KEFAD Cilt 22, Say1 3, Aralik, 2021

KEFAD

http://kefad.ahievran.edu.tr

Ahi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi

ISSN: 2147 — 1037

The Effect of Critical Thinking Education on Critical

Listening/Watching

Gokhan Giines
Talat Aytan

Article Information

Abstract

@ CrossMark

DOI: 10.29299/kefad.881180

Received:  16.02.2021
Revised: 28.06.2021
Accepted:  19.10.2021

Keywords:
Critical Thinking

Critical Listening/Watching

Listening/Watching
Education

In this study, students were given critical thinking based listening/watching education and
the changes occurred in students’ critical listening/watching skills were examined. The
research was designed according to the experimental design with the pre-test and post-test
control groups. The study was conducted with 40 7th grade students studying at a secondary
school in Istanbul. The experimental group of the research was given a critical listening
/watching based listening education developed with reference to the CoRT-1 critical thinking
programme for 8 weeks, while the control group was given an education according to the
7th-grade Turkish textbook listening text activities in the 2018-2019 academic year. Expert
opinion was consulted for the texts, activities and achievement tests in the research. The
quantitative data of the research were obtained from the achievement tests of four different
text types and analyzed with SPSS 20.0 programme. Qualitative data were obtained through
semi-structured interview form and subjected to Nvivo programme analysis. At the end of
the research, it was concluded that there was a significant difference in the experimental
group in the post-test results, however, in the control group, there was no significant
difference. In addition, it was determined that female students in the experimental group
were more successful than male students, and critical listening/watching education based on
the CoRT-1 thinking programme contributed to the daily life of students and that students
gained different perspectives and find these classes enjoyable.
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Bu arastirmada 6grencilere elestirel diisiinme temelli bir dinleme / izleme egitimi verilmis
ve buradan hareketle dgrencilerin elestirel dinleme / izleme becerilerinde meydana gelen
degisiklik irdelenmistir. Arastirma On-test son-test kontrol gruplu deneysel desene goére
tasarlanmigtir. Aragtirmada Istanbul’da bir ortaokulda 6grenim goren 40 7.simif grencisi
yer almistir. Arastirmanin deney grubuna 8 hafta boyunca CoRT-1 elestirel diisiinme
programindan hareketle gelistirilen elestirel dinleme / izleme temelli bir dinleme egitimi
verilirken kontrol grubuna 2018-2019 egitim &gretim yil1 7.sinif Tiirkge ders kitab1 dinleme
metni etkinliklerine gore bir egitim verilmistir. Arastirmada yer alan metinler, etkinlikler,
basar1 testleri igin uzman goriisiine basvurulmustur. Arastirmanin nicel verileri dort ayri
metin tiirline ait basar1 testlerinden elde edilerek SPSS 20.0 programu ile analiz edilmistir.
Nitel veriler ise yar1 yapilandirilmis goriisme formuyla elde edilmis ve Nvivo programi
analizine tabi tutulmustur. Arastirma sonunda uygulanan son test sonuglarinda deney
grubunda anlamli bir fark meydana geldigi kontrol grubunda ise anlamli bir farkin
olusmadigr sonucuna varilmustir. Ayrica deney grubunda yer alan kiz 6grencilerin erkek
ogrencilerden daha basarili oldugu ve CoRT-1 diistinme programi esas alinarak hazirlanan
elestirel diistinme temelli elestirel dinleme / izleme egitiminin 6grencilerin giinliik hayatina
katki sundugu, 6grencilere farkli bakis agilar1 kazandirdigr ve 6grencilerin bu dersleri
keyifli buldugu belirlenmistir.
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Dil, insana hayatinin her aninda ve alaninda gerekli olan bir yapidir (Yalgin, 2018). Insanlar
dogduklari andan itibaren ¢evrelerini anlamak ve anlamlandirmak icin etkili bir dil egitimine ihtiyag
duyarlar. Dil egitiminin ilk ve en miihim asamas1 ana dili egitimidir. Ana dili insanin iginde dogup
biliytidiigii aile ya da toplum ¢evresinde ilk 6grendigi dildir (Vardar, 2002, s.17). Tiirkiye’de ana dili
egitiminden anlasilmasi gereken Tiirkgenin egitimi ve 6gretimidir. Tiirkce derslerinde ana dili egitimi
icin etkinlikler gerceklesmekte ve Tiirkce dersleri bireylerin edindikleri dil yetilerini gelistirmeyi

hedeflemektedir. Bireylerin ana dilini gelistirebilmesi ve onu etkili kullanabilmesi icin Tiirkg¢e dersleri

son derece mithim bir vazife {istlenmektedir (Cavkaytar, 2010).

Tiirkge dersi bireylerin anlama (dinleme / izleme, okuma) ve anlatma (konusma, yazma)
becerilerini gelistirmeyi esas almaktadir (Aytan, 2011; Calp, 2010; Cavkaytar, 2010; Kavcar, Oguzkan
ve Sever, 2004). Dort temel dil becerisi odakli Tiirkge dersleri sadece ana dili icin degil diger
derslerdeki basariy1 olumlu yonde etkilemesi bakimindan da 6nem arz etmektedir. Tiirkge derslerinin
temel becerileri olan dinleme / izleme, konusma, okuma ve yazma birbirini etkileyen, sarmal ve

biitiinctil bir yapidadir.

Dinleme becerisi anlama basamaginin baslangicidir. Bireyin tanimaya ve algilamaya basladig:
ilk kanal dinlemedir. Dinleme becerisinin ne olduguna dair bir¢ok tamimlama yapilmistir. Bu
tanimlarin bir¢ok ortak noktas: bulunmakla birlikte birbirinden ayristigi hususlar da vardir. Dinleme
bireyin isittigi sesleri ve iletileri anlama ve anlamlandirma siirecidir (Calp, 2010; Demirel, 1999;
Demirel ve Sahinel, 2006; Erdem ve Erdem, 2015; Ergin ve Birol, 2014; Giileryiiz, 2004; Giirgen, 2008;
Iseri, 2008; Kantemir, 1997; Kegik ve Uzun, 2004; Kurudayioglu ve Orge Yasar, 2014; Melanlioglu,
2013; Pala, 2003; Rost, 1994). Birey isittigi sesleri zihninde yer alan 6n bilgileriyle bulusturur. Bu
bulusmanin gergeklesmesi igin bireyin isitme duyusunun saglikli olmasi gerekmektedir. Aksi takdirde
dinleme eyleme donmeyecek ve baglamadan sonlanacaktir. Dinleme sadece sesleri dogru isitmekten

ibaret degildir.

Yazic1 ve Kurudayioglu (2017), dinleme becerisinin gelistirilmesindeki temel amacin kisinin
sozlii iletisimde ustalasmasini saglamak oldugunu vurgulamistir. Dinleme becerisi bilhassa bireysel
ve sosyal iligkilerde basarili olabilmek i¢in gereklidir (Karakus Taysi ve Ozbay, 2016). Dinleme insan
iliskilerinde bireyin vazgecilmez bir parcasidir (Lu, 2005). Bireysel ve sosyal iliskilerde basarili
olabilmek de saglikli bir iletisim kurmay: gerektirmektedir. Shafir (2003) teknoloji ile birlikte artan
uyaricilarin dinlemenin 6nemini giderek artirdigini ve dinlemenin iletisimin ana omurgalarindan
birini olusturdugunu belirtmistir. Gelismis bir dinleme becerisi anlama ve anlatma becerilerini olumlu

etkileyerek hem iletisim siirecinde hem de 6grenme siirecinde bireyi bagarili kilacaktur.

Dinleme siireci anlama becerisinin basamaklarindan biridir. Bu siirecte ise anlama sadece

isitme kanaliyla gerceklesmemektedir. Dinleme siirecinde anlamay etkileyen hususlardan biri de
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izlemedir. Dinleme, so6zlii iletisim yontemlerinden bir tanesidir. Bu siirecte isitme ve isitmeye dair
fizyolojik unsurlar etkin iken izleme siireci s6zlii olmayan gorsel unsurlar etkilidir. Dinleme siirecinde
dogru bir anlamlandirma gerceklestirilebilmesi igin isitsel ve gorsel tiim unsurlarin siirece dahil
edilmesi gerekmektedir. Yildiz, Okur, Ar1 ve Yilmaz (2013) bireyin dinledigini en iyi sekilde
yapilandirip anlamlandirabilmesi i¢in gormeye ve gorsel unsura dikkat ¢ekmistir. Ungan (2013) ise
gormenin konusan kisiyi daha iyi anlamak icin bir yardimci unsur oldugunu dile getirmistir. Kisiler
arasi iletisimde bir bireyin ilettiklerinin %90 kadarini1 s6zel olmayan beden dili ve vurgu-tonlama gibi
hususlar kars: tarafa aktarmaktadir (Robertson, 2008). Dokmen (1998) ses tonu, hizi, siddeti, vurgu,
tonlama vb. hususlarin sozlii iletisimdeki dil-6tesi unsurlar oldugunu dile getirmistir. Zillioglu (2014)
da iletisimin s6zstiz kismini olusturan gorsel kodlarin insanlik tarihi ile yasit oldugunu belirterek bu

kodlarin anlama ve anlamaya olan etkisine dikkat ¢ekmistir.

Son yillarda iletisim becerisindeki roliiniin yaninda teknoloji alaninda yasanan gelismeler
dinleme / izleme becerisinin énemini biiyiik oranda artirmistir. Melanlioglu (2012) hizla gelisen bu
teknolojinin insanlarin dinleme etkinliklerini artirdigini belirtmistir. Bireylerin bu dinleme etkinlikleri
esnasinda dogru sekilde hareket edebilmesi ve segici olabilmesi i¢in dinleme becerisine 6nemli
vazifeler diismektedir (Dogan, 2008). Yasanan teknolojik gelismelerin izleme etkinliklerini de biiyiik
oranda artirdig1 sdylenebilir. Bu sebeple etkili bir dinleme / izleme egitimi giiniimiizde bir zorunluluk

halini almistr.

Dinleme / izleme egitimi ¢agin kosullar ile uyumluluk gostermelidir. Egitim —0gretim
ortamlarinda kullanilan teknolojik materyallerden bagimsiz yalin bir dinleme egitimi giiniimiizde
islevsiz kalacaktir. Dinleme / izleme amaci, materyali, teknigi ve metni gibi bircok unsur 6grencilerin
yasam problemlerine dayanmali ve onlardan bagimsiz olmamalidir. Dinleme / izlemenin bu minvalde
Oonemli bir unsuru dinleme / izleme tiiriidiir. Dinleme / izleme tiiriine gore dinleme / izleme egitimi
sekil bulacaktir. Dinleme / izleme tiirleri arasinda giiniimiizde islevi ve 6nemi gittikce artan tiirlerden

biri de elestirel dinleme / izlemedir.

Elestirel dinleme anlamanin 6tesinde degerlendirmek, yargilamak, tutarsizliklar: tespit etmek
ve Ortiik manalari ortaya cikarabilmektir (Dogan, 2016). Aytan (2019) dinleme tiirleri iginde elestirel
dinleme ve etkin dinlemenin ayri bir oneme sahip oldugunu belirtir. Ungan (2013) elestirel
dinlemenin Bloom'un biligsel taksonomi siralamasinda degerlendirme basamagina denk diistiigiinii
belirterek bu tiir dinleme ile konusmacinin kusur ve yanliglarinin daha kolay goriilebilecegini ifade
etmistir. Elestirel dinleme dort dil becerisi arasinda en yiiksek Oncelige sahiptir. 1930'lu ABD’de
taninmaya baslanan bu tiir, Ikinci Diinya Savasimin hemen oOncesinde ABD Baskani Franklin
Roosevelt'in “Propaganda Analizi Enstitiisii” kurdurmasiyla 6énem kazanmaya baslar. Enstitiiniin
hedefleri arasinda Ikinci Diinya Savasi'nin propagandalaria karst halki elestirel dinleme konusunda

egitmek yer almistir (Bohlken, 2000). Giiniimiizde daha fazla 6nem kazanan elestirel dinleme egitim-
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Ogretimin ilk smiflarindan itibaren ogretilmelidir. Ciinkii kiigiik yaslardan itibaren bilhassa

teknolojinin etkisiyle ¢ocuklar ikna ve propaganda ¢alismalarina maruz kalmaktadir (Akyol, 2019).

Elestirel dinleme / izleme siireci temelinde elestirel diistinme becerisini barindirmaktadir.
Elestirel diisiinme gecici bir durum i¢in kullanilan bir ara¢ veya beceri degildir. Elestirel diisiinme,
bireyin hayat boyu kullanabilecegi ve fayda saglayacagi bir beceridir. Elestirel diisiinme ile birey,
hayatinin farkli noktalarinda karsilacagi bir¢ok problemin iistesinden gelebilir. Elestirel diisiinmeyi
farkli disiplin ve alanlardaki bilgi birikimi ile birlestirdigi oraninda da basariy1r yakalayabilir.
Glintimiiz diinyasinin kosullariin giderek bu diisiinceyi zorun kilmas: genelde diisiinme egitimini
Ozelde ise elestirel diisiinme egitimini gerektirmektedir. Elestirel diisiinmenin 6gretiminde farklh
yaklagimlar bulunmaktadir. Arastirmacilardan bazilar elestirel diisiinmenin konu temelli 6gretilmesi
gerektigini belirtirken bazilar: ise elestirel diisiinmenin beceri temelli (Beyer, 2001; De Bono, 2002;

Fisher, 2005; Lipman, 2003; McCall, 2017) &gretilmesi gerektigini ifade etmistir.

