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Article Information Abstract
@ CrossMark This study aims to examine preschool teachers' professional values and self-efficacy
beliefs about the teaching profession and the relationship between them. This study
DOI: 10.29299/kefad .928691 employed a descriptive survey model. The study deployed “Teaching Profession

Values Scale” and “Preschool Teachers' Self-Efficacy Beliefs Scale” as data collection
tools. The study results revealed that preschool teachers’ level of professional values
and self-efficacy beliefs was as quite high. There was a medium-level, positive and
significant relationship between the professional values and self-efficacy beliefs.
Preschool teachers were identified to mostly hold the dimensions of being respectful
for differences and being open to cooperation, whereas being against violence and
Keywords: individual and social responsibility stand as the values they had at the least level. In
Preschool Education addition, preschool teachers considered themselves most competent on dimensions of
self-efficacy beliefs such as organizing learning environments, classroom management,
and the learning and teaching process, while they felt least effective on the dimensions
Self-Efficacy of communication skills and planning. The results also suggested that preschool
teachers' self-efficacy belief levels varied across their educational status in favor of
postgraduate teachers, and a significant difference was identified between their
professional values in favor of those with doctoral degree.
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Professional Values

Okul Oncesi Ogretmenlerinin Mesleki Degerlere Sahip Olma Diizeyleri
ile Oz Yeterlik Inanclar1 Arasindaki Iliskinin Analizi

Makale Bilgileri Oz
@ CrossMark Bu arastirmanin amaci; okul Oncesi Ogretmenlerinin mesleki degerlere sahip olma
durumlar ile 6gretmenlik meslegine iliskin 6z-yeterlik inanglarini ve aralarindaki iliskiyi
DOI: 10.29299/kefad 928691 incelemektir. Aragtirma, betimsel bir ¢alisma olup nicel aragtirma yontemlerinden tarama
Yiikleme:  30.04.2021 modeli ile yurutulmu@tur Ara§t‘1.1.'mada V.?I'i toplama aragla{l olarak; “Ogretmenlik Meslegi
Diizeltme:  04.02.2022 Degerleri Olgegi” ve “Okul Oncesi 'Ogretmenlerinin Oz Yeterlik Inanglar O.l.(;egi”.
Kabul: 24.03.2022 kullanilmistir. Arastirmadan elde edilen sonuclar; arastirmaya katilan okul oOncesi

Ogretmenlerinin mesleki degerlere sahip olma diizeyleri ve 6z yeterlik inanglarinin oldukga
yiiksek oldugu ve mesleki degerlere sahip olma diizeyleri ile 6z yeterlik inanglar1 arasinda

Anahtar Kelimeler: orta diizeyde pozitif ve anlaml bir iliski oldugunu ortaya koymustur. Arastirmada okul

B Oncesi 6gretmenlerinin mesleki degerlere sahip olma diizeyine iliskin alt boyutlarda en ¢ok;
Okul Oncesi Egitimi farkliliklara saygi duyma, is birligine agik olma degerlerine sahip olduklar1 goriiliirken
Mesleki Deger bunun yam sira, siddete karg1 olma ve kisisel ve toplumsal sorumluluk degerlerine daha az

. sahip olduklar1 goriilmektedir. Okul 6ncesi 6gretmenlerinin 6z yeterlik inanglar1 diizeyine
Oz Yeterlik iligkin alt boyutlarda ise kendilerini yeterli gordiikleri alanlarin 6grenme ortamlarinin
diizenlenmesi, smif yonetimi ve Ogrenme Ogretme siireci iken en yetersiz gordiikleri
alanlarin ise iletisim becerileri ve planlama oldugu arastirmadan elde edilen sonuglar
arasindadir. Aragtirma sonuglari ayrica okul Oncesi 0gretmenlerinin 6z yeterlik inang
diizeylerinin egitim durumu yiiksek lisans olanlar lehine, mesleki degerlere sahip olma

diizeylerinin ise egitim durumu doktora olanlar lehine farklilagtigini ortaya koymustur.
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Giris

Toplumlarin sosyokiiltiirel ve sosyoekonomik durumunun nasil olmasi gerektigini
belirlemede temel unsurlardan biri insan yetistirme konusudur. Gelecegin yetiskinleri olan bugiiniin
¢ocuklarini yetistirmede egitim, verim alabilmenin en etkili yoludur. Egitim anlayisinin dayandig:
O0grenme-Ogretme yaklasimlary, kullarilan stratejiler ve yontemler toplumlarin yapisinin
sekillenmesinde en 6nemli yol gostericilerdir. Bu yol gostericilerin verimli ve amaca uygun olarak ise
kosulmasinda/uygulanmasinda bagrol oyunculari ise dgretmenlerdir. Ogretmenlerin egitim siireci
icerisinde belirlenen amaglara istenilen diizeyde ulasabilmeleri i¢in sahip olmalar1 gereken yeterlikler
vardir. Ogretmenlerin, mesleklerine yonelik yeterliklere sahip olmalari, gordiikleri egitimin
kalitesinin yiiksek olmasindan ziyade, bir egitmen olarak sorumluluklarini ve gorevlerini uygun bir

sekilde icra edebileceklerine olan inanglari ile paralel ilerler (Aslan ve Uluginar Sagir, 2008).

Ogretmenler, yasamn ilk yillarindan baglayarak ¢ocuklarm kalici 6grenmelerine ve hayata iyi
bir baslangi¢c yapmalarma destek olurlar. Cocuklarin var olan potansiyellerini agiga ¢ikarmada cevre
ile etkilesim icinde olmalarina 6n ayak olarak onlara rehberlik ederler. Bu nedenle ¢ocuga verilmesi
gereken teorik bilgilerin yani sira evrensel degerler igin 6ncelikle 6gretmenlerin sahip olmasi gereken
degerler vardir (Altinkurt ve Yilmaz, 2011). Meslegine yonelik degerlere sahip olma konusunda,
egitim programini uygulayabilecek ve gerceklestirebilecek nitelikte olmayan 6gretmenin elinde; en
kusursuz program dahi islevselligini ve etkisini yitirebilir (Tunca, 2012’den akt. Tunca, Alkin-Sahin ve

Oguz, 2015).

Mesleki deger; bir meslegin dogru ve yanlis bigimlerinin tiimiidiir. Tiirkiye’de 6gretmenlik; 14
Haziran 1973’te resmiyet kazanan 1739 sayili Temel Egitim Kanununda profesyonel bir meslek olarak
kabul edilmistir (Giiven, 2010). Profesyonel bir meslek olarak kabul edilen 6gretmenligin mesleki
degerlerinin gostergeleri; Ogrencisi ig¢in orada bulunmasi, farkliliklara bakis agisi, ¢alisma
arkadasglariyla olan iligkisi, okulun igerisindeki esyalar1 korumaya yonelik davramiglari, mesleki
gelisimi i¢in sorumluluk alabiliyor olmasi, bireysel ¢ikarindan ziyade toplum ¢ikarlarini gozetiyor
olmasi, igbirligine dayali 6gretim yontemlerini kullanmasi, dogal gevreye tutumu, zorluklarla
miicadele sekli olarak ifade edilebilir. Bu baglamda, 6gretmenin 6grencisini dogru anlayabilmek adina
ebeveynlerle olan iletisimi, istenmeyen bir davranisla karsilastiginda tekrarini onlemek igin ¢oziim
yontemi, uygulayacag: bireysel yontemler, dogal ¢evreyi koruyan kurum ve kuruluslarda etkinligi,
ailelerin sosyo-ekonomik durumuna gore 6grencilere bakis agisi, kisisel gelisimine yardimc olan lisan
gelistirme, calg: aletine ilgi duyma vb. gibi etkinliklere katihm diizeyi, huzurevi, kimsesizler evi gibi
kuruluslar1 gérmeye gitmesi gibi mesleginin getirmis oldugu degerlere sahip olmasi ile beraber egitim

kalitesi de artacaktir (Tepe, 2011; Tunca, 2012).
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Ogretmenin benimsedigi mesleki degerleri davranis ve tutumlarina yansitmast kaginilmazdir.
Mesleki degerlere sahip olan bir dgretmenin, ¢ocuklar;; daha duyarli, doniisiimlii diisiinebilen,
bilingli, saygili, kiiltiirel farkindaliga sahip ve daha donanimli bireyler olarak hayata hazirlayacag:
ongoriilebilir. Ogretmenlerin/ogretmen adaylarinin mesleki degerlere sahip olma diizeylerine,
Ogrenme-ogretme siirecinde Ogretmenin mesleki deger yargilarimin etkisine, egitimcilerin sahip
olduklar1 deger yargilarinin g¢ocuklarin hal ve hareketlerine olumlu/olumsuz etkilerine iliskin
calismalar bulunmaktadir (Altinkurt ve Yilmaz, 2011; Brophy ve Good, 1986; Dickinson, 1990; Varis,
1973’ten akt. Sar1, 2005). Malezya’da 0gretmenlerin deger ve inanglarinin 6grenme ortamina ve smif
i¢i etkinliklere yansimasini ele alan bir arastirmada; dgretmenlerin kiiltiirel gelenek ve degerlerinin
siif ortamindaki etkinliklere yansidigi, ogretim kararlarimmi ve degerlerini etkiledigi sonuglarina
ulasilmistir (Ravindran ve Hashim, 2012). Ogelman ve Sarikaya (2015)'nin yaptig1 arastirmada da;
ogretmenlerin, degerleri ¢ocuklara aktarirken zorlandiklar1 ve 6gretmenlerin sahip oldugu mesleki

degerlerin ¢ocuklarin 6grenme 6gretme siirecine etki edebilecegi saptanmustir.

Kurtulan (2007) arastirmasinda 6gretmenlerin mesleki degerlerini, mesleki uygulamalardaki
onceligini ve Onemini yetersiz tanimladiklarini saptamistir. Beachum, McCray, Yawn ve Obiakor
(2013) tarafindan 6gretmen adaylariyla yapilan arastirmada, 6gretmen adaylarmin 6gretmen egitim
kurslarinda verilen mesleki degerlerin, gelisimlerine yardimei oldugu yoniinde olumlu diisiincelere

sahip olduklar1 sonucuna ulasilmaistir.

Ogretmenlerin 6grenme-dgretme siirecinde sorumluklarini yerine getirirken cagdas, ulusal ve
evrensel degerleri benimsemis, yeniliklere ve farkliliklara ayak uydurabilecegine olan 6z yeterlik
inancinin  yiiksek olmasi da nitelikli egitimin O6nemli girdilerindendir (Bahar, 2019; Booth,
Abercrombie ve Frey, 2017; Cheung, 2006; Clark ve Newberry, 2019; Karakus, 2017). Booth,
Abercrombie ve Frey (2017)e gore 0z yeterlik; bireylerin, akademik gorevini basariyla
gerceklestirebilecekleri konusunda odaklanmasidir. Oz yeterlik insanin hayatinin her alaninda pozitif
yonde gelisme kat etmesine yardimci olan bir niteliktir. Kisinin kendinin farkinda olmasi yani 6z
yeterlik algisinin gelismis olmasi olaylara daha gercekgi bir gozle bakmasmi saglayarak saglikhi
kararlar almasmi da saglar. Oz yeterlik kavramini ilk olarak ele almig olan Bandura (1997), “6z

yeterlik inancinin” yiiksek olmamasi halinde, basarili olma ihtimalinin olmadigini vurgulamaktadir.

