.

BOTE béliim mezunlarinin avantajlarindan birisi 6gretmenlik haricinde farkli sektorlerde de
gorev alabilmeleridir. Bunun en temel nedeni alan derslerinin onlara sundugu katkidir. Gerek 6gretim
tasarimcisi olarak gerekse ogretim teknologu olarak farkli kurumlarda uzman olarak ¢alisabilecekleri
gibi; yazilim, donanim ve tasarim agisindan da kendilerine farkli sektorlerde yer bulabiliyor
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olmalaridir. Dolayisiyla bu boliim salt 6gretmen yetistirmekten ziyade sayisiz sektére de uzman
yetistirmektedir. Bu nedenle bdliim lisans kontenjanlarinin azaliyor olmasi, ilerleyen siirecte ilgili
kurumlarda uzman kisiler baglaminda is giicli agigina neden olabilecektir.

2019 y1l1 sonlar1 ve 2020 yilinin basi itibariyle, 6zellikle ilk yarida, pandemi nedeni ile egitim-
Ogretim kurumlarinda uzaktan egitim uygulamalarina gecilmis ve bu doneme “acil uzaktan egitim”
ismi verilmigtir. Bu siirecte gerek var olan fiziksel ortamlarin kullanilmasi ve iyilestirilmesinde,
gerekse Ogretim siireglerinin etkili olarak ise kosulmasinda okul 6ncesinden yiiksek 6grenime kadar
BOTE béliim mezunlar1 aktif rol oynamistir. Sadece kamu ve 6zel 6gretim kurumlarinda degil, aym
zamanda farkli sektorlerde uzaktan erisim ve Ogretim siireclerinin etkin kullaniminda yine boliim
mezunlar etkin rol oynamis olup; bu baglamda yetkin olarak goriilen BOTE boliim mezunlarinin daha
cok gorev almasina ihtiya¢c duyulmustur. Her ne kadar boliim kontenjanlar1 ve atama sayilar1 azalsa da
sadece 0gretim teknolojilerinde ve bilgisayar bilimi 6gretiminde degil; kamudan 6zele birgok sektorde
de ihtiya¢ duyulan bu yetigsmis insan giicliniin etkili kullanilmasi ulusal bazda da kayda deger bir
Oneme sahiptir.

Kaynakca

Arikan, Y. D. (2009). Bilisim teknolojileri 6gretmen adaylari ve 6gretmenlik uygulamasi dersi. Ege Egitim
Dergisi, 10(1), 1-23.

Black, R. (2009). English-language learners, fan communities, and 21st-century skills. Journal of Adolescent &
Adult Literacy, 52(8), 688-697.

Can, A. (2014). SPSS ile bilimsel arastirma siirecinde nicel veri analizi (3. Baski). Ankara: Pegem Akademi
Yayinlari.

Demirli, C., Kerimgil, S., & Donmus, V. (2012). Tirkiye’deki bilisim teknolojileri 6gretmen adaylarinin
mesleklerine yonelik gortisleri. Gaziantep University-Journal of Social Sciences, 11(2), 369-388.

Dursun, F., & Saracaloglu, A. S. (2016). Bilisim teknolojileri 6gretmenlerinin kendi yeterlikleri ve
uygulamadaki sorunlar hakkindaki goriislerinin degerlendirilmesi. The Journal of International Lingual
Social and Educational Sciences, 2(2), 40-58.

Dursun, O. O., & Cuhadar, C. (2009, May). Bilgisayar 6gretmeni adaylarinin 6gretmenlik meslegine iliskin
distinceleri. In Proceedings of 9 th International Educational Technology Conference.

Dursun, O. O., Cuhadar, C., & Tanyeri, T. (2014). Bilisim teknolojileri 6gretmen adaylarmin mesleki benlik
saygilarl. Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 35(1), 131-142.

Johnson, B., & Christensen, L. (2014). Egitim arastirmalar: (Cev. Edt.: S. B. Demir; 4. Baskidan Ceviri).
Ankara: Egiten Kitap.

Kim, C., Lee, J., Merrill, M. D., Spector, J. M. & Van Merrienboer, J. (2014). Spector, J. M., Merrill, M. D.,
Elen, J. ve Bishop, M. J. (Ed., IV. Baski). Foundations for the future. Handbook of Research on
Educational Communications and Technology, 807-815. Springer.

Koenig, J. A. (2011). Assessing 21st Century skills: Summary of a workshop. Washington, DC: National
Research Council.

