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ÖZET

Bu çalışmanın amacı Sokrat Semineri tekniğinin lise öğrencilerinin okuduğunu anlama becerisi ve okumaya ilişkin tutum üzerindeki etkisini incelemek ve bu yöntemi geleneksel pedagojik yöntemlerle karşılaştırmaktır. Çalışmanın evreni Siirt Yavuz Selim Anadolu Lisesinde okuyan iki adet 11. sınıftan oluşmaktadır.   Bu araştırmada "ön test-son test deney- kontrol gruplu" deneme modeli kullanılmıştır. Deney ve kontrol grupları rastgele seçilmiştir. Deney grubunda 23, kontrol grubunda 23 öğrenci yer almıştır. Araştırmada nicel veri araçları olarak bilişsel giriş davranışları testi, ön test ve son testten oluşan okuduğunu anlama başarı testleri, okumaya ilişkin tutum ölçeği kullanılmıştır. Nicel verilerden elde edilen bulguları desteklemek amacıyla nitel veri toplama aracı olarak görüşmeden yararlanılmıştır. Nicel verilerin istatistiksel analizleri sonucunda okuduğunu anlama becerisi ve okumaya ilişkin tutum açısından  deney ve kontrol grupları arasında deney grubu lehine bir farklılık olduğu tespit edilmiş, Sokrat Semineri tekniğinin öğrencilerin okuduğunu anlama becerisi üzerinde önemli etkisi olduğu gözlenmiştir, ayrıca  bu sonuçların nitel görüşme bulgularıyla da desteklendiği saptanmıştır.
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THE EFFECT OF SOCRAT SEMINAR TECHNIQUE
BASED EDUCATIONON THE READING COMPREHENSION SKILLS OF
STUDENTS AND THEIR ATTITUDE TOWARDS READING
ABSTRACT


The purpose of this study is to investigate the effect of Socrat Seminar technique on reading comprehension skills of high school students and their attitudes toward reading and is to compare this method with traditional pedagogical methods. The population of the study consists of two 11th grade classes in Siirt Yavuz Selim Anadolu High School. In this study, "pre-test-post-test control group" test model has been used.  Experimental and control groups were randomly selected. Both experimental group and control group consists of 23 students. In the study, cognitive entry behavior test, achievement tests which consist of pre-test and post-test and a reading attitude scale have been used as quantitative data tools. Interviewing has been utilized as qualitative data collection tool to support findings obtained from quantitative data. Some differences have been observed in result of statistical analysis of quantitative data between control and experimental group in favor of experimental group in terms of reading comprehension and attitude towards reading. It has been observed that Socrat Seminar technique has a significant impact on reading comprehension skills of students, moreover it has been determined that these results were supported by qualitative interview results.
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1. INTRODUCTION
 
For the human to closely follow-up the improvements in the world, to become aware of all kinds of improvements and to increase its knowledge level are possible by reading. Reading has functions in addition to being informed. Reading is a skill that affects the social status and life quality of the individuals at the extent it is efficient.  “Reading is among the most significant terms of an improved personality in individual aspect, and of an efficient economy, democratic life and healthy society in social aspect.” (Devrimci, 1993:5).  Consequently reading is an area which has both personal and social results.

Reading means the comprehension of feelings, thoughts and messages within the text beyond the audibly and silently clearing up the characters of a written text.   (Karatay, 2007;  Topuzkanmış, 2009). Reading becomes meaningful in case the message is perceived correctly.  Because the main objective in reading is to comprehend what is being read and thus to improve the skill of comprehension.  (Epçaçan, 2009:210). The proper comprehension of the content of the material being read is also an issue of using the language in a correct manner. As long as the reader well knows the language, he comprehends the communicated message accurately. This condition necessitates the individual to have had a good language education and to have improved his language skills.  