C)gretmen 0z yeterligi, Ogretmenlerin farkli durumlarda ve ortamlarda Ogretimi belli
seviyelerde gerceklestirebilmesi ve bu konuda kendi kabiliyetlerine olan kisisel inanglaridir (Ilgaz,
Biilbiil ve Cuhadar, 2013). Alanyazinda; 6gretmenlerin genel kiiltiir, alan bilgisi, 6gretmenlik meslek
bilgisi, 6gretmenin sinf ici davrams siiregleri gibi alanlar1 kapsayan yeterliklere iliskin 6zyeterlik
inang diizeylerinin Onemini ortaya koyan arastirmalar dikkat cekmektedir. Woolfolk Hoy ve
Tschannen Moran (2002) Ogretmenlerin 0z yeterlik inancini inceledikleri ¢alismalarinda;

ogretmenlerin meslekte bulunma siireleri, egitimde aile katihmi ve egitime destek vermesi ile
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Ogretmenlerin kendi yeterliklerine olan inanglari arasinda gliclii olmayan bir etkilesim oldugu
gozlemlenmistir. Ancak okulun egitim ortamina verdigi destek, ara¢ gereglerin saglanmasi, 6gretimde
kullanilan kaynaklarin kalitesi ve 6gretmene saglanan yardimla, 6gretmenlerin kendi yeterligine olan
inanglar1 arasinda kuvvetli bir iliski oldugu gozlemlenmistir. Ortaokullarda, ilkokullarda ve liselerde
gorev yapmakta olan dgretmenlerin de kendilerine yetebilme konusundaki inanglarina bakildiginda,
0z yeterlik inanci en yiiksek olan grubun ilkokul Ogretmenleri oldugu saptanmistir. Yesilyurt
(2013)'un Ogretmen adaylarmin 6gretmen 6z yeterlik algilarini inceleyen arastirmasinda; 6gretmen
olma yolunda ilerleyen 6grencilerin, 6z yeterlik algilarinin istenilen diizeyde yiiksek oldugu sonucuna
ulasilmistir. Gokmen ve Ekici (2018) tarafindan biyoloji Ogretmen adaylariyla gerceklestirilen
calismada Ogretmen adaylarin 6z yeterliklerinin diisiik olmadig1 ve Ogretmen adaylarmin
ogretmenlige yonelik yeterlik algilari ile mesleki kaygilar arasinda negatif yonde iliski saptanmustir.
Bahar (2019) tarafindan yapilan siuf Ogretmeni adaylarimin 6z yeterlik derecelerinin akademik
basarilarina etkisini arastiran ¢alismada da; nicel 6z yeterligin, akademik basar:1 {izerinde anlaml
yordayicilik o6zelligine sahip oldugu, akademik 6z yeterligin pozitif, nicel 6z yeterligin negatif

yordayict oldugu tespit edilmistir.

llgili aragtirmalar incelendiginde; dgretmenlik meslegi degerleri ve 6gretmenlerin dzyeterlik
inanglariyla ilgili arastirmalarin farkli kademe ve farli alanlara sahip 6gretmenler ile gerceklestirildigi
goriilmektedir. Ancak 6gretmenlik mesleki degerleri ile 6z yeterlik inanglarinin bir arada incelendigi
ve okul Oncesi egitim kademesinde arastirmalarin eksikligi goriilmiistiir. Bu ¢alisma ile bu boslugun

doldurulmasi ve bir sonraki ¢alismalara yon vermesi amacglanmaktadir.
Arastirmanin Amaci

Bu arastirmanin genel amaci, okul 6ncesi 6gretmenlerinin 6gretmenlik meslegi degerlerine
sahip olma diizeyleri ile 6gretmenlik meslegine iliskin 6z yeterlik inanglar1 ve bunlar arasindaki

iliskinin incelenmesidir. Bu genel amag gercevesinde asagidaki alt problemlere cevap aranacaktir:

1. Okul oncesi 6gretmenlerinin 6gretmenlik meslegine yonelik 6z yeterlik inanglar1 hangi

diizeydedir?

2. Okul 6ncesi 6gretmenlerinin 6gretmenlik meslegine yonelik 6z yeterlik inanglari; egitim
durumu, mesleki kidem, smif mevcudu ve gorev yapilan okul tiirline gore anlamli bir fark

gostermekte midir?
3. Okul oncesi 6gretmenlerinin sahip olduklar: mesleki degerleri hangi diizeydedir?

4. Okul oncesi 6gretmenlerinin sahip olduklar1 mesleki degerler; egitim durumu, mesleki

kidem, sinif mevcudu ve gorev yapilan okul tiiriine gore anlamli bir fark gostermekte midir?

5. Okul oncesi O0gretmenlerinin sahip olduklari mesleki degerleri ile 6z yeterlik inang

diizeyleri arasinda iliski var midir?
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Yontem

Bu arastirmada, okul 6ncesi 6gretmenlerinin “mesleki degerlere sahip olma diizeyleri” ile “6z
yeterlik inanglar1” arasindaki iliskinin incelenmesi amaciyla nicel arastirma yontemlerinden “tarama
modeli” tercih edilmistir. “Tarama modeli”, daha 6nce ortaya konmus veya su anda da devam eden
durum olay ve olgular1 olduklar1 haliyle betimlemeyi amaglayan bir arastirma modelidir (Karasar,
2002). Cepni (2010)'ye gore ise “tarama modeli”, belirli bir arastirma grubu tizerinde ¢alisma yapilip
evrenle ilgili veri toplama araglar1 ile sonuglar elde etmeyi saglar. Calismada mevcut durum

belirlenmek istendiginden arastirmada tarama modeli tercih edilmistir.
Evren ve Orneklem

Arastirmanin evreni 2018-2019 egitim 6gretim yilinda Canakkale ilinde yer alan MEB’e bagh
bagimsiz anaokullar ile ilkokullar igerisinde bulunan anasmiflarinda gorev yapan 418 okul &ncesi
Ogretmenidir. Arastirmanin 6rneklemini, basit seckisiz 6rnekleme yontemi ile segilen 163 okul 6ncesi
ogretmeni olusturmaktadir. Basit seckisiz 6rnekleme yonteminde arastirma kapsaminda bulunan tiim
secenekler, secilebilmek adina esit ve 6zerk bir ihtimale tabidir (Biiyiikoztiirk, Cakmak, Akgiin,
Karadeniz ve Demirel, 2017). Basit seckisiz 6rnekleme y6ntemi, evreni iyi temsil edebilme noktasinda

kuvvetli bir 6rnekleme yontemidir (Yildirim ve Simsek, 2013).

Tablo 1. Orneklemi olusturan okul ncesi 6§retmenlerinin demografik ozellikleri

Ozellikler Gruplar f %
Cinsiyet Kadin 160 98,2
Erkek 3 1,8
Egitim durumu Lisans 142 87,1
Yiksek Lisans 8 4,9
Doktora 13 8,0
Mesleki kidem 1-5 51 31,3
6-10 101 62,0
11 ve st 11 6,7
Okul tiirii kogretim 40 24,5
Bagimsiz 123 75,5
Sinif mevcudu 10-15 17 10,4
16-20 114 70,0
21 ve ustl 32 19,6

Tablo 1 incelendiginde; arastirmaya dahil olan okul 6ncesi 6gretmenlerinden 160" min kadmn
3'tniin erkek oldugu goriilmektedir. Egitim durumlarina bakildiginda; lisans egitimini tamamlamis
Ogretmen sayist 142, yiiksek lisans egitimini tamamlamis Ogretmen sayisi 8, doktora egitimini

tamamlamis Ogretmen sayisi ise 13'tiir. Ogretmenlerin % 87,1'inin lisans egitimini tamamladig:
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goriilmektedir. Meslekte gorev yaptiklan siireye baktigimizda; 1-5 yildir gorev yapan okul &ncesi
Ogretmeni sayisi 51, 6-10 yildir gérev yapan okul Oncesi 6gretmeni sayist 101 iken 11 yil ve iistii
siiredir gdrev yapan okul dncesi 6gretmeni sayisi 11’dir. Ogretmenlerin biiyiik kisminin (%62’sinin) 6-
10 yildir gorev yapmakta oldugu goriilmektedir. Katihmcilarin 123’#i bagimsiz anaokullarinda gorev
yaparken 40’1 biinyesinde anasmifi barindiran ilkdgretim kurumlarinda gorev yapmaktadir.

Ogretmenlerin %75,5 inin bagimsiz anaokullarinda gérev yapmakta oldugu goriilmektedir.

Orneklem grubun egitim verdikleri siif mevcutlari incelendiginde; sinif mevcudu 10-15
arasinda olan 17, 16-20 arasinda olan 114, 21 ve {izerinde olan 32 okul Oncesi Ogretmeni
bulunmaktadir. Ogretmenlerin %70'inin 16-20 6grenci mevcuduna sahip siniflarda gérev yapmakta

oldugu goriilmektedir
Veri Toplama Araglan

Arastirma verileri Tunca ve Saglam (2012) tarafindan gelistirilen “Ogretmenlik Meslegi
Degerleri Olgegi” ve Tepe (2011) tarafindan gelistirilen “Okul Oncesi Ogretmenlerinin Oz Yeterlik
Inanglar1 Olgegi” ile toplanmistir. “Ogretmenlik Meslegi Degerleri Olgegi”; 8 maddelik “farkliliklara
saygl duyma”, 8 maddelik “kisisel ve toplumsal sorumluluk”, 5 maddelik “siddete karst olma”, 3
maddelik “igbirligine acitk olma” alt boyutlarindan olusan toplam 24 maddeden olusmaktadir. “Okul
Oncesi Ogretmenlerinin Oz Yeterlik Inanglari Olgegi”; 9 maddelik “dgrenme &gretme siireci”, 7
maddelik “iletisim becerileri”, 5 maddelik “aile katilimi”, 6 maddelik “planlama”, 5 maddelik
“6grenme ortamlarinin diizenlenmesi”, 5 maddelik “sinif yonetimi” boyutlarindan olusan toplam 37
maddeli bir dlgektir. Ogretmenlik meslegi degerleri 6lgeginin giivenirlik testi sonucu Cronbach Alpha
glivenirlik katsayis1 .77, Ogretmenlerin 0z yeterlik inanglar1 6lgeginin .87 olarak saptanmistir. Veri
toplama aracglary; “hi¢” (1), “az” (2), “orta” (3), “cok” (4), “tamamen” (5) siklarini icermektedir.

Olgeklerde yer alan olumsuz maddeler aritmetik ortalamaya etkisi diisiiniilerek terstten kodlanmustir.
Verilerin Analizi

Arastirma verilerinin analizinde betimsel istatistikten faydalanilmistir. Veriler, SPSS paket
programi kullanilarak analiz edilmistir. Verilerin analizinde kullanilacak istatistik teknikleri
belirlemede dagilimlarin normal dagilim gosterip gostermedigini belirlemek amaciyla dagilimlara

iliskin basiklik (kurtosis) ve ¢arpiklik (skewness) degerleri incelenmistir.

Tablo 2. Okul éncesi 63retmenlerinin 6z yeterlik inanglar: 6lcegine iliskin basiklik ve ¢arpiklik degerleri

Boyut Basiklik Carpiklik
Ogrenme ve 6gretme siireci 425 -.531
Iletisim becerileri -.643 017
Planlama becerileri -.135 -134
Ogrenme ortaminin diizenlenmesi 320 -.456
Sinif yonetimi 270 -.378
Aile katilim 017 -.643
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Olcek toplaminda 544 =211

Tablo 2’e gore, Olgegin tamamindan ve alt boyutlarindan elde edilen basiklik (kurtosis) ve
carpiklik (skewness) degerleri (+2.0) ile (-2.0) arasinda oldugundan dolay1 verilerin normal dagihim

gosterdigi yoniinde karar verilmistir (George ve Mallery, 2010).

