TU KO TURKGE KONUSANLARIN
P HONE - AKADEMIK DERGISI
@  1ssN: 21486808
Received: 14.02.2021 Received in revised form: 26.02.2021
Accepted: 27.02.2021 Avadilable online: 27.02.2021

Original Research Paper

New Criteria and Literary Texts in Turkish Teaching as a Foreign

Language

Ash FISEKCIOGLU"

ABSTRACT

The Common European Framework of Reference for Languages (TELC, 2013) published in 2001 has defined the
concept of mediation and has briefly mentioned its place in foreign language teaching. However, the lack of
detailed information about the concept of mediation in the text has led to the insufficient understanding of this
concept. Following the projects and academic studies carried out after the publication of the first text, the authors
have published a new text in 2018 under the name of Expanded Version of the Common European Framework of
Reference for Languages. This text contains many new competences and concepts that were not included in the
first text. At the same time, in the new text, it is seen that some of the concepts mentioned superficially in the first
text are reviewed in detail. Mediation concept, mediation activities and mediation strategies can be counted among
the most important of these concepts. The purpose of this study is to define the concept of mediation text in the
Common European Framework of Reference for Languages (CECRL, 2018), which has not yet been translated
into Turkish in the context of literary texts and to come up for discussion the new criteria and new staggering
system named “Personal response to the effects of creative texts including literary texts” and examining and
“criticizing creative texts containing literary texts” prepared by frame copywriters within the scope of mediation

activities in the use of literary texts in teaching Turkish as a foreign language.
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1. INTRODUCTION

The use of literary texts in foreign language teaching was also seen in the methods and approaches in
advance of the communicative method and action-oriented approach. Literature texts used to offer the
most accurate use of the language to foreign language learners were found in foreign language teaching
programs as translation texts, especially in the foreign language teaching method called grammar-
translation method. The structures within the literary texts that contain the most accurate use of the
language were translated by students into the native language and used in writing lessons by
memorizing. However, grammar has ceased to be a goal and has come to be seen as a means of
communicating in the target language when communicative method and action-oriented approach are
included in foreign language teaching. In this context, “Courtillon (2003, p.41) said that “Advancing in
a language is not just progressing in grammar. He said, “Advancing in a language is progressing in
understanding the established discourses” and drew the attention to forming discourse and
understanding the formed discourses in foreign language teaching. For this reason, in view of the criteria
of communicative method and action-oriented approach, the relationship between text and discourse has
brought important innovations to foreign language teaching in the process of creating educational
materials from original texts. In this subject, the effect of pragmatics which is a sub-branch of linguistics
is also seen in the communicative approach. Yildiz and Uzuntas summarized this situation as
"pragmatics that examines language through its communicative value, not structurally has brought the
communication function of language into to the forefront." They drew pragmatics to program
developer’s attention and underlined the issue of preparing a content that is beneficial, useful and
suitable for needs in foreign language teaching (Yildiz & Uzuntag 2017, p.217). Thus, besides
grammatical / syntactic accuracy, the principle of semantic and situational suitability / acceptability has
begun to be taken into account (Ayirir, 2015, p.145). The subject and examination criteria of the texts
used in foreign language teaching have also changed within the framework of this perspective and the
necessity of using original texts in foreign language teaching has emerged. The Common European
Framework of Reference for Languages published in 2001 states the importance of using original texts
in foreign language teaching with the following words: “It is important that the student encounters
original texts that can be encountered in daily newspapers, magazines and publications that have not
undergone simplification and correction procedures as a result of their experience using the language
they have learned directly”. (TELC, p.137) The use of original texts in action-oriented approach and
their evaluation with a different perspective makes explicit the concepts of language user and social
actor. Because original texts include cultural elements of the target language as well as facilitating the
teaching of the linguistic structures of the target language. Except the forcing patterns, original texts
which are not created for teaching, present the most frequently used words and patterns of the language
by native language users, general cultural knowledge of the target language and sociocultural knowledge

within the internal integrity of the language. Original texts were not created for education and training.



Community members using that target language provide the communication they want to establish with
each other. Thus, they reflect important characteristics of the target language and the target society
through the linguistic and cultural indicators they contain. Thus, the literature texts used in foreign
language teaching started to be included in the method books used in Turkish teaching as a foreign

language evaluating in the context of the original text.

1.1 Problem

Original texts that were not created for education and training include many text types. Within the scope
of the limitations of this study, literary texts were evaluated in the context of original texts. Social actor's
learning outcome in Turkish teaching as a foreign language, literary texts that are thought to enrich
within the scope of language level limitations were also highly considered important by authors of the
Common European Framework of Reference for Languages. In the section contained in the framework
text under the heading "Use of Language in the Art Field”, the important role of literary works in foreign
language teaching was also revealed. Framework of Reference mentions that "literary works should
serve much more educational purposes than being aesthetic" and emphasizes that is important that
literary texts contain many elements as "individual, moral and emotional, linguistic and cultural”
(TELC, 2013, p.59). In addition, in the fifth chapter, in which the framework text writers evaluate the
general competences and explain them in detail by separating them into components, it also emphasizes
the importance of gaining the knowledge of literature belonging to the target society to the learner while
defining the sociocultural knowledge (TELC, 2013, p.104). In this section where their general
competencies are evaluated, users of framework text have invited to reflect on what they should do in
the curriculum in order to build bridge between the learner's own culture and target culture within the
scope of intercultural skills. Thus, the Common European Framework of Reference, in which the
communicative method and action-oriented approach based on acting as a social actor in foreign
language education are described in depth, has also seen to suggest the use of literary texts as educational
materials in foreign language teaching. In addition, literary texts are regarded as linguistic activities, and
for this reason, it is underlined that literary texts have an important place in the field of communication.
(Peytard and Moirand, 1992, p.65) Following the projects and academic studies carried out after the
publication of the first text, the authors have published a new text in 2018 under the name of Expanded
Version of the Common European Framework of Reference for Languages. This text contains many
new competences and concepts that were not included in the first text. At the same time, in the new text,
it is seen that some of the concepts mentioned superficially in the first text are reviewed in detail. In the
context of these new competences, the linguistic and cultural needs of the language user and the social
actor have been evaluated from quite different perspectives. The use of original texts as materials in
foreign language teaching has also been evaluated through the concept of mediation. In the first text

published in 2001, mediating a text has defined as follows: mediating a text is to provide the transmission



of the content of a text that others could not reach due to technical, cultural, linguistic or semantic
difficulties or inadequacies (TELC, 2013). This concept handled within very narrow limits in the first
frame text has evaluated in detail within the scope of the expanded second frame text published in 2018.
The concept of mediation has come to the forefront in the new text as a main concept that includes the
sub-concepts of traduction, communication, cooperation and transfer. The absorption and realization of
this concept by language users and social actors has evaluated within the scope of mediation activities.
For this reason, mediation activities have evaluated by frame copy writers in three main axes: Mediator
Text, Mediator Concept, Mediator Communication (CECRL, 2018).

The subject of this study is very related to the concept of mediator text. In the framework text published
in 2018, the concept of Mediator Text was evaluated primarily in the context of transfer. In this context,
the competencies of "Transferring Certain Information to Speech Language" and "Transferring Certain
Information to Written Language” in the text are seen with a staggering system according to language
levels. In addition, the qualifications expressed as "Explanation in Written Language" and "Explanation
in Spoken Language", "Processing of Text in Spoken Language", "Processing of Text in Written
Language”, which are obtained from a text within the context of intermediary text are also seen in the
staggering system adapted to language levels. In addition, "Translation competencies”, which are
evaluated in the context of the transfer of the text and not related to professional translators are draw
attention within the scope of the new competencies in the text. These mediation competencies which are
considered as "Translating Written Text into Spoken Language" and "Translating Written Text into
Written Language" are also classified according to language levels and presented with a staggering
system. Translation activity is within the limits of mediating for those who cannot understand the text
for linguistic, cultural or technical reasons at this place. The last competence evaluated within the scope
of mediation activities is seen as "Taking the Note During Conferences, Seminars or Meetings". This

activity is also explained in detail with a grading system according to language levels (CECRL, 2018).

