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Ozet

Tiyatro ile yaratici drama arasinda belirgin ayrimlar vardir. Tiyatro seyircisiz olmaz. Tam
bir yaratici drama ¢aliysmasi izleyicisiz olusur. Yaratici dramada pedagoji en belirgin,
bagsat, ickin bilesendir. Her iki alanda aydinhik, kiiltirli, diigiinen ve sorgulayan kigiler
yetistirmeyi hedef olarak ele alirlarsa da tiyatro bir sanat dalidir, yaratict drama ise
egitimbilimi alanina girer, sanat egitiminin onemli bir boliimiidiir.

Anahtar sozciikler:Tiyatro, yaratict drama, tiyatro egitimbilimi, sanat egitimi

Almanya’da yaymlanan Tiyatro Pedagojisi Dergisi’nin 51. sayisinda editdrlerce' yapilan
aciklamalarda okul oyunu, okul piyesi, okul tiyatrosu ile yaratict daramanin (Alm.
Darstellendes Spiel) iyice birbirine kanstifini gérityoruz. Bir yandan yaratict dramanin
okullarda benimsendigine duyulan memnuniyet dile getirilirken diger yandan tiyatronun
arttk miizik, resim brang dersleri yaminda kabul goérdiigii belirtilmekte, boylece yaratici

drama yerine tiyatro kavramnin kullanilmasi da yeglenmis olmaktadur.

Derginin ileri sayfalarinda da tiyatro sdzciigiiniin okulda yapilan dramatik ¢alismalar icin
genis ve yayginca kullamldifim goriiyoruz. Ayrica “dramatik bigimlendirme ya da
yapilandirma” (dramatisches Gestalten), “tiyatrosal egitim — 6fretim”(theatrale Bildung)
gibi kavramlar da siiriip gitmekte, okul tiyatrosunun estetiginden s6z edilirken de bunun bir
sanat bicimi, bir efitim araci ve okuldaki Ogrenmeler i¢in bir yontem oldugu dile

getirilmektedir.

Tiim bunlar ¢eviri yoluyla dilimize yansitilirken, zaten var olan kimi kavram kangiklig

daha da derinlesmektedir.

O zaman kendi kiiltiiriimiiz, kendi egitim dizgemiz, kendi toplumsal yapimiz ve kendi
dilimiz agisindan konuyu bir kez daha kavramlar ve icerikleri yoniinden irdelemekte yarar

vardir.
Gene editorlerin yazisinda, artik kisilik ve insani gelisim igin gerekli merkezi bir 6ge
olduguna inanilan okul tiyatrosunun (belki “okulda tiyatro” diye cevirmeliyiz), igeriginin

de depistigi, yerine getirdigi egitsel islevinin tiyatro ile, tiyatro yoluyla degil, tiyatro

* Prof.Dr., AU Egitim Bilimleri Fakiiltesi Emekli Ogretim Uyesi,Sanat Bilimcisi, incisan@ hotmail.com
! Linck, Dieter, Jurké Volker: “Editorial” Zeitschrift fiir Theaterpaedagogik, Cilt 29, say1 51, s. 3-5
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icinden, tiyatro yaparak gerceklestigi ileri siiriilmekte ve bunun sanatsal-uygulamali
tiyatro oynamak demek oldugu belirtilmektedir. Pedagoji karsisinda estetik, pedagojiye
kargin estetik gibi tartigmalarin da son buldugu eklenip, estetik tiyatro pratiinin egitimsel
oldugu vurgulanmaktadir. Dogal olarak bu arada tiyatronun resim, miizik, dil, video,
medya, spor ve dansi birlestirdigi de unutulmamahdir denilmektedir. (Schul) theaterkunst

kavramina da yer veriliyor ki, ¢evirisi “okul tiyatrosu sanaty” olmaktadir.

