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ABSTRACT
The purpose of the current study is to investigate the distance education given via the Education Information
Network platform, TRT EBA-TV and EBA live lesson during the Covid-19 pandemic on the basis of
parents’ opinions. The current study employing the survey model was conducted with the participation
of 709 parents. The research data were collected by an online questionnaire prepared by the researchers.
Descriptive statistics were used to analyze the data. As a result of the study, it was determined that during the
distance education process, parents ensured that their children followed the lessons and motivated them, and
students were eager to participate in the lessons. It was determined that student motivation was negatively
affected for reasons such as connection problems and being closed at home during the pandemic. Parents
stated that their awareness of their children’s education increased and they better understood the value of the
teacher and school. It was revealed that there were technical problems in the process but support was received
for the problems encountered. Though the parents think that face-to-face education cannot be replaced by
distance education, they are of the opinion that distance education was good during the pandemic so that
their children did not get alienated from the school.
Keywords: Distance education, EBA, Covid-19, pandemic, parents.
INTRODUCTION
According to the data of the World Health Organization (WHO, 2020), millions of people have been
infected and hundreds of thousands of people have died due to the Covid-19 pandemic that has spread
worldwide. According to the data issued by UNESCO (2020a), it affected more than 800 million learners
worldwide. Almost all countries have taken a series of precautions across the globe to reduce the speed of the
spread of the virus and especially to prevent the health system from being overloaded. One of these measures
was to temporarily suspend face-to-face education in schools and universities. Education at school has been
completely suspended in most of the European countries and locally suspended in some others since March
16, 2020. This caused disruption in education worldwide. Countries have brought distance education to
the forefront using various national education portals (UNESCO, 2020b) to help students overcome this
process with minimal damage. One of these countries is Turkey.
The first Covid-19 case was announced to be seen in Turkey on March 11, 2020 by the Ministry of Health.
After this announcement, face-to-face education was suspended on March 16, 2020, and it was decided
to continue the education of primary, secondary, high school and university students through distance
education as of March 23, 2020. Thus, a total of 10 million primary and secondary school students (Ministry
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of National Education [MoNE], 2020a) started to continue their education with distance education due to
the pandemic. Many governments worldwide have instructed their institutions to continue education online
(Daniel, 2000).
With the suspension of education in schools, distance education process was immediately initiated all over
Turkey at the same time in order for students not to stay away from education for a long time. Then, people
under the age of 20 were prohibited from going out on April 3, 2020. Therefore, students could not leave their
houses. Universities and private schools continued their distance education through their distance education
infrastructure. The MoNE conducts distance education in public schools via the Education Information
Network [EBA] platform, Turkish Radio and Television Corporation [TRT] EBA TV and EBA live lessons.
The purpose of the EBA platform is to support effective material use through information technologies and
to integrate technology into education. The EBA platform consists of five main components; 1) Educational
search engine 2) Educational content 3) Effective use of IT in curriculums 4) In-service training for teachers
5) Ensuring conscious and secure IT usage by providing the required network infrastructure and broadband
internet. The EBA platform has been updated since 2012 and used in distance education (MoNE, 2020b).
In its most recent version, teachers can use features such as classroom wall and school wall as a social media
environment to interact with students they teach, share activities, ask questions, start discussions and send
questionnaires. In EBA, which is defined as a social education platform, many education services are offered
together under the names of news, e-content, e-journal, e-book, video, audio, visual, document, let’s discuss and
EBA market. The curriculum of the Turkish National Education System forms the basis of the EBA platform.
The EBA platform is accessible to students, teachers, parents and educational scientists and is free of charge.
TRT EBA TV is a distance education platform established with the cooperation of the MoNE and the
TRT to be consisted of three separate channels: TRT EBA TV primary school, TRT EBA TV middle
school and TRT EBA TV high school. Students can follow the courses, which are broadcast twice a day, at
the appropriate time for their own level of schooling. Lessons are delivered during the week. There are also
programs to inform parents. It is possible to access and log in to the EBA platform via an internet browser
or mobile application. Through this platform, students can participate in live lessons (EBA live lessons)
given by their school teachers. In addition, homework assignments and other educational activities given by
teachers are performed through the EBA platform by students.
The distance education conducted in public schools in Turkey does not differ by school or region (city).
It can be said that one of the most important differences of distance education during the pandemic from
the distance education given in normal periods is that parents who have to stay at home for reasons such as
flexible / distance working, closed workplaces or anxiety to go out participate in the educational process of
their children. When the literature is reviewed, it is seen that the existing research about the EBA platform
is focused on teachers and students (Aktay & Keskin, 2016; Ates et al. 2015; Coskunserce & Isciturk,
2019; Kapidere & Cetinkaya, 2017; Saklan & Unal, 2018; Sahin & Erman, 2019; Turker & Guven, 2016;
Tuysuz & Cumen, 2016). Research results show that teachers do not use the EBA platform frequently, yet
they consider the EBA platform necessary. Huang et al. (2020), in their large-scale reports, discussed the
components of distance and flexible learning in all aspects in China, as a result of interruption of education
due to the Covid-19 pandemic. There is no study in the literature that examines the views of parents about the
education of their children and the distance education their children receive during the Covid-19 pandemic.
For these reasons, it is thought that the evaluation of distance education through the eyes of parents during
the pandemic will contribute to the literature. Moreover, the results of the current study may be useful for
preventing other countries from committing possible mistakes in distance education.
PURPOSE OF THE STUDY
The purpose of the current study is to determine parents’ opinions about distance education (EBA platform,
TRT EBA-TV, EBA live lesson) during the pandemic. To this end, answers to the following questions were
sought;
1. What are the parents’ interest in distance education and their opinions on child follow-up?
2. What are the parents’ opinions about their children’s interest in distance education?
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3. What are the parents’ opinions about their awareness of distance education?
4. What are the parents’ opinions about the home environment and access to distance education?
5. What are the parents’ general opinions about distance education?
METHOD
Research Model
The current study employing the qualitative research model is designed according to the survey model.
“Survey models are research approaches aiming to describe a past or present state as it was or is. The event,
individual or object being researched is attempted to be described in its own conditions as it is. There is no intention
to change or affect it in any way” (Karasar, 2019, p.109).
Population and Sample
Population of the current study is comprised of parents at least one of whose children attends a state
elementary or secondary school in Turkey. According to the statistics issued by the MoNE, the total number
of students attending elementary and secondary state schools in Turkey in the 2018-2019 school year is
10,104,489. Since the research was conducted with parents and only one of the parents would be included
in the study, the sample size was calculated by accepting the number of parents as 10,104,489. In order
to calculate the sample size, an application was conducted with a group of 45 people. The sample size was
calculated by using σ = 1,25, d = 0,1 and zσ/2 = 1.96 for a = 0.05 (Karagoz, 2019):
n=

