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ABSTRACT

The purpose of this research is to determine students' in-class trust levels and compare them according to some variables. In
the research, survey, one of the quantitative research methods, was adopted. The population of the research consists of the secondary
school students participating in the central districts of Antalya in the 2019-2020 academic year. The sample consists of 271
secondary school students determined by simple random (probabilistic) sampling method. In the study, the "In-Class Confidence
Scale" was used as a data collection tool. The data collection tool is a 5-point Likert-type scale consisting of 3 sub-dimensions and
34 items [Basic Trust (25 items), Freedom of Expression (5 items) and Threat Perception (4 items)]. In this study, the Cronbach
alpha reliability coefficient was found to be .80 for the whole in-class confidence scale. Frequency, percentage, arithmetic mean,
standard deviation, t-test for independent samples and One-Way ANOVA analyses were used to analyze the data. As a result of the
research, it was found that the students' in-class confidence levels were at medium levels. As a result of the comparison made
according to gender, a significant difference was found in all dimensions of in-class confidence, and it is seen that the averages of
males are higher than females in all dimensions. In the comparison made according to the classes of the students, it was observed
that the sense of basic trust of the 11th grades is higher than the other classes; the freedom of expression was higher in the 9th
graders compared to the 10th graders, and the 10th graders compared to the 11th grades. It has been determined that the threat
perceptions of 11th grade students are higher than 9th and 10th grade students.

Keywords: In-class trust, secondary education, trust.

Ortadgretim Ogrencilerinin Smif I¢i Giiven Diizeylerinin Belirlenmesi
0z

Bu aragtirmanin amaci; dgrencilerin smnif igi giiven diizeylerini belirlemek ve bazi degiskenlere gore karsilagtirmaktir.
Aragtirmada nicel aragtirma yontemlerinden tarama modeli benimsenmistir. Arastirmanin evrenini 2019-2020 egitim-6gretim
yilinda Antalya merkez ilcelerinde 6grenim goren ortadgretim dgrencileri olusturmaktadir. Oreklemi ise basit seckisiz (olasilikli)
ornekleme yontemiyle belirlenen 271 ortadgretim dgrencisi olusmaktadir. Arastirmada, Akbas (2005) tarafindan gelistirilen “Sinif
Ici Giiven Olgegi” veri toplama araci olarak kullanilmistir. Veri toplama araci, 3 alt boyutta [Temel Giiven (25 madde), ifade
Ozgiirliigii (5 madde) ve Tehdit Algist (4 madde)] 34 maddeden olusan 5’li likert tipi bir 6lgektir. Bu aragtirmada simif ici giiven
6lgeginin tliimil igin Cronbach alfa giivenirlik katsayisi .80 olarak bulunmustur. Verilerin analizinde frekans, yilizde, aritmetik
ortalama, standart sapma, bagimsiz 6rneklemler i¢in t-testi ve tek faktorlii varyans (ANOVA) analizleri uygulanmistir. Arastirmanin
sonucunda; dgrencilerin simif i¢i gliven diizeylerinin orta seviyelerde olduguna ulagilmistir. Cinsiyete gore yapilan karsilagtirma
sonucunda sinif i¢i giiven boyutlarinin tamaminda anlaml fark tespit edilmis ve tiim boyutlarda erkeklerin ortalamalar1 kadinlara
gore daha yiiksek oldugu goriilmektedir. Ogrencilerin smiflarina gore yapilan karsilastirmada da 11.simflarin temel giiven
duygusunun diger simiflara gore daha yiiksek oldugu; 9. smiflarmn 10. smniflara gore, 10. smiflarinda 11. smiflara gore ifade
Ozgiirliigiiniin daha yiiksek seviyede oldugu goriilmiistiir. 11.sinif 6grencilerinin 9. ve 10. smif 6grencilerine gore tehdit algisinin
da daha yiiksek seviyede oldugu sonucuna ulagilmistir.

Anahtar kelimeler: Siif igi giiven, ortadgretim, giiven.
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1| INTRODUCTION

Trust is one of important factors in maintaining human relations and organizational life (Omarov, 2009). Trust
is generally perceived as a concept based on honesty and integrity (Demircan & Ceylan, 2003).