Beceri temelli yaklasimi benimseyen arastirmacilardan biri de Edward De Bono’dur.
Bono'nun alt1 sapkali diistinme tekniginin yarni sira 1970’lerden beri diinyanin pek ¢ok {ilkesinin
egitim programlarinda kendine yer bulmus CoRT (Cognitive Research Truth) programi
bulunmaktadir (Bono, 2002). CoRT diisiinme dersleri, dogrudan diisiinmenin 6gretimi i¢in kullanilan
yaygin programlardan biridir. ABD, Ingiltere, irlanda, Kanada, Avustralya, Yeni Zelanda, Malta gibi
iilkelerde yogun bir sekilde kullanilmaktadir. CoRT dersleri 6 boliimden meydana gelmektedir. Her
boliimiin kendine ait on alt basamagi vardir. CoRT programinin bu béliimlerinde sirasiyla
diisiinmeye yonelik etkinlikler ve uygulamalar yer almaktadir. Bono, CoRT-1 ve CoRT-5 boliimlerinin
elestirel diisiinmeyi destekleyen bdliimler oldugunu ifade etmektedir. Bu sebeple bu arastirmada
CoRT-1 programu ve alt basamaklar1 esas almarak elestirel dinleme / izlemeye yonelik etkinlikler

hazirlanmigtir.

Egitim ortamlarinda akilli tahta, tablet vb. araglarin yayginlasmasi hem dinleme / izleme
araglarina ulasmay1 kolaylastirmis hem de dinleme / izleme becerisinin énemini artirmistir. Dinleme /
izleme becerisinin giinlimiiz ihtiyaclar1 ile harmanlanmasi ehemmiyet arz etmektedir. Bu
ihtiyaglardan biri de elestirel diisiinme becerisidir. Elestirel dinleme / izleme becerisi edinmis bireyler
diinyanin pek ¢ok yerinde uygulanan egitim programlarinin hedefleri arasinda yer almakla birlikte
Tiirkiye’de uygulanan egitim programlarinda da kendine yer bulmustur. Elestirel dinleme / izleme
egitimiyle dinlediklerini / izlediklerini sorgulayan, ¢oziimleyen, yorumlayan ve degerlendirip karar
veren bireyler yetistirebilir. Elestirel dinleme / izleme becerisini edinen bireylerden dogru iletisim

kuran bir toplum olusturmasi ve iilkesine gesitli yonlerden fayda saglamas: beklenir.

Bu arastirmada temel amag elestirel diisiinme temelli dinleme / izleme egitiminin elestirel
dinleme / izleme becerilerine etkisini belirlemektedir. Bu temel amacin yani sira da asagidaki alt

problemlere de yer verilmistir:
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o Elestirel diisiinme temelli dinleme / izleme egitimi verilen deney grubu ile 2018-2019
egitim-6gretim yili 7.smif Tiirkce ders kitabindaki dinleme / izleme etkinliklerine gore
egitim alan kontrol grubu arasinda on-test basar1 puanlari arasinda anlamli bir farklilik var

mudir?

o Elestirel diisiinme temelli dinleme / izleme egitimi verilen deney grubunun 6n-test ile son-

test basar1 puanlar1 arasinda anlamli bir farklilik var midir?

e 2018-2019 egitim-6gretim yili 7.smuf Tiirkce ders kitabindaki dinleme / izleme etkinliklerine
gore egitim alan kontrol grubunun 6n-test ile son-test basar1 puanlar1 arasinda anlamh bir

farklilik var midir?

o Elestirel diisiinme temelli dinleme / izleme egitimi verilen deney grubunda yer alan

ogrencilerin cinsiyete gore basarilarinda bir farklilasma var midir?
o Elestirel diisiinme temelli CoRT egitimi hakkinda 6grencilerin goriisleri nelerdir?

Elestirel dinleme / izleme becerisine yonelik yapilan ¢alismalarin alanyazin incelendiginde gok
kisith oldugu goriilmektedir. Sahinel (2001) elestirel diisiinme becerileri ile tiimlesik dil becerilerini
gelistirmeyi esas aldig1 calismasinda bu yontemin geleneksel yontemden daha etkili olduguna
ulasmistir. Aybek (2006) sosyal bilgiler 6gretmen adaylarinin elestirel diisiinme egilimine ve diizeyine
Edward De Bono'nun beceri temelli Cortl diisiinme programinin yani sira konu temelli farkli bir
elestirel diisiinme programinin etkisini incelemis ve karsilastirmistir. Aybek (2006) Cortl diisiinme
programinin, konu temelli elestirel diisiinme programindan daha etkili oldugu sonucuna varmustir.
Yahsi Cevher (2008) elestirel diisiinme becerisinin cinsiyet, yas, ailenin aylik geliri, annenin egitim
durumu, babanin egitim durumu, haftada okudugu gazete sayisi, aylik kitap okuma sayisi, aylik
tartisma programi izleme sayisi gibi degiskenlere bagl olarak degismedigini vurgulamistir. Islekeller
(2008) tarafindan elestirel diisiinme becerilerini temel alan Tiirk¢e 6gretiminin 6grencilerin elestirel
diistinme becerileri ve Tiirkce dersi tutumlarmi artirdigini belirtmistir. Balta (2011) metin 6gretiminde
kullanilan Waldmann modelinin, 6grencilerin okudugunu anlama, elestirel diisiinme ve yaratic
diisiinme becerilerinin gelistirilmesinde etkili oldugunu vurgulamistir. Tiryaki (2011), fen-edebiyat ve
egitim fakiiltelerinin 1. Ogretimde Ogrenim goren 1. siuf Ogrencileri arasinda gergeklestirdigi
calismasinda elestirel diisiinme becerisinin cinsiyete gore farklilasmadigini tespit etmistir. Karabacak
(2011) 5.s1muf Ogrencileri arasinda elestirel diisiinme-6z diizenleme becerisinin kiz 6grencilerin lehine
anlamli diizeyde farklilastigini ifade etmistir. Selguk (2013) Tiirkge 6gretmenlerinin elestirel diisiinme
egilimlerinin diisiik diizeyde oldugunu ve elestirel diisiinme egiliminde de bayanlar lehine ¢ok az da
olsa farklilik bulundugunu dile getirmistir. Bayrak (2014) Cortl elestirel diisiinme programinin
elestirel diisiinme egilimini artirdig1 sonucuna varmistir. Akdan (2016) Tiirkce 6gretmeni adaylari ile
gerceklestirdigi calismasinda elestirel okuma 6z-yeterlik algis1 6l¢eginin geneli ve alt faktdrlerinde kiz

ogrencilerin alg1 diizeylerinin daha yiiksek oldugunu belirtmistir. Bulut (2018) ise aktif 6grenme
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modelinin 6grencilerin elestirel diisiinme egilimlerini olumlu etkiledigini belirtmistir. Catalbas (2018)
CoRT 5 diisiinme programinin smif ogretmeni adaylarmin elestirel diisiinme beceri ve egilimlerine
olumlu katkilar sagladigini vurgulamistir. Carkit (2018) 6grencilerin elestirel dinleme / izleme egitimi
sonrasinda bu becerileri giinlitk hayatta kullandiklar1 ve etkinliklerin 6grencilerin elestirel

dinleme/izleme yeterligi kazanmalarinda son derece fayda sagladigin ifade etmistir.
Yontem

Bu arastirma, elestirel diisiinme temelli dinleme / izleme egitiminin Jgrencilerin elestirel
dinleme / izleme becerilerine etkisini ortaya koymak amaciyla yari deneyli desenlerden
denklestirilmis On-test son-test kontrol gruplu modele gore tasarlanmistir. Robson (2017) deneysel
calismalarin; yeni seyler deneyerek ne olacagini gérmek ve bunlardan hangilerinin kabul edilecegini
belirlemek ile ilgili oldugunu dile getirir. Bu modelde deney grubuna uygulama yapilirken kontrol
grubunda bir uygulama yapilmaz. Her iki grupta da degiskenler ayni tutulup sadece denenen
uygulamanin farkli olmasi saglanir. Son asamada her iki gruba da son test uygulamr (Bastiirk, 2012).
Arastirmanin 6n test safthasinda deney ve kontrol gruplarinin birbirlerine denk olup olmadigin tespit
etmek amaciyla On testten elde edilen puanlar Mann Whitney U testine tabi tutulmus ve gruplarin
elde ettigi puanlar arasinda anlamli bir fark olmadig1 goriilmiistiir. Deney grubuna CoRT-1 program
esas alinarak elestirel diisiinme temelli dinleme / izleme egitimi verilirken kontrol grubuna ders
kitabindaki dinleme / izleme metinlerinin etkinliklerine gore dinleme / izleme egitimi verilmistir.
Deneysel siirecin basinda ve sonunda deney ve kontrol gruplarina, 6n test ve son test olarak
Oykiileyici Metin (Mehmet) Basar1 Testi, Siir Metni (Beni Hor Gérme) Basari Testi, Bilgilendirici Metin
(Dost Aci Soylemeli) ve Reklam metni (Duvarlari As) Basari Testi uygulanmistir. Arastirmada
uygulanan basari testlerinin dinleme / izleme testleri olmasi ve elestirel diisiinmeyi 6l¢meye ¢alismasi
sebebiyle ayni anda uygulanmasiin olumsuz neticelere yol agabilecegi diisiiniilmiistiir. Bu nedenle

basari testleri bir haftalik bir siirece yayilarak her bir testin ayr1 giinlerde uygulanmasi saglanmustir.
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Arastirma grubu

Deney oncesi (1

Deney siireci (8

Deney sonrasi (1 Hafta)

Deney grubu

Kontrol grubu

Hafta) Hafta)
Oykiileyici Metin
(Mehmet) Basari CoRT-1 diistinme
Testi programi egitimi (2 Oykiileyici Metin (Mehmet)
Siir Metni (Beni Hor hafta) Basar1 Testi
GoOrme) Basari Testi ve

Bilgilendirici Metin
(Dost Ac1 Soylemeli)
Basar1 Testi

Reklam metni
(Duvalari ag) Basar1
testi

Oykiileyici Metin
(Mehmet) Bagari
Testi

Siir Metni (Beni Hor
GoOrme) Basari Testi

Bilgilendirici Metin
(Dost Ac1 Soylemeli)
Basar1 Testi

Reklam metni
(Duvalari ag) Basar1
testi

Elestirel diisiinme
temelli dinleme /
izleme egitimi (6

hafta)

Ders kitabindaki
dinleme / izleme
metinlerinin
etkinliklerine gore
planlanmis dinleme
/ izleme egitimi

Siir Metni (Beni Hor Gorme)
Basar1 Testi

Bilgilendirici Metin (Dost Aci

Soylemeli) Basar1 Testi

Reklam metni (Duvalari as)
Basari testi
Oykiileyici Metin (Mehmet)
Basar1 Testi

Siir Metni (Beni Hor Gorme)
Basar1 Testi

Bilgilendirici Metin (Dost Aci

Soylemeli) Basar: Testi

Reklam metni (Duvalar as)
Basari testi

Tablo 1 incelendiginde 6n-test uygulama siirecinin 1 hafta, deneysel siirecin 8 hafta, son-test

uygulamasinin ise 1 hafta olmak {izere tiim siirecin 10 hafta oldugu goriilmektedir. Deney grubuna

CoRT-1 programi esas alinarak elestirel diisiinme temelli dinleme / izleme egitimi verilirken kontrol

grubuna ders kitabindaki dinleme / izleme metinlerinin etkinliklerine gore dinleme / izleme egitimi

verilmistir. Deneysel siirecin basinda ve sonunda deney ve kontrol gruplarina, 6n test ve son test

olarak Opykiileyici Metin (Mehmet) Basari Testi, Siir Metni (Beni Hor Gorme) Basari Testi,

Bilgilendirici Metin (Dost Aci Sdylemeli) ve Reklam metni (Duvarlar1 As) Basar1 Testi uygulanmustir.

Arastirmada uygulanan basari testlerinin dinleme / izleme testleri olmasi ve elestirel diisiinmeyi

Olgmeye calismasi sebebiyle ayni anda uygulanmasinin olumsuz neticelere yol acabilecegi

diistiniilmiistiir. Bu nedenle bagar1 testleri bir haftalik bir siirece yayilarak her bir testin ayr1 giinlerde

uygulanmasi saglanmuistir.
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Tablo 2. Deney grubu deneysel siireci

Deney grubu
Verilen Egitim CoRT-1 diistinme programi egitimi
Elestirel diisiinme temelli dinleme / izleme egitimi
Haftalar Kullanilan Metinler
1. Hafta CoRT-1 Diisiinme Programi Egitimi
2. Hafta CoRT-1 Diisiinme Programi Egitimi
3. Hafta Toprak
4. Hafta Ne Dilediginize Dikkat Edin
5. Hafta Tyilik Mi?
6. Hafta Hayal Edince
7. Hafta Kiz Cocugu
8. Hafta Dondurma Yagsa

Deney grubunun deneysel siirecinin ilk iki haftasinda CoRT-1 diisiinme programi egitimi
uygulanmistir. Bu siirecte 6grencilere oncelikle CoRT-1 diisiinme programinin yapisi kavratilmaya
calisilmis ve diisiinme becerilerinin bu program ile birlikte harekete gegirilmesi hedeflenmistir. Iki
haftalik CoRT-1 egitiminin ardindan 6 hafta boyunca her hafta bir metin olmak iizere CoRT-1
diistinme programimin yapisindan hareketle olusturulan elestirel dinleme / izleme etkinlikleri

uygulanmustir.

