Is185a¢) WY

Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi
Ankara University Faculty of Educational Sciences Journal of Special Education
2023, 24(1), 137-157

ARASTIRMA | RESEARCH

Gonderim Tarihi | Recieved Date: 23.03.21
Kabul Tarihi | Accepted Date: 04.11.22
Erken Gortiniim | Online First; 13.12.22

Rehberlik ve Arastirma Merkezlerinde Tam, Degerlendirme ve izleme
Siireclerinin incelenmesi: Isitme Kayiph Cocuklar Ornegi

Tirkce okumak icin tiklayiniz

Investigation of Diagnosis, Evaluation and Monitoring Processes in
Guidance and Research Centers: The Case of Children with Hearing Loss

Click here to read in English

Yunus Yilmaz Murat Dogan


https://orcid.org/0000-0001-6988-798X
https://orcid.org/0000-0003-4942-3760

Ankara Universitesi Egitim Bilimleri ARASTIRMA

: Fakiiltesi Ozel Egitim Dergisi Génderim Tarihi: 23.03.21
Kabul Tarihi: 04.11.22
2023, 24(1), 137-157 Erken Gortiniim: 13.12.22

Rehberlik ve Arastirma Merkezlerinde Tani, Degerlendirme ve zleme
Siireclerinin Incelenmesi: Isitme Kayiph Cocuklar Ornegi

1 2
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0z
Giris: Calismanin amaci Rehberlik Aragtirma Merkezlerinde (RAM) tani, degerlendirme ve izleme siireglerinin

isleyisini isitme kayipli gocuklar tizerinden ortaya koymaktir. Ek olarak RAM’larin uygulamalari arasinda farklilik
olup olmadigi, olas1 farkliliklarin ise nedenleri incelenmistir.

Yontem: Betimsel durum ¢aligsmasi olarak yiriitilen c¢alismada arastirma amacma ulagmak i¢in yari-
yapilandirilmig goriismeler yapilmis, dokiimanlar incelenmis ve arastirmacinin gézlemlerini aktardigi yansitici
giinliikler tutulmustur. Arastirmanin veri toplama siireci I¢ Anadolu bdlgesinde orta 6lgekli bir ilin iki ilgesinde
hizmet veren RAM’larda gercgeklestirilmistir. Arastirmaya iki RAM’dan 13 6gretmen katilmistir.

Bulgular: Verilerin analizi RAM siireglerinin isleyisine isaret eden bulgularin yedi tema altinda toplandigini
gostermigtir: Tanilama, degerlendirme, yonlendirme, yerlestirme ve izleme siirecine, bireysellestirilmis egitim
programi (BEP) ve rapor yenilemeye dair goriigler, RAM siireclerinde yasanan sorunlar ve RAM siireglerine
yonelik oneriler. One cikan bulgular hastane ve RAM arasinda is birliginin kurulmamasi, degerlendirme
formlarindaki yetersizlik, materyal eksikligi, degerlendirmeye uygun fiziksel sartlarin saglanamamasi, izleme
stirecinin y1llik raporlarla yiiriitilmeye ¢alisilmasi seklinde 6rneklendirilebilir.

Tartisma: Tanilama, degerlendirme, yonlendirme, yerlestirme ve izleme siireglerinin isleyisi, bu siireglere iliskin
yasanan sorunlar alanyazinla karsilagtirilmistir.

Anahtar sozciikler: Rehberlik ve arastirma merkezi (RAM), tan1, degerlendirme, izleme, isitme kayiph ¢ocuk.

Anfigin: Yilmaz, Y., & Dogan, M. (2023). Rehberlik ve arastirma merkezlerinde tani, degerlendirme ve izleme
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Giris
Ozel egitime gereksinimi olan bireylerin egitimlerinin baglayabilmesi ve siirdiiriilebilmesi icin yasa ve
yonetmeliklerce belirlenen siireclerden gecilmesi gerekmektedir. Bu siiregler, uzmanlar tarafindan bireyin 6zel
egitime gereksinimi olup olmadigina karar verilmesini ve kararlarin uygulamaya aktarilmasini igerir (Ceyhan vd.,

2013). Bir bireyin 6zel egitim siireci sirastyla; tarama, gonderme, tanilama, yerlestirme, bireysellestirilmis egitim
programi (BEP) gelistirme, degerlendirme ve izleme basamaklarindan olugsmaktadir (Cuhadar, 2014).

Tanilama, siire¢ i¢cinde yapilan 6l¢iimlerle elde edilen bulgular 15181nda, saglik kuruluslari, uzmanlar ve
ailelerle birlikte yiiriitiilen bir disiplinlerarasi ekip ¢alismasidir (Baykog-Dénmez & Sahin, 2011). Bu siire¢ tibbi
ve egitsel tanilama olarak iki basamaktan olusur. Tibbi ve egitsel tanilamada ¢esitli standart testler ve bireyin
ozelliklerine uygun Olgme araglari kullamilir (Fiscuss & Mandell, 2002). Bireylerin performansi, izleyen
zamanlarda hazirlanacak programlari dogrudan ilgilendirmektedir. Dolayisiyla tanilama; tibbi ve egitsel
miidahalelerle bireyin yetersizlikten etkilenme diizeyini azaltip mevcut performansini arttirmada da oldukga biiytiik
bir 6neme sahiptir (McLoughlin & Lewis, 2008).

Degerlendirme ise bireylerin; akademik, davranigsal ve sosyal performansini arttirmayr saglayan
basamaktir. Degerlendirme, izleyen donemler igin iiretilecek yeni stratejilerin ilk basamagini olusturur (Salend,
2005). Bu stratejiler olusturulurken bireye neyin, nasil 6gretileceginin yani sira egitim ve dgretim silirecinden
beklentiler, uzmanlarca tartisilarak karara baglanir. Nitelikli bir degerlendirmenin en temel kosullari; arag ve
sireclerin amaca uygunlugu, sonuclarin yararliligl ve uygulanabilirligi, bulgularin gecerligidir (Schalock vd.,
2010). Ayrica smif iginde yapilan geleneksel sinavlarla akademik basarmin, ihtiyaca gore de farkli testler
kullanilarak sosyal becerilerin degerlendirilmesi miimkiindiir (Kauffman & Landrum, 2015; Salvia vd., 2012).
Dolayistyla degerlendirme; akademik ve sosyal gelisimi kapsayan ve yigisimli olarak birbirini takip eden bir
siirectir.

Ozel egitimin kontrol mekanizmalarindan birinin izleme siireci oldugu diisiiniilmektedir. Izleme,
hazirlanan programlarin nasil yiriitiildiigiiniin ele alindig1 basamaktir. Ayrica, programlarda yer alan stratejilerin
Ogretmenler ve aileler tarafindan beklenilen sekilde uygulanip uygulanamadigina yonelik ipuglart verir (Weishaar
vd., 2007). Ozel egitimin nihai hedefine ulasip ulasmadigin1 degerlendirmek igin bireyin gelisimini izlemek esastir
(Giirgtir, 2013; Kargin, 2013; Luckner & Friend, 2011).

Ozetle tam, degerlendirme ve izleme; her yetersizlik tiiriinde oldugu gibi siireci baslatan, siire¢ devam
ettikce de yinelenmesi gereken birtakim g¢aligsmalar olarak nitelendirilebilir (Ersoy & Avci, 2001). Taramadan
baglayarak izlemeye kadar uzanan uzun soluklu 6zel egitim siireci, daha dnce de belirtildigi gibi disiplinler arasi
bir ekibin is birligi ile yiirtilmektedir. Tiirkiye’de egitsel tani, degerlendirme ve izleme siiregleri, Rehberlik ve
Aragtirma Merkezleri (RAM) biinyesinde olusturulan Ozel Egitim Degerlendirme Kurulunun (OEDK)
sorumlulugundadir (Milli Egitim Bakanlig1, 2020). Egitsel tan1 ve degerlendirmeler, OEDK tarafindan ¢ok yonlii
testler ve bireyin 6zelliklerine uygun Slgme araclariyla yapilir (Batu & Kircaali-iftar, 2006; Sucuoglu & Kargin,
2014). Bu arastirmada RAM’larda tani, degerlendirme ve izleme siireglerine odaklanilmistir.

Diinya ftizerindeki uygulamalara genel hatlartyla bakildiginda tanilama, degerlendirme ve izleme
stireclerinin farkli kurumlar tarafindan yiiriitiildiigii goriilmektedir. Bu kurumlarin genelde okul 6zelligi tagidigi
ve egitim-6gretim siirecinde tani, degerlendirme ve izleme basamaklarmin biitiinciil olarak yiiriitildigi
belirtilmektedir (Ceyhan vd., 2013). Dolayistyla RAM’larin sadece Tiirkiye’de var olan bir kurum oldugunu
belirtmek gerekir. RAM’lar 6zel egitim bolimii ve psikolojik danisma ve rehberlik olarak iki bolimden
olugmaktadir. Bu kurumlarin biinyesinde rehber 6gretmenler ve 6zel egitim dgretmenleri gorev yapmaktadir.
Ulkemizde RAM’lar tiim 6zel eitim gereksinimi olan bireyleri belirlemek, degerlendirmek ve en uygun egitim
ortamina yonlendirmek igin gérevlendirilmis kurumlardir (Milli Egitim Bakanlig1, 2020).

Tanilama, degerlendirme ve izleme siirecleri isitme kayipl bireyler 6zelinde ele alindiginda; isitme
kaybimin nedeni, kaybin baslangi¢ tarihi, tiirii, derecesi vb. bilgiler; faydalanilacak isitme kalintisinin tespiti ve
cihaz se¢imi yapilirken gereklidir. Bu gereklili§in yaninda saglik durumunu tespit etme, kaybin genetik olup
olmadiginm1 anlama, gorsel/isitsel becerileri 6grenme, cihazdan alian verimi takip etme, aile kiiltiiriinii anlama,
bireyin kullanacagi iletisim yontemine karar verme gibi asamalar i¢in dnemlidir. Ek olarak ge¢misteki egitsel
yasantiy1 6grenme, egitim ortamina yonlendirme, egitim programi hazirlama, programin etkililigini test etme ve
programi yenilemede ihtiyag¢ duyulan siireclerdir (California Department of Education [CDE], 2000; Heward,
2013).
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RAM’larn igleyisine iliskin gerceklestirilen ¢aligmalar incelendiginde psikolojik ve gelisimsel testler igin
ortamin elverigsiz oldugu (Avcioglu, 2012; Tiirkkal, 2019), degerlendirmede kullanilan 6lgme arag ve gereglerinin
yeterli olmadig1 (Giiven & Balat 2006), 1s1, 151k, yalitim gibi uygun kosullarin saglanamadigi (Ekim, 2015; Yilmaz
& Ugar, 2021) bulgularina rastlanilmaktadir. Ek olarak degerlendirme siirelerinin az ve kisitli oldugu (Yanik &
Giirgiir, 2017), okullarla RAM’lar arasindan yeterli ig birliginin olmadig1 (Cakmak, 2017; Yurtsever, 2013), izleme
stirecinin gergeklestirilmedigi (Giiven & Balat, 2006) goriilmektedir. Bu ¢aligsmalarin bulgular1 6zel egitimin
genelini kapsiyor olsa da isitme kayipli ¢cocuklar 6zelinde yalnizca Yanik ve Gilirgiir’iin (2017) yliriittiigii bir
caligma goriilmektedir.

Tiirkiye’de tiim 6zel gereksinimli ¢ocuklarin oldugu gibi isitme kayipli cocuklarin da tani, degerlendirme
ve izleme siire¢lerini RAM’lar yiiriitmektedir. Bu nedenle isitme kayiplt ¢gocuklarin RAM’larda yasadiklari tani,
degerlendirme ve izleme siireclerinin incelenmesi, sorunlarin ve ¢dziim Onerilerinin ortaya konmasi gerekliligi
dogmustur. RAM’larin iilkemize 6zgii kurum olmast ve kurum isleyisine iligkin giincel ¢aligmalara ihtiyag
duyuldugu diistiniilmesi, bu kurumlarda isitme kayipli bireylere odaklanilan ¢alismalarin ¢ok az sayida olmasi
aragtirmay1 onemli kilmaktadir. Bu arastirmanin amaci i¢ Anadolu bélgesinde orta 6lgekli bir ildeki iki RAM’da
isitme kayipli cocuklarin tani, degerlendirme ve izleme siireglerinin igleyisini belirlemektir. Bu amag
dogrultusunda asagidaki aragtirma sorularina yanit aranmistir:

1. RAM'’larda tanilama siirecinin isleyisi nasildir?

2. RAM’larda degerlendirme siirecinin igleyisi nasildir?
3. RAM’larda izleme siirecinin isleyisi nasildir?
4

Gorlisme yapilan kisilerin ¢alistiklart RAM’larin uygulamalari arasinda farklilik var midir? Varsa farkl
uygulamalarin nedenleri nelerdir?

Yontem
Desen

Nitel arastirma yaklasimu ile yiiriitiilen ¢aligma, betimsel durum ¢alismasidir. Durum ¢alismalari, ¢oklu
veri toplama kullanilarak smirli bir sistemin nasil isledigini agiklamakla birlikte amaglari dogrultusunda
betimleyici, yorumlayici ve degerlendirmeci olarak siniflandirilabilir (Chmiliar, 2010; Merriam, 1998). Bu
aragtirma, RAM personelinin tani, degerlendirme ve izleme siireclerinin igleyisi hakkindaki goriis, oneri ve
deneyimlerini betimleyip; siire¢ hakkindaki bakis acilarmi derinlemesine ortaya koymayi amagladigindan,
betimsel durum ¢alismasi olarak desenlenmistir (Creswell, 2005).

Katilimcilar

iki farkli ilgede RAM’larda tani, degerlendirme ve izleme siireclerinde gérev alan 13 RAM personeli
amagcli 6rnekleme teknigiyle belirlenmistir. Katilimcilarin yedisi bir ilgede (RAM A), altisi ise diger ilgede (RAM
B) calisan 6zel egitim dgretmenleri ve sinif dgretmenleridir. Ogretmenler galismaya goniillii katilmay1 kabul
etmiglerdir. Yar1 yapilandirilmig gériismelere katilan her bir katilimciya kod isim verilmis, gercek isimleri
kullanilmamustir. Katilimeilara iligkin bilgiler Tablo 1°de verilmistir.