It is possible to see the key role of trust in every field from family life to friend relationships. For this reason,
it has become one of the fields of study for educational psychologists. Maslow (1996) states that people have high-
level needs such as security, belonging and respect that distinguish humans from animals, and that these needs can
only be met in environments where the necessary cultural conditions are provided. Maslow stated that trust is the
second basic need after physiological needs. According to him, the individual needs to feel safe immediately after
physiological needs such as hunger, thirst and sexuality are met.

Erikson established a relationship between the individual's state of trusting other people and the experiences in
the first years of their lives. The situation of meeting the needs of the baby after its coming to the world by their
close environment creates trust or distrust in the baby against people (Can, 2002). In order for the child to gain a
sense of confidence, there must be familiarity, consistency and continuity. For example, if the person caring for
the child does not change frequently, if there is consistency and continuity in their behavior, it becomes easier for
the child to gain a sense of trust (Bacanli, 2003).

Trust can also be defined as a generalized expectation that we can be sure of people's words, written and verbal
promises (Asunakutlu, 2007). According to Doney and Cannon (1997), trust occurs at both individual and
organizational levels. Trust has an important place in the life of organizations and realization of their visions
(Rosen, 1998), openness to improvement, quality communication and organizational effectiveness (Tschannen-
Moran, 2001). There is a consensus that in environments where there is no interpersonal trust environment, people
use their energy not to improve but to prevent others (Covey, 2002; Solomon & Flores, 2001; Fukuyama, 2000;
Esmer, 1999; Caine & Caine, 2002).

Trust is very important in educational organizations as in all organizations. That schools are learning centers
is very effective in this (Hoy & Tschannen-Moran, 2003). In this respect, students' relationships with each other
can also cause distrust. According to Bilge (2002), the individual feels insecure in class environments where there
is threat, ridicule and cruel criticism. In situations where needs and values are under threat, perception becomes
difficult and appropriate behavioral change cannot be made. Caine and Caine (2002) state that derogatory
messages can also pose a threat to students. Under threat, decrease in an individual's capacity to create meaning
and perceive is seen. Students in such environments prefer processes verified by testing and thought patterns
instead of using their creativity and imagination. In a safe environment, the individual is more successful in
absorbing, reorganizing and demonstrating consistent behavior (Akbag, 2005). In a safe classroom environment,
fundamental behavioral changes are taking place. This safe environment has three essential qualities such as
unconditional respect, empathy and honesty. In such classes, students are more successful in expressing their
opinions freely, absorbing and reorganizing information (Bilge, 2002).

In a research conducted by Lee (2007), it was revealed that the relationship of trust is an important predictor
of adolescents' school adjustment, academic motivation and performance. Goddard, Tschannen-Moran and Hoy
(2001) state that trust is the foundation of strong relationships that help children learn, especially disadvantaged
children. Bilgi¢ and Gumiiseli (2012) stated that schools are the most important organizations of the society;
success and efficiency of schools mostly depends on trust among teachers, students and parents.

In order to build trust in the classroom, teachers must try to understand their students, show small, loving and
kind behavior, and clarify their expectations from students. At the same time, they must keep their promises,
behave honestly, and be able to apologize when necessary. When all these communication rules are implemented
in teacher-student and student-student communication, it will be easier to build trust in the classroom (Akbas,
2005). As a result, when there is trust in the classroom, students act sincerely, learn, and listen to each other's
opinions. In such classroom settings, inspiration suddenly comes. The whole class is transformed with tactual but
hard to explain new move, new idea or new direction (Covey, 2002).

Researching trust in educational institutions is seen important for students' personal and academic
development. In this context, the aim of this study is to determine students' in-class confidence levels and compare
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them according to some variables. In line with the purpose of the research, the following sub-problems were
created.

Sub-problems:
1.  What is the in-class trust level of students?
2. Isthere a significant difference regarding the in-class trust level of students according to gender?