In our country, mother language education is being provided to students as from elementary school. But the data of 2001 PIRLS, 2003 and 2009 PISA surveys made in order to determine the reading comprehension level at international standards, the multitude of students which get no grades or insufficient grades at exams by the end of elementary and secondary schools, and the multitude of ones who can not completely and correctly comprehend what is being read despite having graduated from a higher education program (Özenç and Aslanhan, 2010; Öğretmen, 2006;  Karatay, 2007; Özdemir 1975) indicates problems in education of mother language and in the improvement of reading comprehension skills.  


In the Turkish Lesson Curriculum, various attainments and events have been included in the area of reading and learning relevant to reading rules, comprehension and clearing up of the texts being read, giving it a meaning, evaluation of texts being read, transforming reading to an habit.  Reading strategies and techniques shall be known and used in order to realize the reading attainments of the elementary school Turkish program and to decrease the insufficiencies in the aforementioned reading comprehension skills.  Reading strategies and techniques supports comprehension and guides the reader when reading is not comprehended.  Reading strategies indicate how the text will be read by the student for him to comprehend the text being read in a healthy manner and which things shall be considered prior to, during and after reading. 

Socrat seminar technique is among the rarely used reading techniques.  In Socrat seminar technique the students read the text as a group and they discuss the text being read.  The teacher enables the text to be comprehended by asking questions relevant to text.  This technique improves listening, speaking, critical thinking skills as well as the reading comprehension skills of the students.  The purpose in this study is to determine the effectiveness of Socrat seminar technique in the reading comprehension skills of the secondary school students.
 
1.1. Reading Skill

Reading which has benefits such as knowledge acquisition, bringing in feelings, ideas and imagination have been defined in different forms by the researchers. Some of these are as follows: 
· “Reading is recognizing the characters, words, symbols of a text and to apprehend their meaning.” (Göğüş, 1978:60). 

· Reading is not only knowing the meanings of words being read, it is a complex mental process that requires top level thinking skill rather than verbal repetition of written or visual texts (Epçaçan, 2012).
· It is the event of interpretation from written symbols through the mutual operation of cognitive behaviors and psychomotor skills.  
· Akyol (2011:33) defines reading as “a dynamic interpretation process requiring the active and effective communication in between the aıthor and reader”.
· Güneş (2012:2) defines reading as a complex process consisting of various functions of eye and brain such as seeing, perceiving, vocalizing, comprehending and forming in the mind. 

By the definitions, it is being understood that reading is an interpretation process related to physical and mental features.   Yalçın (2002:50) emphasizes the importance of the physical and mental condition of the individual in reading.  Özbay (2009:42) specifies that health condition, neurological and physiologic structure, mental, emotional and social improvement, environmental conditions of the reader are effective in the realization of reading.  In physiological aspect the perfection of organs realizing reading, in perceptual aspect the usage of reading comprehension strategies, in emotional aspect enjoying reading affect the reading and comprehension process (Yantır, 2011: 20).



 Comprehension is a form of thinking of the information obtained through listening, reading and visual reading, searching their causes, drawing conclusions and evaluation (Güneş, 2007: 229).    “Reading and comprehending which seem like to different efforts are actually connected to each other by the cause and effect relation.  An individual reads to comprehend.  He wants to understand what he reads. The first phase of reading process is to read good and its second phase is to comprehend the text being read.  (Demirel, 2002: 81). The objective in reading is to comprehend the messages in the text. Temizkan (2007:30) says that analyzing messages depends on some behaviors of the reader and lists them as follows:
1. Analyzing the structure of text
2. Comprehending and interpreting the content of the text
3. Comprehending and criticizing the text

Understanding the word, sentences and paragraphs consisting the structure of the text in order to completely and correctly comprehend what is being read facilitates comprehension.  Tazebay (2005:17) defines criticizing the text as “responses of the reader against the messages communicated by the author”.   Criticizing the text means thinking of the individual on the text and agreeing and disagreeing with the views of the author.  For the reader to think at high level during reading process depends on the operations of interpreting, questioning the things learned from the text, comparing the submitted data, and measuring the value and importance of information (Güneş, 2012: 2).  


