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During the COVID-19 pandemic, several educational institutions began to conduct
mandatory formal education activities through distance learning. Because of this
situation, distance education planning processes have been neglected, and distance
education settings, which should have great content and material, have only been
sustained online. This research aims to assess the distance education settings, which are
viewed as an urgent solution, in terms of institution, teacher, student, and pedagogy, and
to develop a road map for the process's components. Information about all these
components' roles was attempted to be given by including the institutional component in
the teacher, learner, and technology components that are identified as the distance
education components. It has been proposed that the concept of distance education be
analyzed as formal and informal distance education by including the institutional
dimension. Furthermore, the measures that many teachers and students can take in order
to adjust to distance education, which they are experiencing for the first time in their
teaching journey, have been proposed. According to the literature, the institution, teacher,
student, technology, and pedagogy principles are an important part of distance
education. They have distinct effects on the effectiveness of distance education. In this
direction, we have tried to state that our pedagogical knowledge in which we carry out
traditional education activities can also be used in distance education.
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Birgok egitim kurumu COVID-19 pandemi déneminde zorunlu olarak orgiin egitim
faaliyetlerini uzaktan egitim yoluyla ytiriitmeye baslamistir. Bu durum 6zellikle uzaktan
egitim hazirlik siireglerinin géz ard1 edilmesine, zengin icerik ve materyale sahip olmasi
gereken uzaktan egitim ortamlarmin sadece gevrimici derslerle yiiriitiilmesine sebep
olmustur. Bu calismada acil ¢oziim olarak diisiiniilen uzaktan egitim ortamlarmin
kurum, 6gretmen, 6grenci ve pedagoji agisindan degerlendirilmesi ve siirecte yer alan
bilesenlere bir yol haritas1 belirlenmesi amaclanmistir. Uzaktan egitim bileseni olarak
tanimlanan dgreten, 6grenen ve teknoloji bilesenlerine bu siirecte kurum bileseninin de
dahil edilerek tiim bu bilesenlerin rollerine iliskin bilgiler verilmeye calisilmistir. Kurum
bilesenin de uzaktan egitime dahil edilmesi ile uzaktan egitim kavramimnin formal ve
informal uzaktan egitim olarak degerlendirilmesi 6nerilmistir. Ayrica birgok 6gretmen ve
6grencinin egitim hayatlar1 boyunca ilk defa deneyimledikleri uzaktan egitime pratik bir
sekilde uyum saglayabilmeleri i¢in izlemeleri gereken adimlar énerilmistir. Alan yazinda
yer alan bilgiler dogrultusunda kurum, Ogretmen, Ogrenci, teknoloji ve pedagoji
kavramlarinin uzaktan egitimin ayrilmaz bir parcasi oldugu ve uzaktan egitimin bagarrya
ulagmasinda ayr1 ayri etkiye sahip olduklar1 belirtilmistir. Bu dogrultuda geleneksel
egitim faaliyetlerini yiiriittiiglimiiz pedagojik bilgimizin uzaktan egitimde de
kullanilabilir oldugu belirtilmeye calisilmistir.
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Giris

Toplumlarin gelismesindeki en 6nemli etken kuskusuz egitimdir. Egitim, bireyin davranisinda
bir etkinlik sonucu olusan ve yasam boyu devam eden kendi yasantis1 yoluyla ve kasith olarak istendik
degisim meydana getirme siirecidir. (Ertiirk, 1993; Ozden, 2002). Bir siirec olarak kabul géren egitimin
temel amaglarindan biri bireyin davraniglarinin istenilen yonde degistirilmesidir. Her iilkenin kendine
gore belirledigi ve yetistirdigi insanda egitim yoluyla ne gibi istenilen davrams degisikligi
kazandirabilecegini gosteren belirli ilkeler ve ozellikler egitimin 6nceden saptanmis amaglaridir
(Tezcan 1991). Egitim formal ve informal ortamlarda gerceklesen bir siirectir. Alan yazinda kurumsal
anlamdaki egitim formal, toplumsal anlamdaki egitim ise informal egitim olarak adlandirilmaktadir
(Yurdigiil, 2014). Formal egitim, bireyin belirli bir amag i¢in bilingli katildig1, planl bir miifredat: takip
ettigi, okul gibi bir kurumun ¢atis1 altinda gerceklesen egitim siireci (Ulusoy ve digerleri, 2008) olarak
tanimlanirken, informal egitim ise gozlem ve taklit yolu ile plansiz, programsiz, kendiliginden gelisen,
bireyin cevresi ile etkilesiminden olusan veya kontrol edilemeyen egitim siireci olarak tanimlanir
(Wellington, 1990). Formal egitimler birey {iizerinde olumlu davranislar gelistirebilmek igin
planlanurken; informal egitimler ise plansiz ve kontrolsiiz yapisindan dolay: olumsuz davranislarin
gelismesine de neden olabilmektedir. Tiirkmen (2010) bu 6zelliklere gore informal egitimi kisaca bireyin
O6grenmesine yardim etmek olarak tanimlamigtir. Formal egitim kapsaminda 6gretim faaliyetleri egitim
kurumlarinda ve fiziki ortamlarda orgiin olarak verilirken gelisen teknoloji ve farkli Ogretim
yontemlerinin kullanilmas: ile de 6gretim faaliyetleri stirdiirtilebilmektedir. Fiziki ortamlardan
bagimsiz, 6rgiin egitim ortamindan farkli bir ortamda, teknoloji yardimi ile 6grenenlerin istedigi yerde
ve zamanda egitim ortamina ulasabildigi ortamlar ¢evrimici 6grenme ortamlaridir. Cevrim i¢i 6grenme

ortamlarinin en yaygin bilinen formu uzaktan egitimdir.
Uzaktan Egitim

Uzaktan egitim; ogrenciler, 0gretmenler ve kurumlar arasindaki cografi ve genellikle zamansal
mesafeyi ortadan kaldirmak amaciyla teknolojik imkanlarmn kullanildig1 ortam olarak tanimlanmistir
(Garrison, 1985; Nipperi 1989). Mclsaac ve Gunawardena’ya (1996) gore 6grenen ve dgretenin zamana
ve yere gore ayrildigi, Isman (2005) tarafindan 6greten ve 6grenenin farkli ortamlarda bulundugu
egitim ogretim etkinliklerinde iletisim teknolojileri ve e-posta hizmetlerini kullanarak gergeklestirilen
faaliyetler olarak tanimlanan uzaktan egitimin tarihi aslinda XIX. ytiizyila kadar uzanmaktadir (Moore
ve Kearsley 1996; Klesius ve digerleri 1997; Cannell 1999). XIX. yiizyilin sonlarinda Amerika Birlesik
Devletleri'nde basili egitim materyalleri tizerinden baslatilan kurslar, bilginin yayilmasma ve 6greten
ile 6grenen arasinda yazigsmalar yoluyla bilgi alisverisinin gerceklesmesine olanak saglamigtir. Bu
egitim seklinde fiziksel yakinlik gerekmemekle birlikte birkag haftalik geri doniis siirelerine ihtiyag
duyulmustur. Teknolojinin gelismesi ile yeni imkanlara sahip olan uzaktan egitimin de radyo yaymnlar
isitsel kurs dagitimmin baglamasi, kisa siirede materyallerin hem gorsel hem de isitsel olarak

