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Ozet

Tiirkiye'de egitimde yaratict dramamn yakin tarihini 1980°li yillar éncesi ve sonrast donem
olarak iki dénemde incelemek gerekir. Bunun nedenlerinden biri Tiirkiye'de yaratict drama
alanmdaki iki éncii insamn yaratict drama konusunda ilk bulusma tarihinin 1982 olmas: ve o
giine kadar bilindigi samlamin aksine, ¢cagdag ve bugiinkii anlamdaki yaratict drama anlayrsinin
varligim bu tarihte hissettirmeleridir. Giintimiizde yaratict dramada bir teknik olarak yer alan
bazi kavramlarin geligimleri ile yaratict dramanin ¢agdas anlamdaki gelisimini bir tutmamak
gerekir. Tiirkiye'deki yaratict dramamn 1980°li yular dncesindeki ¢aligmalar olarak
incelenmesinin baska bir nedenini de bu durum olusturur. Tiirkiye'de egitimde yaratici
dramamn yakin tarihi bu ¢alymada Ankara Universitesi Egitim Bilimleri Fakiiltesi Giizel
Sanatlar Egitimi Anabilim Dali’nda, Milli Egitim Bakanligi’'nda Cumhuriyet doneminden
bugiine kadar uygulanan egitim programlarinda, Cagdas Drama Dernegi’nin kurulusu ve
yaptgr calismalarda, gergeklestirilen akademik etkinlikler ve lisans tistii diizeyde yazilan tezler
ve projeler odaginda yapilanlar olarak belirlenmis ve daha ¢ok kronolojik bir sira izlenmigtir.

Anahtar Sozciikler: Egitimde Yaraticy Drama, Dramamin Tiirkiye'deki Geligimi, Cagdas
Drama Dernegi’de Yaratict Drama.

Giris

Tiirkiye’de egitimde yaratici dramanin yakin tarihini 1980’1 yillar 6ncesi ve sonrasi donem
olarak iki donemde incelemek gerekir. Bunun nedenlerinden biri Tiirkiye'de yaratici drama
alanindaki iki oncii insamn yaratict drama konusunda ilk bulugma tarihinin 1982 olmasi ve o
giine kadar bilindigi sanilanin aksine, ¢cagdas ve bugiinkii anlamdaki yaratic1 drama anlayismin
varhgim bu taribte hissettirmeleridir. Bu agidan bakildiginda eger bu bulusma olmasaydi,
Tiirkiye’de egitimde yaratici dramanin yakin tarihi ya da baslangic dykiisii bu donemden ¢ok

daha sonraki zamanlara uzanabilecekti.

Dorothy Heathcote’ye kadar yaratici drama cahigmalarimn daha ¢ok metin  odakli
oyunlagtirmalar oldufu gériiliir ve her ne kadar bir baglangic olarak goriilse bile yaratict
dramanin tarihi, dogdugu iilke olan Ingiltere’de teknikler, yaratici dramaya iligkin yakin
kavramlar acismndan farkli baglamlarda degerlendirilir. Tiirkiye’deki yaratici dramamn 1980’1

yillar 6ncesindeki ¢ahigmalar olarak incelenmesinin bagka bir nedeni de bu duruma benzer bir
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Ozellik gosterir. Giiniimiizde yaratici dramada bir teknik olarak yer alan bazi kavramlann

gelisimleri ile yaratict dramanin cagdas anlamdaki gelisimini bir tutmamak gerekir.
1980°1i Yallar Oncesi Yaratiaa Drama Calismalarma Iliskin izler

Cumbhuriyet Donemi ile baslayan; temsil, dramatizasyon, rol oynama/yapma, dogaglama,
temsil, miisamere, okul tiyatrosu, gibi kimi kavramlann cogunlukla yaratici drama ile
kangtinlmas: ya da yaratict drama ile aymiymus gibi amilmasi bu donemi ayr olarak
degerlendirmeyi gerektirir. Bu kavramlarin hemen hepsi yaratic1 drama ile iligkili olan ancak
farkli amac ve iglevlere de sahip kavramlardir. Bu nedenle bu kavramlardan herhangi birinin
aciklanmasi durumu, yaratict dramaya da bir gonderme yapmay: gerektirir. Ancak su da
unutulmamalidir ki canlandirmaya iliskin ilk izlerin goriildiigii Cumhuriyet dénemindeki

calhigmalarin, tamamen yaratict drama olarak da adlandiriimamasi gerekir.

Dramatizasyonun ya da dramatik etkinliklerin egitimde ele alinmasi, Osmanii: Déneminin son
yllarina denk gelen zamanlara kadar uzamr. 1908’de Baltacioglu Istanbul’da okullarda
tiyatroya yer vermis, Mesrutiyet Dénemi egitiminin ders programlarina “Tarihi Temsiller” adi
alinda ekler yaptirmigtir. Bu arada, Mesrutiyet egitiminde “Mektep Temsillerinin Usul-i
Tedrisi” adiyla dramatik gosteriler diizenlemek, bunlara bir sekil vermek amactyla bir brosiir
cikartilmig, tiyatronun egitim ve Ogretim ile iligkisine deginilmigtir (Coruh, 1950:5.6). Bu
brosiirde su tiimce anlamlidu: “Hig bir kelime bir manayi bir yiiz, eller ya da gévde kadar etkili
ve tam anlatamaz.” Burada beden dilinden, yiiz anlatimindan, mimik ve jestlerden, kisaca
oynamaktan sdz ediliyor. Gene aymt biiltende Baltacioglu, “Okul temsilleri yalmzca okuma
yazma ve sozli anlatim igin degil, aym zamanda tarih, edebiyat ve diger sosyal bilimleri
Ogrenmek icin de yararhdir.” demektedir (San, 1998).

Ismayil Hakk: Baltacioglu’nun Okul Tiyatrosu Anlayis:

Tiirk egitim tarihinde okul tiyatrosu adindan ilk olarak 1915 yilinda ¢ikan “Mekteb
Temsillerinin Usul-i Tedrisi” baghig ile Egitim Bakanhig tarafindan c¢ikanlan bir yonetmelikle
soz edilmigtir. Cocuk ve tiyatro iligkisini egitsel ve kiiltiirel bir zeminde ele alan bu
yonetmeligin ilk boliimiinde tiyatro ¢alismalarinin egitim ve 9grenim ile iliskisi, ikinci boliimde
de tiyatro ¢aligmalarinin nasil yiiriitillecegine iligkin bilgiler sunulmaktadir, “Temsillerin Talim
ve Terbiye ile Miinasebeti” (Gosterilerin Egitim ve Ahlak ile Iliskisi) boliimiinde tarihi ve
ahlaki olaylann diinya edebiyat: ile ulusal edebiyatin ¢ocuklara tiyatro yolu ile kolaylikla
Ogretilebilecegi lizerinde durulmusg, cocuklardaki taklit i¢giidiisii ve yaraticihiga iligkin bilgiler
verilmig, tiyatronun zaten ¢ocugun yapisinda oldugu belirtilmistir. Y6netmelikte tiyatro dersleri

ve etkinliklerinin aym: zamanda gorgii ve bilgi dersleri oldugu da vurgulanmigtir. Yénetmeligin
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“Temsillerin Usul-i Tedrisi” (Gosterilerin Egitimdeki Kullamimi) baglikli boliimiinde ise tiyatro
caligmalarimin 6gretmenlerin denetiminde, ¢ocuklar tarafindan gergeklestirilmesi, gerekli dekor
ve aksesuarlarin 6n aragtirmalar yapildiktan sonra resim ve el isi derslerinde yine cocuklar
tarafindan yapilmas1 6ngoriilmiistiir (Mektep Temsillerinin Usul i Tedrisi, 1915, Ozertem, 1979,
s. 22, Nutku, 1998, 5.71).

Cumburiyetin ilamindan sonra ¢ocuk tiyatrosu ve okul tiyatrosu konulan yeniden tartisilmaya
baslanmig, bu dénemde Ismayil Hakki Baltacioglu, okul tiyatrosu ile &zel olarak ilgilenmis,
konuya iliskin c¢esitli goriisler ileri siirmiigtir. Ona gore c¢ocuklanin yaraticihklannin
geligtirilmesinde ve toplumsallagmasinda tiyatro ve sahne ¢aligmalarimin 6nemi biiytiktir.
Baltactoglu’nun okul tiyatrosu konusundaki goriiglerini kapsamh bir makalede degerlendiren
Sevda Sener (1979, s.87-95)’e gbre bu goriigler biitiinlesmis bir tez niteliinde, 6zgiin,
giiniimiizde de gegerli giincellige sahip odzelliklerde sunuldugu, tiyatro ve egitim kuramu ile
tutarl: bir biitiin olusturdugu ve uygulanarak kamitlandig: icin Onemlidir. Baltacioglu’'na gore
tiyatro insan kigiligini gelistirmede, yaratici giiclinii ortaya ¢ikarmada, toplumsallagsmasim
saglamada egitsel bir oOzellige sahiptir ve bu nedenle efitim alaninda tiyatrodan

yarar]anilmahdir.

Baltacioglu’na gore yararlamlacak bu tiyatro “6z tiyatro” olmahdir. Oz tiyatro, bati
tiyatrosunun o giinkii anlayisinin kendi kiltiiriimiize aynen aktarilmasimin yanlis anlamalara
neden oldugu ve tiyatronun asal 6gelerinin sahne, perde, dekor, kostiim, metin, makyaj gibi
tiyatroya sonradan katilma 6geler olmadig1 anlayisina dayalidir. Oyuncu, tiyatronun en Snemli
ogesidir. O, dramatik gercegi kavramis olarak ve dogaclama olarak oynamalidir. Bu nedenle
oyuncu yaratimun kayna@idir. Dramatik gergegi iiretecek olan oyuncudur. Oyuncu bu iiretimi,
canlandirdii oyun kigisinin kigiligine girip; canlilifi, devinimi ve dramatik anlami iireterek
yapar. Oz tiyatro bu anlayistan yola ¢ikarak, tiyatro sanatimn egitsel giiciine inanmaduwr. Ona
gore tiyatro doru bir yagam dmegidir. Eger egitimde gercekleri yagatarak ogretmek istiyorsak,
tiyatro sanatindan yararlanabiliriz. Tiyatro yolu ile yagam bilgisi somut olarak
orneklendirilebilir. Bu dmekte rol olan kisi insan iligkilerini, toplum yapisin, deger yargilanm
tantr. Yalmzca bilgi edinmekle kalmaz, onun nasil kullanilacagim ogrenir. Tiyatro ozellikle

tarih, toplumbilim, felsefe, estetik gibi ders konularinin kavranmasina da yardimci olur.
Okul Tiyatrosu ve Yaratici Drama

Baltacioglu’nun goriiglerinden de anlagilacagi gibi okul tiyatrosu kavramu tiyatro sanatinin
okul ortamlarinda kullanilmasina yoneliktir. Tiyatronun tiim bilesenlerinin egitsel olarak onemi,

gocugun yasamu tamimasinda ve kisiliginin gelismesinde okul tiyatrosunun bir ara¢ olarak
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goriilmesinde yatar. Baltacioglu’nun tiyatronun asal unsurunun oyuncu oldugunu ve metinleri
anlayip daha sonra bunu dogaglama olarak oynamasi gerektigini savunmasi, Tiirkiye’de yaratici
dramamn baglangici gibi yorumlara neden olmus pek ¢ok yaratici drama yaymnda
Baltacioglu’nun okul tiyatrosu anlayigimin, yaratici drama alaminin baslangici olduguna iligkin
goriisler ileri stiriilmiigtiir. Yaratict drama alami katiimci odakhi ve dogaglamaya dayalt
caligmalar: icerse de siire¢ odaklidir ve ders iginde bir yontem boyutunu veya kendine 6zgii
amag ve icerikleri ile bagimsiz bir sanat alanin1 kapsar. Okul tiyatrosu dogaglamadan soz etse
dahi yine de seyirci odaklidir ve ¢ocuklarin gelisimlerinin tamamlanmasi onlarn seyircilerle
kuracags iletisime baglanmustir. Bu durum ve 6zellik benzer dzellikler tagimasina ragmen Okul
Tiyatrosu’nun Tiirkiye’de gocuk tiyatrosunun baslangicinda Snemli bir ivime olduunu ancak

yaratict drama ile sadece dolayl: bir iliskisi oldugunu gosterir.
Egitim Programlarinda Canlandirmaya Déniik Izler

Dramatik gosterilerin dersler icinde gercek anlamda bir 6gretim ve ifade araci olarak ele
alinmast Cumhuriyet Déneminde 1926 tarihli IIkokul Programinda, ilkokulun egitim ve &gretim
ilkeleri boliimiinde, temsil-dramatik gosteriler temel olarak kabul edilmistir. Daha ileri
tarihlerde ilkokul ve ortaokul programlaninda temsil yoluyla canlandirma biciminde
dramatizasyon etkinliklerine kismen de olsa deginilmektedir. Ozellikle Tiirkce, Tarih, Beden
Egitimi gibi derslerin bu yontemle verilmesi onerilmektedir (Coruh, 1950, s.47).

Sozgelimi, 1930 tarihli “Maarif Vekaleti [lk Mektep” egitim programinin 6nsoz boliimii 4.
maddesinde “...Elisleri — resim derslerine, talebede el hiinerini temniye edecek, onlara
tasavvurlarizi maddi surette ifade edebilmek iktidarimi verecek ve bilhassa diger dersleri
canlandiracak miihim bir terbiye amili olmak tizere hususi bir kiymet atfedilmistir..” (1930,
s.4) tiimecesi yer almaktadir, 4. Sinif Tarih Dersi Programinda “...Beseriyetin ilk zamanlan.
Eski insanlarin kableltarih devirlerdeki hayati ( dersten evvel hazirlanacak resimlerle ve kiraat
parcalan: ile canlandirnlacak ve bugiin gocebe ve agiret halinde yasayan insanlarla medeni

milletler mukayese edilecektir...” (1.Madde, s.68).

5. Smuf Yurttaghk Bilgisi Dersi'nde “...Opretmen yurttaglik bilgisi konularina kars:
Ogrencilerin ilgisini uyandirmaya ve bu konular: canlandirmaya ¢alisacaktir” (9.madde, s.151),

[

10.maddesinde “...Kurtulus Savagi veya Tiirk Devrimiyle ilgili konular islenirken, devrim
anitlan ziyaret edilmeli, boylece konular &grencilerin gozleri 6niinde canlandirilmalidir
(10.madde, s.151), “...Yurttaslik konularimi canlandirmak icin resimlerden fotograflardan,
tablolardan, istatistiklerden ve afislerden de faydalamilmalidir...” (11. madde, s.151), ve

“...Ogretmen bir yandan tarihi sahsiyetlerin resimlerini, fotograflarimi gostererek onlan
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ogrencilerin gozleri oniinde canlandiracag: gibi, eski olaylar, eski yasayis tarzimi, kiiltiir
eserlerini gosterir tablolar ve resimlerden faydalanarak bunlar hakkinda cocuklarin miisahhas bir
fikir edinmelerine ¢aligacak; sirasina gore 6grencilere resimler, kagit ve mukavvadan ve baska
maddelerden &rnekler ve modeller yaptirarak bunlar: canlandiracakti...” (19. Madde) tiimceleri

yer almaktadur.

