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The main purpose of this research is to reveal the beliefs and in-class practices of social
studies teachers regarding democracy. This study was designed as a case study, a
qualitative research method. The study group was limited to 8 social studies teachers in
3 different schools in the province of Kirsehir in Turkey in the 2018-2019 education
period. Data were gathered by interview and classroom observation form. The results of
this study show that there are gaps between teachers’ beliefs in democracy and
classroom practices. They believe that they successfully practice and try to be good
models for their students in relation to democracy. However, teachers’ classroom
practices reveal more different results in terms of democratic education and the
democratic education environment. In line with the interviews with the teachers, it was
concluded that the teachers had some problems in the teaching of democracy issues.
When these problems are analysed, it is seen that teachers emphasize the problems
arising mostly from the curriculum and parents of students. At the same time, according
to the results of the observation, it is understood that teachers do not include
applications for developing high-level cognitive skills of students such as critical
thinking and problem solving, which are the necessities of reflective thinking.
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Bu arastirmanin temel amaci sosyal bilgiler dgretmenlerinin demokrasi konusundaki
inanglarini ve smif i¢gi uygulamalarini ortaya koymaktir. Bu calismada nitel aragtirma
yontemlerinden biri olan durum c¢alismasi kullanilmistir. Calisma grubunu, Kirsehir ilinde
2018-2019 egitim-ogretim doneminde, 3 farkli okulda gorev yapan 8 sosyal bilgiler
Ogretmeni olusturmaktadir. Veriler, goriisme ve siuf iginde yapilan gozlemler ile elde
edilmistir. Bu ¢alismanin sonuglari, 6gretmenlerin demokrasiye olan inanglari ile sinuf ici
uygulamalari arasinda bogluklar oldugunu gostermektedir. Ogretmenler, demokrasi
konusunda 6grenciler igin iyi bir model olduklarina inanmaktadir. Ancak, dgretmenlerin
smif i¢i uygulamalar1 demokratik egitim ve demokratik egitim ortami acisindan daha
farkli sonuglar1 ortaya koymaktadir. Ogretmenlerle yapilan miilakatlar dogrultusunda
ogretmenlerin demokrasi konularmin 6gretimi konusunda bazi sorunlar yasadiklari
sonucuna ulagilmistir. Bu sorunlar incelendiginde, oOgretmenlerin en fazla Ogretim
programindan ve Ogrenci velilerinden kaynakli sorunlar1 éne cikardigy goriilmektedir.
Ayni zamanda gozlem sonuglarina gore ise 6gretmenlerin yansitici diisiinmenin geregi
olan elestirel diisiinme, problem ¢dzme gibi &grencilerin {ist diizey bilissel becerilerini
gelistirmeye yonelik uygulamalara yer vermedikleri anlasilmaktadir.

Sorumlu Yazar: Zafer KUS, Dog. Dr., Kirsehir Ahi Evran Universitesi, Tiirkiye, zaferkus@gmail.com, ORCID ID: 0000-0002-

4371-8114

Hamza YAKAR, Dr. Ogr. Uyesi, Kirsehir Ahi Evran Universitesi, Tiirkiye, hmzyakar@gmail.com, ORCID ID: 0000-0002-9334-

3525

* Bu arastirmanin bir kismi International Conference On Awareness: Awareness In Education, Science, Arts And Philisophy

isimli konferansta (Polonya, 16-18 Kasim 2017) sozlii bildiri olarak sunulmustur.

Atif icin: Kus, Z. & Yakar, H. (2021). Sosyal bilgiler 6gretmenlerinin demokrasiye yonelik inanglar1 ve smif ici uygulamalari.
Kirsehir Egitim Fakiiltesi Dergisi, 22(1), 332- 371.



KEFAD Cilt 22, Say1 1, Nisan, 2021

Giris
Tarihi siirecte oldugu gibi giiniimiizde de okullar, toplumda bir¢cok amaca hizmet eder.
Okullar, gen¢ insanlarin akademik yeteneklerini gelistirmede ¢ok onemli rol oynarken ayrica
Ogrencilerin, vatandaslik gorevlerini, politik olaylari, toplumu anlamalarma da yardimc: olur. Bu
anlamda okullar, 6grencilerin ihtiya¢ duydugu politik farkindalik, sosyal sorumluluk, bilgi ve
becerilerinin gelismesine yardimci olur (Torney-Purta ve Vermeer, 2004). Ciinkii okul planl,

programli olarak demokratik yurttasin egitim sorumlulugunu iistlenmistir (Doganay, 1997, s. 51).

Dewey’e (1996) gore demokratik bir toplumda egitimin iki temel gerekgesi ve hedefi vardir.
Bunlardan birincisi yonetim bic¢imi olarak demokrasiyle ilgilidir ve vatandaslarin demokrasinin
devamini saglayacak temel bilgi ve becerilere sahip olmasini igerir. Tkincisi ise yasam bigimi olarak
demokrasi ile ilgilidir. Dewey’in bir arada yasama bigimi olarak tanimladig1 demokrasi de bu yasam
bi¢gimine uygun bir egitimi, yani demokratik egitimi gerekli kilar (Dewey, 1996). Demokratik bir
toplumun eylemi de demokratik olmalidir. Aksi halde bunu eylemle diizeltmek de yine demokratik
egitimin araciligiyla olur. Toplum egitimle demokratiklesmektedir. Toplum, demokrasiyi benimseyip
bunu egitime uyguladiginda, sagladigi faydaya bagh olarak toplumun demokrasiye olan inanci
artmaktadir. Boylesi bir durum ise egitimde demokratiklesmeyi hizli bir hale getirmektedir. Bu
karsilikli etkilesim, demokrasinin ve demokratik egitimin yerlesmesini ve toplumsal ilerlemeyi
saglamaktadir (Dewey, 1996). Okulda demokratik degerlerin kazanilmasina hizmet eden bircok ders
yer almaktadir. Ornegin fen bilimleri dersi 6gretim programi ile muhakeme yetenegi, bilimsel
diisiinme aliskanliklar1 ve karar verme becerileri gelistirilmesi hedeflenmektedir (MEB, 2018a).
Matematik dersi Ogretim programinda, sistemli, dikkatli, sabirli ve sorumlu olma o&zelliklerini
gelistirebilmesi (MEB, 2018b). Beden egitimi dersi Ogretim programinda ise oyun ve fiziki
etkinliklerde iletisim becerileri, is birligi, adil oyun, sosyal sorumluluk, liderlik, dogaya duyarlilik ve
farkliliklara saygi 6zelliklerinin gelistirilmesi hedeflenmektedir (MEB, 2018b). Bu farkli derslerdeki
amaglarin tamami demokratik bireylerin yetistirilmesine hizmet etmektedir. Ancak Amerika Birlesik
Devletleri, Avustralya, Kanada ve Tiirkiye gibi iilkelerde &grencilere iyi bir vatandas olmak igin
gerekli bilgi ve becerilerin 6nemli kismi sosyal bilgiler dersi aracilifiyla kazandirilmaktadir (NCSS,

1994; Oztiirk, 2009).

Sosyal Bilgiler Ulusal Konseyi (NCSS, 1994) sosyal bilgilerin temel amacini; kiiresellesen
diinyada, kiiltiirel farkliliklar1 olan demokratik bir toplumun vatandasi olarak kamu yararim
onceleyen, bilgiye dayali ve mantikli kararlar verebilme becerisini gelistirmek icin genglere yardimci
olmak, seklinde ifade etmektedir. Bir¢ok arastirmaci tarafindan da sosyal bilgilerin temel amacinin
demokratik bir toplumda yasamak i¢in vatandaglik egitimi oldugu ifade edilmektedir (Dewey, 1916;
Hahn, 2001; Parker, 2003). Sosyal bilgiler dersinde istenilen bu hedefe ulasmada, 6gretim programa,
okul kiiltiirii ve aile gibi bir¢ok etken bulunmaktadir. Ancak bu etkenlerden 6zellikle 6gretmen ayr1

bir éneme sahiptir. Bandura (1971)'nin sosyal 6grenme kuramina gore bireyler pek ¢ok davranist
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cevrelerindeki degerleri gozlemleyerek kazanmaktadir. Bu kuramin ilkelerine gore dgrenciler okulda,
Ogretmenlerini gozleyerek uygun davranisin ne oldugu ile ilgili bilgi edinir, ayrica model
davranislarin pekistirilmesi yoluyla toplumsal degerleri ve dogru yanlisa iliskin inanislar1 olusturur.
Demokratik tutum ve davranislar1 6ziimsemis yeni nesli yetistirecek olan 6gretmenlerin, demokratik

tutum ve davraniglan 6ziimsemis olmasi gerekir.

Tutumlarin olusumunun temelinde sahip olunan inang sistemi yatmaktadir (Hogg ve
Vaughan 2007). Inanglar tamamlanmis ve yapilanmistir. Her inancin altinda o inanc sekillendiren
“bilgiler” vardir. Inang, bu bilgilerin toplamindan olusur (Krech ve Crutchfield, 1980). Insanlar
hareket ve faaliyetlerini kendi inanglar1 ve tutumlarina gore yonetirler. Inang ve tutumlarin fert igin
boyle biiyiik ve 6nemli goriilen bir rol oynamasi, sosyal davramsi tahlil ederken inang ve tutumlardan
vazgecemeyecegimiz anlamina gelir (Krech ve Crutchfield, 1980). Ogretmenlerin egitim konusundaki
tutumlar1 (6gretme, O6grenme, Ogrenciler olsun) genellikle Ogretmenlerin inanglar1 tarafindan
yonetilmektedir (Pajares, 1992). Inanclar, 6gretmenlerin 6grenme-dgretme siirecine iliskin bakis
agilaria, 0grenme ortamini algilama bigimine, yontem-teknikler ile arag gereclerin se¢imlerine ve
uygulamalarina etki etmektedir. Ogretmenler, demokrasi egitimi ile ilgili ne dgretilecegini ve nasil
ogretilecegini belirledigi icin konu alanlar1 ne olursa olsun énemli bir role sahiptir. Ogretmenlerin
egitim konularindaki inanglari, diisiinceleri ve kararlar1 6gretim siirecinin psikolojik baglaminin

biiytiik bir boliimiinii olusturur (Subba, 2014).

