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Development Study for Absenteeism Attitude Scale

Devamsizhik Tutum Olcegi Gelistirme Calismasi

Hatice Gonca USTAX*, Celal Teyyar UGURLU**, Ahmet Salih SIMSEK***

Abstract: The main purpose of this study, to determine the attitude to absenteeism among university
students, is to develop a measurement tool with a high degree of validity and reliability. Data were
collected from 1691 students (239 for pre-application 702 for EFA, 750 for CFA) for psychometric
properties of the AAS (Absenteeism Attitude Scale) which developed the scope of the research. For
selection of students in the research group, a maximum diversity sampling method was used. As a result
of the analysis, the AAS (19-item) was found to have a three-dimensional structure with seven
components. These dimensions were; Neccesity, Obligation, and Responsibility. According to the results
of EFA, explained variance of the AAS was 53.97%. In the analysis for the three factors; it was observed
that the first factor’s contribution to the common variance was 18.51%, the second’s was 17.88%, and the
third’s was 17.58%. On the other hand according to the results of second-order CFA, the goodness of fit
index of the model was found to be high (RMSEA: 0.06 SRMR: 0.046, AGFI:0.91, NFI: 0.97, CFI: 0.98).
The Cronbach alpha value for the reliability of the AAS was found to be .91 and the Guttman Split Half
value was found to be .88.
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Oz: Bu galismanin amaci iiniversite dgrencilerinin devamsizhik tutumlarmi ortaya koyacak bir dlgek
gelistirmek ve gegerlik, giivenirlik ¢aligmalarini yapmaktir. Devamsizlik Tutum Olgegi (DTO)’nin
psikometrik &zelliklerini saglamak amaci ile 1.691 bireyden veri toplanmistir (6n uygulama igin 239,
AFA igin 702, DFA igin 750). Orneklem seciminde maksimum cesitlilik yontemi kullamlmistir. DTO (19
madde), Gereklilik, Zorunluluk ve Sorumluluk olmak iizere ii¢ alt boyuttan olusmaktadir. AFA
sonuglarina gére DTO tarafindan agiklanan toplam varyans oram %53.97°dir. Gereklilik alt boyutu
toplam varyansin %18.51ini, sorumluluk alt boyutu toplam varyansin %17.88’ini ve Zorunluluk alt
boyutu toplam varyansin %17.582ini agiklamaktadir. DFA sonuglarina gére uyum iyiligi degerleri de
(RMSEA: 0,06 SRMR: 0,046, AGFI:0,91, NFI: 0,97, CFI: 0,98) yiiksek bulunmustur. DTO’nin Cronbach
alfa gilivenirlik katsayisi .91 ve Guttman yar1 testler katsayisi .88 olarak yiiksek giivenirlige sahip oldugu
gozlenmistir.

Anahtar sozciikler: Devamsizlik, 6lgek gelistirme, tutum

Introduction

Absence is described as a situation of students’ being at school intermittently or never coming
to school (Kiigiiksiileymanoglu, 2007 Silah, 2003); not attending school (Reid, 2006). While the
question “What is absence?” is described as “truancy, not attending the classes regularly”
(Kearney and Silverman , 1990; Ozkanal & Arikan, 2011). Reid (2010) describes it as
suspension from school due to any reasons, breaking school or truancy (Gomleksiz & Ozdas,
2013). In another description, “absence is described as an individual’s (who won the title
‘student’ on condition of being enrolled in any school) not attending school and course activities
intermittently, or consistently” (MEM, 2013). Absence is considered as a significant factor that

*Yrd. Dog. Dr., Cumhuriyet Universitesi, Egitim Fakiiltesi, Sivas-Turkiye, e-posta:goncausta@gmail.com
**Dog, Dr., Cumhuriyet Universitesi, Egitim Fakiiltesi, Sivas-Turkiye, e-
posta:cugurlu@cumhuriyet.edu.tr

***Ars. Gor., Cumhuriyet Universitesi, Egitim Fakiiltesi, Sivas-Tirkiye, e-
posta:asalihsimsek@gmail.com

Gonderi Tarihi: 25.12.2014 - Kabul Tarihi: 13.04.2016

Mersin Universitesi Egitim Fakiiltesi Dergisi - Mersin University Journal of the Faculty of Education


http://dx.doi.org/10.17860/efd.87915

Development Study for Absence Attitude Scale

affects the efficiency associated with discontentment with a current situation (Oriicii & Kaplan,
2001). Absence may result in academic problems and being swept away from school, etc. The
premises of absence attitudes may include such factors as family, peers and friends, and social
environment (Dube & Orpinas, 2009; Hammonn, Ali, Fendler, Dolan & Donavan, 2000).