The most important mediation activities concerned closely the subject of this study are the activities of
“Personal response to the effects of creative texts including literary texts” and “Examining and
criticizing creative texts containing literary texts”. It is known that literary texts have an important place
in education and training programs in every method and approach. However, it is seen that the literary
texts are handled with different perspectives in the context of the approach and methods of the period,
especially, when the history of foreign language teaching is examined. In the new text published in 2018,
it is seen that the literary texts evaluate in the context of the concept of mediation and the text writers
determine the activities that can be carried out with the literary text according to their language levels
in the staggering system. Within the scope of these innovations concerned closely the Turkish teaching
as a foreign language, the need to redefine the place of literary texts in curricula and to reevaluate the
criteria to be used in the processing of literary texts within the language level limits is emerged. In

addition, considering the linguistic and cultural elements included in literary texts, it is seen that various



strategies should be formed in the use of literary texts as teaching materials. "Literary texts require much
greater effort, knowledge, experience and work to understand texts that are not fiction because they

have an artistic quality.”" (Dilidiizgiin, 2017, p.146).

1.2 Aim of the study

Within the scope of the subject of this study, the concept of mediation that is one of the concepts defined
generally in the first frame text but redefined in the second frame text in great detail and divided into
components, will be emphasized. It is aimed questioning the importance of literary texts in the
framework text published in 2018, based on the concept of intermediary text within the scope of
mediation activities, questioning and redefining the place of literary texts in Turkish teaching as a
foreign language, based on the personal response to the effects of creative texts including literary texts
and the classification of the competence to examine and criticize creative texts containing literary texts,
re-questioning the processing criteria of these texts according to their language levels. For this reason,
all of the mediation competencies will not be discussed, within the scope of the limitations of the study,

the concept of mediation text will be only emphasized in the context of mediation activities.

2. METHOD

In the research, it was used qualitative research method. In the context of the Common European
Framework of Reference for Languages (CECRL, 2018), the concept of mediation was examined in the
context of literary texts. Mediation activities in the study conducted using document analysis and
scanning model were limited with the concept of mediator text within the scope of the subject of this
study. Following the presentation of the findings, the mediation activities named “Personal response to
the effects of creative texts including literary texts” and “Examining and criticizing creative texts
containing literary texts” were discussed in the context of Turkish teaching as a foreign language. Since
the 2018 edition of the framework text has not been translated into Turkish yet, the frame text has been
translated into Turkish using the parallel reading method from the French and English originals. In this

way, document analysis was made.

3. FINDINGS
3.1 Personal responses to the effects of creative texts including literary texts

This scale reflects the approach used in the education system and adult reading environments (high
school and university, young adults and adults). The scale emphasizes the expression of the effect a

literary work has on individual language users / students. (Okten and Kabay, 2019, p.164)



Al: Person can express in a simple language what a work makes him/her feel.

A2: Person can select and cite simple passages that he/she particularly likes in a literary work. He/she
can simply explain what a literary work or artwork makes him/her feel. He/she can tell whether he likes
awork or not and explain in a simple way why he/she likes it. He/she can present to interest with a work
in what aspects in a simple way. He/she can describe how a character feels and explain why that
character feels in that way. He/she can express his / her reactions to a literary work and share his / her

impressions and ideas.

B1: Person can describe the personal characteristics of the hero. He/she can briefly explain the
impressions and thoughts about a work. He/she can describe the emotions he/she feels in certain parts
of a story, for example he/she can describe the times when he/she is scared for a character and explain
why he/she is scared. He/she can associate to the emotions experienced by the character with the
emotions felt by the character in a work. He/she can associate to events in a story, movie or theater with
similar events he/she experienced or heard. He/she can explain in detail which character he/she is most
identified with and why he/she is identified with. He/she can explain why he/she is interested with

certain parts or aspects of a study.

B2: Person can express his reactions to the turn of expression, laborious and content of a work in detail
and explain what he/she likes and why. He/she describe what a work arouses a feeling in himself/herself
and explain why it elicits this reaction himself/herself. He/she can present his reaction to a work clearly,

develop his ideas and support them with examples and arguments.

C1: Person can express personal interpretation about the story, characters and themes in a story, novel,
film or theater work. He/she explain the interpretation about the psychological or emotional state of a
character in a work, and the reasons and consequences of the character's actions. He/she can describe
his/her personal interpretations about a work in detail, describe his/her reactions to certain elements in

the work, and explain the meanings of these reactions.

3.2 Examining and criticizing creative texts containing literary texts

This scale is about a common approach at high school and university level. It includes more valuable
and intellectual responses. Aspects examined include these: the meaning of the events in a novel,
presenting the same theme in the works in different ways, and the connections between these works, to
what extent a work fits the genre to which it belongs and a more comprehensive evaluation of the work.
(Okten and Kabay, 2019, p.164)

A2: Person can describe the main themes and characters of short, simple stories written in very simple

everyday language, including familiar situations by using ready-made simple formulas.



B1: Person can describe the themes and basic characters of short stories in a very simple, everyday
language that includes familiar situations. He/she can point the most important episodes and events and

explain the meaning and connections of events in a story structured clearly, written in plain language.

B2: Person can explain how works become different the treatment of same theme. He/she can understand
how the artwork supports to identify with the characters and give examples. He/she can give a reasoned
opinion on a work, take into account thematic, structural and formal factors and refer to other people's
views and arguments. He/she can compare the themes, characters and scenes of the two works, find

similarities and differences between them and explain their connections.

C1: Person can explain and interpret (for example, by creating expectations and deceiving) how the
work affects the viewer (keeping it alive). He/she understand the extent to which the work conforms to
the rules of the genre to which it belongs. He/she can give a critical idea about wide variety of texts,

including literary works from different periods and genres.

4. DISCUSSION OF FINDINGS, CONCLUSION AND SUGGESTIONS
4.1 Discussion of Findings

The fact that literary texts are included in both mother tongue teaching and foreign language teaching
cannot be considered as a new perspective or an invention. It has been taken place in education and
training programs for centuries due to its linguistic, cultural and aesthetic features. However, the
teaching of literature, the use of literary texts in mother tongue teaching and the use of literary texts in
foreign language teaching are seen as situations that should be evaluated quite differently. In other
words, the place and function of the literary text are quite different from each other in literature teaching,
native language teaching and foreign language teaching. For this reason, the place and function of the
literary text are evaluated within the boundaries of foreign language teaching in this study. Literature
texts that are evaluated as teaching materials within the scope of Turkish teaching as a foreign language
are considered in the context of original texts. The literary text is the original text because it is not
produced to show the occurrence of a language event. However, the most important feature that
distinguishes it from other original texts is the aesthetic elements it contains. At the same time, the text
of literature has an indispensable place in foreign language teaching because it generally deals with a
social situation, history, human, and there is an aspect in which the fiction is based on reality (Fiévet,
2013). In this context, instead of discussing the necessity of using literary texts, discussing how to use
them will make it easier to teach Turkish as a foreign language within the framework of international
criteria. When the mediation activities named as “personal responses to the effects of creative texts
including literary texts” (CECRL, 2018, p.122) are examined, the most prominent feature is included in
the descriptor as an activity that the learner can express his/her feelings in a simple language in the face

of a literary work, even at the Al language level which is accepted as the lowest language level.



At the A2 language level, it is observed that the learner should establish a deeper relationship with the
literary text. In the definition of the competence, it is seen that the learner performs appropriate tasks to
the language level through the literature text he/she faces. These tasks can be summarized as being able
to select the simple passages he/she likes from the work of literature, to quote, to explain in a simple
way what the literary text makes him/her feel, to say whether he/she likes it or not, and to explain in a
simple way why. These tasks which can be called completely communicative tasks, are tasks that can
be created with activities appropriate to the language level in all four language skills. In addition, another
important point that draws attention in the descriptor shows that the learner can also fulfill some
communicative tasks related to heroes and heroes in literary discourse. These tasks can be summarized
as being able to describe how the protagonist feels and explain why, express his/her reactions to the

work, and share his/her impressions and ideas.