Inanclar1 iki ana boliime ayirabiliriz. Bunlar temel inanglar ve tiiretilmis inanglar. Temel
inanglar daha merkezi inanglar olup yasanilan deneyimler sonucu olusurlar ve degistirilmeleri ¢ok
zordur (Pajares, 1992; Rokeach, 1968). Ogretmenlerin egitim 6gretim siirecleri ile ilgili inanglar1 belirli
yasantilar sonucu uzun siirede olustugu i¢in bunlar temel inanglar boliimiinde yer alabilir. Tiiretilmis
inanglar ise insanlarin daha once deneyim yasamadiklari, farkli dis kaynaklar araciligiyla sekillenen
ve olusturulan inanglardir (Rokeach, 1968). Tiiretilmis inanglar dogrudan birincil yasantilarla diisiik
diizeyde iligkili olmalari nedeniyle temel inanglardan daha az 6nemli ve 6gretmenlerin davramislarin
temellendirmede daha az etkilidirler (Rokeach, 1968). Pajares’e (1992) gore, 0gretmen inanglarinin,
ogrencilik yillarinda yani ilkokul kademesinden yiiksekdgretime gectigi sirada tam anlamiyla
oturdugunu, yasadig1 toplum iginde var olan farkli kiiltiirel deger ve normlardan etkilendigini ve
farkli kiiltiirlere sahip bireyler arasindaki etkilesimler sayesinde ortaya c¢ikan deneyimler sonucu
olustugunu ifade etmektedir. Bu baglamda O0gretmen inanglarinin sekillenmesinde, bireyin iginde
yasadig1 toplum yapisi, egitim aldigr okul, egitimle ilgili kiiltiirel goriisler ve ailenin etkisi kilit role
sahip olmasina ragmen Ogretmenin smifta verdigi kararlarda kendi tecriibeleri ve inancglarmin 6n

plana ciktig1 goriilmektedir (Phillips, 2009).

C)gretmen inanclartyla ilgili yapilan arastirmalarda (Hummelke, 1981; Lee, 1987; Yilmaz,
Altinkurt ve Cokluk, 2011) o6gretmen inanglarinin egitim felsefeleri dogrultusunda olustugu

goriilmektedir. Ogretmen inanglarinin belirlenmesinde daimicilik, esasicilik, ilerlemecilik, yeniden
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kurmacilik ve varolusculuk egitim felsefeleri ele alinarak incelemeler yapilmistir. Buna gore,
Ogretmenlerin demokrasi egitimi siirecinde, sahip olduklari inanglar1 dogrultusunda sinif ortaminda
gergeklestirdikleri uygulamalarin kaynaginin egitim felsefesinde aranmasi gerekmektedir. Ornegin,
Esasicilik egitim felsefesine gore egitimin merkezinde dgretmen vardir. Ogretmen bilgi ve otorite
kaynagidir ve ceza verebilir. Sinif kontroliinde ve alinan kararlarda 6gretmen biiyiik bir yetkiye
sahiptir. Bu felsefeye sahip bir 6gretmenden sinif icinde demokrasiyi yasam bicimine doniistiirmesi ve

demokratik degerleri hayata gecirmesini beklemek biiytiik bir geliski olacaktir.

Tiirkiye’de 2005 yilinda, egitim alaninda koklii bir reform yapilmis ve biitiin miifredatlar
yapilandirmaci egitim anlayisi ile yeniden diizenlenmistir. Yapilandirmaci egitim modeliyle
tasarlanmis smiflarda Ogretmen demokratik bir siif ortami ile 6grenci yeteneklerini gelistirir,
ogrencilerin elestirel diisiinme, problem ¢dzme becerilerinin gelisimine katki saglar. Shechtman (2002)
bir 6gretmenin sahip olmas: gereken demokratik degerleri veya inanglar1 6zgiirliik, esitlik ve adalet
olarak belirtmistir. Ogretmenler 6grencilerin inanglarina ve degerlerine saygi duymali buna paralel
olarak Ogrenciler de birbirlerinin inanglarina ve degerlerine saygi duymalidir. Ogretmenler,
ogrencilere demokratik degerleri 6greterek bilissel ve algilayic1 farkindalik diizeylerini artirmalidir
(Henderson, 2001, Akt., Kesici, 2008). Ogretmenlerin sahip olmas1 gereken bu demokratik davranislar,
ilke olarak kabul edilse de sosyal bilgiler O0gretmenlerinin demokratik inancglar1 ve smif igi
uygulamalarmin ne oldugu heniiz net olarak ortaya konulmus degildir. Tiirkiye’de demokrasi ve
demokrasi egitimi konusunda gesitli aragtirmalar yapilmaktadir. Ozellikle gretmenlerin demokrasi
ve demokratik tutumlarmi belirlemeye yonelik tarama modelinde c¢ok sayida calismanin
(Biiyiikkaragoz ve Kesici, 1996; Doganay, Cuhadar ve Sari, 2004; Karacali Taze ve Aktin, 2019;
Karatekin, Merey ve Kus, 2013; Kesici, Pesen ve Oral, 2017; Kesici, 2008; Kiroglu, 2013; Ozda§, Ekinci
ve Bindak, 2014) yer aldig1 goriilmektedir. Ancak sif icerisinde demokrasinin nasil uygulandig: ve
nasil 6gretildigi konusunda yapilan aragtirmalarin sayist oldukga stmirlidir. Ogretmenlerin demokrasi
konusundaki inanglar1 anlamaya ve sinf i¢i uygulamalarini gérmeye ihtiyag vardir. Bu arastirmanin
temel amaci, sosyal bilgiler Ogretmenlerinin demokrasi konusundaki inanglari ve sif igi

uygulamalarinin ortaya ¢itkarilmasidir.
Yontem

Arastirma, nitel arastirma desenlerinden durum calismasi niteligindedir. Durum ¢alismasi
Ozellikle olgu ve baglam arasindaki smirlarin net olmadigr ve birden fazla veri kaynagimin oldugu
durumlarda, giincel bir olguyu, kendi gercek yasam cercevesi baglaminda inceleyen bir arastirma
yontemidir (Yin, 1994). Sosyal Bilgiler 6gretmenlerinin demokrasiye yonelik inanglar1 ve bu inanglarm
sinif i¢i uygulamalari bir durum olarak diisiiniilmiis ve bu duruma iliskin sonuglar ortaya konulmaya

calisilmgtir.
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Calisma Grubu

Durum alismalarinda siklikla sinirlandirilmis bir sistemin arastirilmasi betimlenir (Bloor ve
Wood, 2006). Arastirmanin calisma grubu Kirsehir ilindeki 3 farkli okuldaki 8 Sosyal Bilgiler
O0gretmeniyle smirlandirilmistir. Calisma grubundaki 6gretmenler belirlenirken amagsal 6rnekleme
yontemlerinden biri olan maksimum ¢esitlilik 6rnekleme yontemi kullanilmistir. Maksimum cesitlilik
kaynag1 olarak cinsiyet, mesleki kidem, gorev yapilan okullarin sosyo-ekonomik yapisi dikkate

alinmistir. Ogretmenlerin demografik dzelliklerine iligkin bilgileri Tablo 1’de gosterilmistir.

Tablo 1. Calisma grubundaki 63retmenlere iliskin bilgiler

.. Okulun Sosyo- Mezuniyet Mesleki Kidem
Kod Ads Cinsiyet Ekonomik Di}ilzey (Brang}; Yili
SS1 Aysel K Orta Sosyal Bilgiler 10
SS 2 Ali E Orta Tarih 20
SS 3 Mehmet E Orta Tarih 16
SS 4 Rafet E Alt Tarih 21
SS5 Ahmet E Alt Tarih 16
SS 6 Mustafa E Alt Sosyal Bilgiler 13
SS 7 Arif E Ust Tarih 25
SS 8 Nermin K Ust Cografya 22
SS 9 Nihal E Ust Sosyal Bilgiler 15

Verilerin Toplanmasi

Durum calismalarinda genellikle birden fazla veri toplama yontemi ise kosulur; bu yolla
zengin ve birbirini dogrulayan veri ¢esitligine ulasilmaya calisilir. Bunlar gortisme, gozlem, dokiiman
incelemesi, ses ve video kaydi olabilir (Bloor ve Wood, 2006; Cohen, Manion ve Morrison, 2007;
Yildirnm ve Simsek, 2013). Bu calismada veriler goriisme formu ve siuf i¢i gozlem formu ile
toplanmistir. Hazirlanan goriisme ve gozlem formlari, sosyal bilgiler ve egitim alaninda ¢alisan farkh
Ogretim {iyelerinin goriislerine sunulmus ve gelen déniitler dogrultusunda gerekli diizenlemeler

yapilmustir.

Sosyal bilgiler 6gretmenleri ile yapilan goriismeler yar1 yapilandirilmis olup iki asamadan
olusmaktadir. Birinci basamakta arastirmaya katilan 6gretmenlere demokrasi/demokratik inanglar ile
ilgili sorular yoneltilmistir. Tkinci asamada ise 6gretmenlerin demokrasi konular1 ve bu konularin
ogretimi hakkindaki inanglarmi, sinif igindeki uygulamalarini ve yasadiklar: sorunlari tespit etmeye
yonelik sorular sorulmustur. Veri toplama siirecinde her bir katilimar ile 15-20 dakika arasinda siiren

goriismeler gergeklestirilmistir.