Ayn dergide Joachim Reiss “okul ici tiyatro sanatimn” estetik egitimi diginda, diger
alanlardaki Onemdne dikkat cekmekte ve onu okul digi kiiltiirel ¢aligmalardan ayn
tutmaktadir. Gene soz konusu dergide “Fokus — Okul Tiyatrosu” yayminda bu son
gelismelerde artik okul tiyatrosunun devlet ve sehir tiyatrolarini ms etkiledigini yoksa tersi

mi oldugunun soruldugu belirtilmektedir.

Okulda yaratic1 drama yerine okul tiyatrosu kavraminin one siiriilmesinin nedeni olarak
da, alanin ana temelinin, ¢ekirdeginin tiyatro oldugunun ge¢ de olsa belirtilmesi gefekliligi
savlanmaktadir, Alanin OZreticisi olan Ogretmen de oyun lideri, tiyatro pedagogﬁ filan
degil, tiyatro dgretmenidir denmektedir.? Schiller’e dayanan ve oyun’u temel alan goriisiin
bunca yildir siirdiiriilen goriislerde degiserek giiniimiize geldigi varsayilarak, esas yapilanin

bal gibi tiyatro oldugu vurgulanmaktadir.

Tiim bu ileri siriilenlere, okulda tiyatro alami icin &Gfretmen yetistiren {iniversite

programlarinin heniiz ¢ok az oldugunun belirtiimesi eklenmektedir.

Bu arada okulda tiyattonun profesyonel tiyatro olmadifi, amattr tiyatro da olmadifi
vurgulanirken, amatér tiyatroda oyuncularin oyunculuk egitimi almamis olduklan kisaca
alan digindan olduklan belirtilmekte, buna karsin okul tiyatrosunda Ogrencilerin tiyatro
acisindan egitildikleri ileri siiriilmektedir. Ciinkii Ggrenciler ortaya ¢ikardiklan ya da
iizerinde ¢aligtiklan iirtinii agik¢a (kamu Oniinde) sahnelemektedirler. Hatta Almanya’da
kimi eyaletlerde tiyatro dahinda “Abitur" (olgunluk sinavi) bile yapabilmektedirler.
Ingilizceden olgunluk sinavim veren bir 6grenciye amator denemeyecegine gore.... Soyle

siirmektedir yaz1:

“Onceden egitim almamus olanlann yaptig1 tiyatroya amatér tiyatro deniyorsa, kuskusuz
Ogrenciler de amatordiir. Ancak hepsi de Orgiitlii (6rgiin) tek bir ¢at1 altindadirlar: Okul.
Ogrenci olmayan biri okul tiyatrosunda yer alamaz. Okul tiyatrosu okulun igindedir. Ve
kendi estetigi vardir. Bu estetigi egitimsel, yetisimsel siireglerden alir. Aynca okul tiyatrosu

% Nitekim denmektedir, Almanca &retmenine de Almanca pedagogu demiyoruz ().
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gruplari yagca birbirine yakin bireylerden kuruludur. Okul tiyatrosu kendine 6zgii bir sanat

ortaya koyar.”

Simdi tiim bu goriislere titkkemiz ve bunca yillik yaratic1 drama ¢alismalarimiz (kuramsal,
uygulamalt ve kilgisal olmak iizere) agisindan bakarsak: Neden biz baslangigta (1980’1l
yillarin hemen basinda) okulda ya da egitimde tiyatro demedik?

Her seyden once yaratict dramay: 6rglin egitimde ve tiyatro oyuncusu yetistirilmesinde
yararlamlacak ¢ok Gnemli bir alan olarak gordiikk. Amag¢ ¢ok yonlii yaratic: bir egitimle,
bedensel, zihinsel ve sanatsal gelismeye yol agacak; egitim dizgesinde siklikla yer alan
biligsel, duyugsal ve devinimsel acgidan yetismeyi de saglayarak ¢ok 6nem verdigimiz

aydmlanmaci ve kiiltiirlii insanin kendini yaratmasi igin ona genis ufuklan agmakti.