2
N.σ 2 .zσ/2

2
d 2 (N −1)+ σ 2 .zσ/2

n= Sample size
σ = Standard deviation of the main mass
d= Amount of deviation for the estimation of median
zσ/2 = Theoretical value found according to Z table at a certain significance level.
N= Main mass
When all these values were placed in the formula in MS Excell, the sample size for the current study was
found to be n=609.84. The sample of the current study was selected by using the convenience sampling
method, one of the non-probability sampling methods. In the convenience sampling method, the sample is
constructed starting with the most available respondents. An important limitation to be noted here is that
the use of non-probability sampling in studies conducted with online surveys reduces the generalizability of
the findings (Cohen, Manion & Morrison, 2018).
In elementary and secondary school levels, teachers usually constitute parent groups via WhatsApp to
communicate with parents quickly and personally. In this connection, the researchers sent online questionnaires
to parents via WhatsApp Parent Groups, with the support of the heads of parent-school associations and
parents from different provinces. EB, mentioned in the first part of the current study, was planned as a distance
education platform for students in public schools in Turkey. Private schools use different infrastructures. In
addition, in order for the questionnaire items to be answered in a healthy way, parents should use all three
platforms for distance education. Based on the idea that high school students act more independently from
their parents, the criteria for inclusion and not inclusion in the current study were determined.
Criteria for inclusion in the study
• At least one of the parents’ children should be attending an elementary or secondary school
• At least one of the parents’ children should be attending a state school
• At least one of the parents’ children should be following TRT-EBA TV, EBA platform and EBA live
lesson
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Criteria for not inclusion in the study
• Child/children of the parents should be attending a private school
• Child/children of the parents should be attending a high school or university
• Child/children of the parents should not be following all the lessons in TRT-EBA TV, EBA platform
and EBA live lessons
Within the scope of the current study, a total of 1375 parents were reached online. Instead of giving a
detailed explanation of the criteria of inclusion in the current study in the online form instruction, an
approach was adopted in the form of exclusion by obtaining information from the parents before the
analysis was initiated. The reason for adopting this approach is the possibility that parents might not read
the online survey instruction carefully. Thus, those that should have been outside the scope of the research
were prevented from being included in the analysis. After the data that did not meet the inclusion criteria
were excluded from the analysis, the study was conducted on a total of 709 parents. The socio-demographic
features of the parents are given in Table 1:
Table 1. Socio-demographic features of the parents
Gender						