Göğüş (1978:72), by citing from Gray and Rogers, says that comprehending a text covers the following:
· Comprehending the words of the author and apprehending the main idea
· Apprehending the ideas which are not directly communicated by the author
· Being able to measure the text by the aspects of accuracy, validity and value
· Being able to adopt in behavior the things that are comprehended and heard.

Grabe and Stoller (2002:20) divides the reading process to two as being low (linguistic process) and high level (comprehension process) processes.  While low level process is an automatic process based on skills, the high level process is based on the preliminary information of the reader and his ability to judge the text. 


According to Bloom (1995) reading comprehension is among cognitive access attitudes.  Karatay (2011: 34) has specified the factors preventing reading comprehension as follows:
· Being unable to focus
· Passive reading
· Being unable to use preliminary information relevant to the text being read
· Insufficiency of vocabulary
· Carelessness
· Being unable to organize the ideas in the text
· Emotional problems
· Feeling under pressure
· Obstacles arising from personality
· Feeling sleepy during reading

Reading strategy and techniques shall be used in order to determine and remove the cognitive factors preventing the reader from comprehending the text and for he reader to effectively use the reading process. 


1.2. Reading Skill In Turkish Lesson Curriculum

In Turkish Lesson Curriculum, it is being intended for the students to improve their hearing/watching, speaking, reading, writing skills through attainments and events and to use Turkish in a correct, good and effective manner by recognizing the benefits and richness of our language (MEB, 2006: 3). In the reading and learning area of the curriculum, the there exist various attainments and events in order to have the students:
1. Apply reading rules
2. Comprehend and interpret the text
3. Assess the text
4. Gain the reading habit
5. Enrich the words

Reading methods and techniques have also been included in the Turkish Curriculum.  There exist theoretical information regarding reading methods and techniques and information on how the teacher will apply these methods and techniques. The methods and techniques within the curriculum are as follows:  Oral reading, silent reading, reading by browsing, reading by summarizing, reading by taking notes, reading by marking, reading by making estimations, reading by asking questions, word chorus, reading theatre, memorizing, linking to texts, reading through discussion and critical reading.  


Event samples and forms prepared in order to make reading skill an habit that expands to all the phases of life are important for assessing the reading process and for monitoring the linguistic improvement of students (MEB, 2006: 7). 


1.3. Reading Comprehension Strategies

The usage of reading comprehension strategies by the students facilitates comprehension.  The reader shall know different reading strategies and shall use them in reading process (Akyol, 2007:70). 


Reading strategies are mental tactics being applied by individuals during reading in order to facilitate judging the texts. Benefiting from the reading strategies enables the readers to recognize the ineffectiveness in comprehension, to decide on what to be done at that phase and to reach the required corrective means in order to overcome that ineffectiveness (Akkaya, 2011: 70). 

{0><}0{>Reading strategies are generally being defined as intentional and planned events resolving the ineffectiveness encountered by active readers (Garner, 1987 akt. Babacan, 2012: 6).<0}
 When sources regarding reading are examined, the concepts of cognition regarding reading comprehension and cognitive awareness come into view (Karatay, 2007: 32). And this indicates that effective readers are individuals that consciously selects and applies reading strategies.

Classifications of reading strategy have been addressed in three divisions by the researchers as being "before reading", “during reading” and “after reading”. 