Arastirmanin nitel verileri deney grubunda yer alan 7 6grenciyle gerceklestirilen goriismeden
elde edilmistir. Arastirmada nitel verilere yer vermekteki en temel amag nicel veriler ile nitel verilerin
karsilagtirilmasidir. Elde edilen verilerin birbirini desteklemesinin arastirma sonuglarinin
glvenilirligini artirdig1 soylenilebilir. Arastirmanin nitel verilerini saglayan yari yapilandirilmis
goriisme formuyla 6grencilerin elestirel diisiinme temelli elestirel dinleme / izleme egitimine yonelik
goriisleri saptanmaya calisilmis ve nicel verilerden elde edilen bulgular ile tutarlilig1 sorgulanmistir.
Yar1 yapilandirilmis goriisme formundan elde edilen veriler Nvivo programi kullanilarak igerik
analizi yontemiyle ¢oziimlenmistir. Icerik analizinde temel amag, toplanan verileri aciklayan
kavramlar tespit edip iliskilere ulasmak ve bunlari okuyucunun anlayacagi bir forma doniistiirerek
yorumlamaktir (Yildirim ve $imsek, 2016). Nvivo programi bir nitel veri analiz programidir. Bu

programda isitsel ve gorsel olan nitel veriler de analiz edilebilmektedir.
Calisma Grubu

Aragtirma grubunu Istanbul’daki bir ortaokulda 6grenim gormekte olan 7.siuf &grencileri
olusturmaktadir. Somut islemler doneminden yavas yavas soyut islemler doneme gecisin yasandig1
bu dénem soyut diislinebilme yetisinin gelismeye basladig1 donemdir. Ayrica merkezi ortak sinav
kaygisinin heniiz baslamamas: sebebiyle de 7.smif Ogrencilerinin arastirma igin uygun oldugu
ongoriilmiistiir. Arastirma grubunu olusturan 6grencilerden 20’si deney 20’si ise kontrol grubunda
yer almistir. Deney grubunda yer alan 20 6grencinin 11'i kiz 9'u erkek; kontrol grubunda yer alan 20

Ogrencinin 10'u kiz 10"u erkektir.
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Veri Toplama Araglarn

Arastirmanin nicel verileri dort basar1 testinden elde edilirken nitel veriler yar
yapilandirilmis goriisme formundan elde edilmistir. Arastirmanin n test ve son testinde kullanilacak
metinlerin uzman goriisleriyle belirlenmesinin ardindan bu metinlere yonelik CoRT-1 diisiinme

programinin yapisi esas alinarak elestirel dinleme / izleme basar: testleri hazirlanmstir.

Arastirmada basari testleri hazirlanmadan 6nce alanyazindan faydalanilarak elestirel dinleme
|/ izleme becerileri tespit edilmistir. Tespit edilen beceriler dogrultusunda hazirlanan Dost Ac
Soylemeli (Bilgilendirici), Mehmet (Oykiileyici), Beni Hor Goérme (Siir), Duvarlart As (Reklam)
metinlerine yonelik arastirmaci tarafindan hazirlanan elestirel dinleme / izleme basari testleri alan
uzmanlarinca degerlendirilmistir. Bu degerlendirmede sorularin elestirel dinleme / izlemeyi kapsayip
kapsamadigr ve tespit edilen elestirel dinleme / izleme becerilerinden hangilerini igerdigi
belirlenmistir. Arastirmanin nitel verileri yari1 yapilandirimis goriisme formuyla elde edilmistir.
Arastirmaci tarafindan hazirlanan forma ii¢ alan uzmani goriisleri dogrultusunda son sekli
verilmistir. Yar1 yapilandirilmis gortisme formu uzman goriisleri dogrultusunda 4 sorudan

olusmustur.
Verilerin Toplanmasi ve Analizi

Aragtirmanin nicel verileri Dost Aci Séylemeli (Bilgilendirici), Mehmet (Oykiileyici), Beni Hor
Gorme (Siir), Duvarlar1 As (Reklam) basari testleri araciligiyla elde edilmistir. Basari testleri
olustururken oncelikle CoRT-1 programinun diistinme etkinlikleri esas alinmakla birlikte
alanyazindaki elestirel dinleme / izleme becerileri belirlenmistir. Ardindan CoRT-1 programinda
bulunan etkinliklerden yola ¢ikilarak elestirel dinleme / izleme becerilerini igeren basari testleri
hazirlanmis ve bu testlerin elestirel dinleme / izleme becerilerine uygun olup olmadigini belirlemek
amaciyla bes farkli alan uzmanindan goriis alinmistir. Elestirel diisiinme temelli dinleme / izleme
egitiminin elestirel dinleme / izlemeye etkisini belirlemek amaciyla deney grubu 6grencilerine CoRT-1
programi esasl: elestirel dinleme / izleme etkinlikleri uygulanmis kontrol grubuna ise ders kitabinda

yer alan etkinlikler cercevesinde metinler islenmistir.

Uygulama siirecinin baginda Dost Ac1 Soylemeli (Bilgilendirici), Mehmet (Oykiileyici), Beni
Hor Gorme ($iir), Duvarlar1 As (Reklam) basari testleri 6n test olarak uygulanmis ve siire¢ sonunda

yine ayru testler son test olarak uygulanarak aragtirmanin nicel verileri toplanmagtir.

Gelistirilen bagar1 testlerinin ¢Oziimlenmesi igin Oncelikle bir degerlendirme rubrigi
gelistirilmistir. Gelistirilen rubrik ile ilgili alan uzmanlarindan goriis alinmis ve rubrige son hali
verilmistir. Rubrik dogrultusunda 3 alan uzmani tarafindan basar1 testlerine verilen cevaplar
degerlendirilip Ogrencilerin testtlerden aldiklar1 puanlar elde edilmistir. Dost Aci Soylemeli
(Bilgilendirici), Mehmet (Oykiileyici), Beni Hor Gérme (Siir), Duvarlari As (Reklam) basari testleri

elde edilen verilerin tamami SPSS for Windows 20. 0 paket programu ile ¢6ziimlenmistir.
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Arastirmanin Etik izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yaymn Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashig: altinda belirtilen eylemlerden

hicbiri gerceklestirilmemistir.
Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi = Istanbul 1l Milli Egitim Miidirliigii
Etik degerlendirme kararinin tarihi= 23.10.2018
Etik degerlendirme belgesi say1 numarasi= 59090411-20-E.19971591
Bulgular ve Yorum

Bu boliimde elestirel diistinme temelli dinleme / izleme egitiminin elestirel dinleme / izlemeye
etkisini incelemek {izere belirlenen problemler dogrultusunda yapilan istatistiki analizlerin
bulgularina yer verilmistir. Bu dogrultuda nicel verilerin bulgular1 verilmis ve yorumlanmaistir.

Ardindan arastirmanin nitel verileri bulgulastirilmis ve yorumlanmaistir.
Nicel Verilere iligkin Bulgular

Deney ve kontrol gruplarinin 6n test basar1 puanlarinin karsilastirilmasina yoénelik bulgular:
Arastirma verilerinin dagiliminin normal dagilimdan farkli olup olmadigini belirlemek iizerine

Kolmogorov-Smirnov ve Shapiro-Wilk testi yapilmustir. Test sonuglar1 asagidaki tabloda sunulmustur:
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Tablo 3. Deney ve kontrol gruplarimin on-test ve son-test puanlar: dagiliminin normal dagilimdan farkli olup
olmadigini anlamak igin yapilan kolmogorov-smirnov ve shapiro-wilk testi sonuglar:

Degerler Deney Deney Deney Deney Deney
Grubu, Grubu, Grubu, Grubu, Grubu,

Dost Aa  Mehmet, Duvarlar1 Beni Hor Dost Aa

Soylemeli, On-Test As, On- Gorme,  Soylemeli,

On-Test Test On-Test Son-Test
N 20 20 20 20 20
Normal X 17,2910 11,6630 12,0575 15,6620 36,8750
Parametreler ss 6,88667 7,77498 7,87117 7,67945 12,62257
Kolmogorov ,197 127 172 ,095 ,100
Smirnov Z
P (Kolmogorov- ,40 ,200 ,121 ,200 ,200
Smirnov)
Shapiro-Wilk ,948 ,901 ,866 ,978 ,960
P (Shapiro-Wilk) ,341 ,044 ,010 ,912 ,546

Deney Deney Deney Deney Kontrol Kontrol
Degerler Grubu, Grubu, Grubu Grubu Grubu On Grubu Son

Duvarlari Beni Hor OnTest, SonTest, Test Genel Test
As, Son- Gorme, Genel Genel Ortalama Genel
Test Son-Test Puan Puan Ortalama

N 20 20 20 20 20 20
Normal X 31,2145 34,9385 14,1650 35,8990 13,2360 13,2735
Parametreler ss 12,68998  13,32082 5,75957  10,52790 5,78566 5,68693
Kolmogorov ,227 ,091 ,160 ,143 ,143 ,149
Smirnov Z
P (Kolmogorov- ,008 ,200 ,195 ,200 ,200 ,200
Smirnov)
Shapiro-Wilk ,856 ,984 ,921 ,979 ,933 ,933
P (Shapiro-Wilk) ,007 ,978 ,102 ,919 ,179 ,224

Arastirma siirecinde uygulamalardan elde edilen verilerin dagiliminin normal dagilimlardan
farkli olup olmadiginin belirlenmesi amaciyla yapilan Shapiro-Wilk ile Kolmogorov-Smirnov
testlerinin sonuglarna bakildiginda bazi verilerin parametrik bazi verilerin ise non-parametrik
dagilim gosterdigi goriilmektedir. Dagilimin normal dagilimlardan asir1 sapma gostermedigine
yonelik bir varsayimu ileri siirebilmek icin on goriilen arastirma biiyiikliigliniin genellikle n > 30
olarak kabul edildigi goriilmektedir (Biiyiikoztiirk 2018: 8). Bu sebeple arastirma siirecinden elde

edilen nicel verilerin analizinde non-parametrik testlerin kullanilmasina karar verilmistir.

Deney siirecinde iki degisken arasindaki anlamlilig: test etmek i¢cin Mann-Whitney-U Testi,
deney ve kontrol gruplarinin 6n-test / son-test puanlar1 arasindaki farkin anlamliligini test etmek igin

Wilcoxon Testi kullanilmistir.
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Tablo 4. Deney ve kontrol gruplarmin elestirel dinlemeye yonelik dinleme / izleme 6n test genel ortalama
puanlarina ait verilerin mann-whitney u testi ile incelemesi

N Siralamalar ~ Siralamalar U 4 P
Ortalamasi Toplamu
Deney 20 21,40 428,00 182,000 -,487 p>,05
Kontrol 20 19,60 392,00

Tablo 4'te deney grubunun siralamalar ortalamasi 21,40 kontrol grubunun 19,60'tir. U degeri
182,000 Z degeri ise -,487 olup deney ve kontrol gruplarinin elestirel dinleme / izlemeye yonelik 6n-
test puanlar1 arasinda anlaml bir farklilik yoktur. Elde edilen bulgudan hareketle 6n-test puanlar
ortalamas1 bakimindan deney ve kontrol gruplarinin istatistiki olarak denk gruplar oldugu

sOylenebilir.

Tablo 5. Deney grubunun elestirel dinleme / izlemeye yonelik on-test ve son-test verileri genel ortalamasinin
wilcoxon eslestirilmis ¢iftler isaretlenmis siva sayilar: testi ile incelenmesi

N Siralamalar Siralar Z P
Ortalamas: Toplami
Negatif 0 ,00 ,00 -3,920 p <,001
Degerler
Pozitif 20 10,50 210,00
Degerler
Esit Degerler 0
Toplam 20

Deney grubundaki katiimcilarin etkinliklerin uygulama siireci oncesi ve sonrasi elestirel
dinleme / izlemeye yonelik On-test ve son-test puanlarmin anlamli bir farkhilik gdsterip
gostermedigine iliskin Wilcoxon Isaretli Siralar testi sonuglari 17. tabloda verilmistir. Analiz sonuglari
deney grubu katilimcilarinin elestirel dinleme / izleme puanlarinin deney oncesi ve sonrasi puanlari
arasinda anlamli bir farkin oldugunu gostermektedir (z=-3,920, p<,001). Fark puanlarmin sira
toplamlar1 dikkate alindiginda gozlemlenen bu farkin pozitif siralar; yani son test puani lehinde
oldugu goriilmektedir. Elestirel dinleme / izleme puanlarmn yiiksek olmasinin elestirel dinleme /
izleme becerisinin pozitif yonde gelismesine isaret ettigi dikkate alindiginda etkinlik siirecinin deney
grubundaki katihmcilarin elestirel dinleme / izleme becerilerini gelistirdigi soylenebilecektir.

Tablo 6. Kontrol grubunun etkinlik siirecindeki elestirel dinleme / izlemeye yonelik on-test ve son-test verileri
genel ortalamalarinin wilcoxon eglestirilmis ciftler isaretlenmis sira sayilar: testi ile incelenmesi

N Siralamalar Siralar Z P
Ortalamasi Toplam
Negatif 11 8,14 89,50 -,579 p>,05
Degerler
Pozitif 9 13,39 120,50
Degerler
Esit Degerler 0
Toplam 20

Kontrol grubundaki katilimcilarin etkinlik siireci 6ncesi ve sonrasi elestirel dinleme / izlemeye
yonelik on-test ve son-test puanlarinin anlaml bir farklilik gosterip gostermedigine iliskin Wilcoxon

Isaretli Siralar testi sonuglar1 6. tabloda verilmistir. Analiz sonuglar1 kontrol grubu katilimcilarmin
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elestirel dinleme / izleme puanlarmnin deney oncesi ve sonras: puanlari arasinda anlamli bir farkin

olmadigin gostermektedir (z=-,579; p>,05).

Tablo 7. Arastirmaya katilan 6grencilerin cinsiyet dagilimi

Cinsiyet Deney Grubu Kontrol Grubu

n % N %
Erkek 9 45 10 50
Kiz 11 55 10 50
Toplam 20 100,0 20 100,0

Tablo 7’de deney grubunu olusturan dgrencilerin %45’i erkek %551 kiz iken kontrol grubunu
olusturan 6grencilerin %50’si kiz %50’si erkektir. Eldeki veriler 1s1ginda deney ve kontrol gruplarinin
cinsiyet bakimindan denk gruplar oldugu sdylenebilir.

