KEFAD

http://kefad.ahievran.edu.tr

KEFAD Cilt 23, Say1 2, Agustos, 2022

Ahi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi

ISSN: 2147 - 1037

The Comparative Examination of the Countries that Have Become
Successful TIMSS and PISA and the Turkish Teacher Training

Systems

Mehmet Arif Ozerbas
Beyza Nur Safi

Article Information

Abstract

@ CrossMark

DOI: 10.29299/kefad.898782

Received:  17.03.2021
Revised: 01.07.2022
Accepted:  26.07.2022
Keywords:

Teacher,

Teacher Training System,

TIMSS,
PISA,

Comparative Education

The comparison criterion of the study; teacher training system. In the study, teacher
training systems of countries (England, Japan, Norway, Finland, Singapore and Russia)
that were successful according to the results of international TIMSS and PISA exams,
together with Turkey, were examined. The study was carried out in accordance with
the holistic multiple case study design, one of the qualitative research designs. In line
with the data, the teacher Training systems of Turkey, England, Japan, Norway,
Finland, Singapore and Russia were examined and similarities and differences were
revealed. Central exams are taken as a basis in the selection and placement of the
teacher training program in Turkey. It has been seen that countries that are successful
in TIMSS and PISA include physical, academic and skill-oriented interviews in
addition to the central exam in their teacher selection in their education systems.
Successful countries see the main resource of their education systems as the value
given to the teacher. Changes can be made in the Turkish teacher training system by
examining the teacher training systems of successful countries. In the teacher training
system, emphasis can be placed on practice. Standards can be set for the teaching
profession. Encouraging practices can be made to support teachers' self-development.

TIMSS ve PISA’DA Basarili Olan Ulkeler ve Tiirk Ogretmen Yetistirme
Sistemlerinin Karsilastirmali Olarak incelenmesi

Makale Bilgileri

Oz

@ CrossMark

DOI: 10.29299/kefad.898782

17.03.2021
01.07.2022
26.07.2022

Yiikleme:
Diizeltme:
Kabul:

Anahtar Kelimeler:

Ogretmen,

égretmen Yetistirme
Sistemi,

TIMSS,
PISA,
Karsilastirmali Egitim

Sorumlu  Yazar:

Mehmet

Arif

Calismada kullarulan genel karsilastirma Olgiitii; Ogretmen yetistirme sistemidir.
Arastirmada Tiirkiye ile birlikte uluslararas: TIMSS ve PISA smav sonuglarina gore basaril
olan {ilkelerin (ingiltere, Japonya, Norveg, Finlandiya, Singapur ve Rusya) 0gretmen
yetistirme sistemleri incelenmistir. Calisma nitel arastirma desenlerinden biitiinciil ¢oklu
durum calismasi desenine uygun olarak gerceklestirilmistir. Verilerin elde edilmesinde
nitel veri toplama yontemlerinden dokiiman incelemesi kullarulmis ve veriler betimsel
analiz yontemiyle ¢dztimlenmistir. Calismadan elde edilen veriler dogrultusunda Tiirkiye,
Ingiltere, Japonya, Norveg, Finlandiya, Singapur ve Rusya gretmen yetistirme sistemleri
incelenerek ulasilabilen genel veriler cesitli boyutlarda karsilastirilmis, benzerlikler ve
farkliliklar ortaya konulmustur. Tiirkiye’de Ogretmen yetistirme programina secim ve
yerlestirmelerinde merkezi smavlar esas alinmaktadir. TIMSS ve PISA’da basaris1 yiiksek
olan iilkelerin egitim sistemlerine bakildiginda ise 6gretmen secimlerinde merkezi sinava
ek olarak fiziksel, akademik ve beceri odakli miilakatlara yer verdikleri sonucuna
ulagilmistir. Bagarihi iilkeler, egitim sistemlerinin ana kaynagim &gretmene bigilen deger
olarak gormektedirler. Tiirk 6gretmen yetistirme sisteminde de basaril {ilkelerin 6gretmen
yetistirme sistemleri incelenerek birtakim degisiklikler yapilabilir. Bu baglamda &gretmen
yetigtirme sisteminde uygulamaya agirlik verilebilir. Ogretmenlik meslegi igin belirli
standartlar belirlenebilir. Ogretmenlerin kendilerini gelistirmelerini destekleyecek tesvik
edici uygulamalar yapilabilir.
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Ulkelerin gelismesi, nitelikli insan gliciiniin yetistirilmesi ve toplumun kiiltiir degerlerinin
gelecek kusaklara aktarilmasinda egitim 6nemli bir faktordiir. Ogretmen ise egitim sisteminin basrolii
olup, sosyal bir sistem olan okulun en stratejik parcalarindandir. Bilimsel arastirmalarla da
kalkinmada 6nem tasiyan nitelikli insan giiciiniin ve meslek elemanlarinin basinda dgretmenlerin yer
aldig1 ve toplumlarin gelismesinde 6gretmenlerin onemli roliiniin bulundugu ortaya konulmustur
(Alkan, Kavcar ve Sever 1998). Bu baglamda egitim sisteminin 6nemli konularindan olan 6gretmen
egitimi siire¢ icerisinde degisim ve gelismelere ugramistir. Bilim ve teknolojilerle hizli bir gelisimi
beraberinde getiren 21.ylizyil, 6gretmen egitimi alaninda da etkilerini hissettirmektedir. Ozellikle
kiiresellesmenin s6z konusu oldugu diinyada, toplumlar koklii bir bicimde degismekte; bilgi ve
teknoloji toplumu olma yolunda {ilkeler arasinda rekabet devam etmektedir. Kaya'nin (1984) belirttigi
gibi ogretmenler bir {ilkenin kalkinmas: icin gerekli en 6nemli unsuru olarak tanimlanmakta ve
bundan dolay1 6gretmenlerin istenilen kalitede yetistirilmesi iilkenin geleceginin de istenilen yonde
ve seviyede olmasini saglayacagini belirtmistir. Oyleyse iilkelerin kalkinma diizeyleri ile okullarda
verilen egitim arasinda dogrudan bir iliski bulunmaktadir. Bu bakimdan egitimi verecek olan

ogretmenlerin niteliklerinin arttirilmasi gerekmektedir.

Diinyada ve Tiirkiye’de 6gretmen yetistirme ¢alismalarinin sekillenmesinde uygulanan egitim
politikalarimin biiyiik rolii vardir. Ulkelerin egitim alanindaki bilgi birikimleri ve tecriibeleri de
siirdiirdiikleri egitim politikalarini ortaya ¢ikarmaktadir. Egitim diizeyinin gelismislik ol¢titii haline
geldigi bilgi caginda, gelismekte olan {ilkeler kiiresel rekabete ayak uydurabilmek icin egitim
sistemlerini biitiin boyutlartyla ¢cagdas standartlara kavusturmak c¢abasindalar (Adigiizel ve Yiiksel
2012). Bu nedenle, dgretmen yetistirme alaninda her iilkede farkli sistemler uygulamakta olup,
universiteler de farkli egitim programlari uygulamaktadirlar. Tiim bu bilgiler 1s181nda 6gretmen
egitimine {ilkeler tarafindan ¢ok onem verilmekte ve degisen teknolojik, siyasi, ekonomik ve felsefi
diisiince sistemlerine gore siirekli reformlara tabi tutulmakta, ayni zamanda daha iyi bir egitim
sistemi ortaya konmaya calisilmaktadir. Ulkeler bu reformlar1 gerceklestirirken ayni zaman da
gelismis ve basarili iilkelerin de egitim sistemlerini inceleyerek kendi egitim sistemleriyle

kargilagtirirlar.

Bircok {iilke ‘Nitelikli 6grenciyi nitelikli 6gretmenler yetistirebilir.” anlayis ile yetistirdikleri
nitelikli 6grencileri 6gretmen yapma ve egitimde niteligi artirma cabasi icerisindedir. Ozellikle
Avrupa Birligi iilkelerinde, daha nitelikli bir 6gretmen egitiminin gerceklestirilmesi igin, son 20-30
yilda 6gretmen egitiminde oldukg¢a kapsamli yapisal degisiklikler gerceklestirilmistir (Saglam ve
Kiirtim, 2005). Bu iilkelerinin PISA ve TIMSS sonuglar incelendiginde puanlarinin ortalamanin
tizerinde oldugu ve bundan dolay1 yapilmis ve yapilmakta olan tiim bu reformlarin amacina ulastig:

goriilmektedir. Ozellikle egitim alaninda basarili sonuglara ulasmis tiilkelerin egitim sistemlerinin
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karsilastirilmasi ve goz oniinde bulundurulmasi tilkelerin egitim sistemlerinin giincele ulasmasinda
onemli bir basamaktir. Phillips ve Schweisfurth’e (2008) gore karsilastirmali egitim ¢alismalarinin;
farkli {ilkelerin tecriibelerinden yola ¢ikilarak yapilacak girisimlerin olast sonuglarin
tanumlayabilmeyi saglamakta, farkli uygulamalarin goriilmesini saglayan genis bir bilgi birikimi
sunmakta, egitim reformlarinin gelistirilmesinde destekleyici rol oynamakta ve kiiltiirel farkliliklar: ve
benzerlikleri tartisarak toplumlar arasinda isbirligini gerceklestirmeye yardim etmektedir seklinde
ifade eder (Adiglizel ve Yiiksel, 2012). Bu karsilastirmali egitim c¢alismalari; {ilkelerin benimsemis
olduklar1 egitim sisteminin c¢iktilar, yiiriittiikleri egitim politikalar1 ve planladiklar1 egitimsel
yatirmlar hakkinda fikir veren uluslararast boyutta yapilan merkezi sinav organizyonlarina

katilmalarini zorunlu kilmistir.

Egitim sisteminde drnek tegkil eden iilkeler, uluslararasi degerlendirme sonuglarinda ortaya
cikar. Uluslararasi degerlendirme yapan c¢alismalardan olan TIMSS (Trends in International
Mathematics and Science Study) ve PISA (Programme for International Student Assessment) bu
organizasyonlardan en ¢ok bilinen ve géz oniinde olanlardir. Ornegin Tiirkiye'nin uluslararast
diizeyde uygulanan bu sinavlardaki basarisinin emsal iilkelere gore gerilerde kalmasi {ilkenin
benimsedigi egitim politikasinda bir takim sorunlarin oldugunun gostergesi olmus ve bu durumun
tersine cevrilebilmesi igin Ogretim programlarinda benimsenen felsefede degisiklige gidilmis
dolaysiyla smiflarin tasarimindan orada kullanilacak materyallere kadar olan birgok egitimsel
argtimanda degisiklik meydana gelmistir (Altun ve Akkaya, 2014). S6z konusu bu degisikliklerden
birisi de Tiirkiye’deki merkezi yiiksek riskli smnavlardan sayilabilecek olan ve sekizinci smif
Ogrencilerinin liselere yerlesmelerine imkan saglayan Liselere Gegis Sistemidir (LGS). Bu smavda
TIMSS ve PISA’daki gibi baglam temelli sorular, beceri temelli sorular ve yeni nesil sorular gibi
isimlendirilen sorular yer almaktadir. Yeni nesil soru; sadece bilgiyle ¢dziilemeyen, bilginin yaninda
konunun 6ziinii bilip, o konu hakkinda mantik yiiriitmeniz gereken ve olabildigince hayatin iginden
orneklerle olusturulan sorular olarak tanimlanmaktadir. Degisen sinav sisteminde ‘6grencinin
okudugunu anlama, yorumlama, sonug ¢ikarma, problem ¢6zme, analiz yapma, elestirel diisiinme,
bilimsel siireg becerileri ve benzeri becerilerini 6lgecek’ nitelikte olan yeni nesil sorular yer almaktadir.
Ulkelerin PISA ve TIMSS gibi sinavlardaki egitim siralamalarinin belirlenmesinde matematik dersinde
yakalanan basarinin 6nemli bir payir vardir. Ancak Tiirkiye, matematik sorularinda diinya
ortalamasinin {izerinde bir siralamaya sahip degildir. Bu durum Tiirkiye’de uygulanan ve PISA ve
TIMSS gibi sinav sorularmin benzerlerinin yer aldigi LGS smnavindaki matematik dersi basarisinda da
goriilmiis, LGS’de de istenen matematik basarisi yakalanamamaistir (MEB, 2018). Bu durumu tersine
cevirmek icin uluslararasi boyutta gerceklestirilen s6z konusu smavlarda, basar: saglayan {ilkelerin
egitimsel politikalarmin ve bu politikalar neticesinde ortaya atilan argiimanlarin gelistirilmesi

gerekmektedir.