Tablo 3. Okul éncesi 63retmenlerinin mesleki deger dlcegine iliskin basiklik ve carpiklik degerleri

Boyut Basiklik Carpikhik
Farkliliklara saygi duyma 403 -.333
Kisisel ve toplumsal sorumluluk -.134 461
Siddete karsi olma .026 746
i§bir1igine acik olma 189 .148
Olgek toplaminda -.149 .285

Tablo 3’e gore, Olgegin tamamindan ve alt boyutlarindan elde edilen basiklik (kurtosis) ve
carpiklik (skewness) degerleri (+2.0) ile (-2.0) arasinda oldugundan dolay1 verilerin normal dagihm
gosterdigi yoniinde karar verilmistir (George ve Mallery, 2010). Ayrica verilerin normal dagihim
gosterip gostermedigini belirlemek igin Kolmogorov-Smirnov testi, histogram dagilimlar1 ve
egilimden armdirilmis Q-Q grafigi de incelenmistir. Okul 6ncesi 6gretmenlerinin 6z-yeterlik inanglar
ve mesleki degerler Olceklerine iliskin Kolmogorov-Smirnov testi degerleri incelendiginde “p”

degerleri>.05 bulunmustur. Histogram dagilimlar1 ve egilimden armdirilmis Q-Q grafigi de

incelendigin de normal bir dagilim gosterdigi goriilmiistiir.

Veriler analiz edilirken parametrik testlerden; bagimsiz grubun iki oldugu durumlarda
bagimsiz 6rnekleme t testi, bagimsiz grubun ikiden ¢ok oldugu durumlarda ise tek yonlit ANOVA (F
testi) kullanilmistir. Bunun yanu sira, Frekans (f), yiizde (%), Standart Sapma (ss) ve aritmetik ortalama

(X) degerleri de kullanilmugtur.
Bulgular

Bu boliimde, arastirmaya ait bulgulara ve yorumlara alt problemler dogrultusunda sirayla yer

verilmigtir.
Arastirmanin Birinci Alt Problemine iliskin Bulgular ve Yorum

Aragtirmanin birinci alt problemi kapsaminda; okul 6ncesi 6gretmenlerinin 6z yeterlik inang

diizeylerine iligkin aritmetik ortalamalar ve standart sapmalar Tablo 4’te sunulmustur.

Tablo 4. Okul éncesi 63retmenlerinin 6z yeterlik inang diizeylerine iliskin analiz sonuglar:

Boyut X Ss
Ogrenme ve 6gretme siireci 424 46
Iletisim becerileri 3.63 77
Planlama becerileri 417 46
Ogrenme ortaminin diizenlenmesi 4.29 48

Sinif yonetimi 4.25 .50
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Aile katilim 3.63 77
Olgegin toplam1 4.17 .38

Tablo 4 incelendiginde; okul 6ncesi 6gretmenlerinin 6z yeterlik inang diizeyinin 5 {izerinden
X=4.17 oldugu tespit edilmigtir. Bunun yami sira okul oncesi 6gretmenlerinin 6z yeterlik inang
diizeyine iliskin alt boyutlarda en ¢ok 6grenme ortamlarmin diizenlenmesi (X=4.29), smif yonetimi
(X=4.25) ve Ogrenme Ogretme siireci (X=4.24) boyutlarinda kendilerini yeterli gordiikleri ortaya
konmugtur. Bunun yaru sira, kendilerini en yetersiz gordiikleri boyutlar ise, iletisim becerileri (X=3.63)

ve planlama (X=4.17) olarak tespit edilmistir.
Aragtirmanin ikinci Alt Problemine iliskin Bulgular ve Yorum

Arastirmanin ikinci alt problemine iliskin analiz sonuglar1 Tablo 5, Tablo 6, Tablo 7 ve Tablo

8’de sunulmustur.

Tablo 5. Okul éncesi 6gretmenlerinin 6z yeterlik inang diizeylerinin “mesleki kidem” degiskenine gore analizi

Mesleki N < s Varyans Kareler Kareler
Kidem > Kaynag1 Toplamu ° Ortalamasi P
1-5 51 416 .35
6-10 101 415 38 Gruplararas1  .441 2 221
11vetisti 11 436 .41 Gruplarici 23.155 160 145
152 22

Toplam 163 417 .38 Toplam 23.596 162

Oz Yeterlik Inana

Tablo 5e gore okul Oncesi Ogretmenlerinin 6z yeterlik inan¢ diizeyleri mesleki kidem

degiskenine gore anlamli farklilik gostermemektedir [F-160=1.152; p>.05].

Tablo 6. Okul éncesi 63retmenlerinin 6z yeterlik inang diizeylerinin “egitim durumu” degiskenine gore analizi

Egitim N X Ss Varyar}s Kareler s Kareler o
Durumu Kaynag Toplamu Ortalamasi
Lisans 142 413 .35
8 Yiiksek Gruplararast  1.240 2 620
g e 8 430 33 P
£ Lisans
% Doktora 13 444 53 Gruplarigi 22.355 160 .140
<N
E 4439 .01
e Toplam 163 417 .38 Toplam 23.5960 162

*p < .05 diizeyinde anlamlidir

Tablo 6’da okul oncesi Ogretmenlerinin 6z yeterlik inang diizeyleri egitim durumu
degiskenine gore incelendiginde; doktora mezunu Ogretmenler ile lisans mezunu Ogretmenler
arasinda, doktora mezunu Ogretmenlerin lehine anlamli farklilik gosterdigi goriilmektedir [Fe-
160=4.439; p<.05]. Doktora mezunu katilimcilarin 6z yeterlik inanglari (X=4.44); lisans mezunu

katilimcilara (X=4.13) ve yiiksek lisans mezunu katilimcilara (X=4.30) gore daha yiiksektir.
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Tablo 7. Okul éncesi 63retmenlerinin 6z yeterlik inang diizeylerinin “okul tiirii” degiskenine gbre analizi

4

8 g Bagimsiz Anaokulu 40 4.09 .36

>°_f g 161 -1.374 17
57 flkokul 123 419 38

Tablo 7’ye gore okul 6ncesi 6gretmenlerinin 6z yeterlik inang diizeyleri okul tiirii degiskenine
gore anlaml bir fark gostermemektedir (tasy=-1.374, p>.05). Ilkokul biinyesindeki anasmiflarinda
gorev yapan katilimailarin 6z yeterlik inang diizeyleri (X=4.19), bagimsiz anaokullarinda gorev yapan
katilimalarin 6z yeterlik inang diizeylerine (X=4.09) gore daha ytiksek olmasina kargin aralarinda

anlaml bir fark saptanmamustir.

Tablo 8. Okul éncesi 6gretmenlerinin 6z yeterlik inang diizeylerinin “sinif mevcudu” degiskenine gore analizi

Sinuf N X Ss Varyans Kareler s Kareler
Mevcudu Kaynag Toplami1 Ortalamast P
10-15 aras1 17 422 .29
) Gruplararas1  .789 2 394
= 16-20aras1 114 412 .36
1<
D 2lveiizeri 32 429 45 Gruplarigi 22.807 160 .143 2.767 .06
N
O Toplam 163 417 .38 Toplam 23.596 162

Tablo 8’e gore okul oncesi 6gretmenlerinin 6z yeterlik inang diizeyleri, gorev yaptiklar: siuf
mevcudu degiskenine gore anlaml farklilik gostermemektedir [Fe-160=2.767; p>.05]. Smif mevcudu 21
ve lizeri olan 6gretmenlerin 6z yeterlik inang diizeyleri (X=4.29), mevcudu daha az olan smifa sahip

Ogretmenlere gore yiiksek olmasina ragmen aralarindaki fark anlamli degildir.
Arastirmanin Ugiincii Alt Problemine iliskin Bulgular ve Yorum

Aragtirmanin iiglincii alt problemi kapsaminda; okul o©ncesi 6gretmenlerinin mesleki
degerlere sahip olma diizeylerine iliskin aritmetik ortalamalar ve standart sapmalar Tablo 9'da

sunulmustur.

Tablo 9. Okul dncesi 6gretmenlerinin mesleki degerlere sahip olma diizeylerine iliskin analiz sonuclar

Boyut X Ss
Farkliliklara saygi duyma 4.15 44
Kisisel ve toplumsal sorumluluk 3.00 .62
Siddete kars1 olma 1.87 .64
Isbirligine acik olma 3.51 .69
Olgegin toplam1 3.21 .37

Tablo 9’a gore; okul Oncesi Ogretmenlerinin mesleki degerlere sahip olma diizeyleri 5
tizerinden X=3.21"dir. Ayrica arastirmaya katilan okul &ncesi 6gretmenlerinin mesleki degerlere sahip

olma diizeyine iliskin alt boyutlarda en ¢ok; farkliliklara sayg: duyma (X=4.15), is birligine agik olma
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(X=3.51) degerlerine sahip olduklar: goriiliirken bunun yan sira, siddete karsi olma (X=1.87) ve kisisel

ve toplumsal sorumluluk (X=3.00) degerlerine daha az sahip olduklar: Tablo 9'da goriilmektedir.
Arastirmanin Dérdiincii Alt Problemine iligkin Bulgular ve Yorum

Arastirmanin dordiincii alt problemine iliskin analiz sonuglar1 Tablo 10, Tablo 11, Tablo 12 ve

Tablo 13’de sunulmustur.

Tablo 10. Okul éncesi 6gretmenlerinin mesleki degerlere sahip olma diizeylerinin “mesleki kidem” degiskenine
gore analizi

Mesleki - Varyans Kareler Kareler

Kidem X 5 Kaynag Toplamu ° Ortalamasi P
’ED é:i)O ;—)(1) 1 ;ii gz Gruplararas1 427 2 213
B 1lvedsti 11 329 40 Gruplarici 22.592 160 141
o 151 .22
é-’ Toplam 163 321 .37 Toplam 23.019 162

Tablo 10’a gore okul dncesi 6gretmenlerinin mesleki degerlere sahip olma diizeyleri mesleki
kidem degiskenine gore anlamli farklilik gostermemektedir [Fe-160=1.51; p>.05]. 11 y1l ve iizeri kideme
sahip olan katilimcilarin mesleki degerleri (X=3.29) diger kideme sahip katilimcilara gore ytliksek
diizeyde olmasina karsin aralarindaki farkin anlamli olmadig tespit edilmistir.

Tablo 11. Okul dncesi 6§retmenlerinin mesleki degerlere sahip olma diizeylerinin “egitim durumu” degiskenine
gore analizi

Egitim Varyans Kareler Kareler

Durumu N X 5 Kaynag1 Toplamu ° Ortalamas: P
Lisans 142 3.17 .35
Grupl 1.656 2 828
S Yiiksek Lisans 8 339 .42 o opatanast
& Doktora 13 352 .42 Gruplarigi 21.363 160 .134
o 6.201 .00
é’ Toplam 163 321 .37 Toplam 23.019 162

*p < .05 diizeyinde anlamlhidir

Tablo 11’e gore okul 6ncesi 6gretmenlerinin mesleki degerlere sahip olma diizeyleri egitim
durumu degiskenine gore incelendiginde; doktora mezunu 6gretmenler ile lisans mezunu katilimcilar
arasinda, doktora mezunu katihmcilarin lehine anlamh fark vardir [Fe160=6.201; p<.05]. Doktora
mezunu olan okul Oncesi Ogretmenlerinin mesleki degerleri (X=3.52) yiiksek lisans mezunu

Ogretmenlerden (X=3.39) ve lisans mezunu 6gretmenlerden (X=3.17) daha yiiksektir.
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Tablo 12. Okul éncesi 6gretmenlerinin mesleki degerlere sahip olma diizeylerinin “okul tiirii” degiskenine gore
analizi

Okul Tiirii N X Ss sd t p
T
%D Bagimsiz Anaokulu 40 3.20 .33
% 161 -.147 .88
é‘? flkokul 123 321 38

Tablo 12’de okul oncesi Ogretmenlerinin mesleki degerlere sahip olma diizeyleri gorev
yaptiklar1 okul tiirti degiskenine gore incelendiginde aralarinda anlamh fark olmadig1 saptanmistir
(tasy=-.147, p>.05).