Kugkusuz bu ¢alismalari, pedagojik ve gelisim psikolojisi agilarindan her yas grubuna
gore programlamak gerekmekteydi. 80°1i yillarda alana en gok ilgi gbsteren okul-Oncesi
egitimcileri herhalde gocuklarla tiyatro yapmiyorlardi.

Seminerlerimize (1985’den baglayarak iki yilda bir diizenlenen seminerler) gelen baslica
Ingiliz ve Alman uzmanlar, okudugumuz Anglo Amerikan ve Alman yayinlar: bize yaratici
drama ile tiyatroyu aymmamiz yoniinde isaretler veriyorlardi.Dogal olarak tiyatro
bilgilerine, o6zel olarak oyunculuga hazirlik tekniklerine ve Ogretilerine gereksinmemiz

vardi, ama oyuncu yetistirmiyorduk.

Simdi s6zii gecen Alman dergisi neden adi Tiyatro Pedagojisi olup alt bashig: da Okulda
Yaratic1 Drama iken, bu alt baslig1 degistirip “Okulda Tiyatro” yapiyordu? 52. sayisiun alt
baghg1 da Tiyatro yapmak — Oynamak — Ogretmek olmustur.

Almanya agisindan yanit agiktir; hatta belki bunu Avrupa igin de ileri siirebiliriz: Antik
donemlerden baslayarak geleneksellesen klasik tiyatro ya da dram sanati bu toplumlarda
koklii bir yapiya sahiptir. Tiyatronun, hangi acidan ele alinirsa alinsin, ¢ocuga, gence kisaca
kisiye bir zarar getirecegi gibi bir goriis, kimi olumsuz fanatik zihniyetlerin egemen oldugu
belli dénemler diginda, toplumda yer almanustir. Ya da soyle sdyleyelim: O donemlerin
tortusu zaman zaman kimi gene fanatik goriiglerde kendini belli etse de, en azindan egitimii

ve kiiltiirlii kesimlerde tiyatroya olumsuzca yaklasiimaz.

Belki su kisa bilgiler 1s1g1nda da iilkemizle bir kiyaslama yapabiliriz. Almanya’mn biiyiik
eyaletlerinden Hessen’de, ASSITEJ ile Hessen Kiiltiir Bakanliga ve Hessen Bilim ve Sanat
Bakanliginin, Hessen Okul Tiyatrosu Eyalet Birliginin de damigmanlhiginda diizenlenen bir

3 Linck, D., Jurké, V., a.g.y. s. 4
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aragtirma’  gergeklestirilmistir. Yaratici dramanin giderek eyaletteki geligmesi ve
profesyonel tiyatroya taleplerin artmasi dolayisiyla tiyatro ile okul’un isbirligi

sorgulanmugtir.

Sonuglar goyledir: Eyaletteki tiim okullara gonderilen ankete % 52 katilim olmugtur. Say1
1060’dir. Bu okullarin % 90’1 okullaninda tiyatro etkinliklerinin bulundugunu, % 7%9’u
diizenli olarak okulun bir ya da iki tiyatroya gittigini; % 87’si okullarinda yaratic1 drama
caligmalarina yer verildigini; yaratict dramanin degisik egitim Ogretim asamalarinda
zorunlu se¢imlik ya da ileri bir sumfta zorunlu olarak yer almasi yaninda okul tiyatrosunda
oynama konusunda % 88 gibi bir yiizdeye erisildigi; % 79 oraninda da okullarda derslerde
drama yonteminin yer aldifi; profesyonel tiyatrolar: izlemenin ilkdgretim agamasinda en
¢ok yiizdeye sahip oldugu, gidilen tiyatronun da % 90 ¢ocuk ve geng tiyatrosu oldugu; %
38 oraninda yetigkin tiyatrosu, % 30 oraninda opera ve az sayida okulun da dans
tiyatrosuna gittikleri; anketi yanitlayan okullarin ticte bir oraninda, 320’sinde bir drama
dgretmeni bulundugu; tiim giin egitim veren ilkogretim okullarinin % 86’sinin okullanna