Some students do not / cannot continue their education due to reasons such as not
having enthusiasm for education and a reluctance to attend school, or complicated situations
(Yilmaz, 2011). Altinkurt (2008) has claimed that students’ academic successes have a reverse
effect on absence; that students’ absence can be related to various reasons; that absence is a
students’ attitude resulting from several physical, psychological and social factors. Hammonn et
al. (2000) have pointed out the importance of hand hygiene to reduce illnesses and accordingly
to reduce absence. Ingul, Kldcner, Silverman and Nordhal (2012) have dealt with risk factors
for absence regarding personal, psychological, parental, school and environment factors. Also in
different studies, anxiety, stress, depression and risky behaviors are accepted as symptoms of
absence (Chou, Ho, Chen & Chen, 2006; Dube & Orpinas, 2009; Kearney, 2002).

According to Yasar and Balkis (2004), “students’ absence from school affects their
success negatively”. According to Teixeria (2013), in studies carried on university students, it
was observed that the absence rate has increased to 40% from 18.5% and even in some courses
to 70% and absence was expressed as a major problem. Eaton, Brener and Kann (2008) have
reported that 9% of the students enrolled in schools in different countries do not continue their
school and in some countries this rate has increased to 30%.

Absence can be explained as being attributed to various reasons. In addition to reasons
for absence, students’ attitudes towards absence can play a significant role in explaining absence
events. Students’ attitudes towards absence can be considered as a significant premise which
affects their absenteeism behaviors. Students’ attitudes associated with absence can be their
absence predictors. Adigiizel and Karadas (2013) have described views which claim that the
attitudes towards school for students having less absence than those having more absence are
more positive. While students’ absence reduces courses’ efficiency, it affects students’
analytical thinking skills negatively as well. Students’ continuation in courses can be considered
as a factor to increase the efficiency of the courses. According to Kagitgibasi (2013), attitude is
a tendency attributed to an individual; and to Robbins (1994), it is an intention to behave in a
certain way toward people or events in a positive or negative manner. Attitudes generally
consist of cognitive, affective and behavioral factors. The attitudes of students towards absence
can be the determiner of the absence act.

Absence may come about depending on various reasons. These reasons may become
chronic in time. It can be said that student attitudes have effects on absences becoming chronic.
Because the relation between attitude and behavior proves that absence attitudes may be
affected by different behaviors, it is possible to discuss the existence of a relation between
attitude and absence. Attitude towards school, instructors, and courses may determine absence
attitudes. Yildirim and Dénmez (2008) pay attention to some precautions such as giving place to
various activities in classes to maintain students’ attendance at courses, providing a class for
students to spend most of their time in, and enriching the courses with activities. According to
Balfanz and Byrnes (2012), students need to attend school activities to be successful. Being at
school is accepted as a factor to increase school success. Especially, there is a positive relation
between maths success and continuation at school. When considered in general, it can be seen
that there is a negative relation between school success and absence.

The level of attitudes associated with university students’ absence from courses may
have a significant effect on explaining absence behaviors. So, what may be focused upon is to
determine absence attitudes of university students and to increase their attendance at courses by
changing these attitudes. For this reason, it has been a must to develop an absenteeism attitude
scale in order to determine attitudes of university students towards absence.
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This study aims to develop an absenteeism attitude scale in order to determine attitudes
of university students towards absence and to conduct validity and reliability studies of this
scale.

Method
This is a study to develop an absenteeism attitude scale in order to determine attitudes of
university students towards absence. The steps followed in the process are summarized in
Figure 1.