Tablo 13. Okul dncesi 6gretmenlerinin mesleki degerlere sahip olma diizeylerinin “sinif mevcudu” degiskenine
gore analizi

Sinuf X Ss Varyans Kareler s Kareler b
Mevcudu Kaynag1 Toplam1 Ortalamasi
g 0 17320 .39 Gruplararast  .185 2 .092
R0 16-20 114 320 .37
e 21vediistii 32 328 .36 Gruplarici 22.834 160 .143
ﬁ 648 .52
é-’ Toplam 163 321 .37 Toplam 23.019 162

Tablo 13’e gore okul oncesi 6gretmenlerinin mesleki degerlere sahip olma diizeyleri gorev

yaptiklari siif mevcudu degiskenine gore anlamli farklilik gostermemektedir [F-160=.648; p>.05]. Struf

mevcudu 21 ve iizeri olan okul 6ncesi 6gretmenlerinin mesleki degerleri (X =3.28), diger mevcutlara

sahip okul 6ncesi 6gretmenlerine gore yiiksek olmasina ragmen aralarindaki fark anlamli degildir.
Arastirmanin Besinci Alt Problemine iliskin Bulgular ve Yorum

Arastirmanin besinci alt problemi olan “Okul &ncesi 6gretmenlerinin mesleki degerleri ile 6z

yeterlik inanglar1 arasinda bir iliski var midir?” kapsaminda analiz sonuglar1 Tablo 14’te sunulmustur.

Tablo 14. Okul oncesi 6gretmenlerinin mesleki degerlere sahip olma diizeyleri ile 0z yeterlik inang diizeyleri
arasindaki korelasyon sonuglar:

“Ogretmenlik Meslegi “Okul Oncesi Ogretmenlerinin
Degerleri Olgegi” Oz Yeterlik Inanglar1 Olgegi”
“Ogretmenlik Meslegi
Degerleri Olcegi” 1 396
“Okul Oncesi Ogretmenlerinin Oz
Yeterlik Inanclar C)lgegi" 396 1

p<.01 anlamlidir

Tablo 14’de aragtirmaya katilan okul oncesi 6gretmenlerinin mesleki degerlere sahip olma
diizeyleri ile 6z yeterlik inang diizeyleri arasinda orta diizeyde pozitif ve anlamli bir iliski oldugu
goriilmektedir (r=0.396, p<.01). Korelasyon analizi yapilirken, degiskenlerin arasindaki iliski

korelasyon katsayisi ile ifade edilir ve bu deger +1 le -1 arasindadir. Korelasyon katsayis1 0.30 ile 0.70
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arasinda bir deger ise orta diizeyde pozitif yonde iliski oldugu ifade edilir (Koklii, Biiyiikoztiirk ve

Cokluk, 2007).

Elde edilen analiz sonuglarina dayali olarak okul 6ncesi 6gretmenlerinin mesleki degerlere
sahip olma diizeyleri arttik¢a 6z yeterlik inang diizeylerinin de arttif1 sdylenebilir. Determinasyon
katsayis1 (r>=0.157) incelendiginde, okul Oncesi Ogretmenlerinin 6z yeterlik inang diizeylerindeki
toplam varyansin (degiskenligin) %16’smin mesleki degerlere sahip olma diizeylerinden
kaynaklandig1 sOylenebilir. Ya da okul oncesi 6gretmenlerinin 6z yeterlik inang diizeyleri arttik¢a
mesleki degerlere sahip olma diizeylerinin de arttif1 sdylenebilir. Determinasyon katsayis1 (r2=0.157)
incelendiginde, okul Oncesi 6gretmenlerinin mesleki degerlere sahip olma diizeylerindeki toplam

varyansin (degiskenligin) %16’smin 6z yeterlik inang¢ diizeylerinden kaynaklandig s6ylenebilir.
Tartisma, Sonug ve Oneriler

Arastirmanin birinci ve ikinci alt probleminde; okul 6ncesi 6gretmenlerinin 6z yeterlik inang
diizeyleri ve 6z yeterlik inang diizeylerinin egitim durumlarina, mesleki kidemlerine, gorev yaptiklar
okul tiiriine ve smif mevcutlarma gore farklilasip farklilasmadigi incelenmistir. Ogretmenlerin
kendilerini yeterli gordiikleri elde edilen arastirma sonuglarindandir. Okul 6ncesi 6gretmenlerinin 6z
yeterlik inang diizeyine iliskin alt boyutlarda en ¢ok Ogrenme ortamlarmin diizenlenmesi, smif
yonetimi ve dgrenme Ogretme siireci konularinda kendilerini yeterli gordiikleri ortaya konmustur.
Bunun yani sira, kendilerini en yetersiz gordiikleri konular; iletisim becerileri ve planlama olarak
tespit edilmistir. Ogretmenlerin 6z yeterlik inang diizeylerinin egitimin niteligi, sinif ici §grenmelerin
kalitesi ve Ogrenci basarilarmin yiiksek olmasi ile pozitif iliskili olduguna dair arastirmalardan
(Brown, 2012; Guo, Dynia, Pelatti ve Justice, 2014; Holzberger, Philipp ve Kunter, 2013; Zee ve
Koomen, 2016) yola ¢ikarak; dérneklem gruba iliskin elde edilen sonuglar okul 6ncesi egitimin kalitesi
agisindan sevindiricidir. Ciinkii 6z yeterlik inanci yiiksek olan Ogretmenler Ogrenme-ogretme
siirecinin hedeflerini daha iyi belirleyebilirler, siniftaki uygulamalar: bu hedeflere yonelik daha iyi
planlayabilirler, 6gretim yontemleri konusunda yeniliklere daha istekli olurlar (Caprara, Barbaranelli,
Steca ve Malone, 2006; Cousins ve Walker, 2000; Saragaloglu, Aldan Karademir, Dinger ve Dedebali,
2017). Yeniliklere istekli olan ogretmenlerin Ogrenme anlayislari da cagdas egitim anlayislar
cercevesinde devamli gelisir ve okul oncesi ¢agindaki ¢ocuklarin ¢ocuk merkezli, yapilandirmaci
anlayisa sahip, bireysel farkliliklarin dikkate alindig: bir egitim siirecine sahip olma olasilig1 da artar.
Bu durum formal egitimin en temel kademesi olan okul Oncesi egitimin gelisimi igin Ogretmen
yeterlikleri agisindan olumlu bir durumdur. Ancak O6gretmenlik yeterliklerinin her gegen giin
degismesi, cagin ve ihtiyaglarin dogrultusunda gelismesi gerektiginden yola c¢ikarak; 6gretmenlerin
bu yeterliklerini gelistirmesi dogrultusunda yapilacak olan bilimsel arastirmalarin ve bu arastirmalar
dogrultusunda yapilacak olan uygulamalarin gerek bireysel gerekse kurumsal anlamda hiz kesmeden

devam etmesi onemlidir.
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Arastirmada; okul 6ncesi 6gretmenlerinin 6z yeterlik inang diizeylerinin egitim durumuna
gore, lisansiistii egitim alan 6gretmenler lehine degistigi saptanmigtir. Egitim durumu daha yiiksek
olan 6gretmenlerin lisans egitiminden sonra tekrar akademik egitimin i¢ine girmesi, yenilikleri takip
etmesi, lisansiistii egitimin igerigi geregi okumalar yapmalarinin bu sonugta etkili oldugu sdylenebilir.
Lisansiistii egitimin bu anlamda etkisi distniildiigiinde; Milli Egitim Bakanhiginmin &gretmenleri
lisansiistii egitim almasi konusunda yo6nlendirmesi, motive etmesi onem arz etmektedir. Subat
2022’de TBMM Genel Kurulunda kabul edilerek yasalasan Ogretmenlik Meslek Kanunu'nda
Ogretmenlik mesleginin, aday ogretmenlik doneminden sonra "dgretmen", "uzman dgretmen" ve
"bagdgretmen” olmak tizere {i¢ kariyer basamagma ayrilacag: ifade edildi. Yiiksek lisans egitimini
tamamlayanlarin uzman O6gretmen unvani igin Ongoriilen, doktora egitimini tamamlayanlarin
basogretmen unvani ic¢in dngoriilen yazili smavlardan ve egitimlerden muaf tutulacag: belirtildi
(Resmi Gazete, 2022). Tiirk egitim sisteminde 0gretmen yeterlikleri acisindan alman bu karar; bu
arastirmadan elde edilen sonuglar ¢ercevesinde degerlendirildiginde olduk¢a olumlu bir gelisimdir.

Bu uygulama sayesinde 6gretmenler lisansiistii egitim konusunda motive edilebilir.

Okul 6ncesi 6gretmenlerinin okul tiirii ve mesleki kidem degiskenlerine gore 6z yeterlik inang
diizeyleri anlaml farklilik gostermese de ilkokul biinyesindeki anasiniflarinda gérev yapan ve 11 yil
ve tizeri kidemi olan okul 6ncesi 6gretmenlerinin inanglarmin daha yiiksek oldugu tespit edilmistir.
Gomleksiz ve Serhatlioglu'nun (2013) yaptiklari arastirma sonuglari da 6z yeterlik inang diizeylerinin
mesleki kidem ve okul tiirii degiskenine gore yiiksek oldugu ancak anlamh farklihk gostermedigi
yoniindedir. Gotch ve French (2013) tarafindan yapilan smif 6gretmenlerinin hizmet siirelerine gore
0z yeterlik inang diizeylerine yonelik arastirmada, 6gretmenlerin hizmet siirelerine gore 6z yeterlik
inang diizeylerinde anlamli bir fark goriilmedigi ortaya konmustur. Ayrica Hong Kong’da yapilan bir
arastirmada, Ogretmenlerin mesleki kidemlerine gore yeterlik diizeyleri incelenmis ve mesleki
kidemin 6gretmen yeterligi {izerinde anlamli bir etkisi olmadig1 saptanmistir (Cheung, 2006). Kesgin
(2006) de yaptig1 calismada, mesleki kidem arttikga dgretmenlerin 6z yeterlik inanglarinin da artis
gosterdigini belirtmistir. Ogretmenlik 6z yeterlik inanc1 bakimindan okul dncesi 6gretmenleri ve okul
oncesi 6gretmen adaylarini karsilastiran bir ¢calismada; okul dncesi 6gretmenlerinin mesleki kidemine
bagh olarak aile katilimina yonelik 6z yeterlik inanglari, kidem arttik¢a anlamh farklilik gdstermistir.
Aym calismanin bir diger sonucu olarak; okul 6ncesi 6gretmenlerinin mesleki kidemine bagli olarak,
Ogrenme Ogretme siireci ve sinif yonetimi alt boyutlarina yonelik 6z yeterlik inanci, yiiksek kidemli
Ogretmenlerde daha yiiksek c¢iksa da aralarindaki fark anlamli degildir (Senol ve Ergiin, 2015).
Bulunan sonuglar bu arastirma sonuglariyla paraleldir. Bu baglamda yapilan baska bir arastirmada da,
mesleki kidem arttikca 6gretmenlerin meslege yonelik yeterlik inanglar1 da artis gostermektedir (Say,
2005). Meslege iliskin tecriibenin ve meslekte gegirilen siirenin 6z yeterlige etki edebilecegini savunan
calismalarin yam sira (Dikmen ve Caglar, 2015); mesleki kideme gore okul oncesi 6gretmenlerinin