At the B1 language level also known as the threshold level, it is seen that the learner performs all of the
communicative tasks that he/she has to fulfill in the context of his/her communicative language
competencies through literary discourse. In this context, it is drawn the attention that literary discourse
is used in all its parts of foreign language teaching as a course material. These communicative tasks can
be summarized as being able to describe the personal characteristics of the protagonist, to explain the
impressions and thoughts about the work briefly, to explain the feelings and reasons he/she felt in certain
parts of the literary discourse, to explain why he/she is particularly interested with certain parts or
aspects of the discourse. In addition, the cultural carrier that is an important feature of literary discourse
is also revealed, as other tasks suggested that the learner perform at the B1 language level are examined.
The concept of cultural competences and intercultural competences, which has an important place both
in the first Framework of Reference published in 2001 and in the expanded edition of the Framework of
Reference text published in 2018 has also revealed how to benefit literary discourse in Turkish teaching
as a foreign language. The tasks which are expressed as being able to associate events in a story, movie
or theatrical production to similar events that he/she experienced or heard, identify with the character in
the literary text he met, and explain this reason in detail, associate the emotions felt by the character in
the work to the emotions he/she experienced are played an important role in the formation and
development of the concept of interculturalism. In this context, it is also observed that the use of literary
discourse as a material in language classes in Turkish teaching as a foreign language has an important
contribution to provide learner the world knowledge, sociocultural knowledge and interculturality that
are stated in both framework text in the context of general competencies. It is seen that this qualifications
framework which can be evaluated as the perspective of the world expressed in the target language's
literary discourse, the relations established between the past and the present, comparing the perspective
of the society using the target language with its own perspective and empathizing can only occur through

activities and communicative tasks prepared in accordance with these criteria. Thus, it can be said that



the acquisitions of language users are formed and developed through literary texts in the process of

becoming a social actor.

As the mediation activities at the B2 language level are examined, it is seen that the learner can evaluate
the turn of expression in the literary discourse. Ability to express the reactions towards the turn of
expression and content of the text in detail, explain what/why learner likes and dislikes can be accepted
as important tasks that the learner need to fulfill in the context of discursive competencies. In addition,
in the descriptor, there are expressions that the learner can define the feeling aroused by literary
discourse and explain what triggers this reaction based on his own cultural background. These
statements also present that literary discourse is quite effective in the context of interculturalism. It can
be also evaluated as an important acquisition the ability present learner’s reaction to literary discourse

clearly, develop his / her ideas and support his / her ideas with examples and arguments.

At the C1 language level, the descriptors named as the ability to express learner’s personal interpretation
against the characters and themes in literary discourse, to explain the interpretations about psychological
or emotional state of the character in the work, the causes and consequences of his/her actions is
presented the indicators that learner changes into a social actor. To be able to interpret as specified in
the descriptor a literary work belonging to the target society learned the language by learner also requires
to have the cultural content of the target society. The ability to define in detail his personal comments
about a work in the descriptor, to describe his reactions to certain elements in the work, and to explain
the meanings of these reactions also in particular reveal how much the learner needs a literary text in

reaching intercultural competences.

When the activities of "analyzing and criticizing creative texts containing literary texts" (CECRL, 2018,

p.123) are examined, it is seen that a descriptor is not formed for the Al language level.

At the A2 language level, it is seen that the learner can define the main themes and characters of short,
simple stories written in a very simple and daily language using linguistic structures that he /she knows
previously. For this reason, it shows that at the A2 language level, the short story genre can be especially
used as a material in the language class. At the B1 language level, it is given hint that also for activities
that can be carried out related to literary texts in the language class that the learner can define the themes
and basic characters of short stories in a very simple and daily language, find the most important parts
and events in a clearly structured story written in a plain language, and explain the meaning and

connections of events.

When the mediation activities prepared at B2 level that is a very advanced language level are examined,
it is encountered with a very rare aspect of literary discourse in Turkish teaching as a foreign language.
Considering that comparative literature studies are only considered as an academic study, it is seen that
these studies can also be accepted as a material that can be used in Turkish teaching as a foreign

language. At this language level, the learner is expected to be able to compare more than one literary



text, the authors' approach to theme, heroes and scenes in the literary text, to see the similarities and
differences between the two works and to explain their connections. In this context, it is seen that the
learner can compare a literary work belonging to his own culture and a literary work belonging to the
target culture, taking into account the thematic, structural and formal elements. In this way, it can be
thought that the learner will have quite important learning outcomes in terms of intercultural

competencies.

At the C1 language level, it is seen that the learner can explain and interpret using which techniques the
literary work affects the reader / viewer. At the same time, the learner also knows literary genres. Learner
can understand whether the work obeys the rules and give a critical opinion on various texts, including

literary from different periods and genres.

4.2 Suggestions based on study results

The use of literary texts in Turkish teaching as a foreign language, the use of literary texts in mother
tongue teaching and literary teaching are seen as very different concepts. The main purpose of Turkish
teaching as a foreign language is not to learn / teach the text of literature, but to use it in Turkish teaching
as a foreign language with activities suitable for communicative tasks. In this context, it can be thought
that evaluating literary texts within the concept of intermediary text can facilitate the process of
becoming language users and social actors for learners. Literature texts that are evaluated as media texts,
have a very important place within the scope of new competencies in the field of foreign language
teaching since they include the process of establishing a connection with the target language, examining,
interpreting and evaluating the texts (Kabay and Okten, 2019). It is observed that literary texts mostly
take place in method books prepared for Turkish teaching as a foreign language as cultural introduction
or free reading. For this reason, it seems very important to use literary texts as a material in the
development of listening comprehension, reading comprehension and speaking and writing skills. “It
can be said that researchers who express their concerns about the use of authentic materials generally
focus on the cultural and linguistic difficulties of the texts and the word density in the texts.” (Durmus
and Aydemir, 2019, p.319). In this context, the selection of the literary texts to be used as course material
based on the international language level descriptors determined by the framework text writers can be
thought as a step in eliminating these concerns. It can also be suggested to use strategies to simplify the
text published in the 2018 Framework of Reference in the context of mediation strategies. These
strategies that are defined as expanding the heavy and dense text and ensuring the fluency of the text can
enable the use of literary texts in Turkish teaching as a foreign language without disrupting the main
structure and content integrity of the text (CECRL, 2018).

The activities of " Personal responses to the effects of creative texts including literary texts " and

"Examining and criticizing creative texts containing literary texts" that are examined in this study are



also showed to be used during the process of teaching literary texts as material in the classroom in
Turkish teaching as a foreign language, not only for the purpose of improving reading comprehension
skills, but also for listening, writing and speaking skills, the creation and development of comprehension.
At the same time, it is seen that it is very important to use literary texts in Turkish teaching to foreigners

through task-oriented activities instead of teaching with classical reading comprehension questions.

Important connections between language, thought and culture are closely related to foreign language
teaching. Except for some special cases, the acquisition that the target language aims in the learning
process is not to be a grammar expert or a dictionary memorizer. The learner aims to be a Turkish user
and to be a social actor within the criteria that will not find strange in the Turkish social network.
“Literary texts contain common sense, belief and thought style and elements of the society they belong
to. In this respect, dealing with literary texts that constitute social and cultural memory attracts the
concern and attention of students and the student makes the society easier to understand” (Odac1, 2018,
p.1192). In this context, the use of literary texts as a course material in Turkish teaching as a foreign
language has a special meaning. It can be said that the use of literary texts as course materials will also
support the learner in the process of developing intercultural competences in order to share sociocultural

knowledge of Turkish society and transfer the general cultural knowledge of Turkish society.
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Arastirma Makalesi

Yabana Dil Olarak Tiirk¢e Ogretiminde Yeni Olciitler ve Edebiyat

Metinleri

Ash FISEKCIOGLU"

OZET

2001 yilinda yayimlanan Diller I¢in Avrupa Ortak Cerceve Metni (TELC,2013) aracilik kavramini tanimlamis ve
yabanci dil 6gretimindeki yerinden kisaca bahsetmistir. Fakat metinde aracilik kavramiyla ilgili ayrintili bilgi
verilmemesi, bu kavramin yeterince anlasilamamasina yol agmistir. Ik metnin yayimlanmasindan sonra yapilan
projeler ve akademik caligmalar sonrasinda yazarlar, 2018 yilinda Diller i¢in Avrupa Ortak Cerceve Metni
Genisletilmis Baski ad1 altinda yeni bir metin yayimlamislardir. Bu metinde, ilk metinde bulunmayan birgok yeni
yeterlilik ve kavram yer almaktadir. Ayni zamanda yeni metinde, ilk metinde yiizeysel olarak bahsedilmis bazi
kavramlarin da ayrintili olarak yeniden ele alindig1 goriilmektedir. Bu kavramlardan en 6nemlileri arasinda aracilik
kavrami, aracilik etkinlikleri ve aracilik stratejileri sayilabilir. Bu ¢aligmanin amaci heniiz Tiirkgeye ¢evrilmemis
olan Diller Igin Avrupa Ortak Cergeve Metninde (CECRL, 2018) yer alan aract metin kavramini edebiyat metinleri
baglaminda tanimlamak ve aracilik etkinlikleri kapsaminda ¢ergeve metin yazarlarinca hazirlanmis olan : “Edebi
metinleri igeren yaratici metinlerin uyandirdig etkilere verilen kisisel tepkiler” ve Edebi metinleri igeren yaratic
metinleri inceleme ve elestirme” isimli yeni basamaklandirma sistemini edebiyat metinlerinin yabanct dil olarak