tiyatrolan diizenli olarak davet ettikleri bigiminde yamtiar alnmustir,

Yukandaki oranlar yalnizca bir eyaletin okul ile tiyatro ve yaratict drama iligkisini ortaya
koymaktadir. O zaman okul ve tiyatro, egitim ve tiyatro gibi bir baslik, yaratici dramadan
ayn olarak, dogaldir ki gecerlidir, iizerinde ¢ahsilabilir. Yaratic1 drama ayndir, evet, ama
tiyatrolarla sik sik karsi karsiya gelen Ogrenci, yaratic1 dramaya da yatkin, istekli olacak,
amaglanan hedefe de daha bir bagariyla yaklagacaktur.

Son olarak, ozellikle iilkemizdeki durumu da gbz Oniine alarak (tiyatronun izlenebilme
yaygmhgmin ¢ok az olmasi; gocuk ve geng tiyatrolarinin sayica pek az olmasi; genel olarak
sanat ve kiiltiire ilgi, yatinm, egitimde yer verme agilarindan var olan yoksullugumuz, vd.)
asil konuya donecek olursak, saninim yaratier drama ile tiyatro bakimindan can alici su

iki ayirt edici noktay: vurgulamak isterim:
1. Tiyatro seyircisiz olmaz (Tam bir yaratici drama ¢aligmasi izleyicisiz olugur.).

2. Yaratic1 dramada pedagoji en belirgin, basat, ickin bilesendir (Her iki alamin en
genis anlamda amaclan aym gibi goriinse de, ikisinde de estetik, haz alma,

paylasma, dgrenme gibi pek ¢cok ortak payda bulunsa da...).

* theaterundschule @kitz.de Tiyatro Pedagojisi Dergisi, say1 52, Hannover 2008, s. 58-60
5 Sozii edilen anketin bu yaziyt dogrudan ilgilendirmedigini diisiindiigiim i¢in difer sonuglanna yer
verilmemigtir.
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Her iki alan arasinda kuramsal boyutta, iliskiyi irdeleyip belli sonuglara varabilecek olan
tiyatro egitimbilimi, tiyatro pedagojisidir6 Bu alamin egitbilim ve tiyatrobilimi

programlarinda yer almas: gecikmemelidir.

¢ Bu konuda bkz.: San, Inci. “Tiyatroya Ragmen Yaratici Drama”, Cagdag Drama Demei,Yaratict Drama
Dergisi, Cilt 1, Say1 1, 2006, s. 5-13
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Let Us Not Modify the Terminology**
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Abstract

There are distinctive differences between theatre and creative drama. Theatre cannot exist
without an audience. An exact creative drama work is without an audience. Education is
the most distinctive, dominant, and inherent component of creative drama. Although both
aim to enlighten, cultivate and train thinking and questioning people, theatre is a branch of
art; whereas creative drama belongs to education sciences and is an important part of arts
education. '

Keywords: Theatre, creative drama, theatre education studies, art education

In the 51% issue of Zeitschrift fiir Theaterpaedagogik (Journal of Theatre
Pedagogy) published in Germany, a certain confusion reigns in the editorial
explanationsl concerning the terms school play, school performance, school theatre
and creative drama (Ger. Darstellendes Spiel). Along with an expression of
contentment for the adoption of creative drama at schools, the editorial declares that
theatre is now accepted alongside music and art as branch courses, thus preferring

the use of theatre instead of creative drama.

The subsequent pages of the journal display an extensive and frequent use of the
word theatre instead of drama activities at schools. Moreover, concepts such as
“dramatic configuration or structuring” (dramatisches Gestalten) and “theatre
education” (theatrale Bildung) persist and while talking about the aesthetics of
school theatre, it is presented as an art form, an educational tool and a method for

school learning.