Tablo 8. Dost act soylemeli etkinligi deney grubundaki kiz ve erkek katiimcilarin elestirel dinlemeye yonelik
dinleme / izleme On-test puanlarina ait verilerin mann-whitney u testi ile incelenmesi

N Siralamalar ~ Siralamalar U Z P
Ortalamasi Toplami
Kiz 11 12,73 140,00 25,000 -1,862 p>,05
Erkek 9 7,78 70,00

Tablo 8’de deney grubundaki kiz 6grencilerin siralamalar ortalamas: 12,73 erkek dgrencilerin
7,78 dir. U degeri 25,000 Z degeri ise -1,862 olup deney grubundaki kiz ve erkek katilimcilarin elestirel
dileme / izlemeye yonelik on-test puanlar: arasinda anlaml bir farklilik yoktur. Elde edilen bulgudan
hareketle Dost Ac1 Soylemeli 6n-test puanlar1 bakimindan kiz ve erkek gruplarinin istatistiki olarak
denk gruplar oldugu sdylenebilir.

Tablo 9. Mehmet etkinligi deney grubundaki kiz ve erkek katilimcilarin elestirvel dinlemeye yonelik dinleme /
izleme on-test puanlarina ait verilerin mann-whitney u testi ile incelenmesi

N Siralamalar  Siralamalar U Z P
Ortalamasi Toplami
Kiz 11 14,55 160,00 5,000 -3,382 p <,001
Erkek 9 5,56 50,00

Tablo 9’da deney grubundaki kiz 6grencilerin siralamalar ortalamasi 14,55 erkek 6grencilerin
5,56"dir. U degeri 5,000 Z degeri ise -3,382 olup deney grubundaki kiz ve erkek katilimcilarin elestirel
dileme / izlemeye yonelik 6n-test puanlar1 arasinda anlamli bir farklilik vardir. Elde edilen bulgudan
hareketle Mehmet 6n-test puanlarinda kiz katilimcilar lehine istatistiki olarak yiiksek seviyede anlaml
farklilik oldugu soylenebilecektir.

Tablo 10. Duvarlar: as etkinligi deney grubundaki kiz ve erkek katilimcilarin elestirel dinlemeye yonelik dinleme
[ izleme On-test puanlarina ait verilerin mann-whitney u testi ile incelenmesi

N Siralamalar  Siralamalar U Z P
Ortalamast Toplamu
Kiz 11 12,73 140,00 25,000 -1,861 p>,05
Erkek 9 7,78 70,00

Tablo 10’da deney grubundaki kiz 6grencilerin siralamalar ortalamasi 12,73 erkek 6grencilerin

7,78'dir. U degeri 25,000 Z degeri ise -1,861 olup deney grubundaki kiz ve erkek katilimcilarin elegtirel
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dileme / izlemeye y&nelik 6n-test puanlari arasinda anlamli bir farklilik yoktur. Elde edilen bulgudan
hareketle Duvarlar1 As 6n-test puanlar1 bakimindan kiz ve erkek gruplarmin istatistiki olarak denk

gruplar oldugu soylenebilir.

Tablo 11. Beni hor gorme etkinligi deney grubundaki kiz ve erkek katilimcilarin elestirel dinlemeye yonelik
dinleme / izleme On-test puanlarina ait verilerin mann-whitney u testi ile incelenmesi

N Siralamalar  Siralamalar u 4 P
Ortalamasi Toplami
Kiz 11 11,91 131,00 34,000 -1,178 p>,05
Erkek 9 8,78 79,00

Tablo 11’de deney grubundaki erkek 6grencilerin siralamalar ortalamasi 11,91 kiz 6grencilerin
8,78'dir. U degeri 34,000 Z degeri ise -1,178 olup deney grubundaki kiz ve erkek katilimcilarin elestirel
dileme / izlemeye y&nelik on-test puanlari arasinda anlamli bir farklilik yoktur. Elde edilen bulgudan
hareketle Beni Hor Gorme 6n-test puanlar1 bakimindan kiz ve erkek gruplarmin istatistiki olarak denk
gruplar oldugu sdylenebilir.

Tablo 12. Dost act soylemeli etkinligi deney grubundaki kiz ve erkek katilimcilarin elestirel dinlemeye yonelik
dinleme / izleme son test puanlarina ait verilerin mann-whitney u testi ile incelenmesi

N Siralamalar ~ Siralamalar U Z P
Ortalamasi Toplami
Kiz 11 13,36 147,00 18,000 -2,393 p<,05
Erkek 9 7,00 63,00

Tablo 12’de deney grubundaki kiz 6grencilerin siralamalar ortalamasi 13,36 erkek 6grencilerin
7,00dir. U degeri 18,000 Z degeri ise -2,393 olup deney grubundaki kiz ve erkek katilimcilarin elestirel
dileme / izlemeye yOnelik son-test puanlar1 arasinda anlamli bir farklilik yoktur. Elde edilen bulgudan
hareketle Dost Ac1 S6ylemeli son-test puanlar1 bakimindan kiz katilimcilar lehine anlamli bir farklilik

oldugu soylenebilir.

Tablo 13. Mehmet etkinligi deney grubundaki kiz ve erkek katilimcilarin elestirel dinlemeye yonelik dinleme /
izleme son test puanlarina ait verilerin mann-whitney u testi ile incelenmesi

N Siralamalar Siralamalar U V4 P
Ortalamast Toplam1
Kiz 11 12,45 137,00 28,000 -1,633 p>,05
Erkek 9 8,11 73,00

Tablo 13’te deney grubundaki kiz &grencilerin siralamalar ortalamasi 12,45 erkek 6grencilerin
8,11"dir. U degeri 28,000 Z degeri ise -1,633 olup deney grubundaki kiz ve erkek katilimcilarin elestirel
dileme / izlemeye yonelik son-test puanlar1 arasinda anlamli bir farklilik yoktur. Elde edilen bulgudan
hareketle Mehmet son-test puanlar1 bakimindan kiz ve erkek gruplarinin istatistiki agidan denk

gruplar oldugu sdylenebilecektir.
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Tablo 14. Duvarlar1 as etkinligi deney grubundaki kiz ve erkek katilimcilarin elestirel dinlemeye yonelik dinleme
[ izleme son test puanlarina ait verilerin mann-whitney u testi ile incelenmesi

N Siralamalar Siralamalar U V4 P
Ortalamasi Toplami
Kiz 11 12,00 132,00 33,000 -1,254 p>,05
Erkek 9 8,67 78,00

Tablo 14’te deney grubundaki kiz 6grencilerin siralamalar ortalamas: 12,00 erkek 6grencilerin
8,67’dir. U degeri 33,000 Z degeri ise -1,254 olup deney grubundaki kiz ve erkek katilimcilarin elestirel
dileme / izlemeye yOnelik son-test puanlar1 arasinda anlamli bir farklilik yoktur. Elde edilen bulgudan
hareketle Duvarlar1 As son-test puanlar1 bakimindan kiz ve erkek gruplarinin istatistiki agidan denk
gruplar oldugu soylenebilecektir.

Tablo 15. Beni hor girme etkinligi deney grubundaki kiz ve erkek katilimcilarin elestirel dinlemeye yinelik
dinleme / izleme son test puanlarina ait verilerin mann-whitney u testi ile incelenmesi

N Siralamalar Siralamalar U Z P
Ortalamasi Toplami
Kiz 11 14,00 154,00 11,000 -2,925 p<,01
Erkek 9 6,22 56,00

Tablo 15’te goriildiigii gibi deney grubundaki kiz 6grencilerin siralamalar ortalamas: 14,00
erkek ogrencilerin 6,22'dir. U degeri 11,000 Z degeri ise -2,925 olup deney grubundaki kiz ve erkek
katilimcilarin elestirel dileme / izlemeye yonelik son-test puanlari arasinda anlamli bir farklilik vardir.
Elde edilen bulgudan hareketle Duvarlar1 As son-test puanlar1 bakimindan kiz grubu lehine anlamh

bir farklilik oldugu sdylenebilecektir.
Nitel Verilere iliskin Bulgular

Yar1 yapilandirilmis goriisme formu ile toplanan nitel verilerin analizi sonucunda elde edilen
bulgulara yer verilmistir. Toplanan verilerin Nvivo programi yardimiyla igerik analizinin
gergeklestirilmesi neticesinde goriisme verilerinin “davranis degisikligi”, “keyif alma”, “yarar

saglama” ve “zorlanma” temalarindan olustugu tespit edilmistir.

Davrarnis Degisikligi temasi alt kategoriye sahip degildir ve toplam veri i¢cinde %16,03 oranina
sahiptir. Ogrenciler bu egitimlerin ardindan kendi davraniglarinda birtakim degisiklikler oldugunu

belirmisgtir.

“O3: Ben davramglarimda farklilik hissediyorum. Mesela bir reklami izlerken artik hemen
kapatmiyorum reklamin olumlu olumsuz etkilerini diisiiniiyorum. Artik bir seyi yaparken de hemen evet veya

hayr demiyorum oncelikle diisiiniiyorum.”

Keyif Alma temas1 “Diger Derslerden Farklihk”, “Diisiinmeye Yoneltme ile Keyif Alma”,
“Islevsellik”, “Keyif Alinan Asamalar” alt kategorilerinden olusmaktadir. C)grenciler bu dersleri diger
derslerden farkli buldugu, kendisini diisiinmeye yonelttigi, hayatta bir karsiigi bulundugu igin

islevsel oldugu gerekgeleriyle keyifli bulmuslardir.
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“O4: Ben bu dersten keyif aldim ve ozellikle tiim faktorleri diisiinme asamast hosuma gitti. Ciinkii bir

fikri veya bir seyi daha ayrintili diisiiniince kendimi zorluyorum bu da benim ufkum aciyor.”

“O1: Bu derste tiim faktorleri diisiinme boliimii cok hosuma gitti. Ciinkii bu boliim benim ¢ok zorlad:

ve kendimi zorlayinca yapamayacagim seyin olmadigini anladim.”

“Keyif Alinan Asamalar” kategorisi ise “Bagka Insanlarin Goriisleri”, “Kisa ve Uzun Vade”,
“Olumlu Olumsuz ilging Yonler”, “Oncelik”, “Planlama”, “Tim Asamalar”, “Tum Faktorleri
Diisiinme” alt kategorilerine sahiptir.”Keyif Alma” kategorisi %12,33 oranina, “Diger Derslerden
Farkhilik” %3,48 oranina, “Diislinmeye Yoneltme ile Keyif Alma” %5,19 oranina, ”i§levsellik” %6,07
oranina, “Baska Insanlarin Gortgleri” %1,07 oranina, “Kisa ve Uzun Vade” %1,30 oranina, “Olumlu
Olumsuz Hging Yoénler” %2,09 oranina, “Oncelik” %0,60 oranina, “Planlama” %4,31 oranina, “Tim
Asamalar” %1,71 oranina, “Tiim Faktorleri Diisiinme” %6,16 oranina, “Keyifli Bulma” %0,09 oranina,
“Ozgiiven Sagladig1 icin Keyif Alma” %0,79 oranina sahiptir. Ogrencilerin ders asamalarinda en ¢ok
tiim faktorleri diistinme kismindan keyif aldig1 goriilmektedir. Nitekim yukarida verilen O4 ve O1

ifadeleri de buna isaret etmektedir.

“Yarar Saglama” kendi iginde “Derslere Olumlu Katki”, “Diisiinme Becerisine Katk1”,
“Diisiinmeye Yoneltme”, “Farkli Bakis Acilar1 Kazanma”, “Giinliik Hayata Katki1”, “Hayata Kars1
Bakis Acisinin Degismesi”, “Medya Metinlerini Degerlendirebilme”, “Odaklanma”, “Sorgulama” alt
kategorilerine sahip “Yarar Saglama Sebepleri” alt kategorisinden olusmaktadir. Ogrenciler bu
derslerin akademik basarilarina etkisi oldugunu, kendilerini diistinmeye yonelttigini, giinliik
hayatlarina katkida bulundugunu, hayata ve olaylara farkli bakis acilarindan yaklasabilmeyi, medya

metinlerini daha iyi degerlendirebilmeyi, odaklanma ve sorgulamay1 kazandirdigini diisiinmektedir.

“O2: Bence hayatin her noktasinda fayda saglayabilecek bir ders. Ciinkii biz ne yaparsak yapalim

diisiinmek zorundayiz.”

“O1: Bir seyi dinlerken veya bir videoyu yorumlarken bu dersin fayda sagladigim diisiiniiyorum. Bir de

ileride meslek secimi yaparken yine bize fayda saglayabilir.”

“O5: Bu ders giinliik hayatimda yasayaca§im coziimlere ya da karsilasacagim durumlara nasil

coziimler bulabilecegimi 0gretti.”

“O7: Bu derslerden sonra daha ayrintih diisiinmeye basladim. Derslerime daha iyi katilim

saglayabildigimi diisiiniiyorum.”

Oranlara bakildiginda “Yarar Saglama” %59,13 oramna sahiptir. “Derslere Olumlu Katki”
%?7,04 oranina, “Diisiinme Becerisine Katki” %32, 21 oranina, “Diisiinmeye Yoneltme” %14,13 oranina,
“Farkl1 Bakis Agilar1 Kazanma” %11,49 oranina, “Giinlitk Hayata Katki” %14,89 oranina, “Hayata
Kars1 Bakis Acgistnin Degismesi” %3,44 oranina, “Medya Metinlerini Degerlendirebilme” %18,72

oranina, “Odaklanma” %6,53 oranina, “Sorgulama” %26, 18 oranina sahiptir. Ogrenciler bu derslerin
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en ¢ok diisiinme becerilerine katki saglayarak faydali oldugunu diisiinmektedir. CoRT derslerinin
yapist goz Oniine alindiginda bu bulgunun derslerin amaciyla Ortiistiigii soylenebilir. Ayrica farkh
bakis agilar1 kazanma ve medya metinlerini degerlendirme noktasinda da derslerin faydali oldugunu
belirten Ogrencilerin bu goriisleri keyif alma sebepleri arasinda yer alan islevsellik ile uyum

saglamaktadir.