1948 Ilkokul Program’mmn “ilkokulun Egitim ve Ogretim [lkeleri” boliimiinde temsil,

canlandirma ve dramatizasyon igerikli su tiimcelere yer verilmigtir:

“,..Cocuklari, gordiiklerini, okuduklarimi, diisiindiiklerini temsil ile ifade etmeye
alistirmalhidir. Mesela 6grencilerden ikisi okuma kitabinda halleri tasvir edilen iki ¢ocugun
rollerini alarak derste arkadaglarimin oniinde temsil ederler. Bu rolleri temsil ederken o
parcayl ezberlemis olmalari lazim degildir. Parcay1 iyi okumuslar ve manasini kavramislarsa
her biri o pargada halleri anlatilan ¢cocuklardan birinin roliinii temsil edebilir (10.Madde b), (...)
Hayat Bilgisi Dersi diginda kalan dersler (ifade dersleri) Hayat Bilgisi konularimin hem daha
aydin bir mahiyet kazanmasini saglar, hem de 6grencilere okuma, yazma, hesaplama, resim
yapma, maddeye sekil verme, hareket ve miizikie canlandirmamn teknigini kazamurlar...” (17.

Madde, s.15).

“...Ogretmen konu etrafinda ¢ocuklarin gerekli izlenimleri elde etmis olduklarina kanaat
getirdikten sonra onlarin bu izlenimlerini serbestce anlatmalanna ve sinifca konugmalarina yol
acacaktir. Bunun arkasindan, bu konusmalarin derlenip toplanmasi, edinilen fikirlerin evvelce
kazamlanlara baglanmasi gelir. Gerek ¢ocuklarin serbest anlatmalari, gerekse konunun bu tarzda
fikren islenmesi sirasinda deneylere ve sbz, hareket, oyun, temsil, yazi, say1 ve sekil gibi

gesitli canlandirma vasitalarina da yer verilir ( 3. Madde, s.42)".

“...Hayat Bilgisi ile Tiirk¢e, Aritmetik, Resim - is, Yazi, Miizik ve Beden Egitimi dersleri
arasindaki iliskiye biiyiik bir onem verilecektir. ifade dersleri adim verdigimiz bu dersler hem
Hayat Bilgisi konulanm gesitli yollarla canlandirmaya hem de 6grencilere kendi paylarina

diisen bilgi ve maharetleri kazandirmaya ¢alisacaklardir (Madde 13, s.44)”.

«...Ogrencileri konugturma i¢inde bundan 6nce s6zit gegen konugma, anlatma, hikiye etme ve
miinakasadan bagka kiiciik dramatizasyon faaliyeti de 6nemli rol oynar. Dramatizasyon ayrica
belli konularin bedenle canlandirilmass i¢in de firsat hazirlar. Onun igin 6gretmen ¢ocuklara,
dinledikleri veya okuduklart bir masali, bir hikdyeyi, Tarih, Cografya veya bagka derslerde
dgrendikleri geyleri, hemen smifta dramatize ettirmelidir. Bu ise ilk smuftan itibaren
baslanabilir. Burada sozii gecen dramatizasyon faaliyetiyle yazili piyesleri temsil etmeyi

birbirine kanistirmamalidir. Bu basit dramatizasyen faaliyetlerinde g¢ocuklann kendilerini,
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dinledikleri veya okuduklan seylerde gecen sahislarin yerine koyarak bir olay: temsil etmeleri
bahis konusudur. Mesela iki gocugun basindan gegmis bir olayin hikayesini dinleyen ve okuyan
6grencilerden biri o vakada adi gegen bir cocugu, Steki de bagka bir ¢ocugu temsil ederek
vakay1 arkadaglarinin karsisinda yasatirlar. Ogrencilerin boyle bir temsilde muvaffak olmalar,
konuyu iyice kavrams bulunmalarina baglidir. Ogretmen, dgrencilere tarjhte rolleri belirtilen
bazi sahislann temsil ettirmekle onlarm, bu tarihi gahsiyetlerin rollerini daha iyi anlayip
anlatmalarina yol agmus olur. Cografyada Eskimolarm hayatiyla Afrika ¢éllerindeki hayati
Ogrenmis olan bir siufta gocuklardan birinin kendini Eskimo ¢ocugu, bir bagkasinin ¢6l cocugu
yerine koyup onlarn yasadigi hayat kargsisindakilere anlatmalar1 da faydali temsillerin bir
ornegidir (8.Madde, Sozlii ve Yazili Anlatim, 1948, 5.102 -103).

“...Acik yazilmug basit bir hik@yeyi sahislart camlandmrarak okumak (Tiirkge 2. Smuf, 1c
maddesi, 1930, s. 115), “...Basit bir hikdyeyi hareketle ve dramatize ederek canlandirmak
(Tiirkge, 3. Siuf 1d maddesi, 1948, 5.117)”. “...Su vakada filan adamn gosterdigi beceriksizlik,
iradesizlik, korkaklik, karaktersizlik veya hiyanetin sonuglarim c¢ocuklanin gozii 6niinde
canlandumalidir (Tarih dersi, 10.madde, 1930, 5.129)”. ©...Ogretmen bazi tarih olaylanini sinifta
ogrencilere basit bir sekilde dramatize ettirecegi gibi, bunlar iizerine ¢ocuk dilinde yazilmus
piyeslerden kisa sahneleri de temsil ettirecektir (Tarih Dersi, Agiklamalar, 23. madde, 1948,
s.134)...”, “.. Bilhassa ilk devrede siniftan baglayarak okulun etrafindaki yapilarin, sokaklarin
ve okul ile ev arasindaki yerlerin kumda kiigiik dl¢lide canlandirilmasina 6nem verilmeli...”
(Cografya, Aciklamalar, 10. madde, 1948, s.140). “...Yurttaghk Bilgisi dersinde konunun
icyiiziinii Ofrencilere kavratmak igin onu en basit ve somut orneklerle canlandirmaya

calismalidir...” (1948, s.151).

1950°de Selahattin Coruh “Okullarda Dramatizasyon” adinda bir kitap yazar. Coruh, kitabinda
dramatizasyonun okullara girisi, Cocuk ve Dramatik etkinlikler, Ogretim ilkeleri ve
Dramatizasyon, Okul-Aile Igbirliginde Dramatizasyonun Rolii, Dramatik Gosteriler, Tiyatro,
Kuklalar, Karagoz, Radyo Temsilleri, gibi boliimlere yer verir. Tiirkiye’de tiyatronun disinda
dramatizasyonu vurgulayan ve dogrudan 6gretmenlere yonelik uygulama Srnekleri veren dnemli
bir ilk kitaptur.

1965’te de dramatizasyona yénelik yeni bir kitapcik Emin Ozdemir tarafindan yayinlanir;
“Uygulamalt Dramatizasyon” Ozdemir, giiniimiizde gelisen ve degisen egitim anlayisina es
deger olan dramatizasyon agirhkh yontemin cocuklarin Sykiinme (taklit) giiclerine dayanan
dogal bir dgrenme yolu oldugundan onlann yagaminda genis 6lgiide yer aldifn goriisiindedir
(Ozdemir, 1965 s.3). “Uygulamali Dramatizasyon” Milli Egitim Bakanhg’mn 6gretmenlere
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yonelik hizmet i¢i egitimi c¢aligmalarna yonelik olarak hazirlanmugtir.  Kitapgikta
dramatizasyonun tamumi yapilmug, parmak oyunu, sozsiiz oyun (pantomim), Oykiinmeler,
bagimli ve bagimsiz dramatizasyon gibi tiirlerinden s6z edilmis, ayrica belli bagli derslerden
Sosyal Bilgiler, Yurttaghk Bilgisi, Cografya, Tarih gibi derslere yonelik uygulama 6rneklerine
de yer verilmistir.

1969 ilkokul Programi’nda gocuklarn ilgi ve ihtiyaglari gbz oniinde tutulmak sarti ile okuma
etkinlikleri arasinda kitaplardan ve dergilerden hikdye, masal, roman, siir, temsil, doga
hikdyelerinin okunabilecegine ve bunlardan bazi parcalarin da dramatize edilebilecegine iligkin
tiimceler vardir (MEB, 1969 5.23). Zevk ve eglence amacinn birinci planda tutulmas: istenilen
bu ¢aligmalar yaminda birkag 6grencinin bir 0ykiiyl canlandirarak sinifta oynamasit ya da daha
kalabalik kiimelerce bir piyesin temsil edilmesi de yine ilkokulun egitsel etkinlikleri arasinda
yer almig bulunmaktadir (Oguzkan, 1983 5.235). |

1969 Tlkokul Programi’mn Tiirkge dersinin 6gretimiyle ilgili bélimiinde sozlii ve yazih
anlatimia jlgili aciklamalar arasinda su maddeler yer alir: “...6grencileri konusturma konusunda
kiiciik dramatizasyon galimalarimin da Onemli bir yeri vardir. Dramatizasyon ayrica belli
konularin bedenle canlandirilmas: igin de firsat hazirlar. Bu sebeple Ogretmen, ogrencilere
dinledikleri veya okuduklar1 bir hikdyeyi, sosyal bilgiler dersinde veya bagka derslerde
Sgrendiklerini hemen siifta temsil ettirmelidir. Bu ise daha ilk sinifta baglanmalidir. Burada
s6zii gegen dramatizasyon caligmalariyla yazii piyeslerin  temsil edilmesi birbirine
karigtinlmamalidir. Burada sézii edilen basit dramatizasyon galigmalari, gocuklarin kendilerini,
dinledikleri veya okuduklarnt seylerde gecen sahluslarin yerine koyarak bir olay: temsil
etmeleridir. Ogrencilere karagoz, kukla oyunlan oynattirmak ve yazili piyesler temsil ettirmek
de serbest konugmay: gelistirecek birer egitim yoludur. Simf ve okul miisamerelerinde
bunlardan yararlamlabilir. Karagéz ve kukla gekilleri yapmak, perde kurmak, resim-i§
derslerinde oynanacak oyunlarn 6grenciler tarafindan yazilmasi da yazma galigmalarina olanak
hazirlar. Bazen, bir konunun sadece hareketlerle ifade edilmesi ¢aligmalarina da yer verilmelidir

(MEB, 1969, 5.121,122).

1962 Ortaokul Programi’nda o6grencilerin gordiiklerini, okuduklanim ve diistindiiklerini
“temsil ile ifade etmeye” ¢aligmalar: gerektigi belirtilmistir. Bundan bagka Tiirkge dersinde
okunan pargalanin canlandirilmasinda ilkokulda kullamlan tiirlii teknikler arasinda “temsil
yoluyla canlandirma (dramatizasyon)” dan yararlanabilecegine deginilmis, Ogrencilerin

konusma yeteneklerinin iyi gelismesinde “karsilikli konusma, anlatma, miinakaga ve hikaye
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etme sekillerinden baska dramatizasyon calismalarinin da 6nemli rolii” ne isaret edilmigtir

(Oguzkan, 1983:236).
1980’1 Yillar Sonrast Canlandirma Odakh Caligmalar

Tiirkiye’de yaratici dramanin ¢agdas anlamda baslangict Prof. Dr. Inci San ile Tamer
Levent’in bir araya geldigi ilk bulugsma olan 1982 yilina kadar uzamr. Bu durum bundan
oncesinde yapilan kiiciik erimli caligmalar olsa da alanin akademik bir ortamda ele alinmasina
karar verilen bir zamanlamay: icerir. Bu nedenle bu tarih ya da bu bulusma bir ydniiyle

Tiirkiye’de egitimde yaratic1 drama hareketinin de baslangicim olusturur.

Tamer Levent, Devlet Tiyatrosu’nda bir devlet tiyatrosu sanatgisidir ve konservatuar tiyatro
boliimiinde okudugu yillarda kendi Ogretmenlerinin oyunculuk egitiminde sadece onlarin
dogrularimin gegerli olmas: anlayisina karsi ¢ikoustir. Bu nedenle oyunculuk egitimi ve
yontemleri iizerine Ingilizce bazi kitaplar: okumaya baglamugstir. Londra’ya giden bir arkadasina
John Hodgson’un “Improvisation” baglikl1 kitabim 1smarlar, arkadas: ise yazann “The Uses Of
Drama” kitabim1 da getirir. Levent, bu siiregten sonra oyunculuk egitiminde yaraticilik
yontemlerine odaklanir. Oyuncu adaylarimin pedagojik yaklagimlan ve teknikleri ile
dogaglamanin yontemsel degeri iizerinde durur. O yillardan sonra Levent, dgrendiklerini amator
tivatrocular ile deneysel olarak uygulamaya bagslar. Dorothy Heathcote’nin anlayisi ile bu
donemde kargilagir. Yaptig: ¢aligmalar: anlatmak, paylasmak istedigi pek ¢ok kisiden bekledigi
ilgiyi gérmedigi gibi kendisi romantik, naif bir sanat¢1 olarak degerléndilﬂir. Y 1982°dir ve
Ankara’da Ankara Universitesi Egitim Bilimleri Fakiiltesin’de bu tiir ¢calimalann yapildig

beklentisiyle o zaman dogent olan Prof. Dr. Inci San ile tamgir.

Prof. Dr. Inci San, Ankara Universitesi Egitim Bilimleri Fakiiltesi Giizel Sanatlar Egitimi
Anabilim Dali Bagkamdir ve akademik caligmalarinin agirthgimi gocukta, yetiskinde ve
sanatgidaki yaratiliciik konusu olusturmaktadir. San, bir egitimbilimi alam olarak sanat
egitiminde, sanat yoluyla eitim ve yaraticiigin gelisiminde de etkili yontemler iizerinde
durmakta, aragtirmalar ve uygulamalar yapmaktadir. Kendi deyisi ile yaratilicihigi gelistiren bir
yontem ve sanatsal egitimin de bir pargasi olarak dramatizasyon kavramu ile ozellikle 1982
yihindan bu yana birlikte emek verdikleri Tamer Levent ile ilk bulusmalaninda tamgwr. O
donemdeki yaygin kullamimu ile dramatizasyon kendisi igin yeni ve inandirici bir boyuttur (San,

1990, s.3).

Bu ilk bulugsma yine kendi deyisleri ile 4 saatlik bir konusma ile baglar ve Inci San, egitim
bilimlerinde 6grenimlerine devam eden oOgrencilerden bir grup olusturarak 3 yil siireyle
egitimde drama caligmalarina ilk olarak akademik ivme verilmis olur. 1985-86 yilinda Sanat
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Kurumu Deneme Sahnesi'nde Ankara Universitesi Egitim Bilimleri Fakiiltesi dgrencileri ve
amatdr tiyatroculardan kurulu bir grup ile 3 yil boyunca yaratici oyunculuk ve dramatizasyon
cahgmalari yapilmis, Hacettepe Universitesi Cocuk Gelisimi ve Sagligi boliimiinde seminer
diizenlenmis, Ozel ilk adim Ilk6gretim Okulu’nda 6gretmenlerle hizmet ici egitim etkinlikleri
gerceklestirilmigtir. Bu  calismalanin  uygulama boyutu Tamer Levent tarafindan

gerceklestirilmistir.
Uluslararast E itimde Yaratict Dfama Seminerleri

Tiirkiye’'de egitimde yaratici drama alaminda s6z edilmesini saglayan bu oncii iki insan, bu
caligmalardan edindikleri birikimlerinden de yola ¢ikarak 1985 yilinda Ankara’da ilk olarak
“Uluslararas1 Egitimde Dramatizasyon” seminerini gergeklestirirler. Bu nedenle 1985 yili
yaratict dramanin Tiirkiye’deki ¢agdas kullanimimin kamuoyuna agilmasi yoniinden baslangig

yili olarak da amldigt yildur.

