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Self-regulated learning is an important issue to be addressed for clinical nursing practices of nursing students who will be the future
healthcare workers. The objective of this descriptive study was to determine the self-regulated learning status of the nursing
students regarding clinical nursing practices. The Student’s Introductory Information Form and the “Self-Regulated Learning Scale
for Clinical Nursing Practices (SRLSCNP)” were used in data collection. In study 76.6% of the participants were female. When the age
groups of the students were evaluated, 61.7% were in the 19-21 age range. A total of, 34.0% were 3rd graders, and 77.0% of them
had elementary family structure, and 96.8% had than 1 sibling. When the income levels of the families were evaluated, the income
level of 68.1% was equal to the expenses. It was determined that nursing students had good self-regulated learning levels regarding
the clinical nursing practices. It was found that the mean learning strategy score of the students was higher than the motivational
sub-dimension. It was also found that the scale mean score was affected by the grade of the students and their willingness status of
coming to the department. In line with these results, nursing students should be supported to improving and maintaining self-
regulated learning situations.
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Oz diizenlemeli 6grenme, gelecegin saghk calisanlari olacak hemsirelik 6grencilerinin klinik hemsirelik uygulamalar icin ele
alinmasi gereken 6nemli bir konudur. Tanimlayici nitelikte olan bu arastirmanin amaci, hemsirelik 6grencilerinin klinik hemsirelik
uygulamalarina iliskin 6z diizenlemeli 6grenme durumlarini belirlemektir. Veri toplamada arastirmacilar tarafindan hazirlanan
dgrenci tamtia bilgi formu ve “Klinik Hemsirelik Uygulamalarina Yénelik Oz Diizenlemeli Ogrenme Olcegi” kullanildi. Arastirmaya
katilan égrencilerin %76,6'sim kadindir. Ogrencilerin yas gruplarina bakildiginda %61,7’si 19-21 yas araliginda oldugu belirlendj,
Ogrencilerin %34,0’tinii 3.sm1f, %77,0’si ¢ekirdek aile yapisina sahip ve %96,8’sinin 1 den fazla kardesi bulunmaktadir. Ailelerin
gelir dilizeyine bakildiginda %68,1’inin gelir diizeyi gider diizeyine esittir. Arastirmada hemsirelik 6grencilerinin klinik hemsirelik
uygulamalarina yénelik 6z diizenlemeli 6renme durumlarinin iyi diizeyde oldugu belirlendi. Ogrencilerin 63renme stratejisi puan
ortalamasinin motivasyon alt boyutuna goére daha yiiksek oldugu bulundu. Ayrica 6l¢ek ortalama puaninin 6grencilerin notlarindan

ve boliime gelme istekliliklerinden etkilendigi goriildii. Bu sonuglar dogrultusunda, hemsirelik 6grencilerinin 6z diizenlemeli

0grenme durumlarini iyilestirmesi ve stirdiirmesi desteklenmelidir.
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INTRODUCTION

here is a one-way information transfer in the traditional learning models. In this model,

all the information required by the student is presented in a one-way manner

(Kihlstrom, 2015). However, according to Albert Bandura’s self-regulated learning
theory, students have the ability to organize their own learning processes (Bandura, 1977). It is
emphasized in today’s educational understanding that the student should take an active role in
his/her education. The use of student-centered learning models is preferred for lifelong learners
and students who are responsible for their own learning. Self-regulation is an important part of
the active learning process of students (Ilgaz & Gul, 2014; Senol, 2018). Taking responsibility for
own behaviors of an individual, rewarding or punishing himself/herself is defined as self-
regulation. In self-regulated learning, the individual controls his/her own learning (Duruhan,
2004). Self-regulated learning is an active and constructive process in which the student
determines his/her own autonomy and goals of learning, controlling his/her own motivation,
knowledge, and behaviors (Pintrich, 2004). Self-regulated learning provides students with
awareness on their strengths and weaknesses, who, then control their motivation and

satisfaction with learning (Gonzalez et al., 2013).