Tablo 1°de aktarildig lizere arastirmaya {i¢ kadin, on erkek ¢alisan katilmistir. Katilimeilarin yaslari 25
ile 51 arasinda degismektedir. Katilimcilarin ikisi sinif dgretmenligi alanindan mezunken 11 ¢alisan 6zel egitim
dgretmenligi mezunudur. Ogretmenlik mesleginde gecirdikleri dort ay ile 25 yil arasindadir. Bu siire icerisinde
RAM’da en az ¢aligmis olan alt1 ay, en ¢ok hizmeti olan ise on yildir. Giinliik degerlendirme sayisini degisken
olarak aktaran calisanlarin bazi giinler degerlendirme yapmadiklar1 bazen ise ii¢ degerlendirme yapabildikleri
goriilmektedir. Calisanlarin meslek hayati boyunca yaptiklari degerlendirme sayilarina bakildiginda en az iki, en
cok ise yaklagik 300 degerlendirme yaptiklar goriilmektedir. Tablo 1°de verilen katilimer 6zelliklerinin yaninda,
siiregte gorev alan 6gretmenlerin bir kismiin isitme engelliler ana bilim dalindan mezun olmadigini belirtmek
gerekir. Ancak 6zel egitim alt alanlarinin atamada birlestirilmesi (Milli Egitim Bakanlig1 Talim Terbiye Kurulu
Baskanlig1, 2014) ile tamami 6zel egitim 6gretmeni olarak tiim 6zel egitim gruplarinda degerlendirmelere girmeye
baglamistir.
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Tablo 1
Katilimer Ozellikleri
. . Giinliik Meslek hayati boyunca
RAM Kod Cinsiyet Yas Brang Ogﬁ ctmenlik — RAM degerlendirme  toplam degerlendirme
izmeti hizmeti
sayist sayisi (Yaklasik)
Can Erkek 43 OEO 18 yil 10 y1l 2 3
Kadir Erkek 35 SO 12 y1l 1yl Degisken 25
Burak Erkek 33 o) 13 y1l 1yl Degisken 30
RAM A Kemal Erkek 51  OEO 25 y1l 8 ay Degisken 100
Saffet Kadn 44  OEO 12 y1l 5y1l 2 150
Goktug  Erkek 36  OEO 10 y1l 10 y1l 2 300
Cengiz  Erkek 25  OEO 3yl 3yl 3 300
Adya Erkek 34  OEO 13 y1l 6 ay Degisken 2
Tugba  Kadm 36 OEO 13 y1l 2yl Degisken 5
RAMB  Ahmet  Erkek 30 OEO 4yl 1,5yl Degisken 8
Beyza Kadin 25 OEO 4 ay 1,5yl 1 25
Veli Erkek 36 OEO 15,5 yil 3,5yil 1 150
Ali Erkek 33 OEO 10 y1l 3y 1 250

Not: OEO = 6zel egitim dgretmeni; RAM = rehberlik ve arastirma merkezi; SO = siif 6gretmeni.
Veri Toplama Araclar

Nitel arastirmalarda en sik kullanilan veri toplama teknikleri; gozlem, dokiiman inceleme, sesli ya da
gorsel materyal ve goriigme olarak gosterilebilir (Creswell, 2016; McMillan, 2004; Yildirim, 1999). Bu
aragtirmada, ana veri toplama teknigi olarak goriigmeler yapilmis ayrica veri ¢esitliligi saglamak amaciyla siiregte
kullanilan yazili dokiimanlar toplanmis ve aragtirmaci giinliigii tutulmustur. Gorlismeler igin sekiz ana, 14 alt
sorudan olusan yar1 yapilandirilmis gériisme taslagi hazirlanmistir. Hazirlanan taslak yiiksek lisans mezunu ve
doktora tez doneminde bulunan {i¢ 6zel egitim uzmanina gonderilmistir. Uzmanlarin tercih edilme nedeni nitel
aragtirma yoOntemleriyle gerceklestirdikleri tezleri ve uluslararasi calismalari olmasidir. Doniitler sonrasi
uzmanlarin onayiyla yar1 yapilandirilmig gériisme formu yedi ana, 12 alt soruyla son halini almistir (bk. Ek A).
Pilot goriigme sonrast formda herhangi bir degisiklik ihtiyact dogmamuistir. Goriigmeler birinci yazar tarafindan
katilimcilarin odalarinda bireysel olarak yapilmis ve goriismeler sirasinda ses kaydi alinmistir. Goriisme siireleri
21-41 dakika arasinda degigsmekte olup, toplam kayit siiresi ise 408 dakikadir.

Goriismelerden elde edilen verileri destelemek amaciyla RAM’lardan degerlendirme siirecinde
kullandiklar1 standart formlar alinmigtir. Ek olarak RAM A personelinin degerlendirmelerde kullanmak igin
hazirladiklart yazili materyaller alinmistir. RAM tarafindan hazirlanip rehabilitasyon merkezlerine génderilen dort
farkli rapor 6rnegi de rapor sahiplerinden izin alarak ve isimleri sakli tutularak temin edilmistir. Elde edilen
dokiimanlara iligskin bilgiler ve verilen kodlar Tablo 2°de yer almaktadir. Makale igerisinde bu kodlara atif
yapilmistir.

Tablo 2
Dokiimanlara Iliskin Bilgiler

Kod Dokiimanlarin 6zellikleri ve kullanim gekilleri
F1 Isitme engelli birey degerlendirme formu

F2 Zihinsel engelli birey degerlendirme formu

F3 Bedensel engelli birey degerlendirme formu

F4 Gorme engelli birey degerlendirme formu

F5 Yaygin gelisim bozuklugu olan birey degerlendirme formu

F6 Dil konusma yetersizligi olan birey degerlendirme formu

F7 Ozel 6grenme giicliigii olan birey degerlendirme formu

R1 RAM A’dan ¢ikarilmis birden fazla yetersizligi olan ¢ocuk raporu

R2 RAM A’dan ¢ikartlmis zihin yetersizligi olan ¢ocuk raporu

R3 RAM B’den ¢ikarilmig otizmli ¢ocuk raporu

R4 RAM B’den ¢ikarilmis isitme yetersizligi olan ¢ocuk raporu

Al RAM A’nin degerlendirme i¢in hazirladig: Tiirk¢ce ve Matematik aract
A2 RAM A’nin degerlendirme i¢in hazirladigi kelime sdyleyis testi
G.F. Ozel egitim hizmetleri bdliimii gériigme formu

Not: A = degerlendirme araci; F = degerlendirme formu; G.F. = goriisme formu; R = tani raporu; RAM = rehberlik ve aragtirma merkezi.

Yilmaz & Dogan 2023, 24(1)



REHBERLIK VE ARASTIRMA MERKEZLERINDE TANI, DEGERLENDIRME VE IZLEME 141
SURECLERININ INCELENMESI: iSITME KAYIPLI COCUKLAR ORNEGI

Gorlisme Oncesi, sirast ve sonrasina dair fikirlerin, betimlemelerin, ¢ikarimlarin ve goézlemlerin
bulundugu giinliikler tutulmusgtur. Giinliikler, tarih ve saat belirtilerek bilgisayarda hazirlanmigtir. Goriisme
sorularmin hazirlanmaya baglama asamasindan itibaren toplamda 19 sayfa uzunlugunda 46 adet giinliik
tutulmustur. Giinliikler ve igerikleri Tablo 3’te verilmistir.

Tablo 3
Giinliiklere Iliskin Bilgiler
Sayfa Giinliik kodlar1 (G) Giinligin icerigi
1 G.1,G2G3,G4,G5 G.6 Gorlisme sorularinin hazirlanmasi
2 G.7,G.8, G.9, G.10,G.11, G.12, G13 Sorular i¢in uzman goriigii alinmasi
3 G.14, G.15, G.16, G.17,G.18 Pilot goriismenin yapilmasi
4 G.19,G.20,G.21 RAM A gériisme tarihi alinmasi
5-7 G.22,G.23,G.24 RAM A goriismeleri
8 G.25,G.26 RAM B goriisme tarihi alinmasi
9-13 G.27, G.28, G.29, G.30, G.31, G.32 RAM B goriismeleri
14 G.33,G.34, G.35 Goriisme dokiimlerinin yapilmast
15 G.36, G.37 Dokiimlerin dogrulanmasi
16 G.38, G.39, G.40 Dokiimanlarin toplanmasi
17 G.41,G.42,G.43 Betimsel indeks ve kodlarin hazirlanmasi
18 G.44 Kodlarin yerlestirilmesi ve uzlagsma
19 G.45, G.46 Tema ve alt temalara ulasilmasi

Not: RAM = rehberlik ve aragtirma merkezi.

Tablo 3’te goriisme sorularinin hazirlanmasi, verilerin toplanmasi, dogrulanmasi ve analizlerin yapilmasi
stireglerine iliskin tutulan giinliikler yer almaktadir. Giinliikkler “G” harfi ile kodlanmig ve her giinliige rakam
verilmistir. Ayrica gilinliiklerin yer aldigi sayfalar da tabloda belirtilmistir. Giinliikler, bulgular ve tartisma
boliimiinde kullanilmig, atiflar sayfa numaralar1 ve giinliik kodlart verilerek yapilmistir.

Verilerin Analizi

Veriler analiz edilirken; temalar olugturmak, temalar arasi iliskileri incelemek, sentezlere ulasmak ve
biitiinciil bir betimleme amaciyla betimsel analiz teknigi kullanilmistir (Creswell, 2016; Patton, 2002; Yildirim &
Simsek, 2018). Analiz 6ncesi her iki RAM’da yapilan goriigmeler bilgisayar ortaminda dokiimleri yapilarak yazili
hale getirilmistir. Yar1 yapilandirilmig goriigmeler baglam bilgisi, betimsel indeks, betimsel indeks numarast,
betimsel veri sayfa numarasi, sayfa yorumu ve goriismeci yorumu bdliimlerinden olusan forma aktarilmigtir. Bu
aktarim sonucu 216 sayfa, 6005 satir olusacak sekilde bir form elde edilmistir. Ardindan form tizerinden 17 adet
kod belirlenmis ve kodlar bu forma yerlestirilmistir. Betimsel indekste kodlama islemi tamamlandiktan sonra iki
adet ¢iktr alinmis ve kodlarin bulundugu béliimler arastirmacilar tarafindan el ile kesilmistir. Kesilen boliimler
hem arastirmacilar hem de isitme engellilerin egitimi alaninda ¢aligsan bir 6gretim elemani tarafindan es zamanl
olarak tek tek okunmus ve benzer kodlar gruplanmistir. Ardindan bir araya gelinerek gruplanmis kodlar {izerinde
uzlagmaya varilmistir. Buradaki amag toplanan verilerden bulgulara ulagsmak i¢in tema elde etmektir.

Farkli nitel aragtirma yontemlerinden elde edilen verileri desteklemek amactyla kullanilan dokiimanlarda
karmasik analizlere gerek duyulmayabilir. Arastirmaci, belirledigi problemler dogrultusunda dokiimanlari nasil
analiz edecegini kendisi belirleyebilir (Yildirim & Simsek, 2018). Dolayisiyla Tablo 2’de kodlariyla birlikte
gosterilen dokiimanlar, arastirmacilar tarafindan goriigmelerden elde edilen bulgulari destekleyecek sekilde
kullanilmaistir.

inandiricilik ve Etik

Nitel aragtirmalarda gegerlik ve giivenirlik denince genellikle diisiiniilen inandirici, mantikli, giivenilir
olmasidir. Nitel arastirmalarda gecerlik ve gilivenirlik, biitiin bunlarin yaninda aragtirmanin savunulabilir olmasini
da saglayan kavramlar olarak goriilmektedir (Johnson & Christensen, 2014). Bu nedenle arastirmacilar siireg
boyunca betimsel gecerlik ve yordama gecerligini géz oniinde bulundurmus ve gecerligi saglamak amaciyla
birtakim 6nlemler almistir. Sahada yapilacak gercek goriigmeler dncesi sorularin iglevselligini kontrol etmek adina
RAM tecriibesi olan bir uzmanla pilot goriisme yapilmistir. Betimsel gegerligi saglamak adina her goriisme,
basindan sonuna kadar kayit altina alinmis ve kayitlarda hicbir degisiklik yapilmaksizin dékiimleri yapilmistir.
Dokiimler, 6zel egitim alaninda ¢alisan bir uzman tarafindan ses kayitlari dinlenerek es zamanli bir sekilde kontrol
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edilmistir. Analiz siirecindeki kodlama, tema olusturma siiregleri de aragtirmaya dahil olmayan, igitme engellilerin
egitimi anabilim dalinda ¢aligsan bir uzmanla es zamanl ve bagimsiz sekilde yiirtitiilmiistiir. Kodlama sonuclar1
karsilagtirilmis ve tiim eslestirmelerde uzlagsmaya varilmistir.

Aragtirma kapsaminda verilerin toplandig il valiliginden ve ilde bulunan Anadolu Universitesi sosyal ve
beseri bilimler bilimsel arasgtirma ve yaymn etigi kurulundan onay (07460) alinmigtir. Ayrica katilimcilara;
gorligmelerin kayit altina alinacagi, kod isimler kullanilacagi, elde edilen bilgilerin aragtirma kapsami disinda hig
kimseyle paylasilmayacagi ve diledikleri zaman arastirmadan c¢ekilebilecekleri gibi ifadelerin yer aldigt
“bilgilendirilmis onay formu” araciligiyla bilgilendirme yapilmis ve katilimcilarin goniillii bir sekilde siiregte yer
almasi saglanmigtir.

Bulgular

Analiz sonucu yedi ana tema ve bu ana temalarin alt basamaklarini olusturan 39 alt tema olugmustur. Ana
temalara iligkin bilgiler Tablo 4’tedir.

Tablo 4
Ana Temalar
Tema no Tema ad1
1 Tanilamaya iliskin goriisler
2 Degerlendirmeye iligkin goriisler
3 Yonlendirme ve yerlestirmeye iligkin goriisler
4 Izleme siirecine iliskin goriisler
5 BEP ve rapor yenilemeye iligkin goriigler
6 RAM siireglerinde yasanan sorunlar

7 RAM siireglerine iligkin oneriler
Not: BEP = bireysellestirilmis egitim plani; RAM = rehberlik ve arastirma merkezi.

Tablo 4’te verilen temalar biitiinliik olusturmasi amaciyla RAM’da yasanan siire¢ siralamasina gore
verilmeye ¢alisilmis; bulgular, sorunlar ve dnerilerle bitirilmistir. Ancak siireglerin her zaman bu sirayla islemedigi
ozellikle degerlendirmenin &zel bir siraya yerlestirilemeyecek kadar genis ve zaman zaman karmagik bir siireg
oldugunu belirtmek gerekir.

Bulgularin rapor edilmesi esnasinda katilimcilarin ifadelerine dogrudan yer verilen bdlimlere
odaklanilmistir. Dogrudan alint1 yapilan boliimlerde parantez i¢inde gosterilen ilk rakam sayfa numarasi, ikinci
rakam ise satir numarasidir. Ornegin (26/656) ifadesinde 26. sayfa, 656. satir gdsterilmektedir.

Tamlamaya iliskin Gériisler

Isitme kaybi1 olan bireylerin RAM siireclerinde gorev alan personele gére tanilama, egitsel ve tibbi olmak
iizere iki agamadan olugmaktadir. Katilimeilarin tamamui egitsel tanilamanin RAM’da, tibbi tanilamanin ise saglik
kuruluslarinda yapildigi belirtmislerdir. Ornek olarak Ali’nin tiim katilimeilarin gériislerini 6zetleyen ifadesi;
“Burdaki islemde tibbi tanilama yapamiyoruz maalesef elimizdeki imkanlardan dolayi. Sadece egitsel tanilama...
Genelde bu ¢ocuklar bize hastane raporuyla zaten tibbi tanilanmis olarak geliyor.” (10/242) seklindedir.

RAM’la saglik kuruluslar: arasinda bazen anlagmazliklarin ¢itkmast ve RAM’1n saglik kuruluslarina gére
yetkisinin az olmasi gibi bulgulara da rastlanmistir. Saffet, Ahmet, Adya’nin ortak goriisii olarak Ali’nin ifadesi;
“Tanty1 kim koyarsa 11 simdi hastanenin agik¢ast bu anlamda yetkisi daha fazla. Biz ne kadar isitme engelli desek
de hastane demedigi siirece o ¢ocuk destek egitimden yararlanamiyor.” (21/523) seklindedir. Arastirmaci
giinliigiinde RAM modiilleri igerisinde otizm, asperger ya da benzeri detayli kategorilerin olmamasina ragmen
hastanelerin bu tip tanilar gonderdigi; RAM c¢alisanlarinin, bir ¢ocuga destek egitim verebilmek igin “yaygmn
gelisimsel bozukluk modiiliinii kullanmak” zorunda kaldig1 belirtilmistir (G.32, s. 34). Genel bir ¢ikarimda
bulunuldugunda katilimeilarin goriisii, tibbi tanilamanin egitsel tanilamay1 dogrudan etkiledigi yoniindedir.

Degerlendirmeye iliskin Goriisler

Degerlendirme siirecinin isleyisi hakkinda tiim katilimcilar ortak goriis bildirmislerdir. Katilimeilarin
tamamu igleyisin standart oldugunu, her RAM’da ayni formlarin kullanildigini, degerlendirme raporlariin bu
formlarda yer alan modiiller iizerinden secildigini belirtmislerdir. Bu gériislere en iyi 6rnek Goktug tarafindan “Ucg
RAM gordiim. Hig bi fark yok. Ciinkii sistem ayni sistem.” (215/5996) seklinde verilmistir. Ancak degerlendirme
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siirecinde kullanilan materyallerin RAM’lar arasinda farklilik gosterdigi de goriilmektedir. Ornegin RAM A’nin
Tiirk¢e ve matematik degerlendirmelerinde kullandig1 A.1 (bk. Ek B) ve A.2 (bk. Ek C) kodlu materyaller RAM
B’de goriinmemektedir (bk. Tablo 3). Dolayisiyla 11 katilime1, materyallerin standart olmadigini bu nedenle ayni
cocukta farkli degerlendirme sonuclarinin ¢ikabildigini belirtmislerdir.

