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Abstract- This study aimed to examine the effectivenessaifgy instruction in vocabulary learning. To obathe goal
of the study, 70 elementary level EFL learnershat Preparatory School of Mersin University wereigised as study
and control groups. At the first stage of the stutiyough a Vocabulary Strategy Frequency Survegh@®, Oxford &
Chi, 2002) and Taxonomy (Schmitt, 1997), conscamefor unconscious use of vocabulary learning sgas in both
groups was investigated. The study group receinstiliction on vocabulary learning strategies whieas embedded to
the course-book through a 10-week period. For teetrstage, it was aimed to raise the teachers’ awess of
vocabulary strategy learning; therefore, discussiand feedback sessions were planned. For the falipwtage of the
study, 10 of the participant students who were teenond grade medical students were interviewedrder to
investigate the effects of strategy training afleacademic years. Interviewees were asked aboit dipéenions on
strategy use during this period. The findings iatke that vocabulary strategy training can helpdetmts to learn and
store more vocabulary.
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OzetKelime Strateji Eitiminin Ingilizce (¥renen Yetjkin Ogrenciler Uzerindeki Etkisinin Argtiriimasli. Bu calsma
kelime @&reniminde strateji kullaniminin etkisini 6lgmekriggapiimstir. Bu amagcla, Mersin Universitesi Yabanci Diller
Yilksekokulundan 70 BEngi¢ diizey yabanci dilgéencisi ¢algma ve kontrol grubu olarak seciltardir. ilk olarak,
kelime stratejisi siklik anketi (Cohen, Oxford & iCR002) ve taksonomisi (Schmitt, 1997) ile her gkubun bilingli
ve/veya bilingdyl kullandiklar stratejiler agairilmistir. Calsma grubu ders kitaplarina uygun olarak dizenlgnmi
etkinliklerle kelime @renim stratejileri Uzerine 10 haftalik bigigm almistir. Diger yandan ¢cajmada, &retmenlerin de
kelime @renimi stratejileri konusunda bilinglendirilmesi deflenmitir. Bu amacla toplantilar planlangni bu
toplantilarda fikir ajverisinde bulunulmg, calsmanin gidsati ve sonuglari konusunda bilgi veriktii. Calismanin son
asamasi, stratejig@timinin uzun vadede etkisini dlcmeyi hedeflatihi Bu amagla iki yil sonra Tip Fakiiltesi 2. siolén
10 calsma grubu lyesi grenci ile milakat yapilmgtir. Ogrencilerin gecen siire boyunca strateji kullanimusundaki
distinceleri sorgulanngtir. Calsmanin sonuglari, kelime strategigminin 6grencilerin daha fazla kelimegtenmesine
ve akilda tutmasina katkida bulunabilgioé gdstermektedir.

Anahtar kelimeler: dil 6grenme stratejileri, kelimeg@ienme stratejileri, stratejiggimi, yetiskin yabanci dil @rencileri

Introduction

Learning strategies are the thoughts and actioatsitidividuals use to accomplish a learning goal
(Chamot, 2004). Language learners often apply their strategies to learn and to regulate theimiegr Not
only the term “strategy” but the terms; stylesht@ques, tactics, consciously employed operatia tbeen
defined and clarified by the researchers (Wend@871Cook, 1991; Ellis, 1994; Brown, 2000; Richag&ls
Rogers, 2001) in order to explain the thoughtsabiehs students have and the steps they use torebemd,
learn or retain new information. Researchers haweided on the research targeting the languageirigarn
strategies, as well as vocabulary learning stragefyir nearly three decades (Balci & Cakir, 20Xy & Li,
2011; Erten & Williams, 2008; Wong, 2005; Chamotkf 1999; O’ Malley & Chamot, 1990; Oxford, 1990;
Wenden & Rubin, 1987).

In this study, we focused on vocabulary learnimategies and the impact of vocabulary strategy
training on EFL students in a university settings Zimmerman (1997) states ‘Vocabulary is central to
language and of critical importance to the typlealguage learner’ (p.5). How well one listens, &seaeads
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and writes is deeply interrelated with the depttopé’s vocabulary knowledge; therefore, both teexchad
students agree on the importance of learning vdaabuMastering vocabulary is one of the most @rajing
tasks that any learner faces while acquiring amolleguage (Nyikos & Fan, 2007) because vocabulary
knowledge is a multidimensional and complex coms$t(Read, 2000), and knowing a word involves numgro
types of word knowledge, such as meaning, word faatiocation, and register (Nation, 2001). Theas hot
been one theory to date that can be prescribedhéorcomplexities of the vocabulary acquisition s
Applying vocabulary learning strategies is a wayngproving vocabulary knowledge and compared t@oth
skills, they are more often used by second langbgk learners. According to Schmitt (1997), thgHer
strategy use may be a result of learners’ awareniett®e importance of the vocabulary. However,tetig is
useful on condition that (a) it relates well to th2 task, (b) it fits the particular student’s leang style
preferences, and (c) the student uses the straféaptively and links it with other strategies (Etan, Leaver
& Oxford, 2003).