hazirlanmasi, kurslarin televizyon yayinlari ile yayginlasmasma neden olmustur (Ascough 2002).
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Internetin cikist ile dgretmen ve Ogrenciler arasindaki etkilesim artmis, e-posta, mesajlasma gibi
uygulamalar bilgi alisverisinde geri doniis siirelerini oldukga kisaltmistir. Giiniimiizde ise yeni
teknolojiler uzaktan egitimin 6greten ile 6greneni farkli mekanlarda olmalarina ragmen bir bilgisayar,
bir internet hatta bir cep telefonu vasitasiyla goriintiilii ve sesli olarak aym1 mekanda
bulusturabilmektedir. Uzaktan egitimdeki bu gelismeler dogrultusunda uzaktan egitim tanimi,
Ogrenenle ogretenin fiziksel olarak birbirinden uzakta oldugu bir egitim bicimi olarak netlik
kazanmistir (Adiyaman, 2002; Odabas, 2003; Horzum, 2003; Usun, 2006). Uzaktan egitim, televizyon,
bilgisayar, tablet, cep telefonu gibi ara¢ gerecler vasitasiyla, fiziki etkilesim olmadan egitim 6gretim
faaliyetlerinin yiiriitiilmesidir. (Moore ve Kearsley, 2005; Clark ,2020). Uzaktan egitim ile ilgili alan
yazinda yer alan tiim tanimlarda O6grenen, Ogreten ve teknoloji kavramlarmin 6n plana ciktig:
goriilmektedir. Bu kavramlarin uzaktan egitim bilesenleri oldugunu kabul edersek uzaktan egitim

bilesenlerini asagidaki sekildeki gibi gosterebiliriz.

Sekil 1. Informal uzaktan egitim bilesenleri

Ogreten, ogrenen ve teknoloji bilesenlerinin bir araya gelmesi ile uzaktan egitimin
uygulanabilirlii miimkiindiir. Ancak bu bilesenler uzaktan egitimi formal egitim diizeyine
tastyabilmek igin yeterli olmayacaktir. 2019 yili Aralik ay itibariyle tiim diinyay: etkisi altina alan
COVID-19 kiiresel salgin nedeniyle hemen hemen egitimin her kademesinde yiiz yiize egitimlere ara
verilerek uzaktan egitime gecildigi goriilmiistiir. Bircok egitim kurumu neredeyse bir hafta gibi kisa bir
stirede uzaktan egitim alt yapilarmni hazir hale getirerek aksayan egitim 6gretim faaliyetlerinin kaldig1
yerden devam etmesine imkan tanimistir. Gelinen bu noktada, Alkan (1987) tarafindan yapilan, orgiin
olarak egitim olanag1 bulunmayan bireylere yonelik, egitim etkinliklerini yiiriitenler ve 6grenenler
arasinda etkilesimin saglandigi, 6zel olarak hazirlanmis egitim igeriginin gesitli ortamlarda belli bir
merkez tarafindan saglanan ogretim yontemidir tanimi 6grenen ve dgreten merkezinde konumlanan
ve teknoloji ile desteklenen uzaktan egitimin mevcut durumunu ozetler niteliktedir. Ozellikle

Ogrenenlerin formal egitim catis1 altinda Orgiin egitim faaliyetlerinden yararlanamayacak olmasi ve
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egitimin siirdiiriilebilmesi amaciyla uzaktan egitim bu siirecin en 6nemli faktorii haline gelmistir. Sekil

1’de gosterilen informal uzaktan egitim bilesenlerine bir bilesen daha eklenmesi ka¢inilmaz olmustur.

@

Sekil 2. Formal uzaktan egitim bilesenleri

Informal uzaktan egitim bilesenlerinden &greteni ogretmen, ogreneni de Ogrenci olarak
adlandirmak daha dogru olacaktir. Kurum, dgretmen, 6grenci ve teknoloji bilesenlerinin bir araya
gelmesi ile olusan uzaktan egitim ortamlarinda egitim faaliyetlerinin amacina ulasabilmesinde pedagoji
onem arz etmektedir. Pedagoji, Tiirk Dil Kurumu (TDK) sozliigiinde egitim bilimi olarak
tanimlanmaktadir. Knowles (1977) ise pedagoji kavramini ¢ocuklara bilim ve sanati 6gretme sanati
olarak tanimlamistir. Pedagoji kavrami bilgi ve becerilerin 6grenenlere aktarilmas: felsefesi temeli
lizerine kurulmustur ve pedagoji 0gretme kavraminin esdegeri olarak kullanilmaya baslamistir
(Holmes ve Abington Cooper, 2000). Kisaca 6gretim bilimi olarak adlandirilan pedagoji uzaktan egitim

ortam ve bilesenlerinin tamamini kapsayacak niteliktedir.

PEDAGOJi

@

Sekil 3. Formal uzaktan egitim ortami

Uzaktan egitim ortami, O6gretmen, Ogrenci, teknoloji ve kurum bilesenlerinin pedagoji

ekseninde konumlanmas: ile olusmaktadir. Bu bilesenlerden herhangi birinin ortamdan ayrilmasi
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uzaktan egitimin amacindan sapmasina, egitim faaliyetlerinin aksamasina ve hedeflenen 6grenmenin
gerceklesmemesine neden olacaktir. Yasam dongiisiinde yer alan her bir bilesenin uzaktan egitim igin
ayr1 ayri sorumluluklar: ve gorevleri vardir. Bu bilesenleri ve uzaktan egitimdeki rollerini incelemek

gerekmektedir.
Ogrenci

Ogrencinin demografisi ve bireysel 6grenme stilleri uzaktan egitimde 6n plana ¢ikmaktadir.
Uzaktan egitimde basariya ulasabilmelerinin yolu kendi kendini diizenleme ve yonetebilme
yetenegidir. (Simonson, 1999; Lamb,2000; King, 2001). Muirhead’e (2000) gore bu 6zelliklerle birlikte
ogrencilerin mutlaka iyi iletisim becerilerine sahip olmalar1 veya gelistirmeleri gerekmektedir. Ciinkii
uzaktan egitim ortamlarinda 6grenci pasif bir alandan kendi 6grenimini gerceklestiren, kendi kendini

motive eden yonetici konumuna ge¢mistir (Markel, 1999).

Ogrenci uzaktan egitim siirecinde grenme sorumluluk bilincinin farkinda olmalidir. Ogrenci
O0gretmenini uzaktan egitimde geleneksel 6gretmen modelinden farkli, kendisine rehberlik edecek, yol
gosterecek ya da kontrol edecek kisi olarak benimsemelidir (Anderson ve Dron 2011). Ogretmen
ogrenme etkinliklerini sekillendirecek kisi, 6grenci ise 6grenme etkinliklerini gerceklestirecek kisidir.
Uzaktan egitim ortamlarinda geri bildirim &grenci agisindan son derece énemlidir. Ogrenciler, geri
bildirim alamadiklar1 takdirde hayal kirikhigia ugrayarak 0grenme ortaminda performanslariyla
ilgilenilmedigini diisiinerek yalnizlik hissine kapilabilirler (Miller ve King, 2003). Bu durum
ogrencilerin motivasyonlarinda diisiise, derse olan ilgilerinde azalmaya ve 6grenme isteginin kaybina
neden olabilir. Uzaktan egitim ortamlarinda &grencilerin teknolojik beceri diizeyleri de &grenme
etkinliklerine katilimi etkileyebilmektedir. Beceri diizeyi diisiik Ogrencilerin ¢evrimici veya web
ortamlarindaki uygulamalardan, interaktif etkinliklerden uzak durmasi kag¢inilmazdir. Bu nedenle
gerek Ogretmen gerekse kurum tarafindan egitim Oncesi Ogrencilere yonelik bu tiir egitimlerin