Katilimcilar, degerlendirme siirecini etkileyen faktorlere de deginerek aile ve 6zel egitimle iligkili olan
diger kurumlarin etkisinden bahsetmislerdir. Birincil bilgi kaynagi olan ailelerden goriis alinmasinin yaninda,
degerlendirmeye siirekli veya ihtiya¢ halinde yardimer olan kisi, kurum ve belgelerin oldugu da belirlenmistir.
Ozellikle rehabilitasyon merkezlerinin dgrencilere yonelik verdigi déniitlerin dnemli oldugu goriilmektedir. Saffet,
“Rehabilitasyon merkezlerinden gelen raporlar tabii o da bize ¢ok ipucu veriyor” (116/3182) seklindeki ifadesiyle
rehabilitasyon doniitlerinin iglevsel oldugunu belirtmistir.

Isitmeye ek yetersizligi olan bireyler degerlendirmeye geldiginde, genellikle isitmeye eslik eden diger
yetersizlige Oonem verildigi, egitim raporlarinda daha ¢ok diger yetersizlige iliskin amaglarin yazildig:
goriilmektedir. Bu durumu Goktug, Kemal, Beyza, Tugba, Veli, Cengiz’in de ortak goriigiiyle Ahmet, “Hani ortak
verebilirim aslinda ama ben zihine agirlik veriyorum ¢iinkii daha kapsamli formu dedigim gibi ve amaglar1 daha
detayli olarak dnerebilirim 6grenci i¢in.” (30/766) seklinde ifade etmistir.

Yonlendirme ve Yerlestirmeye iliskin Goriisler

Goriigsmelerde tiim katilimcilarin goriis belirtmesiyle elde edilen temalardan biri de egitim ortamina
yerlestirmedir. Bu tema kapsaminda, yonlendirme ve yerlestirmenin igleyisi, isitme kaybina sahip bireylerin egitim
ortamlari, okullarin kaynastirma 6grencilerine olan tutumlari alt temalarina erigilmistir. Bireylerin performansina
gbre en uygun egitim ortamina yénlendirme ve yerlestirme yapildigi, 6nceligin kaynastirma siniflart oldugu, 6zel
egitim okul ve siniflarinin da yerlestirme segenekleri arasinda oldugu gériilmiistiir. Ozellikle lise grencilerinin
tamamimin kaynastirma smiflarma yonlendirildigini Tugba, “liseye genelde kaynastirma egitimi olarak
yolluyoruz.” (78/2135) ifadesiyle, okul idarecilerinin kaynastirma &grencilerini kabul etmek zorunda oldugunu ise
Kemal “yonetmelikler icab1 almak zorunda. Fakat bunu ¢ogu kurumda idarecilerin bazilart bilmiyor.” (118/3235)
seklinde agiklamigslardir.

Yonlendirme ve yerlestirme siirecinde RAM’larin yetkisinin sinirlt oldugu, ailenin tercihlerinin 6n planda
oldugu goriilmiistiir. Nitekim Ahmet bu durumu “Biz sadece tavsiye niteligindeyiz su anda.” (39/999) seklinde
belirtmistir. Yerlestirme 6ncesi siirecte RAM’1n is birligi yaptig1 kurumlarin basinda okullar gelmektedir. Burak
bu is birliginin okullarda kaynastirmaya uygun kapasitenin olup olmadigmi belirlemek i¢in yapildiginit “Okullarla
da mutlaka goriisiiyoruz.” (135/3702) ifadesiyle aktarmistir.

izleme Siirecine iliskin Goriisler

Calismaya iliskin en ¢arpici bulgular arasinda izleme siireci yer almaktadir. Katilimcilarin ¢ogu (Can,
Veli, Ahmet, Kemal, Adya, Saffet, Beyza, Tugba) izleme siirecinin yapilmadigimi aktarmislardir. Bu noktada
Ahmet’in ifadesi “izleme siireci biz o konuda sifiriz.” (38/961) seklindedir. Burak ve Kadir ise izleme siirecinin
okul ve rehabilitasyon merkezlerinden gelen yillik performans raporlariyla yiiriitiilmeye c¢alisildigini ifade
etmiglerdir. Tiim katilimcilar izlemenin gérev tanimlari arasinda oldugunu ancak yapilamadigini bildirmiglerdir.
Beyza bu durumu “Ii ben rehberlik arastirma merkezinin en biiyiikk sorunlarindan birinin bu oldugunu
diigiiniiyorum. Bizim u goérev tanimlamamizda aslinda izleme de var. Ama bi sekilde bu goz ardi ediliyo.” (7/181)
seklinde ifade etmistir.

[zlemenin yapilmama sebebine iligkin bulgular da elde edilmistir. izleme yapilmamasinin temel nedeninin
personel eksikligi oldugu goriilmektedir. Bu durumu Veli, “izleme siirecinde dedigim gibi imm konusmanin
basinda, personel yetersizliginden dolay1 bu ¢ocuklarin ee genel durumunu izlemekte ee RAM olarak bi takim
yetersizliklerimiz var.” (55/1439) ifadeleriyle aktarmstir.

BEP ve Rapor Yenilemeye fliskin Goriisler

Gorlismelerden elde edilen bulgularda RAM’mn bireysellestirilmis egitim programlarina (BEP) bazen
dogrudan bazen ise dolayl katkilar1 oldugu goriilmiistiir. RAM’da hazirlanan raporlarin okullarda hazirlanacak
BEP’lere iligkin oneri niteligi tagidig1 belirlenmistir. Raporlarin BEP’lere 6neri niteligi tasimasina iligskin Tugba,
¢ogu katilmcinin goriislerini temsil edecek sekilde “Bizim burada gonderdigimiz rapor onlara 151k tutacak bir
rapor hani bu amaglari ¢alisabilirsiniz.” (92/2527); Kemal, “BEP hazirlarken bir 6n bilgi olabilir.” (125/3430)
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ifadelerini kullanmiglardir. Katilimcilar BEP’lerin nitelikli hazirlanmadigini, 6gretmenlerin bu konuda isteksiz
oldugunu ise Saffet’in “Prosediir olarak goriiyorum.” (113/3098) ifadeleriyle benzer sekilde agiklamiglardir.

RAM Siireclerinde Yasanan Sorunlar

RAM siireclerinin  geneli incelendiginde; degerlendirme formlar1 ve materyallerden kaynakls,
degerlendirmenin isleyisinden kaynakli, cocuk ve aile kaynakli, okul ve rehabilitasyon kaynakli, iletigim, igbirligi
ve fiziksel eksikliklerden kaynakli sorunlar oldugu bulgulara ulasilmistir. Tiim katilimeilarin goriis belirttigi bu
bulgulara 6rnek olarak materyal eksikligi, kullanilan materyallerin standart olmayis1 ve formlarin yetersizligi
verilebilir. Materyal eksikligine iliskin Beyza, “Degerlendirme siirecindee 11 materyal bulmakta zorlaniyoruz.”
(5/122) ifadesini kullanmigtir. Degerlendirme formlarinin yetersiz kalmasina iliskin ise Ahmet, “Formun yeterince
kapsamli olmamasi. Ciinkii 11 ¢ok basit hazirlanmis.” (33/843) demistir. Ek olarak igitmede kullanilan formlarin
kapsamli olmamasinin yaninda yas gruplarina gore ayrilmadigi da belirtilen goriisler arasindadir. Bu konuda goriis
bildiren katilimcilardan biri olan Burak “birinci siif 6grencisini degerlendirdigimiz m formla sekizinci smif
Ogrencisinin ya da lisede, liseye giden bi Ogrencinin degerlendirme formu ayni” (137/3764) ifadelerini
kullanmustir.

Katilimeilarin, isitme kayipl bireyin yilda bir kez yabanci oldugu ortamda yabanci oldugu kisilerce
degerlendirilmesinin uygun olmadigi yoniinde goriis bildirdikleri gbze carpmaktadir. Adya tim katilimcilarin
sikayetci oldugu bu durumu “Hig tanimadiginiz bi 6grenciyle ee senede bi giin, onu da yarim saat, bi saat icersinde
Ogrencinin performansini almaya c¢alistyosunuz. Bu bi tek basina bi sorun.” (68/1888) ifadeleriyle anlatmistir.
RAM siireglerinde ¢ocuklardan kaynaklanan sorunlar arasinda cihaz kullanmama, psikolojik ya da fiziksel olarak
degerlendirmeye hazir olmama ve son zamanlarda gé¢gmen ¢ocuklarin gelmesi nedeniyle iletisim konusunda
sorunlar oldugu belirtilmistir. Bu sorunlara 6rnek olarak Saffet, “Kulak arkasi cihazlari kullanmak istemiyo
¢ocuklar genelde.” (108/2960), Goktug, “Cocuk o giin giiniinde olmayabiliyor. Ag olabiliyor, ilacin1 kullanmamis
olabiliyor, hasta olabiliyor.” (208/5792) ve Veli, “Isitme engelli olup farkli uyruga sahip Tiirk¢e bilmeyen
ogrenciler de alinmaya baslandi.” (50/1311) ifadelerini kullanmiglardir.

Birincil bilgi kaynagi olan ailelerle yasanan sorunlar arasinda, ailelerin 6grenci uygun olmasa da
kaynagtirma smifina yerlestirilmesi talebi, ailelerin egitim diizeyindeki yetersizlikleri ve ¢ocuklarmin
cihazlandirilmasina isteksiz olmalart gosterilmektedir. Veli, “Birgok aile ee ¢ocuklarinin akranlariyla beraber,
kaynagtirma 6grencisi olarak egitim almalarimi istiyo.” (50/1301) goriislerini belirtirken Ali “Cocuguna hi¢ bi
cihazlandirma siz ne kadar israr etseniz de onun diinya gorlisii geregi yaptirmayacagini sdyliiyo.” (18/452)
ifadelerini kullanmislardir. RAM siireglerinin igleyisinde okullarindan ve rehabilitasyon merkezlerinden
kaynaklanan sorunlari ifade eden katilimcilar, (Adya, Kadir, Can) yillik performans degerlendirme formlarina
6zen gosterilmedigini ve doldurulan formlarda tutarsizliklar oldugunu belirtmiglerdir. Kadir bu durumu “Sadece
okuldan gelen formlar1 degerlendiriyoruz onlar da benim kanaatim ¢ok fazla bdyle 1 itina ile doldurulmuyor.”
(176/4817) ifadeleriyle aktarmustir.

Katilimeilar iiniversite ve okullarla is birligi eksikligine de dikkat ¢ekmislerdir. Her kurumun kendi
bilinyesinde farkli c¢alismalar yaparak ilerledigi, iletisim olmamasindan dolay:r gerekli bilgi aligverislerinin
yapilmadig1 konusunda Ahmet, “Gelen giden evraklar diginda bi igbirligimiz yok okullarla.” (33/824), Can ise
“Ben yillardir RAM’lardayim. Akademisyenlerle gelismeler konusunda ¢ok da ciddi paylasimda bulunamadim.”
(161/4419) ifadelerini kullanmiglardir.

Katilimeilar, RAM’larin fiziksel yetersizliklerine de dikkat ¢ekmislerdir. RAM’larda engellilere yonelik
yeterli fiziksel diizenlemelerin yapilmadig1 belirtilmistir. Ozellikle isitme kayipl bireylerin degerlendirmeleri igin
hazirlanmas1 beklenen yalitiml1 ortamlarin olmadigim Burak, “Isitme engelli bireylerde tabii ses izolasyonu gok
onemli. RAM bizim benim bagli oldugum kurumda maalesef isitme engellileri degerlendirebilecek bir test odast
mevcut degil.” (142/3884) seklinde belirtmistir. Yalitim olmadig1 halde RAM A’nin askeri havaalani yakininda
olmasindan sikayet¢i olan Kemal, “Giiriiltii olay1 var, mesela ugaklar gegiyo. O ugaklar mesela etkiliyor.”
(126/3449) ifadelerini kullanmislardir. Nitekim arastirmaci da ugak giiriiltiisiiyle ilgili benzer ifadeleri giinliigiinde
belirtmistir. (G.24, s.7)

RAM Siireclerine iliskin Oneriler

Son bulgu kiimesi ise katilimcilarin tani, degerlendirme ve izleme siireclerinin iyilestirilmesi ve mevcut
sorunlarin ortadan kaldirilmasina yonelik 6nerilerinden olusmaktadir. Tiim katilimcilar degerlendirme formlarinin
yeniden diizenlenip gelistirilmesi daha detayli hale getirilmesi gerektigini belirtirken Beyza, “Degerlendirme
formlarmi degistirilebiliriz.” ifadesini kullanmistir. Degerlendirme sayisinin ve zamaninin arttirilarak karar
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verilmesi yoniinde oneri sunan katilimcilar da gogunluktadir. Bu durumu Adya “Bir 6grenciyi bika¢ kez
goriigtiikten sonra performans almamiz gerek.” (68/1896) ifadeleriyle belirtmistir.

Tiim engel gruplarinin 6zel egitim 6gretmenligi ¢atisi altinda birlestirilmesi sonrasi engel tiirii dikkate
alinmaksizin her uzmanin degerlendirmeye girdigi belirtilmistir. Bu durumu Veli, “Bir zihinsel engelliler
O0gretmeninin bir isitme engelli cocugun ee tanilamasindaki bakis acisiyla, bir isitme engelliler 6gretmeninin
tanillama sirasinda ee ciddi farklar olabiliyo.” (54/1413) seklinde ifade etmistir. Dolayisiyla bireylerin alan
uzmanlar1 tarafindan degerlendirilmesine iliskin oneriler dikkat cekmektedir.

Analizler sonrasi, katilimcilarin tanilamaya iligkin oneriler de sundugu goriilmiistiir. Tanilama siirecinde
RAM’larin daha yetkili hale getirilmesi goriisii géze ¢arpmaktadir. Ali, bu durumu “Tanilamada Rehberlik
Arastirma Merkezleri biraz daha yetkili hale getirilebilir.” (21/527) seklinde agiklamistir. RAM’larin tanilamada
etkin hale gelmesine yonelik giinlilkte “Her tanilama testini yapabilecek uzmanlarin yetistirilerek RAM’larda
¢aligmasi saglanmali.” Onerisi yer almaktadir (G.32, s.12).

Dikkat ceken Onerilerden biri de yonlendirme kararlarinda degisiklik yapilmasinin kolaylastirilmasi
yoniindedir. Cengiz bu kolaylastirma igin “Rapor yenileme siirecinde sdyle 11 yonlendirme kararindan memnun
olmayan aileler i¢in tabii aileler bunu bi sikint1 olarak goriiyolar. Belki bu islem biraz daha kolaylasabilir.”
(197/5479) seklinde dneri sunmustur.

Tiim katilimeilarin &neri sundugu son tema izlemeye iliskindir. Izleme siirecinin yiiriitiilebilmesi i¢in
yeterli personel olmayisi, gezici 6gretmenlige iliskin 6neriler, MEB’in izleme i¢in sunmasi beklenen imkéanlar bu
tema igerisinde yer alan alt temalardir Tugba, gezici 6gretmenlerin faaliyete gegmesi gerektigine iliskin “Haftada
bir 6gretmenleri gezip sinif iginde ne zorluklar yasiyosunuz, ¢ocukla ilgili sorulabilir, destek saglanabilir. Ee
cocugun ailesiyle gériisebilir.” (93/2557) ifadelerini kullanmistir. Giinliikte “Izleme siirecinin ¢ok daha etkili
yiiriitiilebilecegi ancak gezici 6gretmenlerin olmadigimni ifade etti.” seklinde benzer bir ifade goriilmektedir (G.27,
s.10). Goktug ise bu siirecin yiiriitiilmesi icin RAM’da ayr1 bir ekip olusturulmasi 6nerisini “Bunun igin 11 bi ayri
bi izleme ekibi olusturulmasi lazim.” (201/5599) seklinde dile getirmistir.

Tartisma

Isitme kayipli bireylerin RAM’larda tani, degerlendirme ve izleme siireglerinin incelenmesi amaciyla
yapilan bu calismada, degerlendirme siirecinde aktif olarak gorev alan RAM personelleriyle goriismeler
gerceklestirilmistir. Goriismelerde tani, degerlendirme ve izleme siireglerinin igleyisine iliskin RAM personelinin
bakis acis1 belirlenirken, siireclerde yasanan sorunlar ve ¢dziim onerilerine iliskin bilgiler de elde edilmistir.