While all these are transmitted to our language via translation, the already-

existing conceptual confusion deepens.

So it will be useful to examine the subject once more in terms of the concepts and
their content from the perspective of our own culture, our education system, our

social structure and language.

** Bu makalenin Tiirkee’den Ingilizee’ye gevirisi Hermetika Ceviri Grubu tarafindan yapilmstir.

* Prof.Dr., Retired Lecturer of AU Faculty of Education, Art Scientist, incisan@ hotmail.com
' Linck, Dieter, Jurké Volker: “Editorial,” Zeitschrift fiir Theaterpaedagogik, Vol. 29, issue 51, p. 3-5
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The editorial also claims that, now considered to be a central component of
personality and human development, school theatre (perhaps it should be translated
as “theatre at school”) has changed in content; and that its educational function is
fulfilled not with or via theater, through theatre, but by making theatre, which the
article explains as staging artistic-applied theatre. Adding that debates on aesthetics
versus pedagogy or aesthetics despite pedagogy have come to an end, the editorial
emphasizes that aesthetic theatre practice is educational. It also argues that
naturally, one should remember the fact that theatre combines visual arts, music,
language, video, media, sports, and dance. There is also mention of the notion

(Schul)theaterkunst, which should be translated as “school theatre art”.

In the same journal, Joachim Reiss draws attention to the importance of “in-
school theatre art” in other fields, as well as aesthetics education, and distinguishes
it from extramural cultural activities. The above-mentioned journal also states in its
“Focus — School theatre” issue that the latest developments have evoked the
question whether school theatre influences community and city theatres or vice

versa.

The preference for using the notion of school theatre instead of creative drama at
school is attributed to the fact that theatre should be accepted as the basis or the core
of the field, though late. It is said that the teacher who is instructor of the field is not
a play leader or a theatre pedagogue, but a theatre teacher.” Assuming that the play-
based argument grounded in Schiller has transformed into the current view by
evolving from long-persisting arguments, the article underlines the fact that what is

actually being performed is undoubtedly theatre.

An addition to all these assertions is that the university programs that train

teachers for the field of school theatre are still so few.

Meanwhile, emphasizing that theatre at school is neither professional nor amateur
theatre, the article mentions that the actors in amateur theatres are not professionally
trained for acting, or in brief, they come from outside the field; however, students at

school theatre are trained in theatre since they stage openly (before the public) the

21t is stated that, as a matter of fact, German teachers are not called German pedagogues (!).
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production that they have created or worked on. In fact, in some states in Germany,
they may even hold “Abitur” (maturity exam) in the branch of theatre. As a student
who has passed the maturity exam in English cannot be called an amateur... The

writing continues as follows:

“If theatre made by those without any previous education is called an amateur
theatre, students are certainly amateurs, too. However, they are all gathered under a
single organized (formal) roof: Schoeol. A person who is not a student cannot have a
part in school theatre. School theatre belongs within the school and it has its own
aesthetics derived from educational or instructional processes. Furthermore, school
theatre groups are composed of individuals close in age. School theatre produces a

unique form of art.”

Now, considering these arguments from the perspective of our country and our
years of studies on creative drama (theoretical, practical and applied), we ask: Why
did not we call it theatre at school or in education at the very beginning (right in the
early 1980s)?

First of all, we regarded creative drama as a very important field to benefit from
in formal education and theatre actor training. The aim was to lead to physical,
intellectual and artistic development through a multidimensional and creative
training; and to open up broad horizons in which the enlightened and cultivated
individual who we value so much can create him/herself by offering him/her a
cognitive, affective and psychomotor training which is often included in the

education system.

Undoubtedly, there was the need to adjust these studies for all age groups in
terms of pedagogics and developmental psychology. In the 80s, the preschool
educators who displayed the most interest in the field were not making theatre with

children.