Ogretmen 0z yeterligini arastiran bir calismada, 6z yeterlik inancinin mesleki kideme gore
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degismedigi elde edilen arastirma sonuglarindandir (Bahadir, Dikmen, Akmenge, Simsek ve Tuncer,
2019). Gerek bu arastirmadan gerekse sozii edilen diger arastirmalardan elde edilen sonuglar
dogrultusunda; 6gretmenlerin hizmet siirelerine gore 6z yeterlik inang diizeylerinde anlaml bir fark
goriilmese de kidemin 6z yeterlik inancini olumlu etkiledigi soylenebilir. Elbette kidem 6z yeterlik
igin tek bagina bir 6lciit olamaz. Nitekim Subat 2022’de yasalasan Ogretmenlik Meslek Kanunu'nda da
i¢ kariyer basamagina gecislerde kidem de 0lgiit alinmistir. Ancak tek basina yeterli degildir. Kanuna
gore; uzman Ogretmenlik icin 6gretmenlikte en az 10 yil hizmeti bulunanlardan mesleki gelisime
yonelik 180 saatten az olmamak iizere diizenlenen Uzman Ogretmenlik Egitim Programi‘ni
tamamlamalar1 ve yazili smavda 70 ve iizeri puan almalar;; basogretmenlik icin de Uzman
O0gretmenlikte en az 10 yil hizmeti bulunan 6gretmenlerden mesleki gelisime yonelik 240 saatten az
olmamak iizere diizenlenen Basogretmenlik Egitim Programimni tamamlamalar1 ve ve yazili sinavda
70 ve {izeri puan almalar1 sarti vardir (Resmi Gazete, 2022). Ogretmen niteligi acisindan olumlu bir
uygulama olan bu kanunun da bu arastirmadan elde edilen sonuglar1 destekler nitelikte oldugu ya da

bu uygulamanin bu tiir arastirma sonuglarindan yola ¢ikarak kanunlastirildig: ifade edilebilir.

Okul Oncesi O0gretmenlerinin gorev yaptiklar1 sinif mevcudu degiskenine gore 6z yeterlik
inang diizeylerine iligkin elde edilen sonug; sinif mevcudu 21 ve {izeri olan 6gretmenlerin 6z yeterlik
inang diizeyleri, sinif mevcudu daha az olan 6gretmenlere gore yiiksek olmasina ragmen aralarindaki
farkin anlamli olmadigl yoniindedir. Bu sonug¢ 6z yeterlik inanglarinin alt boyutlarindan olan
“iletisim becerileri ve aile katihmi” alt boyutunda gorev yaptiklar1 smif mevcudu fazla olan

ogretmenlerin daha fazla deneyime sahip olmasindan kaynaklaniyor olabilir.

Arastirmanin iiglincii ve dordiincii alt problemlerinde; okul 6ncesi 6gretmenlerinin mesleki
degerlere sahip olma diizeyleri ve mesleki degerlere sahip olma diizeylerinin egitim durumlarina,
mesleki kidemlerine, gérev yaptiklari sinif mevcudu ve okul tiiriine gore farklilasip farklilasmadig:
incelenmistir. Calismadan elde edilen sonug; okul 6ncesi 0gretmenlerinin mesleki degerlere sahip
olma diizeylerinin; “farkliliklara saygi duyma”, “kisisel ve toplumsal sorumluluk” ve “igbirligine agik
olma” alt boyutlarinin tiimiinde yiiksek oldugu yoniindedir. En az sahip olduklar1 mesleki degerin
“siddete karst olma” alt boyutu oldugu arastirma sonucunda ortaya konmustur. Ozellikle gelisen ve
degisen cagdas diinya sartlarinda; sinirlarin ortadan kalktig, kiiltiirler aras: etkilesimin iist diizeyde
oldugu bir ortam mevcuttur. Farkliliklara saygili olma da sosyo-ekonomik diizey, cinsiyet, etnik
koken, kiiltiir vb Ozelliklerin ayrimci olarak algilanmamasini, olumlu kabul ile karsilamasini, bu
farkliliklarin desteklemesini ve farkliiin bir zenginlik olarak goriilmesini ifade etmektedir (Giiven,
2012). Farkliliklara saygili bir 6gretmen kendine benzeyen ya da benzemeyen herkese kars: saygilidir,
on yargilardan arinmistir. Farkliliklara saygt duyma boyutunda okul 6ncesi 6gretmenlerin bu degere
sahip oldugu sonucu gerek evrensel etik degerler agisindan gerekse ¢ocuklarin da bu insani degerlere
sahip olmasi agisindan egitim sisteminin 6gretmen girdisi boyutunda olduk¢a olumludur. Derman

Sparks (2010, akt.Kozikoglu ve Bekler, 2019) olumlu bir sinif iklimi ¢er¢evesinde 6grencilerin birbirine
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kars1 saygili oldugu, birbirlerini oldugu gibi kabul ettigi bir ortam olusturmada 6gretmenlerin bu
degere sahip olmasinin Onemini vurgulamistir. Ogretmenlerin mesleki degerleri benimseme
diizeylerini arastiran bir ¢alismada da, “farkliliklara saygi duyma” ve “is birligine agik olma”
degerlerine yiiksek diizeyde sahip olduklari, “siddete kars: olma” degerine ise daha az diizeyde sahip
olduklar1 ortaya konmustur (Tunca, Alkin-Sahin ve Oguz, 2015). Arastirma sonuglariyla benzerlik
gosteren Altinkurt ve Yilmaz (2011)'1n ¢alismasy; 6gretmen adaylarinin en ¢ok sahip olduklar1 mesleki
degerin “farkliliklara saygi duyarak ayrimcilik yapmama” oldugunu ortaya koymustur. Okul 6ncesi
O0gretmenleriyle yiiriitiilen, “farkliliklara saygi duyma” konusunda yapilan bagka bir ¢alisma da; okul
oncesi Ogretmenlerinin bu konudaki mesleki degerlerinin yiiksek diizeyde oldugu fakat program
icerigi acisindan eksiklikler oldugunu diisiindiiklerini ortaya koymustur (Pekdogan, 2018). Ilgili
arastirma sonuglarindan da yola c¢ikarak; Ogretmenlerin kendilerini bu degerlere sahip olma
konusunda olumlu gordiikleri soylenebilir. Tiirkiye’de 6gretmen yetistirme lisans programlarinda
meslek bilgisi kodlu “Egitimde Ahlak ve Etik” dersinin ve genel kiiltiir kodlu “Topluma Hizmet
Uygulamalar1” derslerinin 6zellikle 2018’den sonra her brans i¢in zorunlu ders olmas: (Yiiksek
Ogretim Kurulu [YOK], 2018) bu yonde atilan 6nemli adimlardandir. Ogretmenlik meslegi
degerlerinden “siddete karsi olma degeri” ne iliskin arastirma sonuglar: ise pek olumlu degildir.
Ogretmenlerin siddete karst olma egilimine iliskin &gretmenlik meslegi degerine sahip olma
konusunda yetersiz olmalar1 hizmet-oncesi ve hizmet-i¢i 6gretmen egitimlerinin bu anlamda yetersiz
olabilecegini diisiindiirmektedir. Arastirmadan elde edilen sonug; Ogretmenlerin karsilagtiklari
istenmeyen Ogrenci davramslariyla nasil bas edecegi, istenen davramislara ogrencileri nasil
yonlendirecegi konusunda kendilerini ¢aresiz hissettiklerine ve ceza/bagirma vb. olumsuz, siddet
iceren 0gretmen davranislar: sergileyebildiklerine isaret etmektedir. Bu durumda gerek dgretmenlerin
ruhsal/psikolojik sagliklarina yonelik gerekse simif ici rehberlik alanlarina yonelik ek egitimlere ve

hizmetlere yer verilmesi 6nem arz etmektedir.

Okul oncesi Ogretmenlerinin okul tiirii ve mesleki kidem degiskenlerine gore mesleki
degerlere sahip olma diizeyleri anlamli farklilik gostermese de ilkokul biinyesinde bulunan
anasiniflarinda gorev yapan ve 10 yil {izeri kidemi olan okul 6ncesi 6gretmenlerinin mesleki degerlere
sahip olma diizeylerinin daha yiiksek oldugu elde edilen arastirma sonuglarindandir. Okul 6ncesi
ogretmenlerinin mesleki degerlere sahip olma diizeyleri egitim durumu degiskenine gore
incelendiginde; doktora mezunu 6gretmenler lehine anlamli fark oldugu sonucu elde edilmistir. Okul
oncesi Ogretmenlerinin sinif mevcudu degiskenine gore mesleki degerlere sahip olma diizeylerine
iligkin elde edilen sonug; gorev yaptiklar: simif mevcudu 21 ve iistii olan okul 6ncesi 6gretmenlerinin
mesleki degerleri, diger mevcutlara sahip okul 6ncesi 6gretmenlerine gore yiiksek olmasina ragmen
aralarinda anlamh bir farkliligin olmadigidir. Bu noktada; 6gretmenlerin meslekte bulunduklar: gorev
siiresi arttikca mesleki deger baglaminda yeterlik diizeylerinin de artis gosterdigi, lisansiistii egitim

kademeleri yiikseldik¢e 6gretmenlik mesleginin degerlerine yonelik bakis agilarmin olumlu yoénde



Atasoy, H. K. & Abali Oztiirk, Y.

degistigi, buna bagh olarak farkliliklara saygi duyabilme, kisisel ve toplumsal sorumluluk bilincine
sahip olma konusunda daha yetkin olabilme noktasinda ilerleme kaydedebildikleri sdylenebilir. Subat
2022'de yasalasan Ogretmenlik Meslek Kanunu objektif kriterler gercevesinde uygulamaya

koyuldugu takdirde 6gretmenlik mesleki degerlerinin gelisimi agisindan da énemli bir adim olacaktir.

Calismanin son alt problemi kapsaminda elde edilen sonug; okul Oncesi 0gretmenlerinin
mesleki degerlere sahip olma diizeyleri ile 6z yeterlik inanglar1 arasinda orta diizeyde pozitif ve
anlamli bir iliski oldugudur. Bu sonugtan yola ¢ikarak; okul 6ncesi 6gretmenlerinin mesleki degerlere
sahip olma diizeyleri arttikca 6z yeterlik inang diizeylerinin de arttifi, 6z yeterlik inanglarindaki
degiskenligin bir kisminin mesleki degerlere sahip olma diizeylerinden kaynaklandig: sdylenebilir ya
da okul Oncesi 6gretmenlerinin 6z yeterlik inang diizeyleri arttikca mesleki degerlere sahip olma
diizeylerinin de arttig1 sOylenebilir. Okul oOncesi Ogretmenlerinin ¢ocuklara aktarilmasi gereken
degerleri aktarabilmesi igcin dncelikle 6z yeterlik inang diizeylerinin ve meslek i¢i egitimlerinin yeterli
diizeyde olmasi1 gerektigini ortaya koyan bir c¢alismada, O6gretmenlerin sahip oldugu mesleki
degerlerin ¢ocuklarin 6grenme 6gretme siirecine etki edebilecegi saptanmistir (Ogelman ve Sarikaya,
2015). Sahin, Tunca, Altinkurt ve Yilmaz (2015) tarafindan yapilan bir arastirmada; arastirma
bulgularina paralel olarak elestirel diisiinmeye dayali olarak 6gretmenlerin mesleki degerleri yiiksek

diizeyde bulunmustur.