diizenlemesi 6grencinin motivasyonunu olumlu etkileyebilecektir.
Ogretmen

Uzaktan egitim olsun veya olmasin herhangi bir egitim siirecinde basarinin anahtari
ogretendedir. Ogrenenlerin basarili olabilmeleri, 6gretimin niteliginin yiikseltilmesi ve basar1 grafiginin
ylikseltilebilmesinde nitelikli 6gretenler etkilidir (Seferoglu, 2004). Bir 6rgiit olarak okulun basarisi,
etkililigi temelde sistemi igletip uygulayacak olan 6gretmenlerin niteliklerine baghdir (Sahin, 2011).
Uzaktan egitimde de kilit tag1 6gretmendir. Uzaktan egitim ortamlari geleneksel siniflardan farklidir ve

farkli yaklagim gerektirir. Ornegin Gagne'nin (1965) dgretmenin sinif igerisindeki;
1- C)grencilerin dikkatini ¢cekmek,
2- Ogrenciyi hedefler konusunda bilgilendirmek

3- Onceki bilgilerin hatirlanmasina yardimci olmak
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4- Geri bildirim saglanmasi

5- Ogrencinin degerlendirilmesi, gibi rollerine iligskin talimatlarinda 6gretmen merkezli bir egitim

vurgusu vardir ve davranisgi yaklasimi temel almaktadair.

Ulkemizde egitim programlarinda koklii bir degisiklige gidilmis; 6greneni, 6grenme siirecinde
merkeze alan, bilginin 6grenci tarafindan yapilandirilmasina dayanan yaklasima birakmistir (Akt:
Sahin ve Kaya, 2020). Terhat’a (2003) gore yapilandirmaci yaklasimda 6grenci bilginin kurucusu olarak

gortilmektedir. Uzaktan egitim ortamlarinda 6gretmen yapilandirmaci yaklasimin;
1- Ogretme degil, 5grenme esastir,

2- Ogrenci kendi 6grenmesinden sorumludur,

3- Ogrenme 6grenci merkezlidir,

4- C)grenme zaman alicidir,

5- Bilgi, ezberlenmez, transfer edilerek yeniden yapilandirilir,

6- Degerlendirme 6gretimden ayr1 degil, 6gretimin icerisinde yer alir (Akinoglu, 2019; Yildirim ve

Amacg, 2020), temel ilkelerini dikkate almalidir.

Bu ilkeler g6z dniine alindiginda, 6gretmen uzaktan egitim ortaminda 6grencilerin siirecte aktif
rol almalarini saglamalidir. Sadece ¢evrimici ders saatlerine bagh kalmadan ¢evrimdisi zamanlarda da
ogrencilerin derse yonelik faaliyetler yiiriitmesine rehberlik ederek &grencilerin kendi 6grenme
ortamlarini olusturmanlarini saglamalidir. Ciinkii Demirel’e (2011) gore uzaktan egitim teknoloji
vasitasiyla bireysellestirilmis egitim Ogretim etkinlikleri ile kendi kendine ogrenme ortamidir.
Ogrencilerin kendi dgrenmelerini gerceklestirildigi teknoloji destekli ortamlarda ezberlemek yerine
hedeflerine gore tasarlanmis bilgi, tutum veya degerler ile becerileri 6grendikleri ortaya ¢ikmistir

(Allen, Gower ve Allen, 2020).

Geleneksel sinif materyallerinin mevcut hali ile uzaktan egitim materyali olarak kullanilmasi
da dogru bir yaklagim degildir (Moore ve Kearsley, 1996, Pallof ve Pratt, 2001). Ogretmen tarafindan
hazirlanmis bir sunum dosyasinin uzaktan egitim sisteminde yer almasi veya cevrimigi derslerde
Ogretmen tarafindan anlatim materyali olarak kullanilmasi 6grenci agisindan dikkat ¢ekici, motive edici
veya ilgi cekici olmayabilecektir. Ogretmen gevrimigi ders siiresince 6grencileri ile etkilesim saglamaya
odaklanmali, derse katilimlarini saglamaya ¢alismalidir. Bu siire zarfinda teorik bilgilerden ziyade
Ogretmen-Ogrenci, ogrenci-ogrenci ve Ogrenci-icerik etkilesime agirlik vermelidir. Ciinkii uzaktan
egitimin en onemli yonlerinden biri budur (Ascough, 2002). Son olarak geleneksel sinifta 6n planda yer
alan etkili bir 6gretmenin teknoloji vasitasiyla ve yardimiyla arka planda etkili bir rehbere doniismesi

gerekmektedir.
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Teknoloji
Uzaktan egitim ortamlarinda teknoloji bileseni geleneksel egitim &gretim ortamlarina gore daha
daha 6nemli bir yer tutmaktadir. Ciinkii egitimin kalitesi, niteligi, katilimc1 kapasitesi ve kullanim
yogunlugu gibi bir ¢ok etken teknoloji seciminde etkilidir. Egitsel, pedagojik ve yonetsel tasarima
uyumlu uzaktan egitim teknolojisinin belirlenmesi uzaktan egitimin diger bilesenleri acisindan da
Onem teskil etmektedir. Teknoloji se¢imi yapilmadan once uzaktan egitim hedeflerinin belirlenmesi

gerekmektedir.

Teknolojinin hizli bir sekilde gelismesi uzaktan egitimde kullanilan teknolojilere de
yansimaktadir. Radyo, televizyon ile baslayan uzaktan egitim teknolojisi e-posta, sohbet odalari, sesli
gortismeler, e-posta, konferans sistemleri ve goriintiilii goriismeler derken giiniimiizde cep telefonu

uygulamalarina kadar genislemistir.

Uzaktan egitim de kullanilan temel teknolojileri Bazarbaevna (2021) su sekilde

gruplandirmistir.
Etkilesimli teknolojiler:

- Internet ortaminda uzaktan egitim portal
- Sesli goriintiilii video konferanslar

- E-postaile egitim

- Internet ortaminda bagimsiz 6grenme

- Cevrimigi simiilator ve egitim programlar:

- Test sistemleri
Etkilesimli olmayan tekenolojiler

- Goriintiili, sesli ve basili materyaller
- Televizyon ve radyo yayimnlari

- Indirilebilir programlar

Uzaktan egitimde kullanilacak teknoloji, 6gretme ve 6grenme, etkilesim, erisilebilir, kullanic
dostu, hiz gibi 6zelliklere sahip olmalidir. Ornegin iki yonlii video konferans ortam, tek yonlii (baski,
yayin) ortamina gore 0gretme ve 0grenme agisindan daha etkili olabilmektedir. Olduk¢a karmasik ve
Teknik bilgi gerektiren teknolojiler, 6grencinin kullanim1 agisindan zor olabilmektedir (Girginer ve
Ozkul, 2002). Kullanilan tekolojiler ve teknolojik gelismeler uzaktan egitim alan bireylerin aleyhine
olmamals, esit egitim alma hakki tanimalidir. Erisilebilirlik olarak adlandirilan bu 6zellik her bireye esit

sartlarda egitim alma firsat1 taniyacaktir.
Kurum

Uzaktan egitim organizasyon ve yoOnetimi egitimin basarisi agisindan olduk¢a Snemlidir