1. Things that may be done before reading
· Browse through
· Composing an objective for reading
· Bringing in the preliminary information
· Making estimations

2. Things that may be done during reading
· Reading fluently
· Checking comprehension
· Using supportive strategies

3. Things that may be done after reading
· Summarizing the things read
· Assessing the things read (Akyol, 2011: 35).

Good readers use reading strategy and techniques by selecting informative and literary reading material or text as per their objectives and requirements (Karadüz, 2011: 136). Prior to reading the good readers ponder the length, structure of text and what will be encountered by taking notes on parts which are possible have an importance.   According to Temizkan (2007: 61) the purpose of strategies before reading is to attract the attention of students and to ensure their contribution. And according to Razı (2008, 38) the activities before reading activate the background information of the reader and assists reading comprehension (Carell and Eisterhold, 1983; Grabe , 1991 and Ur, 1996).

While the strategies before reading prepare the reader to read the text, the purpose of events used during reading is to enable the reader to comprehend the text.  The reading process covers a significant timeframe in establishing meaning. In this process the events and their control can not be left to chances (Akyol, 2011:39).  The strategies to be used during reading are as estimating the meaning of word, estimating the grammatical regards, estimating and approving the message of text, benefiting from the figural scheme, considering the important information, reading by jumping back and forward, taking notes, underlining, re-reading (Ülper, 2010:87). 

In the process after reading, it is determined whether reading is realized in conformity with the objectives and whether there exists any point in the text which could not be comprehended.  In this process assessment, summarizing and question strategies are rather used. 

Significant points of reading strategies shall be taught at schools.  Because reading strategies assist the students in removing the obstacles before reading and in comprehending the texts. Baker (2012: 43) specifies that questioning, summarizing, mental vision, constructing the background information, synthesizing, linking and checking comprehension strategies shall be taught by the instructors. Because for the students to gain experience by knowing where, when and how the reading strategies will be used is a significant factor increasing success (Oluk and Başöncül, 2009: 185). 

1.4. Socrat Seminar Technique
Socrat made us believe that information is inherent in human and that the duty of teacher consists of evoking the information actually existing in the student.  Socrat was attempting to reveal the truth and the information hidden in the mind of the individual he speaks.   And he has called this art maieutique (maieutics, assisting birth) by similarizing it to the midwifery of his mother.
“The method of Socrates to reach the truth (Socrat Questioning Method) is asking questions in order reveal the information that is inherent in the person but which is not reached yet.  Even if the manner of asking questions, some relevant principles and rules have changed for centuries, the main intention did not change.”   (Kalaycı and Büyükalan, 2001:57-69). Socrat seminar technique is questionings held in groups in order enable better comprehension of the text. 

The National Paideia Center defines the Socrat seminar as facilitation of text by cooperative, intellectual dialogue through open ended questions (akt. Teaching Background Socratic Seminars, 106). Socrat seminar is an educational conversation led by the teacher for the students to discover the experience, problem in a text. Socrat seminar is not a discussion but a dialogue (Wiggins, 2004: 1-2). Socrat seminar, whose basic function is comprehension of the text, is a collective questioning made after reading. “This technique has been developed to improve the top level thinking skills of students through discussion, questioning and identification efforts and to help them gain the abstract concepts such as righteousness, justice, beauty and equality.” (Socratic seminar a reading and discussion strategy, 2). 

In summary, Socrat seminar technique improves the following skills of students. 
· Reading comprehension, interpretation
· Listening
· Critical thinking
· Top level thinking
·  Democratic and social skills.

Socrat seminar technique is the work of group reading and discussion of a text in the class. The success of this technique depends on the suitable text, class environment and questions. First it shall be a top level text conforming the purpose of the seminar. The text shall cover significant ideas and values, and its shall remind different point of views and different comments (Konca, 2010). For the Socrat seminar the class environment shall be suitable for discussion, shall enable the student to easily see each other and shall be democratic where students are able to express their ideas straight out. In Socrat seminar technique the questions shall be prepared beforehand. The questions shall be open ended and shall direct to analyzing, comprehending, discussing the text. 


1.5. Implementation of Socrat Seminar Technique:

1. A top level text is brought to class.

2. It is asked for the participants to examine the ideas, opinions and values within the subject text. 

3. The leader analyses the group and asks questions in order to draw conclusion, and encourages the group to discussion.

4. By the end of the process, the meaning comes out by the comments and analysis of the participants and through listening and participation (Akpınar, 2011: 231). 