1962
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EBSAM (2019) raporunda, kaliteli bir egitim sistemi tesis etmek i¢in Ogretmen yetistirme
sisteminin iyi bir sekilde kurgulanmasi gerektigini ifade etmistir. Hazirlanan raporda Ekonomik
Kalkinma ve 1§birligi C)rgiitii (OECD) ve Avrupa Birligi (AB) {ilkelerindeki 0gretmen yetistirme
modelleri ve yeni egilimleri incelenmis, Tiirkiye’deki 6gretmen yetistirme sistemi ile karsilagtirmali

olarak raporda agiklanmis ve Oneriler getirilmistir.

Egitim bilimlerinde, karsilastirmali calismalar, birbiriyle karsilastirma yapilabilecek
egitsel olgular1 karsilastirarak, belirli bir perspektiften veya kistas kullanarak degerlendirme yapilarak
benzer, farkli ve ortak oOzellikleri tespit etmeye dayanan bir disiplindir. Bir iilkede goriilen egitim
sorunlarina ¢oziim bulmada karsilastirmali egitim calismalarina yer verilir, farkl iilkelerde benzer
problemler nasil ¢oziildiigiine bakilir ancak her iilkenin problemini de kendi yapisal gergegi

cercevesinde ele alarak ¢6ziim bulmaya ¢alisir (Demirel, 2000).

Bu calisma ile de giiniimiizde en gelismis iilkeler arasinda yer alan, TIMMS ve PISA gibi
uluslararasi sinavlarda bagar1 gosteren Ingiltere, Japonya, Norveg, Finlandiya, Singapur ve Rusya
Ogretmen yetistirme sitemleri ile Tiirkiye Ogretmen yetistirme sisteminin; Ogretmen yetistirme
sistemleri basliklar altinda karsilastirmali olarak incelenmesi amaglanmistir. Calismada ilgili tilkelerin
mevcut egitim sistemleri incelenerek ulasilabilen genel veriler cesitli boyutlarda karsilastirilmas,
benzerlikler ve farkliliklar ortaya konulmustur. Bu baglamda iilkelerin sinavlarda gosterdigi basar1 6n
plana alinarak belirlendiginden dolay:1 {ilkemiz icin egitim sisteminde yapilacak olan degisim ve

gelisimlerde degerlendirilerek literatiire katk: saglayacaktir.

Bu ¢alismada diinya capinda uygulanan ve kamuoyu tarafindan en ¢ok dikkate alinan TIMSS
ve PISA smavinda basarilhi olan Ingiltere, Japonya, Norveg, Finlandiya, Singapur, Rusya ve
Tiirkiye’deki Ogretmen yetistirme sistemlerini belirlenen Olgiitlere gore karsilastirmali olarak

incelenmesi amaglanmistir. Bu amag dogrultusunda su soruya cevap aranmugtir.

1. Ingiltere, Japonya, Norveg, Finlandiya, Singapur, Rusya ve Tiirkiye’de gretmen yetistirme
sistemi nasildir?
2. Ingiltere, Japonya, Norveg, Finlandiya, Singapur, Rusya ve Tiirkiye'deki o&gretmen

yetistirme sistemleri arasindaki benzerlikler ve farkliliklar nelerdir?
Yontem
Arastirma Modeli

Arastirma nitel arastirma desenlerinden biitiinciil ¢oklu durum calismas: desenine uygun
olarak gergeklestirilmistir. Durum c¢alismalari, bir ya da birden fazla programin, olayimn, ortamin,
sosyal grubun ya da diger birbirine bagh sistemlerin detayli bir sekilde incelendigi arastirma
yaklasimlaridir (McMillan, 2000). Biitiinciil ¢oklu durum deseninde, birden fazla kendi basina

biitiinciil olarak ele alinabilecek durum s6z konusudur. Her bir durum kendi i¢inde biitiinciil olarak
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ele alinarak incelenir ve daha sonra birbirleriyle karsilastirilir (Yildirrm ve $imsek, 2006). Bu
aragtirmada nitel arastirma desenlerinden biitiinciil ¢oklu durum c¢aligmasi deseninin se¢ilmesinin
nedeni ise, aragtirmanin problemi dogrultusunda ilgili iilkelerin (Ingiltere, Japonya, Norveg,
Finlandiya, Singapur, Rusya ve Tiirkiye) mevcut Ogretmen yetistirme sistemlerinin belirlenen

ol¢iitlere gore kendi i¢inde incelenmesi ve daha sonra bu durumlarin karsilastirilmasidir.
Verilen Toplanmasi

Arastirma verilerinin elde edilmesinde nitel veri toplama yontemlerinden dokiiman
incelemesi kullanmilmistir. Dokiiman incelemesi, arastirilmasi hedeflenen olgu ve olgular hakkinda
bilgi iceren yazili materyallerin analizini kapsar (Yildirim ve Simsek, 2006). Dokiimanlar, egitim
aragtirmalarinda tek basina veya diger tamamlayici veri kaynaklari ile birlikte kullanildiginda oldukga
gercekci sonuglara ulasilmasini saglayabilecek bir veri kaynagidir (Bastiirk, 2013). Dokiimanlarin
goriliniis ve yap1 gegerliligi, gerektiginde incelenebilen diger dokiimanlarla dogrulanabilse bile, diger
gecerlilik cesitlerine gore daha giiclii ve yeterli diizeydedir (Bailey, 1994). Dokiimanlarda yazili olan
kelimeler, genellikle kullanilan ifadeler olmasi ve ayrica gozlem ve goriismeyi gerektirmemesi nedeni
ile nitel calismalarda kullamish kaynaklardir (Creswell,2012). Dokiimanlarin gegerliligi ve
guvenilirligine iliskin dort kriter ileri stirtilmiistiir. Bunlar, dokiimanlarin gergek olmasi; samimiyeti-
mesruiyeti ve dogrulugu icerecek sekilde inanilir olmasi; ashinin 6zelliklerini yansitabilecek sekilde
taklitten uzak olmas1 ve giincel anlami igermesidir (Scott,1990). Verilerin gegerlilik ve giivenilirligini
dogrudan ve oolumlu yonde etkileyen bir durum ise yazili kayitlarin, ait oldugu birey ya da duruma
iliskin 6zgiin tutumlar1 nesnel olarak yansitip yansitmadigina iliskin acikca karar verebilme imkanina
sahip olunabilmesidir (Simsek,2009). Dokiiman incelemesi icin ilgili literatiir tarandiktan sonra ilgili
iilkelerin egitim sistemlerinin karsilastirilabilmesi amaciyla kullanilabilecek Olgiitler belirlenmis ve
veriler bu dlgiitler cercevesinde toplanmistir. Verilerin toplanmas: siirecinde uluslararas: arastirma
raporlarindan (TIMMS, PISA vb.) ve iilkelerin resmi kurumlarindan (Ulusal Egitim Kurumlari,

Universiteler, Milli Egitim Bakanliklar1 vb.) elde edilen verilerden yararlanilmigtir.
Verilerin Analizi

Aragtirmada elde edilen veriler betimsel analiz yéntemiyle ¢oziimlenmistir. Ulkelerin egitim
sistemlerini karsilastirmak icin kullanilan Olciitler ilgili literatiir taranarak arastirmacilar tarafindan
belirlenmistir. Betimsel analiz yaklasimi, verilerin arastirma sorularinda ortaya konan temalara gore
diizenlenmesine ve arastirmada kullanilan sorular veya odlgiitler dikkate alinarak sunulmasina olanak
vermektedir (Yildirrm ve Simsek, 2006). Bu arastirmada ingﬂtere, Japonya, Norveg, Finlandiya,
Singapur, Rusya ve Tiirkiye'nin mevcut egitim sistemleri belirlenen bu olgiitlere gore incelenmis ve
daha sonra karsilastirilmistir. Arastirma kapsaminda ilgili iilkelerin karsilastirilmasindan kullanilan
Olgiitler; egitim felsefesi, egitim sisteminin genel yapisi, 6grenme-6gretme ortamlari, egitimde 6lgme

degerlendirme uygulamalar1 ve 6gretmen yetistirme sistemleridir.

1964
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Bulgular

Bir tilkedeki egitim kalitesinin en dnemli 6gesi 6gretmendir. Bu sebeple 6gretmen yetistirme
biiyiik 6nem kazanmaktadir. Ciinkii 6gretmen bir devletin gerek egitim politikalarini hayata geciren
gerekse bunlar1 yaparken uygulama sirasinda ve sonrasinda bu politikalar1 etkileyen, aynm1 zamanda
uygulanan politikanin faydalar: ile ilgili olarak doniit saglayan kisidir. Bu sebeple dgretmen egitim
sisteminin en Onemli ve ayrilmaz bir parcasidir. Ogrenen merkezli gliniimiiz egitim sisteminde
ogretmenin gorevi artik farklilik gostermektedir. Ogretmen giiniimiiz egitim sisteminde 6grencilere
bilgiyi dogrudan aktaran kisi degil, 6grencileri ile birlikte aktif olan onlara rehberlik eden, yeri
geldiginde onlarla birlikte 6grenen, 6grencilerin daha kalic1 6grenmeleri i¢in uygun ortam hazirlayan
ve siirekli olarak giincel bilgiyi takip eden kisidir. Toplumlarin mimarlar1 olan 6gretmenleri
yetistirirken uygulanan programlar; yasanilan cagin ihtiyaclarina ve hedeflerine gore stirekli

yenilenmeli, 6gretmenler ¢cagdas, aydin, egitim vermeye hazir hale getirilmelidir.