Gorilismelerin ardindan 6gretmenlerin smif i¢i demokratik ve anti-demokratik uygulamalarin
tespit etmeye yonelik sinif igi gozlemler gerceklestirilmistir. Gozlemler yedi lisansiistii 6grencisi
tarafindan yapilmistir. Gozlemler Oncesinde Ogrencilere konunun igerigi, gozlemin nasil
gergeklestirilecegi ve gozlem formu hakkinda detayli bir egitim verilmistir. Ardindan gozlemcilere
yar1 yapilandirilmis gozlem formlar1 verilmistir ve haftalik olarak kontrol edilmistir. Arastirmada

kullanilan gozlem formlar: alan yazin taramasina dayanilarak (Harber ve Serf, 2006; Hess, 2004;
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Kesici, 2006; Kesici, 2008; Kus, 2012; Okutan, 2010; Parker, 2003; Ravitch, 1991; Selvi, 2006; Shechtman,

2002) demokratik bir 6gretmende olmasi gereken niteliklere gore olusturulmustur. Yapilandirilmis
gozlem formunda Ogretmenlerin demokratik ve anti demokratik davramslari, simif igerisinde
kullandiklar1 yontem teknik, tartismali konular ve tartisma siireci, degerler ve becerilere yonelik
basliklar yer almaktadir. Gozlemciler 10 hafta boyu her bir 6gretmenin farkli diizeylerdeki (5, 6, 7 ve
8.) dersleri gozlemlemis ve gozlem formlarini her sinif i¢in ayr1 ayr1 doldurmuslardir. Gozlemlerin bu
sekilde planlanmasimin temel nedeni uzun siireli bir gozlem ile 6gretmenlerin davranislarimin
siireklilik arz edip etmedigini tespit etmek ve kademelere gore farklilik gosterip gostermedigini

belirlemektedir.
Verilerin Analizi

Bu arastirmada yar1 yapilandirilmis goriisme ve gozlem formlar ile elde edilen veriler,
bilgisayar ortamina aktarilip, her bir 6gretmene ait veriler sistematik bir sekilde, yazili dokiiman
haline getirilmistir. Ardindan elde edilen dokiimanlarin analizinde nitel veri analizlerinden igerik
analizi kullamlmistir. Igerik analizinde temel amag, toplanan verileri agiklayabilecek kavramlara ve
iligkilere ulagmaktir (Yildirim ve Simsek, 2013, s. 259). Daha sonra her bir arastirma sorusuna ait
veriler iki farkli arastirmaci tarafindan, verilerden ¢ikarilan kavramlara gore kodlanmistir. Boylece
degerlendiriciler aras1 uyum katsayisi kontrol edilebilmistir. Ardindan yapilan kodlamalar bir araya
getirilerek temalar olusturulmustur. Ortaya ¢ikan temalarin altinda yer alan benzer veriler bir araya
getirilip anlaml bir biitiin olusturulmus, son olarak ise bulgular tarumlanmis ve bulgular arasinda

iliskiler aciklanmaya ¢alisilmistir.
Veri Toplama ve Analizi Siirecinin Gegerlik ve Giivenilirligi

Veri toplama ve analizi islemlerinin gegerliginin saglanmasi amaciyla toplanan verilerin kendi
icinde tutarli ve anlamli olmalarina dikkat edilmistir. Bu dogrultuda ¢alismanin amaci, veri toplama
araci ve veri analizi arasindaki tutarlik siirekli gdz oniinde bulundurulmustur. Arastirmada kullanilan
veri toplama araglari ise alan yazin taramasina dayanilarak hazirlanmis, uzman goriislerine sunularak
ve deneme goriismelerinde 6n uygulama yapilarak sekillendirilmistir. Ayica gerek kodlamanin
yapilmasi gerekse temalarin belirlenmesi islerinin iki arastirmaci tarafindan ayri ayri yapilarak
karsilagtirilmasi ile de veri analizi isinin gecerlik ve giivenirligi artirilmaya calisilmistir. Miles ve
Huberman (1994)'1in goriis ayrihigi-goriis birligi ilkesine gore degerlendiriciler arasi uyum .91 olarak

hesaplanmustir. Bu bulgu verilerin i¢ giivenirliginin yiiksek diizeyde tutarli oldugunu gostermektedir.

Gorligme tekniginin en dikkat ¢eken potansiyel hata kaynagi, goriisii alian kiginin dogru
olmayan bilgileri verme egilimi anlamina gelen cevap etkisidir. Bu hata kaynagini ortadan kaldirmak
i¢in arastirmacilar cevaplari tutarlilik agisindan sonradan kontrol etmelidir (Wiersma ve Jurs, 2008).
Bu arastirmada, 6gretmenlerin demokrasiye yonelik inaniglari sadece goriisme teknigi ile alinmamus,

veri toplama tekniginde cesitlemeye gidilerek sinif ici gozlemler de yapilmuistir. Inanglarin davranisa
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ve yasama tesir etmesi o anki durumun 6zelliklerine baghdur. Inanglar1 6lgerken durumun “kontrol ve
standardize edilmesi” ¢ok 6nemlidir. Aksi halde, bir defa yapilan dl¢iimler baska zamanlarda yapilan
Ol¢limlerle uyusmaz (Krech ve Crutchfield, 1980). Durumun kontrol ve standardize edilmesi agisindan
goriisme sorulariyla simif iginde gozlenecek unsurlar énceden arastirmacilar tarafindan belirlenmistir.

Bu da goriisme ve gozlemlerden elde edilen verilerin tutarli olmasini saglayan énemli bir etkendir.
Arastirmanin Etik izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashgi altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik Kurul Izinleri: Arastirmanin verileri 2020 yili 6ncesinde toplandig1 icin, bu arastirmada etik

kurul izni ve/veya yasal/6zel izin alinmasi gerekmemistir.
Bulgular
Goriismelere iliskin Bulgular
Demokrasi tanim1 ve demokrasiye inang

Tanim: Ogretmenler demokrasinin taniminda 6zellikle giiven, adalet, 6zgiirliik, hak, esitlik, farkhlik,
saygl, hosgorii, katilim, secim, yasam tarzi, hukukun iistiinliigii, sivil toplum orgiitii, cogulculuk gibi
kavramlar1 6n plana ¢ikarmiglardir. Ardindan 6gretmenler demokrasinin sadece oy vermeden ibaret
olmadigini secimlerin ardindan da bu kavramlarin hayata gegirilmesi gerektigini vurgulamislardir.
Hemen hemen biitiin tilkelerin kendini demokratik olarak tanimladigini ancak uygulamada durumun
tamamen farklilagtigini belirtmislerdir. Ornegin Mustafa 6gretmen demokrasiyi sdyle tamimlamigtir:
“Demokrasi demek, esitlik olmak, farkli diisiincelere saygi olmak, hosgorii olmak demektir. Ama bu

oldukga goreceli... Iran, Cin, Kiiba da kendisinin cumhuriyetle yonetildigini, demokratik oldugunu
soyliiyor. Ama oralarda, demokrasiden soz edemeyiz.”

Demokrasiye Inang: Sosyal bilgiler 6gretmenlerinin tamami mevcut sistemler igerisinde en ideal
rejimin demokrasi oldugunu ve demokrasinin uygulanabilir bir rejim olduguna inandiklarini ifade
etmislerdir. Ogretmenler demokrasinin 6ziinde esitlik, adalet, dzgiirliik oldugunu, demokrasinin
insanlara deger veren, insanlarin kendilerini ifade edebildikleri temel bir hak oldugunu ve korkuya,
siipheye, baskiya, ayrimciiga yer olmadigimi belirtmislerdir. Demokrasinin giiniimiizde artik
kagmmilmaz oldugunu, mutlaka uygulanmas: gerektigine bazen inanglarmi kaybetseler de
demokrasiden tamamen vazgecilemeyecegini vurgulamiglardir. Demokrasiye olan inancin

kaybedildigi anda her seyin daha da kotiiye gideceginin altini gizmiglerdir.

Ancak biitiin 6gretmenler, Tiirkiye’de dahil, demokrasiyi ideal sekliyle uygulayan bir {ilkenin
olmadigina inanmaktadir. Burada dgretmenler iki noktaya odaklanmistir. Bunlardan ilki “gelismis

iilkeler tarafindan demokrasinin bir baski ve somiirii araci olarak kullanildig1 ve kendi {ilkelerinde
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diger milletten farkli gruplara karst demokratik olmadiklar1” diisiincesidir. Ornek olarak ise Avrupa
iilkelerinde son zamanda yasanan Suriyeli miilteciler 6rnegi ya da Amerika'da zencilere ve Donald
Trump’la birlikte Miisliimanlara karsi artan anti demokratik uygulamalar 6rnek gosterilmistir.
Ogretmenler tarafindan ifade edilen ikinci nokta ise “gelismemis iilkelerdeki anti-demokratik
uygulamalardir.” Ogretmenler, bu iilkelerde liderlerin giicii elde ettikten sonra, demokrasi ile lider bir
konuma gelmis olmalarina ragmen, demokrasiyi ihlal ettiklerini ve baskici bir tutum takinarak,
demokrasi konusunda ¢ok ciddi sorunlar yasandigim ifade etmislerdir. Dolayisiyla sosyal bilgiler
Ogretmenleri ideal olarak demokrasinin iyi oldugunu ancak ne gelismis iilkelerde ne de gelismemis
iilkelerde demokrasinin tam manasiyla uygulanmadigmi ifade etmislerdir. Yine bu &gretmenler
Tiirkiye’de de demokrasinin tam anlamiyla uygulanmadigini ve bu konuda ¢ok 6nemli eksiklikler

oldugunu ifade etmislerdir.

Bazi 6gretmenler iilke genelindeki uygulamanin topluma yansidigini, okullarda ve aile iginde
de demokrasinin tam olarak uygulandigina inanmadiklarmi vurgulamislardir. Okullarda
yoneticilerin, aile igerisinde anne-babanin demokratik davranmadiginin altini ¢izmislerdir. Bu
diisiincede olan 6gretmenler, iginde yasadiklari toplumdaki ¢ocuklarin da elestirel diisiinemedigini,
her seyi hazir bekledigini ve bir kisiye bagh kaldiklarim1i bdyle bir durumda demokrasiye
ulasabilmenin imkansiz oldugunu ifade etmislerdir. Ornegin Aysel Ogretmen, bununla ilgili olarak
goriisiinil su sekilde belirtmistir:

“Giiniimiizde demokrasiyi yasatamamak geleceSimizi de tehdit ediyor. Ciinkii boyle bir ortamda,

sorgulamayan, bilingli olmayan, her seyi hazir isteyen bir nesil yetisiyor. Bu durum gelecegimizi de
tehdit ediyor.”