1.6. Points to be considered in Socrat seminar technique

1.6.1. Before the seminar

1. The reader shall prepare himself for the text before the seminar.

2. The purpose of reading shall be determined before starting reading.

3. The reader shall browse through the text before reading, and shall think about the information within the text and shall recognize the questions that he determines. 

4. Open ended question shall be prepared by the leader before reading. 


5. Key words shall be determined during reading, the significant ideas and opinions shall be underlined and notes shall be taken regarding these.


1.6.2. During the seminar

1. It shall be respected to different ideas and values within the text.

2. Sufficient time shall be provided for each speaker to express his opinion. 

3. The participants shall take notes on points or new questions which they want to ask or which they deem as important. 

4. The participants shall use active listening techniques such as making eye contact, giving feedback, taking notes.


1.6.3. After the seminar

1. After the meeting the participants shall note the newly gained information.

2. The participant shall note the contribution of himself and the group to the seminar. (Socratic Seminar Guidelines).

2. METHOD

In this research it is tried to determine the effect of the Socrat seminar technique on the reading comprehension of high school students and on their attitudes towards reading. By this purpose, preliminary test – final test experiment method with control group has been used.  In the research, cognitive access behaviors test, reading comprehension test, scale of attitude regarding reading have been used. The experimental study has been realized based on "anecdote", “trial”, “article” and “criticism” literary types which are included in the Language and Expression Lesson of 11th grade and which require top level thinking skill that suits to Socrat seminar. 
The research has been realized within a period covering 8 weeks and 4 hours in each week. The test group has been selected randomly, and the teacher and students of the test group have been informed regarding the Socrat seminar. And then the experimental studies have been performed by the leadership of the test group’s teacher and under the supervision of researcher.  For 8 weeks the lessons have been applied by the test group’s teacher in the direction of question-answer method based on Socrate seminar technique.  

3. DATA COLLECTION TOOLS

Data collection tools of the research consist of cognitive access behavior test, reading comprehension test, scale of attitude towards reading, forms of meetings held with students and teacher. 


The purpose of preparation of cognitive access behavior test consisting of reading comprehension questions relevant to 11th grade level is to determined the preliminary learning levels of students regarding the subjects addressed prior to exercise. During the development of cognitive access behavior test consisting of 40 multiple choice questions, first the scope of test has been determined.  It has been decided to develop a test intended for reading comprehension regarding the units addressed prior to exercise. For this, first the curriculum has been examined, and the content, subjects and attainments of the curriculum have been assessed as per their weight.  The questions regarding attainments measuring reading comprehension have been selected and included in the test. The view of specialist has been received for the validity of scope. The required corrections have been made on the test questions in the direction of criticism and suggestions of specialists in the field and of 6 Turkish Language and Literature teachers from different schools. The following points have been considered during corrections:
· Questions which are deemed to have scientific and academic faults,
· Questions which are not relevant reading comprehension,
· Questions faulty in respect of Turkish language and expression,
· Questions whose root is incomprehensible,
· Questions which can not completely state the measured behavior and that exceed the behavior measured by attainment, and they have been re-assessed or changed.

In order to determine the reliability level of the cognitive access behavior test, ITEMAN article analysis has been used, and KR-21 alpha reliability coefficient has been determined as 0.59 and the difficulty index of the test has been determined as 0.37. The difficulty index of the test not being so high can be deemed as a significant indicator in respect of sufficiency of the cognitive access behaviors of the students. 