Tanilamaya iligkin bulgular, egitsel ve tibbi tanilama olarak birlikte tartisiimistir. T1ibbi ve egitsel tanilama
saglik kuruluslari, RAM ve ailelerle birlikte yiiriitiilen bir ekip ¢alismasidir (Bayko¢-Dénmez & Sahin, 2011)
Ancak katilimcilarin gériislerinden yola gikilarak 6zellikle RAM ve hastane is birliginden s6z etmek pek miimkiin
goriinmemektedir. Elde edilen bulgulara gore saglik kuruluslari ile RAM’lar arasindaki iletisim saglik raporlari ve
raporlarda yazan notlardan ibarettir. Katilimeilarin ¢ogu hastanelerle is birligi yapamadiklarini ifade etmisler ve
doktorlarin tani konusunda tartismaya kapali olduklarini belirtmislerdir. Giinlimiizde yeni dogan taramasiyla
tanilama siirecinin genellikle hastanelerde bagladigi, bu taramalarin amacinin risk altinda olan ¢ocuklari belirlemek
ve daha sonraki donemlerde odyometrik testleri yogunlastirarak en dogru sonuca ulagsmak oldugu belirtilmektedir
(Werts vd., 2007). Saglik Bakanligi Ana Cocuk Saglig1 ve Aile Planlamasi Genel Miidiirliigii (2011) yenidogan
tarama oraninin %95.7 oldugunu belirtmektedir. Ek olarak Bolat ve Geng (2012) de yenidogan isitme kayb1 oranin
2.2/1000 olarak ifade etmektedir. Dolayisiyla dogum sonrasi yapilan taramalarin yayginlasmasinin, RAM’mn
tanilama konusundaki is yiikiiniiniin azalmasina yardimci oldugu goriilmektedir. Ancak taramayla igitme kaybi
oldugu belirlenen ¢ocuklarin ailenin ¢abasiyla 6zel egitim siirecine dahil oldugu goriillmektedir. Bu noktada
hastane-RAM is birliginin arttirilmasi erken tam avantajlariin daha etkili kullanilmasina fayda saglayacaktir.

Cakmak’m (2017) arastirmasinda elde ettigi bulgular incelendiginde, saglik kuruluslarinda uygulanan
psikolojik ve gelisimsel testleri RAM’larda da uygulayabilecek personelin oldugu ancak bu testler i¢in uygun
ortam ve materyalin olmadig1r goriilmektedir. Benzer bir bulguya bu arastirma kapsaminda da ulagilmistir.
Katilimcilar testlerin kurum iginde de yapilabilmesi ve bu testlere iligkin altyapinin RAM’larda da olusturulmasi
gerektigini vurgulamislardir. Ayrica Cakmak (2017), hastanelerden gelen tibbi tanilama sonuglarinda detay
verilmedigini ve raporu hazirlayan saglik ekibinde 6zel gereksinimi olan bireylerin egitimi ile ilgili yeterli
formasyonu olmayan personellerin yer aldigini ifade etmistir. Bu arastirmada ise RAM c¢aliganlar1 raporlarin
detayli olmamasina ek olarak bazi durumlarda taninin dahi anlasilmadigini belirtmislerdir. Anlasilmayan
raporlarin sebebi ise raporu hazirlayan personelin 6zel egitime iliskin bilgisi olmadig1 igin taniy1 ya da engel
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yiizdesini yanlis yazdigi seklinde agiklanmigtir. RAM ve hastane sistemi farkli oldugundan raporlar yanlis
geldiginde sisteme yiiklenemedigi ve ¢cocuklarin degerlendirilemedigi bulgusu da elde edilmistir. Sonug olarak
Cakmak’in (2017) tanilamaya iliskin elde ettigi bulgularla bu ¢aligmada yapilan bulgular birbiriyle ortigsmektedir.
Hastane ile RAM arasindaki sorunlarin ortadan kalkmasina iliskin ise bazi katilimeilar Saglik Bakanlig1 (SB) ile
MEB’in is birligiyle calisip ortak bir sistem olusturulmasini 6nermislerdir. Tiryakioglu ve Avcioglu (2013) ise
RAM’larda yiiriittiigii ¢alismasinda hastaneden gelen tanilamaya iliskin raporlarin anlasilir oldugu sonucuna
ulasmistir. Bu calismada ise bazi katilimcilarin ifadeleri raporlarin anlasilmadigi yoniindedir. Dolayisiyla
Tiryakioglu ve Avcioglu’nun (2013) raporlarin anlasilirligina iligkin bulgular1 bu aragtirmadan elde edilenlerle ters
diismektedir. Bu tutarsizligin sebebinin 6rneklem farkliligi oldugu diisiiniilmektedir. Tiryakioglu ve Avcioglu
aragtirmasinit Tirkiye genelindeki 190 RAM miidiiriiyle ger¢eklestirmistir. Bu calismaya ise bir ildeki iki farkli
RAM’mn calisanlar1 katilmistir. Herhangi bir yonetici siirecte yer almamistir. Ozetle miidiirlerle calisanlarin
tanilamaya iliskin raporlara bakis acilarinin farkli oldugu 6ngoriilebilir.

Degerlendirme, bireylerin akademik, sosyal ve davranigsal performansini arttirmak i¢in gereken 6nemli
bir siiregtir. Nitekim degerlendirme, sonraki donemler igin gelistirilecek yeni stratejilerin ilk basamagini olugturur
(Salend, 2005). Degerlendirme yaparken bireylerin akademik, sosyal ve davranigsal performanslarinin ortaya
cikarilmasinda RAM’larda MEB’in her yetersizlik tiirii icin hazirladigi formlar kullanilmaktadir. Ancak
katilimcilarin tamami, isitme kayipli bireyler i¢in kullanilan bu formlarin yetersiz oldugunu ve igerigin
zenginlestirilmesi gerektigi belirtmislerdir. Ozellikle isitme kayipli bireylerin degerlendirmesinde kullanilan
formlarm (F1) (bk. Ek D), zihin (F2) (bk. Ek E), ortopedik (F3) (bk. Ek F), gorme (F4) (bk. Ek G) gibi
yetersizliklerde kullanilanlara gore icerik olarak daha yetersiz oldugu belirlenmistir. Bu bulguyu destekleyecek
nitelikteki farkli bir arastirmada ise Giiven ve Balat (2006) RAM’larin 6lgme ve degerlendirme arag ve
yontemlerini yeniden gbézden gegirmesinin gerekliligine vurgu yapmiglardir. Cakmak (2017) da benzer sekilde
degerlendirme formlarinin ihtiyact karsilayamadigmi ve giincellenmesi gerektigini aktarmistir. Bu aragtirmada
formlarin giincellenmesine iliskin olarak katilimcilar iki farkli goriis bildirmistir. Cogu katilimer formlarin yas ya
da kademelere (ilkokul, ortaokul, lise) gore diizenlenmesinde hemfikirken, bir grup katilimci ise formlarin cihaz
tiplerine gore giincellenmesini dnermistir. Her iki nerinin de gegerliligine dair ileri arastirmalarla daha biiyiik bir
orneklem grubuyla gériisler alinarak diizenlemeler yapilabilecegi diisiiniilmektedir. Ornegin F1°deki (bk. Ek D)
basamaklara bakildiginda isitme ve dil egitimi modiilleri i¢in cihazlara gore ayrim yapilmasi 6zellikle isitme
egitimi i¢in cihazlardan elde edilen performanslarda farklilig1 daha iyi ortaya koyabilir. Formlarin kademelere gore
diizenlenmesi gerektigine yonelik goriislerin de uygun olabilecegi degerlendirilebilir. Ciinkii farkli yas
gruplarindaki bireylerin sosyal iletisim, okuma yazma, matematik gibi alanlardaki ihtiyaclart da farklilik
gosterecektir.

Calismada degerlendirme i¢in kullanilan 6lgme araglarinin materyallerinde farklilik oldugu bulgusuna
ulasiimistir. Ormegin RAM A’nin gelistirdigi bir materyal dizisine RAM B’de rastlanmamaktadir. Bu ¢calismadaki
katilimcilarin her birinin kendine ait materyallerinin bulundugu ve bu materyallerin 6zelliklerinin farklt oldugu
goriilmiistiir. Bu farkliliga dair bulguyu destekleyecek sekilde Yanik ve Giirgiir (2017) de RAM’larda 6lgme
araglarinin degerlendirmelerde kullanilan materyaller oldugunu belirtmektedir. Ornegin bir degerlendirmeci
zorluk diizeyi diisiik bir masal kitab1 kullanarak dgrencinin ilgili amact gergeklestirdigi sonucuna ulagirken, bagka
bir degerlendirmeci daha zor bir diizeydeki kitapla ayn1 amaci gerceklestirmedigi yoniinde sonug elde edebilir.
Dolayistyla Isaacson’un (1996) da belirttigi gibi degerlendirme siirecinde bireylerin akademik, biligsel ve sosyal
performanslarini belirlemede formel 6lgme araglarini kullanmasi bu tiir 6lgme araci ve kullanilan materyallerdeki
farkliliklar1 en aza indirebilir.

Bazi katilimeilar bireylerin hi¢ aliskin olmadiklart bir ortamda, hi¢ tanimadiklari insanlarla yilda bir defa
kars1 karstya gelerek ortalama yarim saat igerisinde alinan degerlendirmenin saglikli sonuglar vermeyecegini
belirtmislerdir. Ozak ve digerlerine (2008) gore egitsel degerlendirme siirecinde, ¢ocugun dogal bir ortamda
olmamasi ya da daha 6nce hi¢ girmedigi bir ortamda, hi¢ tanimadig: kisilerle iletisim kurmasit olaganin diginda
davranislar sergilemesine neden olabilir. Sonug olarak degerlendirmenin yilda bir defa yapilmasina iliskin Ozak
ve digerlerinin (2008) elde ettigi bulgu ile bu arastirmadan edinilen bulgunun birebir Ortiistiikleri goriilmektedir.
Katilimcilardan bu sorunun ¢oziilmesine iligkin alinan oneriler arasinda en sik rastlanani ise bireyleri birkag defa
gordiikten sonra degerlendirmenin yapilmasidir.

Isaacson’a (1996) gore degerlendirme yapilan ortam fiziksel olarak isitme kayipli ¢ocuklarin 6zelliklerine
uygun olmali ve ¢ocuklar gerekli sekilde cihazlandirilmalidir. Katilimcilar RAM’larda, cihazi bulunmayan
¢ocuklarin degerlendirmeye alimmadigini belirtmistir. Tim RAM’larda gecerli oldugu ifade edilen bu kural
ozellikle ¢ocuklarin degerlendirilmesinde sorunlara neden olabilmektedir. Goriismelerden elde edilen bulgulara
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gore cihaz takmak istemeyen ya da sadece degerlendirme igin cihaz takilan g¢ocuklarin oldugu, ¢ocugunun
cihazlandirilmasina karsi ¢ikan aileler oldugu belirlenmistir. Ancak yasi, isitme derecesi ya da aile goriisii ne olursa
olsun cihaz kullanma zorunlulugu degerlendirmenin 6n kosuludur. Dolayistyla bu kuralin tiim goériisme yapilan
RAM’larda uygulaniyor olduguna dair bulgu Isaacson’un (1996) goriisiiyle paralellik gostermektedir.

Fiziksel ortamin isitme kayipli ¢ocuklara uygunluguna iliskin RAM’larda olduk¢a sorun yasandigi
goriilmektedir. RAM’larda dlgme ve degerlendirme icin kullanilan odalarda ses yalitimi, 151k, 1s1 gibi 6zellikler
yoniinden uygun fiziksel diizenlemelerin yapilmadig1 saptanmistir (Cakmak, 2017; Tiirkkal, 2019). Bu ¢aligmada
da benzer sekilde isitme kayipl bireylere yonelik degerlendirme yapilan odalarin yaliim 6zelliklerine sahip
olmadig, akustik dzelliklerin yetersiz oldugu belirlenmistir. Ote yandan degerlendirme igin 6zel odalar olmadig
ve her odaya her an birilerinin girebildigi, ayn1 anda birden fazla bireyin degerlendirilebildigi tespit edilmistir.
Dolayisiyla Cakmak (2017) ve Tiirkkal’in (2019) da ifade ettigi fiziksel altyapidan kaynaklanan sorunlarin hala
devam ettigi soylenebilir.

Kiiciiker ve digerleri (2002) yaptiklar1 calismada RAM c¢alisanlarinin degerlendirme siirecinde sinif
ogretmenleriyle ig birligi yapmak istemediklerini, ailelerle ise is birligi yapmanin oldukca gili¢ oldugunu
belirlemislerdir. Ancak yapilan bu ¢alismada is birligine yonelik farkli sonuclar elde edilmistir. RAM ¢aliganlar1
ailelerle is birligi yapmanin giigliiklerine deginmekle birlikte ¢ogu degerlendirme siirecinin sinif ve rehabilitasyon
ogretmenleriyle birlikte yiiriitiilmesi gerektigini diisiindiigiinii ifade etmistir. Dolayisiyla aile ile is birligine
yonelik bulgular benzerlik gosterirken 6gretmenlerle is birligine iliskin elde edilen bulgular Kiigiiker ve
digerlerinin (2002) bulgulariyla 6rtigsmemektedir.

Ozel gereksinimi olan bireyleri, en uygun egitim ortamina ydnlendirme ve yerlestirme siirecinde gerekli
tan1 ve degerlendirme siireglerinin aile is birligiyle yiiriitillmesi gerekmektedir (Blankenship vd., 2007). Ailenin
stireg icerisinde onemine iliskin Fiscuss ve Mandell (2002), birey hakkinda en fazla bilginin aileler tarafindan
saglanabilecegi bu sebeple degerlendirmede aileyle is birligi icinde hareket edilmesi gerektigini ifade etmislerdir.
Spinelli  (2002) de ailelerle fikir aligverisinde bulunmanin degerlendirmeciye farkli bakis agilar
kazandirabilecegini ifade etmistir. Bu gériise uygun olarak RAM’da yonlendirme, ilce Ozel Egitim Kurulunda ise
yerlestirme siirecinin gercgeklestirildigi goriilmektedir. Spinelli (2002), Fiscuss ve Mandel (2002), Blankenship ve
digerlerinin (2007) ifade ettigi tan1 degerlendirme basamaklar1 benzer sekilde isletiliyor goriinse de RAM’1in
yerlestirmeye iliskin Onerilerinin sadece tavsiye niteligi tasidigi belirlenmigtir. RAM ¢alisanlart yerlestirme
stirecinde aile goriisiiniin olduk¢a 6n planda oldugunu bildirerek degerlendirme raporlarmin ikinci planda
kalabildigini bildirmisler. Dolayisiyla Blankenship ve digerlerinin (2007) goriislerine ters diisecek sekilde aile, is
birliginden 6te karar alan bir mercii olabilmektedir.

Isitme kayipl bireylerin egitim ortamlarma yerlestirilmesine iliskin genel ve 6zel egitim ortamlarina
yerlestirme secenekleri bulunmaktadir. Bu egitim ortamlari yatili ya da giindiizlii 6zel egitim okullar1 olabilecegi
gibi genel egitim okullarinda 6zel egitim siniflar1 ve kaynagtirma siniflari da olabilmektedir (Guirgiir, 2013;
Luckner & Friend, 2011). Bu baglamda RAM ’1n ¢alismanin yapildigi ilde yonlendirme yaptigi okullar bireylerin
bulundugu kademeye, yasa, akademik diizeylerine gore degismektedir. Bireyler ilkokul ve ortaokul ¢caginda isitsel-
sozel yaklasimla egitim veren isitme engelliler okuluna ve kaynastirma simiflarina yonlendirilmektedir. Okul
cagini gegmis ya da akademik olarak genel egitim siniflarina ayak uyduramayacagi diisiiniilen bireyler ise agirlikli
olarak isaret dili yaklasimi tercih edilen okula yonlendirilmektedir. Yonlendirmeler incelendiginde her iki RAM’1n
Giirgiir (2013), Luckner ve Friend’in (2011) ifade ettigi segeneklere uygun yonlendirmeler yaptigi1 goriilmektedir.