Demokrasi egitimi ve sinif i¢i uygulamalar: Ogretmenler demokrasi kavraminin soyut oldugunu ve
sosyal bilimlerdeki diger kavramlar gibi 6gretmenin oldukca zor oldugunu ifade etmektedir. Ayrica
Ogretmenler demokrasinin bir yasam tarzi oldugunu bu nedenle uygulamalarla ve davranislarla
demokrasinin dgretilmesi gerektigini belirtmislerdir. Ornegin ¢ocuklarin demokrasi tarihini, esitlik,
ozgilirliikk, adalet gibi kavramlar1 6grenmede zorlandiklar1 ifade edilmistir. Ancak Ogretmenler,
demokrasinin her yerde uygulama ile d6gretilebilecegi, okul ve sinif ortaminin da bunlara dahil oldugu
ve dgretmenlerin dgrencilere model olmas: gerektigi goriisiindedirler. Bu konuda Ahmet 6gretmen
diistincelerini su sekilde ifade etmistir:

“Benim meslekte on altinct yilim. Tanim olarak versek bile cocuklar o basit tanimlar: bile yapamyor,

kavramlar soyut kaliyor. Ornegin esitlik kavramim agiklayamiyor. Davramg olarak asilamak igin
uygulamalarla, esitligin hayatlarinda var oldugunu kanitlamak gerekiyor.”

Sosyal bilgiler 6gretmenlerinin tamami 6grencilere kars1 demokratik davrandiklarina ve smaif
igerisinde demokrasiyi uyguladiklarina inanmaktadir. Ogretmenler, demokratik davranis olarak
Ogrencilere esit bir sekilde davrandiklariny, esit bir sekilde s6z hakki verdikleri ifade edilmistir. Ayrica
Ogretmenler, 6grencilerin diisiincelerini 6zgiir bir sekilde ifade edebildiklerini, 6grenci goriislerine

saygl duyduklarini, kendi fikirlerini 6grencilere empoze etmediklerini, sinif icerisinde derse katilimin
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esit bir sekilde saglanmaya calisildigini, sinif icerisinde oylama yapildigini, proje konularinda onlara
se¢im hakki tanidiklarini belirtmislerdir. Baz1 6gretmenler ise smif igerisinde sirasiyla Ogrenciye,
Ogretmen gibi ders anlattirdigini bdylece Ogrencilerin 6zgiliveninin arttigini, bu sekilde smaifta
demokrasiyi uyguladigini ifade etmistir. Ali Ogretmen demokratik bir 6gretmen oldugunu su sekilde
aciklamigtir:

“Swmif icinde demokrasiyi uyguluyorum. Ornegin ben sinifa girince otuz Ggrenciye de siraswyla soru

soruyorum. Ogrencilere esit bir sekilde davranmaya o6zen gosteriyorum. Ogrencilere sira ile ders
anlattirtyorum.”

Yontem ve teknik: Sosyal bilgiler 6gretmenleri demokrasi ile ilgili konular: 6gretirken farkli yontem
ve teknik kullandiklarini ifade etmislerdir. Yontemi secerken siniflarin akademik basar1 diizeylerinin
ve konu iceriginin énemli oldugu belirtilmistir. Ogretmenler, demokrasi ile ilgili konularda agirlikl
olarak soru cevap, ornek olay inceleme, tartisma teknigini kullandiklarini ifade etmislerdir. Bazi
Ogretmenler ise okul disi 6grenme ortamlarmi (belediye meclisi, resmi kurumlar) drama, aktif

o0grenme yontemlerini ve gazete haberlerini kullandiklarini belirtmislerdir.

Bu yontem ve teknikleri kullanmayan 6gretmenler ise sisteminin sinav merkezli oldugunu bu
nedenle diiz anlatim yaptiklarmni farkli bir yontemi kullanmaya zamanin yetmedigini ifade
etmisglerdir. Bu 6gretmenler, akademik basar1 odakli calisiimadig1 zaman veli ve yoneticiler tarafindan
baski hissettiklerini bu nedenle sinif igerisinde sinava yonelik soru ¢ozdiiklerini belirtmislerdir.
Mustafa 6gretmen demokrasi konularmi 6gretirken kullandig1 yontemleri su sekilde agiklamistir:

“Dersi ben direk anlatmam. Genellikle derslerde soru-cevap yontemini kullaniyorum... Onlarin soru

sormalarina ¢ok imkdn tamrim. Drama, aktif 6§renme yontemlerini ¢ok kullanmay: istiyorum ancak
derste siivemiz yetmedigi icin onlart uygulayamiyorum.”

Tartismal1 konular: Sosyal bilgiler 6gretmenlerinin tamami simf igerisine tartismali konulari
getirdiklerini ve sinif igerisinde tartistiklarinin altim1 gizmistir. Ornek olarak verdikleri tartismali
konular ise Suriyeli miilteciler, secimler, cumhurbaskanlig1 referandumu, 15 Temmuz askeri darbe
girisimi, gocuk haklari, gocuk istismari, organ nakli, kadin cinayetleri ve dini konulardir. Ogretmenler
sosyal bilgiler konulariin giincel konularla iligkili oldugunu, ister istemez simif igerisinde tartisma
yasandigint ve kendileri getirmese dahi 6grencilerin giincel konular1 smif igerisine getirip sorular
sordugunu ifade etmislerdir. Ogretmenler, dgrencilerin birikimi ve alt yapisi olmadigmi ancak
ailesinden ve yakin gevresinden ¢ok etkilendigini ve dolayisiyla bu diisiinceleri smifa tasidiklarin

ifade etmiglerdir.

Ogretmenlerin tamami, tartisma siirecinde ogrencilerin diisiincelerini 6zgiir bir sekilde
sOyleyebildiklerini, 6grencileri saygi ile dinlediklerini ve tartismanin odaginda 6grencinin oldugunu
vurgulamiglardir. C)gretmenlerin ¢ogu tartisma siirecinde veya sonrasinda ogrencilere karsi 6nyargili

olmadiklarini ifade etmislerdir. Bununla ilgili olarak Rafet 6gretmen sunlari ifade etmistir:
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“Benim siiflarimda 6grenciler ¢ok ozgiirdiir, istedigi her seyi ifade edebilir. Dersler de en cok buna
dikkat etmeye calistyorum... Diisiincelerini 0zgiirce soyleyebilirler elbet ama farkli ve dogru olmayan
bir yarg1 var ise buna miidahile etmek zorundayiz.”

Kadin 6gretmenler sinif igerisindeki farkl: fikirlere karsi olduk¢a hosgoriilii olduklarini, hatta
O0gretmen hakkindaki diislincelerini dahi agik¢a soylemeleri igin Ogrencileri tesvik ettiklerini
vurgulamislardir. Erkek Ogretmenler ise farkhi fikirlerini hosgorii ile karsiladiklarini ancak
Ogrencilerin yanlis diislincelere sahip oldugunu bu nedenle onlar1 hosgorii ile ikna etmeye
calistiklarini ifade etmislerdir. Ornegin, Ebru 6gretmen, bazi &grencilerinin kadimlarin calismamasi
gerektigini diisiindiiglinii ifade ettigini bu duruma miidahale ederek onlar1 ikna etmeye calistigin
agiklamistir. Erkek 6gretmenlerin ¢ogu smifta otoritenin kendileri olduklarini, tartisma sonunda eger
cocuklar kabul edilebilir bir seyler soylerse Ogrencilerin karar aldigini aksi takdirde tartisma
sonucunu kendilerinin karara bagladiklarini not etmislerdir. Baz1 6gretmenler ise tartismay1 sonuca
baglamadiklarini, amaglarinin bu olmadigini, tartismanin ucu agik kaldigini, amaclarmin 6grencilere
bazi becerileri kazandirmak oldugunu vurgulamislardir. Hem kadin hem de erkek o6gretmenler,
tartismalarin ister istemez politik bir boyuta geldigini ancak kendilerinin politikaya girmekten
kagindiklarini, herhangi bir politik fikri kesinlikle empoze etmeye ¢alismadiklarina inanmaktadirlar.
Onlar smif igerisinde siyaset yapan ogrencileri uyardiklarin1 bazen ise kizdiklarini agiklamiglardir.
Ogretmenler, ortaokul ya da lise 8grencisinin bilingli bir sekilde siyaset yapamayacagini bunun igin

hentiz ¢ok erken olduguna inanmaktadirlar.

Sorunlar: Arastirma grubundaki 6gretmenler, bir 6gretmen hari¢, demokrasi konularinin 6gretiminde
sorunlar yasadigini vurgulamistir. Bunlar; a) 6gretim programindan, b) 6grenci ve ailesinden, c) teorik

demokrasi ve uygulamanin farkli olmasindan kaynakli sorunlardir.

Ogretim Programi: Ogretmenlerin birkagi hari¢ demokrasi ile ilgili konularin, sosyal bilgiler 6gretim

programi igerisinde yeterince yer almadigini ifade etmislerdir.

Konularin ¢ok soyut oldugunu, 6grencilerin bu konulari anlamakta zorlandigini, her {initenin
igerisinde olmasi gerektigini belirtmislerdir. Ayrica iilkemizin yonetim yapisi, yasama yiiriitme yargs,
giicler ayriligi, iilkemizde kanun nasil hazirlanir, kanun nasil uygulanir, demokrasinin tarihi gibi
konularin eksik oldugunu ifade etmislerdir. Bazi 6gretmenler ise demokrasi ile ilgili konularin
yerinin yanls oldugunu ifade etmislerdir. Ornegin Ahmet 6gretmen, “5, 6 ve 7. Siniflarda ézellikle son
iinitelerde demokrasi ile ilgili konular yer almakta, bu zaman dilimi ise artik senenin sonu ve sinavlar bitmis
oluyor, 6grenci gelmiyor dolayisiyla bu konular anlatilmadan geciyor” seklinde agiklama yapmistir. Bu
durumu Mehmet 6gretmen ise su sekilde agiklamistir:

“Demokrasi konularin hep ikinci donemin sonunda. Biz demokrasi konusuna gecince dénemin sonu

yaklasmus oluyor, siavlar bitmis oluyor. Dogal olarak grenci bos veriyor énemsemiyor. Ogretim
programinda yeri cok yanls...”