Reading comprehension test has been prepared as a 40 question multiple choice test based on the “Educational Texts” unit of the second term. In order to enable the validity of scope and appearance of the test, specialist views of 6 Turkish Language and Literature teachers from different schools have been received as in the cognitive access behaviors test. The final form of the test has been formed in the direction of criticisms obtained.  In order to determine the reliability of reading comprehension test, ITEMAN question analysis has been used.  The reliability level KR-21 alpha reliability coefficient of reading comprehension test has been found as 0.76.  Moreover question difficulty index has been determined as 0.47. The high level of reliability coefficient and mid level of difficulty level can be deemed as a significant indicator in respect of reliability and effectiveness of the test. 
Moreover the attitude towards reading scale has been applied in the research. This questionnaire has previously been used by the researcher in the study titled "relation in between critical reading skills and attitudes towards reading of secondary school students" and its cronbach alpha reliability coefficient has been determined as 0.81. 
And meetings have been held by the researcher with 6 randomly elected students of high, mid and low success levels and with the test group’s teacher in order to obtain their opinions regarding the effectiveness of Socrat seminar technique. 
In the analysis of data obtained from quantitative data collection tools, SPSS pack program, ITEMAN question analysis, descriptive statistics, non-parametric tests, intergroup independent groups t-test have been used.  Descriptive statistics has also been used in the analysis of qualitative meeting data. 

4. FINDINGS

The following findings have been determined as the result of experimental study. Preliminary test and final test results of the research have been provided in the following tables.  
Table 1: Results of Cognitive Access Test of High School Students (Independent Group t test)
                             Group                    N             [image: image1.png]


         S             sd           t              p  
        

Test Group          23         23,86      5,06           44       0,915      0,365*
                        Control Group             23          22,61      3,87
(*p>0,05)

As observed in the table, there is no significant difference in between the cognitive access behavior test points of test group and control group. Thus it can be concluded that study groups are equivalent in respect of cognitive access behaviors and pre-condition learning (t:0,915;p>0,05).  
Table 2: Results of Tests as per Socratic Questioning Education of High School Students (Wilcoxon Marked Series test)
                                                                Test Group        
     Points             Series                N             Avg. Series               Sum of Series
                                                                   


         z               p  
Final-test         Pozitive Series      6           6,42                 38,50           2,865         0,00*
pre-test          Negative Series    16          13,41               214,50
Equal                       1
Total                 23
(*p<0,05)
As it can be understood by the table, as the result of Non-Parametric Wilcoxon Marked Series Test made in order to determine whether there is a significant difference in between the preliminary test and final test points of test group, the difference in between the averages of the series has been found statistically meaningful at the level of 0.05.    The difference in subject has been in favor of final test. In other words, the success of test group has significantly increased as the result of group exercises. (z=2,865;p<0,05)
Table 3: Results of Tests as per Socratic Questioning Education of High School Students (Wilcoxon Marked Series test)
                                                                Control Group        
     Points             Series             N           Avg. Series              Sum of Series
                                                                 


z                  p  
 Final-test         Pozitive Series    8       
   12,44                   99,50         -1,173        0,241*
 Pre-test       Negative Series    15           11,77                 176,50
                      Equal                      0
                      Total                     23
(*p>0,05)
As it can be understood by the table, as the result of Non-Parametric Wilcoxon Marked Series Test made in order to determine whether there is a significant difference in between the preliminary test and final test points of control group, the difference in between the averages of the series has not been found.    No significant difference has been determined in between the preliminary test and final test (z: -1,173;p>0,05).
Table 4: Results of Attitudes Towards Reading as per Socratic Questioning Education of High School Students (Wilcoxon Marked Series test)
                                                                Test Group   
     Points             Series              N         Avg. Series               Sum of Series
                                                                