Getting the Students’

= Creating Getting
Optinian > Iterm > Experts
And Poal Opininon
Review Literature
The Lastest Apllication Main &pllication Pre-apllication
And And And
< «—
CRA&, EF& EF&
(750 Students) (702 Students) (239 Students)

Figure 1. The steps followed in the process

Participants
The study group reached a total of 1691 students. These students are students in the 2013-2014
academic year at the Cumhuriyet University.

In the first step of the study to develop a scale, an absenteeism attitude scale pre-
application form was applied to 239 students who have similar characteristics to the sample. In
addition an emphasis was placed on the fact that the number of participants should be more than
the number of items in the scale development studies (Cohen, Monion & Morrison, 2007), it is
expressed that the number of participants should be at least five times greater than the number
of items (Tabachnick & Field, 2007; Tavsancil, 2002). In this study, there were 25 items at the
first step of the pre-application stage. Thus, the scale was considered suitable to be carried out
through the data collected from 239 students.

In the second step of the study, the main application was applied to 702 students. In line
with the data collected, exploratory factor analysis was conducted and according to the analysis
results, 750 students were applied one more time in order to do a confirmatory factor analysis.

The development of the data collection tool

Writing of the item and creating a test form. In order to develop a measurement too oriented to
an absenteeism attitude scale, the first step based on Simsek, Usta, Ugurlu and Kog’s (2014)
study is to focus on students’ views about absence within the scope of qualitative research. As a
result of the students’ views and the literature review, a 52-item form was prepared. Some items
have been changed, omitted, or new items added by taking experts’ views regarding
appropriateness, comprehensibility, and representability of the items. The views of experts
regarding the 52 items in the pool were obtained by applying to an Education Management and
Control Expert, a Psychological Counselling and Guidance Expert and two Measurement and
Evaluation Experts. A 25-item draft scale was created as a result of this advice. A five-point
Likert grading scale was used in the study. The options corresponding to the items and point
responses were edited as follows; 5=Exactly Agree, 4=Agree, 3=Undecided, 2=Don’t Agree,
1=Exactly Disagree.

Data analysis and collection procedures
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After the data entry process was completed, it was controlled whether or not there were any
incorrect data entries by creating a frequency table. While editing the data, missing data was
paid great attention as it could cause bias (Erkus, 2012, p.63). Additionally, extreme values
were controlled for each item by being converted into Z-points. After that, the items having
negative meaning in the scale were applied reverse decoding.

Pre-application data analysis

The test form was applied to applicants in the 2013 Spring Term at university with the purpose
of the study being explained. Application duration was about 20 minutes. Scale factors were
determined by doing an Exploratory Factor Analysis (EFA) for the data collected by pre-
application. The items having less discrepancy than .10 factor load value (4 and 14 numbered-
items) which is accepted as a cyclical factor of the scale were omitted from the scale. The main
application was applied as a 23-item and a three-factor structure.

Validity and reliability analysis

Exploratory Factor Analysis was applied using SPSS 18 for the construct validity of the scale by
controlling assumptions. Then, Confirmatory Factor Analysis (CFA) was applied using LISREL
8.7 to examine the accuracy of sub-dimensions obtained by the Exploratory Factor Analysis and
concordance indices were interpreted. Of internal consistency coefficients, Cronbach’s alpha
and the Split Half Test reliability coefficients were utilized to determine the reliability of all the
scale and each of its sub-dimensions and it was controlled whether they are over .70 or not.

Findings

The findings obtained associated with the validity and reliability of the Absenteeism ttitude
Scale (AAS) were presented under two main titles, as The Validity of Measurement Tool and
The Reliability of Measurement Tool respectively.

The Validity of Measurement Tool

Among the types of content validity, construct validity and criteria validity; the suitability
validity was examined to determine the validity of the Absenteeism Attitude Scale (AAS).
Content Validity. The views of experts regarding the 52-item form constructed in line with the
review of the literature and students’ views to reveal the content validity of the Absenteeism
Attitude Scale were taken. According to the results of the experts” views, it was determined that
25 of the 52 items were in accordance with the content.

Construct Validity. In order to present the proof of construct validity of the measurement tool,
firstly, Exploratory Factor Analysis and then Confirmatory Factor Analysis were applied to the
form edited according to EFA results.