Frequency (N)			

Percentage (%)

Female

574

81.0

Male

135

19.0

Age 						

Frequency (N)			

Percentage (%)

Under 25

18

2.5

25-34

129

18.2

35-44

437

61.6

45-54

120

16.9

55-64

5

.7

Education level					

Frequency (N)			

Percentage (%)

Elementary

94

13.3

Secondary

106

15.0

High school

213

30.0

Undergraduate

266

37.5

Graduate

30

4.2

Profession 					

Frequency (N)			

Percentage (%)

Housewife

331

46.7

Civil servant

158

22.3

Worker

79

11.1

Tradesman

36

5.1

Retired

15

2.1

Framer (Agriculture and Animal Husbandry)

4

.6

Unemployed

19

2.7

Others

67

9.4

Income level					

Frequency (N)			

Percentage (%)

2500 TL and less

145

20.5

2500-5000

294

41.5

5001-7500

136

19.2

7500 TL and more

134

18.9

When Table 1 is analyzed, it is seen that the majority of the parents (81.0%) participating in the study are
women and in the 35-44 age group (61.6%). It is seen that the majority of the teachers have undergraduate
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(37.5%) and high school (30.0) education. Nearly half of the participating parents are housewives (46.7%),
followed by civil servants (22.3%) and workers (11.1%). When the income levels of the parents are examined,
it is seen that nearly half of the parents (41.5%) have 2500-5000 monthly income while the remaining
parents are equally distributed across the other income levels. In 2020 the minimum wage in Turkey was
determined to be 2324.70; that is, approximately $342. In this regard, 20.5% of the participants have
income lower than this minimum wage.
Development of the Data Collection Tool

A questionnaire was developed by the researchers to collect the research data. While developing the
questionnaire, first the existing research in the literature on the subject of distance education was reviewed
(Aktay & Keskin, 2016; Berge, 2013; Bilgic & Tuzun, 2015; de Oliveira, 2018; Coskunserce & Isciturk,
2019; Liu, 2002). Then, a questionnaire containing 5 open-ended questions was sent to 10 parents that the
researcher could easily reach by e-mail and the answers were received by e-mail. These questions are:
• What are the responsibilities of father / mother in terms of following their children’s distance education
activities? What did you do in this regard?
• How do you evaluate your children’s interest and motivation to follow their lessons during the distance
education process? What did you do as a parent in this regard?
• What are the problems you have experienced as a parent during the distance education process (if
any)? How did you cope with these problems?
• What are the positive / negative aspects of distance education?
• What are your general opinions about the distance education process conducted during the pandemic?
Table 2 gives examples of the questionnaire items written in line with the opinions of the parents. Only one
of the similar parent opinions is given.
Table 2. Examples of the questionnaire items written in line with the opinions of the parents
Questionnaire item

Parent opinions

As the lesson period is shorter in TRT EBATV, it is difficult for my child to focus on
them.

(V1) “Children’s motivation seems to be positively affected by the
shortness of the lesson periods”

•

The mobile internet quota given for
distance education is sufficient.

(V2)“…internet data should be supported better by the MoNE for digital
connections …. For digital data interaction, GB support should be
given through GSM operators”

•

We have frequently experienced technical
problems in EBA live lessons.

(V3)“We had problems in having access to EBA internet page (portal)
due to excessive use”

•

We have frequently experienced technical
problems in the EBA platform.

(V5)“We experienced problems in connection in the first days of the
application”

•

I have been able to receive assistance and
support from the concerned people and
institutions (MoNE-School-Teacher).

(V10)“We have never been informed about by classroom teachers or
school administration during the process of the EBA live lessons…”

•

I have made efforts to motivate my child
for distance education lessons.

(V4)“I try to motivate my child by using positive expressions”

•

For my child to follow distance education, I
have used rewards / punishments.

•

(V6) “Lessons periods are too short, it is difficult for the student to focus
on”

(V8)“We have been given information by our teachers about the
problem of having access to EBA”

(V8)“The child gets bored. He/she is not very interested in fact.
Sometimes I sit next to him/her. We try hard for his/her attention not to
be distracted.”
(V9)“I can say that it is very difficult to motivate the child in this
education process. We have tried to motivate our child by playing
games and giving promises”
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•

During the pandemic, my child is not
(V5)“No system can take the place of face-to-face education yet during
alienated to the school because of distance such a process, at least our children stay connected to school, partially
education.
experience the school environment; thus, it is useful, in my opinion”

•

Delivery of the lessons in the virtual
environment makes it difficult for me to
control my child’s internet use outside the
lessons.