3. Isthere a significant difference in terms of students' in-class trust level according to their grades?

2 | METHOD

RESEARCH MODEL

In the research, because of the description of a past or present situation as it is (Karasar, 2005), the scanning
model was adopted as a quantitative research method. Descriptive models (Balci, 2009) were used in the study
as it was aimed to determine the relationships between the in-class trust levels of students in educational
institutions and their gender and grade level variables.

POPULATION AND SAMPLE

The population of the research consists of secondary education students attending in the central districts of
Antalya in the 2019-2020 academic year. Its sample consists of 271 secondary school students, determined by
simple random (probabilistic) sampling method. Information about the general characteristics of the study group
of the research is given in Table 1.

Table 1. General Characteristics of the Working Group

Variables Variable Parameters n %
Gender Female 186 68,6
Male 85 31,4
Grade 9" Grade 76 28,0
10" Grade 58 21,4
11 Grade 65 24,0
12" Grade 72 26,6
Total 271 100

When Table 1 is examined, it is seen that 186 (68.6%) of the students participating in the research are female,
85 (31.4%) are male, and 76 (28%) of the students are 9™ grade, 58 (21.4%) are 10™ grade, 65 (24%) are 11™"
grade, 72 (26.6%) are 12" grade.

DATA COLLECTION TOOLS

In this study, an in-class trust scale developed by Akbas (2005) was used as a data collection tool. Factor
analysis results for the construct validity study of the scale showed that the scale is three-dimensional. The data
collection tool is a 5-point Likert-type scale consisting of 34 items in 3 sub-dimensions [Basic Trust (25 items),
Freedom of Expression (5 items) and Threat Perception (4 items)] scored as “I totally agree”, “I agree”,
“Undecided”, “Disagree”, “I totally disagree. The scale consists of the first part that includes preliminary
information and variables (gender and grade), and the second part, which aims to determine students' in-class
confidence levels. In the study by Akbag (2005), the Cronbach alpha reliability coefficient was found to be .92. In
this study, the Cronbach alpha reliability coefficient was found to be .80 for the whole in-class confidence scale,
.77 for factor 1, .64 for factor 2, and .57 for factor 3 for sub-factors.

DATA ANALYSIS

In the research, demographic information and characteristics of the students were examined by frequency and
percentage analysis. Descriptive statistics (arithmetic means and standard deviations) were calculated in order to
reveal the situations related to the items that constitute the dimensions of the students' in-class confidence levels.
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T-test for samples independent from parametric tests (Bilyiikoztiirk, 2006), one-way variance analysis (One
Way ANOVA) (Biiyiikoztiirk, 200; Duncan, 2003) were used in order to determine the effect of demographic
variables on in-class trust. In significance tests, a = 0.05 level was sought.

Regarding the assumptions of the parametric tests, the following criteria were taken as a basis and the analyzes
were carried out in this direction. The equality of the variances of the distribution of measurements in both groups
was examined by Levene's test. In fact, it is stated that it is difficult to meet the assumption that the subgroups
display a normal distribution in the universes they belong to in the measurements of the dependent variable in
education and behavioral sciences; for this reason, if each of the subgroups formed according to the group variable
consist 15 or more, neglecting this assumption will not have a significant effect on the results (Biiyiikoztirk, 2006;
Muijs, 2004; Leech, Barrett & Morgan, 2005; Field, 2009). SPSS 20.0 statistical package programs were used to
analyze the data.

3| FINDINGS

In this section, findings and comments obtained in line with the purpose and sub-purposes of the research are
included. Descriptive statistics regarding in-class trust dimensions are given in Table 2.

Table 2. Descriptive Statistics on In-Class Trust

X sd
Basic Trust 3,38 ,67
Freedom of Expression 3,88 ,68
Threat Perception 3,48 ,83
Total 3,45 ,63

As seen in Table 2, students participating in the study showed the highest participation in freedom of expression
dimension (X = 3.88, sd=0.68). This dimension was followed by threat perception (X = 3.48, sd=0.83) and basic

trust (X = 3.38, sd=0.67) followed by the dimensions. Looking at the average of the items of the whole scale ( X
= 3.45, sd=0.63), it is seen that the in-class trust level of the students in the classroom is medium.