Ogretmen egitiminin ve yetistirilmesinin bu derece 6nemli olmasinin PISA ve TIMSS
sinavlarinda basari gosteren Ingiltere, Japonya, Norveg, Finlandiya, Singapur ve Rusya dgretmen
yetistirme programlarmin karsilastirmali olarak incelenmesinin {iilkemizdeki 6gretmen yetistirme

programlarindaki farkliliklar1 gérmek agisindan yararli olacag: diistiniilmektedir.
Birinci Alt Probleme iliskin Bulgular

Aragtirmanin birinci alt problemi ‘Ingiltere, Japonya, Norveg, Finlandiya, Singapur, Rusya ve
Tiirkiye’de 6gretmen yetistirme sistemi nasildir?” seklinde ifade edilmistir.

Tablo 1. Ingiltere 6gretmen yetistirme sistemi

Ingiltere Ogretmen yetistirme sistemi

1. Egitim lisans1 (Bachelor of education) ilkogretime 3 ya da 4 yillik lisans egitimi
O0gretmen yetistirme 32 haftalik uygulama(staj)
2. Ardisik(Consecutive) model 3 ya da 4 yillik lisans egitimi
Ortadgretime 6gretmen yetistirme 1 yillik uzmanlik egitimi (Egitimin 24

haftasi staj)

1ngiltere’deki Ogretmen yetistirme programlarii inceledigimizde ogretmen egitiminde iki
model bulunmaktadir. Kaynasik (Concurrent) model olarak ifade edilen, Egitim Lisans1 (Bachelor of
Education) veya Egitimde Sanat Lisansi (Bachelor of Art in Education) genelde ilkogretime 6gretmen
yetistirmeye yonelik lisans programlaridir. Programda 32 haftalik uygulama (staj) yer almaktadir.
Ardisik (Consecutive) model ise ortadgretim 6gretmenleri i¢in daha yaygin bir 6gretmenlik egitimidir.
Herhangi bir alan iizerinde lisans derecesini alan bireylerin, genelde alan 6gretmeni olmak igin tercih
ettikleri bir yoldur. Ug ya da dort yillik egitim sonunda lisans derecesi almis olanlar, Lisansiistii
Egitim Sertifikas1 (Postgraduate Certificate of Education) araciligiyla bir yilik uzmanlik egitimi
alabilirler. Sertifika programlarmin 36 haftalik siirelerinin 24 haftasmin uygulama (staj) derslerine

ayrilmasi zorunludur (Moon, Vldsceanu ve Barrows, 2003; Stephenson, 1999).
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Ingiltere’de devlet okullarinda gorevlendirilecek 6gretmenlerin “Nitelikli Ogretmen Statiisii”
(Qualified Teacher Status, QTS) sahibi olmasi gerekmektedir. Bu statii, 6gretmen egitimi (Initial
Teacher Training, ITT) programi sonrasi Ogretmen Egitimi Kurumu (TTA) tarafindan akredite
edilmesi asamalarindan sonra verilir. Egitim esnasinda an az bir konuda uzmanlasmanin yani sira

belli yas gruplarinda ihtisas gormesi gerekir (education.gov.uk).

Nitelikli Ogretmen Statiisiine sahip olan dgretmenler devlet veya 6zel okullarda gorev
yapabilmek i¢in ii¢ donemlik bir adaptasyon siirecini tamamlamak zorundadirlar. Bu siiregte
Ogretmenin maag1 genel okul biitcesinden 6denir. Siire¢ sonunda 6gretmenin yeterli olup olmadigina

basdgretmenin tavsiyesi tizerine yerel otorite ve okul idaresi karar verir (DCSF, 2010).

Tablo 2. Japonya 6gretmen yetistirme sistemi

Japonya 6gretmen yetistirme sistemi

1.1lkokul &gretmenleri 4 yillik lisans egitimi
Egitim alaninda uzmanlasmis okullarda egitim
(specialized teacher training schools)

2.0Ortaokul 6gretmenleri 4 ya da 5 yillik lisans egitimi
Hem wuzmanlasmis enstitiller hem de genel
universitelerde egitim verilmektedir.

3.Hizmet 6ncesi egitim Monbu-Kagaku-sho  tarafindan  onaylanan
herhangi bir {iniversitede ya da yiiksekokulda
egitim verilmektedir.

Japonya’da ise &gretmenlere toplum genel bir sorumluluk yiiklemektedir. Ogretmenlere
yliksek statii verilerek toplum nezdinde sorumluluk baskisiyla karsi karsiya kalirlar. Bu durumda
Japonya’da okul, ahlaki bir toplum ve iyi bir vatandas olmak i¢in temel egitim alani olarak kabul
edilmektedir. Bu nedenle 6gretmenler ahlaki egitim ve karakter gelisiminin yan1 sira her kademedeki
ogrencilerde temel Japon degerlerinin, tutumlarinin ve “yasam alisgkanliklarinin” kazandirilmasinda
genis sorumluluga sahiplerdir (U.S. Dept. of Education Study, 2010). 1946 ABD’ye Japonya'ya yonelik
ABD Egitim Misyonu'nun &nerileriyle istenen sekilde, dgretmenlerin egitimi iyilestirildi. Onceden,
Ogretmenlerin ¢ogu "normal okullarda" egitim aliyordu ya da bir smavi gecerek sertifika aliyorlardi.
Savas sonrasi reform Ogretmen egitim miifredatini ti¢ ana alanda gruplandirdr: Bunlar; genel egitim,
ogretilen konu alanina iliskin profesyonel dersler ve 6gretmenlik uygulamalarina iliskin profesyonel
derslerdir. Normal okullarin dort yillik egitim gerektiren profesyonel 6gretmen kolejlerine yeniden
yapilandirilmasini ve 6gretmen egitim programlarinin geleneksel {iiniversitelere yerlestirilmesini
iceriyordu. Japonya’daki ilkokul ve ortaokul 6gretmenleri icin talep ve kaynaklar genel olarak iyi
dengelenmistir. Devlet tarafindan 6gretmen egitimi dersleri saglama konusunda yetki verilen 6zel ya

da devlet tiniversiteleri, 6gretmenleri hazirlama konusunda serbesttir (MEXT, 2010b).

Japonya’da ilkokul ve ortaokul ogretmenleri 4 yillik iiniversite mezunudur. Ilkokul
Ogretmenlerinin egitimi biiyiik 6l¢lide 6gretmen egitimi alaninda uzmanlasmis okullarda (specialized
teacher training schools) yapilirken, ortadgretim Ogretmenleri hem uzmanlagms (specialized)

enstitiilerde hem de genel {iniversitelerde egitilmektedirler (MEXT, 2010b). Bu durum Tiirkiye’deki
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egitim fakiiltelerine benzerlik gosterebilir. Orta Ogretim Matematik Ogretmenligi ve kimya
ogretmenligi bazi okullarda 5 yil siirerken diger egitim fakiilteleri 4 yil siirmektedir. Ogretmenler
hizmet 6ncesi egitimlerini Monbu-Kagaku-sho (Monbusho-Egitim, Kiiltiir, Spor, Bilim ve Teknoloji
Bakanlig1) tarafindan onaylanan herhangi bir iiniversitede ya da yiiksekokulda alabilmektedirler.
Yiiksekokullarin, iiniversitelerin ve lisansiistii egitim veren okullarin yaklagik %75’i 6gretmen egitimi
i¢in onaylanmis sertifika kurslarina sahiptir (Cooke, 2005). Bu durumda Tiirkiye’de MEB tarafindan

verilen hizmet i¢i kurslara benzerlik gostermektedir.

Tablo 3. Norveg 6gretmen yetistirme sistemi

Norveg 6gretmen yetistirme sistemi

1.1lkokul 6gretmenleri 5 yillik lisans egitimi
2.0rtaokul 6gretmenleri 5 yillik lisans egitimi
3.Mesleki ve teknik alanlar Meslek sonrasi ii¢ y1l siiren program egitimi

Norveg'te Ogretmen yetistirme programlar1 incelendiginde; yabanci dil, cografya, beden
egitimi, tarih, fen bilimleri ve sosyal bilimler gibi akademik alanlara ogretmenler 5 yil siiren bir
egitimle yetistirilmektedir. Mesleki ve teknik alanlarda ise meslek sonrasinda tig¢ yil siiren

programlarla 6gretmen yetistirilmektedir.

Norvecli 6grencilerin uluslararas: smavlarda diger iilkelere gore basarisinin diisiik ciktigy
yillarda bakanlik 6gretmenlerin kalitesini arttirmak ic¢in bazi ¢alismalar baslatmistir. 2009 yilinda
yapilan reformlarla 6gretmen adaylarinin daha fazla staj gérmesi ve deneyim kazanmalar: saglanmis
ve hizmet ici egitim olanaklar1 da arttirilmistir. Ortadgretim de 6gretmen olmak igin ise 6 yillik bir
egitim gerektiren daha yiiksek bir iiniversite derecesi ve bir yillik 6gretmen yetistirme programlarinda
uygulama yapmak gerekmektedir. Norveg hiikiimeti, 2017 yilindan itibaren bes yil egitim gorerek
Ogretmen olanlara yiiksek lisans derecesi vermektedir. Bu uygulamayla 6gretmen yetistirmede kalite

ve verimliligin arttirilmasi amaglanmaktadir.

Tablo 4. Finlandiya 63retmen yetistirme sistemi

Finlandiya 6gretmen yetistirme sistemi

1.1kokul 6gretmenleri 5 yillik lisans egitimi (1 yili uygulama)
Yiiksek lisans derecesi almasi zorunludur.

2.0Ortaokul 6gretmenleri 5 yillik lisans egitimi (1 y1l1 uygulama)
Yiiksek lisans derecesi almasi zorunludur.

Finlandiya’da ise egitim kalitesindeki &nemli etkenlerden biri de Ogretmen egitimidir.
Finlandiya'da 1960'larda baslatilan egitim reformlar1 70'li ve 80'li yillara gelindiginde egitimde siki bir
devlet kontrolii ve siki sikiya uyulmasi gereken bir miifredat uygulamasmin yanhs oldugu fark
edilmistir 1980’li yillarin baslarinda smif &gretmenligi programlari 3 yildan 5 yila gikarilmigtir.
Ogretmenlik iyi bir statiiye getirilmis, iiniversite giris smavlarinda en yiiksek puan alan &grenciler
ogretmenlik programlarini tercih etmislerdir (Simola, 2005). 1990 yillardan itibaren ise