It is expected that nursing students have high self-regulated learning ability levels to
meet the increasing demands in line with rapid growth and developments in the healthcare
sector (Chen et al., 2019). It is required that students who will be the nurses of the future check
their own learning when they step into their professional roles. For this reason, nursing students
are required to learn new skills with continuous training, transferring these skills to the clinical
center with self-regulated learning (American Nurses Association, 2010); and have self-
assessment and self-regulated learning skills together with professional skills (Delanie, 2018).
Self-regulated learning expresses the motivational orientation and learning strategies students
employ to achieve the goals expected from them (Pintrich, 1995). It is reported that nursing
students must have adequate confidence and motivation to take active roles in the healthcare
system. It is stated that students will acquire the required confidence and motivation with self-
regulated learning (Toode, Routasalo & Suominen, 2011); and that nursing students who have

low self-regulation skills have problems in adapting to difficult tasks (Salamonson et al., 2016).

Although traditional methods are dominant in nursing education, the importance of self-
regulated learning is emphasized more and more in existing nursing programs. The changes in
the healthcare system, the constantly updated information, and increased complexity in clinical
applications have forced nurses to continue their professional development through continuous
learning methods (Sun et al., 2014; Kececi, 2017). For this reason, the use of different teaching

techniques, such as e-learning, interactive training, and student-centered education is
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recommended to improve the self-regulated learning skills of nursing students (Gaupp, Fabry &
Koérner, 2018; Kececi, 2017). Since it is difficult for nurses who are unable to direct their own
learning to adapt to the changes in healthcare field, the educators in nursing need to adapt
themselves to the concept of self-regulated learning (Senol, 2018). For this reason, self-regulated
learning is an important issue to be addressed for clinical nursing practices of nursing students

who will be the future healthcare workers.

This study was planned to determine the self-regulated learning status of the nursing

students regarding clinical nursing practices.

METHOD

Study Design

The study was planned with a descriptive design, and was conducted with nursing
department students on 9-13 March 2020, at a university’s health high school. A total of 336
nursing students studying at the 2nd, 3rd, and 4th grades were included in the study. The study
included 235 students who were at the school on the day of the data collection and who
volunteered to participate in the study as the sampling without conducting any sampling
methods. Since the 1st students did not go into clinical practice during the fall semester and
because their time of clinical practice during the spring semester was not sufficient, they were

excluded from the study. The participation rate was 69.9% in the study.
Data collection

The study data were collected with face-to-face interviews with students. To collect the
data, verbal permission was obtained from the teachers who taught the courses, and forms were
applied before the course. Verbal permission was obtained from the students who participated
in the study. The data collection forms were distributed to the students, and they filled the forms
on their own. The data collection forms took about 10 minutes to fill. The student information
form that was prepared by the researchers in line with the literature for this study, and the “Self-
Regulated Learning Scale for Clinical Nursing Practices”, whose validity and reliability study for

Turkish was conducted by Senol (2018) were used in the study.

The Student Information Form. The form includes about grade, age, gender, family
structure, number of siblings, income status, coming the department with his/her own wish,

residence, clinical practice duration of student, distrubition of clinical practice places.

Self-Regulated Learning Scale for Clinical Nursing Practices. The scale that was used
in the study was developed in 2017 by Satoko Iyama and Hitomi Maeda (Iyama & Maeda, 2018).
The Turkish validity and reliability of the scale was conducted by Senol (2018). It was reported
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that the scale is valid and reliable for nursing students (Senol, 2018). The scale consisted of 16
items. The sub-dimensions of the scale are two “Motivation” and “Learning Strategies”. The
lowest score that can be received from the scale is 16, and the highest score is 80. It is stated that
as the score from the scale increases, the use of self-regulated learning approach of the student
also increases (Senol, 2018). The Cronbach Alpha Coefficient of the study was calculated as .85
for the total scale score in the original study; .78 for motivation sub-dimension, and .81 for the
sub-dimension of learning strategies (Senol, 2018). It was reported that the scale is valid and
reliable for nursing students (Senol, 2018). In the study the Cronbach Alpha Coefficient was
calculated as .81 for the total scale score, 67 for motivation sub-dimension and .82 for for the