The most efficient way to increase learner awareie$o provide strategy training. Strategies-Based
Instruction (SBI) is a learner-centered approactietching and it may include both implicit and écipl
integration of strategies into the course contémta typical SBI classroom, teachers describe aodein
strategies, draw facts from students’ learning eepees, lead discussions about strategies, ergp@stadents
to try to employ a variety of strategies and indédgrstrategies into class materials (Cohen, 2@G)ording to
a recent review by Rubin et al. (2007), with regaordhe intervention studies relating to languaggriing
strategies; teaching students learning strategfiesffectively done, increases not only their knedge of
strategies but also their motivation and performneario a large number of studies, instructing stigl¢a
employ learning strategies have yielded positivecames, and training has been found to be sucdessfu
(Chamot, Barnhardt, EI-Dinary & Robbins, 1999; Oxffa1990; Mizumoto & Takeuchi, 2009).

Vocabulary Learning Strategies

Vocabulary is a core component of language profigfeand provides the basis for effective
communication. Maintaining a large store of vocabylis a demanding job for language learners and L2
teachers want to know which strategies and tasksnare effective in helping their students acqasenuch
vocabulary as they can in the most economical Wénpif & Sharififar, 2013).Vocabulary learning stegiies
(VLS) have been appealing to teachers and leabemmuse learners of a foreign language are coefitomith
vocabulary learning right from the very beginnirfdamguage instruction, and it is a never-endirllenging
task. Nowadays, it is widely accepted that vocatyulsarning is a fundamental component both of aitipn
of one’s native language and of learning a forédgnguage (Morra & Camba, 2009).

Attempts have been made to classify vocabularyniegrstrategies. Gu and Johnson (1996) divide
vocabulary learning strategies into two major pahtetacognitive Regulation and Cognitive Strategies
Metacognitive Regulation comprises of selectiveergton and self-initiation. Cognitive strategie<lide
guessing (wider and immediate context), dictionésgmprehension, extended dictionary and looking-up
strategies), note-taking (meaning-oriented and etsmgnted), rehearsal (using word lists, oral armlal
repetition), encoding (association/ elaborationagery, using word structure, visual, auditory, seticaand
contextual encoding), and activation strategietin®it (1997), on the other hand, mentions two catieg of
L2 vocabulary learning strategies: Discovery andistdidation Strategies. The former includes deteation
and social strategies for the discovery of a newdisomeaning while the latter encompasses socieiany,
cognitive and metacognitive strategies for consuiig) a word when it has been encountered.

Researchers noted some interesting patterns eégyrad_earners tend to use several strategiescat on
(Ellis & Beaton, 1993), beginners prefer learningrés separately, that is, using a list of wordsnemorize,
whereas advanced students, although there are epceptions, try to learn words in context (Elli€94,
Carter, 1987; as cited in Lawson & Hogben, 1996¢, female students’ total strategy usage percestage
higher than the males’ (Catalan, 2003), and lasylicit metacognitive strategies instruction hasifive
impact on the lexical knowledge development of Bldents (Rasekh & Ranjbary, 2003). Moreover, highe
achievement learners use more strategies than-leteevement peers (Schmitt, 1997; Fan, 2003).

Vocabulary Strategy Training
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Oxford (2002) emphasizes that language learnirlg igneral approach to language learning) has be

en identified as a key determiner of L2 strateggiof. When left to their own devices and if not
overly pressured by the environment to use a cesiti of strategies, students typically use legrsinategies
that reflect their basic learning style (Ehrman &@d, 1989). According to Oxford (2002), ‘studemigh an
analytic learning style prefer strategies such arastive analysis, rule learning, and dissectingds and
phrases, whereas students with a global style trsgegies that help them find the big picture (i.e.
paraphrasing, gesturing). Visually oriented stuslarge strategies such as listing, word grouping, sanon,
whereas those with an auditory preference likeddkwvith tapes and practice aloud’ (p.127).

They can, however, learn to develop additionatefjias and test value of the ones they ordinasb u
Students are not always aware of the power of ¢onsly using language learning strategies for n@gkin
learning quicker, easier, more effective, and awene fun (Nyikos, 1987). Skilled teachers helprtistidents
develop an awareness of learning strategies arlectiiem to use a wider range of appropriate sfiege

Studies have shown that the most effective strategpying is explicit: Learners are obviously tdit
a particular behavior or strategy might be helparnd they are taught how to use and transfer ew
situations. Learners can be taught explicitly howntprove their own vocabulary by teaching themrappate
vocabulary learning strategies as opposed to siteftipg students learn vocabulary in their own vi@yown
& Perry, 1991; as cited in Rasekh & Ranjbary, 20@)nd training’, in which students are orienteemploy
strategies without realization, is found less sasfid. Research shows that strategy training isenfiitful
when it is woven into regular class activities (Qnf, 2002).

In this study, the issue of vocabulary strategias e area of interest because it was identifieah f
informal student-teacher and teacher-teacher thidsin the institution we are working, the comnmmmcern
of the students has been the way to learn andnretsiabulary. Mastering vocabulary is one of thesimo
challenging tasks that any learner faces while igioguanother language (Kilickaya & Krajka, 2010his is
especially true in Turkey where exposure to Englisdaily life is extremely limited. It is also heled that
having a large and varied vocabulary is the indicatf communicative competence and it is one of the
important aspects of language learning (McCros?@()7). The researchers in this study believed that
vocabulary strategy training can help studentgaon more vocabulary and regulate their own legtriio that
end, the study aimed to answer the following reseguestions:

1. Does the instruction about vocabulary learningtegi@s have an impact on students’ vocabulary
learning?

2. Does the instruction enable students to use voaabldarning strategies in the long run?

3. What are the teachers’ opinions about vocabulamnlag strategies?

The Study

Participants

The participants were 70 students aged 18 to 2hditig the Preparatory School of Foreign
Languages of Mersin University. 33 students weraalle and 37 students were male. The participante we
chosen randomly from four elementary level clas3d® study group, 35 students from departments of
Medicine, Engineering, and Tourism, took 10-weekning on vocabulary learning strategies with sfieci
activities in accordance with the program and theitrse-book, whereas our control group, 35 stsdiam
Physics and Psychology departments did not haveegplcit training with specific activities. 10 stents out
of our study group were interviewed after four amait terms, and they were asked about their previou
strategy training. In addition, 30 English languamgsgructors of the School of Foreign Languagethefsame
university participated in the study. The averagaryof experience for the teachers was elevenymimi with
a four-year, maximum with a twenty-year experien@mst of the instructors were graduates of English
Language Teaching departments, some with a degvee lfinguistics and Literature, and Interpretatamd
Translation departments.

Methodology
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At the School of Foreign Languages, in Mersin Ursitg, students have one year English language
education, 24 lessons of instruction for about 2&ks. At the time of the study, all of the studestseived
main course instruction 22 lessons a week usingcthese-book series called “Pathfinder”. There were
grammar based supplementary materials accomparlygagourse-book. Additionally, an academic writing
course was given to the students for two lessomgeaek. The subjects were assigned in groups by the
researchers. The groups were randomly assignegpasimaental and control group. The homogeneityhef t
two groups in terms of vocabulary knowledge andjlege proficiency was determined by a placemeint tes
given at the beginning of the academic year bySitleool's testing office.

The Survey of Strategy Frequency (Cohen, Oxford i, @002) was used to understand all the
students’ vocabulary learning strategy use. Botbugs were given a survey of strategy frequencyhat t
beginning of the study in order to see whether th&y any strategies in vocabulary learning. Moreae
groups were given a vocabulary test, developechbyrésearchers, including synonyms and antonyms] wo
formation, collocations, grouping, affixes, parts speech and labeling pictures. However, the 10kwee
vocabulary learning strategies training was onlyegito the study group. The training was given Iy t
researchers and it was embedded to the course-botile course of the instruction, the studentthan study
group kept vocabulary notebooks as required, redeiword list worksheets to brush up on the given
vocabulary. Besides, posters were hung and fladhcaere prepared to enhance and facilitate thebudbagy
learning. Vocabulary games were introduced to nk@s&ming fun. Both groups took the same vocabutesy
at the end of the study. A dependent t-test wadmrag to see whether there existed a change irsttidy
group’s strategy frequency use before and afteritig

As for the survey analysis a five-point survey iditegy frequency was used in the study. In siedilst
analysis the Type | error probability was taken58 and SPSS program (version 11.5) was used in the
calculations. A non- independent t-test was coretltd see whether there was a change in our staiy's
frequency before and after the vocabulary strategiyuction. A professional help was received frone of
the professors of the Biostatistics departmentefsame university for statistical calculations.eilithe rise in
each group was compared, the rise of the studypgiroterms of pretest and post-test results wasddao be
significant compared to the control group (P=0.010)

The teachers were also asked questions in orderderstand their perception about strategy use and
training. They were asked four questions: 1. Do ook your students use any strategy/strategietet@lop
their vocabulary knowledge? If yes, what are th2yPo you think the strategy/strategies your stitsledapt
are enough to help them retain and use the voaatihl@y need? If not how could they be trained@&n you
please list some of the strategies you use andrgneecommend to your students (i.e. using flastis,
games, etc.)? 4. In what ways is teaching vocapdtanategies to students important? Think aloudisas
were also held. It was aimed to interview each hegcin their office hours or in group discussiombe
interviews with the teachers were audiotaped. Tomtent analysis was performed for the interviewlse T
responses were analyzed by the researchers sépaBitategies were categorized. Examples and nuwibe
occurrence have also been noted. After analysiagdhponses, the researchers negotiated any diféssdo
reach a consensus.

Additionally, a semi-structured interview was coothd after 2 academic years with 10 students to
seek their opinions. The students were chosen malydamong medical students, but they volunteeredeto
interviewed. During the interviews, students weskeal two questions: 1. Do you think the vocabustrstegy
training you received was useful? and 2. If yesyirat ways have you made use of the strategieswara
instructed? Interviews were transcribed and thdiriigis were evaluated.

The interviews with the teachers and the studeete Wweld in Turkish; the survey was also translated
The responses were re-translated into English adhtr their original meaning.

Results and Discussion

1. Does the instruction about vocabulary learning stegies have an impact on students’ vocabulary
learning?

In order to see the effects of vocabulary strategiping, a study group consisting of 35 student @
control group of the same number were evaluated.sTindy group was given a pre-test just befordrdiring
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and the results were noted, and then the resuéis Hd-week training were noted with the help gfost-test.
The control group did not take any specific tragnand they followed the program and the four-sliliglish
course-book including grammar, vocabulary, pronatimn, listening, reading, writing and speakingreiees
during this period and they were given the postdethe same time with the study group and tlesiults were
noted down as well. As the first research questigaires, the difference between the scores wihinly and
control group were compared and the following rssulere obtained. In Table 1 determining factorshef
scores obtained in pretest by study and contralggavere given as mean +SD.