Ankara’da 29 Nisan ve 3 Mayis 1985 tarihleri arasinda ilk kez gerceklestirilen 1. Uluslararas:
Egitimde Dramatizasyon Semineri’nde egitimde yaratici dramamn bilinen “dramatizasyon”
kavramindan farkli ve c¢agdas anlamuna yonelik genel bir bilgilendirme yapilmasi
amaglanmustir. Dogaglamamin sanat egitiminde ve genel egitimde kullamm hakkinda ilk
izlenimleri olusturmada, bu seminer ¢ok bagarili olmustur. 5 giin boyunca siiren seminerde
atdlye ¢aligmalari, konferanslar ve agik oturumlar gerceklestirilmistir. Seminerde Berlin Giizel
Sanatlar Yiiksek Okulu Oyun ve Tiyatro Pedagojisi Enstitiisii’nden b&liimiin kurucusu Prof. Dr.
Hans Wolfgang Nickel, Marlies Krause ve Koln Spor Akademisi’nden Wolfgang Tiedt ve
Tamer Levent atolyeler yonetmisler, Inci San, Abdiilkadir Ozbek, Cahit Kavcar, Ozdemir
Nutku, Yudmaz Onay, Giilsen Karakadioglu, Ciineyt Gokger, Neriman Samurgay, Ertugrul
Ozkok ve Erkan Akin da konusmalan ile yer almistir. Bu seminer yaklagik 400 katilunciya
ulagmus ve egitimde yaratici drama alanma yonelik olarak yogun bir ilginin olugmasina katki
saglamigtir. Seminerin tiim dokiimantasyonu Berlin Giizel Sanatlar Yiiksek Okulu Oyun ve
Tiyatro Pedagojisi Enstitiisii Bagkami Prof. Dr. Hans Wolfgang Nickel ve Marlies Krause
editorliigiinde Berlin Eyaleti Oyun ve Tiyatro Birligi Yayinlart arasinda Spiel und Theater
(Tiyatro ve Oyun) serisi igerisinde “Spiel und Theater in der Tiirkei” (Tiirkiye’de Oyun ve
Tiyatro) bashif ile yayinlanmistir (Nickel ve Krause, 1986),

San, ¢ok sonralart bir seminerin agilig konugmasinda bu durumu “...Tiim yonleri ile egitime
yaklagtigimuzda, bircok bakimdan diledigimiz boyutlarda yenilesemedigimizi goriiyoruz.
Giiniimiiziin gereklerinden, hatta Cumhuriyetimizin ilk yillarinda 6ngoriilmiis, biiylik boliimii

uygulamaya konulmus kimi konseptlerin de gerisinde kaldifumzi gorebiliyoruz. Ezberci
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Ogretim sistemi, herkesin yakindigi bir olgu, yaraticilik ise dillerden diismeyen bir kavramdir.
Bu nedenle egitimde yaratici kisi nasil yetigir sorusu, pek ¢ogumuzu ilgilendiriyor. Bu
baglamda, eski Ogretim yontemleri yerine daha cagdas hangi yontemler konabilir diye
sordugumuzda, karsimiza ¢ikanlar aktif 6gretim yontemi, rol oynama, dramatizasyon ve nihayet
egitimde yaratici drama gibi etkin yontemlerdir. 1982’de Ogretim kadrosunda bulundugum
Egitim Bilimleri Fakiiltesi’ nde sosyal bir etkinlik olarak yasama gecirilmis olgusu, yagayarak,
yaparak dgrenme siirecidir. Kendini tanima, karsidakini tanima, birbirini anlama, dogaglama ve

yaratma gibi agamalari i¢erir” (San, 1993) tiimceleri ile aktarir.

16-20 Kasim 1987 tarihinde yapilan ikinci uluslararasi seminerin sonug bildirgesinde Tiirk,
Ingiliz ve Alman uzmanlarin ortak goriiii s6yledir: “Tiirkiye’de yaratici drama konusunda iist
diizeyde bir kuramsal diigiince varhigi bulunmaktadir. Uygulama alaminda pilot ¢aligmalara
baglanmustir. 1987 seminerinde katihmcilanin sayica coklugu, geldikleri meslek ve ilgi
alanlanndaki yaygmnlik bu alanlar ve disiplinler arasindaki canli, devingen, yogun ve
zenginlestirici etkilesimin varligi memnunluk vericidir”.

13

Seminer sonunda uzmanlarca belirlenen sonug ve onerilerden bazili goyledir: “...Yaratict
Drama caligmalari, insan varligim yaratici kilinmasi, yeni kusaklanin gelecege hazirlanmasi,
daha nitelikli insan yetisimi, daha nitelikli istemlere yonelebilmesi igin evrensel bir
gereksinmedir. Gerek Tirkiye’de gerek bu calismalarin ¢oktan kurumsallagsmus bulundugu
iilkelerde, kuramsal tartigmalarn ulusal ve uluslararasi diizlemlerde canlhilifini korumasi,
kiiltiirler aras1 bir bakig acist geligtirilmesi yoniinden de gereklidir... Demokratiklesme siireci
i¢inde ilerlemeler kaydeden Tiirkiye’de egitimde yaratict dramanin, bu siirece katkilari da g6z
Oniine alinarak bir an dnce kurumsallagtirimas: gereklidir... Tiirkiye’de seminerlere devam
edilmelidir... Baglangi¢ i¢in kisa ve uzun vadeli hizmet i¢i egitim programlar ile yaratici drama
calismalanm yiiriitebilecek elemanlar yetistirilmelidir... Yaratici drama ve tiyatro egitbilimi
alaninda Federal Almanya ve diger Avrupa iilkeleri ile yaymn ve gesitli belgelerin miibadelesi
gerceklestirilmelidir. Ceviri etkinligine de en kisa siirede yer verilmelidir... Uluslararas: eleman
miibadelesi gerceklestirilmelidir... Sonug¢ olarak seminer egitimde yaratici drama alaninn
terminolojisi, felsefesi, insan varligina katkilar1 ve pratiginin genigce tartigildig ¢ok yararh bir

forum’u gergeklestirmistir...”

“...Dramatik durumlarin ¢ok yonli incelenmesine ve deneme-yamlma yoluyla yeniden
canlandinlmasi esasina dayal: olan drama caligmalaninda, temel veriler katilimcilarin sosyal
psikolojik ve kiiltiirel etkilenmeleri, yasam deneyimleri ve gozlemleri ile edinmis olduklart bilgi

birikimlerinden olusmustur. Bu elde edilen veriler sayesinde ulasilan yorumlarla, yaraticihigin
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temelleri hakkinda ortak goriislerin olusturulmasina ¢alisilmugtir. Ayrica ifade, iletisim ve
etkilesim alanlarinda yaraticilifin, Orgiin ve yaygin egitimde, sanat¢i egitiminde ve sanatsal
yaraticilifin yeniden boyutlandirilmasindaki 6nemi, seminer siiresince uygulamall ve kuramsal

olarak ele alimip tartigilmugtir...”

Egitimde Yaratict Drama kavramimn tanunmasi ve yayginlagsmasi bu seminerden sonra
Ankara’da daha da hizlanmus ve 17-23 Nisan 1989 tarihleri arasinda diizenlenen iigiincii
seminerin ¢esitli vzmanlik alanlarina y6nelik olarak yapilmasim saglamustic. Bu seminere
donemin Milli Egitim Bakan1 Avni Akyol 1989 yilinda “Giin Baghyor” adli TV programinda, o
hafta siirmekte olan seminerden bir kesit izleyip, bu ¢alismalarin ¢ok onemli oldugunu belirtmig
ve kendisine sorulan “Bu ¢aligmalanin egitim sisteminde yer almasma ne dersiniz? sorusunu
“...Mutlaka yer almali. Bunun igin s6z veriyorum” biciminde yamtlamig ve egitimin bu

yontemle gerceklesmesi dogrultusunda ¢alismalar yapilacagina iligkin goriislerini sunmusgtur.

Ankara Universitesi Egitim Bilimleri Fakiiltesi’nde (ve Egitim Bilimleri Enstitiisii’nde)

Yaratic1 Drama ve Diger Akademik Cahsmalar

Birinci seminerin yapildig: yilin (1985) aym aylarinda Ankara Universitesi Egitim Bilimleri
Fakiiltesi’nde Inci San damismanhginda “Aktif Ogretim Yontemlerinden Rol Oynama” basliklt
ve kuramsal icerikli yiiksek lisans tezi Ahmet Cebi tarafindan yazilmistir. Tiilay Ustiindag, 1988
yilinda Hacettepe Universitesi’nde “Dramatizasyon Aguhkh Yontemin Etkililigi” bashkl
yiiksek lisans tezini yapmugtir. Bu ¢aligmalarin Tiirkiye’de dramatizasyon ve rol oynamaya
iliskin kuramsal ve uygulamaya dayali olarak yapilan ilk lisansiistii tezler olduklar
goriilmektedir (Cebi, 1985, Ustiindag, 1988).

Bu ilk caligmalardan sonra Tiirkiye’de 2008 yilma kadar lisans iistii diizeyde yiiksek lisans ve
doktora ¢aligmasi olarak 78 tez ¢aligmasi yapilmus, bu tezlerden 67’si yiiksek lisans tezi, 11’1 de
doktora tezi olarak gerceklestirilmistir'’. Bu tezlerin genel baghklari “Yabanc Dil Egitiminde
Yaratici Drama, Matematik Egitiminde Yaratict Drama, Tiirk¢e Egitiminde Yaratici Drama,
[Ikdgretim Hayat Bilgisinde Yaratici Drama, Sosyal Bilgiler, Cografya Dersi anlatimunda
Yaratici Drama, Zihin Engellilerde Yaratici Drama, Resim-Is Egitiminde Yaratict Drama,
[Ik6gretim Fen Bilgisinde Yaratict Drama, Yaratic1 Yazma, Miizik Egitiminde Yaratict Drama,
Okuloncesinde Yaratict Drama, Oyun, Tiyatro, Dramatizasyon, Polis Egitiminde Yaratici
Drama, Sanat Egitiminde Yaratici Drama, Din Kiiltiirii ve Ahlak Bilgisi Egitiminde Yaratici

Drama, Miize Caligmalarinda Yaratict Drama, Sosyal Bilgiler Dersinde Yaratict Drama, Insan

! Tiirkiye’de egitimde yaratic drama konulu yapilan tezlerin incelendigi bir arastirma devam etmekte
olup, yakin bir zamanda yayinlanacaktir.
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Haklari, [letisim Becerileri, Yaraticilik, Empati, Atilganlik, Sézel ve Yazih Ifade Becerisi,
Beden Dili” bigiminde olugmustur.

Bunlarin disinda Ankara Universitesi Egitim Bilimleri Enstitiisii Yaratict Drama Bilim
Dalr’nda bitirme projesi olarak 2008 yilina kadar yaklasik 40 calisma gerceklestirilmistir. Bu
caligmalarin cogunlugu egitimin degisik kademelerinde yer alan dersler ve kazammlarina
yonelik olarak ve daha ¢ok yaratict dramanin yontem boyutuna odaklandig ileri siiriilebilir. Bu
cabismalardan bazilanmin da bashg soyledir: “Kiz Yetistirme Yurdunda Kalan Genglerin
Ozsaygi ve Yalmzhk Duygusuyla Basetme Diizeylerini Yaratici Drama Yéntemiyle
Gergeklestirme, Kiz Cocuklaimin Okula Devamimin Saglanmasinda Yaratict Dramadan
Yararlanma, Yaratici Drama ve Yaratic1 Yazma, [lkégretim 1. Kademede Siuf I¢i Kurallarinin
Belirlenmesinde Yaratici Drama Yonteminden Yararlanma, Matematik Dersinde Yaratict
Drama Dersi Etkinliklerinden Faydalanma, Yaratict Dramanm Iki Boyutu, Polis Akademisi
Giivenlik Bilimleri Fakiiltesi Oprencilerine Yonelik Yaratict Drama Yéntemi ile Empati
Becerisi Kazandirabilme, Sokakta Dramatik Etkinlikler, Orta Ogretim Ogrencileriyle Ahlak
Felsefesinin Temel Kavramlarimin Yaratict Drama Yoluyla Islenmesi, Yaratict Drama Yéntemi
ile Mitolojik Bir Oykiiden Yola Cikarak Oyun Metni Olusturma ve Gosteri Hazirlama, Bir
Oykiiyii Yaratict Drama Yontemi [le Oyunlastirma, Egitim Fakiiltelerinin Simf Ogretmenligi
Programinda Yer Alan [lkogretimde Drama Dersinin Degerlendirilmesi, [Ikogretim Ugiincii
Simf Oprencilerinin Sosyal Beceri Egitiminde Yaratici Dramamin Etkisi (Afyon [li Ornegi),
Cocuklugu ve Biiyiikliigii Anlamak™- Anne Baba Farkindalifi Gelisiminde Yaratici Drama
Yénteminin Kullanilmasi, Yaratict Drama Yoluyla Ilkogretim 5. Suf Ogrencilerinde Otizm
Hakkinda Anlayis Olusturma, [lkogretim 2. Smmf Ogrencileriyle Yaratici Drama Yéntemini
Kullanarak Bir Oyun Sahneleme, Yaratici Drama Yoluyla Atilganlik Egitimd, Yaratict Drama
Yontemiyle Dogaglama Performans Ogretimi, Ergenlerin Ozsaygi Diizeyi ile Yaratict Drama
Yonteminin Iliskisi, Yeni Olusturulan Takimlarda Takim Bilincinin ve Performansimun
Gelistirilmesinde Yaratici Dramanin Kullaniimasina Yonelik Uygulama Plani, Cok Yonli Zeka
Etkinlikleriyle Desteklenen Yaratict Drama Uygulamalarinin Yapilandirmac: Yaklasim le
lNliskisi (Hayat Bilgisi, Sosyal Bilgiler, Fen ve Teknoloji Ders Ornekleri), Yaratict Drama
Yontemiyle Ya;ana Yazma Etkinlikleri, Opera, Bale, Cocuk Oyunu ve Modem Dans
Eserlerinde Yaratict Drama Tekniklerinin Kullanilmasi, Ekip Caligmasi1 Egitiminde Yéntem
Olarak Yaratici Drama, Yaratic1 Drama Yontemiyle Matematik Dersinde Problem Cézme, Okul
Oncesi Dénemde Yaratict Drama Yontemiyle Fen Egitimi “Yeralt: Projesi, Yaratici Drama
Yontemi Ile Ergenlerde Iletisim Becerileri Gelistirme Egitimi, Yaratici Drama ve Masallar,

Rehberlik ve Psikolojik Danigma Hizmetlerinde Yaratict Dramanin Yéntem Olarak Kullaldig:
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Ana — Baba Okulu Egitim Projesi (Ankara’da Psikolojik Danigsmanlarla Yapilan Bir Uygulama),
5-6 Yas Grubu Cocuklarina Karayolu Tagitlart ve Trafik Kurallarimn Ogretilmesinde Yaratici
Dramamn Yontem Olarak Kullailmasi, Yabanci Dil Ofretiminde Yaratici Dramanin
Kullanilmasi, Okul Oncesi Dénemde Yaratici Drama Yoéntemiyle Fen Egitimi “Su Her Yerde”,
Yaratict Dramadan Sahneye: Baharin Gelisi Ritiieli, Hidrellez, Yaratict Drama Ile Oyun Bilgisi,

Kisileraras: Sorun C6zme Becerilerinin Yaratict Drama Yontemi ile Ogretimi...”.