(V5)“The fact that there are lessons continuously delivered in the virtual
environment makes it difficult for us to control the internet usage of
our children outside the lesson periods”

Finally, taking into account the researchers’ own observations in the process, a five-point Likert-type
questionnaire having 38 items was constructed to elicit the parents’ opinions about “their interest in distance
education and following their children”, “interest of their children in distance education”, “development
of awareness about education”, “home environment and access to distance education” and their general
opinions.
For the content validity of the questionnaire, opinions of two teachers; one with a master’s degree in
computer and instructional technologies and the other in a psychological counselling and guidance, were
sought. The experts were given the expert opinion form designed as a four-point Likert scale (1=Not suitable
at all, 2=Major revision is needed, 3=Minor revision is needed, 4=Completely suitable). They were asked
to provide short explanations about the items they did not find suitable. Krippendorff alpha reliability
coefficient showing the consistency between four evaluators was calculated to be .82. This shows that there
is a high consistency between the four evaluators. In line with the feedbacks given by the experts, four items
were corrected and six items were discarded from the questionnaire. The corrected four items were submitted
to the expert review once more. Lyn (1986) states than when the number of the experts is under five, then
the experts should be in agreement. Thus, a total of 32 items on which the experts agreed (they assigned 3
and 4 points) are included in the questionnaire.
An online questionnaire was sent to nine parents and a Turkish teacher to minimize the problems that
may arise in the actual application. Then the parents were called by phone and their opinions about the
questionnaire were taken. Opinions of the experts, parents and Turkish teacher regarding face validity were
obtained. Finally, the questionnaire of parents’ perceptions of distance education during the pandemic including
items to elicit demographic information and 32 items was constructed.
Data Collection and Ethics
The data of the current study were collected by using the online survey technique. The reason for the
selection of this technique is the isolation measures taken in the pandemic. In addition, it was attempted
to reach parents with the help of parent-school association and parents in order to obtain reliable data.
WhatsApp parent groups in Turkey made it easier to reach parents. The data were collected through an
online questionnaire designed by using the Google Forms. In the first page of the online form, information
is given about the purpose of the study. In the second page, there is the informed consent form. When the
participants pressed the button “I have read and understood”, they went on with the questionnaire items. The
study was approved by ethics committee.
Data Analysis
In the analysis of the data collected online, descriptive statistics such as means, standard deviations,
frequencies and percentages were used for individual items. In the evaluation of item means, the following
criteria were taken into consideration.
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Table 3. Criteria to Evaluate Item Means
Group Intervals

Scale

1.00-1.79

Strongly disagree

1.80-2.59

Disagree

2.60-3.39

Partially agree

3.40-4.19

Agree

4.20-5.00

Strongly agree

While interpreting the tables on the basis of the evaluation criteria, the options “Strongly disagree” and
“Disagree” were evaluated by the researchers as the respondents’ disagreeing with the given statement while
the options “Partially agree”, “Agree” and “Strongly agree” were evaluated as the respondents’ agreeing with
the given statement.
FINDINGS
The findings obtained for the sub-problems of the current study are presented in the order specified by the
sub-problems. By using the data collected from the parents, frequencies, percentages means and standard
deviations for each item were calculated and are presented here. In relation to the first sub-problem of
the study, the opinions about the parents’ interest in distance education and following their children are
presented in Table 4.
Table 4. Interest in distance education and following children
Strongly
Disagree

Disagree

Partially
Agree

Agree

n

n

n

n

%

%

%

Strongly
Agree
%

n

%

x–

Ss

1. I have had difficulty in following what
is done within the context of distance
237
education activities.

33.4 129

18.2 185 26.1 79

11.1 79

11.1

2.48

1.34

2. I have not been adequately
interested in the process of distance
education.

395

55.7 108

15.2 89

12.6 47

6.6

9.9

1.99

1.35

3. I am following how my child
conducts distance education activities.

14

2.0

17

2.4

49

6.9

123

17.3 506

71.4

4.53

.87

4. I helped my child to follow his/her
lessons in the correct times.

20

2.8

12

1.7

34

4.8

97

13.7 546

77.0 4.60

.88

5. I have made efforts to motivate my
child for distance education lessons.

19

2.7

8

1.1

42

5.9

115

16.2 525

74.0 4.57

.86

6. Delivery of the lessons in the virtual
environment makes it difficult for me to
control my child’s internet use outside
the lessons.