sub-dimension of learning strategies.
Data Analysis

The data were evaluated with the SPSS 20.0 Statistics Program. Numbers, percentages,
averages and standard deviation were used in the descriptive statistics. The Independent
Sample t-test was used in paired group comparisons of the variables showing normal
distribution, One-Way Analysis of Variance (One-Way ANOVA) was used in group comparisons
with normal distribution, and Mann Whitney U-test was used with Bonferroni Correction for
sub-group comparisons in variables that appeared to be significant. P<0.05 was accepted to be

significant.
Ethical Considerations

Written permission was received from the ethics committee of the university scientific
research (2020/ 69456409-199-E.7326) and from the school board for the study. The students
were informed that the information they gave after providing oral permission would only be

used for scientific purposes, and that they could leave the study at any time.
RESULTS

The results of the descriptive characteristics of the students who participated in the

study are given in Table 1.

Table 1
Descriptive Characteristics of Participant Students (n=235)

Variables n %

Gender

Female 180 76.6
Male 55 23.4
Age Group

19-21 145 61.7
22-24 73 31.1
25 and above 17 7.2
Grade
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2. Grade 78 33.2
3. Grade 80 34.0
4. Grade 77 32.8
Family Structure

Elementary Family 181 77.0
Extended Family 43 18.3
Separated Family 11 4.7
Number of Siblings

1 9 3.8
2 73 31.1
3 71 30.2
4 and above 82 34.9
Income Status

Income status is more than expenses 45 19.1
Income status equals expenses 160 68.1
Income status less than expenses 30 12.8
Coming the Department With His/Her Own Wish

Yes 183 77.9
No 52 22.1
Residence

With family 22 9.4
Dormitory/Hostel 145 61.7
With relatives 4 1.7
With friends at home 57 24.3
Other 7 3.0
Clinical Practice Duration of Student

1 semester 8 3.4
2 semesters 56 23.8
3 semesters 62 26.4
4 semesters 78 33.2
5 semesters 22 9.4
6 semesters 9 3.8
Distribution of Clinical Practice Places

Internal diseases clinics 234 99.6
Surgery clinics 229 97.4
Obstetrics and gynecology clinics 159 67.7
Children’s health and diseases clinics 141 60.0
Psychological health and psychiatric disease clinics 86 36.6

In this respect, 76.6% of the participants were female. When the age groups of the
students were evaluated, 61.7% were in the 19-21 age range. A total of, 34.0% were 3rd graders,
and 77.0% of them had elementary family structure, and 96.8% had than 1 sibling. When the
income levels of the families were evaluated, the income level of 68.1% was equal to the
expenses. In the study, 77% of the students came to the department voluntarily. When where
the students lived was evaluated, 61.7% lived in dormitories or hostels. When the clinical
practice durations of the students were evaluated, 83.4% of the students practiced clinically in
the 2-4-year interval. When clinical practice locations were examined, 99.6% performed their
applications in internal diseases clinics. When clinical practice duration of student was

evaluated, 33% of them have applied clinical practice for 4 semesters (Table 1).
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Table 2 shows the mean scores students received from the Self-Regulated Learning Scale

and its sub-dimensions for Clinical Nursing Practices.

Table 2
Mean Scores in Self-Regulated Learning Scale and Sub-Dimensions on Clinical Nursing Practices
(n=235)

Min Max X (£SD) Cronbach’s Alpha
Motivation 11 35 26.64 (+x3.96) 0.675
Learning Strategies 20 45 36.71 (¢4.31) 0.820
Total 35 80 63.35 (x7.03) 0.815

Students received the lowest 35 and the highest 80 from the Self-Regulated Learning
Scale for Clinical Nursing Practices. The mean scale score was 63.35 (£7.03). When the mean
sub-dimension scores were evaluated, it was seen that the highest mean score was in Learning

Strategies sub-dimension (Table 2).

Table 3 shows the comparison of the mean Self-Regulated Learning Scale scores for

Clinical Nursing Practices according to the introductive characteristics of the students.