“Zorlanma” temasi “Zorlamilan Asamalar”, “Zorlanma Sebepleri” alt basliklarindan
olusmaktadir. “Zorlanma” %9,50 oranina sahiptir. Ogrenciler derslerin siirekli diisiinmeye sevk ettigi
icin kendilerini zorladigini belirtmistir. “Zorlamlan Agamalar” “Bagka Insanlarin Goriigleri”,
“Hedefler (Amac Belirleme)”, “Kisa ve Uzun Vadede Zorlanma”, “Kurallar’, “Oncelikler”,
“Planlamada Zorlanma” basliklarindan olusmaktadir. “Baska Insanlarin Goriisleri” %1,90 oranina,
“Hedefler (Amag Belirleme)” %0,65 oranina, “Kisa ve Uzun Vadede Zorlanma” %2,32 oranina,
“Kurallar” %1,62 oranma, “Oncelikler” %1,58 oranina, “Planlamada Zorlanma” %2,59 oranina
sahiptir. Ogrencilerin bu derslerde en ¢ok planlama yapma ve kisa ve uzun vadede gergeklegebilecek

sonugclar asamalarinda zorlandig goriilmektedir.
“O4: Sorulara cevap verirken zorlandim ciinkii cok fazla diigiinmeyi gerektiriyordu.”

“O6: Beni en ¢ok fikir iiretmek zorladi. Burada odaklanmak gerekiyordu ben de bunu tam olarak

basaramadim.

“02: Sorulart cevaplarken zorlandim gercekten diigiinmeyi gerektiriyordu ciinkii. Daha onceden

karsilastigim sorular icin bu kadar diigiinmiiyordum cevaplayip geciyordum.”

V77

“Zorlanma Sebepleri” ise “Bilgi Eksikligi”, “Birbirinden Ayiramama”, “Cok Yonlii Diisiinme”,
“Diisiinceleri Ifade Edebilme”, “Fikir Uretme”, “Zorluk Seviyesi” alt basliklarindan olusmaktadir.
“Bilgi Eksikligi” %3,85 oranina, “Birbirinden Ayiramama” %1,11 oranina, “Cok Yonlii Diisiinme”
%1,81 oranina, “Diistinceleri Ifade Edebilme” %1,16 oranina, “Fikir Uretme” %0,74 oranina, “Zorluk

Seviyesi” %0,93 oranina sahiptir.

Ogrencilerin goriigleri incelendiginde genel olarak CoRT-1 diisiinme programi esas almarak
hazirlanan elestirel diistinme temelli dinleme egitimi hakkinda olumlu goériislere sahip olduklar
goriilmektedir. Ogrencilerin uygulamanin faydali oldugunu, bakis agilarmi degistirdigini, yapilan
egitimi eglenceli bulup keyif aldiklarmni ve aldiklar1 egitimin giinlitk hayatlarina katki sunarak

kendilerinde birtakim davranis degisiklikleri meydana getirdigini ifade ettigi sOylenebilir.
Sonucg ve Tartisma

Deney ve kontrol grubu &grencilerinin, 6n test basar1 puanlar1 arasinda anlamli fark olup
olmadigr gruplarin birbirlerine denk olup olmadiklari- non-parametrik Mann-Whitney U testi ile
incelenmis ve gruplar arasinda anlamli bir farkin olmadigi goriilmiistiir. Deney ve kontrol

gruplarindaki 6grenciler, elestirel dinleme / izleme becerileri bakimindan birbirlerine denk gruplardir.
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Arastirma neticesinde On test ve son testten elde edilen veriler irdelenmistir. Verilerin analiz
sonucuna gore CoRT-1 diisiinme programinin yapisi esas alinarak hazirlanan elestirel diisiinme
temelli elestirel dinleme / izleme egitimini alan deney grubunun basarilarinda anlamli diizeyde artis
meydana gelmistir. 7.sif Tiirk¢e ders kitabinin dinleme / izleme etkinliklerine goére egitim alan
kontrol grubunun basarilarinda da bir artis meydana gelse de bu artis anlamli bir farklilig: ifade
etmemektedir. Ayrica deney ve kontrol gruplarinin basarilari arasindaki farkin deney grubu lehine

istatistiki olarak anlaml oldugu tespit edilmistir.

Kontrol grubunda yer alan 6grencilerin 6n test ve son testten elde ettikleri puanlar Wilcoxon
Eslestirilmis Ciftler Isaretlenmis Sira Sayilar1 Testi ile irdelenmistir. Bu analiz neticesinde deney grubu
Ogrencilerinin basarilarinda bir artis meydana gelse de bu artigin anlamli bir diizeyde olmadig: tespit
edilmistir. Buradan hareketle kontrol grubunun elestirel dinleme / izleme becerilerinde bir gelisme

olmadig1 sonucuna varilmistir.

Deney grubunda yer alan 6grencilerden 11'i kiz, 9'u erkektir. Deney grubunun 6n test ve son
test basar1 puanlar1 cinsiyet agisindan incelenmistir. Dost Ac1 Soylemeli (Bilgilendirici), Duvarlar1 Ag
(Reklam), Beni Hor Gorme (Siir) metinlerinin 6n testinde deney grubu kiz ve erkek 6grenci gruplar
denk iken sadece Mehmet (Oykiileyici) metninde kiz &grenciler lehine anlamli bir farkhilik tespit
edilmistir. On testte genel olarak deney grubunda yer alan kiz ve erkek &grencilerin birbirine denk
oldugu sonucuna varilmistir. Deney grubu son test basari puanlarmna bakildiginda ise Dost Act
Soylemeli (Bilgilendirici), Duvarlar1 As (Reklam), Beni Hor Gorme (Siir) ve Mehmet (Oykiileyici)
metin basar1 puanlarinin tamaminda kiz 6grenciler lehine anlamli bir farklilik tespit edilmistir.
Buradan hareketle elestirel dinleme / izleme becerisi agisindan cinsiyete gore bir farklilasma oldugu,
deney grubunda yer alan kiz 6grencilerin elestirel dinleme / izleme agisindan erkek ogrencilere gore

daha basar1 oldugu sonucuna varilmigtir.

Arastirmanin nitel bulgularindan hareketle CoRT-1 esas alinarak hazirlanan elestirel dinleme /
izleme egitiminin Ogrencilere farkli bakis agilar1 kazandiran, bilhassa giinlitk hayatlarina hizli bir
sekilde etki ederek onlara cesitli yonlerden fayda saglayan ve eglenceli keyifli bir ders oldugu
sonucuna varilmistir. Arastirmanin nicel bulgularma bakildiginda deney grubunun elestirel dinleme /
izleme becerilerinde gelisim gosterdigi goriilmektedir. Deney grubuyla yapilan yari yapilandirilmis
goriisme neticesinde elde edilen nitel veriler de nicel verilerden elde edilen bu verileri destekler
niteliktedir. Ogrenciler bu derslerin kendilerine fayda sagladigini, herhangi bir metni dinlerken veya
izlerken egitimi almadan Onceki davranis ve diisiiniis bicimleriyle egitimi aldiktan sonraki davranis

ve diisiiniis bicimlerinin farkli oldugunu belirtmistir.

Sahinel (2001) elestirel diisiinme becerileri ile tiimlesik dil becerilerinin gelistirilebilecegini
dile getirmistir. Bu baglamda Sahinel (2001) ile aragtirma sonuglart uyum gostermektedir. Cort
diisiinme programinin elestirel diisiinmeyi olumlu yonde etkiledigi sonucu ile (Aybek, 2006; Bayrak,

2014; Catalbas, 2018) bu arastirma arasinda da benzerlik s6z konusudur. Cort programi esas alinarak
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hazirlanan etkinlikler 6grencilerin elestirel dinleme / izleme becerilerini olumlu etkilemistir.
Aragtirma sonuglarindan bir tanesi de kiz ogrencilerin erkek Ogrencilere gore elestirel dinleme /
izleme agisindan daha basarili oldugudur. Bu baglamda arastirma sonuglarinin Yahsi Cevher (2008),
Tiryaki (2011) farkli; Karabacak (2011), Selcuk (2013), Akdan (2016) ile oOrtiistiigti ifade edilebilir.
Aragtirmanin nitel bulgulariyla Carkit (2018) arasinda uyum oldugu, 6grencilerin elestirel dinleme /
izleme derslerinden memnun olduklar1 ve bu tiir derslere giinliik hayatlarinda pratik sekilde

uygulama firsat1 yakaladiklar: i¢in olumlu tutum sergiledikleri dile getirilebilir.

Elestirel diisiinme 21.yy'mn en temel becerileri arasinda sayilmaktadir. Bu nedenle elestirel
diisiinme gilinlimiiz egitim programlarinda 6grencilere kazandirilmak istenen temel becerilerdendir.
Elestirel diistinme becerisini kazandirmak bir¢ok alanda oldugu gibi ana dili egitiminde de miihim bir
yer teskil etmektedir. Bu baglamda elestirel diisiinmenin ana dili egitiminde kazandirilmasma yonelik

calismalarin artmasi gerekmektedir.

Ana dili egitimi dort temel dil becerisi iizerine yapilandirilmistir. Elestirel diisiinme becerisi
bu alanlar i¢inde de kendine yer bulmus ve elestirel okuma, elestirel dinleme / izleme gibi alt beceriler
halinde ortaya c¢ikmistir. Dort temel dil becerisinin elestirel diisiinme ile birlikte harmanlanmas: ve
elestirel diisiinme becerisinin dil becerilerine yansimasi 6zelde Tiirk¢e dersinde genelde ise anlama ve
anlatma yetisinde gelisim saglayacaktir. Bu nedenle dort temel dil becerisinin elestirel sekilde
gerceklestirmesine yonelik yapilacak ¢alismalara ihtiyag duyulmaktadir. Alanyazin incelendiginde
bilhassa elestirel dinleme / izlemeye yonelik ¢alismalarin yok denecek kadar az oldugu goriilmektedir.
Ogrencilerin elestirel dinleme / izleme becerilerini etkin bicimde kazanabilmesi icin bu alandaki
calismalara ihtiya¢ duyulmaktadir. Buradan hareketle elestirel dinleme / izlemeye yonelik uygulamali

arastirmalarin artmasi gerektigi ifade edilebilir.

Dinleme / izleme becerisi teknolojinin de etkisiyle insanlarin en ¢ok kullandig1 dil becerisi
olma 6zelligini tagimaktadir. Ogrenme ve gretme siirecinde de etkin rol oynayan dinleme / izleme
becerisi egitiminin okul 6ncesinde baslamasi gerekmektedir. Okul 6ncesi kurumlarinda dinleme /
izleme egitimi oyunlastirilarak verilebilir. Boylelikle ilerleyen yillarda elestirel dinleme / izleme

becerisinin edinimi de kolaylasacaktr.

Elestire] diisiinme bir beceri olarak kabul edildiginde her becerinin edinilebildigi
varsaymmindan hareketle bu becerinin de 6gretilebilecegi kabul edilmelidir. Bu sebeple basta diisiinme
Ogretimi olmak tizere elestirel diisiinmenin bir beceri olarak &gretildigi miifredat programlarina
ihtiya¢ vardir. Elestirel diislinmenin beceri olarak edinimi elestirel diisiinmenin diger disiplin
alanlarinda kullanimini saglayacaktir. Milli Egtim Bakanligi'nin se¢meli dersleri arasinda yer alan
Diiglinme Egitimi dersinin ozellikle ilkogretimde zorunlu hale getirilmesinin bu konuda yararh

olacag ifade edilebilir.
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Internet, sosyal medya ve teknoloji araglarmin kullanimi dinleme / izleme oranini arttirmistir.
Bu araglardan gelen sayisiz uyariciya maruz kalan bireylerin genelde elestirel diisiinme 6zelde ise
elestirel dinleme / izleme becerisini ise kosmasi gerekmektedir. Bu noktada elestirel diisiinme ve
elestirel dinleme / izleme egitimi; internet, sosyal medya gibi araglardan bagimsiz diisiiniilmemelidir.

Elestirel dinleme / izleme egitimi verilirken bu mecralardan yararlanilabilir.

Ders kitaplar1 teknolojide yasanan hizli gelisim ve degisime ragmen egitim ortamlarinda
etkisini korumaktadir. Ders kitaplar1 hala Ogretim siirecinde birincil kaynak olarak kabul
edilmektedir. Tiirkge ders kitaplar1 hazirlanirken elestirel dinleme / izleme egitimine Onem
verilmelidir. Bu baglamda dinleme / izleme metinleri segilirken ve etkinlikler hazirlanirken elestirel
diisiinme ile uyum igerisinde bir yapilanma gerceklesmeli Ogrenciye elestirel dinleme / izleme

becerilerini kazandiracak ve 6grencinin de aktif oldugu etkinlikler tercih edilmelidir.

Elestirel dinleme / izleme egitimi, temelinde elestirel diisiinmeyi barindirmaktadir. Bu
nedenle elestirel diisiinmenin gelisiminde gerekli ortamlar elestirel dinleme / izleme ortamlarinda da
gereklidir. Ogretmenler elestirel dinleme / izleme becerisinin gelisimi igin demokratik bir sinif ortami
olusturmalidir. Ogrenciler fikirlerini sinif ortaminda 6zgtirce ifade edebilmeli ve grup halinde ¢alisma
firsatina erigebilmelidir. Elestirel diisiinme ve elestirel dinleme / izleme siire¢ igerisinde gerceklestigi

igin 6grencilere zaman taninmalidir.