248

35.0 71

10.0 137 19.3 100

14.1 153

21.6

2.77

1.56

7. For my child to follow distance
education, I have used rewards /
punishments.

473

66.7 58

8.2

5.4

8.5

1.80

1.31

I have had some problems with my
child in terms of his/her following
distance education as he/she behaves
indifferently in this subject.

271

38.2 74

10.4 153 21.6 83

18.1

2.60

1.52

80

11.3 38

70

60

11.7 128

When the parents’ opinions shown in Table 4 in relation to “interest in distance education and following
children” are examined considering the means, it is seen that the parents stated that they disagree with
the items “I have had difficulty in following what is done within the context of distance education
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– =2.48); “I have not been adequately interested in the process of distance education” (x
– =1.99);
activities” (x
– =1.80). On the other
“For my child to follow distance education, I have used rewards / punishments” (x
hand, it is seen that they partially agree with the items “Delivery of the lessons in the virtual environment
– =2.77); “I have had some
makes it difficult for me to control my child’s internet use outside the lessons” (x
problems with my child in terms of his/her following distance education as he/she behaves indifferently in
this subject” (x–=2.60). Yet, the parents were found to strongly agree with the items “I am following how my
– =4.53), “I helped my child to follow his/her lessons in the
child conducts distance education activities” (x
– =4.60); “I have made efforts to motivate my child for distance education lessons” (–x=4.57).
correct times” (x
When the parents’ opinions shown in Table 4 are examined considering percentages and frequencies, it is
seen that 70.9% of the parents have been adequately interested in the process of distance education, that
95.6% of them follow how their children conduct distance education activities; that 95.5% of them helped
their children to follow their lessons in correct times, that 96.1% of them have made efforts to motivate
their children for distance education lessons, that 74.9% of them have not used rewards / punishments for
their children to follow distance education. In relation to the second sub-problem of the study, the parents’
opinions about their children’s interest in distance education are given in Table 5.
Table 5. Children’s interest in distance education
Strongly
Disagree

Disagree

Partially
Agree

Agree

Strongly
Agree

n

%

n

%

n

%

n

%

n

%

x–

Ss

1. My child is willing to
participate in EBA live
lessons.

35

4,9

35

4,9

101

14,2

124

17,5

414

58,4

4,19

1,15

2. My child is willing to
participate in TRT EBA-TV
lessons.

63

8.9

62

8.7

171

24.1

142

20.0

271

38.2

3.69

1.29

3. My child is willing to
do the activities and
assignments in the EBA
platform.

58

8.2

58

8.2

155

21.9

161

22.7

277

39.1

3.76

1.27

4. My child carefully
follows his/her lessons
until the end.

30

4.2

33

4.7

133

18.8

186

26.2

327

46.1

4.05

1.10

5. As the lesson period is
shorter in TRT EBA-TV, it
is difficult for my child to
focus on them.

225

31.7

92

13.0

135

19.0

97

13.7

160

22.6

2.82

1.55

6. Connection problems
negatively affected the
interest of my child.

133

18.8

71

10.0

146

20.6

110

15.5

249

35.1

3.38

1.50

7. The belief that there
is not going to be any
evaluation decreased my
child’s interest in distance
education.

252

35.5

100

14.1

145

20.5

76

10.7

136

19.2

2.63

1.51

8. As my child is closed
at home due to the
pandemic, his/her
motivation for distance
education is negatively
affected.

180

25.4

87

12.3

162

22.8

107

15.1

173

24.4

3.00

1.50

When the parents’ opinions shown in Table 5 in relation to “children’s interest in distance education” are
examined considering the means, it is seen that the parents stated that they partially agree with the items
– = 3.38); “The belief that there is not
“Connection problems negatively affected the interest of my child” (x
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– = 2.63) and “As my child
going to be any evaluation decreased my child’s interest in distance education” (x
is closed at home due to the pandemic, his/her motivation for distance education is negatively affected”
– = 3.00). The parents were found to agree with the items “My child is willing to participate in EBA live
(x
– = 4.19); “My child is willing to participate in TRT EBA-TV lessons” (x
– = 3.69); “My child is
lessons” (x
– = 3.76); “My child carefully follows his/
willing to do the activities and assignments in the EBA platform” (x
–
her lessons until the end” (x = 4.05).
When the parents’ opinions shown in Table 5 are examined considering percentages and frequencies, it is
seen that more than 80% of the parents stated that their children willingly participated in and followed
distance education lessons (items, 1, 2 and 4). Nearly 70% of the parents stated that connection problems
decreased their children’s interest. Nearly half of the parents stated that their children’s being closed at home
and lesson periods’ being shorter negatively affected their motivation for distance education. In relation to
the third sub-problem of the study, the parents’ opinions about the development of awareness of distance
education are presented in Table 6.
Table 6. Development of awareness of distance education
Strongly
Disagree