Tiirkge 6gretiminde kullanilmasinda yeni dlgiitleri tartismaya agmaktir.
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1. GIRIS

Yabanci dil 6gretiminde edebiyat metinlerinin kullanimi iletigimsel yontem ve eylem odakli yaklagim
oncesindeki yontem ve yaklagimlarda da goriilmekteydi. Dilin en dogru kullanimini yabanci dil
O0grenenlere sunmak amaciyla kullanilan edebiyat metinleri, 6zellikle dilbilgisi-¢eviri yontemi olarak
adlandirilan yabanci dil 6gretim yonteminde ¢eviri metinleri olarak yabanci dil 6gretim programlarinda
bulunmaktaydi. Dilin en dogru kullanimim iceren edebiyat metinlerinin igindeki yapilar 6grenciler
tarafindan gerek ana dile cevrilerek gerek ezberlenerek yazi derslerinde kullanilmaktaydi. Fakat
iletisimsel yontem ve eylem odakli yaklasimin yabanci dil 6gretimine girmesiyle baslayan siirecte
dilbilgisi, amag olmaktan ¢ikip, hedef dilde iletisime gegmek i¢in ara¢ olarak goriilmeye baslanmistir.
Bu baglamda “Courtillon (2003, s.41) “Bir dilde ilerlemek sadece dilbilgisinde ilerlemek degildir. Bir
dilde ilerlemek olusturulmug soylemleri anlayabilmekte ilerlemektir” diyerek yabanci dil 6gretiminde
dikkati sdylem olusturmaya ve olusturulmus séylemleri anlamaya ¢ekmistir. Bu sebeple iletisimsel
yontem ve eylem odakli yaklagim oOlgiitleri dikkate alindiginda metin ve sdylem iligkisi, 0zgiin
metinlerden egitim materyali olusturma siirecinde yabanci dil 6gretimine 6nemli yenilikler getirmistir.
Bu konuda fletisimsel yaklasimda dilbilimin alt dali olan edim bilimin de etkisi goriilmektedir. Bu
durumu dili yapisal agidan degil de iletisimsel degeri iizerinden inceleyen edim bilim, dilin iletigim
islevini 6n plana ¢ikarmistir olarak 6zetleyen Yildiz ve Uzuntasg, program hazirlayanlarin dikkatini edim
bilim {izerine ¢ekerek yabanci dil d6gretiminde faydali, kullanigli ve gereksinimlere uygun bir igerik
hazirlanmasi konusunun da altim ¢izmislerdir. (Yildiz ve Uzuntag 2017, s.217) Boylece
dilbilgisel/s6zdizimsel dogrulugun yani sira, anlamsal ve durumsal uygunluk/ kabul edilebilirlik ilkesi
de dikkate alinmaya baglanmistir (Ayirir 2015, s.145) Yabanci dil 6gretiminde kullanilan metinlerin
konusu ve inceleme Olgiitleri de bu bakis agisi ¢ergevesinde degisime ugramis ve 6zglin metinlerin

yabanci dil 6gretiminde kullanilmasinin gerekliligi ortaya ¢ikmistir.

2001 yilinda yaymmlanan Diller I¢in Avrupa Ortak Cergeve Metni &zgiin metinlerin yabanci dil
ogretiminde kullanilmasinin énemini su sekilde belirtmektedir: “Ogrencinin, dgrendigi dili dogrudan
kullanarak deneyimleri sonucu karsilastigi, basitlestirme ve diizeltme gibi islemlerden gegmemiy giinliik
gazete, dergiler ve yayinlarda karsilasilabilecek 6zgiin metinlerle karsilasmasi énemlidir”. (TELC,
s.137) Eylem odakli yaklasimda 06zgiin metinlerin kullanilmasi ve farkli bir bakis acisiyla
degerlendirilmesi dil kullanicisi ve sosyal aktor kavramlarini da belirginlestirmektedir. Ciinkii 6zgiin
metinler hedef dile ait dilsel yapilarin dgretilmesini kolaylastirmasinin yani sira hedef dile ait kiiltiirel
ogeleri de icermektedir. Ogretim amacli olarak olusturulmayan o6zgiin metinler, dilin ana dili
kullanicilari tarafindan en sik kullanilan kelimelerini ve kaliplarini, hedef dile ait genel kiiltiir bilgisini,
sosyokiiltiirel bilgiyi de zorlama kaliplarin diginda dilin kendi i¢ biitiinliigii iginde sunmaktadir. Egitim,

Ogretim amaciyla olusturulmamais, hedef dili kullanan toplum iiyelerinin birbirleriyle kurmak istedikleri



iletisimi saglayan 6zgiin metinler, boylelikle icerdikleri dilsel ve kiiltiirel gostergeler araciligiyla, hedef
dile ve hedef topluma dair 6nemli 6zellikleri de yansitmaktadirlar. Boylelikle yabanci dil 6gretiminde
kullanilan edebiyat metinleri de 6zgiin metin baglaminda degerlendirilerek yabanci dil olarak Tiirkce

ogretiminde kullanilan yontem kitaplarinda yer almaya baslamigtir.

1.1 Problem

Egitim, Ogretim amaciyla olusturulmamis 6zgiin metinler birgcok metin tiirlinii icermektedir. Bu
calismanin smirhliklar1 kapsaminda 6zgiin metinler baglaminda edebiyat metinleri degerlendirilmistir.
Yabanct dil olarak Tiirkge Ogretiminde sosyal aktoriin kazamimlarini, dil diizeyleri smirliliklart
kapsaminda zenginlestirecek oldugu diisiiniilen edebiyat metinleri, 2001 yilinda yayrmlanan Diller igin
Avrupa Ortak Cerceve Metni yazarlar: tarafindan da olduk¢a dnemsenmistir. “Dilin Sanatsal Alanda
Kullanim1” basghgi altinda cergeve metinde yer alan boliimde, edebiyat eserlerinin yabanci dil
ogretimindeki 6nemli rolii de ortaya koyulmaktadir. Cergeve Metin “edebi ¢alismalarin estetik olmanin
disinda ¢ok daha fazla egitsel amacglara hizmet etmesi gerekliliginden” bahsederken edebiyat
metinlerinin, “ bireysel, ahlaki ve duygusal, dilsel ve kiiltiirel” birgok 6geyi bir arada barindirmasimin
onemini vurgulamaktadir. (TELC, 2013, s.59) Ayrica Cer¢eve Metin yazarlarinin, genel yeterlilikleri
degerlendirdigi ve bu yeterlikleri bilesenlere ayirarak ayrmtili olarak acikladigi besinci bdliimde,
sosyokiiltiirel bilgiyi tanimlarken, hedef topluma ait edebiyat bilgisinin 6grenene kazandirilmasmin
onemi lizerinde de durmaktadir. (TELC, 2013,104) Genel yeterliliklerinin degerlendirildigi bu boliimde,
kiiltiirleraras1 beceriler kapsaminda ¢er¢eve metin kullanicilari, 6grenenin kendi kiiltiirii ve hedef kiiltiir
arasinda koprii kurabilmesi adina, 6gretim programinda neler yapmalar1 gerektigi iizerine de diisiinmeye
davet edilmektedirler. (TELC, 2013, s.106) Boylelikle yabanci dil egitiminde sosyal aktor olarak eylem
gerceklestirmeyi esas alan iletisimsel yontemin ve eylem odakli yaklagimin derinlemesine betimlendigi
Avrupa Ortak Cergeve Metni, edebiyat metinlerinin yabanci dil 6gretiminde egitim materyali olarak
kullanilmasini da tavsiye ettigi goriilmektedir. Ayrica edebiyat metinlerinin dilsel etkinlik olarak kabul
edilmesi ve bu sebeple iletisim alaninda 6nemli bir yere sahip oldugunin da alt1 dnemle ¢izilmektedir.