(Moore ve Kearsley 1996, Palloff ve Pratt 2001). Ross’a (2010) gore, basarili kurumlar 6grenci basarisina
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odaklanan ve Ogrencilerin akademik beklentilerini yiiksek tutan kiiltiirler ve Orgiitsel siirecler
olusturdugunda 6grenci katiimini artirmada onemli role sahiptir. Uzaktan egitim ortamlarinin
hazirlanmasi, gerekli alt yapilarin gelistirilmesi veya hazir hale getirilmesi, egitim oncesi katilimci
egitimlerinin gerceklestirilmesi, karsilasilabilinecek sorunlarin 6n goriilmesi ve ¢oziilmesi uzaktan
egitim imkani saglayan kurum sorumlulugundadir. Ciinkii bu temel 6zellikler uzaktan egitim siirecinin
basariya ulasmasinda oldukga etkilidir. Uzaktan egitim siirecinde kurumlar analiz, hedeflerin
belirlenmesi, 6gretim stratejilerinin belirlenmesi ve degerlendirme siireclerinde aktif rol almalidir
Ascough (2002). Egitimin hedef kitlesine yonelik analizlerin énceden yapilmasi ve analiz sonuglarina
gore zamaninda tedbirlerin alinmasi egitimin basarisina katki saglayacaktir. Ascough (2002) teknoloji
becerilerinin degerlendirilmesinin uzaktan egitim i¢in 6nemli bir husus oldugunu belirtmistir. Stokes
(2000) ise, ogrencilerin teknoloji kullanimu ile ilgili yasayacaklar: sorunlardan 6gretmenlerin sorumlu
tutulamayacagini, bu sorunun 6gretmenler agisindan ders vaktinden kayba neden olacagini ve temel
teknoloji kullanumi egitiminin kurum tarafindan iistlenilmesi gereken bir gorev oldugunu belirtmistir.
Uzaktan egitimde kullamilan teknolojilerde degisiklik gerekli oldugunda 6grenciler ve 6gretmenler
tizerindeki etkiyi en aza indirmek icin gerekli bilgilendirmeler kurum tarafindan yapilmalidir (Miller

ve King, 2003).

Uzaktan egitim ders materyallerinin gelistirilmesi hatta etkilesimli igeriklerin hazirlanabilmesi
st diizey bilgi ve beceri gerektirmektedir. Uzaktan egitim kurumunun {izerine diisen bir diger 6nemli
husus ise uzaktan egitim ders igeriklerinin gelistirilmesi, derslerin tasarlanmasi konusunda beceri ve
bilgi eksikligi bulunan (Vrasidas, 2004) 6gretmenlere destek olmaktir. Kisaca 6grenci ve 6gretmenlerin
kolayca gerceklestiremeyecegi tiirden gorevleri kurum iistlenmelidir. Ayrica Simpson (2013)
kurumlarin 6grencilerin 6grenme motivasyonlarini giiclendirmenin yollarin1 bulmasi gerektigini de
belirtmigtir. Ogrenciler agisindan uzaktan egitim siirecinde sosyal etkilesim ve motivasyon gibi
engellerin oldugu goriilse de, kurumlarin bu engelleri hafifletmede biiyiik bir rolii vardir (Thistoll ve

Yates, 2016).

Ozetlemek gerekirse uzaktan egitim siireclerinde kurum, 6grenci ve dgretmenler agisindan
firsat esitligini saglayacak adimlar atmalidir. Siire¢ boyunca kendi 6z degerlendirmesini yapabilmeli,

geri bildirimler dogrultusunda hizli bir sekilde diizenleme yoluna gidebilmelidir.
Pedagoji

Yukarida da belirtildigi {izere pedagoji egitim bilimi, 6gretme sanati olarak tanimlanmaktadir.
Alan yazinda uzaktan egitiminin tamamen yeni bir pedagoji gerektirdigini ileri siiren c¢alismalar
bulunmaktadir. Konusan 6gretmen merkezli, pasif 6grenci modeli bir yana birakilip 6grenci merkezli
bir modelin gelmesi gerektigi bu ¢alismalarda vurgulanmistir (Markel, 1999). Ancak geleneksel siuf
ortaminda etkili bir iletisim kurabilen, yapilandirmaci yaklagim modelini benimseyen ve 6grenci
merkezli bir 6gretim ortami olusturma cabasindaki bir 6gretmenin uzaktan egitim ortamina ok

zorlanmadan kolay uyum saglayabilecegi soylenebilir.
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C)grenme, insanlarin g¢evrelerini anlamlandirdiklar: stirectir. Ogrenme fikir ve teorilerle baglar
ancak bir kisi ayn1 zamanda aktif olarak deneyimle ytiizlesmeli, teorileri sorgulayarak, test ederek farkl
ve celigkili bilgi ve teoriler arasinda baglanti kurmay1 6grenmelidir (Dewey, 1936). Uzaktan egitim
pedagojisinin temeline bu felsefe yerlestirilmelidir. Ogretmen merkezli egitimdense aktif 6grenci
merkezli egitime onem verilmelidir. Zaten yenilik¢i 6grenme yaklasimlarinin da temelinde 6grenci
merkezli egitim vardir. Aradaki fark smif ortaminda gerceklestirilen faaliyetlerin dijital ortama
tasmnmasidir. Ciinkii aktif 6grenci merkezli egitimin en Onemli Ozelliklerinden biri kullanilan
materyalin dijital olup olmadig1 degil, Ogrencilerden ne yapilmasi istendigi, materyale nasil

ulagabilecekleridir (Markel, 1999).

Uzaktan egitimde derslere baslamadan 6nce mutlaka 6n hazirlik yapilmalidir. Geleneksel smif
ortaminda kullanilan materyallerin gézden gecirilmesi, ders ara¢ gere¢ ve materyallerinin web
ortamina uyumlu hale gelmesi saglanmalidir. Bu noktada Ogretmen, teknoloji bilgisini asan

durumlarda kurumdan destek istemeli, gerekli 6n hazirliklar tamamlandiktan sonra derse baslamalidir.

Uzaktan egitim ortamlarinda 6grencilere ¢ok fazla igerik sunulmamalidir. Bu durum 6grenci
tarafindan asir1 bilgi yiiklemesi hissine neden olabilecektir (Ascough, 2002). Ogrencinin igerige kendi
kendine ulasmasinin saglanmasi, ulasti1 icerikler ve bilgiler yardimiyla ¢evrimici derslerde veya
tartisma platformlarinda tartismalara katilmast tegvik edilmelidir. Ogretmen olarak grencinin edindigi
bilgilerin yeterli olup olmadiginin belirlenmesi, varsa eksikliklerine yonelik doniitler verilmesi

Ogrencinin arastirmaya devam etmesine ve yeni bilgilere ulasmasina katki saglayacaktir.