Kaynastirma ortamlarina &grenci yerlestirilirken fiziksel ve o6gretimsel diizenlemelerin yapilmasi
kaynagtirma 6grencisinin basarisinda etkili olan faktorlerdir (Kirk vd., 2006; Lewis & Doorlag, 1999). Bu tespit
okul ya da smif i¢i uyarlamalara yonelik gibi goriinse de goriisme yapilan RAM’larin bireyleri kaynastirma
smiflarina yonlendirmeden 6nce okullarla gériiserek mevcut duruma iligkin bilgi aldiktan sonra kaynastirma
smiflarina yonlendirme karar1 aldigint gostermektedir. Karar alinmadan 6nce okullardan bilgi alinmasi, Kirk ve
digerleri (2006) ve Lewis ve Doorlag’in (1999) belirttigi sekilde yerlestirme 6ncesinde yapilabilecek fiziksel ve
ogretimsel uyarlamalar1 belirlemek adina uygun bir uygulama gibi gériinmektedir. Ek olarak Powers (2003) okul
idarecilerinin, 6gretmenlerin, Ogrencilerin, ailelerin ve diger personellerin uygulama Oncesi kaynastirmaya
hazirlanmasi gerektigini belirtmistir. Her iki RAM’1n kismi de olsa bu goriise uygun hareket ettigi sdylenebilir.

Calismada RAM personelinin bakis agisiyla BEP’i hazirlamas1 gereken kisilere ve uygulayacak
ogretmenlere iligkin goriisleri BEPlerin nitelikli sekilde hazirlanmadigini, 6gretmenlerin internet ortamindan
hazir formlari indirdikleri ve Ogretmenlerin BEP’i “prosediir ya da angarya” olarak gordiiklerini ortaya
koymaktadir. Bu nedenle RAM’larin yonlendirme yaptigi okullardaki 6gretmenlerin BEP’e iliskin beklenen
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dikkati gostermedigi anlagilmaktadir. Glizel (2014) yaptig1 arastirmada Ogretmenlerin BEP hazirlama
yeterliliklerinin olmadigini ve BEP’in dogru ve uygun bir sekilde yapilmadigini belirtmistir. Bu arastirmadan elde
edilen bulgular ile Giizel’in (2014) elde ettigi bulgular karsilastirildiginda tutarli ve birbirlerini destekler nitelikte
sonuglara ulasildig goriilmektedir.

Tanilama, yerlestirme, BEP gelistirme ve BEP’in uygulanmasi asamasini bireydeki degisikliklerin ve
ilerlemenin izlenmesi agamasi takip eder. Calismanin izleme siirecine iligkin bulgularina bakildiginda izlemenin
ya hi¢ yapilmadig1 ya da okul veya rehabilitasyon merkezlerinden gelen yillik degerlendirme raporlari tizerinden
yiiriitilmeye calisildig1 goriilmektedir. izleme siireci, kaynastirma veya ozel egitim siniflarinda egitim alan
ogrencilerle ilgili ger¢ek hayatta karsilagilan problemlerin ¢6ziilmesine yardimci olmaktadir. Ek olarak izleme
araciligiyla farkli okullarda uygulanan benzer programlarin nasil isledigi ve yiiriitiildiigii anlasilip, hazirlanan
programlarin uygulanabilirligi gézlenebilmektedir (Weishaar vd., 2007). Kisaca izleme 6zel egitimin kontrol
mekanizmasi olarak ifade edilebilir. Siireglerin niteligini, isleyisini, olumlu ya da olumsuz ydnlerini kontrol etmeyi
saglayan bu siirecin amacina uygun sekilde yapilmadig: izlenimi edinilmektedir. Hendricks ve digerleri (2010)
ozel egitim siirecindeki ¢ocuklarin gelisimlerinin yilda en az dort defa egitim planina uygun amaglardan yola
cikarak izlenmesi ve kaydedilmesini onermistir. Bu kayitlarin ilgili kisilerle paylasilip tartigilmasinin faydali
olacagini ifade etmislerdir. RAM’larin yiiriittigii izleme siirecinin siklig1 incelendiginde genellikle yilda bir defa,
okullarm talebi olmasi durumunda ise birden ¢ok izleme yapildig1 goriilmiistiir. Ayrica, izleme basamagina iliskin
kayitlarin RAM personeline iletildigi ancak bu kayitlar {izerinde herhangi bir tartigma yapilmadig: belirlenmistir.
Dolayisiyla RAM’larin yiiriittiigii izleme politikasiyla Hendricks ve digerlerinin (2010) 6nerileri uyugsmamaktadir.

Giiven ve Balat (2006) yaptiklar1 aragtirmada RAM’larin egitim siirecini sistemli olarak takip etmedigi
ve Ogretmenlerin, RAM c¢alisanlariyla iyi iletisim kurulamadigindan sikayetci olduklarini belirtmektedir. Bu
arastirmada elde edilen bulgularla karsilastirildiginda yukarida bahsedildigi gibi izlemenin yetersiz oldugunu
diisiinen katilimcilar olmakla beraber farkli goriisler de elde edilmistir. Bazi katilimeilar izleme siirecini okullarim
takip etmesi Onerisinde bulunurken bazi katilimcilar ise Giliven ve Balat’m (2006) bulgularinin aksine
ogretmenlerin ilgisiz ve 6nyargili olduklarini diigiinmektedirler. Bu noktada elde edilen 6nerilere bakildiginda ise
okul idarecilerinin, &gretmenlerin, 6grencilerin ve ailelerin bakis agilarinin dogru bilgilendirmeler yoluyla
degistirilmesi gerektigi ifade edilmistir. Her okulda bir 6zel egitim dgretmeninin bulunmasinin da izleme siirecini
kolaylagtiracagt ve RAM’la iletisimi saglayacagi onerisi dikkat cekicidir. Ek olarak bazi katilimcilar izleme
stirecinin daha verimli hale getirilmesi icin RAM’daki uzman sayisinin yetersiz oldugunu belirtmislerdir. Bu
goriise katilmayan ¢alisanlar ise RAM’daki norm kadrolarin arttirildigini ve izleme siirecinin gergeklestirilmeme
sebebinin yetersiz uzman sayist olmadigint ifade etmislerdir. Ekim (2015), Yurtsever (2013), Tiryakioglu ve
Avcioglu’nun (2013) da arastirma sonuglarinda personel yetersizligine degindigi goriilmektedir. Ancak tiim bu
¢alismalarin bulgularina benzer ifadeler kullansa da bu goriise katilmayanlarin sayisi da oldukca fazladir.
Dolayisiyla personel yeterliligine iligkin net bir yargiya varmak zordur.

Aslan ve Bal (2014) gergeklestirdikleri ¢aligmada tiim RAM siireglerinde yiiksekdgretim kurumlariyla
herhangi bir iletisimin olmadigin tespit etmislerdir. Bu arastirmada da bazi katilimcilar {iniversitelerle is birligi
olmadigini, RAM siirecinin niteliginin arttiritlmasina iliskin ¢aligmalar yapilmasini 6nermislerdir. Kisaca Aslan ve
Bal’in da (2014) ifade ettikleri gibi liniversiteler ve RAM arasindaki kopuklugun devam ettigi ve RAM siireclerinin
iyilestirilmesi i¢in yiiksekogretim kurumlarinin desteginin beklendigi goriilmektedir.

Calismanin gergeklestirildigi iki RAM arasindaki farkliliklar incelendiginde goze ¢arpan bazi noktalar
bulunmaktadr. ik géze carpan farklilik iki RAM’1n fiziksel yapilar1 ve konumlaridir. Goriismelerden elde edilen
verileri destekler nitelikte giinliiklerde de iki RAM arasindaki fiziki kosullarin farkliligi agik¢a yansimaktadir
(G.24). Her iki RAM’da da degerlendirme igin 6zel hazirlanmis bir ortam olmamakla birlikte RAM B’nin RAM
A’ya gore daha sakin, sessiz ve merkezi bir mevkide olmasi bakimindan daha uygun fiziki kosullara sahip oldugu
sOylenebilir. RAM A gerek sehir merkezine uzakligi gerekse askeri hava limaninin bitigigine konumlanmis
olmasiyla oldukga elverissiz sartlara sahiptir. Katilimeilar, siirekli olarak duyulan ucak giiriltiilerinin
degerlendirme stirecini olumsuz etkiledigini ifade etmislerdir. Ayrica ¢alisanlarin odalarina iliskin farkliliklar da
gbze carpmaktadir. RAM B’de genelde tek kisilik odalar mevcutken RAM A’da iki ya da ¢ kisilik odalar
mevcuttur. Ogrenci degerlendirmelerinin bu odalarda yapildig1 géz niinde bulunduruldugunda degerlendirmeler
sirasinda odaya giren ¢ikan kisilerin olabildigi ya da ayn1 anda birden ¢ok bireyin degerlendirildigi goriilmektedir.
Ayrica katilimeilar sehir merkezine olan uzakligi nedeniyle de ailelerin ulagim sorunu yasadigini belirtmislerdir.
Oziinde bu sorunlar bir neden degil sonug olarak degerlendirilebilir. Egitimden sorumlu il ya da ilge ydneticilerinin
RAM A igin tercih ettikleri konumun bir sonucu olarak bu farkliliklarla karsilasildigi ifade edilebilir.
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ki RAM karsilastirildiginda tartigmaya deger bir diger bulgu ise gdgmen gocuklarin degerlendirilmesine
iliskindir. Komsu {ilkelerde yasanan i¢ savas nedeniyle Tirkiye’de misafir olan gd¢men c¢ocuklarn da
degerlendirmelere alindig1 belirtilmistir. Ancak bu degerlendirmelerde dil problemiyle karsilagilmaktadir. Ciinkii
katilimcilarin ¢gogu gd¢cmenlerin anadilini bilmediklerini, gd¢men aileler ve ¢cocuklarmin da Tiirk¢e bilmedigini
belirtmiglerdir. Ancak RAM B’de gd¢menlerin anadilini bilen bir uzman olmasi nedeniyle bu g¢ocuklarin
degerlendirme siirecinin daha kolay gergeklestirildigi goriiliirken, RAM A’da bdyle bir avantajin olmadig1 ve bu
tarz bireyler degerlendirmeye geldiginde sorun yasandig: goriilmektedir. Bu baglamda degerlendirme siirecinde
kiiltiirel yapinin ¢ok dnemli oldugu ve dgrencilerin ana dilde degerlendirmeye tabii tutulduklarinda daha dogru
sonuglara ulasilabilecegi sdylenebilir.

Degerlendirme basta olmak iizere RAM’larda yasanan her siiregte dikkate deger sorunlar yasandig
goriilmiistiir. Bu sorunlarin en temel olanlari arasinda kaba degerlendirme formlarindaki igerigin yetersiz olmasi,
formlardaki modiillere uygun materyallerin temin edilememesi, degerlendirmeye uygun ortamlarin
saglanamamasi, yonetmeliklere uygun izleme yapilmamasi gosterilebilir. Bu temel sorunlara ek olarak ise aile ve
degerlendirmeye gelen bireylerle yasanan iletisim problemleri, rehabilitasyon ya da okullarla is birliginin
olmamasi, kaynastirmaya yonelik olumsuz bakis agisi siralanabilir. Katilimcilar tarafindan RAM siireglerinde
yasanan tiim bu sorunlara ¢oziim Onerileri de iiretilmistir. Bu Oneriler ise kisaca degerlendirme formlarinin
bakanlik, tiniversite, RAM ve 6zel egitim kurumlarinin yapacagi ortak bir calismayla giincellenmesi, liniversite ve
saglik kuruluslariyla igbirligi yapilmasi, milli egitim miidiirliklerinin materyal temin etmesi, RAM’larin
degerlendirmelere uygun fiziksel kosullarla insa edilmesi, RAM’in yetkilerinin arttirtlmasi, alanda g¢alisan
ogretmenlere hizmet igi egitimler verilmesi, gezici 6gretmenlerin RAM izleme siireglerinde aktif gorev almasi,
degerlendirme sayisinin ve siiresinin arttirilmasi, RAM calisanlarina ulasim hizmeti saglanmasi seklinde
siralanabilir.

Bu calismanin bulgularn 1s1ginda tiim &zel egitim hizmetlerinin varmasi gereken sonuca ulasip
ulagsmadigin1 degerlendiren bir mekanizma olarak izleme siirecinin amacina uygun yapilmadigi, dogru ve
donanimli personel tarafindan denetlenmedigi, denetim yapisindaki personelin arasinda kurumsal iletisimin etkili
sekilde kurulamadigi, BEP siirecinin etkin sekilde uygulanamadigi sdylenebilir. Dolayisiyla tani, degerlendirme
ve izleme siireglerinin birbirini etkiledigi sonucuna ulasilabilir.

Sonug olarak RAM’larin mevcut isleyisinde bir¢ok sorun ve bu sorunlarin ¢éziimlerine iliskin bagta RAM
caliganlarina ait olmak iizere bir¢ok 6neri bulunmaktadir. Bu ¢alismada s6z edilen 6nerilerin dikkate alinarak hali
hazirdaki sistemde koklii degisiklikler yapilmas: ya da yeni bir sistem olusturularak uygulamaya konmasi
gerekliligi ortaya konmustur.

Simirhliklar

Aragtirma sonuglart nitel aragtirma yontemlerinin dogas1 geregi, ayni sehirdeki iki farkli RAM’m 13
calisaninin goriisleriyle sinirlidir, genellenemez. Yar1 yapilandirilmis goriismeler sirasinda ses kaydi alindigindan
sorunlarin kaynaklari soruldugunda, katilimcilarin kisitli cevaplar vermis olabilecekleri diisiiniilmektedir.

Oneriler
Uygulamaya Yonelik Oneriler

1. RAM calisanlar1 6zel egitim ve rehabilitasyon merkezleri ve okullarla is birligini yetersiz gérmektedirler.
Idareciler ya da calisanlardan olusan bir temsilci grubu ile aylik toplantilar diizenlenerek iletisimin
stirekliligi saglanabilir.

2. Degerlendirme formlarmin igerik yoniinden zenginlestirilmesi ig¢in bakanlik, {iniversite, RAM ve 6zel
egitim kurumlarinin birlikte calistigi bir proje gerceklestirilebilir. Ayni projede RAM’lara yonelik
standart bir materyal kiimesi olusturulabilir.

3. Izleme siirecinin gergeklestirilebilmesi i¢in her RAM’a gezici Ogretmen atamasi yapilarak bu
Ogretmenlere ulasim imkani saglanabilir.

4. Izleme siirecinde denetim mekanizmasinin galismasini aksatan nedenlerden biri olarak RAM personeli
ve 0gretmenler arasindaki kurumsal iletisim eksikligi dikkat ¢ekmistir. Buna yonelik olarak web tabanli
bir iletisim ag1 kurulabilir.
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5. Yerlestirme siirecinde RAM ile aile goriisii dengeli sekilde degerlendirilebilir. Ek olarak karar siirecinde
yer alan ailelerin ¢ocuklarmin yetersizliginin dogasi ve egitimsel segenekler konusunda ciddi aile
egitiminden gecirilmeleridir.

Tleriki Arastirmalara Yonelik Oneriler

1. Benzer bir ¢alisma Tiirkiye genelinde yapilarak isitme kayipli cocuklarin RAM siirecleri hakkinda
biitiinciil bir bakig agisina ulasilabilir.

2. Ayni caligmanin diger tiim yetersizlik gruplarinda da tekrarlanarak tiim alanlarda RAM’a iligkin bilgiler
saglanabilir. Yapilan bu calismalar birlestirilip RAM siireclerine ve sorunlara iligkin somut adimlar
atilabilir.

3. Isitme yetersizligi tanis1 alan iki bireyin ve ailelerinin farkli RAM’larda yiiriitiilen egitsel degerlendirme
stireclerinin yakindan izlenerek karsilastiriimasini saglayacak bir arastirma tasarlanabilir.