Ogretmenlerin daha yiiksek standartlarda egitilmesi gerektigine karar verilmistir. Bu amacla merkezi
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yonetim ve denetim kaldirilmis 6grencilerin durumu, egitim yontemi ve miifredatin tamami okullar
ve Ogretmenlerin sorumluluguna birakilmistir (Hautaméki ve digerleri, 2008). Bu sekilde egitimde
firsat esitligi gerceklestirilmeye calisilmistir. Finlandiya’da egitim-6gretimde 6nemli noktalardan birisi
O0gretmen ve Ogrencileri yeni fikir ve yontemler konusunda desteklemek, yenilikleri 6grenmek ve
okullarda yaraticilig1 tesvik etmektir. Ancak buradan gelenekselligin reddedildigi ¢ikarilmamalidir;
aksine Finlandiya'daki egitim politikalar1 kirk yillik sistemli, bir gelisimin sonucudur. Biitiin Fin
cocuklar dokuz yillik zorunlu egitime Agustos ayinda yedi yasina bastiklarinda baslarlar. Sinif temelli
ilkokul alt1 y1l, ortaokul 6ncesi seviye de ii¢ yil siirer. Biitiin temel okullarda ¢alisan 6gretmenler en az
yiiksek lisans derecesi almak zorundadir (Sahlberg, 2007). Bu baglamda Finlandiya’da 6grencilerin
her yonde gelismesine 6nem verilmekle birlikte nitelikli 6gretmen yetistirmenin de dnemli oldugu
goriilmektedir. Finlandiya'da egitim arastirmalarindan ve dgretmenlerin yetistirilmesinden, tiiriiniin
ilk 6rnegi 1852 yilinda "The Chair in Education: Egitim Kiirsiisii" adiyla Helsinki Universitesinde
kurulan "The Department of Teacher Education: Ogretmen Egitimi Departman” sorumludur. Bu
departman diinyanin en iyi 6gretmen egitimi denetim birimi ve pedagojik arastirma merkezi olarak
taninmaktadir ve 6gretmen adaylarinin se¢ilmesindeki kriterlerde ve secim asamasinda etkin bir rol
uistlenmektedir (www .helsinki.fi).Hemen her seviyede ders veren 6gretmenlerin en az yiiksek lisans
derecesi almalar1 gerekmektedir. Bu durum 6gretmenlerin egitimdeki son yeniliklerden haberdar olup
bunu smuifta uygulayabilmelerini saglamaktadir. Ayrica Ogretmenler egitim uzmanlar1 olarak
yetistirilmekte ve boylelikle derste yapacaklar1 egitim-ogretim, degerlendirme gibi islemlerde 6zerk
olarak karar verebilmektedirler. Ogretmenler ogrencileri degerlendirme konusunda cok basaril
oldugu icin de temel egitim siiresince Ogrenciler 6nemli sonuglar1 iceren herhangi bir smava

girmemektedirler (Brozo ve digerleri, 2014).

Finlandiya’da ilkokulda 6gretmen olmak icin rekabetin fazla oldugu bir siiregten ge¢mek
gerekir. Yalmizca Finlandiya'min en iyi ve en parlak Ogrencileri Ogretmen olma hayalini
gergeklestirebilmektedir. Her ilkbahar déneminde binlerce lise mezunu 6grenci Fin tiniversitelerine
Ogretmen olmak igin basvurmaktadir. Bagaril adaylarin yalnizca notlarimin yiiksek olmasi yeterli
degildir, ogretmenlige ve okulda c¢alismaya kararli olmasi da gerekmektedir. Her yil ilkokul
Ogretmenligine basvuran oOgrencilerin onda biri O6gretmenlik okumak igin iiniversiteye kabul
edilmektedir. Biitiin alanlardaki Ogretmenlik boliimleri i¢in de 20.000 basvurudan 5.000'i
secilmektedir (Sahlberg, 2011). Finlandiya’da Ogretmen egitimi programlarimin, oldukga arastirma
odakli oldugu belirtilmektedir. Egitim teorileri, aragstirma yontem ve teknikleri, 6gretmen egitimi
programlarinda genellikle yer almaktadir. Uzmanlagsmaya dogru giden bir egitim verilmektedir.
Arastirma odakli olan bu egitimin diger bir noktasi, okullarda uygulama programlarinin yer
almasidir. Program boyunca adaylar, uygulamalarini daha st seviyeye ¢ikarmaktadir. Bu uygulama
siirecinde adaylar, uzman Ogretmenlerin derslerini goézlemlemektedir. Denetmen Ogretmenin
kontroliinde smiflarda bulunmaktadirlar. Ogretmenler, farkli 6grenci gruplarina bagimsiz

uygulamalarda da bulunma firsati verilmektedir. Bu siirecte 6gretmenler; denetmen, profesor ve
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okutmanlarca degerlendirmeye alinabilmektedir. Uygulamalarin biiyiik bir ¢ogunlugu iiniversitelerce
yonetilen secilmis okullarda yer almaktadir. Bu okullarin, devlet okullarina benzer miifredat1 ve
uygulamalar1 bulunmaktadir. Ogretmenler, mezun olmadan onceki 1 yilini, {iniversitelerle anlasmali
olan bu secilmis okullarda Ogretim yaparak gecirmektedirler. Bu okullarda arastirmacilar ve
Ogretmenler yeni wuygulamalar olusturmakta ve egitim-Ogretim {izerine arastirmalar

gerceklestirmektedir (NCEE, 2017; Salhberg, 2011).

Tablo 5. Singapur d3retmen yetistirme programi

Singapur 6gretmen yetistirme sistemi

1.1lkokul Ogretmenleri NIE 6gretmen egitimi almak
4 yillik lisans egitimi
Yiiksek lisans derecesi almasi zorunludur.
Egitimde Lisans Sonrasi Yeterlilik (1 yal)

2.0Ortaokul 6gretmenleri NIE 6gretmen egitimi almak
4 yillik lisans egitimi
Egitimde Lisans Sonrasi Yeterlilik (1 yil)

Singapur'da ise, bagimsizliktan sonra olusan egitim sisteminin biiylik bir biyiime
doneminde, 1997’de &gretmenlerin roliinii agikca yeniden tamimlayarak kaliteli 6gretmen yetistirme
siirecine gecmistir. Singapur, on yil dnce yapilan egitim reformlarinin bir pargasi olarak 6gretmenlik
baglamini profesyonel olarak destekleyici bir konuya doniistiirmiistiir. Bunu yaparken, basbakanlar
ve diger énde gelen biirokratlar; konusmalar ve halk torenleri araciigiyla 6gretmenlerin ulusal refah
icin 6nemini sik sik vurgulamiglardir (Darling-Hammond, L. ve Lieberman, A. 2013). Singapur
okullarinda 6gretmen olmak icin, bireyin NIE'de 6gretmen egitimi almis olmas: gerekir. NIE, fen
bilimleri de dahil olmak {izere ilkokullardan kolejlere kadar tiim ¢alisma disiplinlerinde 6gretmen
gelistirme konusunda uzmanliga sahiptir (Tan, 2018; Lim, 2013). Bir aday Ogretmeninin NIE'ye
girmesi, bireyin kariyeri boyunca devam eden 6gretmen egitimi ve gelisim yolculugunun baslamasina
isaret eder. NIE'nin programlari teori ve pratigi daha iyi birlestirmek ve aym zamanda bireyi etkili ve
dikkatli bir egitmen haline getirmek igin tasarlanmistir (Ng ve Low, 2017). NIE’de ilkokul 6gretmeni
olmak isteyenler icin 3, ortaokul 6gretmeni olmak isteyenlere yonelik ise 1 program vardir. {lkokul
ogretmenligine yonelik programlar Egitimde Lisans Sonrasi Yeterlilik (ilkokul), Egitimde Lisans
Yeterlilik ve Egitimde Yeterlilik olarak adlandirilir. Sanat, Miizik Beden Egitimi ve Ana dil
ogretmenligi gibi ileri derecede egitim alanlarin diginda biitiin ilkokul gretmenleri Ingilizce,
Matematik, Fen veya Sosyal bilimlerini ya da dort dersin tamamini okutabilecek diizeyde
yetistirilirler. Bu yiizden ilkokul 6gretmeni yetistiren programlarin ii¢linde de matematik &gretim
metodolojisi programin temel zorunlu dersini olusturmaktadir. Bu {i¢ programin her biri de aday
Ogretmenlere alternatif {i¢ alanda uzmanlasma firsat1 vermektedir. Bunlar ana dil, beden egitimi, sanat
veya miizik alanlaridir. Beden egitimi, sanat veya miizik alaninda egitim alanlar ise ikinci veya

tglincti bir dersi 0gretmekle yiikiimliidiirler. Se¢meli ders olarak matematigi segebilirler. Eger
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matematigi secerlerse matematik egitimi derslerindeki gruplarla birlikte ders almakla ytikiimlidiirler

(Khoh ve Teo, 2002; NCEE, 2015).

Ogretmenlerin kalitesinin egitim kalitesini belirledigini kabul eden Singapur, ayni zaman da
Egitim Bakanligi (MOE), NIE ve Singapur'daki tiim okullar gibi kilit egitim paydaslar1 arasinda giiglii
ve slirdiiriilebilir bir stratejik ortaklik icin Politikalar Uygulamalar ve Ortaklar Modeli (The Policies-
Practices-Partnership Model — PPP) olusturdu. Egitim sisteminin temel 6ncii kurulusu olan MOE,
egitim hedeflerini belirleme konusunda liderlik eder. Bu hedefler ve egitimin sonuglarinin ifade
edilmesiyle, bu hedeflere ulasilmasinin saglanmasi igin temel egitim politikalar1 uygulanabilir. NIE ve
okullar, egitim hedeflerine ulasilmasini saglamada kilit 6neme sahiptir ve politikalari, 6grencilerin
istenen hedeflere ulasacak sekilde egitilmesine olanak saglayan uygulamalara doniistiirmekten
sorumludur. Okullar igin bu, {iizerinde c¢alisilan miifredatin planlanmasi ve uygulanmasini,
benimsenen pedagojileri, 6grenme ortaminin tasarimini ve degerlendirme uygulamalarini icerir (Low
ve Tang, 2017). NIE'deki temel 6gretmenlik felsefesi, 6gretmenlerin, yalnizca akademik basarilarda
degil, gelecek nesillere sekil verme vizyonu ve tutkusu olan insanlar olmasi gerektigi inancidir.
Ogretmenlerden ayrica dgrencilerinde topluma ve gevreye karst sorumluluk duygusu ve disiplinler
arasinda ogrenme ve bilgi edinme sevgisini telkin etmeleri beklenir. NIE, yirmi birinci yiizyil i¢in
degerler etrafinda sekillenen Ogretmen Yetistirme Modelini gelistirmistir. Bu model, miifredat,
Ogretmenler igin istenen sonuglar ve akademik yollar gibi alanlarda 6gretmen egitiminin temel
unsurlarmi giiclendirmeyi amaglamaktadir. NIE'de sunulan baslangi¢ 6gretmen hazirlik programlar:
arasinda lisans, lisansiistii ve diploma programlari bulunur. NIEnin ilk ogretmenlik egitimi
programlar1 arasinda, Lisans Derecesi (Egitim), Lisans Derecesi Sanat (Egitim) ve Egitimde Yiiksek

Lisans Diplomas1 (PGDE) bulunmaktadir (Ng ve Low 2017).

Tablo 6. Rusya 6gretmen yetistirme sistemi

Rusya 6gretmen yetistirme sistemi

1.1kokul &gretmenleri 2 yilila 5 y1l arasinda
Universite diizeyinde olmayan egitim kurumlari
tarafindan verilir.

2.0Ortaokul 6gretmenleri 5 yillik egitim
Universite diizeyindeki kurumlarda verilir.