Kurtoglu Erden, M., & Seferoglu, S. S. (2015). Bilgisayar ve Ogretim Teknolojileri Egitimi (BOTE) Béliimii
ogrencilerinin boliimlerine yonelik algilarinin incelenmesi. Egitim Teknolojileri Arastirmalari Dergisi,
6(2), 1-20.

Kurtoglu Erden, M. & Seferoglu, S. S. (2020). Ogretmenlik disindaki alanlarda caligan bilgisayar ve dgretim
teknolojileri egitimi bolimii mezunlarmin is ortami deneyimleri ve yeterlikleri iizerine bir inceleme.
Uluslararasi Egitim Bilim ve Teknoloji Dergisi, 6(1), 55-74.

Lai, E. R., & Viering, M. (2012). Assessing 21st century skills: Integrating research findings. Vancouver, B.C.:
National Council on Measurement in Education.

Levy, F., & Murnane, R. J. (2004). The new division of labor: How computers are creating the next job market.
Princeton, NJ: Russell Sage Foundation.

MEB 2023 Vizyonu. [http://2023vizyonu.meb.gov.tr/, Erigim tarihi: 22.07.2020].

Miles, B. M., & Huberman, A. M. (2016). Nitel veri analizi (Cev. Edt.: Akbaba Altun, S. & Ersoy, A.) 2.
Baskidan Ceviri). Ankara: Pegem Akademi Yayinlari.

Molenda, M. (2014). Historical foundations. Spector, J. M., Merrill, M. D., Elen, J. ve Bishop, M. J. (Ed., IV.
Baski1). Handbook of Research on Educational Communications and Technology, 3-20. Springer.

46



Fulya TORUN, Tiilay DARGUT GULER,

Egitim Kuram ve Uygulama Arastirmalar1 Dergisi, 2020, Cilt 7, Say1 1, 21-47 Seda OZER SANAL

Ogretim Programi — 1. (2018). Bilisim Teknolojileri ve Yazilim Dersi Ogretim Programi (Ortaokul 5 ve 6.
Siniflar). [http://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=374, Erisim tarihi: 22.07.2020].

Ogretim Programi — II. (2018). Bilisim Teknolojileri ve Yazilim Dersi Ogretim Programu (flkokul 1, 2, 3 ve 4.
Siniflar). [http://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=374, Erisim tarihi: 22.07.2020].

Ogretim Programu — III. (2018). Bilgisayar Bilimi Dersi Ogretim Programi (Kur 1 - 2).
[http://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=335, Erisim tarihi: 22.07.2020].

Onal, N. (2018). Bilisim teknolojileri 6gretmen adaylar1 mesleki egitimleri i¢in neler diisiiniiyor?. Turkish
Journal of Social Research/Tiirkiye Sosyal Arastrmalar Dergisi, 22(1).

Partnership for 21st Century Skills-P21. (2009). P21 framework definitions.

Patton, M. Q. (2014). Nitel aragtirma ve degerlendirme yontemleri (Cev. Edt.: Biitiin, M. ve Demir, S. B; 3.
Baskidan Ceviri). Ankara: Pegem Akademi Yayinlart.

Reisoglu, 1., Kocaman Karoglu, A., & Gedik, N. (2016). Ogretim teknolojisinin Tiirkiye tarihine bir bakis 1920-
1984 donemi. Cagiltay, K., & Goktas, Y. (Ed., II. Bask1). Ogretim Teknolojilerinin Temelleri: Teoriler,
Aragtirmalar, Egilimler, 23-39.

Spector, J. M. (2014). Theoretical foundations. Spector, J. M., Merrill, M. D., Elen, J. ve Bishop, M. J. (Ed., IV.
Baski1). Handbook of Research on Educational Communications and Technology, 21-28. Springer.

Trilling, B., & Fadel, C. (2009). 21st century skills: Learning for life in our times. San Francisco, CA: Jossey-
Bass.

Tifekei, A., & Kocabatmaz, H. (2015). Bilgisayar 6gretmeni adaylarinin dgretmenlik meslegine yonelik
tutumlarinin degerlendirilmesi. Gazi Universitesi Gazi Egitim Fakiiltesi Dergisi, 35(3).

Vehid, H. E., & Eral, G. (2014). Nitel verilerin degerlendirilmesinde uygulanan istatistiksel yontemler. Cocuk
Dergisi, 60-61.

Yildirim, A., & Simsek, H. (2016). Sosyal Bilimlerde Nitel Arastirma Ydontemleri (10. Baski). Ankara: Segkin
Yaymecilik.

Zibran, M. F. (2007). Chi-squared test of independence. Department of Computer Science, University of
Calgary, Alberta, Canada.

47