Hara ve Kling uzaktan egitimde siirekli dile getirilen endiselerden birinin insan temasinin
olmamasi ve izolasyon duygulari oldugunu belirtmislerdir (Akt, Miller ve King, 2003). Bu nedenle
uzaktan egitim ortamlarinda ogretmen-ogrenci, 6grenci-ogrenci etkilesiminin saglanabilmesi igin e-
posta, tartisma ortamlari, formlar, mesajlasma gibi web araglarinin aktif kullanilmasi 6grenciye sosyal
bir ortam olusmasina katki saglayacak ve bu endiselerden kurtulmasina vesile olacaktir. Bu tutum
uzaktan egitimin sosyal yoniinii de kuvvetlendirecektir. Spitzer (1998) bu tutumun uzaktan egitimin

sosyal yoniinii daha belirgin hale getirecegini vurgulamustir.

Ayrica bu araglarin kullanilmasi igbirlikgi bir 6grenme ortaminin kurulmasina neden olacaktir.
Wiesenberg ve Hutton (1996) modern uzaktan egitimde 6gretmenlerin bireysel projelerden isbirlikgi
projelere doniis yaptiklarini, bunun 6grencilerin 6grenim kaynaklarini genislettigini, sonucunda da

ogrenci merkezli, is birligine dayal1 ve esitlikg¢i bir 6grenme ortami olustugunu belirtmislerdir.

Alan yazinda yer alan uzaktan egitim ile ilgili calismalarin bir ¢ogunda uzaktan egitim
kavraminin 6greten-6grenen-teknoloji ekseninde gerceklestigi uzaktan egitim baghig: altinda yer alan
tanimlardan agikca anlasilmaktadir. Bu ¢alismanin temel amact uzaktan egitim bilesenlerinde kurum

kavraminin gozardi edilmemesi gerektigini, kurum bilesenininde uzaktan egitim siireclerine dahil
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olmasi ile uzaktan egitimin formal ve informal uzaktan egitim olarak iki ayr1 baslkta ele alinmas:

gerektigini vurgulamaktir.
Yontem
Bu béliimde arastirmanin modeli, verilerin elde edilmesi ile ilgili bilgiler verilmistir.
Aragtirma Modeli

Uzaktan egitimin bilesenlerini teknolojik gelismeler ve genisleyen kapsam 1s1§inda yeniden
degerlendirmeyi amaclayan bu c¢alismada nitel arastirma yontemlerinden dokiiman tarama deseni
kullanilmistir. Dokiiman tarama yazili belgelerin igerigini titizlikle ve sistematik olarak analiz etmek
i¢in kullanilan bir arastirma yontemidir (Wach, 2013). Bir alana 6zgii ¢alismada uygun olarak toplanan
dokiimanlar veri kaynagidir (Patton, 2002). Bu tiir ¢alismalarda alan yazinda yer alan bilgiler arastirilip,
smiflandirilir ve karsilatirilir (Oguz ve Kahtali, 2020). Corbin ve Strauss (2008), dokiiman tarama
deseninde anlam ¢ikarmak, konu hakkinda bir anlayis olusturmak, bilgi gelistirmek amaciyla verilerin
incelenmesini ve yorumlanmasi olarak belirtmislerdir. Bu ¢calismada Google Akademik, Web Of Science
veri tabanlarinda uzaktan egitim ve bilesenleri, uzaktan egitim ortamlar1 gibi anahtar kelimeler ile
taramalar yapilmistir. Tarama sonucunda uzaktan egitim kavramu ile ilgili alan yazinda kabul gormdis
tanimlar, bu tamimlarda yer alan bilesenler arastirmaci tarafindan yeniden degerlendirilmiye

calisilmusgtir.
Arastirmanin Etik izinleri

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yaymn Etigi Yonergesi”
kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir.

Etik Kurul izinleri: Dokiiman inceleme yolu ile eserlerin incelendigi bu aragtirmada etik kurul izni
ve/veya yasal/6zel izin alinmas1 gerekmemistir.

Tartisma ve Sonug

Uzaktan egitim siireclerinde temel olarak 6grencilerin ne 6grenmesini istedigimizi, geleneksel
o6grenme ortamlarinda sinif icinde ve siif disinda neler yaptigimizi diisiiniip bunlar1 web ortamina

nasil aktarabilecegimize odaklanmaliyiz.

Uzaktan veya geleneksel 6grenme ortamlarinda tiim 6gretmenlerin ortak paydas: 6grencilerdir.
Ogretmenler egitim Ogretim faaliyetine baglamadan 6nce 6grencilerin ne 6grenmesi gerektigine
odaklanir. Ogretmen, egitimin bagariya ulasabilmesi, 6grencinin verimli bir sekilde siireci tamamlamasi

i¢in onlarin;
- Nasil 6grendigi?

- Nasil diisiindiigii?
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- Basgkalariyla nasil isbirligi icinde ¢alisacagi?
- Yaraticl ve analitik diisiinebilmelerinin nasil saglanacag1?

- Derslere aktif katihmlarinin nasil saglanabilecegi? sorular1 iizerinden egitim faaliyetlerini
sekillendirir. Bu hedeflerin sadece uzaktan egitime 6zgii degil, tiim egitim faaliyetlerinde

ortak oldugu asikardir (Markel, 1999).

Geleneksel egitim ortamlarinda, Ogrencilerin fikir ve bilgilerini diizenlemelerine,
sentezlemelerine ve aciklamalarina yardimc: olunmasi, Ogrencilerin projelerine destek olunmasi,
tartisma ortamlarinin hazirlanmasi, gruplarin olusturulmasinin saglanmasi, 6grencileri motive edici,
ilgi ve istek uyandirici siif i¢i 6gretmen davranislarini, ders materyallerinin hazirlanmasi, 6grenci
calismalariin takibi gibi simif dis1 davranislar1 web ortamina uyarlamak uzaktan egitim icin hazir
olmamiza biiyiik katk: saglayacaktir. Geleneksel egitim ortamlarinda sergiledigimiz davranislar: gerek
oldugunda kurum destegi alarak web ortamina uyarlamak zaten sahip oldugumuz pedagojik
bilgimizin uzaktan egitimde de devamini saglayacaktir. Cevrimici derslerin etkililigi teknolojiye degil,
ortamin anlasilmasina ve bu ortami kullanirken saglam pedagojik ilkelerin uygulanmasina baghdir

(Akt. Ascough, 2002).

Uzaktan egitimde kurumlarin hem 6gretmen hem 6grenci agisindan gerekli tiim analizleri
yapmasi, ortama iliskin egitimlerin planlanmasi ve gerceklestirilmesi, egitim siiresince gerekli destegi
saglamasi gerekmektedir. Egitimi okullardan ve kampiislerden uzaktan erisilebilir kilmanin yani sira
kurumlar, 6gretmen ve 6grenme olanaklarini sekillendirmeli, kendi 6gretmen ve 6grenci kitlesine gore
uygun bir platform se¢melidir (Williamson, Eynon ve Pooter, 2020; Karatas ve Tuncer, 2020). Ayrica
kurumlarin 6gretmen ve Ogrencinin siiregte yalniz olmadigimi hissettirerek uzaktan egitim
faaliyetlerinin daha motive bir sekilde yiiriitiilmesinde rol oynamalidir. Ciinkii, uzaktan egitim
stireglerinde saglikli sosyal etkilesim eksikliginin sosyal, ruhsal ve ekonomik sorunlara yol agabilecektir

(Doyumagag, Tanhan ve Kiymaz, 2021).