Exploratory Factor Analysis (EFA)

Before Exploratory Factor Analysis was done according to the main application, the Kaiser-
Meyer-Olkun (KMO) and Bartlett tests were applied to examine the suitability of the sample to
be factorised. The KMO value is higher than .60 for the factor analysis given, and the Bartlett
test is meaningful, proving that the data is in accordance with the factor analysis (Blyikoztirk,
2007; Kalayc1, 2010). As a result of analysis, it was proved that the KMO value is .94, and
Bartlett globosity test results (X271 = 5425.036; p< .01) are meaningful. These results prove
that model data accordance is maintained. In other words, it proves that the data is in accordance
with the factor analysis.

The 23-item and three-factor scale designed at the end of the pre-application was
applied to 702 students and analysis was conducted in line with the data collected by
Exploratory Factor Analysis. A maximum variability (Varimax) technique was used as the
factorising method in the analysis. As a result of the analysis, it was observed that the three-
dimensional commonalities related to the items are between .37 and .67. It is accepted that the
common variance being close to 1.00 will increase the total variance explained for the model.
The item numbered 2 has been omitted from the analysis according to common factor variances
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(for item 2 factor variance is below .30). As a result of this analysis, item factor load values
were counted. According to Blyukézturk (2007), if there is a cluster constituted by items which
have a high level relation with a factor, this finding means that these items together measure a
term-structure. So, the factor load value being 0.30 or higher is accepted as a good
measurement. Besides, it is suggested that the difference between the highest value of an item in
factors and the highest load value after that value should be .10. By taking all these into
consideration, the scale has been reduced to 19 items respectively by omitting the items
numbered 7, 18 and 8. As a result of analysis, a scree plot was applied for the 19 items under
three factors according to pre-application results.

Scree Plot

Eigenvalue

— T T T T T T T T T T T T T T T T T T T
T2 3 & 5 6 7 & 5 10 11 12 13 14 15 16 17 18 19 20
Component Number

Figure2.Factor Analysis Line Chart

As seen from the breaking points in the line chart given in Figure 2 it is suitable that the
scale is described as being clustered in a three-factor structure.
The total variance explained by the structure coming out as three-dimensional is 53.97%. In the
analysis for the three factors; it was observed that the first factor’s contribution to the common
variance was 18.51%, the second’s was 17.88%, and the third’s was 17.58%. It was also
observed that the first factor’s factor load value was between .78 and .48, the second was
between .77 and .49, and the third between .77 and .49. In multi-factor patterns, the calculation
of common factor variance is significant. Accordingly, the lowest value of common factor
variances (h?) was .37. The common factor variance’s being less than .20 proves the existence
of heterogeneousness among the variables.

Tablel. AAS Exploratory Factor Analysis

Common
Factor Load Values After Converting Factor item-Total
Items Load Variance(h?) Correlation
Value - — —
Necessity ~ Obligation  Responsibility

Derse devamin basariyl .67 48 47 .66
arttirdigim
diigiiniiyorum.
Derslere devam ettigimde .77 .62 .65 .60
kendimi iyi hissederim.
Derse girmeyi seviyorum. .63 .52 46 .58
Onemli bir sorunum .63 .78 .66 .64
yoksa derse devam
ederim.
Her firsatta devamsizhik .52 .70 .55 .65
yaparim.
Kendimi surekli 57 .68 .53 48
devamsizlik yapan biri
olarak diisiinemiyorum.
Devamsizhi@in egitimin .57 49 37 75

kalitesini diisiirdiigiine
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inaniyorum.

Derse devam etmemenin .63 57 .50
tembellik oldugunu

diisiiniiyorum.

Derslere devam .63 12 .59

etmedigim zaman
sucluluk duyarim.

Devamsizlik yaptigimda .54 72 .54
kontrolii kaybettigimi

hissederim.

Derslere devam etmemek .64 71 .59

bende okuldan
uzaklasma hissi yaratir.

Derslere devam etmemeyi .67 77 .67
kendime
yakistiramiyorum.

Derslere devam etmek .60 49 .40
planh yasamanin bir
pargasidir.

Teorik dersler icin devam 46 .53 37
zorunlulugu gereksizdir.

Devam zorunlulugunu .66 .56 .50
dogru buluyorum.

Devam zorunlulugunu .60 a7 .63
gereksiz buluyorum.