(Peytard ve Moirand, 1992, s.65)

[lk gergeve metnin yayimlanmasindan sonra yapilan projeler ve akademik galismalar sonrasinda gergeve
metin yazarlari, 2018 yilinda Diller I¢in Avrupa Ortak CergeveMetni Genisletilmis Bask1 ad1 altinda
yeni bir metin yayimlamislardir. Bu metinde, ilk metinde bulunmayan veya kavramsal olarak bulunsa
da ayrintili olarak agiklanmamis olan bir¢ok yeni yeterlilik ve kavrami yeniden ele alip tartismaya
acmislardir. Bu yeni yeterlilikler baglaminda dil kullanicisinin ve dolayistyla sosyal aktoriin dilsel ve
kiiltiirel gereksinimleri de oldukga farkli agilardan degerlendirilmistir. Yabanci dil gretiminde 6zgiin
metinlerin materyal olarak kullanilmas1 da aracilik kavrami iizerinden degerlendirilmeye alinmistir.

2001 yilinda yayimlanan ilk metinde bir metne aracilik etmek, digerlerinin teknik, kiiltiirel, dilsel veya



anlamsal zorluklar veya yetersizlikler sebebiyle ulasamadiklar1 bir metnin igeriginin iletilmesini
saglamak olarak tanimlanmustir. (TELC, 2013) Ilk ¢ergeve metinde oldukca dar sinirlar iginde ele alinan
bu kavram, 2018 yilinda yayimlanan genisletilmis ikinci Cergeve Metin kapsaminda oldukga ayrmtili
olarak degerlendirilmistir. Aracilik kavrami, iletisim, bildirigsim, is birligi, aktarim alt kavramlarini
icerenbir ana kavram olarak yeni metinde 6ne ¢ikmistir. Bu kavramin dil kullanicist ve sosyal aktor
tarafindan 6ziimsenmesi ve gergeklestirilmesi ise aracilik etkinlikleri kapsaminda degerlendirilmistir.
Bu sebeple aracilik etkinlikleri ¢ergeve metin yazarlar tarafindan {i¢ ana eksende degerlendirilmistir:

Araci Metin, Aract Kavram, Araci iletisim. (CECRL, 2018)

Bu ¢alismanin konusunu aract metin kavrami oldukca ilgilendirmektedir. Aract Metin kavrami 2018
yilinda yayimlanan ¢erceve metinde oncelikle aktarim baglaminda degerlendirilmistir. Bu baglamda
metinde bulunan:*“Belirli Bilgilerin Konusma Diline Aktarilmas1”, “Belirli Bilgilerin Yazi Diline
Aktarilmas1” yeterlilikleri dil diizeylerine gore basamaklandirma sistemiyle goriilmektedir. Ayrica aract
metin kapsaminda bir metinden elde edilen verilerin “Yaz1 Dilinde A¢iklanmasi” ve “Konusma Dilinde
Aciklanmas1”, “Metnin Konusma Dilinde Islenmesi”, “Metnin Yaz1 Dilinde Islenmesi” yeterlilikleri de
dil diizeylerine uyarlanmig olarak basamaklandirma sistemi i¢inde goriilmektedir. Ayrica metnin
aktarimi baglaminda degerlendirilen ve profesyonel ¢evirmenlikle ilgili olmayan “Ceviri yeterlilikleri”
de metinde yer alan yeni yeterlilikler kapsaminda dikkat ¢ekmektedir. “Yazili Metnin Konusma Diline
Cevrilmesi” ve “Yazili Metnin Yazili Dile Cevrilmesi” olarak ele alinan bu aracilik yeterlilikleri de dil
diizeylerine gore smiflandirilmig ve basamaklandirma sistemiyle ortaya koyulmustur. Burada geviri
etkinligi, metni dilsel, kiiltiirel veya teknik nedenlerden Otiirii anlayamayanlar icin aracilik yapma
siirlart igerisindedir. Aracilik etkinlikleri kapsaminda degerlendirilen son yeterlilik ise “Konferans,
Seminer veya Toplantilar Sirasinda Not Alma“ olarak goriilmektedir. Bu etkinlik de dil diizeylerine gore

basamaklandirma sistemiyle ayrmtili olarak agiklanmaktadir (CECRL,2018).

Bu caligmanin konusunu yakindan ilgilendiren en énemli aracilik etkinleri ise “Edebi metinleri iceren
yaratict metinlerin uyandirdigi etkilere verilen kisisel tepkiler” ve “Edebi metinleri iceren yaratict
metinleri inceleme ve elestirme*etkinlikleridir. Edebiyat metinlerinin her yontem ve yaklasimda mutlaka
egitim, Ogretim programlarmda Onemli bir yeri oldugu bilinmektedir. Fakat 6zellikle yabanci dil
Ogretimi tarihi incelendiginde edebiyat metinlerinin donemin yaklasim ve yontemleri baglaminda farkli
bakis acilariyla ele alindigir goriilmektedir. 2018 yilinda yayimlanan yeni metinde ise edebiyat
metinlerinin, aracilik kavrami baglaminda degerlendirildigi, metin yazarlarinin dil diizeylerine gore
edebiyat metni ile gergeklestirilebilecek etkinlikleri basamaklandirma sistemi iginde belirledikleri
goriilmektedir. Yabanci dil olarak Tiirk¢e 6gretimini de oldukga yakindan ilgilendiren bu yenilikler
kapsaminda edebiyat metinlerinin, 6gretim programlarindaki yerinin yeniden tanimlanmasi ve edebiyat
metinlerinin  dil diizeyleri snmirliliklar1 iginde islenmesinde kullanilacak Olgiitlerin  yeniden
degerlendirilmesi geregi ortaya cikmaktadir. Ayricaedebiyat metinlerinin igerdigi dilsel ve kiiltiirel

unsurlar dikkate alindiginda edebiyat metinlerinin 6gretim materyali olarak kullanilmasinda gesitli
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stratejiler olusturulmasi gerektigi de goriilmektedir. “Yazinsal metinler sanatsal bir nitelik tasidiklar:
icin anlasiimalart kurmaca olmayan metinlerin anlasilmasindan ¢ok daha biiyiik bir ¢aba, bilgi,

deneyim ve ¢alisma gerektirmektedir.” (Dilidiizgiin, 2017, 5.146).

1.2 Amag

Bu calismanin konusu kapsaminda, ilk Cerceve Metinde genel olarak tanimlanmis fakat ikinci Cerceve
Metinde oldukga ayrintili olarak yeniden tanimlanmis ve bilesenlere ayrilmis olan kavramlardan aracilik
kavrami tizerinde durulacaktir. Aracilik etkinlikleri kapsaminda araci metin kavramindan yola ¢ikilarak
2018 yilinda yayimlanan Cer¢eve Metinde edebiyat metinlerinin Onemi, araci metin olarak
degerlendirilmesi tizerinde durularak Edebi metinleri iceren yaratict metinlerin uyandwrdigi etkilere
verilen kigisel tepkiler ve Edebi metinleri iceren yaratict metinleri inceleme ve elestirme yeterliliklerinin
dil diizeylerine gore smiflandirilmasindan yola ¢ikilarak, edebiyat metinlerinin yabanci dil olarak
Tiirkge 6gretimindeki yerinin sorgulanmasi, yeniden tanimlanmasi, bu metinlerin dil diizeylerine gore
sinifta igslenme Olgiitlerinin yeniden sorgulanmasi amaglanmaktadir. Bu sebeple aracilik yeterliliklerinin
tamami ele alinmayacak, ¢alismanim smirliliklar1 kapsaminda aracilik etkinlikleri baglaminda sadece

aracl metin kavrami tizerinde durulacaktir.