Table | Determining factors of the scores of pre-t& by study and control group

Study Group Control Group p
(n=35) (n=35)
Mean#Std. Deviation MeanzStd. Deviation
Pre-test 48.2048.12 31.17+9.83 <0.001

To find the impact of vocabulary strategy instrantion the lexical knowledge of the study group and
compare the improvement with their counterpartth@ncontrol group, both groups took part in a pgest-of
the same vocabulary test after completing the eodrise results of the vocabulary test in the twaups were
compared using independent samples t-test statigttocedure, whose result showed that the mearsod
the study group (M = 61.88, SD = 12.46) was sigaitiitly different from the control group (M = 39.@D =
10.63). In other words, while there was not anyificant difference between control and experimegtaup
in terms of lexical knowledge at the beginning loé study, the study group surpassed the contralpgio
terms of lexical knowledge at the end of the experit. The result of the t-test of post-test of bgthups is
summarized in Table 2.

Table Il Determining factors of the scores of postest by study and control group

Study Group Control Group p
(n=35) (n=35)
MeanzStd. Deviation Mean+Std. Deviation

Pos-tes 61.89+12.4 39.71+10.6 <0.001

Table 3 shows mean and standard deviation of tierelice of the scores the students got in twes tiest
study and control groups.

Table Ill Mean and standard deviation of the difference of the scores

Study Grou Control Grou p

(n=35) (n=35)

MeanzStd. Deviation MeanzStd. Deviation
Differences of pre-test 13.69+9.80 8.54+5.33 0.01¢(
and post-test

After the calculations, in study group 13.68 pais¢ was seen as a result of the training, wheaftes
10-week training-free instruction in control groB» point increase was observed. When the risadh group
was compared, the rise of the study group in teofpre-test and post-test results was found sicpnifi
compared to control group (P=0.010). With this hestican be said that strategy training had aificant
positive effect on the increase in scores.

Research by Coady (1997), Oxford and Scarcella4(19hd Nation (2001) shows that vocabulary
learning can be enhanced when the attention ofetmmers is directed consciously to vocabulary seand
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strategies (Mercer, 2005). The comparison of tlieemse between pretest and posttest of each ghmuyss
that students benefit from vocabulary strategyrumsion, as Cohen (1998) and Oxford (1990) point, ou
directly instructing students in vocabulary leaghstrategies is recognized as a way to empoweestsido
take control of and responsibility for their owrataing (Mercer, 2005). They were already employsoge
strategies, however, with the help of the instargtiheir consciousness was increased and theyrieeaaare
of a wide range of strategies. We tried to exemyihie strategies in order to emphasize that theybeaused
throughout their lives, namely in their further edtion as well, but the frequency of the usagdefstrategies
depends upon the students’ endeavors and willirgnes

The two open-ended questions in the survey enalddd see our learners’ strengths and weaknesses
about vocabulary strategy use. Most of the learmelisated that they face problems when they meradtie
words (66%). They have difficulty in recalling werdMost of them stated that if they do not see s& the
words in a sentence, they can forget it easilyeesily multi-part words (44%). They pointed ouattwhen
they see the word, they can learn it better; f@anaxe flashcards, pictures, and posters may belpftb our
learners to retain the word. Moreover, they stdteat they benefit from the lyrics of their favorigengs,
terminology of computer games, and watching foreighseries with subtitles (28%). Some of our leasne
remarked that they make associations with othedsyare. Turkish meaning, a formerly learnt wondaglace
(32%). Listing words according to their topic wased 28%. Trying to guess the meaning from thé, rmo
affixes was the least preferred strategy studesad (9%).

The five-point strategy frequency survey which vgiagen to the study group twice shows that the
learners’ frequency may change due to the consodmssraising activities. For example, our studyugro
received training in roots and affixes and it watiged that item 13 in the survélyremind myself of a word’s
meaning by first thinking of meaningful parts ofetlwvord (e.g., the prefix or the suffix)’ was resded
differently by the learners before and after thedrinction. Before the instruction 25.7% of the stoutd thought
“generally true of me (4)”, however, 51.4% of thiadents chose (4) after the instruction (P=0.08%)pther
example is the item 7] learn a new word by listing it along with otheomds related to it by topic.” 14.3% of
the students chose “never or almost never trueeo{I)i before the instruction. After the instructioone of
these students chose (1). The lowest rating be¢aomewhat true of me (3)". Finally, the survey gaiea
clue that our students did not show a real efforide idiomatic expressions in English, which ditl change
even after the instruction.

We may comment favorably, then, that training maybbneficial and may affect the frequency rates
of the learners. Behavioral change may be obsaaited the training. Think aloud sessions were cotetiiin
all the classes and Schmitt's taxonomy helped tudents to recognize various strategies, and stit@dllthem
to think about strategies. Posters, vocabulary tstthe walls were appreciated by the studentshaydstated
that it changed the atmosphere of the classroonCeéts and Flamand (2013) state, hanging posteveris
effective and they may provide incidental learnapgportunities although the instructors do not zgilthem
directly. Preparing posters by either the teachamrsthe students may turn the classroom walls into
‘edutainment’ environments as well as facilitatisglf-directed learning. Indeed, posters are asatéduas
vocabulary games. Vocabulary games played in thesabom motivated not only students but the teacher
well. Online vocabulary games were suggested byesstdents; however, the technical circumstanceiseof
School were not suitable for that at the time #search conducted. Students also mentioned thatiklesl
keeping vocabulary notebooks. The notebooks wengr@ted twice by the researchers, and feedback taow
design their notebooks was given to the studeris. résearchers tried to correct the major mistakeke
notebooks. As McCrostie (2005) notes teachers tesgpend more time guiding their students in thaper
use of vocabulary notebooks. ‘Notebooks have therpial to be a valuable tool for vocabulary leagnbut it
seems that most students need more extensiveequkftt training than they probably receive’ (p.254)