Zorla derse devam etmek .54 a7 .60
beni rahatsiz ediyor.

Elimde olsa devamsizhik g7 .62 .65
hakkim arttiririm.

imkanim olsa devam 73 .53 .56
zorunlulugunu

kaldiririm.

Explained Factorl 1851 Factor2 17.88 Factor 3 17.58

variance

The validity coefficients of the items are counted with item-correlation values. The
results related to these values are shown in Table 1. It is seen that the correlation coefficients of
the items change between .48 and .76. According to these values, the values between .30 and .70
are accepted as medium-level; the values between .70 and 1.00 are accepted as high-level
(Buytkoztirk, 2007, p.32). According to these value gaps, it is seen that the total test points of
all the items in the scale have shown a meaningful relation at medium and high levels (p=.001).
In other words, each of the items shows a high and medium relation with the whole test. This
proves that the items and measured properties are similar to the test and measured properties,
and that the items have validity.

The Finding of Factor Correlation
The correlation between the lower most dimensions determined as a result of Exploratory and
Confirmatory Factor Analysis is shown in Table 2.

Table 2 Correlations Between Factor Points

Factor Necessity Obligation Responsibility
Necessity 1

Obligation B61** 1

Responsibility B67** B1** 1

Total .85** 86** .88**
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**
p< .01
According to the results in Table 2, there is a correlation at a high level (> .70) between
the necessity, obligation and responsibility dimensions of the scale and scale’s total points.

Confirmatory Factor Analysis (CFA)

In order to test the validity of the factor coming out as a result of the Exploratory Factor
Analysis, the data whose assumptions were maintained were applied a second level
Confirmatory Factor Analysis (CFA). In the evaluation of the model, firstly, the meaningfulness
of t-values for each item which takes place for the factors in question were examined, and as a
result of this evaluation, it was observed that all the items under related factors were
meaningful. Secondly, when standard factor load values of each item were examined, it was
seen that standard factor load value must be .30 and over. Finally, model accordance indices are
presented in Table 3.

Table 3. EFA Results of AAS

Accordance Index Acceptable Limit CFA Results
X2 510.86
sd 149
Xz?/sd Must be below 4 3.43
RMSEA (Root Mean Square Error of b/w=.050 and = .080 0.06
Approximation)
SRMR (Standardized Root Mean Square b/w=.050 and = .080 0.046
Residual)
CFI (Comparative Fit Index) =.95 and over .98
NFI (Normed Fit Index) =.90 and over 97
RFI (Relative Fit Index) =.90 and over .96
IFI (Incremental Fit Index) =.90 and over .98
AGFI (Adjusted Goodness of Fit Index) = .85 and over 91

When the values counted related to accordance indices are compared with acceptable
gaps (Cokluk, Sekercioglu & Buylkozturk, 2010; Secer, 2013), it is seen that CFA results of
AAS are within acceptable limits of accordance values. In the model, it may be seen that the
value of X?is 510.86, df=149 p= 0.00, X ?/df=3.43. Of other variables, RMSEA which were
examined together with X 2 value’s being meaningful at .06. According to these results, it can be
said that the related items represent the determined factors. The standard load value for each
item is shown in Figure 3.
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Figure 3.Confirmatory Factor Analysis of AAS

Accordingly, Attitude which is a high level (second level) suppressive variable explains

the variables Necessity, Responsibility and Obligation. It is seen that the sequence of the
relation between second level variables and the attitude variable includes; Necessity, Obligation
and Responsibility.
Criteria Based Validity. Suitability validity of the 19-item and three-dimensional absenteeism
attitude scale whose structure validity is tested and confirmed by CFA was tested. Therefore,
regression values between total absence attitude points and weekly absence hour variables
obtained from 750 students were accounted for. In a basic linear regression model, the total
attitude point is a dependent variable, and weekly absence number is an independent variable.
The standardized regression coefficient (correlation) obtained from the analysis of this model is
-.304. According to this result, as long as the weekly absence number increases, positive attitude
associated with absence increases as well. In other words, the attitude points are in accordance
with the absence number. This expresses the suitability validity of the attitude scale related to
absence.