z             p  
   Final-test         Pozitif Series              16        14,72               235,50           2,967       0,003*
    Pre-test          Negatif Series              7            5,79                 40,50
                            Equal                    0
                          Total              23
(*p<0,05)
As it can be understood by the table, as the result of Non-Parametric Wilcoxon Marked Series Test made in order to determine whether there is a significant difference in between the preliminary test and final test points of students from the Attitudes Toward Reading Scale, the difference in between the averages of the series has been found statistically meaningful at the level of 0.05.    The difference in subject has been in favor of final test. In other words, the attitude towards reading of test group has significantly increased as the result of group exercises (z=2,967;p<0,05).
Table 5: Results of Attitudes Towards Reading as per Socratic Questioning Education of High School Students (Wilcoxon Marked Series test)
                                                                Control Group
     Points              Series              N          Avg. Series             Sum of Series                                                       









z              p  
  Final-test         Pozitive Series              16        12,34                  197,50        -1,811     0,070*
  Pre-test          Negative Series              7           11,21                     78,50
                           Equal                    0
                          Total              23
(*p>0,05

As it can be understood by the table, as the result of Non-Parametric Wilcoxon Marked Series Test made in order to determine whether there is a significant difference in between the attitude towards reading preliminary test and final test points of control group, the difference in between the averages of the series has not been found.    No significant difference has been determined in between the preliminary test and final test (z: -1,811;p>0,05).
      

Table 6: Test and Control Groups Access Points of Students As per Socratic Questioning Education Independent Groups t Test Findings
Groups
                                 N          [image: image2.png]


         S              F             t             sd             p
 Test group           23          13,54    16,72          0,25        0,88       44          0,38
Control group          23       7,95         25,40

As seen in the table, even if there is an average 6 points difference in between the reading comprehension access points of test group and control group students, no significant difference could be found (t:0,88;p>0,05).
And from the written meeting forms obtained from the some of the students of test group regarding experimental operations, it has been observed that the education based on Socrat seminar technique has positive effect on the improvement of reading comprehension skills and academic success of students. All the students from whom written opinions are obtained have specified that the events in the class and continuous question-answer method have been effective in reading comprehension, learning the subjects and enabling success.  The opinions of students of high, mid and low success levels regarding question-answer method based on Socrat seminar have been provided below:
“… After reading the texts during lesson, we were discussing the texts with our friends and our teacher was asking questions on the text, and we were answering them.  We comprehending the subject better. Our thinking improved by the questions-answers. We started to speak comfortably during the lessons.”
 “… We were able to better comprehend what we read by the exercise of question-answer method after reading of each text.  We were able to speak in the class with our friends, and we could better understand what we read." 
 “… The teacher from the university informed us on the Socrat technique. And then our teacher exercised the lessons in a different manner than before.  We were able to better understand the subject by the answers for the questions and we were better apprehending what we read. I learned what to consider while reading a text. We started to better comprehend what we read through the discussions in the class.”
"... Each student participated in the lesson, and everyone tried to respond the questions by this method. And also everyone listened the lesson carefully due to the possibility of directing a question.  Our Language and Expression lesson was fun for two months.  I wish other teachers have exercised the same method.”
"... Question-answer method was beneficial in all aspects. Because our teacher was asking questions on the texts and we were answering them and we were able to ask ore comfortably the parts that we could not comprehend.  And participation in the class was higher than before. I thank my teacher for exercising this method.” 
“… After reading texts, we discussed the text with our friends. We asked questions to each other. Moreover our teacher was asking questions on the paragraph. Thus we were able to interpret the texts in different aspects. And this was progressing our thinking. Now I am able to better communicate my opinion.  By the question-answer method, I started to comprehend and interpret the paragraphs faster and better..."
Class teacher of test group has specified that question-answer method based on Socrat seminar technique was very effective in making the students feel confident during Language and Expression Lesson, in improvement of their reading comprehension and in the composition of critical and questioning thinking skill of students.  
“… After exercising my lessons according to Socrat seminar technique, I realized that the students participated in the lesson more actively, that students which have never talked before started to talk, and that the students gained a more critical and questioning point of view. By this method the students started to better analyze and comprehend the text by responding the questions. Moreover the confidence level of students increased.  And I would like to specify that our lessons became much more fun.”  Test Class Teacher.
Based on the quantitative findings of the research and on the qualitative findings obtained from the opinions of teacher and students, it can be said that question-answer method based on the Socrat seminar technique was very effective in positive improvement of treading comprehension skills of students and in the increase of their academic success. It has been determined that the qualitative and quantitative findings of the research coincide regarding the improvement of reading comprehension by this method. 
5. DISCUSSION AND RESULTS:
Based on not finding a significant difference in between the cognitive access behaviors test points of test group and control group, it can be said that study groups are at close levels in respect of cognitive access behaviors and pre-condition learning  
A the result of Non-Parametric Wilcoxon Marked Series Test made in order to determine whether there is a significant difference in between the preliminary test and final test points of test group, the difference in between the averages of the series has been found statistically meaningful at the level of 0.05.    The difference in subject has been in favor of final test. In other words, the success of test group has significantly increased as the result of education based on Socrat seminar. Based on this finding, it can be said that Socrat seminar technique has a positive contribution on the cognitive improvement of students. In the descriptive analysis of data obtained as the result of meetings with test group students, it has been determined that all the students think that the events in the class and continuous question-answer method have been effective in reading comprehension, learning the subjects and enabling success.  In this respect, it can be said that the success of students in reading comprehension test and the statements of students supports each other.  Moreover as the result of written communication with the test group’s teacher, it has been specified that question-answer method based on Socrat seminar technique was very effective in making the students feel confident during Language and Expression Lesson, in improvement of their reading comprehension and in the composition of critical and questioning thinking skill of students.     
As the result of Non-Parametric Wilcoxon Marked Series Test made in order to determine whether there is a significant difference in between the preliminary test and final test points of control group, the difference in between the averages of the series has not been found.    No significant difference has been determined in between the preliminary test and final test. Based on this finding, it can be said that the traditional method being exercised in the control group was ineffective on cognitive improvement of students as compared with the Socrat seminar technique. 