Alan yazinda incelenen uzaktan egitim calismalarinda uzaktan egitim, mekan olarak
biribirinden uzakta bulunan bireylerin teknolojik araglar ve uygulamalarla bilgilerin sunuldugu, zaman
ve mekan esnekliginin saglandigi, iletisim ve etkilesimin kuruldugu egitim-6gretim sistemidir
(Garrison, 1985; Nipperi 1989; Mclsaac ve Gunawardena, 1996; Schlosser ve Simonson, 2002; Moore ve
Kearsley, 2005; Allen ve Seaman 2017; Aydemir 2018; Clark ,2020). Tanimlar uzaktan egitimi 6grenen,
ogreten, teknoloji ve pedagoji agisindan nitelemektedir. Ancak uzaktan egitim ile ilgili calismalarin
biiyiik bir gogunlugunda kurum kavrami tanumlar igerisinde yer almamakla birlikte, kurum kavramini
isaret edici bir 6zellikte bulunmamaktadir. Bu tanimlar uzaktan egitimin informal bir egitim olarak
tanimlamak i¢in yeterlidir. Bu ¢calismada uzaktan egitim siire¢lerinde kurum kavraminin 6nemi ve rolii

acgiklanmaya calisilmis, uzaktan egitim siireglerinin bir kurum catist altinda yiiriitiilmesi ile uzaktan
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egitimin hem informal hem de formal egitim olarak ele alinmasi gerektigi, aynm1 zamanda formal

uzaktan egitim bilesenlerinin bir biitiin olarak ele alinmasi gerektigi tartisiimaya calisilmistir.

Sonug olarak, uzaktan egitim formal ve informal olarak gergeklestirilebilir. Ogrenen-ogreten-
teknoloji bilesenlerinin bir araya gelmesi ile saglanan uzaktan egitim informal, 6grenen-6greten-
teknoloji-pedagoji-kurum bilesenlerinin biraraya gelmesi ise saglanan uzaktan egitim formal uzaktan
egitim olarak adlandirilmalidir. Ayrica formal uzaktan egitim faaliyetlerinde kurum, ogretmen,
ogrenci, teknoloji ve pedagoji bir biitiin olarak diistiniilmelidir. Calismada bu biitiiniin parcalarma ve
parcalarin rollerine iliskin temel bilgiler verilmeye calisilmistir. Formal uzaktan egitim faaliyetlerinde
her bir bilesen birbirini tamamlayici niteliktedir. Uzaktan egitim siirecinin basariya ulasmasinda her

bilesenin katkis1 birbirinden degerlidir.
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Introduction

Education is, without a doubt, the most significant element in the advancement of societies.
Education is the deliberate method of bringing about the desired change in an individual's actions
through their own experiences that are the product of activity and last throughout their life. (Ertiirk,
1993; Ozden, 2002). One of the primary goals of education, which is recognized as a process, is to
improve an individual's actions in the desired direction. The predetermined objectives of education are
the specific principles and characteristics that demonstrate desired behavioral improvement through
education in each country's people (Tezcan 1991). Education is a process that takes place in formal and
informal settings. In the literature, education in the institutional context is referred to as formal
education, whereas education in the social sense is referred to as informal education (Yurdigiil, 2014).
Formal education is defined as the educational process that takes place under the roof of an institution
such as a school (Ulusoy et al., 2008), in which the individual attends consciously for a specific purpose,
follows a planned curriculum (Ulusoy et al., 2008), while informal education is defined as the
educational process that consists of the individual's interaction with his environment or cannot be
controlled and takes places as an unplanned, unscheduled, spontaneous-developing process through
observation and imitation (Wellington, 1990). Although formal education is designed to instill positive
behaviors in students, informal education can also result in negative behaviors due to its unplanned
and unregulated nature. Tiirkmen (2010) defined informal education briefly as helping the individual
to learn as per its characteristics. Although teaching activities are provided in educational institutions
and physical environments within formal education, teaching activities can be pursued using
improving technology and different teaching methods. Online learning environments allow learners to
access the educational environment whenever and wherever they want by using technology in a setting
that is independent of physical environments and distinct from the traditional education environment.

The most widely known form of online learning environments is distance education.
Distance Education

Distance Learning is characterized as a setting in which technological resources are used to eliminate
geographical and, in general, temporal distances between students, teachers, and institutions (Garrison,

1985; Nipperi 1989). According to Mclsaac and Gunawardena (2001), distance education was defined as
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a process in which learner and teacher are separated based on time and place, while it was is defined
by Isman (2005) as the activities carried out by using communication technologies and e-mail services
in educational activities where the teacher and learner are in different environments, is actually dates
back to the XIX. century (Moore and Kearsley 1996; Klesius et al. 1997; Cannell 1999). Courses that were
pioneered in the United States of America at the end of the XIX. century by written educational materials
allowed for the spread of knowledge and information sharing through communication between the
teacher and the learner. Although physical proximity is not required in this form of education, a few
weeks of turnaround time was required. With the development of technology, the start of audio course
distribution in distance education via radio broadcasting, which has offered new opportunities, and the
preparation of materials both visually and audibly in a short time, caused the courses to become
widespread with television broadcasts (Ascough 2002). The Internet improved communication between
teachers and students, and e-mail and messaging technologies significantly shortened information
exchange turnaround times. Today, modern technology can visually and audibly connect a teacher and
a learner of distance education through a computer, the internet, or even a cell phone, even though
they're in separate locations. Following these advancements in distance education, the concept of
distance education has become evident as a form in which the learner and teacher are physically
separated (Adiyaman, 2002; Odabas, 2003; Horzum, 2003; Usun, 2006). Distance education is the
conduct of educational activities without physical interaction but through television, computer, tablet,
and mobile phones. (Moore & Kearsley, 2005; Clark, 2020). We see that learner, teacher, and technology
concepts come to the fore in all definitions in distance education literature. If we accept that these
concepts are distance education elements, distance education the element cycle will be as in the figure

below.

Figure 1. Informal distance education elements
The applicability of distance education is possible with the combination of teacher, learner and
technology elements. However, these will not be sufficient to carry distance education to the formal

education level. Due to the COVID-19 global pandemic, which impacted the entire world as of
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December 2019, face-to-face education was halted at almost every educational level, and distance
education was initiated. Many educational institutions completed their distance education
infrastructures within just a week, enabling interrupted education and training programs to resume
where they left off. Alkan (1987) defines distance education as a teaching method provided by a specific
center in various environments with specially prepared educational content that provides interaction
between those who carry out educational activities and learners for individuals who do not have formal
education opportunities. And this definition summarizes the current situation of distance education,
which is located at the center of learner and teacher and supported by technology. Distance education
has become the most important factor, especially because learners cannot benefit from formal education

activities under the umbrella of formal education, and it is needed to sustain the education process. It

was inevitable to add one more element to the informal distance education elements shown in Figure 1.

6

Figure 2. Formal distance education elements

It would be correct to name the instructor as the teacher and the learner as the student among
the informal distance education components. Pedagogy is critical in achieving educational activities in
distance education environments comprised of institutions, teachers, students, and technology
components. Pedagogy is defined as education science in the dictionary of Turkish Language
Association (TDK). Knowles (1977) defined the concept of pedagogy as the art of teaching children
science and art. The principle of pedagogy is based on the idea of passing on knowledge and skills to
students and has been used as a synonym for teaching (Holmes & Abington Cooper, 2000). Pedagogy,
also characterized as teaching science in short, is central to the cycle of the distance education setting

and its elements.
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PEDAGOGY

Figure 3. Formal distance education environment
The distance education environment is formed by the positioning teacher, student, technology
and institutional components in pedagogy. If any of these elements are excluded from the environment,
the purpose of distance education will be compromised, as will educational programs and targeted
learning. Each element in the life cycle has separate responsibilities and duties for distance education.