Rusya’daki, 6gretmen egitimi ise ii¢ seviyeden olusur. Bunlar; ilk/temel, orta ve yiiksek seviye
ogretmen egitimidir (Nazarova, 2014). Okuloncesi ve ilkdgretim ogretmenlerinin egitimi {iniversite
diizeyinde olmayan egitim kurumlari (technikums, colleges) tarafindan verilir. Bu kurslarin siiresi, iki
yildan dort bucuk yila kadardir. Bazi iiniversite diizeyindeki kuruluslar ilkégretim okullart igin
Ogretmen yetistirir. Bu kurslar ise 5 yil siirer. Bu iki tiir egitim kurumundan mezun olanlar,
mesleklerini icra edebilir (Nazarova, 2014). Ortadgretim okulu 6gretmenlerinin egitimi ise tiniversite
diizeyindeki kuruluslarda stirdiiriiliir. Program en az 5 yil siirer. Mezunlar meslege baglayabilir.

Universite Ogretmenleri, lisansiistii egitim (en azindan Kandidat Nauk seviyesinde) almis olmak
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zorundadir. Ogretim elemanlari, boliimlerin belirledigi kontratlara gore, kadrolu profesorler ise

universiteler tarafindan atanir (Duman, 2016).

Tablo 7. Tiirkiye 6gretmen yetistirme sistemi

Tiirkiye 0gretmen yetistirme sistemi

1.1lkokul 6gretmenleri 4 yillik lisans egitim fakiiltesi
1 y1l aday 6gretmenlik

2.0rtaokul 6gretmenleri 4 yillik egitim fakiiltesi veya
4 yillik Fen Edebiyat Fakiiltesi boliim mezunu +
Pedagojik Formasyon
1 y1l aday 6gretmenlik

Ulkemizde ise 6gretmen egitimi noktasinda, bircok yeni diizenlemeler yapilmakla birlikte
Egitim Fakiilteleri, 0gretmen yetistirmede temel kurum olarak yer almaktadir. Ancak, egitim
fakiiltelerinin O6gretmen ihtiyacin1 karsilayamamalarindan dolayi, Fen Edebiyat Fakiilteleri de
Ogretmen yetistirmektedir. Bakanlik, Fen Edebiyat Fakiiltelerinden béliim mezunlarinin, pedagojik
formasyon alarak 6gretmenlik sertifikasi almalarina olanak tanimaktadir. Ogretmen olarak mezun
olan adaylar KPSS ile atandiktan sonra 1 yil aday 6gretmen olarak kalmaktadirlar. Bu siirecte, atanan
Ogretmenlerin, 3 performans degerlendirmesi, yazili sinav ve s0zlii smnav uygulamasina tabi
tutulmaktadir. Siire¢ sonunda, basarili olanlar asil 6gretmen olarak gorevlerine devam ederler. 2016
Haziran aymda yapilan agiklamaya gore, 6gretmen aliminin sozlesmeli 6gretmen kapsaminda yer
alacag: ifade edilmektedir. Alinan 6gretmenler, aday 6gretmen olarak goriilmektedir. Bu kapsamda
Ogretmenler, gittikleri ilde egitim almaktadirlar (MEB, 2016). Tiirkiye’de Ogretmenlerin hizmet
icerisinde mesleki gelisim faaliyetlerinin saglanmasi, Milli Egitim Bakanligi'na baglh olan Ogretmen

Yetistirme ve Gelistirme Genel Miidiirliigii tarafindan gerceklestirilmektedir.
ikinci Alt Probleme iliskin Bulgular

Aragtirmanin ikinci alt problemi ‘Ingiltere, Japonya, Norveg, Finlandiya, Singapur, Rusya ve
Tiirkiye’deki 6gretmen yetistirme sistemleri arasindaki benzerlikler ve farkliliklar nelerdir?” seklinde

ifade edilmistir.
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Tablo 8. Ulkelerin 6gretmenlige giris kosullar: ve yetistirme sistemleri

Ulkeler Giris Kosullar1 Yetistirme
Ingiltere GSCE ulusal sinavi 3-4 yillik lisans programi
Tleri diizey egitim sertifikast 1-2 yillik tam zamanh program
Miilakat Lisans sonrasi sertifika
Acikdgretim programi ile yari
zamanli egitim
Japonya Ulusal Universite Giris Smav 4-5 yillik lisans programi
Merkezi'nce yapilan smmava Monbu-Kagaku-sho tarafindan
girmek ve yeterli puani almak onaylanan ~ Hizmet  Oncesi
Egitim
Onaylanmais Sertifika Kurslar1
Norveg Lise veya dengi okullardan 300 krediden olusan 5 yillik
kabul sertifikas1 almak entegre yiiksek lisans sistemi
Asgari bir derece ve okul puan1  Uygulamali Pedagojik Egitim
Mesleki ve Teknik alanlarda ise
meslek sonrasi 3 yil program
Finlandiya Merkezi sinav Formasyon dersleri
Universite giris sinav kurulu 4 asamal1 uygulama egitimi
3 asamali smav(bilgiyi 2 yil staj
arastirma, miilakat, uygulama 5 yillik lisans egitimi
sinavi) Yiiksek Lisans zorunlu
Singapur Ikokul ogrt. Icin liseden sonra 4 yillik lisans programi Ikokul
bitirme sinavi ve ortaokul Ogretmeni olmak
Ortaokul icin lisans bitirme sart1  i¢in ayr1 program
Ingilizce yeterlilik, genel kiiltiir
testi, miilakat
Rusya Merkezi sinav Universite diizeyinde olmayan
egitim kurumlarinda (2-4.5 y1l),
tiniversite diizeyindeki
kuruluslar ilkogretim okullar:
igin (5 y1l)
Ortadgretim okulu
Ogretmenlerinin  egitimi  ise
tiniversite diizeyindeki
kuruluslarda (5 y1l )
Tiirkiye Merkezi sinav 4 yillik lisans programi (Egitim

fakiilteleri)

Fen-Edebiyat Fakiilteleri lisans
programi + 1 yillik formasyon
programi

Yiiksek Lisans zorunlulugu
yoktur

Tablo 8 de goriildiigli iizere Ogretmen yetistirme ile ilgili giris kosullarmin bir¢ogunda

benzerlik gosterdigi ve iiniversiteye giris i¢in merkezi smnav uygulandig1 goriilmektedir. Ayrica

{iniversiteye giris asamasinda birgok iilke de miilakat da yapildig1 goriilmektedir. Ingiltere,

Finlandiya ve Singapur da Ogrencilerin sadece merkezi sinavi ge¢mesi yeterli bulunmayip ayrica

miilakat uygulanmaktadir. Finlandiya da her bahar binlerce lise mezunu sekiz iniversiteye

basvurularini yaparlar. Basvuran 10 adaydan sadece 1 tanesi programa kabul edilir (Yildiz, 2013). Bu
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baglamda egitim fakiiltelerinin de kontenjanlarimi belirli sayilarda siurli tutmalari, gretmenlerin
nitelikli yetistirilmesinin temelini olusturur. Ogretmen egitimi veren okullar da diger okullar gibi
ogrenci seciminde ve kabul edilmesinde kendilerine o6zgiin smav sistemi uygulamaktadir.
Ylioppilastutkinto ad1 verilen genel sinav iilke genelinde yapilarak, sinavda 6grencilerin o giine kadar
aldiklar1 bilgi ve egitimin yeterliligi Olciilmektedir. Bu smav sonunda yeterli puar alan 6grenciler
iniversitelerin kendi hazirladiklar1 sinavlara girmektedir. Bu smavlara yerlestirmelerde smav
sonucunun yani sira ortadgretim basari puanlar1 da etkili olmaktadir (Abbasioglu, 2017). Tiirkiye de
ise lise sonunda yapilan YKS; Temel Yeterlilik Sinavi (TYT), Alan Yeterlilik Sinavi (AYT) ve Yabanci
Dil Testi (YDT) olmak {izere {i¢ oturumdan olusan sinava girerek Egitim Fakiiltelerinin belirlemis
oldugu puani alarak belirlenen kontenjanlar dahilinde 6gretmen olmak i¢in {iniversiteye girilebilir. Bu

baglamda Japonya, Norveg ve Rusya ile benzerlik gostermektedir.

Ogretmen yetistirmede incelenen iilkelerde egitimin ortalama 4 yil siirdiigii ve lisans
egitiminde uygulamalara yer verildigi gortilmektedir. Ayrica Finlandiya da Ogretmen yetistirme
asamasinda yiiksek lisans zorunlu goriilmiistiir. Bu durum Ogretmenlerin egitimdeki son
yeniliklerden haberdar olup bunu simufta uygulayabilmelerini saglamaktadir. Ayrica &gretmenler
egitim uzmanlar1 olarak yetistirilmekte ve boylelikle derste yapacaklar1 egitim-6gretim,

degerlendirme gibi islemlerde 6zerk olarak karar verebilmektedirler.
Tartisma, Sonug ve Oneriler

Uluslararas: smavlarda matematik basarisi yiiksek olan tilkelerin egitim sistemlerine
bakildiginda basariy1 saglamalarinda bir¢ok farkli unsurun ortaya ¢iktigi ve bu egitim sistemlerinin
ilk siradaki ortak ozelligin 6gretmene bigilen deger oldugu anlagilmaktadir. Ogretmen sistemin ana
kaynag1 olarak goriilmiistiir. Basarist yiiksek olan biitiin iilkelerde &gretmenin statiisiiniin hayli
yliksek oldugu goriilmektedir (Polat, 2014). Bu baglamda Tiirkiye de uygulanan 6gretmen yetistirme
sisteminin de uzun siirecte degisip gelismeye ihtiyac1 vardir. Bu derece 6nemli olan bir meslege
secilecek olan adaylar: belirlemek igin 6gretmen yetistiren kurumlara giris kosullarinda sadece tek
smav degil incelenen iilkelerin egitim sistemlerinde oldugu gibi 6gretmen adaylariin sadece bilgi
baglaminda degil becerileri, kisilik 6zellikleri de gbz dniinde bulundurulmasi ve 6gretmen adaylar ile

bireysel goriismeler yapilmas: Tiirk Egitim Sistemi’ ne 6nerilmektedir.