2. Does the instruction enable students to use vocabyllearning strategies in the long run?

According to McDonough (2006), when learners haegetbped their own strategies for the new
circumstances they are in, rather than they anegditie strategies you have taught them a few maiths
the line, it is possible to argue that somebods&ning to be an independent and strategicallyrelareguage
learner. Keeping in mind that McDonough gives ensigh#éo students’ developing their own strategies, w
traced students from our study group to conduasi-gtudy interview. During the interview, 10 stoteewho
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were studying medicine were asked what strategeg tise while learning vocabulary, what they thaflout

the strategy instruction they took in preparatafyaml, whether they could transfer any strategy e for

learning vocabulary to their education at the Mali€aculty and whether they develop new stratefyies
learning vocabulary. The reason why the medicalestts were chosen for the interview was that onthef
researchers was teaching first grade medical stsidenthat faculty; therefore, it was easy to redich

participant students.

The answers to interview questions were worth amrsig. Students have a tendency to use some
VLSs in their lives. Their education in the Facutiiy Medicine enables them to get familiar with Ipati
Therefore, they said they focus on affixes and tlogs of the words they encounter, and throughutieeof this
strategy they keep words in their minds easily. 8mhthem use the words in the sentences or wrdent
many times to remember, namely they refer to writiepetition. The students’ reports show that the of
media, watching movies and series are common whigaming English vocabulary. Excerpt 1 and 2 ssre
these facts.

[Excerpt 1:S1]

| specifically focus on prefix usage. | can tramdfatin words to my vocabulary knowledge. | watcbwvies,
read articles and translation texts to gain voaafyull used to have difficulty in phrasal verbs...viNd try to
pay attention to their use in sentences. | dontinoréze them. | sometimes post my notes on my reomaills
while studying anatomy.

Students’ concern about VLSs was that when they &iastudy in their departments, they tend to
forget English due to too much emphasis on theidib® education. They focused on medical terminglog
which results in strategy transferring. The courséatin had an impact on this process. Some suiggss
were in the direction of continuous strategy ingian in their English courses after the prepasattaisses.

[Excerpt 2: S2]

| usually understand words when they have similardwoots. | can figure out the meanings of thedsdoy
looking at their roots. | use the same strategiletlical Faculty. | memorize words by writing dowrl8
times. To me, the strategy training we receivethatpreparatory school had medium effect on the Mesrn
vocabulary. After 2 years, | believe | forgot mahings. The training should have continued.

Some students noted that they employ the strateggund associations to learn vocabulary; they use
their own coding system and do translation to netesrds.

[Excerpt 3:S3]

While | am learning English words, | try to codestthh | try to keep them in my mind by the help ofith
phonetics. For example, the word: “dungeon”... kenase of my Latin, especially prefixes and suffixaut it

is not always enough. | think there should be nforeis on vocabulary and strategy training in prafmay

year and during our education in the faculty. Irdival faculty, we have been doing translation whielps me
with the vocabulary.

The students said that they are making use of klagin; they try to focus on affixes or roots. Thag
trying to use the words in sentences, or get h&lm fthe words’ sound associations. Translationchiag
movies, reading articles, visualizing words in th@inds are some strategies they mentioned. Thigvied
that the strategy training they got in Preparatcjiool enabled them to use some strategies anelfotiiem
realize the existence of strategy use. They sugddbiat strategy instruction would be given tosalidents
during their language education in the first yaat # possible it should continue during their ealiien in later
years in their departments.

3. What are the teachers’ opinions about vocabularalring strategies?
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When the teachers are considered, they were astedtliey think VLSs enable the learners to
continue their learning. They were also asked wdrethey encourage their students to develop theBsv
repertoires, if they devote time to VLSs duringitleeurses, if they reinforce strategies while pramg their
lessons after the feedback session, if they bebtw#ents overcome their problems using VLSs anethen
they encourage their students to apply VLSs o then.

When the instructors’ responses to the questioanaére taken into account, it was found out that
90% of the teachers think that strategy instructiormportant, rating the skills that need strataggtruction
most as writing, vocabulary and reading the high2étteachers out of 30 (80%) stated that theynadisk
students the kinds of strategies they prefer wiedening vocabulary. The teachers’ notes indicdled the
most common vocabulary strategies the studentsisthool use are:

Using dictionaries (mostly bilingual)
Asking teacher for translation and meaning
Asking classmates for meaning
Writing word lists
Keeping a vocabulary notebook
Guessing the meaning from context
Analyzing affixes and roots and part of speech

Teachers also said that they often suggest soniesé strategies to their students. However, teégue
that if students are not trained about strategiesifatheir work and progress are not looked og,ithpact will
not be sufficient. Moreover, 22 teachers out of B®%) had a negative notion towards the course-iisekl in
terms of not providing enough space for vocabulegrning strategies, and finally they were willitg
conduct “Action Research” within their classroorasprovide strategy instruction and to know thearters
better.