Baz1 6gretmenler ise 6gretim programinda yeterince demokrasi ile ilgili konularin yer aldigin

vurgulamiglardir. Bu Ogretmenler, demokrasinin bir konu olarak goriilmemesi gerektigini,
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demokrasinin yasam bi¢imi oldugunu, kazamim sayilarinin yeterli oldugunu, biitiin konular ile
iligkilendirilip 6gretilebilecegini, sadece sosyal bilgiler dersi ile degil biitiin derslerle ilgili oldugunu,
programdan ziyade 6gretmen roliiniin daha 6nemli oldugunu, bu biitiinliigiin saglanamamasindan
kaynakli sorunlarin oldugunu aciklamiglardir. Bununla ilgili Ahmet Ogretmen sunlari ifade etmistir:

“Demokrasiyi bir konu olarak gormek gerekmiyor. Demokrasi yasam bicimidir. Programdan ziyade biz

ogretmenlere daha cok is diisiiyor.”
Ogrenci ve Ailesinden Kaynakli Sorunlar: Aileden kaynakli sorunlarin baginda, dgrencilerin ailesinin
siyasi ve dini konular hakkindaki diistincelerini sinifa tasimalar1 ve bunlari tek dogru olarak kabul
etmeleri gelmektedir. Ailesinin goriisiinden farkli fikir beyan edilince 6grencilerin bunlar1 kabul
etmedigini, hatta bazen okula velilerin geldigini ve 6gretmenler ile tartistiklarini vurgulamislardir.
Ayrica bazi 6gretmenler, ailesinde baski goren ya da anne-babas1 ayr1 ¢ocuklarin smif i¢inde ya ¢ok
sessiz ya da olduk¢a sorunlu oldugunu, aile destegi olmadan bunlara demokrasinin
kavratilamayacagini vurgulamislardir. Aile iginde demokrasinin olmamasi, biitiin kararlar1 babanin
vermesi, cocugun bir deger olarak goriilmemesi demokrasi egitiminin oniinde ciddi sorunlar olarak
diisiiniilmektedir. Bu durumu Rafet Ogretmen su sekilde agiklamistir:

“En etkili sorun dis etkenlerdir... Ebeveyn, yasam tarzi, cevrede gordiikleri... Her ne kadar biz dogru

olani 6gretmeye caligsak da yine de cocuk disardan gordiiklerini daha ¢ok benimsiyor. Biz ideal olani
soyliiyoruz ancak disarida gordiigii olumsuz davramslardan daha fazla etkileniyor”

Ogrenciden kaynakli sorunlar yasadigim ifade eden ogretmenler; tartisma siirecinde
ogrenciler arasinda zithklar yasandigini, birbirlerine karsi saygisiz davranabildiklerini, gergin

ortamlar olustugunu, 6gretmenin soylediklerini yanhs anladiklarini ifade etmislerdir.

Demokrasi ve Uygulama Sorunu: Arastirma grubundaki Ogretmenlere gore, demokrasi egitimde
yasanan bir diger sorun anlatilan ideal demokrasi ile uygulamanin farkli olmasidir. Ogretmenler, simf
igerisinde demokrasiden bahsedilirken en ideal sekilde anlatildigini ama tilkede ve diinyada
demokrasinin ideal bir sekilde uygulanmadigini, bu durumda &grencinin cgeliskiye diistiigiinii ve
Ogrencinin demokrasiye inancin yitirdigini agiklamislardir. Ornegin basinda insan haklar: ihlallerini,
oldiiriilen insanlari, meclisteki kavgalari, ayricalik yapilan yoneticileri ve insanlara yapilan
haksizliklar1 goriince 6grencilere demokrasiyle ilgili sdylenilenlerin anlamsiz oldugu vurgulanmaistir.
Bu durumla ilgili Nermin 6gretmen sunlari ifade etmistir:

“Biz derste cinsiyet esitlig¢inden bahsediyoruz. Aksam cocuk basinda kadina siddeti goriiyor, iilkeyi

yonetenlerin agirlikly erkek oldugunu goriiyor. Ertesi giin bana soruyor, hocam egitlik varsa neden
bunlar oluyor diye. Demokrasiye inanct kalmyor...”

Sorun yasamadigmi belirten Ethem Ogretmen ise, konular1 Ogrencilere paylastirdigini,
konular1 6grencilerin anlattifini, 6grencilerin kendine giiveni geldigini, tartisma siirecinde ise
otoritenin kendisi oldugunu ve susmasi gereken Ogrenciyi susturdugunu, konusmas: gereken

Ogrenciyi ise konusturdugunu agiklamigtir.
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Gozlemlere iligkin Bulgular

Yontem ve teknik: Gozlem yapilan smiflarin tamaminda hem demokrasi ile dogrudan ilgili
kazanimlarda hem de diger kazanimlarin 6gretilmesinde 6gretmenler, diiz anlatim yontemi ve soru
cevap teknigi kullanmaktadir. Smif icerisinde 6gretmen merkezde yer almakta ve bilginin kaynagi
konumundadir. Ogretmenler konu ile ilgili bilgiler vermekte ve agirlik olarak tamami ders kitabini
takip etmektedir. Ozellikle 7. ve 8. sinifta etkinliklere ¢ok fazla yer verilmeden bilgi aktarimi ve testler
coziilerek dersler siirdiiriilmektedir. Ogretmenler sik sik sene sonunda ortadgretime gecis sinavi
oldugunu ve bunlarda ¢ikabilecek muhtemel sorulara dikkat ¢ekmektedir, konu ile ilgili etkinliklerin
yetismeyecegini ifade ederek bunlar ev O6devi olarak verilmektedir. Akilli tahta daha g¢ok soru
coziilmek icin kullanilmaktadir. Ogrencilerin sadece soru soruldugu zaman parmak kaldirdig1 ve bu

sorulara cevap verirken derse katildig1 gézlemlenmistir.

Siniflarin  tamaminda sosyal bilgiler 6gretim programmin temel aldig1 yapilandirmaci
yaklasima gore degil, geleneksel 6gretim yontemlerine gore dersler islenmektedir. Buna bagli olarak
aktif 0grenme yontemlerini ya da Ogrencilerin anlayis ve is birligi icinde calismasini saglamaya
yonelik yontemler kullamilmamaktadir. Gozlemler siiresince, okul disi Ogrenme ortamlar
kullanilmamus, derslerin tamamai simnif igerisinde ge¢mistir. Siifa disaridan herhangi bir misafir ya da
bir ziyaret¢i gelmemistir. Sinuf icerisinde de Ogrencilerin kendi isteklerine gore calisma gruplar:
kurmalarina firsat verilmemektedir. Gozlemler boyunca yansitici diislinmenin geregi olan, farkh
fikirleri karsilastirma, kendini ve olaylar1 sorgulama, problem ¢6zme ve bagimsiz karar verebilmeye

yonelik etkinliklere yer verilmemistir.

Fiziki cevre: Gozlem yapilan siniflarin tamaminda smiflar geleneksel oturma diizenindedir. Simif
mevcutlart 28-35 arasinda degismektedir. Ogrenciler her hafta aym sirada oturmakta dgretmen
yerlerini degistirmemektedir. Gozlemler boyunca dgretmenlerin hicbiri sira diizenini degistirmemis,
farkli smif diizenleri (U sinif, O sinif, grup siralar1 vb.) kullanmamuistir. Siniflar da genel olarak akill
tahta mevcuttur. Ancak Ogretmenler, bunun haricinde sinifa, disaridan herhangi bir materyal
getirmemistir. Akilli tahta her smifta var olmasmna ragmen biitiin Ogretmenler tarafindan
kullanilmamaktadir. Ogretmenler 7. ve 8. Siufta genel olarak soru ¢ozmek igin akilli tahtay1

kullanmaktadar.

Tartisma: Gozlem yapilan smiflarin tamaminda, daha 6nceden planlanmig bir tartisma konusu smifa
getirilmemistir. Tartisma konular: sinif igerisindeki siireg igerisinde aniden ortaya ¢ikmaktadir. Ancak
tartismalar genellikle kisa siireli, derin olmayan ve sinifin geneline yayilmayan tartismalar seklinde
gec¢mektedir. Gozlemlenen sosyal bilgiler 6gretmenleri, tartismali bir konuda bilimsel bir tartismay1
yonetmekte oldukga zorlanmaktadir. Ogretmenler, genel olarak tartismali bir konuda ortaya cikan
tartismalarda bilimsel argiimanlarla desteklenen fikirler kullanmamakta ve 6grencilerin de bilimsel
argtimanlar kullanmalarini beklemedikleri gozlemlenmistir. Ayrica tartismali konularin 6gretimi

sirasinda Ogretmen, tartismali konunun odak noktasini kaybetmekte, tartisma heniiz derinlesmeden
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farkli bir konuya gecilmektedir. Planli bir gekilde giincel konular (ulusal veya uluslararasi) smifa

getirilmemekte ve 6grenciler ile tartisilmamaktadir.

Genel olarak gozlem yapilan smiflarda, ders siirecinde oldugu gibi tartismali bir konunun
O0gretiminde de Ogretmen merkezdedir. Buna bagh olarak 6gretmen, 6grencilere oranla daha fazla
konusmakta, tartismali konuda kendi pozisyonunu belli etmekte ve Ogrenciler 6gretmenin fikri
dogrultusunda fikir beyan etmektedir. Tartisma Oncesinde veya tartisma sirasinda Ogretmenler,
aragtirma becerisi, elestirel diisiinme becerisi ve problem ¢d6zme becerilerini 6n plana ¢ikarmalarina

firsat vermemektedir.