Table 3 includes the results of the t-test analysis carried out for the purpose of comparing the dimensions of
in-class trust based on gender.

Table 3. Comparison of In-Class Trust Dimensions According to Gender

Dimensions Gender n X sd df t p
Female 186 3,30 ,67
Basic Trust 269 -2,961 .003
Male 85 3,56 64
Female 186 3,81 ,67
Freedom of Speech 269 -2,582 .010
Male 85 4,03 ,67
) Female 186 3,36 84
Threat Perception 269 -3,822 .000
Male 85 3,76 75

As seen in Table 3, there is a statistically significant difference in all dimensions as a result of the analysis
made to reveal whether there is a significant difference with the dimensions of the in-class trust scale according to
the gender variable of secondary school students participating in the research. It is seen that in the basic trust

dimension [t(269) = -2,961; p<.01] there are more positive views in favor of male students (X =3.56, sd= 0.64)
than female students (X =3.30, S=0.67). It is seen that in freedom of expression dimension [t(269) = -2,582; p<.01]

there are more positive views in favor of male students (X =4.03, sd=0.67) than female students (X =3.81,
sd=0.67). It is seen that in the threat perception dimension [t(269)= -3,822; p<.01] there are higher perception in

favor of male students ( X =3.76, sd=0.75) than female students ( X = 3.36, sd=0.84).

In Table 4, the results of ANOVA analysis conducted with the aim of comparing the in-class trust dimensions
according to the grade level of the students are given.
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Table 4. Comparison of In-Class Trust Dimensions According to Grades

Meaning
Dimensions Grades n X sd df F p Difference
(Scheffe)
A. 9h 76 334 065
_ B. 10t 58 319 0,66
Basic Trust 3-267 4,434 005 B-C
C. 11t 65 361 067
D. 12t 72 337 065
A. gh 76 392 070
B. 10" 58 359 0,70 )
Freedom of 3-267 7,005  .000 AB
Speech C. 11t 65 413 062 B-C
D. 12 72 383 061
A. of 76 338 083
B. 10t 58 335 087 -
Threat 3-267 4,091  .007 AC
Perception C. 11t 65 379 073 B-C
D. 12t 72 344 084

As seen in Table 4, there is a statistically meaningful difference in all dimensions as a result of the analysis
made to reveal whether there is a meaningful difference according to the class variable of the secondary school
students participating in the research. In the basic trust dimension [F3-267,= 4,434; p<.01], it is seen that there is
a meaningful difference in favor of the 11th grade ( X = 3.61, sd= 0.67) compared to the 10th grade (X = 3.19, sd=
0.66). In the freedom of expression dimension [F3-267)= 7.005; p<.01] Itis seen that there is a significant difference
in favor of the 9th grade (X = 3,92, sd= 0.70), compared to the 10th grade (X = 3,59, sd= 0.70); and in favor of
the 11th grade ( X = 3.92, sd= 0.70) compared to the 10th grade (X = 3.59, sd= 0.70). In threat perception dimension
[F3-267,= 4,091; p<.01] It is seen that there is a significant difference in favor of the 11th grade (X = 3.79, sd=
0.83), compared to the 9th grade (X = 3.38, sd= 0.87); and in favor of the 11th grade (X = 3.79, sd= 0.73) compared
to the 10th grade (X = 3.35, sd= 0.87).

4 | Di1scussSION & CONCLUSION

According to the results of the research, it was found that the students' in-class confidence levels were at
medium levels. According to students' views, the dimension of freedom of expression is higher than other
dimensions, followed by threat perception and basic trust dimensions, respectively. In the study conducted by
Akbas (2005), the in-class confidence level of high school students was found to be moderate and supports the
result of the research. In the study conducted by Polat (2009) with primary school students, students stated that
they were not comfortable in the classroom environment, not able to express themselves enough, hesitant, and
afraid to talk.