Disagree

Partially
Agree

Agree

Strongly
Agree

n

%

n

%

n

%

n

%

n

%

x–

ss

1. My awareness of my
child’s education process has
increased during the distance
education process.

104

14.7

60

8.5

163

23.0

140

19.7

242

34.1

3.50

1.40

2. I have realized what my
child has learned in school
lessons in the process of
distance education.

107

15.1

57

8.0

119

16.8

129

18.2

297

41.9

3.63

1.46

3. I have better understood
the importance of education
at school during the process
of distance education.

23

3.2

7

1.0

48

6.8

62

8.7

569

80.3

4.61

.90

4. I have better understood
the importance of teachers
during the process of distance
education.

20

2.8

10

1.4

54

7.6

74

10.4

551

77.7

4.58

.90

When the parents’ opinions shown in Table 6 in relation to “awareness of education” are examined considering
the means, it is seen that the parents stated that they agree with the items “My awareness of my child’s
– = 3.50); “I have realized what my child has
education has increased during the distance education process” (x
–
learned in school lessons in the process of distance education”(x = 3.50). The parents were found to strongly
– = 4.61) and teachers
agree with the items “I have better understood the importance of education at school (x
– = 4.58) during the pandemic.
(x
When the parents’ opinions shown in Table 6 are examined considering percentages and frequencies, it
is seen that nearly 75’% of the parents stated that their awareness of their children and what they learned
increased. More than 95% of the parents stated that they better understood the importance of education at
school and teachers. In relation to the fourth sub-problem of the study, the parents’ opinions about the home
environment and access to distance education are given in Table 7.
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Table 7. Home environment and access to distance education
Strongly
Disagree

Disagree

Partially
Agree

Agree

Strongly
Agree

n

%

n

%

n

%

n

%

n

%

x–

Ss

1. We have had to make
considerable arrangements
in the home environment.

139

19.6

103

14.5

136

19.2

83

11.7

248

35.0

3.27

1.53

2. Physical conditions at
home (desk-computerroom) are adequate for
distance education.

49

6.9

44

6.2

74

10.4

105

14.8

437

61.6

4.18

1.24

3. Some stimulants (siblingnoise and other problems)
have distracted the
attention of my child.

242

34.1

108

15.2

129

18.2

94

13.3

136

19.2

2.68

1.52

4. I have been able
to receive assistance
and support from the
concerned people and
institutions (MoNE-SchoolTeacher).

123

17.3

40

5.6

112

15.8

123

17.3

311

43.9

3.64

1.50

5. We have frequently
experienced technical
problems in EBA live
lessons.

76

10.7

76

10.7

126

17.8

110

15.5

321

45.3

3.73

1.39

6. We have frequently
experienced technical
problems in the EBA
platform.

97

13.7

80

11.3

154

21.7

110

15.5

268

37.8

3.52

1.43

7. The mobile internet
quota given for distance
education is sufficient.

245

34.6

53

7.5

156

22.0

64

9.0

191

26.9

2.86

1.61

When the parents’ opinions shown in Table 7 in relation to “home environment and access to distance education”
are examined considering the means, it is seen that the parents stated that they partially agree with the items
– = 3.27); “Some stimulants
“We have had to make considerable arrangements in the home environment” (x
– = 2.68) and “The mobile
(sibling-noise and other problems) have distracted the attention of my child (x
–
internet quota given for distance education is sufficient” (x =2.86). The parents were found to agree with the
– = 4.18);
items “Physical conditions at home (desk-computer-room) are adequate for distance education” (x
– = 3.73); “We have frequently
“We have frequently experienced technical problems in EBA live lessons” (x
–
experienced technical problems in the EBA platform” (x = 3.52) and “I have been able to receive assistance
– = 3.64).
and support from the concerned people and institutions (MoNE-School-Teacher)” (x
When the parents’ opinions shown in Table 7 are examined considering percentages and frequencies, it is
seen that 85% of the parents stated that the physical conditions in the home environment are adequate.
Nearly 75% of the parents stated that they experienced technical problems and received assistance and
support from the concerned people and institutions for the problems they experienced. Nearly 55% of the
parents stated that the mobile internet quota given to children by GSM operators is sufficient for them
to follow distance education lessons. In relation to the fifth sub-problem of the study, the parents’ general
opinions about distance education are given in Table 8.
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Table 8. General opinions about distance education
Strongly
Disagree