Bu arastirmadan elde edilen sonuglar dogrultusunda; okul Oncesi Ogretmenlerinin aile
katilimina, iletisim becerilerine ve planlama becerilerine yonelik 6z yeterlik inanglarm yiiksek
tutabilmek igin; ailelerin dénem boyunca siiregle ilgili alinan kararlara daha ¢ok dahil olmalarinin
saglanmasi, ¢ocuklarla daha fazla goz temasi kurmaya 6zen gosterilmesi, onlara bir birey olarak ayri
ayr1 deger verildiginin daha cok hissettirilmesi, bireysel farkliliklar1 goz oniinde bulundurarak
bireysel etkinliklere ve grup etkinliklerine planli bir sekilde yer verilmesi yoniinde Onerilerde
bulunulabilir. Okul 6ncesi 6gretmenlerinin siddete karsi olmaya ve kisisel ve toplumsal sorumluluga
yonelik mesleki deger diizeylerini yiikseltmek adina da; sorumluluklarini yerine getirmek istemeyen
cocuklari azarlamama, sucu engellemek adina dahi olsa cezay1 bir ara¢ olarak kullanmama ydniinde
gayret gostermeleri, sosyal hizmet kurumlarina belirli araliklarla gezi diizenlemeleri, dil 6grenme/
herhangi bir miizik aleti ¢calma vb. kisisel gelisimine yonelik etkinliklere/kurslara katilmalar1 yontinde
Onerilerde bulunulabilir. Ogretmenlere yonelik sunulan bu onerilerin yani sira bu arastirmadan elde
edilen sonuglar dogrultusunda; dgretmenlerin niteliklerini arttirma konusunda da ilgili kurumlara;
Ogretmen yeterliklerinin ve eksikliklerin belirlenmesi amacina yonelik olarak belirli siire dilimlerinde
alan taramasi yapilarak Ogretmenlerin talepleri dikkate alnarak uygulamali hizmet-i¢i egitim
programlarinin diizenlenmesi, &gretmen yetistirme egitiminde olan eksiklikler tespit edilerek lisans
programlarinin tekrar gézden gegirilmesi ve 6gretmenlerin eksikliklerini tamamlamalar: konusunda

motivasyonu arttirmak adina farkli 6diillendirme sistemlerinin gelistirilmesi 6nerilebilir.
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Introduction

One of the basic elements of determining societies' socio-cultural and socio-economic status is
the matter of raising individuals. Education is the most effective way to get efficiency in raising
today's children, who will be the future adults. Learning-teaching approaches, strategies and methods
are the most significant guides in shaping the structure of societies. Teachers are the leading actors
during the efficient and purposeful implementation of these guides. There are competencies that
teachers should possess to achieve the objectives identified in the educational process at the desired
level. Teachers' proficiency in their profession goes hand in hand with their belief that they can fulfill
their responsibilities and duties appropriately as an instructor rather than the quality of the education

they receive (Aslan and Ulugiar Sagir, 2008).

Teachers help children from the earliest years of life to become lasting learners and to achieve
a clean standing in life. They guide them by initiating their interaction with the environment to
increase their existing potential. Therefore, there are values that teachers should have for universal
values in conjunction with the theoretical knowledge that should be presented to the child (Altinkurt
and Yilmaz, 2011). Even the perfect curriculum may lose its functionality and effectiveness in the
hands of a teacher who is not qualified to implement and realize the curriculum in terms of having

values related to their profession (Tunca, 2012, as cited in Tunca, Alkin-Sahin and Oguz, 2015).

Professional value is all of the right and wrong forms of a profession. Teaching in Turkey was
accepted as a professional profession in the Basic Education Law No. 1739, which became official on
June 14, 1973 (Giiven, 2010). The indicators of the professional values of teaching welcomed as a
professional occupation are: being there for the students, the teachers' view of differences, their
relationship with colleagues, their behavior regarding the protection of the school's property, their
ability to take responsibility for professional development, the consideration of social interests rather
than individual interests, using collaborative teaching methods, their attitude toward the natural
environment, and their struggle against difficulties. In this regard, having professional values such as
communication with parents to understand the student correctly, the solution method to prevent the

recurrence when encountering an undesirable behavior, the individual methods to be applied, the
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effectiveness in institutions and organizations that protect the natural environment, the perspective
towards the students according to their families’ socio-economic status, the participation level in
activities such as language development, interest in an instrument and so on that helps personal
development and visiting organizations such as nursing homes, orphanages will also increase the

quality of education (Tepe, 2011; Tunca, 2012).

It is inevitable for teachers to reflect the professional values they have adopted to their
behaviors and attitudes. A teacher with professional values will prepare children for life as more
sensitive, reflective, conscious, respectful, having cultural awareness and better equipped. Various
studies have been conducted on the extent to which teachers/prospective teachers possess professional
values, how teachers' professional value judgments affect the learning-teaching process, and the
positive/negative effects of educators' value judgments on children's manners and behaviors
(Altinkurt and Yilmaz, 2011; Brophy and Good, 1986; Dickinson, 1990; Varis, 1973, as cited in Sari,
2005). In a study examining the reflection of teachers' values and beliefs on the learning environment
and classroom activities in Malaysia, teachers' cultural traditions and values were identified to be
reflected in the activities within the classroom environment and affect their teaching decisions and
values (Ravindran and Hashim, 2012). Ogelman and Sarikaya (2015) concluded that teachers had
difficulties in transferring values to children, and teachers’ professional values might affect children’s

learning and teaching process.

Kurtulan (2007) noted that teachers inadequately defined their professional values, priority
and importance in professional practices. The study conducted by Beachum, McCray, Yawn and
Obiakor (2013) with pre-service teachers suggested that pre-service teachers had positive views

towards the professional values in teacher training courses.

One of the remarkable inputs of qualified education is that teachers have a high self-efficacy
belief on adopting contemporary, national and universal values while fulfilling their responsibilities in
the learning-teaching process; besides, they can keep up with innovations and differences (Bahar,
2019; Booth, Abercrombie and Frey, 2017; Cheung, 2006; Clark and Newberry2019; Karakus, 2017).
Booth, Abercrombie, and Frey (2017) defined self-efficacy as the focus of individuals on successfully
fulfilling their academic duties. Self-efficacy is a quality that helps a person to progress positively in
all areas of his/her life. Being self-aware, namely, having a developed sense of self-efficacy enables an
individual to analyze events with a more realistic perspective and to make healthy decisions. Bandura
(1997), who first addressed the concept of self-efficacy, emphasized that if “self-efficacy belief” is not

high, it is not likely to be successful.

Teacher self-efficacy is the ability of teachers to perform teaching at certain levels in different
situations and environments as well as their personal beliefs in their abilities in this regard (llgaz,
Biilbiil and Cuhadar, 2013). The literature includes various studies revealing the significance of

teachers' self-efficacy belief levels regarding competencies such as general culture, field knowledge,
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teaching profession knowledge, and in-class behavior processes of teachers. Having examined
teachers' self-efficacy beliefs, Tschannen Moran and Woolfolk Hoy (2002) found a weak interaction
between teachers' duration of their profession, family involvement in education, and support for
education, and their beliefs in their competencies. However, a strong relationship was identified
between the support the school gives to the educational environment, the provision of tools, the
quality of the resources used in teaching, and the support provided to the teacher as well as teachers'
beliefs in their competencies. Looking at the self-sufficiency beliefs of teachers working in secondary
schools, elementary schools, and high schools, it was found that the group with the highest self-
efficacy beliefs are elementary school teachers. In the study conducted by Yesilyurt (2013) on
examining the pre-service teachers’ teacher self-efficacy perceptions, the students’ self-efficacy
perceptions were determined to be high at the desired level. The study conducted by Gokmen and
Ekici (2018) with pre-service biology teachers put forward that pre-service teachers' self-efficacy levels
were not low and that there was a negative relationship between prospective teachers' perceptions of
competence in teaching and their professional anxiety. Bahar (2019) analyzed the effects of prospective
elementary teachers' level of self-efficacy on their academic performance and found that quantitative
self-efficacy was a significant predictor of academic performance and that academic self-efficacy was

positive, while quantitative self-efficacy was a negative predictor.

Upon analyzing the relevant literature, various studies were conducted with teachers from
different levels and branches on teaching profession values and self-efficacy beliefs. However, no such
study is specifically published on analyzing teaching professional values and self-efficacy beliefs at

the preschool education level. This study is expected to fill the gap and contribute to further studies.
Aim of the Study

This study aims to analyze the preschool teachers' level of having the professional values and
their self-efficacy beliefs towards the teaching profession and the relationship between them. In this

regard, answers to the following sub-problems were sought:
1. What is preschool teachers' self-efficacy beliefs towards the teaching profession?

2. Do the preschool teachers' self-efficacy beliefs towards the teaching profession significantly

vary across their educational status, professional seniority, group size and type of school?
3. What are the professional values of preschool teachers?

4. Do the preschool teachers' professional values significantly differ across their educational

status, professional seniority, group size and type of school?

5.Is there a relationship between preschool teachers' professional values and their self-efficacy

belief levels?

Method
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This study employed a “survey method”, one of the quantitative research methods, to
examine the relationship between the preschool teachers’ "professional values" and their "self-efficacy
beliefs". The "survey model" is a research model that aims to describe the situation, events, and
phenomena that have been put forward in advance or are currently ongoing (Karasar, 2002). Cepni
(2010) clarified that the "survey model" allows working on a specific research group and obtaining
results about the population through data collection tools. Since the aim was to reveal the current

situation, the present study preferred the survey model.
Population and Sample

The study population consisted of 418 preschool teachers working at kindergartens in primary
schools and independent kindergartens affiliated to the Ministry of National Education in Canakkale
during the 2018 and 2019 academic year. The sample held 163 preschool teachers who were selected
by simple random sampling method. The simple random sampling method is a strong sampling
method in terms of representing the population in the best manner (Yildirim and Simsek, 2013). The
simple random sampling method requires that all participants within the scope of the study be subject
to an equal and autonomous possibility (Biiyiikoztiirk, Cakmak, Akgiin, Karadeniz and Demirel,

2017).

Table 2. Demographic information regarding the preschool teachers

Variables Groups f %
Gender Female 160 98,2
Male 3 1,8
Educational status Bachelor degree 142 87,1
Master degree 8 4,9
Doctoral degree 13 8,0
Professional seniority 1-5 51 31,3
6-10 101 62,0
11 and over 11 6,7
School type Primary 40 24,5
Independent 123 75,5
Group size 10-15 17 10,4
16-20 114 70,0
21 and over 32 19,6

Table 1 shows that 160 of the preschool teachers are females and 3 are males. Considering
their educational status; 142 teachers have received their bachelor's degree, the number of teachers
completing their master's education is 8, and the number of those with a doctoral degree is 13. It is
evident that 87.1% of the teachers have completed their undergraduate education. Upon examining
their professional seniority; 51 of the teachers have 1-5 years of teaching experience, the number of

preschool teachers who have been working for 6-10 years is 101, while 11 of whom have more than 10
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years of teaching experience, meaning that the majority of the teachers (62%) have been working for 6-
10 years. While 123 of the participants work at independent kindergartens, 40 work at primary
education institutions having a kindergarten. 75.5% of the teachers were identified to work at

independent kindergartens.