As a result of the comparison made according to gender, a significant difference was found in all dimensions
of in-class confidence, and it is seen that the averages of men are higher than women in all dimensions. Thus, it
has been concluded that men have higher levels of trust in class than women. Yilmaz (2006) found a meaningful
difference according to gender between primary school teachers' views on trust in administrators and determined
that this difference was in favor of male teachers. Bokeoglu and Yilmaz (2008) also found a situation in favor of
male teachers in terms of trust in managers and colleagues in their research. When these results are taken into
consideration, it can be said that men create a sense of trust more easily in their environment than women. Contrary
to these results, according to the research findings of Ozer, Atik, Sad and Kis, (2018), female students trust their
instructors more than male students. Two other studies on trust (Maddux & Brewer, 2005; Spector & Jones, 2004)
show that women have higher trust scores than men. In a study conducted by Ozer, Dénmez and Atik (2016) on
secondary and high school students, it was revealed that female students trust their teachers more than male
students.
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In the comparison made according to the grades of the students, a meaningful difference was found in all of
the in-class trust dimensions. According to this, it was observed that the sense of basic trust of 11th grades is higher
than other classes; the freedom of expression was higher in the 9th graders compared to the 10th graders and the
10th graders compared to the 11th grades. It was concluded that the threat perception of 11th grade students was
higher than the 9th and 10th grade students. The thesis study of Diindar (2018) supports this result. Contrary to
these results, in the research of Ozer, Atik, Sad and Kis (2018), it was determined that as the grade level gets
higher, the trust in the instructor gets lower. Trust decreases or increases as a result of shared life and relationships
(Forsyth, Adams & Hoy, 2011; Robbins & Judge, 2013; Solomon & Flores, 2001). As a result of this research, it
was concluded that students feel more confident and act accordingly as they move up to the upper grades depending
on their experiences. However, there is a decrease in the level of trust of the students when they pass to the 12th
grade, and this situation can be thought to be due to the effect of the stress caused by their preparation for exams
and their graduation situations.

Recommendations in the context of the findings and results of this research are as follows:

. A sense of trust should be created among students, regardless of their gender.

. Games and activities can be made to build confidence in classroom activities.

. Democratic practices can be implemented to increase trust in the classroom.

. Counseling can be provided to students at all grade levels in line with the factors that reduce trust.

. Training can be given about situations such as exam stress and changes due to adolescence that may cause
distrust in students.

STATEMENTS OF PUBLICATION ETHICS

Ethical declaration form has been given. Its description is indicated on the form.
RESEARCHERS’ CONTRIBUTION RATE

The researcher's contribution rate is 100%.
CONFLICT OF INTEREST

There is no conflict of interest for this study.

REFERENCES

Akbas, O. (2005). Lise Birinci Sinif Ogrencilerinin Simif i¢i Giiven Diizeylerinin Belirlenmesi [Determination of
the High School Freshmens Level of Confidence in the Class]. Gazi Universitesi Gazi Egitim Fakiiltesi
Dergisi, 25(2), 275-292. Retrieved from http://www.gefad.gazi.edu.tr/t r/pub/issue/6756/90859

Asunakutlu, T. (2002). Orgiitsel Giivenin Olusturulmasina iliskin Unsurlar ve Bir Degerlendirme [An Evaluation
of the Factors Related to Creation of Organizational Trust]. Mugla Universitesi Sosyal Bilimler Enstitiisii
Dergisi, (9), 1-13.

Bacanli, H. (2003). Gelisim ve Ogrenme [Development and Learning]. 6.Baski. Ankara: Nobel Yaymn Dagitim.
Balci, A. (2009). Sosyal Bilimlerde Arastirma [Research in Social Sciences.]. Ankara: PegemA Yayncilik.