Disagree

Partially
Agree

Agree

Strongly
Agree

n

%

n

%

n

%

n

%

n

%

x–

Ss

1. Distance education may
take the place of face-to-face
education in future.

470

66.3

45

6.3

77

10.9

77

10.9

72

10.2

1.87

1.38

2. Distance education should
be continued after schools
have been opened.

218

30.7

48

6.8

145

20.5

88

12.4

210

29.6

3.03

1.61

3. I think that distance
education is useful for my
child.

112

15.8

71

10.0

168

23.7

125

17.6

233

32.9

3.41

1.43

4. During the pandemic, my
child is not alienated to the
school because of distance
education.

69

9.7

38

5.4

141

19.9

138

19.5

323

45.6

3.85

1.31

5. I think that distance
education is a good
application during the
pandemic.

29

4.1

16

2.3

85

12.0

130

18.3

449

63.3

4.34

1.04

When the parents’ opinions shown in Table 8 in relation to “general opinions about distance education” are
examined considering the means, it is seen that the parents stated that they disagree with the item “Distance
– = 1.87). The parents were found to partially agree
education may take the place of face-to-face education” (x
– = 3.03); to agree
with the item “Distance education should be continued after schools have been opened” (x
–
with the items “I think that distance education is useful for my child” (x = 3.41) and “During the pandemic,
– = 3.85) and to strongly agree with
my child is not alienated to the school because of distance education” (x
– = 4.34).
the item “I think that distance education is a good application during the pandemic” (x
When the parents’ opinions shown in Table 8 are examined considering percentages and frequencies, it is
seen that 70% of the parents think that distance education will not take the place of face-to-face education
and that distance education is useful for children. Nearly 85% of the parents think that through distance
education, their children are not alienated to the school and more than 90% of them think that distance
education is a good application during the pandemic.
DISCUSSIONS AND CONCLUSION
One of the difficulties experienced because of the COVID-19 outbreak is the suspension of the educational
and instructional activities for students, teachers and parents with the closing of schools (Cullinane &
Montacute, 2020). The study of the distance education system, which is offered to millions of students
simultaneously in such a period, creates an opportunity for future mass distance education studies. During
the pandemic, parents had to take part in the education process of their children who were closed at home.
Coordination of all activities related to education, previously coordinated by schools and teachers, was
carried out by parents. Parents have taken part in many parts of distance education such as elimination of
technical problems related to distance education via the EBA platform, provision of the necessary internet
infrastructure, organization of the physical environment at home, following children’s curricular and
extracurricular activities, and motivating children to participate in lessons and other educational activities.
The proportion of the female parents participating in the current study is high and almost half of the women
are housewives.
The results related to the parents’ opinions about their interest in distance education and fallowing their
children revealed that the parents followed and were interested in what was done in the distance education
process. It was also revealed that almost all of the parents followed how their children carried out distance
education activities, enabled their children to follow their lessons during lesson hours and made efforts to
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motivate their children for distance education. Khamis, Dukmak & Elhoweris (2008) stated that families
are among the factors affecting students’ motivation to learn. It can be said that parents play an important
role in increasing children’s motivation in a process which they are not accustomed to and in which they are
only instructed through distance education.
However, it is positive that families followed the distance education process and did not use rewards /
punishments during the process. The parents stated that the control of their children about the use of the
internet became more difficult as lessons were taught in the virtual environment. In different studies, it has
been reported that technology-addiction causes posture disorders (Ozdincler et al., 2019), developmental
problems (Akbulut, 2013), physical inactivity (Hazar et al., 2017) and obesity (Muslu & Gokcay, 2019).
Today, the issue of internet security (Karakus et al., 2014; Celen, Celik & Seferoglu, 2011) is frequently
discussed. These risks can be cited as the reason for parents’ concerns about the negative effects of the
internet and being addicted to the screen and the need to control them.
The results related to the parents’ opinions about their children’s interest in distance education revealed that
more than 80% of the parents followed their children willingly in distance education lessons. According to
Motte (2013), e-learning has become an increasingly suitable option for many students who want to improve
the quality of education for various reasons. It is noteworthy that children are more willing to attend EBA
live class than TRT EBA TV and EBA platform. This shows the emotional attachment of children to their
teachers. Children prefer to listen to their own class teachers instead of teachers they do not know. This gives
rise to the question “Is central distance education or local (given by the school) distance education more
effective?” In EBA live lessons, children can communicate online with their teachers and classmates in their
schools. It can be concluded that for distance education, which is seen as the learning tool of the future, to
be effective in primary and secondary school levels, stronger sense of real classroom environment should be
generated.
The parents stated that their children’s interest decreased because of the connection problems. In the studies
on technology, it has been revealed that technical problems are frequently experienced in distance education
(Bilgic & Tuzun, 2015) and that these problems distract the attention of children. The parents’ stating that