Tiirkiye’de egitim fakiiltelerine Ogretmen yetistirme programlar Milli Egitimi Gelistirme
Projesi kapsaminda MEB ile YOK isbirligi kapsaminda tekrardan diizenlenmis olup okul 6ncesi ve
ilkogretim 6gretmenlerine lisans diizeyinde 4 yil siireyle egitim verilmektedir. Egitim fakiiltelerinde
okuyarak mezun olanlarin 6gretmen olarak atanmasi esastir. Ancak Fen edebiyat, ilahiyat fakiiltesi
mezunlarinin iki yariyilda olmak tizere 6gretmenlik formasyonu alarak ilgili branslarda 6gretmenlige

basvurmaya hak kazanmaktadirlar.
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Finlandiya’da 6gretmenlik oldukca saygin bir meslek olup bu sayginligin baslica gerekgesi
olarak hem hiikiimet politikalarinin hem de toplumun Ogretmenlik meslegine karsi tutum ve
algisindan kaynaklandigi soylenebilir. Ogretmenlerin gelir diizeyleri oldukga yiiksek olmasi aym
zamanda Ogretmenlik mezunu olan kisilerin is bulamama gibi bir problemlerinin olmayisi yetenekli
ve zeki 0grencilerin 6gretmenlige yonelmesiyle 6gretmen olarak yetismeleri bu nitelikli 6gretmenlerin
yetismelerini saglamaktadir. Japonya’'da ise dgretmen yetistirme sisteminde 0gretmen adaylarinin,
formasyon ve alan egitimi alarak sistemin igine girmesi amaglanmistir. Ogretmenlik mesleginin
toplumsal sayginligi, hayat boyu is garantisi ve gelirinin oldukg¢a iyi olmasi 6gretmenlik meslegini
cazip hale getirmektedir. Ogretmenlik okuyan &grencilerin aldiklari egitime gore Ogretmenlik
sertifikas1 verilmektedir. Boylece 6gretmenlerin kendini gelistirme ve yenilemesi tesvik edilmekte
ayn1 zamanda aldiklar1 sertifikalar ile mesleki standartlar olusturmalari saglanmistir. Singapur
hiikiimeti ise Ogretmenligin biitiin boyutlarini gelistiren ¢ok boyutlu gelistirdikleri politikalarla
kaliteli 6gretmenler yetistirerek nitelikli insan sermayesi kazandirmay1 amaglamislardir. Toplumun ve
devletin gelecegini nitelikli olarak yetismis insanda goéren Singapur, Oncelikli olarak Ogretmen
adaylarin1 secerken ¢ok segici davranarak yetenekli Ogrencileri se¢mektedir. Adaylar, egitimleri
boyunca neredeyse diger alanlardan mezun olanlarin alacagi maas kadar burs almaktadirlar. Boylece
maddi sikint1 cekmeden egitimlerini siirdiirebilmektedirler. Yeni mezun olan biitiin 6gretmenlere bir

rehber 6gretmen atanir.

Meslegin saygmhgi ve cekiciligini korumak icin ogretmenlerin ekonomik durumlar1 ve
mesleki kosullar iyilestirilmektedir. Tiirkiye’de ise her ne kadar 6gretmenlik meslegi sayg: duyulan
ve itibar goren bir meslek gibi goriiniiyor olsa da son yillarda izlenen yanlis politikalar ile
dgretmenligin sayginligimin biiyiik dlgiide zedelendigi diisiiniilmektedir. Bu arastirmada Ingiltere,
Japonya, Norveg, Finlandiya, Singapur ve Rusya egitim sitemleri ile Tiirkiye egitim sisteminin
karsilastirilmas: ile elde edilen sonuglar 1siginda Tiirkiye'nin daha basarili olabilmesi igin su
onerilerde bulunulabilir: Ogretmen yetistirme programlarinda basarili iilkelerin gretmen yetistirme
sistemleri incelenerek bu dogrultuda bir takim degisiklikler yapilabilir. Ogretmenlere ders kitab ve
materyal secimi konusunda &zerklik saglanabilir. Ogretim siirecinin etkili olabilmesi igin simf
mevcutlari igin {ist simur belirlenebilir. Ogretmen yetistirme sisteminde uygulamaya agirlik verilebilir.
Ogretmenlik meslegi igin belirli standartlar belirlenebilir. Ogretmenlerin kendilerini gelistirmelerini
destekleyecek tesvik edici uygulamalar yapilabilir. Bununla birlikte ¢alisma, TIMMS ve PISA’da

basarili olan ingiltere, Japonya, Norveg, Finlandiya, Sinhapur, Rusya ve Tiirkiye ile simirlandirilmistir.

1974



KEFAD Cilt 23, Say1 2, Agustos, 2022

Ahi Evran University
Journal of Kirsehir Education Faculty

/A

KEFAD

http://kefad.ahievran.edu.tr

ISSN: 2147 - 1037

ENGLISH VERSION

Introduction

Education is an essential factor in developing countries, the Training of qualified manpower
and the transfer of the cultural values of the society to future generations. The teacher is the leading
role in the education system and is one of the most strategic parts of the school, which is a social
system. Scientific research has revealed that teachers are at the head of qualified human resources and
professional staff, which are essential in development, and that teachers have an important role in the
development of societies (Alkan and Kavcar, 1998). In this context, teacher education, which is one of
the important issues of the education system, has undergone changes and developments in the
process. The 21st century, which brings rapid development with science and technologies, also makes
its effects felt in teacher education. Especially in the World where globalisation is in question, societies
are changing radically; Competition between countries continues to become an information and
technology society. As Kaya (1984) stated, teachers are defined as the most crucial element necessary
for the development of a country. Therefore, he stated that training teachers in the desired quality will
ensure that the country’s future is in the desired direction and level. Therefore, there is a direct
relationship between the development levels of countries and the education provided in schools. In

this respect, the qualifications of the teachers who will give education should be increased.

Educational policies have a significant role in shaping teacher training studies in the World
and in Turkey. The knowledge and experience of countries education field also reveals the policies
they maintain. In the information age, where the level of education has become a criterion of
development, developing countries strive to bring their education systems up to contemporary
standards in all aspects to keep up with global competition (Adigiizel and Yiiksel 2012). For this
reason, different systems are applied in each country in teacher training, and universities also
implement different training programs. In light of all this information, countries attach great
importance to teacher education. They are constantly reformed according to changing technological,
political, economic and philosophical thought systems, and at the same time, a better education

system is tried to be put forward. While countries are carrying out these reforms, they also examine



Oze1‘ba§, M.A. & Safi, B. N.

the education systems of developed and successful countries and compare them with their education

systems.

Many countries 'Qualified teachers can train qualified students'. They are in an effort to make
qualified students teachers and increase education quality. In the last 20-30 years, quite extensive
structural changes have been made in teacher education, especially in European Union countries, to
provide a more qualified teacher education (Saglam and Kiiriim, 2005). When the PISA and TIMSS
results of these countries are examined, it is seen that their scores are above the average and therefore
all these reforms that have been made or are being made have reached their goal. Comparing and
considering the education systems of the countries that have achieved successful results in education
is an important step in bringing the countries eucation systems up to date. According to Phillips and
Schweisfurth (2008), comparative education studies; It enables to define the possible results of the
initiatives to be made based on the experiences of different countries, provides a wide knowledge that
enables different practices to be seen, plays a supportive role in the development of education
reforms, and helps to realise cooperation between societies by discussing cultural differences and
similarities (Adigiizel and Yiiksel, 2012). These comparative educational studies; have made it
compulsory for countries to participate in international central examination organisations that give an
idea about the outputs of the education system they have adopted, the education policies they carry

out and the educational investments they plan.

Countries that set an example in the education system appear in the results of the
international evaluation. TIMSS (Trends in International Mathematics and Science Study) and PISA
(Programme for International Student Assessment), which are among the studies that carry out an
international evaluation, are the most well-known and prominent among these organisations. For
example, the fact that Turkey's success in these exams applied at the international level lags behind
peer countries has been an indication that there are some problems in the education policy adopted by
the country, and to reverse this situation, the philosophy adopted in the curriculum has been changed,
so many educational arguments have occurred, from the design of the classrooms to the materials to
be used there. (Altun and Akkaya, 2014). One of these changes is the High School Entrance System
(LGS), which can be considered one of Turkey’s central high-risk exams and allows eighth-grade
students to enter high schools. In this exam, there are questions named as context-based questions,
skill-based questions and new generation questions, as in TIMSS and PISA. New generation question;
It is defined as questions that cannot be solved with knowledge alone, that you need to know the
essence of the subject and reason about that subject, and that is created with examples from life as
much as possible. In the changing exam system, new generation questions "measure the student's
reading comprehension, interpretation, deduction, problem-solving, analysis, critical thinking,
scientific process skills and similar skills". Success in mathematics lessons has an important role in

determining the educational rankings of countries in exams such as PISA and TIMSS. However,
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Turkey does not have a ranking above the world average in mathematics questions. This situation was
also seen in the success of the mathematics course in the LGS exam, which is applied in Turkey and
includes exam questions such as PISA and TIMSS, and the desired mathematics success in LGS could
not be achieved (MEB, 2018). To reverse this situation, it is necessary to develop the educational
policies of the countries that are successful in the said exams held at the international level and the

arguments put forward as a result of these policies.

EBSAM (2019) stated in its report that the teacher training system should be well established
to establish a quality education system. In the report prepared, teacher training models and new
trends in the Organization for Economic Development and Cooperation (OECD) and European Union
(EU) countries were examined, compared with the teacher training system in Turkey, and suggestions

were made in the report.

In educational sciences, comparative study is a discipline based on identifying similar,
different and standard features by comparing educational facts that can be compared with each other,
evaluating from a certain perspective or using criteria. Comparative education studies are included in
finding solutions to educational problems in a country, it is examined how similar problems are
solved in different countries. Still, it tries to find a solution by considering the problem of each country

within the framework of its structural reality (Demirel, 2000).

With this study, the teacher Training systems of England, Japan, Norway, Finland, Singapore
and Russia, which are among the most developed countries today and prosperous in international
exams such as TIMMS and PISA, and the Turkish teacher training system; In this study, it is aimed to
examine the teacher training systems comparatively under the headings. In the study, the existing
education systems of the relevant countries were examined, the general data that could be reached
were compared in various dimensions, and similarities and differences were revealed. In this context,
it will contribute to the literature by evaluating the changes and developments in the education
system for our country, as it is determined by taking the success of the countries in the exams to the

fore.

In this study, it was implemented worldwide and is successful in most considering the TIMSS
and PISA exam by the public in Britain, Japan, Norway, Finland and Singapore, according to criteria
determined by the teacher Training system in Russia and Turkey aimed to investigate comparatively.

For this purpose, an answer to the following question has been sought.

1. Britain, Japan, Norway, Finland, Singapore, Russia and Turkey is how the teacher Training

system?

2. Britain, Japan, Norway, Finland, Singapore, Russia and Turkey what are the similarities and

differences between the teacher training system?
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Research Model

The research was carried out following the holistic multi-case study design, one of the
qualitative research designs. Case studies are research approaches that examine in detail one or more
programs, events, settings, social groups, or other interconnected systems. (McMillan, 2000). In the
holistic multi-case design, there is more than one situation that can be handled as a holistic one. Each
situation is analysed as a holistic in itself and then compared with each other. (Yildirim and Simsek,
2006). The reason for the selection of holistic multiple case study design of qualitative research design
of this study, the countries concerned in line with the problems of the study (England, Japan, Norway,
Finland, Singapore, Russia and Turkey) according to the criteria determining the existing teacher

training system examination in itself and then to compare these situations.
Data Collection

Document analysis, one of the qualitative data collection methods, was used to obtain the
research data. Document analysis includes the analysis of written materials that contain information
about the facts and facts that are aimed to be researched (Yildirim and Simgek, 2006). Even if the face
and structure validity of documents can be verified with other documents that can be examined when
necessary, it is stronger and more sufficient than other types of validity (Bailey, 1994). The words
written in the documents are useful resources in qualitative studies because they are expressions
generally used and do not require observation and interview (Creswell, 2012). Four criteria have been
proposed regarding the validity and reliability of the documents. These are the authenticity of the
documents; being believable, including sincerity-legitimacy and accuracy; It is far from imitation in a
way that can reflect the characteristics of the original and includes the current meaning (Scott, 1990).
Another situation that directly and positively affects the validity and reliability of the data is the
opportunity to decide whether the written records objectively reflect the original attitudes towards the
individual or situation to which they belong (Simsek, 2009). After scanning the relevant literature for
document review, criteria that can be used to compare the education systems of the relevant countries
were determined and the data were collected within the framework of these criteria. During the data
collection process, data obtained from international research reports (TIMMS, PISA, etc.) and official
institutions of countries (National Education Institutions, Universities, Ministries of National

Education, etc.) were used.
Analysis of Data

The data obtained in the study were analysed by the descriptive analysis method. The
researchers determined the criteria used to compare the countries education systems by scanning the
relevant literature. The descriptive analysis approach allows the data to be organised according to the

themes revealed in the research questions and to be presented by considering the questions or criteria
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used in the research (Yildirrm and $imsek, 2006). In this study, Britain, Japan, Norway, Finland,
Singapore, Russia and Turkey's current education system have been examined and compared against
the criteria specified later. The criteria used to compare the relevant countries within the scope of the
research; are educational philosophy, the general structure of the education system, learning-teaching

environments, measurement and evaluation practices in education and teacher training systems.
Findings

The teacher is the most important crucial element of a country’s education quality. For this
reason, teacher training is of great importance. Because the teacher is the person who implements the
educational policies of a state, influences these policies during and after the implementation, and also
provides feedback on the benefits of the applied policy. For this reason, the teacher is the most
important and integral part of the education system. In today's learner-centred education system, the
teacher’s task is different. The teacher is not the person who directly transfers information to the
students in today's education system, but is the person who is active with his students, guides them,
learns with them when necessary, and prepares a suitable environment for students to learn more
permanently and constantly follows up-to-date information. Programs implemented while training
teachers who are architects of societies; should be constantly renewed according to the needs and
goals of the age of life, and the teachers should be made ready to give education, modern,

enlightened.