An examination of the teachers’ interviews indidateat the teachers take distinctly positive vidw o
the VLSs. Teachers, as a response to the firsviete question, thought that VLSs make learningezagaster
and self-directed. Plus, they produce permaneectsif One teacher provided the following commerthat
interview:

NooghkwnhpE

[Excerpt 1: T3]

...| think using VLSs enable the learners to leasnabulary effectively and they provide long-terffeets.
They have positive impact on students’ languagenieg. If students are educated about how they ldhou
learn, the learning doesn’t have a temporary efftictasts for a long time and students becomey full
autonomous.

All the interviewees stated that they encourage #iedents to develop their VLSs repertoires. dsw
evident that teachers use the VLSs so as to pravideodel for students to copy. The view of onehaf t
teachers can be seen in the following excerpt:

[Excerpt 2: T5]

Yes, | encourage my students to develop their vaeap strategy repertoires. | think that vocabulerywery
important. Especially in Main Course and Readindl§kocabulary is essential. | encourage my stisl¢o
keep diaries, use dictionaries and read their édutiging dictionaries- just to make learning fue¢ammend
playing the game, fortunetelling- it is my own apgech, | support their using vocabulary notebookistéll
them to group the words and use the words in seesewith parts of speech. | try to encourage théestts to
use a number of strategies, actually; picturessgjng the meaning from context, dictionaries, ftasts,
translation, media so on. | think the level is imipot in determining strategies. If the level ig theginning
level, | want them to label the real objects. Iisiadvanced level, | suggest using flash cardsamslation. |
recommend them to listen to English songs, watchiespeven with Turkish subtitles. In my opinioisteéning
is very important as a source of input. | encoumagestudents to listen to the radio or native spesko learn
vocabulary. Moreover, | urge them to develop tem strategies.

Teachers certainly devote their time to VLSs dutimgir courses. In Reading and Writing-Language

Skills- and Main Course, they almost always reeNtSs. However, they reported that they seldomotiev
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time to VLSs in grammar courses due to the natfirhe course. This fact was reflected in one teeshe
comment as:

[Excerpt 3: T1]

| do not devote much time to VLSs if | have a graanfesson. The only strategy | use in a grammanoless
translation. However, if | teach skills such asdieg and writing or listening or follow a coursediq | try to
employ VLSs during my lessons.

Teachers reinforce strategies while presenting thssons after the feedback session. They foumd th
feedback session instructive and satisfying. ThHeviitng comment was made by one of the teachers:

[Excerpt 4: T4]

Yes, | reinforce strategies during my lessons. it feedback session, | emphasize that studentdearn
vocabulary in a group. | try to make them underdtdrat repetition is very helpful-both oral and ttem, of
course.

Teachers believe that interested students tryeéoillsSs and they attempt to overcome their problems
using these strategies. If students continue tdyssystematically, problems will be resolved tharks
strategies.

[Excerpt 5: T6]
If the students are eager and enthusiastic, timelydiiitable strategies, adapt them into their lagrtives and
overcome their problems. The key word is ‘beingiiested or involved'.

Teachers encourage their students to apply VLShein own. They believe mere explanation is not
enough. Implementation is more important than iripgiknowledge. Besides, language learning is ooy
process and students will keep learning themse@es.of the teachers remarked:

[Excerpt 6: T2]

| try to encourage my students to apply VLS on rtt@vn, but students’ departments and interests play
important roles. The students who continue to ldamglish at their departments care about stratedies
strategy is the vehicle to succeed in languagailegrand some of the students know that strategesneans

to achieve their goals.

Teachers who use strategy training often becombusiatstic about their roles as facilitators of
classroom learning. Strategy training makes thementearner-oriented and more aware of their stdent
needs. Teachers also begin to scrutinize how tbaahing techniques relate (or fail to relatehirt students’
learning strategies and sometimes teachers cho@deet their instructional patterns as a resuftuath scrutiny
(Oxford et al., p.210).

Conclusion

The major concern of the present study was to eggloe impact of vocabulary strategies training on
vocabulary learning of the EFL students. As it whewn, the study group outperformed the controlgron
the vocabulary test. Thus, the strategy trainingmseto have contributed to the improvement of sttgle
vocabulary learning.

It has become increasingly apparent that “teacl@amers how to learn” is crucial as we seek toanak
the language classroom an effective milieu forreay. Wenden (1985) was among the first to aséett t
learner strategies are the key to learner autonamythat one of the most important goals of laggueaining
should be the facilitation of that autonomy. Teastwmn benefit from an understanding of what médasers
successful and unsuccessful, and establish in l#ss @ milieu for the realization of successfuhtsigies.
Teachers cannot always expect instant successatneffort since students often bring with them aiert
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preconceived notions of what “ought” to go on ia ttlassroom (Bialystok, 1985). Nevertheless, ofaresfto
teach students some “technical know-how about lotedkle a language” are well advised.

With interviews conducted after two academic yedrgas noticed that in the long run, the students
somehow benefited from the instruction and thegdttio use them in their further education. Theyewapre
aware of the strategy use. However, they demandect mstrategy instruction in their language courses
especially after preparatory school. This is pdsedibr departments where there are language coursbeir
program. Teachers could evaluate the course contkat terminology the students need and prepare
supplementary materials which contain strategidmetased.