27-28 Nisan 1989 tarihlerinde Ankara Universitesi Egitim Bilimleri Fakiiltesi’nde “Aile,
Evlilik, Cinsellik, Ana-Baba Olmak, Egitsel ve Psikolojik Coziimiemeler” baghikh ayri bir
seminerde egitimde yaratic1 drama ¢alismalan da etkin olarak yer almis ve bu seminerde Inci
San, Tiirkiye’de uzun yillar bagucu kaynak olarak kullanilacak olan “Egitimde Yaratic1 Drama”
baslikl: bildirisini sunmus, aym bildiri, 1990 yilinda Ankara Universitesi Egitim Bilimleri
Fakiiltesi Dergisi’nde ve aym yil Alman Kiiltiir Merkezi tarafindan yayimlanan “Ankara’da
Yaratici Drama” baghikh kitapgikta yayimlanmastir (San, 1990). Bildirinin Tiirkiye agisindan
onemi drama sozciigiiniin gerek kok anlami gerekse dramanin ve yaratici dramamn tarihgesi,
tiyatro ile iligkisi, yaratici dramanin asamalari ve belirli temel kavramlar agisindan bir ilki
tasgtmas1  olmustur (San, 1990). Aym yil Esra Omeroglu, Hacettepe Universitesi'nde
“Anaokuluna Giden 5-6 Yasindaki Cocuklarin So6zel Yaraticiliklarimin Gelisiminde Yaratict
Drama Egitiminin Etkisi” baglikla ¢aligma ile yaratici drama adiyla ilk doktora tezini yapmustir
(Omeroglu, 1990).

1990 yilinda egitim bilimleri ve yaratici drama alaminda yasanan ilklerden biri; Ankara
Universitesi Egitim Bilimleri Fakiiltesi kurulusunun 25. yili nedeniyle Egitim Bilimleri 1.Ulusal
Kongresi’ni 24-28 Eyliill 1990 tarihinde diizenlemesidir. Kongrede yer alan giizel sanatlar
egitimi alani igerisinde yaratict drama igerikli bir bildiri sunulmus ve komisyon raporunda da
yaratica drama alanina iligkin goriiglere yer verilmistir. Bu gériislerden biri: “...Ozellikle 2000°li
yillara yetigecek yaraticy, iiretken, katihimci, demokratik insan modelinin gelistirilmesinde, ileri
iilkelerde benimsenmis bulunan ¢agdag bir egitsel yéntem ve arag olan yaratict drama/egitsel
dramanin egitimin tiim kademelerine girmesi; devletce ve Gzel kuruluslarca desteklenecek
kuramsal aragtirmalar ve yiiriitilecek uygulamali cahgmalarla yayginlastirilmasmin
saglanmasi... Egitim Bilimleri Fakiiltesi Giizel Sanatlar Egitimi Anabilim Dal: tarafindan ayn
ayn gocuk yaymlan ve egitimde drama konularinda birer seminer diizenlenmesi...” biciminde
yer almugtir. Bu Onerilerin zaman igerisinde gerek adi gecen kurum gerekse Cagdas Drama

Dermegi tarafindan gercgeklestirildigi goriilmektedir (Alkan, 1990, San, 1990, s.78).
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1990 yilinda Ankara Universitesi Sosyal Bilimler Enstitiisii Giizel Sanatlar Egitimi Anabilim
Dalr’nda “Yaratict Drama” adiyla ilk yiiksek lisans dersi agilmis ve ders Prof. Dr. Inci San ve
Tamer Levent tarafindan yiiriitiilmiigtiir. 1991 yilinda Sibel Giineysu, Okuldncesi Egitim ve
Yaygmlastirilmas1 Semineri’nde “Egitimde Drama” baglikit bir bildiri sunmus ve bu bildiride

dramanin bir yagam felsefesi oldugunu vurgulamugtir (Giineysu, 1991).

1997 yiinda YOK Egitim Fakiilteleri’nin Yeniden Yapilandirimasi programunda sinif
opretmeni ve okulncesi Ogretmeni yetistiren boliimlere “lkogretimde Drama” ve
“Okul6ncesinde Drama” derslerine zorunlu olarak yer vermistir. 2007 yihinda yapilan
diizenleme ile de bu program yenilenmis ve ¢ogunlugu drama adiyla bu boliimlere ek olarak,
Sosyal Bilgiler Ogretmenligi, Tiirkce Ogretmenligi, Beden Egitimi Ofretmenligi, Yabanci Dil
Ogretmenligi gibi alanlarda da zorunlu tutmustur.

1999 yilinda Ankara Universitesi Egitim Bilimleri Enstitiisi’'nde Giizel Sanatlar Egitimi
Anabilim Dali’na bagh olarak “Tezsiz Yaratic1 Drama Yiiksek Lisans” programi agilmustir. Bu
program bugiine kadar 70’e yakin mezun vermis, program 2007-2008 egitim ve 6gretim yilinda
da Tlkdgretim Anabilim Dalx altinda tezli yiiksek lisans programina da baglamistir. 2006 y1linda
Anadolu Universitesi Egitim Bilimleri Enstitiisii’'nde Egitimde Yaratici Drama Anabilim Dali
kurulmus ve tezsiz yiiksek lisans programim yiiriitmeye baglamistir. Bu programin agilmasi ve
yiiriitiilmesinde Ali Oztiirk dnciiliik etmistir.

Milli Egitim Bakanhgi’nda Yaratic1 Drama Egitimine Yonelik Caligmalar

1983 yilinda MEB Yiiksek Danisma Kurulu Bagkanligi Tiirkiye’deki Giizel Sanatlar
Egitiminin Gelistirilmesine Yonelik Onerileri igeren bir rapor yaymlamistir Bu kurulda Inci San
da bulupmustur. Raporda oyun, dramatizasyon ya da dramatik etkinlikler adiyla gegitli 6neriler
de yer almustir. Bu Gneriler goyledir:

Yuva ve Anaokullaninda, yasamsal iligkiler ve buna bagh olarak temel bilgi ve beceriler,
dramatizasyon (oyunlastirma) gibi etkinliklerle kazandirilmaya ¢aligilmalhidir. Bu etkinlikler ses,
soz, boya-gizgi, dykii vb. ara¢ ve malzemelerin kullamldift yaratici etkinlikler bigiminde
diizenlenmeli; “egitimin bir biitin olarak tiyatrellesmesi” ilkesine uygun programlar
gelistirilmelidir (MEB, 1983, s. 1)... Tiirk¢e dersine ayrilmig 10 saatin 2 saati sozlii anlatim ve
dramatik etkinlikler olarak islenmelidir. Bu etkinliklere, Tiirk¢e dersi ile baglantils fakat kendine
Ozgii bir ders niteligi kazandinlmalidir. Okul o6ncesinde uygulanmas: ‘Tiyatral Egitimin
Anlayisr’ teme] egitimin 1. kademesinde de etkin bicimde siirdiiriilmelidir. Tiirk¢e derslerinin 2
saatinin “Sozlii Anlatim ve Dramatik Faaliyetler” olarak iglenebilmesi igin mevcut simif

ogretmenleri, hizmet i¢i egitimden gecirilerek bu etkinlikleri daha iyi yiiriitebilecek diizeye
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getirilmelidir (MEB, 1983, s. 2, 3)... Sozlii Anlatim ve Dramatizasyon dersi Tiitkge dersinden
bir saat alimp islenmelidir ve bu ders icin ders kitabi hazirlatitmalidir (s6.)... Ortaokullarda

Tiirkge derslerinde tiyatro bilgilerine, diksiyon ve dramatizasyon agirlikli olarak yer verilmelidir
(s.7).
Onceleri egitimde dramatizasyon, daha sonralan da egitimde yaratict drama seminerleri ve

egitimde/tiyatroda yaratict drama kongresi adiyla bu seminerler, 2007 yilinda kadar iki yilda bir,

bu yildan sonra da her yil olmak tizere 23 yildir yapilmaktadir. Hemen her seminer, “yaratici

oyunculuk”,  “dramamn insan yasamindaki &nemi”, “okuléncesi egitimde drama”, “amatér ‘
tiyatrolarda yaratict oyunculuk” “oyun yoSnetmeninin sahip olmasi gereken ozellikler”
“yabancilagma-yabancilagtirma”, “forum tiyatro”, “tiyatro sporu”, “...da diin, bugiin yarnin” gibi

yaratic1 dramamn gerek alan bilgisi gerekse disiplinler arasi 6zelligi nedeniyle gesitli konulara
odaklanmug ve Tiirkiye’de yaratici dramanin gelisiminde bir yoniiyle usta-cirak iligkisi
bigiminde ¢ok etkin olmustur. Bu etkileme ve yayginlastirma islevi giiniimiizde Ankara diginda

yapilan seminerlerle de devam etmektedir.

1991 yilinda sanat egitiminin baglica sorunlarindan séz edilen Tiirkiye’de Giizel Sanatlar
Egitimini Gelistirme Ozel IThtisas Raporu’'nda da drama, dramatik boyut gibi kavramlar
kullanilbmigtir Rapora gore sanat egitiminin fonetik, plastik ve dramatik boyutlar: arasinda
saglikli bir denge kurulamamaktadir (MEB, 1991, s. 14, md. 7). Sanat egitiminde dramamn
kendine 6zgii gok 6nemli bir egitim kolu ya-da dal olmasinin yam sira son derece etkili bir
efitim yontemi ve teknigi olarak da is gordiigii halde onun bu Ozelliginden heniiz
yararlanilmamaktadir (Md. 9, s. 14). Bu sorunlara yonelik gelistirilen neriler §oyledir:

“...Sanat egitiminin fonetik, plastik ve dramatik boyut ve tgeleri arasinda her zaman sagliklx
iligkiler ve dengeler bulunmasma ozen gosterilmelidir (Md. 8, s. 18)... Sanat egitiminde
“drama”ya insani 6zii ve toplumsallagma, kendine giiven saglama ve yasayarak Ogrenme
niteliklerinden otiirii, kendine 6zgii ¢ok onemli bir kol, bir egitim ydntemi ve teknigi olarak
yeterince islerlik kazandinlmahdir (Md. 9, s. 18)... Sanat, okul dncesi egitim ile ilk, orta ve
yiiksek ogretim diizeylerinde ‘ortak genel kiiltiir’ iin vazgegilmez bir pargasidir. Bu durum genel
sanat egitiminin, anaokullar ile ilk ve ortaokullarda oldugu gibi liselerde de zorunlu olmasim
gerektirir. Bu gereklilik Milli Egitim Temel Kanunu’nun 28. maddesinde de bir “amac¢ ve
gbrev” olarak acikca belirtilmigtir. Bunun geregi daha fazla gecikilmeden hizla yerine
getirilmelidir. Bu dogrultuda ilk adim olarak genel liselerde “segmeli” olan Miizik ve Resim
dersleri derhal ‘zorunlu’ hale getirilmeli. Tkinci adim olarak da yine aym dersler tiim mesleki ve

teknik liselerin programlanina zorunlu dersler olarak konulmalidir. Ugiincii adim olarak da
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se¢meli “Drama” derslerine yer verilmelidir (Md. 1, s. 20)... Okul oncesinden itibaren genel
sanat egitimi kapsaminda drama etkinliklerine biyilk onem verilmelidir. Ilkokul ve
ortaokullarda drama agirlikl sanat etkinlikleri ve dersleri programlarda daha belirgin olarak yer
almahdir (Md. 8, s. 22 MEB, 1991)... Ortackul ve liselerde amatér sanat egitimi kapsamina
giren miizik, resim ve drama caligmalan ve etkinliklerinde yer alan 6gretmenlerin, beden egitimi
Ogretmenleri gibi 6 saatlik ek ders ficreti almalant saglanmalidir (Md., '8, s. 23)... Profesyonel
sanat egitimine iliskin Onerilerden biri tiim Ofretmen yetistirme programlarinda “drama”
zorunlu bir ders olarak okutulmalidir (Md 8, s. 24). Sanat egitiminin biitiiniiyle ilgili sorunlara
yonelik olan onerilerde de Anadolu Giizel Sanatlar Liseleri'nin Drama béliimiinii de iceren

“Cergeve Bolim Programlan” hizla Talim ve Terbiye Kurulu”ndan gecirilmelidir (Md. 5, s. 25).

Raporlart karsilagtirmali olarak degerlendirdigimizde, 1983 tarihli rapor, dramamn sdzciik
olarak kullamildigi, baz1 derslerde yontemsel yer verilmesi gerektigi, etkinlikler acisindan da
dramanm onemli etkinlik dali olabileceginin kabul edildigi bir rapordur. 1991 raporunda ise
dramanin genel egitim ve sanat egitim igerisinde genis kapsamli bir 6grenme alat oldugundan
s6z edilmis ve Onemi vargulanmistir. Rapora gére drama’min niteligi, insancil 6zii olan, bireyin
toplumsallagmasim ve kendine giiven duymasim saglayan, kendine 6zgii bir egitim yontemi
olugudur. “Drama”nm Ogretmen yetigtiren tiim programlarda zorunlu bir ders olmasi gerekliligi

{izerinde durulmusg olmasi, raporun dnemli boyutlarindan biridir.

1998 yilinda Milli Egitim Bakanlig: Talim ve Terbiye Kurulu Baskanligt Eylil 1998’de
IIk6gretim Okullan Se¢meli Drama Dersi 1-2-3 Ogretim Programuin: yaymlamigtir, 1999 yilinda
Milli Egitim Bakanlifi bu programa paralel olarak dgretmenlere ydnelik Drama 1 baglikl: ve
hemen hemen tamamu drama iginde olmayan Ogretmenlerin olusturdugu bir yazar grubu
tarafindan kitap yaymlanmistir. Kitabin dil, bilim, egitsel, gorsel tasarim denetiminde Inci San,
Tamer Levent, Ayse Cakir Ithan, Ayse Okvuran, Tiilay Ustiindag, H.Omer Adigiizel gibi drama

uzmanlan gorev almstir.

Milli Egitim Bakanligi Okul I¢i Beden Egitimi, Spor ve Izcilik Dairesi’nin talebi ile Izci
liderleri ve yaz-kig kampi liderleri ile 2003 yilindan beri ¢aligmalar yiiriitilmiis ve bu alan ile
yaratict drama iligkisine yonelik ¢esitli projeler gerceklestirilmigtir. Bu tiir ¢cahiymalar devam
etmektedir. Tiirkiye’de Milli Egitim Bakanligi 2005 yilindaki ve sonraki yillarda yapilan
egitimde reform caligmalannda tiim ilkogretim ve ortadgretim programini yenilemis, ¢ok yonlii
zeka ve yapilandirmaci egitim anlayisina uygun olarak uygulamaya baglamustir. Yaratici
dramanin bir yontem ve ders olarak biiyiik bir oranda bu programda yer aldifini goriiriiz. Bu

O6nemli bir gelismedir. Ancak bu gelisme bu tiir dersleri ve yaratici drama gibi aktif dersleri
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kimlerin yiiriitecegine iliskin de bir farkli durumu ortaya ¢ikarmistir, Tiirkiye’de Onemli dlgiide
bu tiir etkinlikleri yliriitebilecek Ggretmenler igin hizmet i¢i egitimler daha yogun olarak
yiiriitiilmeye baglanmistir.