The fact that teacher education and Training is so important is thought to be beneficial in
terms of seeing the differences in teacher training programs in our country, comparatively examining
the teacher training programs in England, Japan, Norway, Finland, Singapore and Russia that succeed

in PISA and TIMSS exams.

1. Sub-Problems: Britain, Japan, Norway, Finland, Singapore, is how the teacher training

system in Russia and Turkey?

The first sub-problems of the research 'Britain, Japan, Norway, Finland, Singapore, the teacher

training system in Russia and Turkey?' was the form of expression.

Table 1. England teacher training system

England teacher training system

1.Education license (Bachelor of education) raising 3 or 4 years of undergraduate education

teachers for primary education 32 weeks of practice (internship)
2.Consecutive model 3 or 4 years of undergraduate education
Raising teachers for secondary education 1 year specialist Training (24 weeks of

training, internship)

When we examine the teacher training programs in England, there are two models in teacher
education. The Bachelor of Education or Bachelor of Art in Education, referred to as the Concurrent

model, are generally undergraduate programs aimed at training teachers for primary education. The
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program includes 32 weeks of practice (internship). The consecutive model is a more common teacher
training for secondary education teachers. It is a way that individuals who receive a bachelor's degree
in any field generally prefer to become field teachers. Those who have obtained a bachelor's degree at
the end of three or four years of education can receive one-year specialist training through the
Postgraduate Certificate of Education. It is compulsory to allocate a 36-week duration of certificate
programs and 24 weeks of practice (internship) courses. (Moon, Vlasceanu and Barrows, 2003;

Stephenson, 1999).

Teachers employed in public schools in England must have "Qualified Teacher Status" (QTS).
This status is granted after the accreditation stages of the Teacher Training (ITT) program by the
Teacher Training Institution (TTA). In addition to specialising in at least one subject during education,

he / she must be specialised in certain age groups.

Teachers with Qualified Teacher Status must complete a theree-semester adaptation process to
work in public or private schools. In this process, the teacher's salary is paid from the general school
budget. At the end of the process, the local authority and school administration decide on the

recommendation of the head teacher whether the teacher is qualified or not. (DCSF, 2010).

Table 2. Japan teacher training system

Japan teacher training system

1.Primary school teachers 4 year undergraduate education
Education in schools that specialise in education
(specialised teacher training schools)

2.Secondary school teachers 4 or 5 years of undergraduate education
Training is provided at both specialised institutes
and general universities.

3.Pre-Service Training It is taught at any university or college approved
by Monbu-Kagaku-sho.

In Japan, the society imposes a general responsibility on teachers. By giving teachers a high
status, they face the pressure of responsibility in society. In this case, Japan’s school is considered a
basic education area for a moral society and a good citizen. For this reason, teachers have a wide
responsibility in the acquisition of basic Japanese values, attitudes and "living habits" in students at all
levels, as well as moral education and character development (U.S. Dept. of Education Study, 2010).
1946 The Training of teachers was improved, as requested by the recommendations of the US
Education Mission to Japan to the USA. Previously, most teachers were taught in "regular schools" or
were certified by passing an exam. Post-war reform grouped the teacher training curriculum into
three main areas: General education, professional courses related to the subject area taught and
professional courses related to teaching practice. It involved restructuring regular schools into
professional teacher colleges requiring four years of Training and the placement of teacher training
programs in traditional universities. Demand and resources for primary and secondary school
teachers in Japan are generally well balanced. Private or public universities authorised by the state to

provide teacher education courses are free to prepare teachers. (MEXT, 2010b).
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Primary and secondary school teachers in Japan are 4-year university graduates. While the
Training of primary school teachers is mainly conducted in specialised teacher training schools,
secondary education teachers are trained in both specialised institutes and general universities
(MEXT, 2010b). This situation may be similar to the education faculties in Turkey. Secondary
education Mathematics and chemistry teaching takes 5 years in some schools, while other education
faculties last 4 years. Teachers can receive their pre-service Training at any university or college
approved by Monbu-Kagaku-sho (Monbusho-Ministry of Education, Culture, Sports, Science and
Technology). Approximately 75% of colleges, universities and graduate schools have approved
certificate courses for teacher training (Cooke, 2005). This case is similar to that in-service courses

provided by the Ministry of Education in Turkey.

Table 3. Norwegian teacher training system

Norwegian teacher training system

1.Primary school teachers 5 year undergraduate education
2.Secondary school teachers 5 year undergraduate education
3.Professional and technical areas Three year post-vocational program training

When teacher training programs in Norway are examined; Teachers are trained in academic
fields such as foreign language, geography, physical education, history, natural sciences and social
sciences with a 5-year education. Teachers are trained in vocational and technical fields with programs

lasting three years after profession.

When Norwegian students’ success in international exams was lower than in other countries,
the ministry started some studies to increase the quality of teachers. With the reforms made in 2009,
teacher candidates were provided with more internships and experience, and in-service training
opportunities were also increased. In order to become a teacher in secondary education, a higher
university degree, which requires a 6-year education, and one-year teacher training programs are
required. The Norwegian government has been awarded a master's degree to those who become
teachers, studying five years since 2017. With this application, it is aimed to increase the quality and

efficiency in teacher training.

Table 4. Finland teacher training system

Finland teacher training system

1.Primary school teachers 5 yillik lisans egitimi ( 1 y1l1 uygulama)
Yiiksek lisans derecesi almasi zorunludur.

2.Secondary school teachers 5 yillik lisans egitimi (1 yili uygulama)
Yiiksek lisans derecesi almasi zorunludur.

In Finland, teacher education is one of the important factors in the quality of education.
Education reforms started in the 1960s in Finland When it came to the 70s and 80s, it was realised that
a strict state control in education and the implementation of a curriculum that should be strictly

adhered to was wrong. In the early 1980s, classroom teaching programs were increased from 3 to 5
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years. Teaching has been brought to a good status, students who scored the highest in university
entrance exams preferred teaching programs (Simola,2005). Since the 1990s, it has been decided that
teachers should be trained at higher standards. For this purpose, the central administration and
control have been lifted, the situation of the students, the education method and the entire curriculum
have been left to the responsibility of schools and teachers (Hautamaki and other, 2008). In this way,
equality of opportunity in education has been tried. One of the essential points in education and
Training in Finland is to support teachers and students on new ideas and methods, learn innovations,
and encourage creativity in schools. However, it should not be inferred from this that traditionalism is
rejected; on the contrary, education policies in Finland are the result of a forty-year systematic
development. All Finnish children begin their nine-year compulsory education when they turn seven
in August. Class-based primary school lasts six years, and pre-secondary level lasts three years.
Teachers working in all basic schools must obtain at least a master's degree (Sahlberg, 2007). In this
context, although it is important to develop students in every direction in Finland, it is seen that it is
also important to train qualified teachers. The Department of Teacher Education: The Department of
Teacher Education, which was established at the University of Helsinki in 1852 under the name of
"The Chair in Education", the first of its kind in Finland, is responsible for educational research and
Training of teachers. This department is as the World's best teacher education supervisory body and
pedagogical research center and plays an active role in theprospective teachers selection criteria.
Teachers who teach at almost all levels are required to have at least a master's degree. This situation
enables teachers to be aware of the latest innovations in education and to apply it in the classroom. In
addition, teachers are trained as education experts, so they can autonomously decide on processes
such as education and evaluation during the course. Since teachers are very successful in evaluating
students, students do not take any exams that include important results during basic education (Brozo

and other, 2014).

In order to become a primary school teacher in Finland, it is necessary to go through a period
of high competition. Only Finland's best and brightest students can realise their dream of becoming a
teacher. Thousands of high school graduates apply to Finnish universities every spring semester to
become teachers. Successful candidates need not only have high grades, but also need to be
determined to teach and work in school. One-tenth of the students who apply to primary school
teaching every year are admitted to the university to study teaching. 5.000 out of 20.000 applications

are selected for teaching departments in all fields (Sahlberg, 2011).

It is stated that Teacher education programs in Finland are quite research-oriented.
Educational theories, research methods and techniques are often included in teacher education
programs. A training towards specialisation is provided. Another point of this research-oriented
education is that thereschool application programs. Throughout the program, candidates take their

applications to a higher level. In this application process, candidates observe the lessons of expert
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teachers. They are in the classrooms under the supervision of the teacher. Teachers are allowed to
practice independently for different student groups. In this process, teachers; Auditors, professors and
lecturers can evaluate it. Most of the applications take place in selected schools managed by
universities. These schools have similar curricula and practices to public schools. Teachers spend 1
year before graduation by teaching at these selected schools, which have agreements with universities.
In these schools, researchers and teachers create new practices and conduct research on education and

Training (NCEE, 2017; Salhberg, 2011).