Elestirel diisiinmenin edinimi icin bir¢ok yontem, teknik ve strateji bulunmaktadir. Bu
alandaki c¢alismalarin ana dili ¢alismalariyla bulusturulmasi ana dili becerilerinde elestirel
diisiinmenin gelisimi agisindan 6nem arz etmektedir. CoRT diisiinme programi vb. programlar ana

dili miifredatlarma alinabilir. Buradan hareketle yeni, farkli 6zgiin caligmalar ortaya cikarilabilir.
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Introduction

Language is a necessary structure for every moment and every field of human life (Yalcin,
2018). From the moment people are born, they need effective language training to understand and
make sense of their environment. The first and most important stage of language education is mother
tongue education. The mother tongue is the first language learned in the family or society in which a
person was born and raised (Vardar, 2002, p.17). In Turkey, mother tongue education means Turkish
education. Some activities have been realized for mother tongue education in Turkish classes and
these classes aim to improve the language skills of individuals. Turkish classes are extremely

important for individuals to improve their Mother Tongue and use it effectively (Cavkaytar, 2010).

Turkish class is based on developing individuals’ comprehension (listening/watching,
reading) and narrating (speaking, writing) skills (Aytan, 2011; Calp, 2010; Cavkaytar, 2010; Kavcar,
Oguzkan and Sever,2004). Turkish classes focused on four basic language skills are important not only
for the mother tongue but also for the positive impact on success in other lessons. Listening/watching,
speaking, reading and writing, which are the basic skills of Turkish classes, have a spiral, holistic and

interactive structure.

Listening skill is the first step of the comprehension stage. The first channel that the individual
starts to recognize and perceive is listening. Many definitions have been made about what listening
skill is. Although these definitions have many things in common, there are also some points where
they differ. Listening is the process of understanding and interpreting the sounds and messages heard
by the individual (Calp, 2010; Demirel, 1999; Demirel and Sahinel, 2006; Erdem and Erdem, 2015;
Ergin and Birol, 2014; Guleryuz, 2004; Gurgen, 2008; Iseri, 2008; Kantemir, 1997; Kecik and Uzun, 2004;
Kurudayioglu and Orge Yasar, 2014; Melanlioglu, 2013; Pala, 2003; Rost, 1994). The individual brings
together the sounds s/he hears with her/his preliminary information in her/his mind. In order for this
happen, the individual’s sense of hearing must be healthy. Otherwise, listening will not return to

action and will end before it starts. Listening is not just about hearing sounds correctly.

Yazici and Kurudayioglu (2017) emphasized that the main goal of improving listening skill is

to make the person master in verbal communication. Listening skill is necessary especially for being



Giines, G., & Aytan, T.

successful in individual and social relations (Karakus, Taysi and Ozbay, 2016). Listening is an
indispensable part of the individual in human relations (Lu, 2005). Being successful in individual and
social relations also requires healthy communication. Shafir (2003) stated that the stimuli increased
with the advances of technology and it increased the importance of listening. He also defined that
listening is one of the main backbones of communication. An improved listening skill will affect
comprehension and expression skills positively, making the individual successful both in the

communication process and in the learning process.

Listening process is one of the steps of comprehension skill. In this process, comprehension is
not only achieved through the sense of hearing. One of the issues affecting it in the listening process is
watching. Listening is one of the verbal communication methods. In this process, not only hearing and
its physiological elements are effective but also the visual elements whose watching process is not
verbal are effective. All audio and visual elements must be included in the process in order to realize
an accurate interpretation in the listening process. Yildiz et al. (2013) drew attention to the seeing and
visual elements so that the individual can structure and interpret what s/he listens. On the other hand,
Ungan (2013) stated that seeing is an auxiliary element to understand the speaking person better. In
interpersonal communication, 90% of what an individual transmits transfers non-verbal body
language and stress and intonation to the other person (Robertson, 2008). Dokmen (1998) mentioned
that tone, speed, intensity, stress, and intonation of the sound were paralinguistic elements in verbal
communication. Zillioglu (2014) also drew attention that the visual codes that make up the non-verbal
part of communication are at the same age as human history and the effects of these codes on

comprehension.

In recent years, advances in technology have notably increased the importance of
listening/watching skills as well as their role in communication skills. Melanlioglu (2012) stated that
this rapidly developing technology increases the listening activities of people. In order for individuals
to act correctly and be selective during these listening activities, listening skill has important duties
(Dogan, 2008). It can be said that technological developments have also increased watching activities.

For this reason, effective listening /watching education has become compulsory today.

Listening/watching education should be compatible with today’s conditions. A simple
listening education without the technological materials used in education environments will remain
dysfunctional today. Many elements such as the aim, material, technique and text of
listening/watching activity should be based on students’ problems about life and they should not be
independent of them. In this aspect, an important element of listening/watching is the type of
listening/watching. Listening/watching education will form according to the type of
listening/watching. Among the types of listening/watching, one of the types whose function and

importance are increasing day by day is critical listening/watching.
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Critical listening is beyond evaluating, judging, detecting the inconsistencies, and revealing
implicit meanings (Dogan, 2016). Aytan (2019) states that critical listening and effective listening are of
particular importance among listening types. Ungan (2013) stated that critical listening coincided with
the evaluation step in Bloom’s cognitive taxonomy ranking and stated that the speaker’s faults and
mistakes could easily be seen with this type of listening. Critical listening has the highest priority
among the four language skills. This genre, which began to be recognized in the USA in the 1930s,
gains importance with the establishment of the “Propaganda Analysis Institute” by the President of
the USA, Franklin Roosevelt, just before the World War II. Among the goals of the institute was to
educate the public in critical listening against the propagandas of World War II (Bohlken, 2000).
Critical listening, which has been gaining more importance today, should be taught from the first
grade of the education because children are exposed to persuasion and propaganda activities

especially from the early ages through the technology (Akyol, 2019).

The critical listening/watching process is based on critical thinking skill. Critical thinking is
not a tool or skill used for a temporary situation. Critical thinking is a skill that an individual can use
and benefit for lifelong. With critical thinking, the individual can overcome many problems that s/he
will encounter at different points of her/his life. S/he can succeed in the proportion it combines critical
thinking with knowledge in different disciplines and fields. The fact that today’s conditions
necessitate this thought requires thinking education in general and critical thinking education in
particular. There are different approaches to teaching critical thinking. Some of the researchers stated
that critical thinking should be taught on a subject basis, while others stated that critical thinking
should be taught on a skill basis (Beyer, 2001; De Bono, 2002; Fisher 2005; Lipman, 2003; McCall, 2017).

One of the researchers who adopt the skill-based approach is Edward De Bono. In addition to
the six thinking hats technique, Bono has a CoRT (Cognitive Research Truth) programme that has
been in the educational programmes of many countries since the 1970s (Bono, 2002). The CoRT
Thinking Lessons are designed to provide the basic outline of a thinking course, which treats thinking
as a direct skill. It is used extensively in countries such as the USA, the UK, Ireland, Canada, Australia,
New Zealand, Malta. CoRT lessons consist of 6 parts. Each section has its own ten sub-steps. These
sections of the CoRT programme include activities and practices for thinking, respectively. Bono states
that the CoRT-1 and CoRT-5 sections are those that support critical thinking. For this reason, in this
research, CoRT-1 programme and its sub-steps were taken as a basis and activities were prepared for

critical listening/watching.

The widespread use of tools such as smart board, tablet etc. in the educational environments
have both facilitated to access to listening/watching tools and have increased the importance of
listening/watching skills. It is important to blend listening/watching skills with today's needs. One of
these needs is critical thinking skills. The individuals who gained critical listening/watching skills are

among the target groups of the education programs implemented in many parts of the world. These
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people have also found places in the education programs implemented in Turkey. With critical
listening/watching education, the individuals who can question, analyze, interpret, evaluate and
decide what they listen/watch can be raised. These individuals who gained critical listening/watching
skills are expected to create a society that communicates correctly and to contribute their countries in

various ways.

In this study, the main purpose is to determine the effect of critical thinking-based-
listening/watching education on critical listening/watching skills. In addition to this main purpose, the

following sub-problems are also included:

e Is there a significant difference between the pre-test achievement scores of the
experimental group who was given critical thinking-based-listening/watching education
and the pre-test achievement scores of the control group who received education according
to the listening/watching activities in the 7th-grade-Turkish textbook in the 2018-2019

academic year?

o Is there a significant difference between the pre-test and post-test achievement scores of the

experimental group that was given critical thinking-based listening/watching education?

o Is there a significant difference between the pre-test and post-test achievement scores of the
control group who was given education according to the listening/watching activities in

the 7th-grade-Turkish textbook in the 2018-2019 academic year?

o Is there any difference in the achievement of students in the experimental group that was

given critical thinking-based listening/watching education by gender?
e What are the students’ opinions about critical thinking-based CoRT education?

When the literature is analyzed, it is seen that studies on critical listening/watching skills are
very limited. Sahinel (2001), in his study, which he based on developing language skills integrated
with critical thinking skills, found that this method was more effective than the traditional method.
Aybek (2006) examined and compared the effect of Edward De Bono's skill-based CoRT-1 thinking
programme as well as a different subject-based critical thinking programme on the critical thinking
tendency and level of social studies pre-service teachers. Aybek (2006) concluded that CoRT-1
thinking programme is more effective than subject-based critical thinking program. Yahsi Cevher
(2008) emphasized that critical thinking skills do not change according to the variables such as gender,
age, monthly income of the family, mother’s education level, father’s education level, number of
newspapers read per week, number of books read per month, number of discussion programs
watched per month. Islekeller (2008) stated that teaching Turkish based on critical thinking skills

increased students’ critical thinking skills and Turkish course attitudes.
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Balta (2011) emphasized that the Waldmann model used in teaching text is effective in
developing students’ reading comprehension, critical thinking and creative thinking skills. Tiryaki
(2011), in his study with freshmen daytime students studying the faculties of science-literature and
education, found that critical thinking skills did not differ according to gender. Karabacak (2011), in
his study with 5th-grade students, stated that the ability of critical thinking and self-regulation varies
significantly in favour of female students. Selcuk (2013) stated that Turkish teachers’ critical thinking

tendency is low and that there is a slight difference in favour of female teachers in critical thinking.

Bayrak (2014) concluded that CoRT-1 critical thinking programme increases the tendency for
critical thinking. Akdan (2016), in his study with pre-service Turkish teachers, stated that the
perception levels of female students were higher in the general and sub-factors of the critical reading
self-efficacy perception scale. Bulut (2018) stated that the active learning model positively affects
students’ critical thinking tendencies. Catalbas (2018) emphasized that CoRT 5 thinking programme
contributed positively to the critical thinking skills and tendencies of pre-service teachers. Carkit
(2018) stated that students use these skills in their daily lives after critical listening/watching education

and that the activities are very beneficial for students to gain critical listening/watching competence.
Method

This research was designed according to the model with the pre-test-post-test control group,
which was equalized with quasi-experimental patterns in order to reveal the effect of critical thinking
based listening/watching education on students’ critical listening/watching skills. Robson (2017) states
that experimental studies are related to see what will happen by trying new things and to determine
which of them to be accepted. In both groups, the variables are kept the same and only the application

tried is different.

At the last stage, a post-test is applied to both groups (Basturk, 2012). In order to determine
whether the experimental and control groups are equivalent in the pre-test stage of the study, the
scores obtained from the pre-test were subjected to Mann Whitney U test and it was seen that there
was no significant difference between the scores obtained from both groups. On the basis of the CoRT-
1 programme, critical thinking-based listening/watching education was given to the experimental
group, while the control group was taught listening/watching according to the activities of the

listening/watching texts in the textbook.
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Table 16. Experimental process of the research

Research Before the experiment (1 The experiment After the experiment (1
Group week) process (8 week)
weeks)
Narrative Text (Mehmet) Narrative Text
Achievement test CoRT-1 (Mehmet) Achievement Test
thinking
Poem Text (Beni Hor programme
Experimental GoOrme)Achievement Test education (2 Poem Text (Beni Hor
group weeks) and Gorme) Achievement Test
Informative Text (Dost Aci Critical thinking
Soylemeli) Achievement Test  based listening / Informative Text (Dost
watching Aci1 Soylemeli) Achievement
Advertising text (Duvalari as) education (6 Test
Achievement test weeks)
Advertising text
(Duvalar1 as) Achievement test
Narrative Text (Mehmet) Listening / Narrative Text
Achievement test watching (Mehmet)
education Achievement test
Poem Text (Beni Hor Gorme) planned
Achievement Test according to the Poem Text (Beni Hor
Control activities of the GoOrme) Achievement Test
group listening /

Informative Text (Dost Act

watching texts
Soylemeli) Achievement Test

Informative Text (Dost

in Ac1 Soylemeli) Achievement
thecoursebook Test

Advertising text (Duvalar1 as) o
Achievement test Advertising text

(Duvalar1 ag) Achievement test

When Table 1 is examined, it is seen that the pre-test application process is 1 week, the
experimental process is 8 weeks, and the post-test application is 1 week, the whole process is 10
weeks. On the basis of the CoRT-1 programme, critical thinking-based listening/watching education
was given to the experimental group, while the control group was taught listening /watching
according to the activities of the texts of listening/ watching in the textbook. At the beginning and at
the end of the experimental process, Narrative Text (Mehmet) Achievement Test, Poetry Text (Beni
Hor Gorme) Achievement Test, Informative Text (Dost Ac1 Soylemeli) and Advertising text (Duvarlar:
As) Achievement Test were applied. Since achievement tests applied in the study are
listening/watching tests and trying to measure critical thinking, it is thought that applying them at the
same time may lead to negative results. For this reason, achievemet tests were spread over a week,

and each test was applied on separate days.
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Table 2. Experimental group experimental process

Experimental group

Education CoRT-1 thinking programme education
given Critical thinking based listening/watching education

Weeks The texts used
1. Week CoRT-1 thinking programme education
2. Week CoRT-1 thinking programme education
3. Week Toprak
4. Week Ne Dilediginize Dikkat Edin
5. Week Tyilik Mi?
6. Week Hayal Edince
7. Week Kiz Cocugu
8. Week Dondurma Yagsa

CoRT-1 thinking programme education was applied in the first two weeks of the experimental
group’s experimental process. In this process, the structure of the CoRT-1 thinking programme was
tried to be taught to the students and it was aimed to activate the thinking skills with this programme.
After two weeks of CoRT-1 education, critical listening/watching activities created based on the

structure of the CoRT-1 thinking programme were applied for 6 weeks as one text each week.