2. YONTEM

Arastirmada nitel arastirma yontemi kullanilmistir. Diller I¢in Avrupa Ortak Cergeve Metni (CECRL,
2018) baglaminda aracilik kavrami edebi metinler baglaminda incelenmistir. Dokiiman analizi ve
tarama modeli kullanilarak yapilan ¢aligmada aracilik etkinlikleri, bu ¢alismanin konusu kapsaminda
arac1 metin kavrami ile sinirlandirilmistir. Bulgularin sunulmasinin ardindan “Edebi metinleri iceren
yaratict metinlerin uyandirdigu etkilere verilen kisisel tepkiler” ve Edebi metinleri iceren yaratic
metinleri inceleme ve elestirme” isimli aracilik etkinlikleri yabanci dil olarak Tirkce Ogretimi
baglaminda tartigilmistir. Cergeve metnin 2018 yilinda yayimlanan baskisi heniiz Tiirk¢eye
cevrilmediginden, dokiiman analizi ¢erceve metnin Fransizca ve Ingilizce aslindan paralel okuma

yontemiyle Tiirkgeye cevrilerek yapilmastir.

3. BULGULAR
3.1 Edebi metinleri iceren yaratici metinlerin uyandirdig etkilere verilen kisisel tepkiler

Bu olgek, egitim sisteminde ve yetiskin okuma cevrelerinde (lise ve iiniversite, geng yetiskinler ve
yetiskinler) kullanilan yaklagimi yansitmaktadur. Olgek, bir edebi eserin bireysel olarak dil kullanicist /
Ogrenci tizerinde yarattig1 etkinin ifadesini vurgulamaktadir. (Okten ve Kabay, 2019, s.164)
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Al: Bir eserin ona hissettirdiklerini basit bir dille ifade edebilir.

A2: Bir edebiyat eserinde 6zellikle sevdigi basit pasajlar1 segebilir ve onlardan alint1 yapabilir. Bir edebi
eser veya sanat eserinin ona ne hissettirdigini basit bir sekilde agiklayabilir. Bir eseri begenip
begenmedigini sdyleyebilir ve nedenini basit bir sekilde agiklayabilir. Bir eserin hangi yonlerinin onu
ozellikle ilgilendirdigini basit bir sekilde ortaya koyabilir. Bir karakterin nasil hissettigini tanimlayabilir
ve nedenini agiklayabilir. Bir edebiyat eseri karsisinda tepkilerini ifade edebilir , izlenim ve fikirlerini

paylasabilir.

B1: Kahramanin kisisel 6zelliklerini betimleyebilir. Bir eserle ilgili izlenim ve diislinceleri kisaca
aciklayabilir. Bir hikayenin belirli boliimlerinde hissettigi duygulari, drnegin bir karakter i¢in korktugu
zamanlar1 tanimlayabilir ve nedenini agiklayabilir. Bir eserde karakterin hissettigi duygular1 yasadigi
duygularla iliskilendirebilir. Bir hikaye, film veya tiyatro eserindeki olaylari, yasadigi veya duydugu
benzer olaylarla iligkilendirebilir. En ¢ok hangi karakterle 6zdeslestigini ve bunun nedenini detayl
olarak aciklayabilir. Bir caligmanm belirli boliimlerinin veya yonlerinin onu neden Ozellikle

ilgilendirdigini agiklayabilir.

B2: Bir eserin anlatim bigimine, tislubuna ve igerigine yonelik tepkilerini ayrintili olarak ifade edebilir
ve neyi neden begendigini agiklayabilir. Bir eserin kendinde uyandirdigi duyguyu tanimlayabilir ve bu
tepkiyi onda neden tetikledigini agiklayabilir. Bir eser karsisinda tepkisini agik ve net bir sekilde

sunabilir, fikirlerini gelistirebilir ve 6rnek ve argiimanlarla destekleyebilir.

Cl:Hikaye, roman, film veya tiyatro eserindeki hikaye, karakterler ve temalar karsisinda kisisel
yorumunu dile getirebilir. Bir eserdeki karakterin, psikolojik veya duygusal durumuna, eylemlerinin
nedenleri ve sonuglarina iliskin yorumlarini agiklayabilir. Bir esere iliskin kisisel yorumlarini ayrintili
olarak tamimlayabilir, eserdeki belirli 6gelere tepkilerini tanimlayabilir ve bu tepkilerin anlamlarini

aciklayabilir.

3.2 Edebi metinleri iceren yaratici metinleri inceleme ve elestirme

Bu élgek, lise ve tiniversite diizeyinde yaygin olan bir yaklasimla ilgilidir. Daha diizeyli ve entelektiiel
tepkileri icerir. Incelenen yonler sunlart icerir: bir romandaki olaylarin anlami, eserlerdeki ayni
temanin farkl sekillerde ortaya koyulmasi ve bu eserler arasindaki baglantilar, bir eserin ait oldugu
tiire ne élciide uydugu ve eserin daha kapsaml bir degerlendirmesini kapsar. (Okten, Kabay, 2019,
s.164)

A2: Hazir basit formiilleri kullanarak, tanidik durumlari igeren ¢ok basit giinliik dilde yazilmis kisa,

basit hikayelerin ana temalarini ve karakterlerini tanimlayabilir.

Cilt: 8 ® Sayi: 1 e Subat 2021 6
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B1: Kisa dykiilerin temalarini ve temel karakterlerini ¢cok basit, tanidik durumlari iceren giinliik bir dille
tanimlayabilir. Sade bir dille yazilmais, agik¢a yapilandirilmis bir 6ykiide en 6nemli boliimleri ve olaylar

isaret edebilir ve olaylarin anlamini ve baglantilarini agiklayabilir.

B2: Eserlerin ayni temayi ele alis bicimlerinde nasil farklilagtigini agiklayabilir. Sanat eserinin,
karakterlerle 6zdeslesmeyi nasil destekledigini anlayabilir ve Ornekler verebilir. Bir eser hakkinda
gerekeeli bir goriis verebilir, tematik, yapisal ve bicimsel unsurlar1 dikkate alabilir ve diger kisilerin
gbriis ve argiimanlarina atifta bulunabilir. iki eserin, temalarmi, karakterlerini ve sahnelerini

karsilastirabilir, aralarindaki benzerlikleri ve farkliliklar: bulabilir ve baglantilarini agiklayabilir.

C1: Eserin, izleyiciyi nasil etkiledigini (canli tuttugunu) agiklayabilir ve yorumlayabilir (6rnegin,
beklentiler yaratarak ve aldatarak). Eserin, ait oldugu tiirtin kurallarina ne 6l¢tide uydugunu anlayabilir.
Farkli donemlere ve tiirlere ait edebi eserler de dahil olmak {izere ¢ok cesitli metinler hakkinda elestirel

bir fikir verebilir.

4. BULGULARIN TARTISILMASI, SONUC VE ONERILER
4.1 Bulgularmm Tartisiimasi

Edebiyat metinlerinin gerek ana dili 6gretiminde gerek yabanci dil 6gretiminde yer almasi yeni bir bakis
acis1 veya bir bulus gibi degerlendirilemez. Yiizyillardan beri dilsel, kiiltiirel, estetik 6zelliklerinden
dolay1 egitim &gretim programlarinda yer almaktadir. Fakat edebiyat 6gretimi, ana dili 6gretiminde
edebiyat metinlerinin kullanilmas1 ve yabanci dil 6gretiminde edebiyat metinlerinin kullanilmasi
birbirinden oldukga farkli degerlendirilmesi gereken durumlar olarak goriilmektedir. Baska bir deyisle,
edebiyat metninin yeri ve islevi edebiyat 6gretiminde, ana dili 6gretiminde ve yabanci dil 6gretiminde
birbirinden oldukc¢a farklidir. Bu sebeple edebiyat metninin yeri ve islevi bu ¢alismada yabanci dil
Ogretimi siirlar icinde degerlendirilmektedir. Yabanci dil olarak Tiirkge 6gretimi kapsaminda 6gretim
materyali olarak degerlendirilen edebiyat metinleri, 6zgiin metinler baglaminda ele alinmaktadir.
Edebiyat metni bir dil olaymin gergeklesmesini gostermek amaciyla iiretilmemis olmasindan dolay1
0zgilin metindir. Fakat onu diger 6zgiin metinlerden ayiran en 6nemli 6zelligi igerdigi estetik unsurlardir.
Ayni zamanda edebiyat metninin, genellikle bir toplumsal durumu, tarihi, insan1 ele almasi, igindeki
kurmacanin gerceklige dayandigi bir yonii olmasindan dolayi, yabanci dil 6gretiminde vazgecilmez bir
yeri vardir (Fiévet, 2013). Bu baglamda edebiyat metinlerinin kullanilmasi gerekliligi tizerinde tartismak
yerine nasil kullanilacagi {izerinde tartigmak yabanci dil olarak Tiirk¢e 6gretiminin uluslararasi 6lgiitler

cergevesinde yapilmasimi da kolaylastiracaktir.