As the result of Non-Parametric Wilcoxon Marked Series Test made in order to determine whether there is a significant difference in between the preliminary test and final test points from Attitude Towards Reading Scale of test group, the difference in between the averages of the series has been found statistically meaningful at the level of 0.05.    The difference in subject has been in favor of final test. In other words, the attitude towards reading of test group has significantly increased as the result of group exercises. Based on this finding, it can be said that Socrat seminar technique has positively affected the attitude towards reading of students in Turkish lessons.  But no significant difference could be found in between the preliminary test and final test points regarding Attitude Towards Reading of students consisting the control group. 

In the light of data obtained by two months experimental study, independent groups t test has been applied in order to determine whether there exist a significant difference in between the reading comprehension average points of test group and control group students and no significant difference could be found despite a difference of 6 points in favor of test group.
In the examination of relevant field, despite having found many studies on reading comprehension, attitude towards reading, strategies and techniques improving reading comprehension, no study has been found regarding usage of Socrat seminar technique in reading comprehension skill.    In this respect, it can be said that this study is the first one realized in Turkey and that it is important for that reason. 

6. SUGGESTIONS:
1. In Language and Expression lesson and in other lessons, question-answer events that improve the reading comprehension skills of students shall be used frequently. 
2. Opportunity shall be provided to all the teachers during lessons and participation of all the students shall be enabled.  The opportunity of expressing themselves shall be given.
3. Events intended for improving the critical and questioning thinking skills of students shall be included in textbooks. 
4. Such experimental studies shall be performed also in other lessons in order to determine the effectiveness of Socrat seminar technique.
5. In-service training seminars shall be provided to Turkish Language and Literature teachers and to teachers from other branches regarding the question-answer method based on Socrat seminar technique.
6. As the Socrat seminar technique -which enables the reader to comprehend what is read, express what is comprehended and to ask what is not comprehended- also improve the listening and speaking skills as well as reading, it is a technique which shall be used meticulously in classroom environment.   
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