4. Bu aragtirmada ortaya konan sorunlarin ¢oztimiine iliskin bir eylem arastirmasi planlanabilir.
Yazarlarin Katki Diizeyleri

Calisma konusu, aragtirma deseni belirleme, verilerin analizi ve ¢alismanin raporlanmasi siireglerinde iki
yazar ortak ¢alisma yiiriitmiistiir. Veri toplama gorevi Yunus Yilmaz tarafindan gerceklestirilmistir.
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Ekler

Ek A. Yari-Yapilandirilmis Goriisme Sorular:

1. Sizin i¢in isitme engelli bir cocugun degerlendirilmesi ne anlama geliyor?
2. Degerlendirme siirecinde neler yapiyorsunuz?

3. Degerlendirme siirecinde yararlandiginiz, size yol gosteren yonetmelik, kilavuz, form veya modiiller

Isitme engelli bir cocugun tanilama siirecini anlatir misiniz?
Isitme engelli bir cocugun yerlestirme siirecini anlatir misiniz?
Isitme engelli bir cocugun izleme siirecini anlatir misiniz?
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Ozel egitim ve degerlendirme raporu biten bir cocugun raporunu yenileme siirecini anlatir misiiz?

Resmi tedbir raporu
Rehabilitasyon raporu

nelerdir?

Bu kriterler dogrultusunda ulagtiginiz sonuglari nasil kullantyorsunuz?

4, 1$itmeye ek problemi (engeli) olan ¢cocuklarin degerlendirme siirecini anlatir misiniz?

o

Isitme-zihin
Isitme-OSB
Isitme-gdrme
Isitme-ortopedik
Diger?

Degerlendirme siirecinin basarili buldugunuz yonleri nelerdir?

6. Degerlendirme siirecinde ne gibi sorunlar yastyorsunuz?

Yasadigimizi sdylediginiz sorunlarin sizce nedenleri nelerdir?

7. Sizden degerlendirme siirecinin niteligini arttirmaya iligkin 6neriler istense neler soylersiniz?

Yilmaz & Dogan

Tanilama siirecine iligkin

Yerlestirme siirecine iligkin

RAM personeli olarak BEP’ e iliskin onerileriniz neler olabilir?

Izleme siirecine iliskin

Rapor yenileme siirecine iliskin (Resmi tedbir raporu, Rehabilitasyon raporu)
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Abstract

Introduction: The study aims to reveal the function of diagnosis, evaluation, and monitoring processes in
Guidance Research Center (GRC) on children with hearing loss. In addition, it examines whether there is a
difference between the applications of GRCs and the reasons for possible differences.

Method: The study is designed as a descriptive case study, including semi-structured interviews, document
analysis, and reflective diaries for the researcher's observation. The research data collection process was carried
out in GRCs in two districts of a medium-sized Central Anatolian city. 13 teachers from two GRCs participated in
the research.

Findings: The data analysis showed that the findings pointing to the functioning of GRC processes were grouped
under seven themes: Opinions on diagnosis, evaluation, referral, placement, monitoring process, individualized
education program (IEP) and report renewal, problems experienced in GRC processes, and suggestions for GRC
processes. The prominent findings can be exemplified as the lack of cooperation between the hospital and the
GRC, the inadequacy of the evaluation forms, the lack of materials, the failure to provide the physical conditions
suitable for the evaluation, and the attempt to monitor with annual reports.

Discussion: The function of diagnosis, evaluation, orientation, placement, and monitoring processes and the
problems experienced in these processes were compared with previous literature.
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Introduction

In order to start and continue the education of individuals with special education needs, it is necessary to
go through the processes determined by the laws and regulations. These processes include deciding whether the
individual needs special education by experts and transferring the decisions to practice (Ceyhan et al., 2013). The
special education process includes scanning, sending, diagnosis, placement, individualized education program
(IEP) development, evaluation, and monitoring steps (Cuhadar, 2014).

Diagnosis is interdisciplinary teamwork carried out with health institutions, specialists, and families in
the light of findings obtained throughout the process (Baykog-Doénmez & Sahin, 2011). This process consists of
two steps, medical and educational diagnostics. Various standardized tests and measurement tools suitable for the
characteristics of the individual are used in medical and educational diagnoses (Fiscuss & Mandell, 2002). The
performance of individuals is directly related to the programs that will be prepared in the following times.
Therefore, the diagnosis is vital to mitigate the impact of disability on an individual level and thus increase their
current performance with medical and educational interventions (McLoughlin & Lewis, 2008).

Evaluation is the step to increase academic, behavioral, and social performance. Evaluation constitutes
the first step of new strategies to be and offered for the following periods (Salend, 2005). During the strategy
design process, expectations, content, and methodologies are discussed and determined by experts. Relevance of
methods and processes, utility and applicability of outcomes, and validity of findings are the most fundamental
requirements for a competent evaluation (Schalock et al., 2010). In addition, it is possible to evaluate academic
success with traditional exams in the classroom environment and social skills by using different tests based on
needs (Kauffman & Landrum, 2015; Salvia et al., 2012). Therefore, the evaluation is a successive cumulative
process encompassing academic and social development.

It is thought that one of the control mechanisms of special education is the monitoring process. Monitoring
is the step in dealing with the execution of programs. In addition, it gives clues as to whether the strategies in the
programs are implemented as expected by teachers and families (Weishaar et al., 2007). It is essential to monitor
the development of the individual to evaluate whether special education has reached its ultimate goal (Giirgiir,
2013; Kargin, 2013; Luckner & Friend, 2011).

To sum up, diagnosis, evaluation, and monitoring initiate the process, and these need to be repeated as
the process continues (Ersoy & Avci, 2001). The long-term special training process, starting from scanning and
extending to monitoring, is carried out with the cooperation of an interdisciplinary team, as mentioned before.
Educational diagnosis, evaluation, and monitoring processes in Turkey are under the responsibility of the Special
Education Evaluation Board (SEEB), established within the Guidance and Research Centers (GRC) (Ministry of
National Education, 2020). SEEB makes educational diagnoses and evaluations with multi-dimensional tests and
measurement tools suitable for the characteristics of the individual (Batu & Kircaali-iftar, 2006; Sucuoglu &
Kargin, 2014). This research focused on diagnosis, evaluation, and monitoring processes in GRCs.

When the global applications are examined, it is seen that different institutions carry out the steps of
diagnosis, evaluation, and monitoring processes. It is stated that these institutions generally have school
characteristics, and these steps are carried out holistically in the education process (Ceyhan et al., 2013). Therefore,
it should be noted that GRCs only exist in Turkey. GRCs have two parts: special education, psychological
counseling, and guidance. Guidance teachers and special education teachers are employed in these institutions. In
Turkey, GRCs are institutions assigned to identify, evaluate and direct all individuals with special educational
needs to the most appropriate educational environment (Ministry of National Education, 2020).

When the processes for diagnosis, evaluation, and monitoring are considered for the individuals with
hearing impairment, it is necessary to have information on the causes, the onset date, and the degree so that the
device can be selected after hearing residue is determined. In addition to this requirement, it is essential for stages
such as determining the health status, understanding whether the loss is genetic, learning audio/visual skills,
monitoring the efficiency obtained from the device, understanding the family culture, and deciding on the
communication method that the individual will use. In addition, receiving information about previous educational
experiences, directing the educational environment, preparing the educational program, testing the program's
effectiveness, and renewing the program can be necessary (California Department of Education [CDE], 2000;
Heward, 2013).

When the studies on the functioning of GRCs are examined, the environment is unsuitable for
psychological and developmental tests (Avcioglu, 2012; Tiirkkal, 2019). The measurement tools and equipment
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used in the evaluation are insufficient (Giiven & Balat 2006), and appropriate conditions such as heat, light, and
insulation are examined. (October, 2015; Yilmaz & Ugar, 2021). In addition, it is seen that the evaluation period
is short and limited (Yanik & Giirgiir, 2017), there is not enough cooperation between schools and GRCs (Cakmak,
2017; Yurtsever, 2013), and the monitoring process is not carried out (Giiven & Balat, 2006). Although the findings
of these studies cover special education in general, there is only one study conducted by Yanik and Giirgiir (2017)
for children with hearing loss.

GRCs carry out the diagnosis, evaluation, and monitoring processes of children with hearing loss and all
children with special needs in Turkey. For this reason, it is necessary to examine the diagnosis, evaluation, and
monitoring processes for children with hearing loss and reveal the problems and solutions in GRCs. This research
is needed because GRCs are institutions unique to turkey. There is a need for up-to-date studies on their function,
and very few studies focus on individuals with hearing loss in these institutions. This research aims to determine
the functioning of the diagnosis, evaluation, and monitoring processes of children with hearing loss in two GRCs
in a medium-sized Central Anatolian city. For this purpose, answers to the following research questions were
sought:

1. How does the diagnostic process work in GRCs?
2. How does the evaluation process work in GRCs?
3. How does the monitoring process work in GRCs?
4

Are there any differences between the practices of the GRCs where the interviewees work? What are the
reasons for the different applications, if any?

Method

Pattern

This study is a descriptive case study with a qualitative research approach. Case studies might be classified
as descriptive, interpretive, and evaluative in terms of their purposes, and they are functional to explain how a
limited system works through multiple data collection (Chmiliar, 2010; Merriam, 1998). This research is modeled
as a descriptive case study as it puts forward GRC personnel's perspectives by describing their opinions,
suggestions, and experiences on diagnosis, evaluation, and monitoring processes (Creswell, 2005).

Participants

13 GRC personnel, who took part in the diagnosis, evaluation, and monitoring processes of GRCs in two
different districts, were determined by the purposive sampling technique. Seven participants were special
education teachers and classroom teachers working in one district (GRC A) and six in the other district (GRC B).
Teachers agreed to participate in the study voluntarily. Each participant in the semi-structured interviews was
given a code name, and their real names were not used. Information about the participants is given in Table 1.

As stated in Table 1, three female and ten male employees participated in the research. The ages of the
participants ranged from 25 to 51. While two participants graduated from classroom teaching, 11 employees
graduated from special education teaching. Their experience in the profession varied from four months to 25 years.
The one with the least experience worked at the GRC for a minimum of six months, and the one with the most
experience worked for ten years. It was seen that the employees, who conveyed the number of daily assessment
sessions as a variable, did not perform such sessions on some days, and sometimes they performed three assessment
sessions. Considering the number of assessment sessions performed by the employees throughout their
professional life, it was seen that they made at least two and at most 300 evaluations. In addition to the participant
characteristics given in Table 1, it should be noted that some of the teachers who took part in the process did not
graduate from the division of hearing impairment. However, with the unification of special education sub-fields
in the assignment (Ministry of National Education Board of Education and Discipline, 2014), all special education
teachers started to be evaluated in all special education groups.
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Table 1
Participant Characteristics

Number of  Total number of evaluations

GRC Code Sex Age Branch Teaching GRC exp. daily throughout the career
exp. evaluations (Approximately)
Can Male 43 SET 18 years 10 years 2 3
Kadir Male 35 CT 12 years 1 year Varies 25
Burak Male 33 CT 13 years 1 year Varies 30
GRC A Kemal Male 51 SET 25 years 8 months Varies 100
Saffet Female 44 SET 12 years 5 years 2 150
Goktug ~ Male 36 SET 10 years 10 years 2 300
Cengiz Male 25 SET 3 years 3 years 3 300
Adya Male 34 SET 13 years 6 months Varies 2
Tugba Female 36 SET 13 years 2 years Varies 5
GRC B Ahmet Male 30 SET 4 years 1,5 years Varies 8
Beyza Female 25 SET 4 months 1,5 years 1 25
Veli Male 36 SET 15,5 years 3,5 years 1 150
Ali Male 33 SET 10 years 3 years 1 250

Note: CT = class teacher; Exp. = experience; SET = special education teacher; GRC = guidance and research center.
Data Collection Techniques

Observation, document review, audio or visual materials, and interviews are the most common data
gathering methods in qualitative research (Creswell, 2016; McMillan, 2004; Yildirim, 1999). In this study,
interviews were conducted as the primary data collection technique. The written documents used in the process
were collected, and a researcher's diary was kept for data diversity. A semi-structured interview draft consisting
of eight primary and 14 sub-questions was prepared for the interviews. The prepared draft was sent to three special
education specialists who either had master's degrees or were doctoral candidates. The experts were chosen due to
their theses and previous studies using qualitative research methods published in international diaries. After the
feedback, with the approval of the experts, the semi-structured interview form was finalized with seven primary
and 12 sub-questions (see Appendix A). After the pilot interview, there was no need for any change in the form.
The first author held the interviews individually with the participants in the rooms, and audio recordings were
taken during the interviews. Interview times varied between 21-41 minutes, and the total recording time was 408
minutes.

The standard forms used in the evaluation process were obtained from the GRCs to support the interview
data. In addition, written materials prepared by GRC A personnel for the assessments were obtained. Four different
report samples prepared by the GRC and sent to rehabilitation centers were obtained with the permission of the
report owners and with their names anonymized. Information about the documents obtained and the codes given
are given in Table 2. These codes are referenced in the article.

Table 2
Information on Documents
Code Document features and types of usage
F1 Evaluation form for the individuals with hearing impairment
F2 Evaluation form for the individuals with intellectual impairment
F3 Evaluation form for the individuals with physical impairment
F4 Evaluation form for the individuals with visual impairment
F5 Evaluation form for the persons with pervasive developmental disorder
F6 Evaluation form for the persons with speech disorders
F7 Evaluation form for the persons with specific learning disability
R1 Report for the child removed from the programme in GRC A due to multiple disabilities
R2 Report for the child removed from GRC A due to intellectual disability
R3 Report for the child removed from GRC B due to autism
R4 Report for the child removed from GRC B due to hearing impairment

Al A Tool by GRC A for the evaluation of Turkish and mathematics
A2 Vocabulary pronunciation test by GRC A for the evaluation
G.F. Interview form for the department of special education services
Note: A = asessment tool; F = assesment form; G.F. = interview form; GRC = guidance and research center; R = diagnoctic report.
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Diaries were kept to record ideas, descriptions, inferences, and observations before, during, and after the
interview. The logs were recorded on the computer, specifying the date and time. There were 46 diaries with a
total length of 19 pages recorded from the onset of the question preparation process. The diaries and their contents
are given in Table 3.

Table 3
Information on Diaries
Page Diary codes (G) Diary content
1 G.1,G2,G3,G4,G5 G.6 Preparing interview questions
2 G.7,G.8,G.9,G.10,G.11, G.12, G13 Receiving expert opinion for questions
3 G.14, G.15,G.16, G.17,G.18 Conducting pilot interview
4 G.19, G.20,G.21 Arranging interview date for GRC A
5-7 G.22,G.23,G.24 GRC A interviews
8 G.25,G.26 Arranging interview date for GRC B
9-13 G.27,G.28, G.29, G.30, G.31, G.32 GRC B interviews
14 G.33,G.34,G.35 Transcribing interviews
15 G.36, G.37 Verifying the transcripts
16 G.38, G.39, G.40 Collecting documents
17 G.41,G.42,G.43 Preparing descriptive index and codes
18 G.44 Code placement and reconciliation
19 G.45, G.46 Concluding the themes and sub-themes

Note: GRC = guidance and research centers.

Table 3 includes a list of diaries kept for the question preparation process, collecting and verifying the
data, and performing the analyses. The logs were coded with the letter "G," and a number was given to each log.
In addition, the diary pages were also indicated in the table. The diaries were used in the findings and discussion
section, and references were made by giving page numbers and diary codes.

Data Analysis

While analyzing the data; the descriptive analysis technique was used to create themes, examine relations
between themes, reach syntheses and provide a holistic description (Creswell, 2016; Patton, 2002; Yildirim &
Simsek, 2018). Before the analysis, the interviews made in both GRCs were transcribed in the computer and put
into written form. Semi-structured interviews were transferred to a form consisting of contextual information,
descriptive index, descriptive index number, descriptive data page number, page comment, and interviewer
comment sections. As a result of this transfer, a form consisting of 216 pages and 6005 lines was obtained. Then,
17 codes were determined and placed in the form. After the coding process was completed in the descriptive index,
two printouts were taken, and the researchers cut the sections containing the codes. These sections were read
simultaneously by both researchers and an instructor working in education for the hearing impaired, and similar
codes were grouped. Then, a consensus was reached on the grouped codes. The aim was to obtain a theme from
the collected data for the findings.

Complex analyses may not be required in the documents used to support the data obtained from different
qualitative research methods. The researcher can determine how he/she will analyze the documents in line with
the problems he/she has identified (Yildirim & Simsek, 2018). Therefore, the researchers used the documents
shown in Table 2 with their codes to support the findings obtained from the interviews.