Regarding group sizes, there are 17 preschool teachers with a group size of 10-15, 114 with a
group size of 16-20, and 32 with 21 or more. This means that 70% of teachers work in groups with 16-

20 students.
Data Collection Tools

The study deployed two data collection tools: “Teaching Profession Values Scale" developed
by Tunca and Saglam (2013) and the "Preschool Teachers’ Self-Efficacy Beliefs Scale" developed by
Tepe (2011). “Teaching Profession Values Scale” consists of 24 items and four dimensions- “being
respectful for differences” with 8 items, “individual and social responsibility” with 5 items, “being
against violence” with 5 items and “being open to cooperation” with 3 items. “Preschool Teachers’
Self-Efficacy Beliefs Scale” is a 37-item scale consisting of 6 dimensions: “learning-teaching process”
with 9 items, “communication skills” with 7 items, “family involvement” with 5 items, “planning”
with 6 items, “organizing learning environments” with 5 items and “classroom management” with 5
items. The Cronbach Alpha reliability coefficient of the professional values scale was found to be .77,
while that of the teachers' self-efficacy beliefs as .87. The data collection tools included the choices of
"none" (1), "less" (2), "medium" (3), "a lot" (4), "completely” (5). The negative items in the scales were

coded in reverse, considering their effect on the arithmetic mean.
Data Analysis

Descriptive statistics were used during data analysis. The data were analyzed through the use
of the SPSS package program. To determine the statistical techniques, the kurtosis and skewness

values were examined to identify whether the distributions showed normal distribution.

Table 2. Kurtosis and skewness values regarding the preschool teachers’ self-efficacy beliefs scale

Dimension Kurtosis Skewness
Learning and teaching process 425 -.531
Communication skills -.643 017
Planning skills -.135 -134
Organization of learning environment 320 -.456
Classroom management 270 -.378
Family involvement .017 -.643
The overall scale 544 -211

As is seen in Table 2, the data demonstrated a normal distribution since kurtosis and skewness
values were obtained from the overall scale and its dimensions were between (+2.0) and (-2.0) (George

and Mallery, 2010).

Table 3. Kurtosis and skewness values regarding the preschool teachers’ professional values scale



Atasoy, H. K. & Abali Oztiirk, Y.

Dimension Kurtosis Skewness
Being respectful for differences 403 -.333
Individual and social responsibility -.134 461
Being against violence .026 746
Being open to cooperation .189 148

The overall scale -.149 285

Upon analyzing Table 3, the data demonstrated a normal distribution, since kurtosis and
skewness values were obtained from the overall scale and its dimensions were between (+2.0) and (-
2.0) (George and Mallery, 2010). Moreover, the Kolmogorov-Smirnov test was conducted to determine
whether the data showed normal distribution. Kolmogorov-Smirnov test values were examined and
the "p" values regarding the preschool teachers' self-efficacy beliefs and professional values scale were
found >.05. Histogram distributions and detrended normal Q-Q plot also demonstrated a normal

distribution.

The study used parametric tests such as independent samples t-test when the independent
group is two, and one-way ANOVA (F test) when the independent group is more than two during
data analysis. Besides, frequency (f), percentage (%), standard deviation (Sd), and arithmetic mean (X)

values were also used.
Findings

This section covers the findings and comments. The findings' order is the same as the order of

the sub problems.
Findings and Interpretation Regarding the First Sub-Problem of the Study

Table 4 presents arithmetic averages and standard deviations of the preschool teachers' self-

efficacy belief levels within the scope of the first sub-problem of the study.

Table 4. Analysis results of the preschool teachers’ self-efficacy belief levels

Dimension X Sd
Learning and teaching process 4.24 46
Communication skills 3.63 77
Planning skills 4.17 46
Organization of learning environment 4.29 48
Classroom management 4.25 .50
Family involvement 3.63 77
The overall scale 4.17 .38

As is seen in Table 4; preschool teachers' self-efficacy belief level was found to be X=4.17 out of
5. In addition, preschool teachers considered themselves the most competent related to the dimensions
of self-efficacy belief level such as organizing learning environments (X=4.29), classroom management
(X=4.25), and learning and teaching process (X=4.24). Besides, communication skills (X=3.63), and

planning (X=4.17) are the dimensions that they feel the least efficient about.

Findings and Interpretation Regarding the Second Sub-Problem of the Study
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Analysis results regarding the second sub-problem of the study are depicted in Table 5, Table
6, Table 7, and Table 8.

Table 5. Analysis of the preschool teachers’ self-efficacy belief levels in terms of "professional seniority”

Professional — Source of Sum of Mean of
. X Sd . df F p
Seniority Variance Squares Squares
1-5 51 416 .35
o Between 41 2 221
= 6-10 101 4.15 .38 groups
m . .
> landover 40 4 Within 23155 160 .145
g groups 1.52 .22
&
= Total 163 417 .38 Total 23.596 162
93]

According to Table 5, preschool teachers’ self-efficacy belief levels did not differ significantly

across their professional seniority [F-160=1.152; p>.05].

Table 6. Analysis of the preschool teachers’ self-efficacy belief levels regarding "educational status”

Educational N X sd Sou_rce of Sum of daf Mean of F o
Status Variance Squares Squares
Bachelor 142 413 .35 Bet 1.240 ) 20
n gr . .
Master 8 430 33 oo EOURS
Q Doctorate 13 444 53  Within groups 22.355 160 .140
= 4439 .01
23,
«  Total 163 4.17 .38 Total 23.5960 162
v
!

*p <.05 level

Upon analyzing preschool teachers’ self-efficacy belief levels in terms of their educational
status in Table 6, a significant difference was identified between teachers with a doctoral degree and
those having master’s degree in favor of teachers with doctoral degrees [F160=4.439; p<.05]. Self-
efficacy beliefs of the participants having a doctoral degree (X=4.44) were found to be higher than

undergraduate participants (X=4.13) and those having master’s degree (X=4.30).

Table 7. Analysis of the preschool teachers’ self-efficacy belief levels in terms of “school type”

School Type N X sd df ¢ p
>

I
g, ondependent o, 4.09 36
£ 2 Kindergarten
R 161 -1.374 17
o}
N

Primary School 123 4.19 38

As can be seen in Table 7, preschool teachers’ self-efficacy belief levels did not significantly
differ across school types (tas=-1.374, p>.05). Even though the self-efficacy belief levels (X=4.19) of the
participants working at kindergartens within the primary school were higher than those in

independent kindergartens (X=4.09), no significant difference was identified between them.

Table 8. Analysis of the preschool teachers’ self-efficacy belief levels in terms of “group size”
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G - S f M f
.roup N X Sd  Source of Variance - O df canot g p
Size Squares Squares
g 10-15 17 422 .29
= Bet 789 2 .394
2 16-20 114 412 36 oo 8OUPS
g 21 and over 32 429 45 Within groups 22.807 160 .143
g 2.767 .06
A Total 163 417 .38 Total 23596 162
o}
N

Table 8 depicts no significant difference among the self-efficacy belief levels of the preschool
teachers in terms of the group size [F160=2.767; p>.05]. The difference between them was not
significant although the self-efficacy belief levels (X=4.29) of the participants with a group size of 21

and over were higher than those with fewer group sizes.
Findings and Interpretation Regarding the Third Sub-Problem of the Study

Table 9 indicates arithmetic averages and standard deviations of the preschool teachers' levels

of having professional values within the scope of the third sub-problem of the study.

Table 9. Analysis results on the preschool teachers’ levels of having professional values

Dimension X Sd
Being respectful for differences 4.15 44
Individual and social responsibility 3.00 .62
Being against violence 1.87 .64
Being open to cooperation 3.51 .69
The overall scale 3.21 37

Table 9 suggests that preschool teachers' levels of having professional values were determined
to be X=3.21 out of 5. Besides, they were identified to mostly hold the dimensions of being respectful
for differences (X=4.15) and being open to cooperation (X=3.51), whereas being against violence
(X=1.87) and individual and social responsibility (X=4.17) stand as the values that they had at the least

level.
Findings and Interpretation Regarding the Fourth Sub-Problem of the Study

Analysis results regarding the fourth sub-problem of the study are depicted in Table 10, Table
11, Table 12 and Table 13.

Table 10. Analysis of the preschool teachers’ levels of having professional values in terms of “professional
seniority”

Profes'swnal N X sd Sou.rce of Sum of d Mean of F b
Seniority Variance Squares Squares
Té 1-5 51 328 .39 Between 107 ) 213
S g 6-10 101  3.17 .36  groups
@ —
% S 11 and over 11 329 .40 Withingroups  22.592 160 .141 151 22
& Total 163 321 .37 Total 23.019 162
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As observed in Table 10, preschool teachers’ levels of having professional values did not
significantly vary across their professional seniority [Fe160=1.51; p>.05]. Even though the professional
values of the teachers with 11 years and over experience (X=3.29) were higher than those having other

teaching experiences, no significant difference was identified between them.

Table 11. Analysis of the preschool teachers’ levels of having professional values in terms of "educational
status”

Educational X sd Source of Sum of Mean of F .
Status Variance Squares df  Squares P
Bachel 142 317 .35
P‘g achelor Between 1.656 ’ 28
8 g Master 8 339 42  groups
2 < Doctorate 13 352 42  Withingroups 21363 160 .134 6.201 .00
S
& Total 163 321 .37 Total 23.019 162

*p <.05 level

When looking at the level of professional values of preschool teachers in relation to their
educational status in Table 11, a significant difference was found between teachers with doctoral
degrees and those with bachelor's degrees in favor of teachers with doctoral degrees [F(160=6.201;
p<.05]. The professional values of the participants having doctoral degree (X=3.52) were determined to

be higher than participants with a bachelor degree (X=3.17) and those having a master degree (X=3.39).

Table 12. Analysis of the preschool teachers’ levels of having professional values in terms of “school type”

School Type N X Sd df t P
g
< Independent 40 3.20 33
- Kindergarten
g 161 -.147 .88
2
% Primary School 123 3.21 .38
&

According to Table 12, preschool teachers’ levels of having professional values did not differ

significantly across their school type (t(161)=-.147, p>.05).

Table 13. Analysis of the preschool teachers’ levels of having professional values in terms of “group size”

Group — Source of Sum of Mean of

Size N X 5d Variance Squares df Squares F P
= 10-15 17 320 .39
g Bet 185 2 092
E g 1620 114 320 37 o conEIoups
é § 2landover 32 328 .36 Within groups 22.834 160 .143 648 52
& Total 163 321 .37 Total 23.019 162
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Table 13 displays that no significant difference was identified among the preschool teachers’
levels of having professional values in terms of the group size [F160=.648; p>.05]. The difference
between them was not significant although the professional values (X=3.28) of the participants with a

group size of 21 and over were higher than those with fewer group sizes.
Findings and Interpretation Regarding the Fifth Sub-Problem of the Study

The analysis results regarding the fifth sub-problem of the study, "Is there a relationship
between preschool teachers' professional values and their self-efficacy beliefs?" are presented in Table
14.

Table 14. Correlation results between preschool teachers’ levels of having professional values and their self-
efficacy belief levels

“Professional Values Scale” “Preschool Teachers’ Self
Efficacy Beliefs Scale”

“Professional Values Scale” 1 .396

“Preschool Teachers” Self Efficacy .396 1
Beliefs Scale”

Table 14 reveals a medium-level, positive and significant relationship between the preschool
teachers’ professional values and their self-efficacy belief levels (r=0.396, p<.01). The relationship
between variables is expressed by the correlation coefficient when performing a correlation analysis.
This value is between +1 and -1. If the correlation coefficient is between 0.30 and 0.70, it means that

there is a medium level and positive relationship (Koklii, Biiyiikoztiirk and Cokluk, 2007).