“Edebi metinleri iceren yaratict metinlerin uyandirdigr etkilere verilen kisisel tepkiler”

(CECRL,2018,122) olarak adlandirilan aracilik etkinlikleri incelendiginde goze ¢arpan en Onemli
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ozellik,en diisiik dil diizeyi olarak kabul edilen Al dil diizeyinde bile6grenenin bir edebiyat eseri

karsinda hislerini basit bir dille ifade edebilmesinin etkinlik olarak tanimlayicida yer almasidir.

A2 dil diizeyinde ise Ogrenenin edebiyat metni ile daha derin bir iliski kurmasi gerektigi
gozlemlenmektedir. Yapilan yeterlilik tanimlamasinda 6grenenin karsi karsiya oldugu edebiyat metni
araciligi ile dil diizeyine uygun gorevler gerceklestirdigi goriilmektedir. Bu gorevler edebiyat eseri
icinden, sevdigi basit pasajlar1 segebilmek, alint1 yapabilmek, edebiyat metninin ona ne hissettirdigini
basit bir sekilde agiklayabilmek, begenip begenmedigini sdyleyebilmek ve nedenini basit bir sekilde
aciklayabilmek olarak Ozetlenebilir. Tamamen bildirisimsel gorevler olarak adlandirilabilecek bu
gorevler, dort dil becerisinde de dil diizeyine uygun etkinliklerle olusturulabilecek gorevlerdir. Ayrica
tanimlayicida dikkat ¢eken bir bagka dnemli nokta ise dgrenenin, yazinsal sdylemdeki kahraman ve
kahramanlarla da ilgili baz1 bildirisimsel gorevleri de yerine getirebilecegini gostermektedir. Bu
gorevler, kahramanin nasil hissettigini tanimlayabilmek ve nedenini agiklayabilmek, eserle ilgili

tepkilerini ifade edebilmek ve izlenim ve fikirlerini paylasabilmek olarak &zetlenebilir.

Esik diizey olarak da adlandirilan B1 dil diizeyinde ise Ogrenenin, bildirisimsel dil yeterlilikleri
baglaminda yerine getirmesi gereken bildirisimsel gorevlerin hepsini edebiyat sdylemi araciligiyla
gergeklestirdigi  goriilmektedir. Bu baglamda edebiyat sOyleminin tiim yonleriyle yabanci dil
Ogretiminde ders materyali olarak kullanildig1 géze ¢arpmaktadir. Bu bildirisimsel gorevler, kahramanin
kisisel 6zelliklerini betimleyebilmek, eserle ilgili izlenim ve diisiinceleri kisaca agiklayabilmek, yazinsal
sOylemin belirli boliimlerinde hissettigi duygulari ve nedenini agiklayabilmek, sdylemin belirli
boliimlerinin veya yonlerinin onu neden 6zellikle ilgilendirdigini agiklayabilmek olarak 6zetlenebilir.
Ayrica B1 dil diizeyinde 6grenenin gerceklestirilmesi 6nerilen diger gorevler incelendiginde, yazinsal
sOylemin Onemli bir 6zelligi olan kiiltiir tasiyiciligi da ortaya c¢ikmaktadir. Gerek 2001 yilinda
yayimlanan ilk ¢erceve metinde, gerek 2018 yilinda yayimlanan ¢erceve metnin genisletilmis baskisinda
onemli bir yer tutan kiiltiirel yeterlilikler ve kiiltiirleraras: yeterlilikler kavrami yazinsal sdylemden
yabanci dil olarak Tiirk¢e 0gretiminde nasil yararlanilmasi gerektigini de ortaya koymaktadir. Bir
hikdye, film veya tiyatro eserindeki olaylari, yasadigi veya duydugu benzer olaylarla
iliskilendirebilmek, kars1 karsiya oldugu edebiyat metnindeki karakterle 6zdeslesebilmek ve bunun
nedenini detayli olarak agiklayabilmek, eserdeki karakterin hissettigi duygulan yasadigi duygularla
iligkilendirebilmek gorevleri kiiltiirlerarasilik kavraminin olugsmasinda ve gelismesinde 6nemli bir yer
tutmaktadir. Bu baglamda edebiyat sdyleminin yabanci dil olarak Tiirk¢e 6gretiminde dil siniflarinda
materyal olarak kullanilmasi, genel yeterlilikler baglaminda her iki ¢cerceve metinde de belirtilen diinya
bilgisi, sosyokiiltiirel bilgi ve kiiltiirlerarasilik bilgisinin de 6grenene kazandirilmasinda 6nemli bir
katkisinin oldugu da gdzlemlenmektedir. Hedef dile ait edebiyat sdyleminde dile getirilen diinyaya bakig
acisi, gegmis zaman ve simdiki zaman arasinda kurulan bagintilar, hedef dili kullanan toplumun bakis
acisini kendi bakis acist ile karsilastirmak ve empati kurmak olarak degerlendirilebilecek olan bu

yeterlilikler ¢cercevesinin ancak bu 6l¢iitlere uygun olarak hazirlanan etkinlikler ve bildirisimsel gérevler



aracilig ile gergeklesebildigi de goriilmektedir. Boylelikle dil kullanicisinin sosyal aktdr olma siirecinde

edebiyat metinleri aracilig1 ile kazanimlarinin olustugu ve gelistigi sdylenebilir.

B2 dil diizeyindeki aracilik etkinlikleri incelendiginde 6grenenin, edebiyat sdyleminde anlatim bigimini
degerlendirebildigi goriillmektedir. Metnin iislubuna ve igerigine yonelik tepkilerini ayritili olarak ifade
edebildigini, neyi neden begendigini veya begenmedigini agiklayabilmesi sdylemsel yeterlilikler
baglaminda Ogrenenin yerine getirmesi gereken Onemli gorevler olarak kabul edilebilir. Ayrica
tanimlayicida, 6grenenin yazinsal soylemin kendinde uyandirdigi duyguyu tanimlayabilmesi ve kendi
kiiltiirel birikiminden yola ¢ikarak bu tepkiyi onda neyin tetikledigini aciklayabilmesi olarak yer alan
ifadeler, yazinsal sdylemin kiiltiirlerarasilik kavrami baglaminda oldukga etkili oldugunu da ortaya
koymaktadir. Ayrica 6grenenin yazinsal soylem karsisinda tepkisini agik ve net bir sekilde sunabilmesi,
fikirlerini gelistirebilmesi ve fikirlerini 6rnek ve arglimanlarla destekleyebilmesi de soylemsel

yeterliliklerinin gelismesinde 6nemli bir kazanim olarak degerlendirilebilir.

Cl1 dil diizeyinde ise yazinsal sdylemde yer alan karakterler ve temalar karsisinda kisisel yorumunu dile
getirebilmesi, eserdeki karakterin, psikolojik veya duygusal durumuna, eylemlerinin nedenleri ve
sonuglarma iliskin yorumlarini agiklayabilmesi olarak adlandirilan tanimlayicilar ¢ergevesinde
O0grenenin tam olarak sosyal aktore doniisiimiindeki gostergeleri ortaya koymaktadir. Dilini 6grendigi
hedef topluma ait bir edebiyat eserini tamimlayicida belirtildigi {izere yorumlayabilmesi igin hedef
topluma dair kiiltiirel igerige de sahip olmasini gerektirmektedir. Ozellikle tanimlayicida yer alan bir
esere iligkin kisisel yorumlarini ayrintili olarak tanimlayabilmek, eserdeki belirli 6gelere tepkilerini
tanimlayabilmek ve bu tepkilerin anlamlarini agiklayabilmek ise 6grenenin kiiltiirlerarasi yeterliliklere

ulagsmada edebiyat metnine ne denli gereksinim duydugunu da gozler 6niine sermektedir.

“Edebi metinleri iceren yaratict metinleri inceleme ve elestirme” (CECRL,2018, s.123) etkinlikleri

incelendiginde iseA1 dil diizeyi igin tanimlayici olusturulmadigi goriilmektedir.

A2 dil diizeyinde 6grenenin dnceden bildigi dilsel yapilar: kullanarak ¢ok basit giinliik dilde yazilmig
kisa, basit hikayelerin ana temalarini ve karakterlerini tanimlayabildigi goriilmektedir. Bu sebeple A2
dil diizeyinde, ozellikle kisa hikaye tiiriinlin dil smifinda materyal olarak kullanilabilecegini

gostermektedir.