Credibility and Ethics

When it comes to validity and reliability in qualitative research, being credible, logical, and reliable is
required to provide defensible research (Johnson & Christensen, 2014). For this reason, the researchers took into
account descriptive validity and predictive validity throughout the process and took some precautions to ensure
validity. Before the actual interviews, a pilot interview was done with an expert with GRC experience to ensure
the questions' functionality. For descriptive validity, each interview was thoroughly recorded, and the transcripts
were made without making any changes to the records. Meanwhile, an expert working in special education listened
to the audio recordings and checked the transcripts. A specialist who works in the education department for the
hearing impaired but was not involved in the research worked concurrently and independently on the coding and

Yilmaz & Dogan 2023, 24(1)



INVESTIGATION OF DIAGNOSIS, EVALUATION AND MONITORING PROCESSES IN GUIDANCE AND RESEARCH 142
CENTERS: THE CASE OF CHILDREN WITH HEARING LOSS

theme building phases of the analytic process. Consensus was obtained in every match after comparing the results
of the coding.

Within the scope of the research, approval was sought from the provincial governorship and the social
and human sciences scientific research and publication ethics committee of the Anadolu University (07460) in the
city where the data were collected. In addition, participants were given an "informed consent form," underlining
their voluntary participation in the research. They were informed that the interviews would be recorded, code
names would be used, the information obtained would not be shared with anyone outside the scope of the research,
and they could withdraw from the research at any time.

Findings

As a result of the analysis, seven primary themes and 39 sub-themes that constituted the sub-themes of
these primary themes were formed. Information on the primary themes was presented in Table 4.

Table 4
Primary Themes

Theme no Theme title
Comments on diagnosis

Comments on evaluation

Comments on orientation and placement

Comments on the monitoring process

Comments on IEP and report renewal

Problems experienced in GRC processes
Recommendations for GRC processes

Not: GRC = guidance research center; IEP = individualized education plan.

~No ok~ WN -

Table 4 lists themes in line with the order of steps in GRC; thus, findings, problems, and recommendations
were included in the latest steps. However, it must be noted that the process will not follow this exact order as the
evaluation process is very complicated and comprehensive.

While reporting the findings, sections directly stated by the participants were mainly focused. In the
directly quoted sections, the first number in parentheses is the page number, and the second is the line number.
For example, (26/656) shows page 26, line 656.

Comments on Diagnosis

According to the personnel involved in the GRC processes of individuals with hearing loss, diagnosis
consisted of educational and medical stages. All participants stated that educational diagnosis was made in GRC,
and medical diagnosis was made in health institutions. For example, Ali's statement summarizes the views of all
participants: "Unfortunately, we cannot make a medical diagnosis in the procedure here due to the lack of facilities,
but just educational diagnostics. Usually, these children come to us with a hospital report stating their medical
diagnosis." (10/242).

There were also findings such as disagreements between the GRC and health institutions and that the
GRC had less authority than health institutions. Ali's statement is similar to those of Saffet, Ahmet, Adya;
"Whoever makes the diagnosis, the hospital has more authority in this sense. No matter how much we say that he
is deaf, that child cannot benefit from support education without a medical report from the hospital." (21/523).
Although autism, Asperger's, or similar detailed categories are not included in the researcher's diary, it has been
recorded that GRC employees had to "use the pervasive developmental disorder module™ to provide supportive
education to a child (G.32, p. 34). When a general inference is made, the view of the participants is that medical
diagnosis directly affects educational diagnosis.

Comments on Evaluation

All participants shared a common opinion on the functioning of the evaluation process. All participants
stated that the operation is standard, the same forms are used in each GRC, and the evaluation reports are selected
over the modules in these forms. The best example of these views is by Goktug, "I saw three GRCs. There is no
difference because the system is the same system" (215/5996). However, it was also seen that the materials used
in the evaluation process differed from one GRC to another. For example, the coded materials entitled A.1 (see
Annex B) and A.2 (see Annex C) used by GRC A in Turkish and mathematics assessments were not available in
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GRC B (see Table 3). Therefore, 11 participants stated that the materials were not standardized and, therefore,
different evaluation results could be possible for the same child.

The participants also mentioned the factors affecting the evaluation process and mentioned the impact of
other family or special education-related institutions. In addition to the families' opinions as a primary source of
information, information from people, institutions, and documents helped the evaluation continuously or when
needed. It was seen that especially the feedback given by the rehabilitation centers to the students was essential.
Saffet stated that the rehabilitation feedbacks were functional: "Reports from rehabilitation centers, of course, give
to us many clues” (116/3182).

When individuals with additional hearing impairment were evaluated, it was seen that attention was paid
to the other disability that accompanied hearing, and more goals related to other disabilities were written in the
training reports. With the shared perspective of Goktug, Kemal, Beyza, Tugba, Veli, and Cengiz, Ahmet stated, "I
can present a common program, but | focus on the mind since, as | previously stated, it is a more thorough form,
and | can recommend the student's aims in greater detail” (30/ 766).

Comments on Orientation and Placement

A common theme for all the participants was placement in the educational environment. Within the scope
of this theme, the following sub-themes were revealed: The functioning of orientation and placement, the
educational environments of individuals with hearing loss, and schools' attitudes toward inclusive students. It was
seen that orientation and placement took place in the most appropriate educational environment for performance,
priority was given to inclusive classrooms, and special education schools and classes were among the placement
options. In particular, all high school students were directed to inclusive classes. Tugba said, "We usually send
them to high school for inclusive education.” "School administrators have to accept inclusive students"”, as stated
by Kemal (78/2135): "They have to accept as per the regulations. But some of the administrators in most
institutions do not know this." (118/3235).

It was observed that the authority of GRCs ws limited in the referral and placement process, and the
family's preferences were the priority. Ahmet also refers to this: "We merely have an advisory role at the moment.”
(39/999). Schools were the foremost institutions with which the GRC cooperated in the pre-placement process.
Burak said that this cooperation was made to determine whether there was a suitable capacity for inclusion in
schools. (135/3702).

Comments on the Monitoring Process

The monitoring process was one of the most remarkable findings of the study. The majority of respondents
(Can, Veli, Ahmet, Kemal, Adya, Saffet, Beyza, and Tuba) said that the monitoring process was not
implemented.Ahmet refers to this: "We are insufficient in the monitoring process"(38/961). On the other hand,
Burak and Kadir stated that the monitoring proceswas tried to be carried out with annual performance reports from
schools and rehabilitation centers. All participants reported that monitoring was among their job descriptions but
could not be performed. Beyza said, "I think this is one of the biggest problems of the guidance research center.
There is monitoring in our job description. But somehow it is ignored." (7/181).

Findings for lack of monitoring were also concluded. The main reason seems to be the lack of personnel.
Veli says, "As | said during the monitoring process, um, at the beginning of the conversation, we have some
inadequacies as GRC in monitoring the general condition of these children due to the lack of personnel” (55/1439).

Comments on IEP and Report Renewal

Interview findings indicate that the GRC contributes directly or indirectly to individualized education
programs (IEP). The reports issued at the GRC have an advisory role while preparing IEPs at schools. As for IEP
suggestions, Tuba, speaking on behalf of the majority of participants, stated, "The report we provided here is a
report that will shed light on these purposes; you may consider them." (92/2527). Kemal said, "There may be some
preliminary information while preparing an IEP" (125/3430). The participants said that the IEP preparation is not
of quality due to the teachers' reluctance. For instance, Saffet said he saw it as part of a procedure (113/3098).

Problems Experienced in GRC Processes

An examination of GRC processes points out that problems are related to the assessment forms and
materials, the functioning of the assessment, children and families, school and rehabilitation, communication,
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cooperation, and physical deficiencies. All participants expressed their opinions on inadequate or non-standardized
materials and forms. As to inadequate material, Beyza said: "It is difficult to find materials for the evaluation
process” (5/112). Ahmet said, referring to the inadequate forms: "The form is very basic and not comprehensive
enough” (33/843). In addition, it is among the opinions stated that the forms used in hearing are not comprehensive
and are not classified based on age groups. Burak, one of the participants, said: "We use the same form to evaluate
a first grader or an eighth-grader or a high school student™ (137/3764).

Strikingly, the participants underlined that it is not appropriate to evaluate the hard of hearing individuals
every year in an unfamiliar environment surrounded by strangers. Adya said: "Every year, you have half an hour
or an hour to evaluate the performance of a student you have never met, which is a stand-alone problem." (68/1888)
Among the problems caused by the children involved in GRC processes, it has been reported that communication
issues stem from their inability to use a device, their lack of readiness for psychological or physical evaluation,
and their recent arrival. As an illustration of these issues, Saffet stated, "Children do not typically choose to utilize
behind-the-car devices." Goktug (108/2960) states: "The child may not be present on that day." He might be
hungry, he might not have taken his medication, and he might be ill." (208/5792) and Veli, "Hearing-impaired
students of many nationalities who do not speak Turkish have also begun to be admitted” (50/1311) are the
expressions used. There are also some problems with the families, the primary source of information. Their
educational level might be inadequate, and they may be unwilling to have their children equipped with a hearing
aid device. They may demand their children be placed in inclusive classrooms even if the student is not ready for
it. Veli said, "Many families want their children to be educated as inclusive students together with their peers.”
While expressing his views (50/1301), Ali says, "The parent says that he will not have his child wear any device,
no matter how much you insist. It is against his world view" (18/452). Regarding the problems arising from their
schools and rehabilitation centers in the functioning of the GRC processes, the participants (Adya, Kadir, Can)
stated that the annual performance evaluation forms were not carefully filled out and thus were full of
inconsistencies. Kadir said, "We only evaluate the forms sent from the school, and they are not filled carefully, in
my opinion." (176/4817).

Participants also drew attention to the lack of cooperation between universities and schools. Ahmet said,
"We do not have any cooperation with schools, except for incoming and outgoing documents.™ (33/824). Can said,
"l have been in the GRCs for years. | could not share much with the academicians about the developments.”
(161/4419).

Participants also highlighted the physical disabilities of GRCs. GRCs cannot offer adequate physical
arrangements for the disabled. Burak said: "There are no insulated environments prepared to evaluate the students
with hearing loss. Unfortunately, GRC does not have a test room to evaluate the hearing impaired in the institution
| am affiliated with" (142/3884). Despite the lack of insulation, Kemal said that GRC A is near a military airport:
"Planes make noise when passing by. This certainly affects the process" (1126/3449). This flight noise was also
included and noted in the researcher's diary (G.24, p.7).

Recommendations for GRC processes

The last findings include the participants' suggestions to improve the diagnosis, evaluation, and
monitoring processes and eliminate problems. All the participants stated that the evaluation forms should be
rearranged and developed. However, Beyza said, "We can change the evaluation forms." Most participants offer
suggestions to increase the number and time of evaluations. Adya states: "After meeting a student a few times, we
need to receive a performance result” (68/1896).

Participants said that any expert could attend the evaluation meetings regardless of the disability type
involved once the special education teaching started encompassing all disability groups. However, Veli says, "The
diagnosis determined by a teacher for the hard of hearing can be quite different from the one determined by a
teacher for the mentally disabled" (54/1413). Therefore, it is highlighted that the experts in the field carry out
evaluations.

In the post-analysis process, participants also made diagnostic suggestions. The view of making GRCs
more authoritative in the diagnostic process stood out. Ali explained the existing situation by adding, "The Centers
for Orientation Research in Diagnosis may be given a bit more authority" (21/527). There is a recommendation in
the diary for making GRCs more effective in diagnosis: "experts who can perform any diagnostic test should be
trained to operate in GRCs" (G.32, p.12). One of the remarkable suggestions was to facilitate changes in routing
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decisions. Cengiz suggested, "The families who are not satisfied with the decision to direct them in the report
renewal process, of course, see this as a problem. Maybe this process could be made a little easier. (197/5479).

The last theme suggested by all participants was monitoring. The sub-themes included (i) the lack of
personnel to carry out the monitoring process, (ii) suggestions for mobile teachers, (iii) the facilities expected to
be offered by the Ministry of Education. Tugba said, "You can visit the teachers once a week and ask about the
classroom-related or child-related difficulties they encounter so they can be supported. For instance, the child's
family might be contacted" (93/2557). The diary includes a statement: "The monitoring process can be more
effective, but there are no mobile teachers" (G.27, p.10). Goktug, on the other hand, suggested that a separate team
be formed at the GRC to carry out this process. He says, "A separate monitoring team should be formed to achieve
effectiveness"” (201/5599).

Discussion

This study examined the diagnosis, evaluation, and monitoring processes of individuals with hearing loss
in GRCs. For this purpose, GRC personnel - active in the evaluation process - were interviewed. Interviews helped
determine the perspective of the GRC personnel on the functioning of the diagnosis, evaluation, and monitoring
processes. It was also possible to obtain suggestions to solve the existing problems.

Diagnostic findings were discussed together as educational and medical diagnostics. Medical and
educational diagnostics is a team effort carried out with health institutions, GRC, and families (Baykog-Donmez
& Sahin, 2011). According to the findings, health institutions and GRCs merely communicate through health
reports and notes written in the reports. Most participants stated that they could not cooperate with hospitals and
stated that doctors were not willing to discuss the today, it was stated that the diagnosis process with newborn
screening generally started in hospitals. This screening aims to identify children at risk and reach the most accurate
result by intensifying audiometric tests in the later periods (Werts et al., 2007). The General Directorate of Mother-
Child Health and Family Planning (2011) of the Ministry of Health states that the rate of newborn screening is
95.7%. In addition, Bolat and Geng (2012) also state that the newborn hearing loss rate is 2.2/1000. Therefore, the
prevalence of postnatal screening seems to help reduce the diagnostic workload of GRC. However, it is seen that
the children diagnosed with hearing loss through screening are included in the special education process with the
family's effort. Improving the cooperation between the hospital and GRC is necessary to benefit more from the
early diagnosis.

An analysis of Cakmak's (2017) findings shows that the personnel can apply the psychological and
developmental tests applied in health institutions in GRCs, but there is no suitable environment and material for
these tests. This is consistent with the findings of this study, as well. Participants emphasized that the institutions
can perform the tests; however, GRCs should be supplied with the necessary infrastructure. In addition, Cakmak
(2017) states that hospitals do not provide a detailed medical diagnosis result as these reports are not written by
the personnel sufficiently trained for the individuals with special needs. GRC employees participating in the study
stated that even the diagnosis was not adequately understood in some cases. The reason might be a staff not well-
trained in special education and mistyping the diagnosis or the percentage of disability. Since the GRC and hospital
systems are different, it was also found that when the reports were wrong, they could not be uploaded to the system,
and thus the children could not be evaluated. As a result, the findings of Cakmak (2017) and the findings of this
study overlap in terms of diagnosis.

Regarding the ways to overcome the problems between the hospital and the GRC, some participants
suggested that the Ministry of Health (MoH) and the Ministry of National Education should cooperate to create a
standard system. However, a study conducted in CRCs by Tiryakioglu and Avcigolu (2013) found that hospital
reports of diagnoses are easily understood. However, some of the study's participants complained that they didn't
understand the reports. This study's results on the reports' understandability are thus at contradicts with those of
Tiryakioglu and Avcioglu (2013). The reason for this inconsistency is thought to be the sample difference.
Tiryakioglu and Avcioglu conducted their research with 190 GRC directors across Turkey. Employees of two
different GRCs in one city participated in this study. No manager was involved in the process. In summary, it can
be predicted that managers and employees have different perspectives on diagnostic reports.

Evaluation is an essential process to increase individuals' academic, social, and behavioral performance.
Evaluation constitutes the first step of developing new strategies for the following periods (Salend, 2005). Forms
prepared by the Ministry of National Education for each type of disability are used in GRCs to reveal individuals'
academic, social, and behavioral performances while making assessments. However, all participants stated that
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these forms used for hearing loss were insufficient, and the content should be enriched. Especially the forms used
in the evaluation of individuals with hearing loss (F1) (see Appendix D), mind (F2) (see Appendix E), orthopedic
(F3) (see Appendix F), vision (F4) (see Appendix G) are more inadequate in terms of content than those used in
deficiencies. Supporting this finding, Gliven and Balat (2006) emphasized the need for GRCs to reconsider their
measurement and evaluation tools and methods. Cakmak (2017) similarly stated that the evaluation forms could
not meet the needs and should be updated. In this study, the participants expressed two different views on updating
forms. While most participants agreed that the forms should be classified based on age or grades (primary school,
secondary school, high school), a group suggested updating the forms based on device types. It is thought that
further studies on the validity of both suggestions can be conducted by receiving opinions from a larger sample
group. For example, looking at the steps in F1 (see Appendix D), making a device-based distinction for hearing
and language training modules can better reveal the difference in performance, especially for hearing training.
Classifying the forms based on levels is reasonable as different age groups might have different needs in social
communication, literacy, and mathematics.