Bir 6gretmen hari¢ digerleri, 6grencilerin onurunu zedeleyecek davranis/sdézde bulunmaktan
kagmmaktadirlar. Ismail 6gretmen, 6grencileri sik sik azarlamakta, bazen 6grencilere hakaret etmekte,
Ogrenciler tizerinde baski kurmaktadir. Bundan kaynakli 6grenciler genellikle sessiz kalmaya
calismaktadir. Diger Ogretmenler, farkli fikirlere tepki gostermemektedir ancak Ogrencilerin
birbirlerinin diisiincelerine saygi gostermelerini saglamaya yonelik 6zel bir gayret gostermemektedir.

Saygisizlik yapilan 6grenciye tepki gosterilerek hakimiyet saglanmaya ¢alisilmaktadir.

Gozlem bulgular gostermektedir ki Ogretmenlerin tamami miifredati bitirme kaygisi
yasamakta, ders siiresinin yetmeyecegi kaygisiyla tartismalara yeterince siire ayirmamaktadir.

Ozellikle 7 ve 8. Siniflarda smava hazirlama ve daha fazla soru ¢6zme cabasi 6n plana gtkmaktadir.

Gozlemler siirecinde sinif igerisinde tartisilan konular 6gretim programu igerisinde yer alan,
meslek ve meslek se¢imi, demokrasi, demokratik yonetim sekilleri, cinsiyet ayrimi, adalet, Atatiirk
ilkeleri, inkilaplar, egitim, cevre, insan haklari;, cumhuriyet vb. gibi sosyal bilgiler 6gretim

programinda yer alan konulardir.

Demokratik ve anti demokratik davranislar: Gozlem yapilan sinuflarda 6gretmenler, smif igerisinde
soru-cevap teknigini sik kullandiklari i¢in biitiin 6grencilere s6z hakki vermeye calismaktadir. Genel
olarak sorulan sorular, yoruma dayanmayan, elestirel bir bakis acis1 gerektirmeyen, kisa cevapli
sorulardir. Ornegin ydnetim bigimleri konusu islenirken, “demokrasi nedir?”, “demokrasinin temel
ilkeleri nelerdir?”, “cumhuriyet nedir?”, “monarsi nedir?”, “demokrasi ile monarsinin temel farklar:
nelerdir?” seklinde sorular yoneltilmektedir. Ancak bu sorularda hemen hemen biitiin simflarda
belirli 6grenciler 6n plana gikmakta ve ayni dgrenciler s6z almaktadir. Ogrenciler bu 8grencilere ismi
ile hitap ederken ismini bilmedikleri 6grencilere “sen” geklinde hitap etmektedir. Baz1 6gretmenler
s0z hakki istemeyen 0grencileri de kaldirarak onlar1 konusturmaya calismaktadir. Sinif kurallarini ise

herkese esit bir sekilde uygulamaktadar.

Gozlemler sirasinda Ogretmenlerin anti demokratik uygulamalar1 ile de karsilagilmustir.
Bunlar arasinda en sik olarak, Ogrenciler iizerinde bir otorite olusturma, otoriteyi bagirarak ve
korkutarak saglama, belirli Ogrencilere odaklagsma, Ogrenciyi notla tehdit etme, Ogrenciyi

cezalandirmak igin ona soru sorma, kadin 6gretmenlerin kiz 6grencilere pozitif ayrimcilik yapmasi,
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ogrencileri birbiri ile mukayese etme smiflarda yaygin olarak gézlemlenmistir. Gozlem siirecinde fark
edilmistir ki 6gretmenler farkli davranislarda bulunabilmektedir. Bazen sinif icerinde ¢ok hosgoriilii,
demokratik davranirken ayni 0gretmen farkli bir derste veya farkli bir sinifta daha antidemokratik

davranisglar sergileyebilmektedir.

Gozlem siirecinde, hemen hemen biitiin siruflarda 6grencilerin derse katilimi disinda diger
katiim yollarmi kullanmadig1 gozlenmemistir. Ornegin sinif kurallarma ya da okul kurallarini
belirlemeye, sinav tarihlerini belirlemeye, diger karar alma siireclerine 6grenciler katilmamaktadir.
Sadece Nermin oOgretmenin, smif igerisinde demokratik bir ortam olusturma diisiincesi fark
edilmektedir. Kadin 6gretmen smifta kurallar1 6grenciler ile birlikte olusturmakta, onlar1 siirekli

tesvik etmektedir.

Gozlem yapilan siniflarda 6gretmenlerin, sinif ortamini demokrasinin yasandigi bir yer haline
getirme cabasina rastlamlmamistir. Smuftaki tek otorite dgretmenin kendisidir. Ogretmenler simf
igerisinde kendilerinin ¢ok adil ve bilginin kaynag1 oldugunu diistindiigii icin bu durumun disinda

ogrenci farkli goriis beyan ederse buna tepki gostermekte ve bu durumu kabul etmemektedir.

Gozlemlere iliskin bulgular gostermektedir ki ogretmenler sinifa gelip o giinkii konuyu
isleyip, 6grencilere soru sorup, onlara s6z hakk: verince veya onlara kizmayinca kendilerinin oldukg¢a
demokratik bir Ogretmen oldugunu diisiinmektedirler. Bu sekilde onlar1 6zgiir birakinca
demokrasinin Ogrenciler tarafindan benimsenecegini diisiinmektedirler. Ancak bunun disinda
demokrasiyi ve demokratik davranislar1 kazandirmaya yonelik bir caba gostermemektedirler. Hatta
miifredat1 yetistirme ve smav kaygisindan dolayr demokrasiye yonelik etkinlikler akillarina

gelmemekte ve boyle bir ihtiyag hissetmemektedirler.

Elestirel diisiinme: Gozlemler siirecinde, hicbir dgretmen elestirel diisiinmeye yonelik bir etkinlik
yapmamustir. Sorular genellikle ders kitabindan, bilgi iceren ve kavram tanimlar1 seklindedir.
Ogretmenler konunun farkli boyutlarini gérmeye yonelik bir bakis acis1 gostermemekte, kanitlara
dayali olarak, inandirici somut argiimanlar smifa getirmemektedir. Ele alinan konunun alt boyutlar
belirlenerek 6grencilerin analiz, sentez ve degerlendirme basamaklarini kullanarak vardig: kanaati
yazili ya da sozlil olarak sunmalarina da firsat verilmemektedir. Gézlem siirecinde hi¢bir 6gretmenin
giincel toplumsal bir sorunu sinuf igerisine getirip ¢oziim yollar: iizerinde duruldugu goriilmemistir.
Gozlem yapilan siniflarin tamaminda 6gretmenler sistematik bir sekilde bilimsel diisiince ve davranis

kazandirma gabasi gostermemektedir.
Sonug ve Tartisma

Aragtirma sonuglar1 gostermektedir ki sosyal bilgiler 6gretmenlerinin tamami demokrasiye
karst pozitif inanca sahiptir. Ancak Ogretmenler Tiirkiye de dahil hicbir iilkede demokrasinin
kusursuz olarak uygulanmadigim diisiinmektedir. Ogretmenler demokrasiyi, gelismis iilkelerin farkl

iilkelere bir bask:i araci olarak kullandiklarini; gelismemis tilkelerde ise demokrasinin yoneticiler



Kus, Z. & Yakar, H.

elinde otoriter bir rejime doniistiigiine inanmaktadir. Ayrica 6gretmenler, ailede, okulda, toplumda da

demokrasinin tam olarak islemedigini diisiinmektedir.

Arastirmada ulasilan diger bir sonug, 6gretmenlerin demokrasi kavraminin oldukga soyut ve
demokrasi tarihini gretiminin ise zor olduguna inanmalaridir. Ogretmenler, demokrasinin her yerde
uygulama ile 6gretilebilecegini okul ve sinif icinde bunlara dahil oldugunu, 6gretmenlerin 6grencilere
model olmasi gerektigi goriisiindedirler. Bugiline kadar da demokrasi egitiminde bilgi boyutu
iizerinde yogunlasilip, tutum ve beceri boyutlariin goz ardi edildigi bilinen bir gercektir (Kus, 2012).
Ebetteki demokrasi egitiminde bilgi boyutu ¢nemlidir. Lakin &grencilere sahip olduklar bu bilgileri
davranisa doniistiirmeleri i¢in demokratik ortamlar olusturulmazsa bu bilgilerin herhangi bir hitkmii
olmayacaktir. Ciinkii demokrasi, demokratik degerlere sahip, demokratik davramis bigimlerini
benimsemis bireyler istemektedir. Bu durum demokrasinin, ancak davranisa doniistiiriildiigi
ortamlarda Ogrenilecegini gostermektedir (Kus, Sonmez ve Karatekin, 2011). Bu nedenle,
ogretmenlerin sadece demokratik toplum, degerler, davranis ve tutumlar: anlamalar yeterli degildir,
ayni zamanda sinifta bu bilgi ve anlayis1 pratik yapmalar gerekir, aksi takdirde saf bilgi demokrasi

hakkinda uzun vadede ise yaramaz (Ravitch, 1991).

Ayrica 6gretmenlerin tamami 6grencilere kars1 demokratik davrandiklarina ve sinif igerisinde
demokrasiyi uyguladiklarina inanmaktadir. Ogretmenler, grencilerin diisiincelerini dzgiir bir sekilde
ifade edebildiklerini, 0grenci goriislerine saygi duyduklarmi, kendi fikirlerini 6grencilere empoze
etmediklerini diistinmektedir. Kondu ve Sakar (2013) yaptiklar1 arastirmada, sosyal bilgiler
Ogretmenleri demokrasi egitiminin gerekgelerini; Atatiirk ilke ve inkilaplarina bagh bireyler
yetistirme, toplumsal bilincin kazandirilmasi, iilkesine ve milli degerlere baglilik bilinci kazandirma,
hak ve sorumluluklarin farkindaliginin kazandirilmasi, fikirlere saygi duyma bilincinin

kazandirilmasi ve demokrasi bilincinin gelistirilmesi seklinde agiklamistir.