B1dil diizeyinde ise dgrenenin kisa 6ykiilerin temalarini ve temel karakterlerini ¢ok basit, glinlik bir
dille tanimlayabilmesi, yine sade bir dille yazilmis, agik¢a yapilandirilmig bir dykiide en Snemli
boliimleri ve olaylar1 bulabilmesi ve olaylarin anlamini, baglantilarini agiklayabilmesinin dil sinifinda

edebiyat metinleri ile ilgili ger¢eklestirilebilecek etkinlikler i¢in de ipucu vermektedir.

Oldukga ileri bir dil diizeyi olan B2 diizeyinde hazirlanmis aracilik etkinlikleri incelendiginde ise
edebiyat sdyleminin yabanci dil olarak Tiirk¢e 6gretiminde simdiye kadar oldukga nadir ele alinan bir
yOnii ile kargilagilmaktadir. Karsilagtirmali edebiyat ¢alismalarinin sadece bir akademik calisma olarak

degerlendirildigi g6z Oniine alindiginda bu calismalarin, ayn1 zamanda yabanci dil olarak Tiirkge



ogretiminde kullanilabilecek bir materyal olarak kabul edilebilecegi goriilmektedir. Bu dil diizeyinde
Ogrenenden birden fazla edebiyat metnini, yazarlarin temayi ele alis bicimlerini, kahramanlarini ve
sahnelerini karsilastirabilmesi, iki eser arasinda bulunan benzerlikleri ve farkliliklar1 gorebilmesi ve
baglantilarii agiklayabilmesi beklenmektedir. Bu baglamda 6grenenin kendi kiiltiiriine ait bir edebiyat
eseri ve hedef kiiltiire ait bir edebiyat eserini tematik, yapisal ve bigimsel unsurlar1 dikkate alarak
karsilastirabilecegi goriilmektedir. Boylelikle kiiltiirlerarasilik yeterlilikleri baglaminda 6grenenin hayli

onemli kazanimlara sahip olacagi da diisiiniilebilir.

Cl dil diizeyinde ise Ogrenenin, edebiyat eserinin okuru/izleyiciyi hangi teknikleri kullanarak
etkiledigini agiklayabildigi ve yorumlayabildigi goriilmektedir. Ayn1 zamanda 6grenen, edebi tiirleri de
bilmektedir. Eserin, ait oldugu tiiriin kurallarina ne 6l¢iide uydugunu anlayabilir ve farkli donemlere ve

tiirlere ait edebi eserler de dahil olmak iizere cesitli metinler hakkinda elestirel bir fikir verebilir.

4.2 Calisma sonug¢larina dayah éneriler

Edebiyat metinlerinin yabanci dil olarak Tiirk¢e 6gretiminde kullanilmasi, edebiyat metinlerinin ana dili
ogretiminde kullanilmasi ve edebiyat Ogretimi birbirinden olduk¢a farkli kavramlar olarak
goriilmektedir. Yabanci dil olarak Tiirk¢e 6gretiminde ana amag edebiyat metnini 6grenmek / 6gretmek
degil bildirisimsel gorevlere uygun etkinliklerle, onu tam anlamiyla yabanci dil olarak Tiirkce
ogretiminde kullanmaktir. Bu baglamda edebiyat metinlerini araci metin kavrami kapsaminda
degerlendirmenin Ogrenenlerin dil kullanicis1 ve sosyal aktdor olma siirecini kolaylastirabilecegi
diisiiniilebilir. Aract metin olarak degerlendirilen edebiyat metinleri hedef dil ile bag kurma, metinleri
inceleme, yorumlama ve degerlendirme siirecini kapsadigi i¢in yabanci dil 6gretimi alanindaki yeni
yeterlilikler kapsaminda, oldukga énemli bir yere sahip olmustur. (Kabay ve Okten, 2019) Bu sebeple
yabanci dil olarak Tiirk¢e 6gretimi i¢in hazirlanmig yontem kitaplarinda, daha ¢ok kiiltiirel tanitim veya
serbest okuma pargast olarak yer aldigi gozlemlenen edebiyat metinlerinin, dinledigini anlama,
okudugunu anlama, konusma ve yazma becerilerinin gelistirilmesinde de materyal olarak kullanilmas1

oldukca 6nemli goziikmektedir.

“Otantik malzeme kullanimi konusunda kaygilarini dile getiren arastirmacilarin genellikle metinlerin
kiiltiirel ve dilsel a¢idan zorlugu ve metinlerdeki sozciik yogunlugu iizerinde durdugu
soylenebilir.”(Durmus, Aydemir, 2019,319) Bu baglamda ders materyali olarak kullanilacak edebiyat
metinlerinin, ¢erceve metin yazarlar tarafindan belirlenen uluslar arasi dil diizeyi tanimlayicilarindan
yola c¢ikilarak secilmesi bu kaygilarin giderilmesinde bir adim olarak diisiiniilebilir. Ayrica aracilik
stratejileri baglaminda 2018 Cerceve Metninde yayimlanan metin sadelestirmeye yonelik stratejilerin
kullanilmasi da Onerilebilir. Agir ve yogun metnin genisletilmesi ve Metnin akiciliginin saglanmast
olarak tanimlanan bu stratejiler aracilig1 ile metnin ana yapisi ve anlam biitiinliigli bozulmadan edebiyat

metinleri yabanci dil olarak Tiirk¢ce 6gretiminde kullanilabilir. (CECRL,2018) Boylelikle edebiyat
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metinleri yabanci dil olarak Tiirkce 6gretiminde 6nemli bir islevi yerine getiren, ger¢ek anlamda

kullanilan bir 6gretim materyaline doniisebilirler.

Bu ¢alismada incelenen “Edebi metinleri iceren yaratict metinlerin uyandwrdigi etkilere verilen kigisel
tepkiler "ve “ “Edebi metinleri iceren yaratict metinleri inceleme ve elestirme “etkinlikleri ayn1 zamanda
edebiyat metinlerinin yabanci dil olarak Tiirkge 6gretiminde sinifta materyal olarak islenmesi siirecinde
sadece okudugunu anlama becerisini gelistirme amaciyla degil dinledigini anlama, yazma ve konusma
becerilerinin olusturulmas1 ve gelistirilmesi amaciyla da kullanilabilecegini gostermektedir. Ayni
zamanda edebiyat metinlerinin klasik okudugunu anlama sorulan ile islenmesi yerine eylem odakli
yaklagim c¢ergevesinde, gorev odakli etkinlikler araciligiyla yabancilara Tiirkce Ogretiminde

kullanilmasinin olduk¢a 6nemli oldugu goriilmektedir.

Dil, diislince ve kiiltiir arasinda bulunan 6nemli baglantilar yabanci dil 6gretimini yakindan
ilgilendirmektedir. Baz1 6zel durumlar disinda 6grenenin, hedef dili 6grenme siirecinde amagladigi
kazamim, dil bilgisi uzmani olmak veya sdzliik ezbercisi olmak degildir. Ogrenen, Tiirkge kullanicisi
olmak ve Tiirk toplumsal aginin i¢inde yadirganmayacak olgiitler igerisinde bir sosyal aktdr olmay1
hedeflemektedir. “Edebi metinler ait olduklari toplumun ortak duyus, inanis ve diisiiniis tarz ve
unsurlarini icerirler. Bu bakimdan toplumsal ve kiiltiirel hafizayr olugturan edebi metinlerle ugrasmak
ogrencilerin ilgi ve dikkatini ¢ekmekte ve o toplumu anlamasin kolaylastirmaktadir” (Odaci, 2018, s.
1192). Bu baglamda edebiyat metinlerinin yabanci dil olarak Tiirk¢e 6gretiminde ders materyali olarak
kullanilmasinin 6zel bir anlami da bulunmaktadir. Tiirk toplumuna ait genel kiiltiir bilgisinin
aktarilmasi, Tiirk toplumuna ait sosyokiiltiirel bilginin paylasilmasi adina edebiyat metinlerinin ders
materyali olarak kullanilmasi ayni zamanda Ogreneni kiiltiirlerarasilik yeterliliklerin gelistirilmesi

stirecinde de destekleyecegi sdylenebilir.
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