The prominent British and German experts attending our seminars (which have
been held twice a year since 1985) and the Anglo-American and German

publications we have studied gave us cues to distinguish between creative drama

¥ Linck, D., Jurké, V., ibid, p. 4
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and theatre. Naturally, we were in need of theatrical information and particularly,
actor training techniques and teachings but we were not training actors. Appropriate

term was and is creative drama in education.

Now, with its former subtitle as “Creative Drama at School” and its name as
Theatre Pedagogy, why did the mentioned German journal change its subtitle to
“Theatre at School”? What is more, the subtitle of its 52™ issue was Making —

Performing — Teaching Theatre.

The answer is clear for Germany; and we may even claim the same for Europe:
Since antiquity, classical theatre or theatrical arts have a long-established tradition
in these societies. Apart from certain periods dominated by negative fanatical
mindsets, the view that, with all its aspects, theatre would harm the child or the
adolescent — in brief, the individual — never existed in these societies. Or to put it
another way: Even though the residue of those periods sometimes manifests itself in
some fanatical views, no negative attitude is adopted towards theatre, at least among

the learned and cultivated groups of society.

We may make a comparison with our country in the light of this brief information.
In Hessen, one of the largest states in Germany, a research® was conducted under
the consultancy of ASSITEJ, Hessen Ministry of Cultural Affairs, Hessen Ministry
of Arts and Science, and School Theatres Association of the State of Hessen. The
research examined the cooperation between theatre and school as a result of the
increasing development of creative drama and the growing demand for professional

theatres in the state.

The results of the research are as follows: The participation rate for the survey
sent to all schools in the state was 52 %. The number of participant schools was
1060. 90 % of them stated that theatre activities were performed within the school,
79 % stated that the students of the school regularly visited one or two theatre
performances; 87 % stated that creative drama studies were conducted within the
school; a percentage of 88 was achieved regarding taking part in school theatre

along with creative drama’s existence as a compulsory elective course or as a

4 theaterundschule @kjtz.de Zeitschrift fiir Theaterpaedagogik, issue 52, Hannover 2008, p. 58-60
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compulsory lesson in the advanced grades at various education stages; 79 % stated
that drama method was used in the lessons; primary schools mostly preferred
professional theatres, 90 % of which were plays for children and teenagers; it was
stated that 38 % attended adult theatres, 30 % operas and few schools attended
dance theatres; it was stated that 320, or one third of the schools had a drama
teacher; and 86 % of full-time primary schools regularly invited theatres to their

schools’.

The above rates display the relation of schools with theatre and creative drama in
only one state. So a title such as school and theatre or education and theatre, as
separate from creative drama is, naturally, valid and could be accepted. True,
creative drama is separate, but the student who is frequently subjected to theatre
will be inclined to and eager for creative drama and will be more successful in

achieving the desired goal.

Finally, considering the particular situation in our country (the low rate of theatre-
going, the very limited number of theatres for children and teenagers, general lack
of interest and investment in arts and culture and their neglected place in education,
etc.), if we go back to the main point, I guess I would like to emphasize these two

distinctive points that are vital for ereative drama and theatre:

1. Theatre cannot exist without an audience (An exact creative drama work is

without an audience.).

2. Pedagogy is the most distinctive, dominant and inherent component of
creative drama (Even though the aims of both fields seem to be the same in
the widest sense and both have much in common such as aesthetics,

pleasure, sharing, learning etc...).

The study field that could draw conclusions by examining the relation between
these two ficlds is theatre education studies or theatre pedagogy®. It should soon

be included in the programs on education sciences and theatre studies.

3 Other results of this survey are not included as I think they do not directly concern this essay.
¢ See: San, Inci. “Tiyatroya Ragmen Yaratict Drama” [Creative Drama Despite Theatre], Modern Drama
Association, Yaratict Drama Dergisi [Joumal of Creative Drama], vol. 1, issue 1, 2006, p. 5-13.
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