The Reliability of the Measurement Tool
Cronbach’s alpha values of the whole scale and its sub-dimensions for reliability analysis were
related to AAS. These values are shown in Table 4.

Table 4.Values of the Whole Scale and Its Sub-dimensions for Reliability Analysis Related to

AAS
Factor Cronbach’s Alpha Guttman Split Half Spearman Brown
Study 1 Study 2 Study 1 Study 2 Study 1 Study 2
Necessity .76 81 - - - -
Obligation .82 .84 - - - -
Responsibility .80 81 - - - -
Total 91 91 .86 .88 .87 .88

It was observed that the result is over .70, when the results for the reliability of AAS are
accounted separately in samples used for both EFA and CFA. This proves that the scale and its
sub-dimensions have a high reliability.

Discussion
It is regarded as important to describe the attitudes of students towards absence behaviors during
educational processes in respect to ensuring their attendance in that process. It can enable
prediction of individual’s behaviors such as loyalty, belonging, caring towards an object, an
event, a situation and a phenomenon. Therefore, having information about the attitudes of
university students towards absence will be a guiding spirit for teachers in respect to their active
attendance to the educational process and benefitting from that process. In line with this
purpose, it is considered useful to have a study to develop a scale which aims to reveal the
attitudes of students towards absence behavior. For this purpose, an item pool which reveals the
attitudes of students towards absence from courses was constructed. In line with experts’ views,
the items in the item pool was necessarily edited and the pre-application of the absenteeism
attitude scale was done. As a result of the pre-application, the items with low factor loads and
cyclical items were omitted from the scale and the Exploratory Factor Analysis was done to
determine the factor structure for the scale. After that, Confirmatory Factor Analysis was done
to examine the structure constituted by the Exploratory Factor Analysis.

The factor structure of the AAS was described as three-dimensional. These dimensions
were named by considering the common qualities of the meanings that the items express.
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Accordingly, the AAS was named as dimensions of Necessity, Responsibility and Obligation.
The total variance of the structure coming out as three-dimensional was 53.97%. In the analysis
for the three factors; it was observed that the first factor’s contribution to the common variance
was 18.51%, the second was 17.88%, and the third was 17.58%. It was also observed that the
first factor’s factor load value was between .78 and .48, the second between .77 and .49, and the
third between .77 and .49. It was seen that the correlation coefficients of the items in the scale
change between .52 and .76. This situation suggests that there is a high level of relation between
the attitude desired to be observed with the scale by related items and the attitude related to
absence. This indicates the meaningfulness at a medium and high level between the total test
points of the whole items in the test.

When the values counted related to accordance indices are compared with acceptable
gaps, it was seen that CFA results of AAS are within acceptable limits of accordance values.

As a result of Confirmatory Factor Analysis of the last stage in relation to the
Absenteeism Attitude Scale, it was seen that the acceptable gaps relating to CFA accordance
indices were within acceptable limits. Of other variables, RMSEA which was examined together
with X2 value’s meaningfulness was seen to be .06. At the same time, it was observed that the
correlation values between total scale points and the sub-dimensions Necessity, Responsibility
and Obligation were 0.96, 0.74, and 0.92 respectively. The evaluations done as a result of the
CFA confirms that the accordance of model-data is acceptable, and the sub-dimensions
“Necessity, Responsibility and Obligation” which are described by Exploratory Factor Analysis
were explained by related items. In other words, the Control Attitude Scale consists of the sub-
dimensions Necessity, Responsibility and Obligation and the related items provide that
structure. Also, the relation order of these three dimensions towards absence is; Necessity,
Obligation and Responsibility.

In reliability analysis related to the scale, it was observed that reliability had a high
value, over .86 in total points and in all of the sub-dimensions. It is important to maintain active
student attendance in the educational process. So, it is regarded as important to determine the
attitudes of students towards absence. This study aims to develop an absence attitude scale
whose validity and reliability is confirmed. When it is considered that the attitudes predict the
actions, the attitudes related to control actions can be expected to be explanatory regarding the
control processes running quality. For this reason, it can be said that the Absenteeism Attitude
Scale is a scale which can be used to measure the attitudes of university students towards
absence and has validity and reliability.
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Uzun 6z