Cagdas Drama Dernegi’nin Kurulusu

1985, 1987 ve 1989 yillaninda gerceklestirilen (¢ seminere katilan egitimciler,
egitimbilimciler, gocuk gelisimi uzmanlari, tiyatrocular, edebiyatgilar bagta olmak fizere degisik
mesleklerden olugan bir grup Tiirkiye’de egitimde yaratici drama alaninda galigan ilk ¢ekirdek
grubu da olusturmuslar ve 1987 bildirisinde de yer aldig1 bicimiyle bir araya sik sik gelerek
gerek kendi aralarinda usta ¢irak iligkisi bigiminde gerekse olanak bulunan okul ve kiiltiir
merkezleri gibi mekinlarda cesitli kiicik ¢aplh ve uygulama aguliklt seminerler
gerceklestirmeye baslamuglardir. Grup iiyeleri bir siire sonra sadece seminerden seminere
bulugsmak yerine dernekiesme yoluna giderek egitimde yaratict drama ¢alismalarnim Tiirkiye’de

daha genis kitlelere ulastirmak igin orgiitlenme karan vermislerdir.

Tiirkiye’de 6grenci ve bazi devlet memurlarinin derneklere kurucu liye veya iiye olmalarinm
yasak oldugu bir donemi yagamaktadir. Dernek kurmak da bir dizi biirokratik engelle miicadele
etmek anlamina gelmektedir. Biraz da hem o donemdeki baskici yagantilardan kaynakl olarak
hem de her zaman ilericiligi, yeniligi ve gelismeyi icinde barindiran, ¢agin kosullarina,
anlayisina uyan, gelismis ve uygar anlamlarindan Otiirli dernegin adimin bagina “Cagdas”
sOzciigii getirilmis ve boylece Cagdas Drama Dernegi, 5 Nisan 1990 yilinda Tiirkiye'de
egitimde ve tiyatroda yaratici dramayi bir yontem ve bagimsiz bir alan olarak gelistirmek ve
yayginlagtirmak amaciyla demokratik bir kitle orgiitii olarak resmen kurulmustur (Cagdas
Drama Dernegi, bir yoniiyle Inci San ve Tamer Levent bulusmas: nedeniyle 1982’de ve bir

yoniiyle de ilk seminerin yapildig1 1985 yilinda kurulmustur).

San, Cagdas Drama Dernegi’nin kurulmasina iligkin 5.Uluslararas: Egitimde Yaratici Drama
Semineri’nin agihiy konugmasinda “...Ikinci ve iiglincii uluslararasi seminerler, kavrarmn iyice
oturmasina yonelikti; egitimde dramamn yasamsal Snemine dikkat cekiliyordu. 1989°daki
iiciincli seminerden sonra, katilimcilar artik kuramsal bilgilere ulagmaya baglamiglar,
kendilerinin uygulamaya koyduklann yaratici drama c¢alismalarim sorgulama, irdeleme ve
dogrulama gereksinimini duyumsar olmuslardi. Artik bir uzmanlagma baglamis ve daha g¢ok
yayilma gereksinimi dogmusgtu. Bu gelismeler Cagdas Drama Dernegi’nin kurulmasina yol agt1”
goriislerini belirtir” (San, 1993).

Cagdas Drama Dernegi’nin gelistirmeye ve yayginlastirmaya calistifs egitimde yaratici drama
kavram Ingiltere’de Egitimde Drama (Drama in Education) olarak baslarmg, Amerika Birlesik
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Devletleri, Kanada ve Yeni Zelanda gibi iilkelerde de Yaratict Drama (Creative Drama) olarak
yaygmlik kazanmgtir. Kavramm Almanya’daki karsiliklart Canlandirmaci Oyun-Sahne Oyunu
(Darstellendes Spiel), Oyun ve Tiyatro Pedagojisidir (Spiel und Theaterpaedagogik). Kavram,
Tiirkiye’de dramanin hem yontem boyutunu hem de egitim ve sanat boyutunu kapsayan yaniyla
daha ¢ok “egitimde yaratict drama” olarak yerlesmis ve kullanilmaya baglanmigtir. Egitim,
sadece okullarda verilen egitsel etkinlikleri degil, tiim alan ve meslekleri kapsayan bir siirectir
ve bu nedenle yaratici dramanin basinda kullanilan egitim s6zciigii bu nedenle sadece okullarda

yapilan egitim odakli anlagiimamalidir.

Cagdas Drama Dernegi, yaratict dramamn bir yontem olarak kullanilmasi konusunda tiyatro
ve egitim iligkisini incelemekte, bu yontemin yaygmlastiriimast amaciyla yaratict drama
egitmenligi-liderligi kurs programlan, ulusal ve uluslararasi seminerler, kurslar, yayin,
konferans, damgmanlik, ders programlarinda yaratict dramamn kullamilmasi, yaratici drama
programian geligtirme, festival organizasyonlarn ya da festivallere katilum, akademik diizeydeki
bilimsel arastirmalar gibi ulusal ve uluslararasi etkinlikler tasarlamakta, uygulamakta ve
ger¢eklestirmektedir. Dernek ilerleyen zamanlarda alanda kurulmus ilk demokratik kitle orgiitii
olarak Drama egitmeni/lideri yetistirme gorevini de iistlenmis ve uyguladig1 programu siirekli
gelistirerek basamakli bir egitim programi olusturmus, bunun ilk uygulamalarmi da daha
sistematik olarak 1998-1999 yilinda uygulamaya baslamustir.

Cagdas Drama Demegi, yaratict drama egitimine yonelik ilk atdlye ¢alismasm da 2~7 Eyliil
1991 yiinda TED Ankara Koleji [lkogretim Bolimii Ogretmenlerine yonelik olarak
diizenlemistir. Bu atolye ¢aligmalar Inci San, Esra Omeroglu, Ayse Okvuran, H.Omer Adigiizel
yonetiminde ger¢eklestirilmigtir.

Cagdas Drama Demegi kurulduktan sonra ilk uzun siireli yaratici drama e§itimini ise
23.01.1992 — 28.05.1992 tarihleri arasinda diizenlemis ve bu atblyeye katilan 25 kisiye katilim
belgeleri verilmigstir. Ayrica 15-20 Subat 1992 tarihleri arasinda Milli Egitim Bakanliga Kiz
Teknik Ogretim Genel Miidiirliigii ve Hizmet I¢i Eitim Dairesi Baskanlignca Aksaray’da Kiz
Meslek Lisesi oOgretmenlerine verilen 47 no’lu Yaratici Drama kursuna yurdun gesitli
yerlerinden 20 6gretmen ve bir iist diizey yonetici katimiglardir. Bu kurs Dernek ile Milli
Egitim Bakanhg arasindaki isbirligine dayah ilk resmi kurs olma 6zelligi tagimaktadir. Kurs,
Inci San, H.Omer Adigiizel ve Ayse Okvuran tarafindan yiiriitiilmiigtiir.

19-26 Nisan 1992 tarihleri arasinda TOBAV, IATA tarafindan Antalya’da diizenlenen Diinya
2. Cocuklarin Tiyatrolant Festivali’ne Dernek iiyelerinden onbesi workshop yoneticisi ve

gozlemci olarak katilmislar ve calismalar yiiriitmiiglerdir. 2.Cocuklarin Tiyatrolan Festivali’nde
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yaratici drama etkinliklerine yer verme diisiincesi ile bu alanda Tiirkiye’de usta-girak iliskisiyle
yetisen yaratici drama liderleri ilk kez uluslararasi alanda Tiirk ve yabanci ¢ocuklarin katildig:

atolyeler yonetmiglerdir.

1-6 Haziran 1992 tarihlerinde Ankara’ya gelen Amerikali yaratici drama uzman Prof. Dr.
Nellie Mc Caslin, Dernek tarafindan konuk edilmis, Hacettepe Universitesi Ev Ekonomisi
Yiiksek Okulu Cocuk Saghgi ve Egitimi Boliimii’'nde ve Ankara Universitesi Egitim Bilimleri
Fakiiltesi Giizel Sanatlar Egitimi Anabilim Dali’nda lisans iistii egitim diizeylerinde temaslar
yapip workshoplar yonetmis, iiyeler icin de ayrica “6zel egitimde drama” ile “drama ve

edebiyat” konulu iki ayn ¢alismay: yiiriitmiigtiir.

1993 yihinda yapilan 5.Uluslararast Egitimde Yaratict Drama Seminerin agilisina dnemin
Milli Egitim Bakami Koksal Toptan da katilmug ve bir konugma yapmagtir. Toptan, yaptifl

&

konugmada “...yaratici drama yonteminin kalabalik siuflarda ve oOzellikle Ozel egitimde
olabildigince en iyi egitimi vermek i¢in en iyi yol oldugunu belirterek, yeter ki bunu
kullanabilelim, bu egitim yontemini Sgretmenlere iyi Ggretebilelim (San, 1993) goriislerini
belirtmigtir. Boylece ilk kez bir yaratici drama seminerinin agiligina bakan diizeyinde Milli

Egitim Bakanlifi’'ndan bir katilim da gerceklesmistir.

2005 yilinda Almanya BAG Spiel und Theater e.V’ye iiyeligi kabul edilen Cagdas Drama
Dernedi, Almanya disinda bir istisna iiye olarak bagka iilkelere iiyeligi kabul edilen tek
Dernektir. Dernek, aym yil yaptig1 tiiziik degisikligi ile aym zamanda Genglik Kuliibii statiisit
kazanmustir. Merkezi Avusturalya’da bulunan Uluslar arasi Egitim, Drama ve Tiyatro Ust
Birligi IDEA) ne de 2005 yilinda Cagdas Drama Dernegi iiyeligi kabul edilmigtir.

Cagdag Drama Demegi, 1990 yilindan beri yiiriittiigii ve Tiirkiye’de demokratik kitle orgiitleri
arasinda tek olan yaklasik 320 saatlik ve 6 asamadan olugsan  “Yaratict Drama
Egitmenligi/Liderligi” prograrm Milli Egitim Bakanlig1 Talim ve Terbiye Kurulu tarafindan da
onaylanarak resmi bir kimlige ulagmgtir. Cagdas Drama Dernegi, biraz da biirokratik engeller
nedeniyle biinyesinde kurdugu MEB Ozel Doga¢ Yaratict Drama Egitmenligi/Liderligi kurs
programumn bu cercevede yiiriitmektedir. Bu programda bugtine kadar 50’ye yakin bitirme

projesini tamamlanmusgtir.

Dernegin merkezi Ankara’dir. Istanbul, Izmir, Eskisebir gehirlerinde subeleri ve Adana,
Antalya, Aydin, Bursa, Canakkale, Denizli, Hatay, Kocaeli, Mugla, Trabzon, Sanliurfa ve Van
gibi 12 sehirde de temsilcilikleri bulunmaktadir. Yaklagik 450 iiyesi vardir ve bu iiyelerin biiyiik
cogunlugu iiniversite Ogretim iyeleri, egitim bilimciler, egitimciler, sanatg1 ve sanat

egitimcilerinden olugmaktadir. Dernek Tiirkiye genelinde bir donem igerisinde 1500 katihimciya
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yaratic1 drama egitimi vermektedir. Cagdas Drama Dernegi, sadece liderlik egitimi vermemekte
engelliler dahil olmak iizere ¢ocuk, ergen ve yetiskinlere yoénelik drama ¢alismalart ve projeleri
yiiriitmekte, kadin odakhi ¢aligmalara agirlik vermekte, ev kadinlan atblyesini 4 yildir
stirdiirmektedir. 2008 yilinda emekli erkekler projesi ile Ya/Da (yaratict drama atélyeleri)
kigisel gelisim atblyeleri de yliriitiilmeye baglanmustir. 2008 yih Eyliil ayi esas alinarak
S.agamay: bitiren lider adayi sayist donem sonu ile birlikte 635°tir. Bugiine kadar bu
programdan mezun olup projesini hazirlayan 54 kisi bulunmaktadir. 10 kisi daha 2009 baglangig

ayma kadar bitirme projelerini teslim etmis olacakiardur.

Cagdas Drama Demegi, uluslararasi boyutta hakemli olmak tizere yilda iki kez
yayinlanan “Yaratict Drama” dergisini ¢ikartmaktir. Dergide Tiirkge, Ingilizce, Almanca,

Fransizca makaleler yaymnlanmaktadir. Bugiine kadar 4 say1 yayinlanmstir.
Diger Calismalar

Deneme Sahnesi’ndeki calismalara katilanlardan Naci Aslan, 1984 yilinda kurdugu Olusum
Tiyatrosu adiyla amator tiyatro caligmalanina baglamus, daha sonralan Deneme Sahnesi’ndeki bu
caligmalardan etkilenerek tiyatrosunun biinyesine 1988 yilinda drama boyutunu da eklemis,
kurum bu yildan sonra Olusum Tiyatrosu ve Drama Atélyesi adiyla 1988 yilinda bagladigi
cocuklara yonelik drama ¢ahsmalanim: 1998 yilina kadar yiiriitmiistir. Olusum Tiyatrosu ve
Drama Ato6lyesi, 1998’den sonra ¢ocuklarla birlikte yetigkinlere de drama egitimi vermeye
baglarmgstir. Naci Aslan’in genel sanat yonetmenligini yiiriittiigli kurum giiniimiizde degisik
adlarla caligmalanim devam ettirmektedir. Kurum, 1999 yilindan beri her yil ulusal drama

seminerleri diizenlemekte, bu seminerleri kitaplastirmaktadir.

1-5 Arabk 2004 tarihinde Egitim Sen tarafindan gergeklestirilen 4.Demokratik Egitim
Kurultayi’nin raporlarinda sanat ve egitim baghg ile gerceklestirilmesi diisiiniilen 6nerilere de
yer verilmigtir. Bu raporda yaratict drama alamina iligkin su Onerilere yer verilmigtir:
“...Ogrencilerin &zgiivenlerini arttrmak ve onlari sanatsal yaraticihiga yonlendirmek igin
yaratici drama gahsrﬁalanna ders programlarinda yer verilmelidir. Okuloncesi egitimden
baglayarak yaratici drama derslerine ilkdgretimin tiim kademelerinde olmak fizere programda
yer verilmeli, 4 ve 5.simflardaki se¢meli ders konumundan zoruntu ders haline getirilmelidir.
Yaratic1 drama galigmalary orgiin ve yaygin egitimin her basamaginda bir 6gretim y6ntemi
olarak ve bagh bagina bir caligma alani olarak yer alabilmelidir. Ogretmenlerin yaratici drama
alaninda yetigtirilmeleri ve dgrencileri de yetistirebilmeleri i¢in bu alanda donamimli olmalar
gerekmektedir. Bu nedenle Milli Egitim Bakanlif1, yetkili sendika Egitim Sen ve yaratict drama
alaninda ¢ahgma yiiriiten Cagdas Drama Dernegi ile isbirligi yapilarak hizmet i¢i egitim drama
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programlart hazirlanmali ve tiim kademelerdeki gretmenlere segme yapilmadan sunulmalidir

(Egitim Sen, 2004, s. 590).
Sonug

Tiirkiye’de egitimde yaratici dramamn 1980°li yillardan sonra geligiminin, yaratict dramamn
dogdugu iilke ve dramanin yaygin oldugu Ingiltere, ABD, Kanada, Yeni Zelanda, Almanya gibi
iilkeler acisindan geldigi nokta onemli bir noktadir. Tiirkiye diginda yaratici drama ile
dgretmenlerin ve tiyatro odakli sanatgilann disinda hemen her meslek grubundan derinligine ele
alinan bagka bir tilke yapilan galigmalar incelendiginde goriilmemektedir. Gerek resmi egitim
programlarinda gerekse 6zel sektoriin egitime, kiiltiire ve sanata yonelik tim programlarinda
yaraticl drama bir yontem ve bir ders olarak yer almakta ve toplumun her kesiminden katilimei

bulmaktadir.