Ogretmenlerle yapilan goriisme sonuglarina gore 6gretmenler, demokrasi ile ilgili konular:
Ogretirken farkli yontem ve teknik kullanmaktadir. En fazla kullandiklarin ifade ettikleri yontem ve
teknikler ise soru cevap, tartisma ve drnek olay incelemesidir. Bazi 6gretmenler ise okul dis1 6grenme
ortamlarini, drama, aktif 6grenme yontemlerini ve gazete haberlerini kullandiklarini belirtmislerdir.
Ancak sinif i¢i gozlem sonuglar1 gostermektedir 6gretmenler, diiz anlatim yontemi ve soru cevap
teknigi kullanmaktadir. Yapilan bir¢ok calisma yaratici drama, isbirlikli 6grenme ve diger aktif
O0grenme tekniklerinin 6grencilerin demokratik tutumlarini gelistirmede olumlu etkileri oldugunu
ifade etmistir (Duman ve $Sahiner,2008; Selcioglu Demirsoz, 2010; Sahiner, 2008; Taspinar, 2006; Yilar
ve Simsek, 2016). Bunun disinda 6gretmenler farkli bir yontem-teknik kullanmamaktadir. Smiflarin
tamaminda siniflar geleneksel sira diizenindedir. Ogretmenler, ders kitabini takip etmekte ve
ortaokulun sonunda (8.sinif) yapilacak olan merkezi smnava dgrencileri hazirlamaktadir. Kitaplarin da

igerigi agirlikh olarak konularm bilgi boyutuna odaklanmakta, demokrasi egitimi agisindan oldukca
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biiytiik bir 6nem arz eden beceri, deger ve tutum boyutu eksik kalmaktadir. Kaynak olarak sadece ders

kitaplarinin kullanildig: bir durumda etkili demokrasi egitiminden bahsetmek miimkiin degildir.

Gozlem yapilan smiflarin tamaminda dersler, yapilandirmact yaklasimina gore degil, geleneksel
O0gretim modeline gore islenmektedir. Buna bagli olarak aktif O0grenme yontemlerini ya da
Ogrencilerin anlayis ve is birligi icinde ¢alismasini saglamaya yonelik yontemler kullanilmamaktadir.
Tirkiye’de yapilan diger arastirmalarda gozlem sonuglarimi destekler niteliktedir. Yapilan
aragtirmalar sosyal bilgiler 6gretmenlerinin agirlikli olarak anlatim yontemi ve soru cevap tekniklerini
kullandiklarini, bunun disinda isbirlikli 6grenme, aktif 6grenme yontemlerini ve okul dis1 6grenme
ortamlarini nadiren kullandiklarii gostermektedir (Atayeter ve Tozkoparan, 2014; Celikkaya ve Kus,
2009; Cepni, 2015; Dogan, 2004; Kus ve Tarhan, 2016; Tagkaya ve Bal, 2009; Pala ve Simsek, 2016; Polat,
2006). Oysa yontem zenginligi, etkin katihm ve bilissel, duyussal ve psikomotor boyutlari iceren ¢ok
yonlii 6grenme, demokratik degerlerin egitiminin temel ilkeleri olarak kabul edilmelidir (Yesil ve
Aydin, 2007). Demokratik bir dgretmen, 6grencilerin kendilerini ve diisiincelerini rahatlikla ifade
edebilecekleri 0gretim metotlarin1 tercih etmelidir (Selvi, 2006, s. 1172). Demokratik degerlerin
Ogretilmesinde tartisma, panel, sempozyum, grup calismalari, beyin firtinasi, akademik ¢eliski gibi
yontemlere yer vermeli, 6grencilerin diistince {iretmesi ve diisiinmeyi 0grenmeleri saglanmalidir.
Grup calismalarina O6zendirilerek, tartismalar yaptirarak, ¢evredeki kisi, kurum ve kuruluslarla
ogrencileri etkilesime sokarak, cesitli derslerde kuramsal ve uygulamaya doniik bilgiler verilerek,

demokratik davraniglarin kazandirilmasina katkida bulunulabilir (Kus, 2012).

Sosyal bilgiler 6gretmenlerinin tamami smif igerisine tartismali konular1 getirdiklerini ve
tartisma siirecinde 6grencilerin diisiinceleri 6zgiir bir sekilde sdyleyebildiklerini, 6grencilere saygi ile
dinlediklerini, tartismanin odaginda 6grencinin oldugunu vurgulamislardir. Hig siiphesiz ki toplumu
bir biitiin olarak ilgilendiren, kamusal, ortak meseleler hakkinda 6zellikle farkli goriislere sahip diger
insanlarla konusmak demokrasiyi gelistirici bir unsurdur. Sosyal bilgiler 6gretmenlerinin en temel
amaclarindan birisi de 6grencilere tartismali kamusal sorunlarla ilgili bir tartismaya nasil daha etkin
katillacaklarinin =~ 0gretimidir (Hess, 2001). Tartisma ve c¢ekisme sosyal bilgilerin 0Oziinii
olusturmaktadir. Tartismali konularla ugrasmak diisiince ayriligini ve karar vermeyi kapsar. Sif
ortamina getirilen tartismali konular her ne kadar egitim ortaminin huzurunu ve giivenligini bozsa da
demokratik bir toplumda sosyal bilgileri tanimlayan tartismadir (Philpott, Clabough, Conkey ve
Turner, 2011). Galston (2003) ve Hess (2004) 6gretmenlerin sinifta tartismali konular1 ele almaya
hazirlikli ve istekli olduklarini ve ayni zamanda agik bir sekilde sivil beceri ve tutumlarin yamn sira
demokratik katilimla dogrudan baglantilar kurabilmeleri gerektigini savunmaktadir. Tartismalar igin
olusturulan acik smif iklimleri yurttaslik bilgisinin onemli bir belirleyicisidir. Ag¢ik smif iklimi
demokratik degerlere, siyasi tartismalara ve siyasi etkilesime destek olur (Hess, 2004). Torney-Purta
ve digerleri (2002) 28 iilkede yaptiklar: calismalarinda, 6grencilerin kendini ifade edebildikleri agik ve

katilimar smiflarin iyi bir vatandas yetistirmede 6nemli oldugunu ancak bir¢ok iilkede standart bir
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yaklasimin olmadigini ortaya koymustur. Yine bu calismada, 6grencilerin konular: tartistirma firsati
ise nadir olarak verildigi, ayrica ders kitabini kullanma, ezber gibi 6gretmen merkezli metotlar bir¢ok
iilkede vatandaslik ile ilgili konularda uygulanan metotlar oldugu tespit edilmistir (Torney-Purta ve

digerleri, 2002).

NCSS (2007), sosyal bilgiler dersinde tartismali konulara yer verilmesi énermektedir. Sosyal
bilgiler 6gretmenlerinin bu konulara elestirel ve arastirmaci bir sekilde yaklasmasi gerektigini,
Ogrencilerin kendi fikirlerini aktarmasi gerektigini ve farkl fikirlerin de Ogrencilere aktarilmasi
gerektigini belirtmektedir. Fakat bildirinin eksik yonii, 6gretmenlerden bunlar1 yapmalari istenirken,
Ogretmenlere ne tartismali konularin dogas: anlatilmakta ne de 6gretmenlerin tartismali konularla

nasil miicadele edecegi konusunda onerilerde bulunulmaktadir (Philpott ve digerleri, 2011).

Bu arastirmada gozlem sonuclar gostermektedir ki 6gretmenler, demokrasinin bir geregi olan
tartismali konularin 6gretiminde ciddi sorunlar yasamaktadir. Gozlem yapilan siniflarda, tartismalar
genellikle kisa siireli, derin olmayan sinifin geneline yayilmayan tartismalar seklinde ge¢mektedir.
Tartisma siirecinde &gretmen bilimsel argiimanlar kullanmamakta, elestirel diisiinme ve problem
¢dzme becerine yer vermemektedir. Ayrica Ogretmenler mesleki yetersizlikten kaynakli sorunlar
yasamaktadir. Genel olarak gozlem yapilan simiflarda, ders siirecinde oldugu gibi tartismali bir
konunun 6gretiminde de 6gretmen merkezdedir. Tartismali konularin 6gretimi ile ilgili yapilan diger
arastirmalarda Ogretmenlerin ciddi sorunlar yasadigini gostermektedir (Busey ve Mooney, 2014;
Camicia, 2008; Demircioglu, 2016; Harber ve Serf, 2007; Hess, 2002; Hess, 2005; Journell, 2011; Kus,
2015; Oztiirk, 2017).

Ogretmenler genel olarak 6grencilerin onurunu zedeleyecek davrams/sézde bulunmaktan
kaginmaktadirlar. Ogretmenlerin tamami miifredati bitirme ve smava hazirlama kaygist
yasamaktadir. Hem kadin hem de erkek Ogretmenler, tartismalarin ister istemez politik bir boyuta
geldigini ancak kendilerinin politikaya girmekten kagindiklarini, herhangi bir politik fikri kesinlikle
empoze etmeye calismadiklarina inanmaktadirlar. Gozlem sonuclarini da o6gretmen goriislerini
destekler niteliktedir. Bir¢ok sosyal bilgiler 6gretmeni politik konulara ve politik siire¢ hakkinda
bilgilere yer vermemektedir. Ogretmenlerden sadece birkagi, birkag politik kavrami tanimlamis ve
se¢im siireci ile ilgili bilgiler vermistir. Bu sonuglar 6gretmenlerin politik konular1 6gretmede ciddi
sorunlar ve yetersizlikler yasadiklarmi gostermektedir. Politik konularin smifa getirilmesinin amaci
belirli politik fikirleri empoze etmek degildir. Politik egitimin temel amaci 6grencilerin bilgi, beceri ve
degerleri kullanarak kamu yasaminda (public life) kendilerinin nasil etkili olabileceklerini
ogrenmeleridir (Crick, 1998). Kus ve Tarhan (2016) yapmis olduklar1 ¢alismada, Tiirkiye’de sosyal
bilgiler 6gretmenlerinin politik konular1 sinif igerisinde getirmekten ¢ekindiklerini ve bu konuda risk

almak istemedikleri sonucuna ulagmistir.