The study findings point to a difference in measurement tools used for evaluation. For example, GRC B
does not have a set of materials developed by GRC A. Each participant was observed to have different materials
with different properties. In support of this finding, Yanik and Giirgiir (2017) also state that the measurement tools
in GRCs are the materials used in the evaluations. For example, one evaluator may use a fairy tale book with low
difficulty to conclude that the student has achieved the relevant goal, while another evaluator using a more complex
material may conclude that he does not achieve the same goal. Therefore, as Isaacson (1996) stated, formal
measurement tools might minimize this difference in the evaluation process for academic, cognitive, and social
performances.

Some participants stated that it is impossible to yield beneficial results within an average of thirty-minute
annual evaluation interviews in an unfamiliar environment with individuals they have never met before. According
to Ozak et al. (2008), the child being interviewed in an unfamiliar environment by unfamiliar individuals may
yield unusual behaviors. This study's findings are consistent with Ozak et al. (2008). Participants mostly suggested
conducting evaluations after a few interviews as a solution.

According to Isaacson (1996), the feasibility of the environment should match with the characteristics of
children with hearing loss, and the children should be equipped as necessary. Participants stated that children
without a device are not considered for evaluations in GRCs. This rule, valid in all GRCs, can cause problems,
especially in the evaluation of children. Interview findings suggest that some children do not want to wear a device
or only have a device for evaluation, and some families oppose their children's wearing a device. However,
regardless of age, hearing level, or family opinion, the necessity of using a device is a prerequisite for evaluation.
Therefore, the finding that this rule applies to all interviewed GRCs aligns with Isaacson's (1996) view.

It is seen that there are quite a few problems in GRCs regarding the physical environment for children
with hearing loss. It has been determined that the rooms used for measurement and evaluation in GRCs do not
have appropriate physical arrangements in terms of features such as sound insulation, light, and heat (Cakmak,
2017; Tiirkkal, 2019). Similarly, this study also found that the evaluation rooms for individuals with hearing loss
did not have insulation properties and their acoustic properties were insufficient. On the other hand, it is seen that
there are no unique rooms for evaluation, that someone can enter the evaluation room at any time, and more than
one individual can be evaluated at the same time. Therefore, as stated by Cakmak (2017) and Tiirkkal (2019),
physical infrastructure problems exist.

Kiigtiker et al. (2002) determined in their study that GRC employees do not want to cooperate with
classroom teachers in the evaluation process, and it is challenging to cooperate with families. However, this study
suggests different results for collaboration. While GRC staff mentioned the difficulties of collaborating with
families, most of them stated that they think the evaluation process should be carried out with the classroom and
rehabilitation teachers. Therefore, while the findings on family collaboration are similar, the findings on
cooperation with teachers do not match the findings of Kiigiiker et al. (2002).

In the process of directing individuals with special needs to the most appropriate educational environment,
the necessary diagnosis and evaluation processes should be carried out in cooperation with the family (Blankenship
et al., 2007). The family's importance in the process cannot be underestimated as Fiscuss and Mandell (2002)
stated that the families can provide the most information about the individual, so their cooperation is needed.
Spinelli (2002) also stated that exchanging ideas with families can offer different perspectives to the evaluator.
Following this view, it is seen that GRC carries out the directing process, and the District Special Education Board
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carries out the placement process. Although the diagnostic evaluation steps mentioned by Spinelli (2002), Fiscuss
and Mandel (2002), Blankenship et al. (2007) seem to operate similarly, it has been determined that the placement
recommendations of the GRC are only advisory. GRC employees reported that family opinion is primary, and
evaluation reports are of secondary importance in the evaluation process. Therefore, the family is a decision-maker
rather than a collaborator - contrary to the claims of Blankenship et al. (2007).

There are placement options in general and special education environments for placing hard-of-hearing
individuals in educational environments. These educational environments can be boarding or day special education
schools and special education classes and inclusive classes in general education schools (Giirgiir, 2013; Luckner
& Friend, 2011). In this context, the GRC directs the student to various schools in the province of evaluation
depending on age and academic level. Individuals are directed to schools for the hearing-impaired and inclusive
classes with an auditory-verbal approach in primary and secondary school age. Individuals who are past school
age or are not thought to keep up with the general education classes academically are directed to schools with the
sign language approach. When the referrals are examined, it is seen that both GRCs made appropriate referrals for
the options stated by Giirgiir (2013), Luckner and Friend (2011).

Making physical and instructional arrangements while placing students in inclusive environments are
influential factors for the success of inclusive students (Kirk et al., 2006; Lewis & Doorlag, 1999). Although this
seems to be for school or classroom adaptations, it shows that the GRCs decide to direct individuals to inclusive
classes upon being informed about the current situation and meeting with schools. Meeting with schools before
the decision-making process seems appropriate to determine the physical and instructional adaptations before
placement, as Kirk et al. (2006) and Lewis and Doorlag (1999) stated. In addition, Powers (2003) stated that school
administrators, teachers, students, families, and other personnel should be prepared for inclusion before
implementation. It can be said that both GRCs act by this view, albeit partially.

From the perspective of the RAM staff, the opinions of the people who should prepare the IEP and the
teachers who will implement it reveal that the IEPs are not prepared in a qualified manner, that the teachers
download the ready-made forms from the internet, and that the teachers view the IEP as a "process or burden.” For
this reason, it is assumed that teachers in schools where RAMs provide assistance do not pay the necessary
attention to the Individualized Education Program (IEP). In his research, Giizel (2014) concluded that teachers
lack the ability to create IEPs and that IEPs are not prepared accurately and adequately. When the results of this
study are compared to those of Giizel (2014), it is evident that they are compatible and corroborate one another.

The stages of diagnosis, placement, IEP development, and IEP implementation are followed by
monitoring changes and progress in the individual. When the study's findings on the monitoring process are
examined, it is seen that the monitoring is either not performed or tried to be carried out through the annual
evaluation reports from the schools or rehabilitation centers. The monitoring process helps solve real-life problems
for students in inclusive or special education classes. In addition, through monitoring, it is possible to understand
how similar programs applied in different schools work and are carried out, and the applicability of the prepared
programs can be observed (Weishaar et al., 2007). In short, monitoring can be expressed as the control mechanism
of special education. It is observed that this process, which enables the control of the quality, functioning, positive
or negative aspects of the processes, is not carried out according to its purpose. Hendricks et al. (2010) suggested
that the development of children in the special education process should be monitored and recorded at least four
times a year, based on the objectives in line with the education plan. They stated that sharing and discussing these
records with the relevant people would be beneficial. An analysis of the monitoring process in GRCs suggests
annual frequency in general. However, it can be performed more than once a year upon the school's request. In
addition, it was determined that the records of the monitoring step were communicated to the GRC staff, but there
was no discussion on these records. Therefore, the monitoring policy of the GRCs and the recommendations of
Hendricks et al. (2010) are inconsistent.

Giiven and Balat (2006) state in their research that GRCs do not follow the education process
systematically, and teachers complain that they cannot communicate well with GRC employees. Compared to the
findings obtained in this study, as mentioned above, some participants thought monitoring was insufficient, but
different opinions were also obtained. While some participants suggest that schools follow the monitoring process,
some participants think that teachers are indifferent and prejudiced, contrary to the findings of Giiven and Balat
(2006). Suggestions stated that the perspectives of school administrators, teachers, students, and families should
be changed through correct information. It is noteworthy that a special education teacher in each school will
facilitate the monitoring process and provide communication with the GRC. Additionally, some participants stated
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that the number of experts in the GRC was insufficient to make the monitoring process more efficient. Employees
who disagreed with this opinion stated that the norm staff in the GRC was increased, and the reason the monitoring
process was not carried out was not the insufficient number of experts. It is seen that Ekim (2015), Yurtsever
(2013), Tiryakioglu and Avcioglu (2013) also mentioned the lack of personnel in their research results. Although
their expressions are consistent with previous findings, the number of those who disagree is quite high. Therefore,
making a clear judgment about personnel adequacy is not easy.

Aslan and Bal (2014) found in their study that there was no communication with higher education
institutions in all GRC processes. In this study, some participants suggested that there is no cooperation with
universities and that studies should be carried out to increase the quality of the GRC process. In short, as Aslan
and Bal (2014) stated, it is seen that the lack of communication between universities and GRC remains, and the
support of higher education institutions is expected to improve GRC processes.

When the differences between the two GRCs where the study was carried out are examined, there are
some striking points. The first noticeable difference is the physical structures and locations of the two GRCs. From
the diaries attached to the interview data, it appears that the physical conditions in the two GRCs are different
(G.24). Although neither GRC has a suitable environment for assessment, GRC B has more suitable physical
characteristics than GRC A due to its quieter and central location.GRC A has unfavorable conditions due to its
distance from the city center and location next to the military airport. The participants stated that the constant noise
of the aircraft affects the evaluation process negatively. There are also differences regarding the rooms of the
employees. GRC B usually has single rooms, while GRC A has double or triple rooms. Considering that student
evaluations are made in these rooms, it is seen that there may be people entering the room during the evaluations,
or more than one individual is evaluated at the same time. In addition, the participants stated that families had
transportation problems due to their distance from the city center. Essentially, these problems can be considered a
result, not a cause. It can be stated that these differences are encountered as a result of the position preferred by
the provincial or district administrators responsible for education for GRC A.

Another finding worth discussing when comparing the two GRCs concerns the assessment of immigrant
children. Due to the civil war in neighboring countries, immigrant children who were guests in Turkey were also
considered. However, language problems are encountered in these evaluations. Because most of the participants
stated that they do not know immigrants' mother tongue, and immigrant families and their children do not speak
Turkish either. However, since GRC B is an expert who knows the mother tongue of immigrants, it is seen that
the evaluation process of these children is more manageable, while in GRC A, there is no such advantage, and
there are problems when such individuals come to the evaluation. In this context, it can be said that the cultural
structure is critical in the evaluation process, and more accurate results can be achieved when students are
evaluated in their mother tongue.

It has been observed that there are significant problems in every process in the GRCs, especially in the
evaluation. The most basic ones are the inadequate content in the rough evaluation forms, the inability to provide
materials suitable for the modules in the forms, the inability to provide suitable environments for evaluation, and
the lack of monitoring by regulations. In addition to these primary problems, others include communication
problems with family and individuals, lack of rehabilitation or cooperation with schools, and negative perspectives
towards inclusion. The participants also came up with suggestions for solution to all these problems experienced
in the GRC processes. These suggestions briefly include updating the evaluation forms in cooperation with the
ministry, universities, private education institutions, and health institutions, providing materials from national
education directorates, building GRCs with physical conditions suitable for evaluations, increasing the authority
of the GRC, providing in-service training to teachers working in the field, taking active roles in GRC monitoring
processes, increasing the frequency and duration of evaluations, and providing transportation services to GRC
employees.

In light of the study findings, it can be said that monitoring is a mechanism for determining whether all
special education services reach the desired outcome. However, it is not carried out for this purpose and is not
supervised by proper and well-equipped personnel. Institutional communication cannot be established effectively
among the personnel in the current supervision structure. The IEP process cannot be implemented effectively.
Therefore, it can be concluded that diagnosis, evaluation, and monitoring processes affect each other.

As a result, there are many problems in the current functioning of GRCs. GRC employees made
suggestions to solve the problems, including the need to change the current system drastically or create a new
system to put it into practice.
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Limitations

The research results are limited to the opinions of 13 employees of two different GRCs in the same city

and cannot be generalized due to the nature of qualitative research. Since the audio recordings were gathered
during the semi-structured interviews, it is thought that the participants may have given limited answers when
asked about the sources of the problems.

Recommendations

Recommendations on Practice

1.

GRC employees consider cooperation with special education, rehabilitation centers, and schools
insufficient. Continuity of communication can be ensured by organizing monthly meetings with managers
or a representative group of employees.

To enrich the content of the evaluation forms, a project can be realized within the collaboration of the
ministry, university, GRC, and private education institutions. A standardized set of materials for GRCs
can be created in the same project.

To carry out the monitoring process, mobile teachers can be appointed to each GRC, and these teachers
can be accessed.

In the monitoring process, the lack of institutional communication between GRC staff and teachers was
noted as one of the reasons that hindered the work of the inspection mechanism. For this purpose, a web-
based communication network can be established.

During the placement process, it is essential to balance the opinions of GRC and the family. In addition,
families involved in the decision process should be educated about the nature of their children's disability
and educational options.

Recommendations for Future Studies

1.

4,

A similar study can be carried out across Turkey to reach a holistic perspective on the GRC processes of
children with hearing loss.

Repeating the same study in all other disability groups may provide information on GRC in all areas.
These studies can be combined, and steps can be taken regarding GRC processes and problems.

A study can be designed to closely monitor and compare the educational evaluation processes of two
individuals diagnosed with hearing impairment and their families in different GRCs.

Action research can be planned to solve the problems revealed in this research.
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Appendices

Appendix A. Semi-Structured Interview Questions
Sizin i¢in isitme engelli bir cocugun degerlendirilmesi ne anlama geliyor?
2. Degerlendirme siirecinde neler yapiyorsunuz?
- Isitme engelli bir gocugun tanilama siirecini anlatir misiniz?
- Isitme engelli bir gocugun yerlestirme siirecini anlatir misiniz?
- Isitme engelli bir gocugun izleme siirecini anlatir misiniz?
- Ogzel egitim ve degerlendirme raporu biten bir cocugun raporunu yenileme siirecini anlatir misiniz?
Resmi tedbir raporu
Rehabilitasyon raporu
3. Degerlendirme siirecinde yararlandiginiz, size yol gdsteren yonetmelik, kilavuz, form veya modiiller
nelerdir?
- Bu kriterler dogrultusunda ulastiginiz sonuglart nasil kullaniyorsunuz?
4. [sitmeye ek problemi (engeli) olan ¢ocuklarin degerlendirme siirecini anlatir misimz?
- Isitme-zihin
- Isitme-OSB
- Isitme-gérme
- Isitme-ortopedik
- Diger?
Degerlendirme siirecinin basarili buldugunuz yonleri nelerdir?
6. Degerlendirme siirecinde ne gibi sorunlar yastyorsunuz?
- Yasadigmizi sdylediginiz sorunlarin sizce nedenleri nelerdir?
7. Sizden degerlendirme siirecinin niteligini arttirmaya iligkin 6neriler istense neler sdylersiniz?
- Tamilama siirecine iligkin
- Yerlestirme siirecine iligkin
- RAM personeli olarak BEP’ e iliskin 6nerileriniz neler olabilir?
- Izleme siirecine iliskin
- Rapor yenileme siirecine iligkin (Resmi tedbir raporu, Rehabilitasyon raporu)
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Appendix B. Tool Developed by GRC A and Used in Evaluations (A.1)
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Appendix C. The Vocabulary Test Used by GRC A in Evaluations (A.2)

@A 2
Ady Soyads:
Oknlu;: . { _
Yest Tarihi:
Dogum Tarihi:
Takvim Yag:
Uygulayici:

KELIME SOYLEVIS TESTI

Davul Kalem
Kedi kiilah
Bayrak makara
Soba ucak
Maymun ceket
Elma Kz
Adam gbz
Portakal sOplrge
Kipek | tarak
Kitap gatal
Yilan at
Ayak saat
Ay masa
Gemi/vapur makas
Tavak zitrafa
Ev fizim
Nine kiraz
inek sapka
Koyun tavsan
Lamba kus
Balk radyo
Fil fare
Fincan asker
Telefon
Mektup/zarf
Canta
Ugurtma
Havuce
Horoz
Anahtar
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Appendix D. Evaluation Form for Individuals with Hearing Loss (F1)
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