It is necessary to examine these elements and their roles in distance education.
Student

Student demographics and individual learning styles are critical in distance education. The way
for students to achieve success in distance education is up to their ability to self-regulate and manage.
(Simonson, 1999; Lamb, 2000; King, 2001). According to Muirhead (2000), students must have or
develop strong communication skills with these features. In distance education settings, the student has
transitioned from a passive position to a self-motivated executive who performs their education

(Markel, 1999).

In the distance education process, the student should be conscious of the responsibility of
learning. In distance education, the student should adopt the teacher to guide, direct, or control
himself/herself, basically different from the traditional teacher model (Anderson and Dron 2011). The
teacher is the person who will shape the learning activities, while the student is the one who will carry
out the learning activities. Feedback is extremely important for the student in distance education
environments. If students cannot receive feedback, they may feel disappointed and feel lonely, thinking
that their learning environment performance is somehow neglected (Miller & King, 2003). This may
cause a decrease in students' motivation, interest in the lesson and also cause a loss of desire to learn. In
distance education environments, students' technological skill levels can also affect their participation
in learning activities. Students with low ability levels would inevitably avoid online or web apps, as
well as interactive events. For this reason, the organization of such education for students before the

education by both the teacher and the institution may positively affect the student's motivation.
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Teacher
The key to success in any educational process, with or without distance education, is with the
teacher. Qualified teachers successfully increase learner performance, enhance educational quality, and
increase success graphics (Seferoglu, 2004). The teachers' credentials who will run and enforce the
framework are crucial to the school's performance and efficacy as an institution ($ahin, 2011). The
cornerstone in distance education is also the teacher. Distance education environments differ from
traditional classrooms and require a different approach. For example, considering Gagne's (1965)

guidelines regarding the role of teachers in the classroom such as;
1- Attracting the attention of students,
2- Informing the student about the goals

3

Helping to remember prior knowledge

4

Providing feedback

5

Evaluation of student are all teacher-centered, and they are based on a behavioral approach.

Our country's education systems have undergone fundamental changes. They can now put the
learner at the center of the learning process, with an approach focused on the student's knowledge
structuring (Citedby Sahin & Kaya, 2020). According to Terhat (2003), in the constructivist approach,
the student is seen as the founder of knowledge. Teachers' should consider the fundamental principles

of constructivist approach in distance education settings;
1- Learning is essential, not teaching,

2- The student is responsible for his or her learning,

3- Learning is student-centered,

4

Learning takes time,
5- Information is not memorized but restructured via transfer,

6

Evaluation is not separate from education but resides within education (Akinoglu, 2019; Yildirim &

Aim, 2020).

With these concepts in mind, the teacher should ensure that students actively participate in the
distance education context. Teachers should also allow students to build their learning environments
by directing them to carry out lesson-related activities during non-class hours rather than relying solely
on online class hours. As Demirel (2011) defines it, distance education is a self-learning environment
with personalized education and training delivered through technology. It has been discovered that in
technology-supported settings, students learn information, behaviors, beliefs, and skills tailored to their

interests rather than memorizing their learning (Allen, Gower, & Allen, 2020).
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Using traditional classroom materials as distance education materials in their current form is
not a correct approach (Moore & Kearsley, 1996, Pallof & Pratt, 2001). Incorporating a teacher-prepared
presentation file into a distance education framework or using it as lecture material in online lessons
may not be appealing, inspiring, or interesting to students. During the online lesson, the teacher should
focus on interacting with him/her students and ensuring their participation in the lesson. During this
period, teacher-student, student-student and student-content interaction should be focused on rather
than theoretical knowledge because this is one of the most important aspects of distance education
(Ascough, 2002). Finally, with the help of technology, an effective teacher at the forefront of the

conventional classroom will turn into an effective guide in the background.
Technology

The technology element has a more important place in distance education settings compared to
traditional education environments. Many variables, such as educational quality, participant capacity,
and consumption density, play a role in technology selection. In terms of other aspects of distance
education, determining whether or not distance education technology is consistent with educational,
pedagogical, and managerial nature is critical. Before making technological tool selection, distance

education goals should be determined.

The rapid development of technology is also reflected in the technologies used in distance
education. Distance education technology has developed from radio and television to cell phone apps

today, with e-mail, chat rooms, voice calls, e-mail, meeting systems, and video calls.

Bazarbaevna (2021) grouped the fundamental technologies used in distance education as

follows.
Interactive technologies:

- Online learning portal

- Voice and video calls

- E-mail education

- Internet-based independent learning

- Online simulators and educational programs

- Test systems
Non-interactive technologies

- Visual, audio, and printed media
- Radio and television broadcasts

- Programs that can be downloaded

The technology used in distance education should have teaching and learning, interaction,

speed, accessibility, and being user-friendly. A two-way video conference environment, for example,
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can be more efficient in terms of teaching and learning than a one-way (print, broadcast) environment.
Students can struggle to use highly complex technologies that necessitate technical skills (Girginer &
Ozkul, 2002). The technology and technical advances used should not cause a disadvantage to
individuals receiving distance education and should guarantee the right to equal education (). This
feature, called accessibility, will give each individual the opportunity to receive education under equal

conditions.
Institution

The organization and management of distance education are quite important for education
success (Moore and Kearsley 1996, Palloff and Pratt 2001). According to Ross (2010), successful
institutions play an important role in increasing student engagement by cultivating cultures and
organizational processes that prioritize student achievement and maintain high academic standards.
The institution provides distance education's duty to plan distance education environments, build or
prepare the required infrastructures, perform pre-training participatory education, and foresee and
solve problems that may arise. Because these fundamental features are very effective in the distance
education process's success, institutions should take an active role in analysis, setting goals, and
determining teaching strategies and evaluation processes in the distance education process. Ascough
(2002). Preparing the analyses for the education's target audience and taking prompt actions based on
the analysis findings would lead to the education performance. Ascough (2002) stated that the
assessment of technology skills is an important issue for distance education. Stokes (2000), on the other
hand, noted that teachers could not be held accountable for the difficulties students will encounter in
the use of technology, that this issue will result in teachers sacrificing class time. The fundamental
technology use education is a duty that the school should perform. When it is necessary to update the
technology used in distance education, the institution should have the necessary information to

minimize students' and teachers' impact (Miller & King, 2003).

Creating distance education course materials and creating interactive content necessitates a
high degree of knowledge and skills. Another critical responsibility of the distance education institution
is to assist teachers who lack expertise and experience (Vrasidas, 2004) to create distance education
course material and design courses. In short, the institution should undertake such tasks that students
and teachers cannot easily perform. Besides, Simpson (2013) stated that institutions should find ways
to strengthen students' motivation to learn. While it is evident that students face challenges such as
social interaction and motivation during the distance education process, institutions play a significant

role in overcoming these challenges (Thistoll & Yates, 2016).