Table 3

Comparison of Mean Scores of the Students in Self-Regulated Learning Scale Regarding Clinical
Nursing Practices according to Their Descriptive Characteristics (n=235)

Characteristics X (£SD) Test value and p
Gender

Female 63.76(+6.89) t=1.619
Male 62.01(x7.39) 0.107
Coming to the Department Willingly

Yes 64.16(+6.50) t=3.369
No 60.5(+8.09) 0.001
Grade

2. Grade 62.56(+7.69) F=4.130
3. Grade 65.16(+6.20) 0.017
4. Grade 62.28(+6.86)

Age

19-21 63.28(+7.19) _
22-24 64.08(+6.43) FB (;;;)3
25 and above 30.82(%7.93) '
Clinical Practice Duration of Student

2 years 63.14(£7.74)

3 years 64.69(6.66) .

4 years 62.14(+6.50) F(_)11234
5 years and above 64.19(7.28) '

No statistically significant differences were detected between the mean scale scores
based on the gender of the students (p<0.05). In the study, mean scale scores of students who

coming to the department willingly was statistically significant higher than the others (p<0.05).
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When the grades of the students were evaluated, statistically significant differences were
detected between the mean scale score according to the grades (p<0.05). It was found that the
difference stemmed from the mean scale scores of the students in the 4th grade. The average
scale score of 4th grade nursing students was lower than the 2nd and 3rd grades. No statistically
significant differences were found between the mean scale scores based on the age groups of the

students and the duration of clinical practice (p<0.05) (Table 3)
DISCUSSION

This study showed the results regarding the self-regulated learning status of 2nd, 3rd, and

4th grade nursing students for clinical nursing practices.

It was determined in the study that the mean self-regulated learning scale scores of
nursing students in clinical nursing practices were above the average. Similarly, Chen et al.
found in their study that nursing students had high levels of self-regulated learning status (Chen
et al, 2019). Another study found that techniques such as explanation, summarizing, analogy
creation, and note-taking were the most frequently used learning strategies of students by
establishing internal links between new and previous information (Kegeci, 2017). In the study
conducted by Sagirli and Azapagasi (2009), it was found that students preferred learning
strategies included meta-cognitive self-regulated learning (Sagirli & Azapagasi, 2009). It is
considered that this might have been caused by the changes in the healthcare system, increased
complexity in clinical applications, and the fact that nursing students improve themselves and

direct their own learning so that they do not face challenges.

In the study, considering the number of items, it is seen that the averages of the students

are similarly above the average in learning strategies and motivation sub-dimensions.

A similar study reported that 3rd grade nursing students were highly motivated (Kececi,
2017). It is emphasized in the literature that motivation is the basis of self-regulation; and it is
also stated that highly motivated students can continue their self-regulated learning by
accepting their responsibilities (Vavrova et al, 2012). Another study emphasized that
motivation is very effective in establishing and maintaining desired behaviors in self-regulated
learning (Zumbrunn et al, 2011). For this reason, the motivations of students should be

increased in the development of self-regulated learning status.

A statistically significant difference was detected between the mean scale scores based
on the willingness of the students to choose their departments. In a study conducted with health
education students, it was found that students who loved their schools used different learning
strategies more frequently, including self-regulated learning. In the same study, significant

differences were detected between self-regulated learning status of students who loved school
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and those who did not (Kegeci, 2017). There were not many sources in the literature regarding
this finding; however, the fact that individuals control, observe and choose the department they
want by making preferences according to their standards is the basis of self-regulated learning.
For this reason, it was considered that the mean scale scores of the students who preferred the

nursing department willingly were higher.