Giris

Devamsizlik, o6grencilerin okula aralikli gelme veya hic gelmeme (Silah, 2003;
Kiiciiksiileymanoglu, 1997) okulda bulunmama (Reid, 2006) durumu olarak tanimlanmaktadir.
Bir bagka tanimda ise “devamsizlik, herhangi bir okula kayitli olmak suretiyle “6grenci” sifatini
kazanmis bireyin, okul ve ders faaliyetlerine aralikli ve siirekli olarak katilmamasidir” (Milli
Egitim Midirligii [MEM], 2013). Okula devamsizlik akademik problemler ve okul digina
itilme gibi sonuglar dogurabilir. Devamsizlik davramslarimin 6nciilii aile, akran ve arkadas,
sosyal cevre gibi faktorler olabilir (Hammonn, Ali, Fendler, Dolan ve Donava (2000; Dube ve
Orpinas, 2009). Ogrencilerden bazisinin dgrenim isteginin olmayisi ve okula karsi isteksizligi
ya da engel durumlar1 gibi nedenlerden dolay1 da &grenciler okula devam etmemekte ya da
edememektedirler (Yilmaz, 2011). Altinkurt’a gore (2008) 6grencilerin akademik basarilarinin
ogrenci devamsizliklarini ters yonde etkilediginive 6grenci devamsizliklar1 farkli nedenlere
baglanabilecegini, okula devamsizligin fiziksel, psikolojik ve toplumsal birgok etmenden
kaynaklanabilen bir 6grenci davramist oldugunu ifade etmistir. Okula devamsizlik farkli
nedenlere dayandirilarak agiklanabilir. Ancak devamsizliga iliskin nedenlerin yami sira
ogrencilerin devamsizliga iliskin tutumlar1 devamsizlik davraniglarini agiklamada 6nemli bir
yere sahip olabilir. Ogrencilerin devamsizlik davramislarma iliskin tutumlar1 onlarin
davranislarini etkileyen &nemli bir 6ncel olarak kabul edilebilir. Universite dgrencilerinin
derslere devamsizliga iliskin tutumlarinin diizeyi devamsizlik davraniglarini agiklamada énemli
bir etkiye sahip olabilir. Universite 6grencilerinin devamsizlik tutumlarini belirlemek, tutumlar:
degistirerek Ogrencilerin derslere devam davramislarini artirmak amaclanabilir. Bu nedenle
Universite 6grencilerinin devamsizliga iliskin tutumlarinin belirlenmesine yonelik devamsizlik
tutum Ol¢eginin gelistirilmesine gerek duyulmustur.

Yontem
Bu arastirmanin tiirii, tiniversite 6grencilerinin devamsizliga iliskin tutumlarini ortaya koymak
amaciyla bir 6lgek gelistirme ¢alismasi oldugundan uygulamali arastirmadir.

Calisma grubu

Bu ¢alismada 6n uygulama i¢in baslangicta 25 madde yer almaktadir. Bu nedenle 6l¢egim 239
ogrenciden elde edilen veriler iizerinden gergeklestirilmesi uygun goriilmiistiir. Arastirmanin
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ikinci adiminda esas uygulama icin dlgek 702 G6grenciye uygulanmistir. Elde edilen veriler
dogrultusunda agimlayici faktor analizi yapilmis ve acimlayici faktor analizi sonuglarma gore
750 6grenciye dogrulayici faktor analiz yapmak i¢in tekrar uygulanmustir.

Veri toplama aracinin gelistirmesi

Devamsizlik tutum 6lgegine yonelik bir 6lgme aract gelistirmek amaciyla oncelikle Cumhuriyet
Universitesi 6grencilerinden nitel arastirma kapsaminda devamsizliga iliskin goriisleri
almmustir. Goriisler ve alanyazin taramasi sonucu 52 maddelik taslak form olusturulmustur. Bu
form igin 6ncelikle uzman goriisii alinarak bazi maddeler elenmistir. Olusturulan deneme formu
ogrenci grubuna gerekli eksiklikleri gorebilmek adina uygulannustir. On uygulama verilerine
gore AFA analiz sonuglar1 elde edilmistir. Bu sonuclar dogrultusunda gerekli diizeltmeler
yapilarak dlgege nihai hali verilmistir. Esas form yeniden dgrenci grubuna uygulanarak AFA
sonuglari ile kontrol edilmis ve belirlenen bu yapinin dogrulanip dogrulanmadigini sinamak igin
yeniden uygulanarak DFA sonuglar1 elde edilmistir.