Based on the results of the analysis, it is useful to mention that the self-efficacy beliefs of
preschool teachers increase as their professional values increase. Taking into account the coefficient of
determination (r?=0.157), 16% of the total variance (variability) of preschool teachers' self-efficacy
beliefs can be attributed to their professional values. In other words, as the self-efficacy belief levels of
the preschool teachers increase, their level of having professional values also increases. Upon
analyzing the determination coefficient (r>=0.157), 16% of the total variance (variability) regarding the

preschool teachers' level of having professional values may be due to their self-efficacy belief levels.
Discussion, Result, and Recommendations

The first and second sub-problems of the study aimed to determine preschool teachers' self-
efficacy belief levels and reveal whether their self-efficacy belief levels differed in terms of their
educational status, professional seniority, and type of school and group size. In this regard, teachers
felt competent. Preschool teachers considered themselves most competent in the dimensions of
organization of the learning environment, classroom management, and learning-teaching processes,
which were related to the degree of self-efficacy beliefs. In contrast, the dimensions in which they felt
least effective were communication skills and planning. Based on the studies indicating that teachers'

self-efficacy beliefs are positively related to quality of teaching, quality of student learning, and high
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student achievement (Brown, 2012; Guo, Dynia, Pelatti and Justice, 2014; Holzberger, Philipp and
Kunter, 2013; Zee and Koomen, 2016), it is perhaps appropriate to note that the findings of this study
are encouraging with regard to the quality of preschool education. Because teachers with high self-
efficacy beliefs can better determine the objectives of the learning-teaching process, they plan their
classroom practices better towards these objectives, and they are more willing to innovate in teaching
methods (Caprara, Barbaranelli, Steca and Malone, 2006; Cousins and Walker, 2000; Saragaloglu,
Aldan Karademir, Dinger and Dedebali, 2017). The learning understanding of innovation-minded
teachers is also continuously developing within the framework of a contemporary understanding of
education and, moreover, increases the possibility of providing preschool children with an
educational process that is child-centered, has a constructivist understanding, and takes individual
differences into account. This is considered as positive in terms of teacher competencies for the
development of preschool education, which is the most basic level of formal education. However,
teachers' competencies change from day to day and evolve according to age and needs. Therefore, it is
crucial that the scientific studies and practices carried out in line with the development of teachers'

competencies continue without interruption, both individually and institutionally.

The study results suggested that preschool teachers' self-efficacy belief levels significantly
varied across their educational status in favor of post-graduate teachers. This may be because teachers
with a higher educational status re-engage in academic education after undergraduate education,
follow innovations and read articles in accordance with the content of graduate education.
Considering the effect of postgraduate education in this regard, the Ministry of National Education
must guide and motivate teachers to receive postgraduate education. The Teaching Profession Law,
which was enacted in the General Assembly of the Grand National Assembly of Turkey in February

non

2022, stated that the teaching profession would be divided into three career steps as "teacher”, "expert
teacher", and "headteacher" after the candidate teaching period. Accordingly, individuals who have
completed their master's education and those who have completed the doctoral education stipulated
for the title of expert teacher will be exempted from the written exams and training prescribed for the
title of headteacher (Resmi Gazete, 2022). This decision taken in terms of teacher competencies in the

Turkish education system is a highly positive development when evaluated within the framework of

the results of the present study. This may motivate teachers about postgraduate education.

Even if preschool teachers’ self-efficacy belief levels did not significantly differ across the
school type and professional seniority, those working at kindergartens within the primary school and
having over 10 years of experience were identified to have higher self-efficacy beliefs. Likewise, the
study results conducted by Gomleksiz and Serhathioglu (2013) showed that self-efficacy belief levels
were higher in terms of professional seniority and school type, but the difference was insignificant. In
the study carried out by Gotch and French (2013) on the primary school teachers’ self-efficacy belief

levels in terms of their service time, no significant difference was identified across their service time.
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In addition, a study conducted in Hong Kong examined the proficiency levels of teachers in terms of
their professional seniority and found that professional seniority did not have a significant effect on
teacher competence (Cheung, 2006). Kesgin (2006) also stated that teachers' self-efficacy beliefs
increase as their professional seniority increases. In a study comparing preschool teachers and
prospective preschool teachers regarding self-efficacy beliefs, preschool teachers' self-efficacy beliefs
regarding family involvement were found to differ as their professional seniority increased
significantly. Another result of the same study indicated that self-efficacy beliefs of the teachers with
higher teaching experience were higher related to the dimensions of learning-teaching process and
classroom management, but the difference between them is insignificant (Senol and Ergiin, 2015). The
results are in line with those of this study. In another study, teachers' efficacy beliefs towards the
profession were determined to increase as their professional seniority increases (Say, 2005). In
addition to studies showing that experience and time spent on the job can influence self-efficacy
(Dikmen and Caglar, 2015), one study clarified that preschool teachers' self-efficacy beliefs do not
differ according to their professional seniority (Tuncer, Simsek, Dikmen, Akmenge and Bahadir, 2019).
The results obtained from both this study and other studies implied that seniority positively affected
self-efficacy beliefs even though teachers’ self-efficacy belief levels did not significantly differ across
their length of service. For sure, seniority alone cannot be a criterion for self-efficacy. Indeed, seniority
was also taken as a criterion for transitions to three career steps in the Teaching Profession Law
enacted in February 2022 despite insufficient by itself. Those who have at least 10 years of service in
teaching for expert teaching must complete the Expert Teacher Training Program for professional
development, not less than 180 hours, and get a score of 70 or higher in the written exam. As for being
head teachers, those who have served at least 10 years as an expert are required to complete the Head
Teacher Training Program, which is organized for not fewer than 240 hours for professional
development, and to get a score of 70 or higher in the written exam (Resmi Gazete, 2022). This law,
which is a positive practice regarding teacher qualifications, supports the findings of this study or the

fact that this practice was enacted based on such research findings.

The study results also showed that the self-efficacy belief levels of the participants with a
group size of 21 and over were higher than those with fewer group sizes, yet the difference between
them was not significant. This may be because teachers with a larger group size had more experience

in terms of the "communication skills and family involvement" dimensions of self-efficacy beliefs.

The third and fourth sub-problems of the study attempts to identify preschool teachers' levels
of having professional values and reveal whether their professional values differed in terms of their
educational status, professional seniority, and type of school and group sizes. In this regard, preschool
teachers were identified to have higher levels of professional values in “being respectful for

differences”, “individual and social responsibility”, and “being open to cooperation” dimensions. On

the contrary, the dimension they had at the lowest level was found to be “being against violence”. In
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the developing and changing contemporary world criteria, there is an environment where borders
disappear and intercultural interaction is at a high level. Being respectful to differences also means
that socio-economic level, gender, ethnicity, culture, etc. are not perceived as discriminatory, that they
are welcomed with positive acceptance, that these differences are supported, and that diversity is
regarded as wealth (Guven, 2012). A teacher who respects differences is respectful to everyone, and is
free from any prejudices. The result that preschool teachers have this value of respecting differences is
quite positive in terms of teacher input considering universal ethical values and children having these
human values. Derman Sparks (2010, as cited in Kozikoglu and Bekler, 2019) implicated the
significance of teachers having this value in creating an environment where students are respectful to
each other and accept each other as they are within the framework of a positive classroom climate. In a
study that examined teachers' adoption of professional values, they were found to have the values of
"respecting differences” and "being open to cooperation” at a high level, while a lower level of the
value of "being against violence" (Tunca, Alkin-Sahin and Oguz, 2015). Similarly, Altinkurt and
Yilmaz (2011) revealed that pre-service teachers' professional value at the highest level was
“respecting differences and not discriminating”. Another study conducted with preschool teachers on
“respect for differences” unveiled that they had high professional values on this subject, still they

thought that there were deficiencies in curriculum content (Pekdogan, 2018).

The relevant research results suggested that teachers perceive themselves as positive about
having these values. The vocational knowledge coded "Ethics and Ethics in Education” course and the
general culture coded "Community Service Practices" courses in teacher training undergraduate
programs in Turkey are compulsory courses for each branch, especially after 2018 (Yiiksek Ogretim
Kurulu [YOK], 2018), which is a significant step. The research results on the "value of being against
violence", one of the values of the teaching profession, are not positive. The inadequacy of teachers in
having the teaching profession value related to their tendency to be against violence reveals that pre-
service and in-service teacher training may be insufficient in this regard. This study showed that
teachers felt helpless about dealing with undesirable student behaviors they encountered and how to
direct students to desired behaviors; moreover, they migh exhibit negative, violent teacher behaviors
like punishment/yelling etc. Hence, it is remarkable to include additional training and services for

teachers’ mental/psychological health and classroom guidance.

The study results suggested that preschool teachers' levels of having professional values
significantly varied across their educational status in favor of those with doctoral degree. Although
preschool teachers’ levels of having professional values did not significantly differ across school type
and professional seniority, the level of preschool teachers who work at kindergartens within the
primary school and who have over 10 years of experience was preschool teachers who work at
kindergartens within the primary school and who have over 10 years of experience were determined

to be higher. The results also showed that the professional value levels of participants with a group
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size of 21 and above were higher than those of participants with a smaller group size, but the
difference between them was not significant. As teachers' professional seniority increases, their level
of competence related to professional values increases; their view of the values of the teaching
profession changes positively with increasing postgraduate education, and accordingly, they may
develop in terms of respect for differences and a sense of personal and social responsibility. Providing
that the Teaching Profession Law, enacted in February 2022, is put into practice within the framework

of objective criteria, it will be a significant step in the development of teaching professional values.

The last sub-problem of the study depicted a medium level, positive and significant
relationship between preschool teachers' level of having professional values and their self-efficacy
beliefs. This refers to the fact that preschool teachers' self-efficacy beliefs increase as their professional
values increase, and that some of the variability in self-efficacy beliefs is due to their professional
values, or that preschool teachers' professional values increase as their self-efficacy beliefs increase. In
a study emphasizing that preschool teachers should have a sufficient level of self-efficacy beliefs and
in-service training to ensure the transference of the values to children, teachers’ professional values
were determined to affect students’ learning and teaching process (Ogelman and Sarikaya, 2015).
Similarly, the study conducted by $Sahin Tunca, Altinkurt, and Yilmaz (2015) found that teachers'

professional values based on critical thinking were high.

In line with the study results, various recommendations were provided for preschool teachers:
Families should be more involved in the decisions during the period, they should make more eye
contact with children, they should make them feel that they are valued individually, and they should
include individual and group activities in a planned manner by taking into account individual
differences to keep preschool teachers' self-efficacy beliefs on family participation, communication
skills and planning skills at a high level. In order to increase their professional value level, to be
against violence, together with personal and social responsibility, preschool teachers should not
reprimand children who do not want to fulfill their duties; they should strive not to use punishment
as a means, even to prevent crime; they should organize visits to social institutions at regular
intervals; they should participate in courses to learn languages or to play a musical instrument. Along
with recommendations provided for teachers, several attempts can be made for relevant institutions to
increase teachers’ qualifications. Field research can be conducted at certain times to determine teacher
competencies and deficiencies. Applied in-service training programs can be organized to take into
account teachers' in-service training requests. Undergraduate curricula can be revised by identifying
deficiencies in pre-service education. Besides, different rewarding systems can be developed to

increase teachers’ motivation to complement their shortcomings.
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