their children’s being closed at home due to the pandemic negatively affected their motivation for distance
education indicates that physical and outdoor activities for children should also be planned in a distance
education system that will be planned, except in extraordinary situations. This can be perceived as a sign that
the interest in distance education may decrease gradually after the prolonged period of stay at home during
the pandemic. In short, sustainability of the distance education system during a pandemic should also be
considered as a subject of discussion.
Results regarding the parents’ opinions about the development of their awareness of education show that
the parents’ awareness of their children’s education increased. If this situation continues to show its effect
during the normalization process, it means that we will have more conscious parents about the education
of children. In addition, the parents’ stating that they better understood the importance of teachers and the
school during the pandemic is of great importance for the development of a better image of the teacher and
school in the society. This may positively affect the participation of parents whose awareness of education has
increased during the normalization process. It has been revealed in studies that school-family solidarity has
an important effect on students’ school success (Celenk, 2003; Gumuseli, 2004).
The results related to the parents’ opinions about the home environment and access to distance education
show that the home environment was sufficient for students to follow distance education, but arrangements
had to be made in the home environment. Seventy five percent of the parents stated that they had technical
problems and received support from the concerned people and institutions for the problems they experienced
during the distance education process. As mentioned earlier, this is one of the known disadvantages of using
technology (Oliveira, Penedo & Pereira, 2018). Here, it is very important that the parents could receive
support. Half of the parents found the internet quota given free of charge adequate and the other half did
not find it inadequate, which might be related to their financial conditions.
Results regarding the parents’ general opinions about on distance education show that their opinions about
distance education are positive. As a matter of fact, the parents stated that distance education was useful for
their children and that through distance education, their children did not get alienated to the school. The
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Minister of National Education in the Republic of Turkey made the following statement regarding distance
education “our goal is to take the necessary measures for our children not to be alienated to the school”
(MoNE, 2020c). The minister’s stating that the main goal of distance education is to prevent children from
getting alienated to the school is an indication that the MoNE has achieved its goal in distance education.
The parents’ thinking that distance education is a good application during the pandemic also shows that
transition to distance education is a good decision. Another noteworthy result is that two-thirds of the
parents (66%) think that distance education cannot replace face-to-face education. Sahin & Tekdal (2005)
investigated 50 experimental studies in their meta-analysis study and stated that internet-based distance
education is statistically more effective than face-to-face education. The same results have been obtained
in experimental studies (Usta & Mahiroglu, 2008; Yorganci, 2013). These results can be interpreted that
distance education is successful when used as integrated to formal education and on a course basis, but its
success is low if distance education is the only means of instruction.
In short, in the current study evaluating distance education during the pandemic on the basis of parents’
opinions, it was determined that students needed the support of their parents in following lessons and that
students were willing to take part in lessons. It was also revealed that because of such reasons as being closed
at home and connection problems, students’ motivation was negatively affected. During the pandemic,
the parents’ awareness of their children’s education was found to have increased. While parents think that
distance education will not take the place of face-to-face education, distance education during the pandemic
was a good application and thus many children did not get alienated to the school according to them.
In the study conducted by Cakir, Karademir and Erdogdu (2018) on university students, the reasons for
the dissatisfaction of the students having low and medium levels of motivation towards distance education
were found to be lack of interaction, negative perceptions and dependence on traditional education. The fact
that mass distance education systems are far from the school climate and offer limited communication and
interaction opportunities for students reduces the interest and motivation of students. For this reason, these
mentioned disadvantages should be taken into account when developing mass distance education tools.
Minimizing the technical problems experienced and increasing the internet (data) security in live lessons
will significantly increase the efficiency of the system. Offering free internet infrastructure to disadvantaged
groups and increasing free mobile internet opportunities in the distance education process are measures to
reduce inequality of opportunity. Repeating the research on mass distance education systems of different
countries and including student views are recommended for future research. The current study is limited to
the parents who could access the distance education system. It is known that there are people who cannot
access distance education for reasons such as lack of suitable devices such as computers or tablets. Studies on
who cannot access or partially access distance education across the country can be useful for determining the
scope of distance education. Furthermore, similar research needs to be done for teachers, students and other
stakeholders of distance education.
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