Tiirkiye'nin yaratict drama konusundaki deneyiminin uluslararasi drama, tiyatro alanina
yansitilmast gerekli bir durumdur (Dramanin gelisimine yonelik Tiirkiye’deki yakin tarih

¢alismas: devam etmekte olup, yakinda kitap olarak yayimlanacaktir).

Kaynaklar
Adigiizel, H.O. (2008). Egitimde Yaratict Drama (baskida). Natiirel Yayinlari. Ankara.
Kiigiiker, E. (Edt.) (2004). 4. Demokratik Egitim Kurultay:, Egitim Sen Yayinlari.Ankara.

MEB. (1983).Tiirkiye’de Giizel Sanatlar Egitimini Geligtirilmesine Yonelik Oneriler. MEB Yiik.
Dan. Kur. Bag. Ankara.

MEB. (1991).Tiirkiye’de Giizel Sanatlar Egitimini Gelistirme Komisyon Raporu. Milli
Egitim Bakanlig1 Talim Terbiye Kurulu Bagkanligi. MEB. Yayini. Ankara.

MEB. (1995). Ilkokul programi. Tiirkiye Cumhuriyeti Milli Egitim Bakanligi. Milli
Egitim Bakanlig1 Yayinlari, Ankara.

MEB. (1999). [lkégretim Drama 1. Milli Egitim Bakanlig1 Yayinlari, Ankara.

MEB. (2004). Drama. Anadolu Giizel Sanatlar Liseleri, Milli Egitim Bakanhigi

Yayinlari, Istanbul.

San, 1. (1990). Egitimde Yaratict Drama. Ankara Universitesi Egitim Bilimleri Fakiiltesi
Dergisi, 23 (2), 573-582, Ankara. Ayn1 Yayin, San, Inci. (1990). Ankara’da

Yaratici Drama. Alman Kiiltiir Merkezi Yayinlari, ss. 73-85, Ankara.

YARATICI DRAMA DERGISI



i
g 28 H.Omer ADIGUZEL

San, . ve Digerleri. (Edt.). (1990b). Ankara’da Yaratici Drama. Alman Kiiltir Merkezi

Yayini, Ankara.
San, I. (1990c). Giizel Sanatlar Egitimi Raporu. Ankara Egitim Bilimleri 1. Ulusal

Kongresi Degerlendirme Raporlari, Ankara Universitesi Egitim Bilimleri

Fakiiltesi Yaymian; ss. 75-78.

YAZ 2008, CILT1, SAYI 5




Creative Drama Journal
2008, Volume I, Issue 5

*

The Recent History of Creative Drama in Education in Turkey’

H. Omer Adigiizel’

Ankara University

Abstract

The recent history of creative drama in education in Turkey should be analyzed in two terms as
before and after the 1980s. Among the reasons for this is that the date when the two frontiers of
creative drama in Turkey came together is 1982 and that they made the existence of creative
drama, in modern sense, obvious in that date, contrary to what is thought to be true. The
development of some concepts as the techniques in creative drama, and the development of
creative drama in modern sense should not be considered together. This is one of the reasons
why the creative drama in Turkey is analyzed as the pre-1980s studies. The recent history of
creative drama in education in Turkey has been itemized chronologically as the studies of
Ankara University Faculty of Educational Sciences Department of Fine Arts Education,
Ministry Of National Education, the education programs applied since foundation of the
republic, the foundation of Modern Drama Association, and its studies, academic activities
realized, and the written thesis’ and projects on a post-graduate level.

Key Words:  Creative Drama in Education, Development of Drama in Turkey, Creative
Drama in Modern Drama Association

Introduction

The recent history of creative drama in education in Turkey should be analyzed in two terms
as before and after the 1980s. Among the reasons for this is, that the date when the two frontiers
of creative drama in Turkey came together is 1982 and that they made the existence of creative
drama, in modern sense, obvious in that date, contrary to what is considered to be true. From
this perspective, had that meeting not been realized, the recent history of creative drama in
Education in Turkey or the beginning story of it would have extended to much more later that

that date.

Until Dorothy Heathcote, it is observed that, the creative drama works were mainly text based,
and even if it might be considered as a start, the history of creative drama were evaluated in
different contexts in England where creative drama was born, in terms of techniques, and
creative drama associated concepts. Another reason why the creative drama in Turkey is
analyzed as the works before the 1980s features similar characteristics. The development of

some concepts as the techniques in creative drama, and the development of creative drama

in modern sense should not be considered together.
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The Traces of pre-1980s Creative Drama Activities

The fact that the concepts like; performance, dramatization, acting, improvisation, show,
school plays, which started with the republic period are confused with creative drama, or
mentioned as if they are same as creative drama, requires that this period should be considered
separately. Almost all of these concepts are connected to the creative drama; however, they have
different purposes and functions. Thus, explaining any of these concepts require a reference to
the creative drama too. However, it should also not be forgotten that, the works in the republic
period in which the first traces of acting was observed, should not be called as complete creative

drama.

Handling dramatization or dramatic activities in education, dates back to the last years of the
Otioman era. Baltacioglu put theatre in schools in Istanbul, and added ‘Historical
Performances” courses into curriculums of the Constitutional Period education. Besides, a
brochure is issued in Constitutional Period education called; “Using School Plays in Education”
and the relation between theatre and education was mentioned (Coruh, 1950:6). This sentence in
the brochure is meaningful: “No word can convey a meaning fully and efficiently as the face,
hand or body does”. Body language, facial expressions, mimics and gestures, in short, acting is
mentioned here. “School plays are not only beneficial for reading and writing, but also for
learning history, literature and other social studies” Baltacioglu states in the same bulletin (San,

1998).
Ismayil Hakk: Baltacioglu’s Conception of School Plays

The concept of school plays was first mentioned in the Turkish education history in the
regulations by the Ministry of Education cailed ““Using School Plays in Education” in 1915. In
the first part of this regulation which handles the relation between child and drama on a
educational and cultural basis, the relation between theatre works and education, and in the
second part, the information on how to execute drama works is provided. In the “Relation of
Shows to Education and Ethics” part, it was stressed that historical and ethical events can be
easily taught to the children with drama; information about the imitation instincts and creativity
of children was provided, and it was stated that drama is already present in the nature of the
children. It was stressed by the regulations that the drama courses are also the courses of
manners and knowledge. In the “Use of Performances in Education” part of the regulations, it
was proposed that the drama activities works should be performed by the children under the

supervision of their teachers, the necessary setting and accessories should also be prepared by
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the children in the painting or handicraft courses, after the preliminary researches are made
(Using School Plays in Education, 1915, Ozertem, 1979, s.22, Nutku, 1998, s71).

Children’s drama and school plays were reconsidered, after the declaration of the republic,
and in this period, Ismail Hakk: Baltacioglu dealt privately with school plays, and put forth
various ideas regarding the issue. For him, drama and stage works are of great significance for
developing and publicizing children’s creativity. According to Sevda Sener, who commented on
Baltacioglu’s ideas on school plays, in an article; these ideas are important since they are
presented in the form of an integrated thesis, in an authentic, and up-to-date style which are still
valid today, and they form a coherent unity with the education theory and proved to be
experimentally true. According to Baltacioglu, drama has an educational feature in ensuring the
development of the personal identity, revealing the creative power, and publicizing; thus it

should be utilized in education.

According to Baltacioglu, the drama to be utilized must be “core drama” Core drama, is
based on the conception that adapting western drama conception of the date to our culture
caused misunderstandings, and that stage, curtain, setting, costume, text, makeup are not the
elements that are added to the drama later. Actor is the most important element of drama. S/he
must grasp the dramatic reality and improvise. That is why the actor is the root of creation.
Actor is the one that will produce the dramatic reality. The actor produces this reality by
assuming the identity of the persona, producing the dynamism and dramatic meaning. Core
drama believes in the educational power of the art of drama. According to him, drama is the
exemplification of what is true to life. If we want to teach the truth by experiencing it, we can
utilize the art of drama. The information of life can be exemplified in a concrete way through
drama. The acting person in this exemplification recognizes the human relations, society
structure, norms and values. S/he not only obtains information, but also learns how to use it.
Drama helps conceiving the subjects especially such as history, sociology, philosophy and

aesthetics.
School Plays and Creative Drama

As it can be understood from Baltaciglu’s views, the concept of school plays is about using
the art of drama in school environment. The educational significance of drama is based on the
fact that drama is considered as a means of recognizing the life and developing an identity for a
child. That Baltacioglu argues that the actor is the main element of drama and that s/he should
grasp the text and improvise later, was sometimes considered to be the beginning of creative

drama in Turkey, and in most creative drama publications it was argued that Baltacioglu’s
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concept of school plays is the beginning of the realm of creative drama. Even though the realm
of creative drama includes participator-focused and improvisation based activities, it is also
process focused and covers a dimension of method in courses or an independent art form with
specific purposes and content. Although improvisation is mentioned regarding school plays, it is
still spectator-focused and the completion of child’s development is related to their connection
with the spectators. This situation and feature show that, despite having similar features, it only
has an indirect relationship with creative drama, even though school plays functioned as an

important accelerator in starting children’s drama in Turkey.
Traces of Acting in Education Programs

Handling dramatic performances as a means of education and expression in real sense, was in
the 1926 dated Primary School Education Program, in the principles of education in primary
school section of which performance-dramatic shows were admitted as fundamental. After this
date, dramatization activities in form of representation are partially mentioned in the primary
school and secondary school programs. It is proposed that especially the courses such as
Turkish, history, Physical Exercise courses are provided through this method (Coruh, 1950,
p47).

For example, the foreword section, article 4 of “Ministry of Education Primary School”
education program includes the sentence; “ A special value is attached to the painting —
handcraft courses, as a means of civilizing that will improve the skills of the student, ensure
their ability to express their ideas in a material form, and especially boost their success in other
courses.” ( 1930, p.4). The “History Course” program of the 4" grade includes, “... The early
stages of civilization. The lives of the pre-historic people will be represented with the pictures
and reading texts which will be prepared before the courses and the nomadic and tribal people

of today will be compared to the modern nations (Article 1, p.68).

In the 5% grade Civics courses, the sentences like; “The teacher will try to evoke the students’
attention to the civics subjects and to represent these subjects” (Article 9, p.151). In the 10®
Article, “while the subjects about the Independence War or Turkish Revolution is taught,
revolution monuments should be visited, thus the subjects should be represented in front of the
students’ eyes ( Article 10, p.151), “Photographs, paintings, statistics and banners should be
utilized to represent the civics subjects” and, “...The teacher will both show the paintings,
photographs of the historical figures, and represent them in front of the children’s eyes, and
utilize the paintings that illustrate the old way of life, cultural works, and thus try to make them

have personal views; the students will be asked to make paintings, representations and models
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from paper cardboard, and other materials, and will represent them this way...” (Article 19) are

included.

In the “Primary School Education Principles” section of the 1948 Primary school program, the

sentences below were included:

*“... The children should become accustomed to express what they see, read, think, through
representing. For example, two of the students assume the roles of the two children in the
reading book, and represent them in front of their friends. They do not necessarily memorize
the text. If they fully read the text, and grasped the meaning of it, each of them can represent
the children the situations of which are explained in the text. ( Article 10 b), (...) The courses,
excluding Knowledge of Life Course, (expressional courses), not only ensure a more
enlightened character for the other courses, and also it enables the students to gain reading,
writing, calculating, painting, forming, moving, and representation technique, with music...”
(Article 17. P.15).

“...The teacher will cause the children to express their observations freely, and speak in the
classroom, after s/he is convinced that the children acquired the necessary observations around
the subject. Compiling these talks and collecting the acquired information to the previous ones
come next. During the freely talking of the children and teaching the subjects this way,
representation tools such as experiments, , words, actions, games, acting, writing, numbers

and shapes (Article 3. P.42)".

“... Special importance will be attached to the relation between Knowledge of Life, Turkish,
Arithmetic, Painting, Writing, Music and Physical Exercise courses. These courses, which we
call expressional courses, will aim at representing the subjects of the Knowledge of Life
Courses, and ensuring that the students to gain their respective shares of knowledge and skills

(Article 13, p.44)”.

“... In making the students speak, dramatization activities also play a significant role, béside
talking, discussing, storytelling and discussing, which were mentioned before. Dramatization
also paves the way for certain subjects to be performed through the body. That is why; the
teacher should make the students dramatize in the classrooms what they have learned in the
History, Geography or other courses. This can be started in as early as the first grade. The
dramatization mentioned here must not be confused with performing the written plays. In these
simple dramatization activities, the students’ assuming the persons in the stories they read or
listened to, and representing the action is on focus. For example, one of the students who read

and listened to the story of an event experienced by two children, assumes the role of one of the
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children in the event, the other student assumes the other children and they represent the event
in front of their friends. The success of the students in such a representation depend on their
fully comprehension of the subject. By making the students represent certain historical figures,
teacher causes them to grasp the roles of the historical figures better. An example of beneficiary
representations is two children’s assuming an Eskimo boy and a desert boy, and telling their
ways of lives to the audience, in a class which has learned the lives of the Eskimos and the life

in the deserts (Article 8, Written and Verbal Expression, 1948, p.102-103).

“... Reading a clearly written story by representing (2 grade Turkish, Article lc, 1930,
p.115), “dramatizing and acting a simple story (3rd Grade Turkish, Article 1d, 1948, p.117).
“S/he should represent the inaptness, weakness, cowardice, dishonesty or betrayal of a certain
figure in a story in front of the children’s eyes (History Course, Article 10, p.1929)”. The
teacher will make the students simply dramatize some historical events, and also make the
students represent short acts from the adapted dramas, written in a childish style ( History
Course, Explanations, Article 23, 1948, p. 134)...”, “ ...Especially at the first stage, special
importance should be attached to representing the buildings, streets, around the school and the
other places between home and the school...” (Geography, Explanations, Article 10, 1948,
p.140). “In order to make the students fully comprehend the depth of the subject, the teacher
should try to represent it with simple and concrete examples, in the Civics Course (1948, p.

151).

Selahattin Coruh writes a book called “Dramatization in the Schools” in 1950. In his book,
Coruh includes the sections such as, entrance of dramatization in the schools, Child and the
Dramatic Activities, Teaching Principles and Dramatization, Role of Dramatization in School-
Family cooperation, Dramatic Shows, Drama, Puppets, Karagoz (Turkish Traditional Puppet
Show), Radio Drama. It is the first book ever in Turkey to focus on dramatization outside

theatre, and that provides direct examples for the teachers.