When the grades in which the students were at were evaluated, it was determined that
the average scale score of 4th grade nursing students was lower than the other grades. In a study
that was conducted with nursing students, it was reported that the academic motivation levels
of the students were lower than in other grades (Karabulut et al., 2015). In the study conducted
by Kececi (2017), it was also found that 3rd grade nursing students used different learning
strategies more frequently (Kegeci, 2017). It was estimated that this finding might have been
caused by the anxiety of the exam that 4th graders have to take after graduation so that they can
start work as civil servants. According to the study results, senior-grade nursing students should

be supported to improve their self-regulated learning status.
Study Strength

The limited number of studies on the determination of self-regulated learning situations

of nursing students constitute the strength of the study.
Limitations

The limitations of the study are to be conducted with a limited number of nursing
students of a university and in a single center. The results of study cannot be generalized to the

universe.
Conclusions and Recommendations

It was found in the study that nursing students had good self-regulated learning status
regarding clinical nursing practices. It was also determined that students’ learning strategy
scores were higher than the motivational sub-dimension scores, and students who came to
school voluntarily had better self-regulated learning status. Also, students’ self-regulated
learning status decreased when they were at final grade. In line with these results, nursing
students should be supported to improving and maintaining self-regulated learning situations.
Nursing students’ motivations should be increased to develop self-regulated learning status.
However, it is also recommended that students be supported to improve self-regulated learning
by identifying internal and external motivational sources, which will increase self-regulated
learning status when they are at final year. In pandemic processes, such as Covid-19, which
brings with it mandatory restrictions on clinical practice trainings, it is recommended to make

plans to support self-regulated learning in the education of students.
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GENISLETIiLMiS OZET

Giris

Gilinlimiiz egitim anlayisi icinde 6grencinin de kendi egitimine aktif olarak rol almasi
gerektigi vurgulanmaktadir. Yasam boyu 6grenen ve kendi 6grenmesinden sorumlu olan
ogrenciler icin 6grenci merkezli égrenme modellerinin kullanimi tercih edilmektedir. Oz
diizenleme Ogrencilerin aktif 6grenme siirecinin 6nemli bir parcasidir. Bireyin kendi
davranislarinin sorumlulugunu alarak, kendini o6diillendirmesi ya da cezalandirmas1 06z
diizenleme olarak tamimlanmaktadir. Oz diizenlemeli 6grenmede, kisi kendi 6grenmelerini
kendisi kontrol etmektedir. Oz diizenlemeli 6grenme 6grencinin kendi otonomisi ile 6grenme
hedeflerini belirledigi, kendi motivasyon, bilgi ve davranislarim1 kontrol ettikleri aktif ve yapici
bir siirectir. Gelecegin hemsiresi olacak 6grencilerin mesleki rollerine adim atarken kendi
o6grenmelerini kontrol etmeleri istenmektedir. Bu nedenle 6grenci hemsirelerin stirekli egitim
yoluyla yeni beceriler 6grenmeleri ve bu 6grendikleri becerileri 6z diizenlemeli 68renme
yontemiyle klinik ortama aktarmalan gerekmektedir. Oz diizenlemeli 6grenme 6grencilerin
kendilerinden beklenen hedeflere ulasmada kullandiklar1 motivasyonel yonelimleri ve 6grenme
stratejilerini ifade etmektedir. Oz diizenleme becerisi diisiik olan 6grenci hemsirelerin zorlu

gorevlere uyum saglamada sorun yasadiklar belirtilmektedir.

Hemsirelik egitiminde geleneksel yontemler agirlikli olsa da, mevcut hemsirelik
programlarinda 6z diizenlemeli 6§renmenin 6nemi daha ¢ok vurgulanmaktadir. Saghik bakim
sistemindeki degisiklikler, bilgilerin siirekli giincellenmesi ve Kklinik uygulamalardaki
karmasikligin artmasi, hemsirelerin siirekli 6grenme yontemleriyle mesleki gelisimlerini devam
ettirmelerini zorunlu kilmistir. Bu nedenle hemsirelik 6grencilerinin 6z diizenlemeli 6grenme
becerilerinin gelistirilmesi icin e-6grenme, interaktif egitim ve 6grenci merkezli egitim gibi farklh
O0gretim tekniklerinin kullanilmas1 o6nerilmektedir. Kendi 6grenmelerini yonlendiremeyen
hemsirelerin saghk alanindaki degisikliklere adapte olmalar1 gii¢ oldugundan, hemsire
egitimcilerinin de kendilerini 6z diizenlemeli 6grenme kavramina alistirmalar1 gerekmektedir.
Bu nedenle, gelecegin saglik calisan1 olacak hemsirelik 6grencilerinin klinik hemsirelik
uygulamalarina yonelik 6z diizenlemeli 6grenme durumlari, ele alinmasi gereken 6nemli bir
konudur. Bu calisma hemsirelik 6grencilerinin klinik hemsirelik uygulamalarina yoénelik 6z

diizenlemeli 6grenme durumlarinin belirlenmesi amaciyla planlanmistir.