To summarize, in the distance education processes, the institution should take progressive steps
to ensure equal opportunities for students and teachers. It should be able to make its self-evaluation in

the process and organize itself rapidly in response to feedback.
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Pedagogy

As stated above, pedagogy is defined as educational science, the art of teaching. There are
studies published in the literature that show that distance education necessitates a completely new
pedagogy. It was stressed in these studies that the teacher-centered, passive student model should be
abandoned in favor of a student-centered model (Markel, 1999). However, we can assume that a teacher
who can interact effectively in a conventional classroom setting, uses the constructivist method model,
and strives to build a student-centered teaching atmosphere would be able to comfortably adapt to the

distance education setting.

Learning is the process in which people make sense of their environment. Learning begins with
ideas and theories, but it also requires consciously facing experience, learning to link different and
conflicting knowledge and theories, and challenging and evaluating theories (Dewey, 1936). This
philosophy should be placed based on distance education pedagogy. Rather than teacher-centered
education, active student-centered education should be favored. The basis of innovative learning
approaches is student-centered education. The difference is that the activities carried out in the
classroom environment are transferred to the digital environment since one of the most critical aspects
of successful student-centered education is what students are asked to do and how they can access the

content, not if the material is digital (Markel, 1999).

Preliminary preparation is necessary before starting the lessons in distance education. The
materials used in the traditional classroom environment should be reviewed, and the course materials
must be compatible with the web environment. The teacher shoul ask for support from the institution
in cases where their technical knowledge is not enough. He or she should start the lesson after the

necessary preliminary preparations are completed.

Too much content should not be offered to students in distance education settings. The student
may experience information overload as a result of this situation (Ascough, 2002). Students should be
encouraged to access the material independently and engage in discussions in online courses or
discussion forums using the content and information they can access. As a teacher, deciding whether or
not the student's knowledge is adequate and providing feedback on any shortcomings, if there are any,

will help the student's ongoing research and access to new material.

According to Hara and Kling, one of the most often voiced issues in distance education is a lack
of human interaction and feelings of isolation (Akt, Miller, & King, 2003). As a result, active use of web
resources like e-mail, discussion forums, forms, and messaging to ensure teacher-student, student-
student engagement in distance education settings will lead to creating a social atmosphere for the
student. It will be instrumental in eliminating these concerns. This attitude will also strengthen the social
aspect of distance education. Spitzer (1998) emphasized that this kind of attitude will make the social

aspect of distance education more prominent.
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Besides, the use of these tools will lead to the establishment of a collaborative learning
environment. According to Wiesenberg and Hutton (1996), teachers shift from individual projects to
collaborative projects in current distance education, broadening students' learning resources and

creating a student-centered, collaborative, and inclusive learning environment.

The definitions under the title of distance education make it clear that the idea of distance
education takes place on the axis of teacher-learner-technology in the majority of the research on
distance education in the literature. This study's main goal is to stress that the institution's definition
should not be overlooked in distance education components and that it should be treated under two
distinct titles: formal and informal distance education, with the inclusion of the institution aspect in

distance education.
Method
This section contains details about the research model and how to collect data.
Research Model

The documentary analysis method, one of the qualitative research methods, was used in this
report, which seeks to re-evaluate distance education components in the context of technological
developments and expanding scope. Document analysis is a research method used to meticulously and
systematically examine the content of written documents (Wach, 2013). Documents correctly obtained
in a field-specific study are data sources (Patton, 2002). The literature's information is studied,
categorized, and contrasted in such studies (Oguz & Kahtal, 2020). According to Corbin and Strauss
(2008), the document analysis method is the review and interpretation of data to make sense, build an
understanding of the subject, and develop knowledge. In this study, the databases Google Scholar and
Web of Science were searched using keywords such as distance learning and its components and
distance education environments. As a result of the screening, the researcher re-evaluated the concepts

agreed in the literature for the idea of distance education and the components used in these definitions.
Research Ethical Consent

All of the rules mentioned in the "Higher Education Institutions Scientific Research and
Publication Ethics Directive" were followed in this report. None of the activities mentioned in the
directive's second section, titled "Actions Against Scientific Research and Publication Ethics," have been
carried out.

Permissions from the Ethics Committee: In this research, where the articles were reviewed through
document analysis, no ethics committee approval or legal/special permission was required.

Discussion and Conclusion

In distance education processes, we can primarily concentrate on what we want students to
learn, what we do in and out of the classroom in conventional learning settings, and how we can move

those practices to the web.
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The common denominator of all teachers in distance or traditional learning environments is
students. Teachers focus on what students should learn before starting the educational activity. For
the education to be successful and enable a student to complete the process efficiently, the teacher

should focus on the below questions and shape educational activities.

- How did s/he learn?

- How does s/he think?

- How will he or she collaborate with others?

- How to enable them to think creatively and analytically?

- How can the teacher ensure their active participation in the lessons? We can say that these
goals are specific to distance education and common to all educational activities (Markel,

1999).

As we do in traditional educational settings, to help students organize, synthesize and explain
their ideas and knowledge, to support students' projects, to prepare discussion environments, to create
groups and to approach students with motivating, interesting and enthusiastic teacher behaviors, to
prepare course materials, following studies and adapting out-of-class behaviors to the web environment
will greatly contribute to our readiness for distance education. Adapting the behaviors we demonstrate
in conventional educational settings to the web, with the institution's help as required, will ensure the
continuity of our pedagogical expertise in distance education. The efficacy of online courses is
determined not by technology but by an appreciation of the environment and implementing

appropriate pedagogical principles while using it (Cited by Ascough, 2002).

Distance education institutions are expected to conduct all appropriate analyses for both
teachers and students, schedule and implement education for the environment, and provide necessary
support during the educational process. Institutions should shape teachers and learning opportunities
and select an appropriate forum based on their teachers and students (Williamson, Eynon, & Pooter,
2020; Karatas & Tuncer, 2020). Furthermore, institutions should motivate teachers and students to
participate in distance education programs by ensuring that they are not alone in the process. A lack of
healthy human interaction in distance education processes can lead to social, emotional, and financial

issues (Doyumaag, Tanhan, & Kiymaz, 2021).

Distance education is described in the literature as an education-teaching method in which
technological resources and applications are used to present information to individuals who are
differentiated by distance as a place, time and space flexibility is given, and communication and
interaction are created (Garrison, 1985; Nipperi 1989; Mclsaac and Gunawardena, 1996; Schlosser and
Simonson, 2002; Moore and Kearsley, 2005; Allen and Seaman 2017; Aydemir 2018; Clark, 2020). In
terms of learner, teacher, technology, and pedagogy, distance education is defined by definitions. Even
though the concept of institution is not included in the definitions in most of the studies on distance

education, there is no feature indicating the concept of institution. These definitions are enough to
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classify distance education as a type of informal education. The importance and role of the definition of
the institution in distance education processes were attempted to be clarified, and it was discussed that
distance education should be treated as both informal and formal education by conducting distance
education processes under an institution and that formal distance education components should be

managed as a whole.

Hence, we can state that both formal and informal distance education is possible. Informal
distance education should be provided by combining learner-teacher-technology components, while a
combination of learner-teacher-technology-pedagogy-institution components should provide formal
distance education. As a result, institution, teacher, student, technology, and pedagogy should be
considered as a whole for formal distance education activities. The study attempts to provide basic
details about the parts of this whole and its functions. For formal distance education activities, each
component is complementary to the other. The contribution of each element to the distance education

process's success is more valuable than the other.
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