Table 5. Singapore teacher training program

Singapore teacher training program

1.Primary school teachers Getting NIE teacher training
4 year undergraduate education
It is compulsory to have a master's degree.
Post-Bachelor Proficiency in Education (1 year)

2.Secondary school teachers Getting NIE teacher training
4 year undergraduate education
Post-Bachelor Proficiency in Education (1 year)

In Singapore, on the other hand, in 1997, during a period of great growth of the education
system that emerged after independence, it clearly redefined the role of teachers and switched to the
process of Training qualified teachers. Singapore has transformed the teaching context into a
professionally supportive subject as part of the education reforms undertaken a decade ago. In doing
so, prime ministers and other leading bureaucrats; They have frequently emphasised the importance
of teachers for national well-being through speeches and folk ceremonies (Darling-Hammond and
Lieberman, 2013). To be a teacher in Singapore schools, an individual must have teacher training at
NIE. NIE has expertise in teacher development in all study disciplines, from primary schools to
colleges, including science (Tan, 2018; Lim, 2013). The entry of an prospective teacher into the NIE
marks the beginning of the teacher education and development journey that continues throughout an
individual's career. NIE's programs are designed to combine theory and practice better, while at the
same time making the individual an effective and careful instructor (Ng and Low 2017). In NIE, there
are 3 programs for those who want to be primary school teachers and 1 program for those who want
to be secondary school teachers. Programs for primary school teaching are called Post-Bachelor's
Qualification in Education (Primary School), Bachelor's Proficiency in Education, and Proficiency in
Education. Except for those with advanced education such as Art, Music Physical Education and
Mother Tongue Teaching, all primary school teachers are trained to be able to teach English,
Mathematics, Science or Social sciences or all four courses. Therefore, mathematics teaching
methodology constitutes the basic compulsory subject of the program in all three programs that train
primary school teachers. Each of these three programs allows prospective teachers tospecialise in three
alternative areas. These are mother tongue, physical education, art or music fields. Those who are

educated in physical education, art or music are obliged to teach a second or a third lesson. They can
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choose mathematics as an elective course. If they choose mathematics, they must take courses with the

groups in mathematics education classes (Khoh and Teo, 2002; NCEE, 2015).

Acknowledging that the quality of teachers determines the quality of education, Singapore
has also adopted the Policies-Practices-Partnership Model for a strong and sustainable strategic
partnership between key education stakeholders such as the Ministry of Education (MOE), NIE and
all schools in Singapore. - PPP) created. As the main pioneer organisation of the education system,
MOE takes the lead in setting educational goals. By expressing these goals and the results of the
training, basic education policies can be applied to ensure that these goals are achieved. The NIE and
schools are key to achieving educational goals and are responsible for translating policies into
practices that enable students to be educated to achieve desired goals. For schools, this includes the
planning and implementing the curriculum being studied, the pedagogies adopted, the design of the
learning environment and assessment practices (Low and Tang, 2017). The core teaching philosophy
at NIE is the belief that teachers should be people with the vision and passion to shape future
generations, not just academic achievements. Teachers are also expected to instill in their students a
sense of responsibility towards society and the environment, and a love of learning and knowledge
across disciplines. The NIE has developed the Teacher Training Model, which is shaped around
values for the twenty-first century. This model aims to strengthen key elements of teacher education
in areas such as curriculum, desired outcomes for teachers, and academic pathways. Beginner teacher
preparation programs offered at the NIE include undergraduate, postgraduate and diploma
programs. NIE's first teacher education programs include Bachelor's Degree (Education), Bachelor's

Degree in Arts (Education) and Postgraduate Diploma in Education (PGDE) (Ng and Low 2017).

Table 6. Russian teacher training system

Russian teacher training system

1.Primary school teachers From 2 years to 5 years
It is given by educational institutions that are not
at the university level.

2.Secondary school teachers 5 years of education
It is awarded at university level institutions.

Teacher education in Russia consists of three levels. These; teacher education at primary /
basic, intermediate and high level (Nazarova, 2014). The education of preschool and primary school
teachers is provided by non-university level educational institutions (technikums, colleges). The
duration of these courses is from two years to four and a half years. Some university-level
organisations train teachers for primary schools. These courses last 5 years. Graduates from these two
types of educational institutions can practice their profession (Nazarova, 2013). The education of
secondary school teachers is continued in university-level institutions. The program lasts at least 5
years. Graduates can start the profession. University teachers must have a postgraduate education (at
least at Kandidat Nauk level). Faculty members are appointed according to the contracts determined

by the departments, and permanent professors are appointed by the universities (Duman, 2016).
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Table 7. Turkey teacher training system

Turkey teacher training system

1.Primary school teachers 4 year undergraduate education faculty
1 year prospective teacher
2.Secondary school teachers 4 year faculty of education or
4 year Faculty of Arts and Sciences graduate +
Pedagogic formation
1 year prospective teacher

In our country, in terms of teacher education, although many new regulations have been
made, Education Faculties are included as the main institution in teacher training. However, since
education faculties cannot meet the teacher needs, Science and Literature Faculties also train teachers.
The Ministry allows the Faculty of Arts and Sciences graduates to obtain a teaching certificate by
obtaining a pedagogical formation. Candidates who graduate as teachers remain as prospective
teachers for 1 year after being appointed with KPSS. In this process, the appointed teachers are
subjected to 3 performance evaluations, written exams and oral exams. At the end of the process,
successful students continue their duties as principal teachers. According to the statement made in
June 2016, it is stated that teacher recruitment will be within the scope of contracted teachers.
Recruited teachers are seen as prospective teachers. In this context, teachers receive training in the
province(MEB, 2016). The provision of services in professional development activities of teachers in
Turkey, which depends on the Ministry of Education is carried out by the General Directorate of

Teacher Training and Development.

2. Sub-Problems: Britain, Japan, Norway, Finland, Singapore, what are the similarities and

differences between the teacher training system in Russia and Turkey?

The second sub-problems Research 'Britain, Japan, Norway, Finland, Singapore, what are the
similarities and differences between the teacher training system in Russia and Turkey?' Was the form

of expression.
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Table 8. Countries’ entry requirements and training systems

Countries Entry Requirements Growing

Britain GSCE national exam 3-4 year undergraduate program
Advanced training certificate 1-2 year full time program
Interview Post-license certificate

Part-time education with the
Open Education program

Japan Taking the exam held by the 3-4 year undergraduate program
National University Entrance Pre-Service Training approved
Examination = Center = and by Monbu-Kagaku-sho
getting enough points Approved Certificate Courses

Norway Obtaining an  acceptance 5 year integrated master's degree
certificate from high school or system consisting of 300 credits
equivalent schools Applied Pedagogical Education
A minimum grade and school 3 year post-vocational program
score in vocational and technical fields

Finland Central examination Formation lessons
University entrance 4 stage application training
examination board 2 year internship
3 stage exam (information 5 year undergraduate education
research, interview, practice Master is required
exam)

Singapore Post-high school graduation 4 year undergraduate program
exam for primary school Separate program to become a
teachers primary and secondary school
Undergraduate completion teacher
requirement for secondary
school
English proficiency, general
culture test, interview

Rusia Central examination In non-university educational

institutions (2-4.5 years),
university-level ~ organisations
for primary schools (5 years)
Education of secondary school
teachers in  university-level
institutions (5 years)

Turkey Central examination 4 year undergraduate program

(Education faculties)

Faculty of Arts and Sciences
undergraduate program + 1-year
training program

No master's requirement

As can be seen in Table 8, it is seen that there are similarities in many of the entrance
requirements for teacher training and a central examination is applied for university entrance. In
addition, it is seen that interviews are held in many countries during the university entrance phase. In
England, Finland and Singapore, it is not enough for students to only pass the central exam, but also
interviews are applied. Every spring in Finland, thousands of high school graduates apply to eight
universities. Only 1 out of 10 applicants will be accepted to the program (Yildiz, 2013). In this context,

the fact that the education faculties limit their quotas to a certain number constitutes the basis of the
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qualified training of teachers. Schools that provide teacher education apply a unique examination
system in student selection and acceptance, like other schools. The general examination called
Ylioppilastutkinto is held throughout the country and the knowledge and the adequacy of the
education that the students have received up to that day are measured in the exam. Students who get
enough points at the end of this exam take the exams prepared by the universities. In addition to the
exam results, secondary education success scores are also effective in placement in these exams
(Abbasioglu, 2017). Turkey is also made at the end of high school WGS; You can enter the university
to become a teacher within the quotas determined by taking the score determined by the Education
Faculties by taking the exam consisting of three sessions: Basic Proficiency Exam (TYT), Field
Proficiency Exam (AYT) and Foreign Language Test (YDT). In this context, it is similar to Japan,

Norway and Russia.

In the countries studied in teacher training, it is seen that education lasts an average of 4 years
and practices are included in undergraduate education. In addition, a master's degree in the teacher
training phase in Finland was deemed compulsory. This situation enables teachers to be aware of the
educational innovations and apply them in the classroom. In addition, teachers are trained as
education experts, so they can autonomously decide on processes such as education and evaluation

during the course.
Discussion, Conclusion and Suggestions

Considering the education systems of countries with high mathematics success in
international exams, it is understood that many different factors have emerged in achieving success
and the first common feature of these education systems is the value appraised to the teacher. The
teacher has been seen as the main source of the system. It is seen that the status of teachers is quite
high in all countries with high success (Polat, 2014). In this context, the teacher training system has
also been applied in Turkey in the long process of the evolution of needs. To determine the candidates
who will be selected for such an important profession, not only a single exam but also the education
systems of the countries examined, taking into account the skills and personality traits of the teacher
candidates and making individual interviews with the teacher candidates in terms of entrance to the

teacher training institutions. is recommended.

Faculties of education to teacher training programs in Turkey National Education
Development Project, is arranged again within the scope of cooperation with the Ministry of Higher
Education pre-school and primary school teachers are given training at the undergraduate level for 4
years. Those who graduate from education faculties must be appointed as teachers. However, the
graduates of Science and Literature and Theology faculties gain the right to apply to teaching in the

related branches by getting a teaching formation in two semesters.
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Teaching in Finland is a highly respected profession. The main reason for this reputation
stems from government policies and society's attitude and perception towards the teaching
profession. The fact that the income levels of the teachers are quite high, and that the graduates of
teaching do not have a problem such as not being able to find a job, talented and intelligent students
turn to teaching and train them as teachers. In Japan, teacher training is aimed for teacher candidates
to enter the system by taking formation and field training. The social prestige of the teaching
profession, life-long job guarantee and good income make the teaching profession attractive. Teaching
certificates are given to students who study teaching according to the education. Thus, teachers are
encouraged to develop and renew themselves and at the same time, they have been provided to
establish professional standards with the certificates they receive. On the other hand, the Singapore
government, aimed to provide qualified human capital by training qualified teachers with multi-
dimensional policies that improve all aspects of teaching. Considering the future of society and the
state as a qualified person, Singapore primarily chooses talented students by being very selective
when choosing pre-service teachers. Candidates receive scholarships almost as much as the salary of
graduates from other fields throughout their education. Thus, they can continue their education

without financial difficulties. A counselor is assigned to all newly graduated teachers.

Teachers' economic and professional conditions are improved to preserve the profession's
dignity and attractiveness. In Turkey, although it is thought that the teaching profession looks like a
venerated and respected profession, though the prestige of the teacher with the wrong policies
pursued in recent years greatly damaged. In this study, Britain, Japan, Norway, Finland, the results
obtained by comparing the education system in Turkey with Singapore and the Russian educational
system can be made the following suggestions to be more successful in Turkey in the light of:
examining the teacher training system of the successful countries in the teacher training program, a
number of changes in this direction can be done. Teachers can be given autonomy in the choice of
textbooks and materials. For the teaching process to be effectiveFor the effective, an upper limit can be
determined for class sizes. In the teacher training system, emphasis can be placed on practice. Certain
standards can be set for the teaching profession. Encouraging practices can be made to support
teachers' self-development. However, the study was limited to England, Japan, Norway, Finland,

Sinhapur, Russia and Turkey, which were successful in TIMMS and PISA.
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