Yontem

Tanimlayic tiirdeki bu arastirma 9-13 Mart 2020 tarihleri arasinda bir {iniversitenin

saglik yiiksekokulu hemsirelik b6liimii 68rencileri ile yiiriitiilmiistiir. Arastirmanin evrenini 2., 3.
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ve 4. siniflarinda egitim goéren toplam 336 hemsirelik 68rencisi olusturmustur. Arastirmada
herhangi bir 6rnekleme yontemine gidilmeyerek drnekleme calismaya katilmaya goniillii olan ve
veri toplama gilinlinde okulda bulunan 235 6grenci dahil edildi. Birinci sinif 68rencileri giiz
doéneminde Kklinik uygulamaya c¢ikmadiklarindan ve bahar dénemindeki klinik uygulamaya
cikma siireleri yeterli diizeyde olmadigindan c¢alisma kapsami disinda birakilmislardir.
Arastirma verileri 68rencilerle yiiz ylize gériisme yontemiyle toplandi. Veri toplamak i¢in derse
giren hocalardan sozel izin alinarak, dersin 6dncesinde formlar uygulandi. Veri toplama formlari
ogrencilere dagitilarak kendi kendine doldurmalar1 saglandi. Bu arastirma icin 6grenci tanitici
bilgi formu ve Senol (2018) tarafindan Tiirkce gecerlik ve glivenirligi yapilan “Klinik Hemsirelik
Uygulamalarina Yénelik Oz Diizenlemeli Ogrenme Olcegi” kullanildi. Arastirmada tanimlayici
istatistiklerden sayi, yiizde, ortalama ve standart sapmadan yararlanildi. Normal dagilim
gosteren degiskenlerin 2 grup karsilastirmalarinda bagimsiz 6rneklem t testi, normal dagilim
gosteren 3 ve daha fazla grup karsilastirmalarinda tek yonlii varyans analizi (OneWay ANOVA),
anlamlh cikan degiskenlerde alt grup karsilastirmalari icin Bonferonni diizeltmeli Mann Whitney

U testi kullanildi. Anlamlilik diizeyi p < 0,05 kabul edildi.

Bulgular

Arastirmaya katilan Ogrencilerin %76,6’sin1 kadin 6grenciler, %23,4’linii ise erkek
ogrenciler olusturmaktadir. Ogrencilerin yas gruplarina bakildiginda %61,7’si 19-21 yas
araliginda, %34,0’tnl 3.sinif, %77,0’si ¢cekirdek aile yapisina sahip ve %96,8’sinin 1 den fazla
kardesi bulunmaktadir. Ailelerin gelir diizeyine bakildiginda %68,1’inin gelir diizeyi gider
diizeyine esittir. Ogrencilerin %61,7’si yurtta veya pansiyonda yasamakta ve %77,9'u hemsirelik
boliimiinii kendi istegiyle tercih etmistir. Ogrencilerin klinik uygulama siirelerine bakildiginda %
83,4’1 2-4 y1l araliginda klinik uygulamaya ¢ikmistir. Klinik uygulama yerleri incelendiginde ise
%99,6’s1 Dahili kliniklerde uygulamalarim gergeklestirmisgtir. Ogrenciler klinik hemgirelik
uygulamalarina yonelik 6z diizenlemeli 6grenme 6lgeginden en diisiik 35, en yliksek 80 puan
almiglardir. Olgek puan ortalamasi da 63,35 (27,03) olarak bulunmustur. Alt boyut puan
ortalamalarina bakildiginda en yiiksek ortalama puan 6grenme stratejileri alt boyutunda oldugu
goriilmektedir. Ogrencilerin cinsiyetine gére élcek puan ortalamasi arasinda istatistiksel agidan
anlaml bir fark bulunmamistir (p<0,05). Ogrencilerin hemsirelik boliimiinii kendi istegi ile
secme durumuna gore Olcek puan ortalamasi arasinda istatistiksel olarak anlamli bir fark
bulunmustur (p>0,05). Arastirmada 4. sinif hemsirelik 6grencilerinin 6lgek puan ortalamasinin
2.ve 3. siniflardan daha diisiik oldugu goriilmiistiir. Ogrencilerin yas gruplari ve klinik uygulama
strelerine gore 6lcek puan ortalamalar arasinda istatistiksel olarak anlaml bir fark olmadig