A new booklet regarding dramatization was published by Emin Ozdemir in 1965; “Applied
Dramatization”. Ozdemir is of the opinion that dramatization based learning, which corresponds
to the modern understanding of education, is a natural way of learning; based on the imitation
instincts of the children (Ozdemir, 1965, p.3) “Applied Dramatization” was prepared for the in-
service training activities of the Ministry of National Education. In the book, dramatization is
defined; genres such as pantomime, imitations, dependent and independent dramatization are
mentioned, and applied examples for the courses such as Social Studies, Civics, Geography and

History are included.
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In the Primary School program of 1969, expressions regarding reading stories, fairy tales,
novels, poems, dramas, and nature stories and dramatizing some parts of them, on condition
that the needs interests of the children are observed ( MEB, 1969, p.23). Beside these works
which prioritize fun and joy, dramatization of a story by a couple of students in a classroom, or
representation of a play with larger groups are also among the educational activities of a

primary school ( Oguzkan, 1983, p.235).

These articles are found in the Primary School Program of 1969, in the Turkish education
section, among the explanations regarding written and verbal expressions: “... small
dramatization works play an important role in making the students speak. Dramatization, also
paves the way for representing certain subjects through the body. That is why the teacher should
make the students represent what they read or listened to and learned in the courses in social
studies or other courses, immediately. This should be started in as early as the first grade. The
dramatization mentioned here must not be confused with performing the written plays. In these
simple dramatization activities, the students’ assuming the persons in the stories they read or
listened to, and representing the action is on focus. Making the students play Karagoz, puppet
shows and represent written plays is a way of education that will develop free speaking. It may
be utilized in the class and school shows. Making Karagoz and puppet figures, and writing the
plays to be represented in the painting-handcraft courses by the students paves the way for
writing. Sometimes, works of expressing a subject through actions should also be adapted

(MEB, 1969, p.121, 122).

In the Secondary School program of 1962, it was stated that the students should express what
they saw, read or thought, “Through representation”. Besides, it was mentioned that,
dramatization, among other techniques, can be utilized in representing the subjects studied in
the Turkish courses, and it was pointed out that, just like the “conversation, telling, discussing
and storytelling, dramatization works also have an important role in developing the speaking
skills of the students (Oguzkan, 1983:236).

Representation Focused Works after the 1980s

The beginning of creative drama in Turkey, in modern sense dates back to 1982 when Prof.
Dr. Inci San and Tamer Levent came together. This situation implies a time when the realm was
decided to be dealt on an academic level, even though there had been small aftempts
beforehand. In this sense, this date or the meeting constitutes the beginning of the movement of

creative drama in education in Turkey.
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Tamer Levent is a drama artist in State Theatre, and he contradicted the idea that the truths of
his teachers in acting education are valid, while he studied drama in conservatory. So, he started
reading some English books about acting education. He orders John Hodgson’s book
“Improvisation” and his friend also brings the writer’s book “The Uses of Drama”. Levent, after
this period, focuses on creativity methods in acting education. He emphasizes the pedagogical
approaches of being an actor, and the methodical value of improvisation. After that year, Levent
starts applying what he learned on amateur actors. He encounters Dorothy Heathcote’s
conception in this period. He does not experience the attention that he expected from most
people, and is considered as a romantic, naive artist. The year is 1982, and he meets Prof. Dr.
Inci San, from Ankara University, Faculty of Educational Sciences, where he expected that

studies of this nature are performed.

Prof. Dr. Inci San is the President of the Department of Fine Arts Education in Faculty of
Educational Sciences in Ankara University, and her academic research are focused on creativity
in the child, the adult and the artist. San emphasizes the effective methods in developing
creativity and education through art in art education as a domain of education, and performs
researches and practices. She encounters dramatization, which, in her words, is a method that
develops creativity and a part of artistic education, in her first meeting with Tamer Levent, with
whom she worked together since 1982. Dramatization with the use of that period is a new and

persuasive dimension for her (San, 1990, p.3).

This first meeting, starts with a 4 hours long speaking, in her words, and Inci San, forms a
group out of the students of educational sciences, thus drama activities are accelerated in
academic sense for three years. Creative acting and dramatization activities were performed for
3 years with a group made of Ankara University, Faculty of Educational Sciences students, and
amateur actors, at the Sanat Kurumu Deneme Sahnesi, during 1985-1986; a seminar was
organized in Hacettepe University, Department of Child Development and Education, in-service
education activities were provided fort he teachers in Ozel Ilk Adim Primary School. Execution

dimension of such activities were governed by Tamer Levent.
Creative Drama Seminars on International Education

Making the creative drama a discussion point in Education in Turkey, these two pioneers hold
their first seminar about dramatization on international education in 1985 in Ankara. Therefore;
1985 is the date of the beginning to be remembered for introducing modern creative drama to

the public opinion.

SUMMER 2008, VOLUME 1, ISSUE 5



THE RECENT HISTORY OF CREATIVE DRAMA IN EDUCATION IN TURKEY 37

At the first seminar about dramatization on international education, hold in Ankara between the
dates; 29th of April and third of may in 1985, it is aimed to make a general acknowledgement
about the modern aspects of creative drama on education; opposite to traditional understandings
of dramatization. This seminar served a lot to give the first impressions about the application of
improvisation to the art and general education. In this seminar which lasted for five days, atelier
works, lectures and panel discussions were held. In seminar, the founder of the department of
Berlin Fine Arts High School, Pedagogy Institute of Play and Theatre, Prof. Dr. Hans Wolfgang
Nickel, Marlies Krause and Wolfgang Tiedt from Ko6ln Sport Academy and Tamer Levent lead
the ateliers._Inci San, Abdulkadir Ozbek, Cahit Kavcar, Ozdemir Nutku, Yilmaz Onay, Gulsen
Karakadioglu, Cuneyt Gokger, Neriman Samurcay, Ertugrul Ozkok and Erkan Akin participated
in lectures. This seminar was hold with about 400 participants and helped to attract people’s
much concern to the creative drama in education. All documents of the seminar published in the
series of ‘spiel und theatre’ (play and theatre) with a title of ‘spiel und theatre in der turkei’
(play and theatre in turkey) among the publications of Play and Theatre Community of the State
of Berlin, by the editors; Prof. Dr. Hans Wolfgang Nickel and Marlies Krause, the chairmen of
the department of Berlin Fine Arts High School, Pedagogy Institute of Play and Theatre
(Nickel and Krause, 1986).

Long after, in another seminar, San re-emphasizes this situation with these sayings: “When we
come closer to the education with its all aspects, we see that we can’t become as modern as
what we expected in most aspects. We can see that we are far beyond today’s requirements,
even beyond some concepts which are-almost put into practice in very first years of our
Republic. Rote learning-teaching system is a fact of complaining for all. On the other hand
creativity is a fact of approval. For this reason, the question of ‘how can a creative learner be
raised’ concerns most of us. So, when we start thinking how to establish more modern teaching
methods, we come face to face with active teaching styles, role plays, dramatization and
eventually creative drama. A creative drama, which was firstly practiced as a social activity
when I was working for Education Faculty in 1982, is a process of practicing and living
learning. It includes such basics like knowing yourself, knowing the other, understanding each

other, improvisation and being creative.” (San, 1993).

In the declaration of the second international seminar on 16%-20" of November, Turkish,
English and German experts agree that ‘there is no existence of upper level public opinion about
the creative drama in Turkey. Model studies are started in practical area. It is so satisfactory to

achieve large numbers of applicants from different working areas and having different interests
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in the seminar of 1987. Because it shows that there is a vigorous, dynamic, intense and

increasing interaction between these areas.’

Some of the results and suggestions determined by experts at the end of the seminar are; ‘‘In
order to render the human being creative, make new generation ready for the‘f‘uture, raise a high
standard individuals expecting high standards, study on creative drama is a worldwide
necessity. Not only in Turkey but also in other countries which have already institutionalized
these studies, it is also important to have an intercultural point of view and to liven up
theoretical discussions on national and international areas. The creative drama on Education in
Turkey which has gained much progress in the process of democracy should urgently be
institutionalized. It is necessary to keep on these seminars in Turkey. To give a start, such staffs
who can apply creative drama studies with long and short term in service education programs,
should be trained. In the area of creative drama and theatre educations, cooperation with Federal
Germany and other European countries should be set for transferring publications and
documents. To conclude, the seminar has performed an effective forum on which the
terminology, philosophy of creative drama in education and its benefits to human beings and its

practical aspects were brain-stormed widely.”’

In the works of drama which are based on detailed investigation and re-performing through
try- retry method; main data are obtained from applicants’ social, psychological and cultural
impressions, their life experience and observations. Through these data, they try to come with a
common agreement on the point of creativity fundamentals. In addition, the importance of
creativity on the areas of expression, communication and impression in formal and informal
education, and on the areas of regeneration of artistic creativity in art education, is practically

and theoretically discussed.

After this seminar, the fame of creative drama in education has speeded up and spread in
Ankara and it leads the third seminar, lasted from the date 17" to the date 23" of April, to be
related to other areas of specialization. While the seminar was being performed during this
period, the Minister of Education of those years Avni Akyol has watched some parts of this
seminar on a TV program named ‘Gun Bashyor’, and stated that these studies on creative
theatre were very important and they should have been included to our educational system. He
also promised to do so by presenting his plans in order to perform educational facilities through

this method.
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In the year of the first seminar (1985) and within the same months, having a theoretical
characteristics, a master degree thesis, titled ‘one of active teaching methods; Role Play’ was
written by Ahmet Cebi from Ankara University, Education Faculty under Inci San’s counseling.
In 1988, another degree thesis, named ‘the effectiveness of dramatization based methods’ was
accomplished by Tulay Ustundag, from Hacettepe University. These theses are considered as
the first theses in Turkey which are prepared focusing on both theoretical and practical aspects

of dramatization and role play (Cebi, 1985; Ustundag, 1988).

After these two theses, until 2008 in Turkey, there have been 78 theses consisting of 67
mastering degree theses and 11 doctor degree theses. The titles of these theses are mainly;
Creative Drama in English Language Teaching, Creative Drama in Math Teaching, Creative
Drama in Turkish Language Teaching, Creative Drama in Social Studies in Primary School,
Creative Drama in Social Science and Geography Teaching, Creative Drama for Mental
Disorders, Creative Drama in Visual Arts Teaching, Creative Drama in Science Teaching in
Primary School, Creative Writing, Creative Drama in Music Teaching, Creative Drama in Pre-
school, Play, Theater, Dramatization, Creative Drama in Police Training, Creative Drama in Art
Teaching, Creative Drama in Education Of Religion and Ethics, Creative Drama in Museum
Works, Creative Drama in Social Science, Human Rights, Abilities to Communicate, Creativity,

Empathy, Audacity, Nominal and Verbal Ability to Express, Body Language’

Moreover, Ankara University, Education Institute, Department of Creative Drama has
accomplished around 40 final report studies until 2008. Most of these studies can be considered
that they focused mostly on the method of creative drama in teaching and acquisition of
different subjects from different grades in schools. Some of the titles of these studies are:
Performing the level of adults’ overcoming with loneliness and self-respect problems in Girls
Orphanage, Taking Advantage of Creative Drama for the attendance of girls to School, Creative
Drama and Creative Writing, Taking Advantage of Creative Drama Method in deciding
classroom rules for Primary School first grade classes, Taking Advantage of Creative Drama
activities in Math Course, Two dimensions of Creative Drama, Being able to give the sense of
empathy to the students of Police Academy, Security Science Faculty by using the Creative
Drama Methods, Dramatic Activities on the Street, Teaching the main terms of philosophy of
ethic to the secondary school students, Writing a play by setting out a myth and preparing a
demonstration through creative drama methods, dramatizing a story by using creative drama
methods, evaluating drama lessons scheduled in classroom teachers program of education
faculty, the effect of creative drama on teaching social abilities for third grade students, to

understand being a child and being an adult, the usage of creative drama methods in arousing
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parent awareness, Explaining the autism to the fifth grade primary school students by the help
of creative drama, putting on a play by using creative drama with second grade primary school
students, teaching audacity through creative drama, teaching how to perform a improvisation
through creative drama, the relationship between the adults’ self-respect level and the creative
drama, practicing plan for using creative drama in order to improve team sense and performance
for newly formed teams, the relation between constructionist approach and creative drama
supported by multi intelligence activities (examples from Science, Social science and
technology lessons), Creative writing activities through creative drama methods, Using creative
drama techniques in opera, ballet, kids play and modern dance works, Creative drama as a
method for teaching team work, Solving questions through creative drama method, teaching
Science in pre-school education through creative drama method, Underground project,
Improving communication abilities for adults through creative drama method, Creative drama
and tales, education project for parents’ school in which creative drama method is used for the
activities of Guidance and psychological counseling service(a project which is cared by
psychology counselors in Ankara), teaching vehicles on road and traffic rules to kids aged
between 5-6 through creative drama method, Using creative drama method in teaching foreign
language, Teaching Science ‘water in everywhere’ in pre-school term through creative drama
method, From creative drama to stage; Hidrellez, Learning a play through creative drama,

Teaching abilities to solve our interpersonal problems through creative drama......

In another seminar performed in Ankara University, Education Faculty on between the dates
27" and 28" of April in 1989, the topics were ‘family, marriage, sexuality, being a parent,
educational and psychological analyses. In this seminar, the studies of creative drama in
education took part actively and Inci San presented her announcement titled as ‘Creative drama
in Education’ which is expected to be the main source for creative drama. This announcement
was published in 1990, not only in Ankara University, Education Faculty Journal but also in the
book ‘Creative drama in Ankara’ broadcasted by German Culture Center.(San,1990) What is
important for Turkey about this announcement is to be the first when it is considered with its
word origin or its history or its relation with theatre or the steps for creative drama or its certain
concepts.(San, 1990) With in the same year, Esra Omeroglu from Hacettepe University, wrote
her doctor degree thesis titled as ‘the effect of creative drama on improving oral creativity of the

5"-6" grade kids from Nursery School’ ©meroglu,1990).
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One of the initials happened in 1990 related to the area of education and creative drama is the
First National Education Congress, featured on 24" 28" of September due to the 25" year of
the foundation of Ankara University Education Faculty. In that congress, an announcement
related to creative drama in the area of fine arts education, was presented. Furthermore the
commission includes some opinions about creative drama in their reports. Some of these
opinions are ‘ to put creative drama/ educational drama into practice in every grade of education
as a modern educational method as it is in other developed countries in order to raise creative,
productive, active, democratic individuals for especially the years of 2000, to make it
widespread by the help of theoretical and practical studies executed by national and private
organizations, to organize seminars for each topics of ‘ publications for children’ and ‘drama in
education’ by Education Faculty, Department of Fine Arts Education...” These suggestions are
materialized sometimes by the organizations mentioned above and sometimes by Modern

Drama Association (Alkan, 1990, San, 1990, 5.78).

In 1990, the first mastering course named ’Creative Drama’ was opened by Ankara
University, Social Science Institution, Department of Fine Arts Education and this course was
lectured by Prof. Dr. Inci San and Tamer Levent. In the seminar of ‘Pre-school Education and
Making it Widespread’ featured in 1991, Sibel Guneysu emphasized that drama was a kind of
philosophy of life by presenting an announcement titled ‘Drama in Education’ (Guneysu, 1991).