Bilge, F. (2002). Gestalt ve insancil Yaklasimda Ogrenme. (Editor: B. Yesilyaprak) Gelisim ve Ogrenme
Psikolojisi [Educational Psychology-Development-Learning-Teaching}. Ankara: Pegem A Yaymcilik.
https://doi.org/10.14527/9786053186724.09

Bilgic, O. & Gumuseli, A. I. (2012). Research on Teacher's Level of Trust to the Collegues, The Students And the
Parents. Procedia-Social and Behavioral Sciences, (46), 5470-5474.
https://doi.org/10.1016/j.sbspro.2012.06.459

Bokeoglu, O. C. & Yilmaz, K. (2008). ilkégretim Okullarinda Orgiitsel Giiven Hakkinda Ogretmen Goériisleri
[Teachers’ Perceptions about the Organizational Trust in Primary School]. Kuram ve Uygulamada Egitim
Yonetimi Dergisi, 14(2), 211-233. https://doi.org/10.14527/kuey.2014.017

98



Determination of In-Class Trust Levels of Secondary Education Students

Biiyiikoztiirk, S. (2006). Sosyal Bilimler Icin Veri Analizi El Kitabi, Istatistik, Arastirma Deseni SPSS
Uygulamalart ve Yorumu [Data Analysis Handbook for Social Sciences Statistics, Research Design SPSS
Applications and Interpretation]. Ankara: PegemA. https://doi.org/10.14527/9789756802748

Caine, R. N. & Caine, G. (2002). Beyin Temelli Ogrenme [Brain Based Learning]. (Ceviri Editérii: Giilten Ulgen)
Ankara: Nobel Yayin Dagitim.

Can, G. (2002). Kisilik Gelisimi. (Editér: B. Yesilyaprak) Gelisim ve Ogrenme Psikolojisi [Personality
Development. Development and Learning Psychology] Ankara: Pegem A Yayincilik.

Covey, S.R. (2002). Etkili Insanlarin Yedi Aliskanhg: [Seven Habits of Effective People]. Istanbul: Varlik
Yayinlari.

Demircan, N. & Ceylan, A. (2003). Orgiitsel Giiven Kavrami: Nedenleri ve Sonuglar1 [Organizational Trust
Concept: Causes and Consequences]. Yonetim ve Ekonomi: Celal Bayar Universitesi Iktisadi ve Idari
Bilimler Fakiiltesi Dergisi, 10(2), 139-150.

Doney, P.M. & Cannon, J.P. (1997). An Examination of The Nature of Trust in Buyer-Seller Relationships,
Journal Of Marketing, 61(2), 35-51. https://doi.org/10.1177/002224299706100203

Duncan, C. (2003). Advanced Quantitative Data Analysis. England: McGraw-Hill Education.

Diindar, N. (2018). Ortadgretim Ogrencilerinin Okulla Ozdeslesme Diizeyleri ve Ogretmene Giiven Algilari [The
Levels of Identification with School and Student Sense of Trust in Teachers of High School Students].
(Unpublished master dissertation), inonii Universitesi Egitim Bilimleri Enstitiisii, Malatya.

Esmer, Y. (1999). Devrim, Evrim, Statiiko: Tiirkiye’de Sosyal, Siyasal ve Ekonomik Degerler [Revolution,
Evolution, Status Quo: In Turkey, Social, Political and Economic Values]. Istanbul: TESEV Yaynlari,
No:7.

Field, A. (2009). Discovering Statistics Using SPSS, 3.Baski, Thousand Oaks, CA: Sage Publications.

Forsyth, P. B., Adams, C. M., & Hoy, W. K. (2011). Collective trust: Why schools can't improve without it.
Amsterdam Avenue, New York, NY: Teachers College Press. https://doi.org/10.1108/09578231211210611

Fukuyama, F. (2000). Giiven: Sosyal Erdemler ve Refahin Yaratiimas: [Trust: Social Virtues and the Creation of
Wealth]. Istanbul: Tiirkiye Is Bankas: Kiiltiir Yaymnlari.

Goddard, R. D., Tschannen-Moran, M., & Hoy, W. K. (2001). A Multilevel Examination of theDdistribution and
Effects of Teacher Trust in Students and Parents in Urban Elementary Schools. The Elementary School
Journal, 102(1), 3-17. https://doi.org/10.1086/499690

Hoy, W. K. & Tschannen-Moran, M. (2003). The Conceptualization and Measurement of Faculty Trust in Schools:
The omnibus T-Scale.” In W.K. Hoy & C.G. Miskel, Theory and Research in Educational Administration.
Greenwich: CT Information Age Publishing. https://doi.org/10.1037/t65808-000

Karasar, N. (2005). Bilimsel Arastirma Yontemleri [Scientific Research Methods]. Ankara: Nobel Yayin Dagitim.