The qualitative data of the research was obtained from the interview conducted with 7
students in the experimental group. The main purpose of including qualitative data in the research is
the comparison of quantitative data and qualitative data. The fact that the obtained data supported
each other increased the reliability of the research results. With the semi-structured interview form
providing qualitative data of the research, students' opinions about critical listening/watching
education based on critical thinking were tried to be determined and their consistency with the
findings obtained from quantitative data was questioned. The data obtained from the semi-structured
interview form were analyzed by the content analysis method using the Nvivo programme. The main
purpose in content analysis is to identify the concepts that explain the collected data, to reach
connections with each other and to interpret them by transforming them into a form that the reader
can understand (Yildirim and $imsek, 2016). The Nvivo programme is a qualitative data analysis

programme. With this programme, auditory and visual qualitative data can also be analyzed.
Study Group

The research group consisted of 7th-grade students studying in a secondary school in
Istanbul. This period, in which the transition from the concrete operational stage to abstract
operational stage gradually, is the stage when the ability of abstract thinking begins to develop. In
addition, since the central common exam anxiety did not start yet, 7th-grade students were found
suitable for the research. 20 of the students constituting the research group were in the experimental
group and 20 of them were in the control group. Of the 20 students in the experimental group, 11 were

girls and 9 were boys; 10 of the 20 students in the control group were girls and other 10 were boys.
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Data Collection Tools

Quantitative data of the study were obtained from four success tests, while qualitative data
were obtained from a semi-structured interview form. After determining the texts to be used in the
pre-test and post-test of the research, expert listening tests were prepared based on the structure of the

CoRT-1 thinking programme for these texts.

Critical listening / watching skills were determined by using the literature before the success
tests were prepared. It was evaluated by the experts who received critical listening / watching success
tests prepared by the researcher for Dost Aci Soylemeli (Informative), Mehmet (Narrative), Beni Hor
Gorme (Poetry), Duvarlar1 As (Advertising) texts prepared according to the skills determined. In this
evaluation, it was determined whether the questions included critical listening / watching and which
of the identified critical listening / watching skills included. The qualitative data of the research were
obtained through a semi-structured interview form. The form prepared by the researcher was
finalized in line with the opinions of three field experts. The semi-structured interview form consists

of 4 questions in line with expert opinions.
Data Collection and Analysis

Quantitative data of the study were obtained through the achievement tests of Dost Aci
Soylemeli (Informative), Mehmet (Narrative), Beni Hor Gorme (Poetry), Duvarlar1 As (Advertising).
While creating achievement tests, thinking activities of CoRT-1 programme were firstly taken into
consideration, and critical listening/watching skills in the literature were determined. Then, based on
the activities in the CoRT-1 programme, achievement tests including critical listening/watching skills
were prepared and opinions were received from five different field experts to determine whether
these tests were suitable for critical listening/watching skills. In order to determine the effect of critical
thinking based listening/watching education on critical listening/watching, critical listening/watching
activities based on CoRT-1 programme were applied to the experimental group students. And in the

control group, texts were studied within the framework of the activities in the textbook.

At the beginning of the application process, the achievement tests of Dost Aci Soylemeli
(Informative), Mehmet (Narrative), Beni Hor Gorme (Poetry), Duvarlari As (Advertising) were
applied as pre-tests, and the same tests were applied as post-tests and quantitative data of the study

were collected.

In order to analyze the achievement tests developed, an assessment rubric was developed.
Opinions of field experts regarding the developed rubric were received and the rubric was finalized.
In line with the rubric, the answers given to the achievement tests by 3 field experts were evaluated
and the students’ test scores were obtained. All the data obtained from the achievement tests of Dost
Aca Soylemeli (Informative), Mehmet (Narrative), Beni Hor Gorme (Poetry), Duvarlar1 As

(Advertising) have been analyzed with SPSS for Windows 20.
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Findings And Comments

In this section, the findings of statistical analysis conducted in the direction of the problems
determined to examine the effect of listening/watching education based on critical thinking towards
critical listening/watching are presented. Accordingly, the findings of quantitative data were given

and interpreted. Then, the qualitative data of the research were found and interpreted.
Findings Related to Quantitative Data

Findings for comparison of experimental and control groups pre-test achievement scores:
Kolmogorov-Smirnov and Shapiro-Wilk tests were conducted to determine whether the distribution
of the research data is different from the normal distribution. The test results are presented in the table

below:
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Table 17. Kolmogorov-Smirnov and shapiro-wilk test results to determine whether the pre-test and post-test
scores of the experimental and control groups are different from the normal distribution

Control Control Control Control Control

Group, Group, Group, Group, Group,
Values Dost Aa  Mehmet, Duvarlar1 Beni Hor Dost Aa

Soylemeli, Pre-test As, Pre- Gorme,  Soylemeli,

Pre-test test Pre-test Pre-test
N 20 20 20 20 20
Normal X 17,2910 11,6630 12,0575 15,6620 36,8750
Parametres ss 6,88667 7,77498 7,87117 7,67945 12,62257
Kolmogorov ,197 127 ,172 ,095 ,100
Smirnov Z
P (Kolmogorov- ,40 ,200 ,121 ,200 ,200
Smirnov)
Shapiro-Wilk ,948 ,901 ,866 ,978 ,960
P (Shapiro-Wilk) ,341 ,044 ,010 ,912 ,546

Control Control Control Control Control Control

Group, Group, Group Group Group Group
Values Duvarlar1 Beni Hor  Pre-test, Post- Pre-test Post-test

As, Post- Gorme, General test, General General
test Post-test Score General Mean Mean
Mean

N 20 20 20 20 20 20
Normal X 31,2145 34,9385 14,1650 35,8990 13,2360 13,2735
Parametreler ss 12,68998  13,32082 5,75957  10,52790 5,78566 5,68693
Kolmogorov 227 ,001 ,160 ,143 ,143 ,149
Smirnov Z
P (Kolmogorov- ,008 ,200 ,195 ,200 ,200 ,200
Smirnov)
Shapiro-Wilk ,856 ,984 ,921 ,979 ,933 ,933
P (Shapiro-Wilk) ,007 ,978 ,102 ,919 ,179 ,224

The results of Shapiro-Wilk and Kolmogorov-Smirnov tests conducted to determine whether

the distribution of the data obtained from the applications during the research process is different

from the normal distributions show that some data show parametric distribution and some data show

non-parametric distribution. In order to assert an assumption that the distribution does not deviate

excessively from normal distributions, it is seen that the anticipated research size is generally accepted

as n > 30 (Buyukozturk 2018: 8). For this reason, it was decided to use non-parametric tests in the

analysis of quantitative data obtained from the research process.

In the experiment process, Mann-Whitney-U Test was used to test the significance between

the two variables, and Wilcoxon test was used to test the significance of the difference between the

pre-test/post-test scores of the experimental and control groups.

Table 18. Examination of the data of the experimental and control groups’ listening / watching pre-test general
mean scores for critical listening with mann-whitney u test

N Ranking Ranking U V4 P
Average Total
Experimental 20 21,40 428,00 182,000 -,487 p>,05
Control 20 19,60 392,00
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In Table 4, the ranking average of the experimental group is 21.40 and the control group’s
ranking average is 19.60. U value is 182.000 and Z value is -,487 and there is no significant difference
between the pre-test scores of the experimental and control groups for critical listening/watching.
Based on the findings obtained, it can be said that the experimental and control groups are statistically
equivalent groups in terms of the pre-test score average.

Table 19. Examination of the general average of pre-test and post-test data of the experimental group for critical
listening /watching with wilcoxon matched-pairs signed ranks test

N Ranking Ranking V4 P
Average Total
Negative 0 ,00 ,00 -3,920 p <,001
Values
Positive 20 10,50 210,00
Values
Equal Values 0
Total 20

The results of the Wilcoxon Signed Ranks test regarding whether the pre-test and post-test
scores of the participants in the experimental group for critical listening/watching before and after the
implementation of the activities differ significantly are given in table 17. The results of the analysis
show that there is a significant difference between the critical listening/watching scores of the
experiment group participants before and after the experiment (z = -3,920, p <, 001). When the ranking
totals of the difference scores are taken into consideration, this observed difference is seen positive
rankings; that is, it appears to be in favour of the post-test score. Considering that the high critical
listening/watching scores indicate the positive development of critical listening/watching skills, it can
be said that the activity process improved the critical listening/watching skills of the participants in
the experimental group.

Table 20. Analysis of the general averages of pre-test and post-test data for critical listening/watching in the
activity process of the control group using wilcoxon matched-pairs signed ranks test

N Ranking Ranking z P
Average Total
Negative 11 8,14 89,50 -,579 p>,05
Values
Positive 9 13,39 120,50
Values
Equal Values 0
Total 20

The results of the Wilcoxon Signed Ranks test regarding whether the pre-test and post-test
scores of the critical listening / watching participants in the control group before and after the activity
process differ significantly are given in Table 6. The results of the analysis show that there was no
significant difference between the critical listening / watching scores of the control group participants

before and after the experiment (z = -, 579; p>, 05).
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Table 21. Gender distribution of participants

Gender Experimental Group Control Group

N % N %
Male 9 45 10 50
Female 11 55 10 50
Total 20 100,0 20 100,0

In Table 7, 45% of the students comprising the experimental group are boys and 55% are girls,
while 50% of the students who comprise the control group are girls and 50% are boys. In light of the
available data, it can be said that the experimental and control groups are equivalent in terms of
gender.

Table 8. Analysis of the data related to the listening and watching pre-test scores of the girls and boys

participants towards the critical listening in the ‘dost aci soylemeli” activity experimental group using the
mann-whitney u test.

N Ranking Ranking U zZ p
Average Total
Female 11 12,73 140,00 25,000 -1,862 p>,05
Male 9 7,78 70,00

In Table 8, the ranking average of the female students in the experimental group is 12.73 and
the male students are 7.78. U value is 25.000 Z value is -1.862, and there is no significant difference
between the pre-test scores of the girls and boys in the experimental group for critical
listening/watching. Based on the findings obtained, it can be said that the groups of girls and boys are
statistically equivalent in terms of the pre-test scores of “Dost Ac1 Soylemeli’.

Table 9. Analysis of the listening and watching pre-test scores of the boys and girls participants in the ‘mehmet’
activity experimental group for critical listening using mann-whitney u test

N Ranking Ranking U Z P
Average Total
Female 11 14,55 160,00 5,000 -3,382 p <,001
Male 9 5,56 50,00

In Table 9, the ranking average of the female students in the experimental group is 14.55, and
the male students are 5.56. U value is 5.000 Z value is -3.382, and there is a significant difference
between the pre-test scores of the girls and boys in the experimental group for critical
listening/watching. Based on the obtained finding, it can be said that there is a statistically significant
difference in favour of female participants in terms of the pre-test scores of ‘Mehmet’ activity.

Table 10. Analysis of the listening and watching pre-test scores of the male and female participants in ‘duvarlar:
as’ activity experiment group towards critical listening using mann-whitney u test

N Ranking Ranking 8] V4 P
Average Total
Female 11 12,73 140,00 25,000 -1,861 p>,05
Male 9 7,78 70,00

In Table 10, the ranking average of the female students is 12.73 and male students are 7.78 in
the experimental group. U value is 25,000 Z value is -1,861 and there is no significant difference

between the pre-test scores of the girls and boys in the experimental group for critical
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listening/watching. Based on the findings obtained, it can be said that the groups of girls and boys are

statistically equivalent in terms of the pre-test scores of “Duvarlar: Ag’activity.

Table 11. Analysis of the data of listening / watching pre-test scores for critical listening of female and male
participants in the experiment group ‘beni hor grme’ activity using mann-whitney u test

N Ranking Ranking U z P
Average Total
Female 11 11,91 131,00 34,000 -1,178 p>,05
Male 9 8,78 79,00

In Table 11, the ranking average of the male students is 11.91 and the female students are 8.78
in the experimental group. U value is 34.000 Z value is -1.178, and there is no significant difference
between the pre-test scores of the girls and boys in the experimental group for critical
listening/watching. Based on the findings obtained, it can be said that the groups of girls and boys are
statistically equivalent in terms of the pre-test scores of ‘Beni Hor Girme” activity.

Table 12. Analysis of listening and watching post-test scores of the male and female participants in the
experimental group ‘dost act séylemeli” activity towards critical listening using the mann-whitney u test

N Ranking Ranking U z P
Average Total
Female 11 13,36 147,00 18,000 -2,393 p<,05
Male 9 7,00 63,00

In Table 12, the ranking average of the female students is 13.36 and the male students’ is 7,00.
U value is 18,000 Z value is -2,393 and there is no significant difference between the post-test scores of
the male and female participants in the experimental group for critical listening /watching. Based on
the findings obtained, it can be said that there is a significant difference in favour of female
participants in terms of the post-test scores of ‘Dost Aci Soylemeli” activity.

Table 13. Analysis of the listening and watching post-test scores of girls and boys participants in the experiment
group ‘mehmet’ activity towards critical listening using mann-whitney u test

N Ranking Ranking 8] V4 P
Average Total
Female 11 12,45 137,00 28,000 -1,633 p>,05
Male 9 8,11 73,00

In Table 13, the ranking average of the female students is 12.45 and the male students are 8.11
in the experimental group. U value is 28,000 Z value is -1.633 and there is no significant difference
between the post-test scores of the male and female participants in the experimental group for critical
listening/watching. Based on the findings, it can be said that the boys and girls groups are statistically
equivalent groups in terms of post-test scores of ‘Mehmet” activity.