bulunmustur (p<0,05).
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Tartisma ve Sonug

Arastirmada hemsirelik 6grencilerin klinik hemsirelik uygulamalarina yonelik 6z
diizenlemeli 68renme Olgegi puan ortalamasinin iyi diizeyde oldugu belirlendi. Yapilan benzer
calismalarda 6grencilerin 6z diizenlemeli 6grenme durumlarinin yiiksek oldugu ve yeni bilgiler
ile 6nceki bilgiler arasinda dahili baglantilar kurarak, a¢iklama, 6zetleme, analoji olusturma ve
not alma gibi tekniklerin 6grencilerin en sik kullandig1 6grenme ydntemleri oldugu goriildii.
Arastirmada dgrencilerin 6lcek alt boyut puan ortalamalarina bakildiginda 6grenme stratejileri
alt boyut puan ortalamasinin motivasyon alt boyutuna gore daha yiiksek oldugu goriilmektedir.
Motivasyonu yiiksek olan 6grencilerin kendi sorumluluklarim kabul ederek 6z diizenlemeli
ogrenmelerini siirdiirebildigi belirtilmektedir. Ogrencilerin hemsirelik béliimiinii kendi istegi ile
segme durumuna gore Olgek puan ortalamasi arasinda istatistiksel olarak anlamli bir fark
bulunmustur. Yapilan bir ¢alismada okulunu seven 6grencilerin 6z diizenlemeli 6grenmenin de
aralarinda oldugu farkhi 6grenme stratejilerini daha sik kullandigi belirlenmistir. Ogrencilerin
bulunduklari siniflara bakildiginda ise 4.sinif hemsirelik 6grencilerinin 6lcek puan ortalamasinin
diger siiflara gore diisiik oldugu goriilmiistiir. Yapilan benzer ¢calismalarda 4.simif 6grencilerin
diger siniflara gore akademik motivasyonlarinin diisik oldugu ve 3.sinif hemsirelik

6grencilerinin farkli 6grenme stratejilerini daha sik kullandigi belirlenmistir.

Arastirmada hemsirelik 6grencilerin klinik hemsirelik uygulamalarina yoénelik 6z
diizenlemeli 6grenme durumlarinin iyi diizeyde oldugu goriildii. Ogrencilerin 6grenme
stratejileri puanlarinin motivasyon alt boyutuna gore daha yiiksek belirlenirken, okula kendi
istegi ile gelen 6grencilerin 6z diizenlemeli 6grenme durumlarinin daha iyi oldugu gorildi.
Calismada 6grencilerin son sinifa geldiklerinde 6z diizenlemeli 6grenme durumlarinin azaldig
belirlendi. Bu sonuglar dogrultusunda hemsirelik 6grencilerinin 6z diizenlemeli 6grenme
durumlarinin gelistirilmesi ve siirdiiriilmesi icin desteklemesi gerekmektedir. Oz diizenlemeli
O6grenme durumunun gelistirilmesi icin 6grencilerin motivasyonlar1 arttirilmahdir. Bununla
birlikte son sinifa gelince azalan 6z diizenlemeli 6§renme durumunu arttirmayi saglayacak i¢ ve
dis motivasyon kaynaklari belirlenerek, 6grencilerin 6z diizenlemeli 6grenmenin gelistirilmesi

icin desteklenmesi 6nerilmektedir.
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