In our study, it was also detected that studemtsrare familiar to vocabulary learning strategiéemw
compared to other skills because of the naturehefdassroom instruction. The schools should suppor
strategies for all skills to improve language lé=gn

Teachers were very receptive to VLSs. They saig trs® VLSs and encourage their students to use
VLSs in all their courses. Teachers declared in itlterviews that the course-books in which VLSs are
embedded should be preferred. According to thentzag VLSs enabled the learners to learn easilyfastd
However, good language learners are more conceahedt the strategies and they try to overcome their
problems via strategies. However, strategy resesudgests that less competent learners may imghane
skills through training in strategies evidenced impore successful learners (Carrell, Pharis & Liberto
1989). Moreover, Schmeck (1988; as cited in Cametllal., 1989) has suggested that “learning gfiege
training and research programs should routinelyughe individual difference measures to study arie ta
advantage of interactions between personal ate#baind the treatments used in training” (p. 17d)s |
important in VLSs instruction to consider individudifferences in terms of motivation level, gendself-
efficacy, career orientation, and the learning emunent (context) in which the learners are siafehe
researchers of this study could have considereskttigferences. Future studies may consider siyata@ming
in terms of individual differences.

Teachers stated that they should devote more tridEs and try to urge their students to devel@p th
repertoire of their strategies. Furthermore, theypt®d their students to implement the VLSs on thein since
they support learning to learn. Think aloud sessishowed that teachers want to conduct action ngsea
studies in their classrooms to explore their stt&lémprovement. However, teachers’ speech andmactiay
not overlap when they start to follow their intersgdlabus. They may ignore the strategy traininiger€fore,
teachers should be given support and training categfy training. Cohen (1998) suggests that ‘iviser
seminars provide the most extensive and efficieeams for training teachers for how to conduct tlogn
strategy training in the form of strategies basexruction’ (p.10). Seminar on strategy trainingsvgaggested
and the in-service training unit in the school dedito put it in their agenda.

Future studies may expand the vocabulary learsiragegy types since the use of technology keeps
climbing. There are recent studies on learning bolzay via mobile phones (Lu, 2008); electronictidicary
entities with animated pictures (Lew & Doroszewsk@09); online vocabulary games (Huyen & Nga, 2003;
Yip & Kwan, 2006), which all proved to be effective
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Genisletilmis Ozet
Her birey bilgiyi kendi gsiz perspektifinden algilar, siizer, saklar ve katityabanci dil gitimi s6z konusu
oldugunda bu durum zorluklari beraberinde getirir. Keitmlgisi cok yonli ve karmgek bir yapidir (Read,
200). Kelime bilmek sayisiz kelime bilgisi, kelimgpisi, edizimlilik ve dildizgesi bilgilerini gerektirir
(Nation, 2001). Dil @renenler, bu yilizden, kendi stratejilerini kullanmdlrumundadirlar. Sadece strateji
terimi degil, stil, teknik, taktik, bilin¢li olarak uygulanaislemler, pek cok agrmaci tarafindan, gencilerin
distince ve davraglarini tanimlamak ve yeni bilgiyi anlama, edinme karuma yollarini belirlemek icin
kullaniimistir (Wenden, 1987; Cook, 1991; Ellis, 1994; Bro®f00; Richards and Rogers, 2001). Yaiks80
yildir argtirmacilar dil @renim stratejileri izerinde cainaktadirlar (Chamot et al., 1999; O’ Malley and
Chamot, 1990; Oxford, 1990; Wenden and Rubin, 1987)
Oxford (1990) dil grenim stratejilerini ‘@renmeyi daha kolay, hizligkenceli, daha Gamsiz, daha etkili ve
aktarilabilir yapmak icin kilerin uyguladgl adimlar’ olarak tanimlarikinci dil grenim stratejilerini 6 ana
baslikta gruplandinir: (1) Bilisel, (2) Ust biksel, (3) Hafiza, (4) Telafi Edici, (5) Duysal ve (6) Sosyal
strateji. Ellis (1994) Oxford'un dilgrenim stratejilerinin siniflandirmasinin en anlla siniflandirma oldgunu
vurgular.
Kelimenin yabanci dil greniminin en 6énemli parcasi olgu disundldigiinden, kelime grenim stratejilerini
de gruplandirma ¢almalari yapiimaktadir. Gu ve Johson (1996) keligeetme stratejilerini iki ana bolime
ayirmslardir: Ustbilksel Duzenleme ve Bisel Stratejiler. Ustbijisel Diizenleme segici dikkati ve kendi
kendine bgatmayi icerir. Bilgsel Stratejiler, tahmini (gepive anlik bglam), s6zlik (anlama, agik s6zlik), not
alma (anlama yonelik ve kullanima yonelik), tekaamh (kelime listesi kullanmasitsel ve gorsel tekrar),
kodlama (carisim/ayrintiya girme, betimleme, kelime yapisini &alna, gorselgsitsel, semantik ve tgamsal
kodlama) ve aktivasyon stratejilerini icerir. Schimi1997), dger bir yandan, iki kategoriden bahseder:
Bulgulama ve Pekiirme Stratejileri.ilk olan yeni kelimenin anlamini kie yonelik belirleme ve sosyal
stratejileri, ikinci olan ise kelime ile kalasildiginda pekimek icin sosyal, hafiza, hilel, Ustbiljsel
stratejileri kapsamaktadir. Schmitt'in taksonongi8istratejiyi kapsar.
Ehrman; Leaver ve Oxford’a gore (2003) bir straf@) ikinci dil calsmasi ile anlam ifade ederse, (b)
ogrencinin @renmesekline, tercihine uyum gtarsa ve (c) grenci stratejiyi etkili kullanir, d@er stratejilerle
baglanti kurarsa faydal olur.
Bu calsmada, 0zellikle kelime stratejileri Gzerinde durultair, ¢clinkii cakmanin yapildil okulda @renciler
icin en blylk sorunlardan biri kelimezr@nimi ve kelimenin akilda kalmasinigamaktir. Kelime bilgisine
sahip olmak yabanci dilgéencilerinin kagilastiklari en zor durumlardan biridir ve az miktard&dlime ile
Ogrenciler idare ettiklerinde kelime bilgisinin 6nernkavramaktadirlar (Nyikos ve Fan, 2007). Bu Gkl
Ingilizceden etkilenmenin az olgu Tirkiye icin gecerlidir. Ayrica, g okulda dil gitiminde énem verilen
genellikle becerilerin birlgiriimis bir sekilde @retiimesi dgil, ayri ayri ele alinmasidir. Buna graen,
calsmada @rencilerin kelime @renim stratejilerine gier becerilere oranla daha tanidik @duortaya
¢cikmistir. Schmitt'e gore (1997) bu durumgréncilerin kelime bilgisinin 6neminin farkinda olsadan
kaynaklanmaktadir.
Bu calsma gagidaki argtirma sorularina cevap bulmayi amaclamaktadir:

1- Kelime &renim stratejileri Gizerine verilerg#im dgrencilerin kelime @renime faydali olmgimudur?
2- Egitim uzun vadede grencilerin kelime @renim stratejilerini kullanmalarini gamis midir?
3- Ogretmenler kelime grenim stratejilerine ne kadar aciktirlar?

Calsmaya Mersin Universitesi Yabanci Diller YiiksekoKatia Gsrenci olan 18-22 yaaralginda 70 denek
katiimistir. Ogrencilerden 33’0 kiz, 37’si erkekti. Caina grubunu olgturan 35 grenci, Tip, Muhendislik, ve
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Turizm bolumlerine kayith grenciler olup, bu grencilere derslerde kullanilan kitaba ve programiak
uygun 6zel aktivitelerle 10 haftalik kelimezrénme strateji kursu uygulangtir. Diger taraftan, Fizik ve
Psikoloji bolimlerinden okan kontrol grubumuz (n:35)herhangi biiten almamstir. Buna ek olarak, ayni
Universitesinin Yabanci Diller bolumiinden B@ilizce okutmani bu ¢aimada yer alngtir.

Oxford, Cohen ve Chi'nin (2002) Strateji Siklik Agtknin uyarlanmg sekli 6grencilerin kelime @grenme
strateji kullanimlarini anlamak icin ¢ghaya katilan tim grencilere verilmgtir. Ayrica calsmanin bainda
Ogrencilere kelime testi uygulangar. Bu sinavda farklgekillerde kelime sorulari mevcut olupsaamlaml,
zitanlamli, edizim, gruplama, kelime tlretme, 6n ek, son ekjnkelyapisi inceleme ve resimlastirme
bunlardan bazilandir. Ancakgiém 10 hafta boyunca sadece gala grubuna verilngtir. Calisma grubundaki
Ogrenciler kelime defteri tutma konusundasvi& edilmisler, sinif duvarlarina posterler asigmikelime
egitimine yonelik oyunlar oynanrgtir. Her iki grup kelime testini ¢gima sonunda tekrar algtr.

Okutmanlarin dgiincelerini anlamak icin onlara da bir anket uygmgiir. Toplantilarda bu anket sonuglari
degerlendirilmis ve tartgiimistir.

Calsmanin uzun vadede faydalarini gézlemlemek icginl anadan sonra 10géenci ile milakatlar yapildi, bu
gOrismeler kayit altina alinrgtir.

Calismanin sonunda kelimegtenme stratejilerinin fark yaragu ortaya ¢ikmygtir. Ogrencilerin aradan uzun
zaman gecmesine gmen @rendikleri ve uyguladiklari stratejileri kullandai, yeni strateji uyguladiklari
gorulmdstir. Ancak @renciler hazirlik gitimi sonrasinda da aldiklari yabanci dil dersléeirstrateji gitiminin
devam etmesini talep etgterdir. Strateji gitimi sonrasi strateji kullanma siglnin arttg da ortaya c¢ikngtir.
Hatta @rencilerin edindikleri bu stratejileri ger derslerini cajirken de kullandiklarini  sdylemeleri
sevindiricidir.

Ogretmenlerin strateji kullanimina yaklenlari da olumluydu. @rencilerini strateji kullaniminda geik
ettiklerini dile getirmglerdir. Kendi kullandiklari yéntemlerigiencilerle paylstiklarini séylemglerdir. Ancak
ogrencilerin bu tavsiyeleri dinlediklerini amai#min bir pargasi olarak gérmedikleri siirece knHzadiklari
dile getirilmigtir. SOyle ki, calsma grubunda uygulanan pek ¢ok yontemin aslindakitgretmen tarafindan
siniflarda kullanildgl ve @rencilere tavsiye edildi, ancak @rencilerin bu yontemleri belli bir sire ve
ihtiyaclari old@gu zaman kullandiklari, ger zamanlarda dikkate almadiklari séylegtini Strateji kullaniminin
programa ve kullanilan ders materyallerine entegitnesinin uygunlgu vurgulanmstir.
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