Table 14. Anlysis of the data of the listening and watching post-test scores towards critical listening of the male
and female participants in the experiment group ‘duvarlart as’ activity using mann-whitney u test

N Ranking Ranking U z p
Average Total
Female 11 12,00 132,00 33,000 -1,254 p>,05

Male 9 8,67 78,00
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In Table 14, the ranking average of female students is 12.00 and male students’ is 8.67 in the
experimental group. U value is 33,000 Z value is -1.254, and there is no significant difference between
the post-test scores of the male and female participants in the experimental group for critical
listening/watching. Based on the findings obtained, it can be said that the groups of girls and boys are
statistically equivalent in terms of the post-test scores of ‘Duvarlar: As” activity.

Table 15. Analysis of the listening and watching post-test scores of the male and female participants in the
experimental group ‘beni hor gorme’” activity towards critical listening using mann-whitney u test

N Ranking Ranking U z p
Average Total
Female 11 14,00 154,00 11,000 -2,925 p<,01
Male 9 6,22 56,00

As seen in Table 15, the ranking average of the female students is 14.00 and the male students’
are 6.22 in the experimental group. U value is 11,000 Z value is -2.925 and there is a significant
difference between the post-test scores of the male and female participants in the experimental group
for critical listening/ watching. Based on the findings obtained, it can be said that there is a significant

difference in favour of the female group in terms of the post-test scores of ‘Beni Hor Gorme” activity.
Findings of Qualitative Data

In this section, the findings obtained as a result of the analysis of the qualitative data collected
through the semi-structured interview form are included. As a result of performing the content
analysis with the help of the Nvivo programme, it was determined that the collected data consisted of

Va7 7

the themes of “change of behaviour”, “enjoyment”, “providing benefit” and “having difficulty”.

The theme of change of behaviour does not have any sub-categories and covers 16.03% of the
total data. Students stated that after these education, there were some changes in their own

behaviours.

“S3: I see some differences in my behaviours. For example, while watching an ad, I do not skip it
immediately, I think about its positive and negative effects. I do not say yes or no immediately to anything; I give

time to myself to think about it first of all. ”

The theme of enjoyment consists of four sub-categories: “Difference from Other Courses”,
“Enjoyment for its Directing to Think”, “Functionality”, “Stages of Enjoyment”. The students found
these courses enjoyable on the grounds that they found them different from other courses, the courses
directed themselves towards thinking, and the courses were functional because they had their

responses in life.

“S4: I enjoyed this course and I especially liked the stage of thinking of all factors. Because when I think

of an idea or something in more detail, I challenge myself, and this opens my horizons.”
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“S1: In this lesson, I liked the stage of the thinking of all factors. Because this chapter forced me a lot

and I realized that there was nothing I couldn’t do when I pushed myself.”

The “Enjoyment Stages” category has sub-categories of “Other People's Views”, “Short and
Long Term”, “Positive-Negative Interesting Aspects”, “Priority”, “Planning”, “All Stages”, “Thinking
of All Factors”. The rate of “Enjoyment” category is 12.33%, “Difference from Other Courses” is 3.48%,
“Enjoyment for its Directing to Think” is 5.19%, “Functionality” is 6.07%, “Opinions of Other People”
is % 1.07, “Short and Long Term” is 1.30%, “Positive- Negative Interesting Aspects” is 2.09%,
“Priority” is 0.60%, “Planning” is 4.31%, “All Stages” is 1.71%, “Thinking of All Factors” is 6.16%,
“Finding Pleasurable” 0.09%, “Enjoying for Providing Self Confidence” is 0.79%. It is seen that the

students enjoy the stage of thinking of all factors most among the course stages. As a matter of fact,

the statements of 54 and S1 given above indicate this.

The theme of “Providing Benefit” has the sub-category of “Reasons of Providing Benefit”,
which has its own sub-categories of “Positive Contribution to Courses”, “Contribution to Thinking
Skill”, “Directing to Think”, “Gaining Different Perspectives”, “Contribution to Daily Life”,
“Changing Perspective of Life”, “Being able to Evaluate Media Texts”, “Focusing” and “Questioning”.
The students think that these courses have an effect on their academic success, direct them to think,

contribute to their daily lives, gain them to approach life and events from different perspectives, and

gain them to evaluate media texts better and to focus and question.

“S2: 1 think it is a course that can provide benefit every point of life. Because we have to think whatever

we do. ”

“S1: I think this course is useful when listening to something or commenting on a video. It may also

”

provide benefit us when choosing a profession in the future.

“S5: This lesson taught me how to find solutions to the problems I will experience in my daily life or the

situations I will encounter.”

“S7: I started to think in more detail after I took these classes. I think I participate better in my classes

now.

Considering the rates, “Providing Benefit” has a rate of 59.13%. “Positive Contribution to
Courses” is 7.04%, “Contribution to Thinking Skill” is 32.21%, “Directing to Think” is 14.13%,
“Gaining Different Perspectives” is 11.49%, “Contribution to Daily Life” is 14.89%, “Changing
Perspective of Life” is 3.44%, “Evaluating Media Texts” is 18.72%, “Focusing” is 6.53%, “Questioning”
is 26.18%. Students think that these courses became most beneficial by contributing to their thinking
skills. Considering the structure of CoRT courses, it can be said that this finding overlaps with the
purpose of the courses. In addition, the views of students who stated that the courses were useful in
gaining different perspectives and evaluating the media texts were compatible with the functionality

that is among the reasons for enjoyment.
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The theme of “Having Difficulty” consists of the sub-headings of “Challenges Stages” and
“Reasons of Having Difficulty”. “Having Difficulty” has a rate of 9.50%. The students stated that they
had difficulty with these courses because they forced them to think constantly. “Challenges Stages”
consists of “Opinions of Other People”, “Goals (Setting Goals)”, “Difficulty in the Short and Long
Term”, “Rules”, “Priorities”, “Difficulty in Planning”. The rate of “Opinions of Other People” is 1.90%,
“Goals (Setting Goals)” is 0.65%, “Difficulty in Short and Long Term” is 2.32%, “Rules” is 1.62%,
“Priorities is 1.58% and “Difficulty in Planning” is 2.59%. It is seen that students have difficulties in

these courses most in the stage of planning and the stage of results that can be realized in the short

and long term.
“S4: 1 had difficulty answering the questions because it required a lot of thinking.”
“S6: I had difficulty to produce ideas most. Focusing was required and I could not fully achieve it.”

“S2: I had a hard time answering the questions because it really required thinking. I did not think so

much about the questions I had encountered before.”

“Reasons of Having Difficulty” consist of sub-headings of “Lack of Knowledge”, “Unable to
separate from each other”, “Multi-directional Thinking”, “Expressing Thoughts”, “Producing Ideas”,
“Difficulty Level”. The rate of “Lack of Knowledge” is 3.85%, “Unable to Separate from each other” is
1.11%, “Multi-directional Thinking” is 1.81%, “Expressing Thoughts” is 1.16%, “Producing Ideas” is

0.74% and “Difficulty Level” is 0.93%.

When the students’ opinions are analyzed, it is seen that they generally have positive opinions
about critical thinking-based- listening education prepared based on CoRT-1 thinking programme.
The students stated that the application was beneficial, they changed their perspectives, they found
the education enjoyable and enjoyed, and that the education they received made some changes in

their behaviours by contributing to their daily lives.
Results and Discussion

Whether there is a significant difference between the pre-test achievement scores of the
experimental and control group students - whether the groups are equal to each other or not - was
analyzed with the non-parametric Mann-Whitney U test and it was seen that there was no significant
difference between the groups. Students in the experimental and control groups were equal to each

other in terms of critical listening/watching skills.

As a result of the research, the data obtained from the pre-test and post-test were analyzed.
According to the results of the analysis of the data, there has been a significant increase in the success
of the experimental group who received critical thinking-based-critical listening/watching education
prepared based on the structure of the CoRT-1 thinking programme. Although there is an increase in

the success of the control group who were given education according to the listening/watching
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activities of the 7th-grade Turkish textbook, this increase did not represent a significant difference. In
addition, the difference between the achievements of the experimental and control groups was found

to be statistically significant in favour of the experimental group.

The scores obtained by the students in the control group from the pre-test and post-test were
analyzed with Wilcoxon Matched-Pairs Signed Ranks Test. As a result of this analysis, there was an
increase in the success of the experimental group students, however, it was determined that this
increase was not at a significant level. From this point of view, it was concluded that there was no

improvement in the critical listening/watching skills of the control group.

Of the students in the experimental group, 11 are girls and 9 are boys. Pre-test and post-test
achievement scores of the experimental group were examined in terms of gender. The groups of girls
and boys in the experimental group were equal each other in the pre-test of the texts of Dost Aci
Soylemeli (Informative), Duvarlari As (Advertisement), and Beni Hor Goérme (Poetry). However, only
a significant difference was found in favour of girls in the text of Mehmet (Narrative). In the pre-test, it
was concluded that the male and female students in the experimental group are generally equivalent
to each other. When the experimental group post-test achievement scores are analyzed, a significant
difference was found in favour of female students in all of the achievement scores of the texts of Dost
Ac Soylemeli (Informative), Duvarlar1 As (Advertisement), Beni Hor Gorme (Poetry), and Mehmet
(Narrative). From this point of view, it was concluded that there was differentiation by gender in
terms of critical listening/watching skills, and female students in the experimental group were more

successful than male students in terms of critical listening/watching.

Based on the qualitative findings of the research, it was concluded that the critical
listening/watching education prepared on the basis of CoRT-1 is a fun and enjoyable course that gains
students different perspectives, especially benefiting them from various aspects by affecting their
daily lives quickly. When the quantitative findings of the research are analyzed, it is seen that the
critical listening/watching skills of the experimental group have improved. Qualitative data obtained
as a result of the semi-structured interview with the experimental group also supports these data
obtained from quantitative data. The students stated that they gained benefits from the courses and
that their behaviours and their ways of thinking before the education differed from their behaviours

and their ways of thinking after the education.

Sahinel (2001) stated that it is possible to develop integrated language skills with critical
thinking skills. In this context, the results of the research are consistent with Sahinel’s study results
(2001). In addition, there is a similarity between the result of CoRT thinking programme affected
critical thinking positively (Aybek, 2006; Bayrak, 2014; Catalbas, 2018) and this study. Activities which
are based on the CoRT programme had a positive effect on students’ critical listening/watching skills.
One of the research results is that female students are more successful than male students in terms of

critical listening/watching. In this context, this study results differ from the results of Yahsi Cevher
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(2008) and Tiryaki (2011) and coincides with the results of Karabacak (2011), Selcuk (2013), Akdan
(2016). It can be stated that the qualitative findings of the research are compatible with Carkit (2018),
students are satisfied with critical listening/watching courses and they adopt a positive attitude as

they have the opportunity to practice these courses practically in their daily lives.

Critical thinking is considered among the basic skills of the 21st century. For this reason,
critical thinking is one of the basic skills to be gained by students in today's education programmes.
Acquisition of critical thinking skills has an important place in mother tongue education as in many

fields. In this context, efforts to teach critical thinking in mother tongue education should increase.

Mother tongue education is structured onto four basic language skills. Critical thinking skills
have also found a place in these areas and emerged as sub-skills such as critical reading, critical
listening/watching. The blending of four basic language skills with critical thinking and the reflection
of critical thinking skill on language skills will provide an improvement in the ability of
comprehension and expression, especially in Turkish classes. For this reason, there is a need for
studies to be carried out to realize four basic language skills critically. When the literature is analyzed,
it is seen that studies towards critical listening/watching are almost scarcely less. Studies in this field
are needed in order for students to gain critical listening/watching skills effectively. From this point of

view, it can be stated that applied research towards critical listening/watching should increase.

Listening/watching skills are one of the most used language skills by people through the
effects of technology. Listening/watching skills education, which plays an active role in the learning
and teaching process, should start before school education starts. In preschool institutions,
listening/watching education can be given by gamification. Thus, the acquisition of critical

listening/watching skills will be easier in the following years.

When critical thinking is accepted as a skill, it should be accepted that this skill can be taught
based on the assumption that every skill can be acquired. For this reason, there is a need for
curriculum programmes where critical thinking, especially teaching of thinking, is taught as a skill.
Acquisition of critical thinking as a skill will enable the use of critical thinking in other disciplines. It
can be suggested that it will be beneficial to make the Thinking Education course, which is one of the

elective courses of the Ministry of National Education, compulsory, especially in primary education.

The uses of internet, social media and technological tools have increased the rate of
listening/watching. Individuals exposed to countless stimuli coming from these tools need to activate
their critical thinking skills in general and critical listening/watching skills in particular. At this point,
critical thinking and critical listening/watching education should not be considered independent from
tools such as internet and social media. These channels can be utilized while providing critical

listening/watching education.
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Textbooks still maintain their effectiveness in educational environments, despite the rapid
development and change in technology. Textbooks are still considered as primary sources in the
teaching process. Critical listening/watching education should be given importance while preparing
Turkish textbooks. In this context, while choosing listening/watching texts and preparing activities,
structuring should be in harmony with critical thinking. In addition, activities that will gain the

student critical listening/watching skills and will allow the student to be active should be preferred.

Critical listening/watching education is based on critical thinking. Therefore, the essential
environments in the development of critical thinking are also necessary for critical listening/watching
environments. Teachers should create a democratic classroom environment for the development of
critical listening/watching skills. Students should be able to express their ideas freely in their class
environments and have the opportunity to work in groups. Students should be given time as critical

thinking and critical listening/watching requires some process.

There are many methods, techniques and strategies for the acquisition of critical thinking. In
order to develop critical thinking in mother tongue skills, it is important to combine studies in this
field with mother tongue studies. CoRT thinking programme etc. programmes can be adopted into the

native language curricula. Based on this, new and different original studies can be conducted.
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