Verilerin analizi

Veri girisi islemi tamamlandiktan sonra yanlis veri girisi olup olmadigi frekans tablosu
olusturularak veri grubunda kayip veri, u¢ deger olup olmadigi kontrol edilmistir. Daha sonra
dlcekte yer alan olumsuz anlam iceren maddelere ters kodlama yapilmistir. On uygulama ile
elde edilen verilere Agimlayict Faktor Analizi yapilarak asil uygulama 23 madde ve ii¢ faktorlii
bir yap1 olarak uygulanmustir.

Olgegin yap1 gegerligi i¢in uygulanan agimlayici faktor analizi sonucu elde edilen alt
boyutlarin dogrulugunu sinamak i¢in ise dogrulayic1 faktor analizi yapilarak uyum indeksleri
yorumlanmustir. Tiim Olgegin ve her bir alt boyutun giivenirligi i¢in i¢ tutarlik katsayilarindan
Cronbach’s Alpha ve iki yar1 test giivenirlik katsayilar1 hesaplanmustir.

Bulgular ve tartisma

DTO’nin faktdr yapist iic boyutlu olarak tamimlanmustir. Bu boyutlar maddelerin ifade ettigi
anlamlarin ortak nitelikleri dikkate alinarak adlandirilmistir. Buna goére Devamsizlik Tutum
Olgegi; Gereklilik, Sorumluluk ve Zorunluluk boyutlart olarak adlandirilmistir. Ug boyutlu
olarak ortaya ¢ikan yapmin acikladigi toplam varyans % 53.97°dir. Ug faktdr igin yapilan
analizde; birinci faktoriin %18.51, ikinci faktoriin % 17.88, tiglincii faktoriin % 17.58 oraninda
ortak varyansa katki sagladiklar1 goriilmiistiir. Birinci faktoriin faktor yiik degerleri .78 ile .48
arasinda; ikinci faktoriin .77 ile .49 arasinda; iciincii faktoriin .77 ile .49 arasinda oldugu
gdzlenmistir. Olgekte yer alan maddelerin korelasyon katsayilarinin .52 ile .76 arasinda degistigi
goriilmektedir. Bu durum ilgili maddelerin 6l¢ek ile gdzlenmek istenen devamsizliga iliskin
tutumla yiiksek diizeyde iligki oldugunu ifade etmektedir. Ayrica dlgekte yer alan maddelerin
tamaminin toplam test puanlari ile orta ve yiiksek diizeyde anlamliligina isaret etmektedir.

Devamsizlik Tutum Olgegine iliskin son asamada yapilan Dogrulayict Faktor Analiz
sonucunda DFA uyum indekslerine iliskin kabul edilebilir araliklarin sinirlar icerisinde oldugu
goriilmektedir. Modelde X2 degerinin anlamli olmasi ile birlikte incelenen diger uyum
degerlerinden RMSEA degerinin .06 oldugu goriilmiistiir. Ayn1 zamanda 6l¢ek toplam puanlari
ile alt boyutlar arasindaki korelasyon degerlerinin de Gereklilik, Sorumluluk ve Zorunluluk alt
boyutlar1 i¢in sirasiyla, 0.96, 0.74, 0.92 oldugu goriilmiistiir. DFA analizi sonucu yapilan bu
degerlendirmeler model-veri uyumunun kabul edilebilir oldugunu ve agimlayici faktér analizi
ile tanimlanan “Gereklilik, Sorumluluk ve Zorunluluk” alt boyutlarinin ilgili maddelerce
agiklandigi dogrulanmugtir.  Yani Denetim Tutum Olgegi “Gereklilik, Sorumluluk ve
Zorunluluk™ alt boyutlarindan olusmaktadir ve ilgili maddeler bu yapiy1 saglamaktadir. Ayrica
bu ii¢ alt boyutun devamsizliga iliskin tutumla iliski sirasi1 “Gereklilik, Zorunluluk ve
Sorumluluk” seklindedir.
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