Lee, S. J. (2007). The relations between the student—teacher trust relationship and school success in the case of
Korean middle schools. Educational Studies, 33(2), 209-216. https://doi.org/10.1080/03055690601068477

Leech, N.L., Barrett, K.C. ve Morgan, G.A. (2005). SPSS For Intermediate Statistics: Use and Interpretation
(Second Edition). New Jersey: Lawrence Erlbaum Associates, Publishers.
https://doi.org/10.4324/9781410616739

Maddux, W. W. & Brewer, M. B. (2005). Gender differences in the relational and collective bases for trust. Group
Processes & Intergroup Relations, 8(2), 159-171. https://doi.org/10.1177/1368430205051065

Maslow, A.(1996). Dinler, Degerler ve Doruk Deneyimler [Religions, Values and Peak Experiences]. (Ceviren:
H.Koray Sénmez) Istanbul: Kuraldis1 Yaymnlar1.

Muijs, D. (2004). Doing Quantitative Research in Education with SPSS. London: Sage Publications.
99



Ozgetin, 2022

Omarov, A. (2009). Orgiitsel Giiven Ve Is Doyumu: Ozel Bir Sektirde Uygulama [Organizational Trust and Job
Satisfaction: A Research in the Private Sector]. (Unpublished master dissertation), Dokuz Eyliil
Universitesi, [zmir.

Ozer, N, Atik, S., Sad, S. N. & Kis, A. (2018). Turkish College Students’ Trust in Professors and Engagement: |
Trust Therefore | Engage.” Kuram ve Uygulamada Egitim Yonetimi, 24(3), 553-578.
https://doi.org/10.14527/kuey.2018.014

Ozer, N., Donmez, B. & Atik, S. (2016). Ortaokul ve Lise Ogrencilerinin Okul Miidiiriine ve Ogretmenlere Giiven
Diizeylerinin Incelenmesi [Analysis of the Trust Levels of Secondary School and High School Students in
the School Manager and Teachers]. Cumhuriyet Universitesi Edebiyat Fakiiltesi Sosyal Bilimler Dergisi,
40(1), 259-280.

Polat, S. (2009). ilkogretim Dért ve Besinci Sinif Ogrencilerinin Simif ici Giiven Algilari ile Akademik Basarilart
Arasimdaki Iliskinin Incelenmesi [Investigation of the Relationship Between Classroom Trust Perceptions
and Academic Achievement of Fourth and Fifth Grade Primary School Students]. Cagdas Egitim Dergisi,
34, (368): 4-12.

Robbins, S. P. & Judge, T. A. (2013). Orgiitsel Davramis [Organizational Behavior].(Cev. Edt. inci Erdem).
Ankara: Nobel Akademik Yayincilik.

Rosen, R. H. (1998). [nsan Yénetimi [People Management]. (Cev: Giindiiz Bulut). Istanbul: MESS Yaynlari.

Solomon, R.C & Flores, F. (2001). Is Diinyasinda, Politikada, Iliskilerde ve Yasamda Giiven Yaratmak [Building
Trust: In Business, Politics, Relationships, and Life]. (Ceviren: Ahmet Kardam) istanbul: Tiirkiye Metal
Sanayicileri Sendikas1 Yaymlari.

Spector, M. D. & Jones, G. E. (2004). Trust in the Workplace: Factors Affecting Trust Formation Between Team
Members. The Journal of Social Psychology, 144(3), 311-321. https://doi.org/10.3200/socp.144.3.311-321

Tschannen-Moran, M. (2001). Collaboration and the Need for Trust. Journal of Educational Administration, 39(4),
308-331. https://doi.org/10.1108/eum0000000005493

Yilmaz, K. (2006). Giiven Olgeginin Gegerlik ve Giivenirlik Calismas:1 [Validity and Reliability Study of the
Confidence Scale]. Sakarya Universitesi Egitim Fakiiltesi Dergisi, 11, 82-87.

100