In 1997, The Council of Higher Education (YOK) made the courses named ‘Drama in
Primary School’ and ‘Drama in Preschool Education’ compulsory for the departments that
trained teachers for primary school education and preschool education by the name of
reconstructing the education faculties. By the re-arrangement done with 2007, this program was
renewed and the course mostly named ‘Drama’ was included to some other departments
additionally such as; Social Science Teaching, Turkish Teaching, Physical Training Teaching
and English Language Teaching. In 1999, Ankara University, Education Institution, Department
of Fine Arts opened Creative Drama Mastering Program without Thesis. This program has had
about 70 students graduate since then. Moreover, it started its mastering program with thesis for
its department of preschool education during 2007-2008 Education year. In 2006, Anadolu
University opened the department of Creative Drama in Education under Education Institution
and it started to execute the mastering program without thesis. This program was pioneered by

Ali Ozturk.
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Studies On Creative Drama Teaching by the Ministry of Education

In 1983, Ministry of Education, Higher Counseling Association published a report including
the proposals in order to develop Fine Arts Education in Turkey. Inci San was also there at this
association. The report also included some other proposals titled as ‘dramatization’ or in another

saying ‘Dramatic Activities’. These proposals are;

Social life relations, its importance and abilities to gain should be given in nursery schools and
kindergartens by such activities like dramatization. These activities should be organized as
creative activities that such tools and materials like voice, word, paint-strap, and story are used
intensively. Such programs should be developed according to the principle of making the whole
education theatrical (Ministry of Education, 1983, s.1). Two out of ten hours of Turkish lessons
should be reserved for oral expressions and dramatic activities. These included activities should
be both related to Turkish lesson and be authentic as a separated lesson. ‘Understanding
theatrical education’ should also be enabled actively in first grade of primary school. In order to
teach ‘oral expressions and dramatic activities’ within the two hours of Turkish lessons, present
classroom teachers should take the training course program in order to improve their ability to
teach these activities effectively. (Ministry of Education, 1983, s. 2, 3)...Oral expression and
dramatization course should be taught in one of Turkish lesson hours and a course book should
be prepared for the course.(s6.)...In secondary schools, knowledge of theatre, diction and
dramatization should take part intensively in Turkish lessons.(s.7).

At the very beginning, as a ‘dramatization in Education seminars’ and later on named as
‘creative drama seminars in education’ and ‘creative drama in education/theatre congress’, these
seminars had been hold once in two years until 2007 for 23 years, but from this year, it is
decided to be once in a year. Because of professional matters of creative drama and its
interdisciplinary features, almost every seminar focused on such topics like ‘creative acting’,
‘the importance of drama in human’s life’, ‘Drama in preschool education’, ‘Creative acting in
amateur theatre’, ‘the qualifications required to be a director of a play’, ‘to estrange and to be
estranged’, ‘forum theatre’, ‘theatre as a sport’, ‘yesterday, today and tomorrow’. As they
emphasized the relation between master and apprentice, these seminars had a great impact on
taking progress in creative drama in Turkey. Today, other seminars from different cities also

continue this mission.

In Private Report on Developing Fine Arts Education which mentions about main problems of
Art Education in 1991, terms like drama or dramatic dimension are used. According to the

report, it is failed to set a balance between the phonetic, plastic and dramatic dimensions of Art
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Education (Ministry of Education, 1991, s. 14, Md. 7). Although it is an important, authentic
branch in Art Education and it works effectively as an educational method or a technique, we

still can not make use of its effectiveness (Md. 9, s. 14).The proposals on this issue are;

‘...It is vital to take pains that there should always be a vigorous balance and correlation
between the phonetic, plastic, dramatic dimensions and other elements of Art Education (Md. 8,
s. 18).Drama in Art Education should be used effectively as a authentic branch of education and
as a educational method or a technique as it has the features of being humane, socializing,
gaining self-esteem and learning from one’s living (Md. 9, s. 18)...At the preschool, primary,
secondary and high school educations, art is a indispensable part of ‘collective general culture’.
So it is required to make general art education compulsory in high schools as it is in
kindergartens, primary and secondary schools. This idea is also stated clearly in the 28" matter
of National Education Principle Law. This requirement should be fulfilled immediately. As a
first step, such optional courses like drawing or music lessons should urgently be made
compulsory. As a second step, these courses should be also programmed as compulsory courses
in all professional and technical high schools. And lastly, optional drama courses should be
included to these programs (Md. 1, s. 20)...Dramatic activities under general art education
should be given much importance right after preschool education. Artistic activities mostly
based on drama should be taken part more apparently in primary and secondary schools’
curriculum (Md. 8, s. 22 MEB, 1991)... Just like physical training teachers, teachers of music,
drawing and drama should be also paid a six hours of additional course fee (Md. &, s.
23)...Another proposal about professional art education is that ‘drama’ should be given as a
compulsory course in every teacher training programs (Md. 8, s. 24). The proposal for the
problems concerning the whole Art Education is that frame department programs, including
department of Drama in Anatolian fine arts high school, should be immediately accepted by

Association for Supervision and Curriculum Development (Md. 5, s. 25).

When we evaluate the reports comparatively, the report in 1983 is a report which drama is
used as a phrase in. This report accepts that drama should take part in some courses as a method
and it can be an important branch of dramatic activities. In 1991°s report, it is mentioned that
drama is a comprehensive area of leaming within the general and art education. To the report,
the quality of drama is to be an authentic method of education which has humane characteristics
like socializing, gaining self-esteem. Another important part of this report is that it emphasizes

on drama’s taking part in every teacher training programs as a compulsory course.
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In 1998, Ministry of Education, Association for Supervision and Curriculum Development
Presidency published the Education Program for optional drama courses 1-2-3 in Primary
Schools in September. In relation to this program, Ministry of Educatién again published a
book, in 1999, titled as ‘Drama for teachers 1 which was written by a group of writers lacking
of knowledge about drama. In the supervision of its language, science, ed‘ucation'éll and visual
design, such drama experts like Inci San, Tamer Levent, Ayse Cakir ilhan, Aysé Okvuran,
Tulay Ustundag, H. Omer Adiguzel took part.

Since 2003, Ministry of Education has worked with scout leaders and leaders of camps in
winter and summer by the request of Physical Training within the School, Sport and Scout
Department and they have arranged various projects about relation between these areas and
creative drama. These kinds of projects are still being carried out. By the reform movements in
2005 and after 2005, Ministry of Education has renewed all primary and secondary programs
and started to practice these programs according to multi intelligence and constructive
educational sense. We see that creative drama takes part in this program as a method and a
lesson with a much portion. This is an important progress. But this progress reveals that there is
another question; ‘Who will instruct this kind of courses and active courses like creative
drama?’. Later on, it is started to run inner service educations intensively in order to train such

teachers who will be capable of instructing these courses.
Establishment of Modern Drama Association

Attending three seminars held in 1985, 1987 and 1989, a group consisting of educators,
educationists, experts on raising a child, actors and mainly teachers of literature, established the
first Creative Drama Group and they started to perform practice based seminars on a small scale
by sometimes making small masters-apprentices cooperation meetings among each other and
sometimes coming together in available school or culture centers as it is reported in 1987
announcement. Later, in spite of coming together from seminars to seminars, the group
members decided to become organized in order to transmit the studies on creative drama in

education to a large block of people in Turkey.

At those times, they were in such a condition that students and some state officials were
banned to be a constituent member or a member in associations. Establishing a association used
to mean that you should struggle with bureaucratic obstacles. Besides the reasons for living
conditions under strict control, the reasons for always maintaining progressivism, newness,
development and also its meaning of being advanced, civilized accordingly to perception and

stipulation of its age, resulted in putting the word ‘Modern’ at the very beginning of its name.

SUMMER 2008, VOLUME 1, ISSUE 5



THE RECENT HISTORY OF CREATIVE DRAMA IN EDUCATION IN TURKEY 45

Thus, Modern Drama Association was established formally as a democratic association on st
of April in 1990, in order to develop and spread the creative drama in theatre and in education
as a separated branch and a method of teaching in Turkey (From one aspect, the association can
be considered to be established by the year of 1982 when Inci San and Tamer Levent meet each
other at the first time and from another aspect it was established by the year of 1985 when its

first seminar held).

In the opening ceremony of 5" Creative Drama Seminar in International Education, San gave
a speech and stated that 2™ and 3" international seminars aimed to make people understand the
concept well and make them realize about the importance of drama in education. After the 3™
seminar in 1989, applicants were starting to get more theoretical information, and this made
them feel necessary to think, question, examine and verify the creative drama studies they
practice. So, a specialization has started and it needed to reach more people. These

improvements gave rise to the establishment of Modern Drama Association’ (San, 1993).

The concept which Modern Drama Association tries to develop and spread has started out
firstly in England as ‘Drama in Education’ and it spread as Creative Drama to other countries
like United States of America, Canada and New Zealand. In Germany, the concept is taken as
‘Performing Play, The Play on a Stage (Darstellendes Spiel), Pedagogy of Play and Drama
(Spiel und Theaterpaedagogik)’. On the other hand the concept was settled and used mostly as
‘Creative Drama in Education’ which comprises its aspects of both being a method and being
educational and artistic. Education is not only the process of educational activities in schools but
also the process covering all areas and professions. That’s why it shouldn’t be misunderstood

that the word ‘Education’ used in the concept represents only the education in schools.

Moderm Drama Association analyses the creative drama as a method in respect to the relation
between theatre and education. So as to spread this method, the association applies and plans
courses for both the leaders and the educators of creative drama, national and international
seminars, courses, publishing, conferences, consultancy, the use of creative drama in course
programs, developing creative drama progranis, organization of festivals or participation in
festivals and realizes national and international activities similar to scientific researches in

academic level.

The association assumes the mission of educating the creative drama educators and leaders as
the first democratic mass organization in its field. Besides, the association steadily developed
and constitutes a graded education program which is first applied systematically between 1998
and 1999.
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The initial workshop of creative drama was arranged between 2nd and 7th of September in
1991 intended for the instructors of primary education of TED Ankara College. This workshop

was organized by Inci San, Esra Omeroglu, Ayse Okvuran and H.Omer Adiguzel.

The association arranged its first long term creative drama education between the dates
23.01.1992 — 28.05.1992 and the 25 participants were given the participation certificate. In
addition, 20 educators and one senior participated in the number 47 creative drama education in
Aksaray Girls Technical High School held between the dates 15th and 20th of February in 1992
by Ministrty of National Education General Management of Girls Technical Education and
Chairman of the Chamber of in Service Education. This course has the feature of being the first
official course which is formed through the cooperation between the Association and the
Ministry of National Education. The course was conducted by Inci San, H.Omer Adiguzel and
Ayse Okvuran.

The fifteen members of the Association attended as both the supervisor of workshop and
observer and conducted activities in the second Festival of Children’s Theatre organized in
Antalya by TOBAYV, IATA between the dates 19th and 26th of April in 1992. Together with the
idea of creative drama as a part of this festival, the leaders of drama who were trained by the
relation between master — apprentice conducted workshops in international level with the

participation of both Turkish and foreign children.

Prof. Dr. Nellie Mc Caslin, an American creative drama professor, visited Ankara between the
dates 1st and 6th of June in 1992 and was hosted by the Association. He chaired workshops and
communicated in postgraduate level in Hacettepe University Department of Domestic Economy
Pediatric and Education and in Ankara University Education Faculty Department of Fine Arts.
Besides he conducted activities for the members concerning the “drama in special education”

and “drama and literature™.

Koksal Toptan, the Minister of Education, attended and gave a speech at the opening
ceremony of the 5" International Creative Drama in Education held in 1993. He stated his
thoughts in his speech as © We need to use this and educate teachers on it “’(San,1993) by
emphasizing that it is of great importance to use creative drama in crowded classrooms and in
private education in particular. Thus, an attendant equal to a chancellor from the Ministry of

Education honored the opening of the creative drama seminar for the first time.

Contemporary Drama Association that was given the membership of BAG Spiel und Theater
e.Vin 2005 is the only set up whose membership has also been accepted by other countries as

an exceptional member other than Germany. The association was praised a Youth Club status
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with the changes on regulations in the same year. In 2005, its affiliation was also accepted by
the senior association of International Education, Drama and Theatre whose center is located in

Australia.

‘Creative Drama Educator’s/Leadership’s Program’ of Contemporary Drama Association,
which consists of about 320 hours and 6 steps and which is the unique one among mass
democratic associations in Turkey having been maintained since 1990, has taken its
authorization after getting the consent of the Disciplinary Council of the Ministry of Education.
Contemporary Drama Association has been maintaining its schedule of MEB Dogac Creative
Drama Educator’s/Leadership’s around this circle, which was founded owing to some

bureaucratic drawbacks and it has completed about 50 closure projects so far.

Ankara is the center of the association. There are branches in Istanbul, Izmar, Eskisehir and
representations in 12 cities as Adana, Antalya, Aydin, Bursa, Canakkale, Denizli, Hatay,
Kocaeli, Trabzon, Sanliurfa, and Van. There are 450 members most of whom are assistants,
educators, artists and art educators. The association presents creative drama lessons to 1500
attendants in a season around Turkey, not only gives leadership education but executes the
atelier of housewives for 4 years, takes care woman-oriented works, maintains drama rehearsals
and projects on adolescents and ones in puberty including the handicapped as well. In 2008,
retired men’s project and YA/DA (creative drama ateliers) personal improvement ateliers were
set to get going. The number of leadership candidates completing the 5" step from September
2008 on is 635. There are 54 people that have graduated and got the project ready so far. 10 of

them will have handed the closure projects soon.

Contemporary Drama Association publishes its periodical named “’creative drama’’ twice a
year under control of international arbitral. The language of the periodical is Turkish, English,

French, German as scattered on the articles, 4 issues of which have been published until today.
Other Works

Naci Aslan , one of the attendants attending the rehearsals, started amateur theater executions
named Olusum Theatre. Affected by the rehearsals, he then added drama in 1988 after when the
association took the lead teaching children with the name “Olusum Theatre and Drama
Atelier”” till 1998. Olusum Theatre and Drama Atelier has given the education to children
including adolescents after 1998. The association executed by general art director Naci Aslan
keeps its work going under different names today. The foundation has been arranging

international seminars and piling them as booklets every year since 1999.
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The suggestions which were thought to realize with the education and art title in the reports of
the 4® Democratic Education Diet held by Egitim Sen in December, the 1% and 5* ,2004. In
this report were given these suggestions about creative drama: ... creative drama studies
should be put in curricula in order to encourage and move the students into artistic creativity.
Triggering from the early pre-school period, Creative drama studies should_ be gwen as a lesson
at all the grades and should be turned into basic compulsory lessons cétcéory from the optional
lessons’ category. Creative drama studies need to be taken into c“(‘insideration in each step of
education as a teaching technique and a preliminary study field. Teachers also need to be well-
equipped to be able to educate the kids and to be educated for the field of drama. For this
purpose, in service drama programs should be prepared and presented to teachers at all grades
without an alternative by the cooperation of Ministry of Education, Egitim-sen the
authoritative union, Contemporary Drama Association, the union to maintain the studies of

creative drama.(Egitim-Sen,2004, 5.590)
Conclusion

The improvement of creative drama in Turkey after 80s has come to a crucial point as regards
to such countries focusing importance to creative drama as England, the USA, Canada, New
Zealand and Germany. When deeply searched, no other countries except Turkey have been seen
studying this subject with not only the theatre oriented artists but almost every professional
field. Creative drama has taken its place as a technique and a lesson in both educational
programs and all other programs on culture and art and found attendants from within every

part of the social environment

It’s urgent that the experience of Turkey in creative drama be depicted to international drama,
theatre field. (A near history study on the improvement of drama in Turkey is still in progress

and will be published as a book soon)
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