Ogretmenlerle yapilan miilakat sonuglarina gore Ogretmenler, demokrasi konularinin

Ogretimde sorunlar yasamaktadir. En fazla olarak 0gretim programindan ve Ogrenci velilerinden
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kaynakli sorunlar yasadigini belirtmislerdir. C)gretmenlere gore demokrasi 0gretimindeki bir diger
sorun ise ideal demokrasi ile uygulamanin farkli olmasidir. Bu durumda 6grencilere demokrasiyle
ilgili sOylenilenlerin anlamsiz oldugunu diisiinmektedirler. Tiirk Egitim Sisteminde egitimin
demokrasi ilke ve degerlerine gore uygulanmasina iliskin temel bir anlayis vardir. Ancak uygulamada
istenilen demokratik okulun ortaya ¢ikmamasi, egitim sisteminin amaglarinda bir kayma yasandigina
isaret etmektedir. Demokrasi egitiminin 6n sarti, demokrasi kiiltiirtinii benimsemis 6gretmenler
yetistirmektir. Demokrasi kiiltiirtinii igsellestirmeyen oOgretmenlerin siniflarinda ve okullarinda
demokrasinin bir yasam tarzi haline gelmesi beklenemez. O halde Oncelikle 6gretmen yetistiren

kurumlardan baslayan bir demokrasi egitiminin hayata gecirilmesi gerekir (Okutan, 2010).

Gozlem sonuglar1 gostermektedir ki 6gretmenler, 6grencilerin yansitici diisiinme ve yansitici
diisiinmenin geregi olan elestirel diisiinme, problem ¢6zme gibi {ist diizey biligsel becerilerini
gelistirmeye yonelik uygulamalara yer vermemektedir. Bahsedilen bu becerilerin gelismesi 6gretim
ortamu ile dogrudan iligkilidir. Bunlara iliskin dogrudan etkinliklere yer verilmeden bu beceriler
gelismez. Oysa Tiirkiye’de hem 2004 yilinda uygulamaya giren hem de 2017 yilinda giincellenen
sosyal bilgiler Ogretim programi yansitici diisiinmenin geregi olan, elestirel diisiinme, analitik
diisiinebilme, problem ¢6zme, is birligi yapabilme becerilerini icermektedir. Demokrasi ile yansitici
diisiinme yakindan iliskilidir. Demokrasinin yasayabilmesi i¢in ise bireylerin yansitici diistinebilmesi
gerekmektedir. Yansitici diisiinebilen bireyler, demokratik yasam kiltiirliniin korunmas: ve
gelistirilmesi gereginin farkindadir. Ayn1 zamanda toplumsal hayat icerisinde meydana gelen anti-
demokratik uygulamalar1 fark eder, elestirir, sorunlari mantikh ve barisgil olarak ¢ozme
gayretindedir. Toplum icerisinde olaylara duyarsiz, pasif, benzer diisiinceleri sorgusuz kabul eden
bireyler demokrasinin gelisimine katki saglamayacaktir (Kus, 2017). Benzer sekilde Dewey (1933)
sosyal bilgiler programimin yansitict diisiinmeyi gelistirmesi ve “Deneysel sorgulama ve kanit
kullanma yontemlerinde tecriibeli” olunmasi igin g¢ocuklara firsatlar vermesi gerektigini ifade
etmektedir. Ancak yapilan bu arastirma sosyal bilgiler 6gretmenlerinin yansitici diistinme ve elestirel
diisiinme becerilerini 6gretmede ciddi sorunlar yasadiklarini ve bu alana gereken Onemin

verilmedigini ortaya koymaktadir.

Ozetle bu arastirma sonuglar1 gostermektedir ki gretmenlerin demokrasiye olan inanglari ile
smif i¢i uygulamalar1 arasinda bosluklar yer almaktadir. C)gretmenlerin demokrasinin en ideal bir
yonetim sekli olduguna, Ogrencilerin, ailede ve okulda toplumda yasayarak demokrasiyi
ogreneceklerine inanmaktadirlar. Ayrica 6gretmenleri kendilerinin sinif igerisindeki uygulamalarinda
oldukca demokratik olduklarina ve demokrasi egitiminin gerekliligini yerine getirdiklerine
inanmaktadirlar. Ancak 6gretmenlerin sinif i¢i uygulamalari, demokrasi egitimi ve demokratik egitim

ortami agisindan birtakim problemlerle doludur.
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Introduction

Just as with the historical process, schools today serve many purposes in society. Schools play
a vital role in improving students” academic skills and also teach them about their citizenship duties,
political affairs, and the society that they belong to. In this sense, schools help students develop the
political awareness, social responsibility, and skills that they need (Torney-Purta and Vermeer, 2004)
because schools have undertaken the responsibility of educating democratic citizens (Doganay, 1997:

51).

According to Dewey (1996), education in a democratic society has two main reasons and
objectives. The first deals with democracy as a form of government and involves citizens obtaining the
basic knowledge and skills that will ensure the continuation of democracy. The second regards
democracy as a way of life. Dewey defines democracy as a way of living together. Thus, democracy
requires an education appropriate to this lifestyle, that is, a so-called “democratic education” (Dewey,
1996). The actions in a democratic society must also be democratic. If not, democratic education is the
tool for correcting actions, and education is the key for democratizing citizens. When societies adopt
democracy and apply democracy in education, society’s belief in education increases depending on
the amount of benefit of educational system. Such a situation results in democratizing education
faster. This interaction provides democracy, democratic education, and social progress (Dewey, 1996).
There are many lessons that serve to gain democratic values in the school. For example, with the
science lesson curriculum, it is aimed to develop reasoning ability, scientific thinking habits and
decision-making skills (MEB, 2018a). In the curriculum of the mathematics lesson, it is aimed to
develop the characteristics of being systematic, careful, patient, and responsible (MEB, 2018b). In
physical education curriculum, it is aimed to develop communication skills, cooperation, fair play,
social responsibility, leadership, sensitivity to nature and respect for differences in games and physical
activities (MEB, 2018b). All of the aims of these different courses serve to raise democratic individuals.
However, in countries such as the United States, Australia, Canada, and Turkey, the goal of a
significant portion of the related knowledge and skills is to raise responsible citizens — which might be

managed through social studies classes (NCSS, 1994; Oztiirk, 2009).
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The National Council for the Social Studies (NCSS, 1994) defines the fundamental purpose of

social studies as helping students to become citizens of a democratic society with cultural differences
and to improve their ability to make informed decisions based on research for the benefit of their
society in the globalizing world. Many researchers have also stated that the main purpose of social
information is citizenship education imparted in order to build a democratic society (Dewey, 1916;
Hahn, 2001; Parker, 2003). There are many factors such as the curriculum, school culture and family in
achieving this desired goal in social studies. However, the teacher has a special importance in this
regard. According to Bandura’s social learning theory (1971), individuals gain many behaviors by
observing values in their environment. One of the principles of this theory is that pupils learn about
what an appropriate behavior is in their school by observing their teachers. Moreover, they build
beliefs about social values, such as beliefs about right and wrong, through reinforcing model
behaviors. Teachers, educators of a new generation equipped with democratic attitudes and

behaviors, must themselves adopt democratic attitudes and behaviors.

A belief system lies at the basis of the formation of attitudes (Hogg and Vaughan 2007). Beliefs
are completed and structured. Under each belief, there is “information” which shapes that belief. Faith
consists of the sum of this information (Krech and Crutchfield, 1980). People manage their actions and
activities according to their beliefs and attitudes. Beliefs and attitudes play such an important role for
an individual that we cannot ignore beliefs and attitudes when analyzing social behaviors (Krech and
Crutchfield, 1980). Teachers’ attitudes towards education (teaching, learning, being students) are often
governed by their beliefs (Pajares, 1992). Beliefs influence teachers’ perceptions of the learning-
teaching process, the way they perceive the learning environment, and the choice and implementation
of methods, techniques, and tools. Teachers have a key role in teaching, no matter what their subject
area is. They are the ones who determine what needs to be taught and how it should be taught when it
comes to democratic education. In short, teachers’ beliefs, thoughts, and decisions on educational

matters occupy the major part of the psychological context of the teaching process (Subba, 2014).

We can categorize beliefs into two main groups: essential beliefs and derived beliefs. Essential
beliefs are more central beliefs which are gained through experiences. Moreover, making changes in
an essential belief system is very difficult (Pajares, 1992; Rokeach, 1968). Teachers’ beliefs about the
instructional methods are developed long after certain experiences and these beliefs can be included
in the essential beliefs. Derived beliefs are beliefs formed and shaped through different external
sources that people have never experienced in the past (Rokeach, 1968). Derived beliefs are less
important than essential beliefs because their level of association with primary experiences is low, so
they are less effective in forming teachers’ behaviors (Rokeach, 1968). According to Pajares (1992),
teachers’ beliefs are completely developed through the influences of different cultural values and
norms that exist within their society and through their experiences with interactions among

individuals with different cultures as seen through schools, from primary school to undergraduate
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years. Besides all these factors in belief systems, the influence of family plays a key role in a teacher’s
belief system. However, teachers” own experiences and beliefs are the most important features for the

decision-making process in the classroom (Phillips, 2009).

According to the relevant research (Hummelke, 1981; Lee, 1987; Yilmaz, Altinkurt and
Cokluk, 2011), teachers’ beliefs are based on educational philosophies. Studies have been conducted to
determine teacher beliefs by taking into consideration educational philosophies such as Perennialism,
Essentialism, Progressivism, Constructivism, and Existentialism. These studies showed that teachers
need to seek the source of their practice in the classroom environment via educational philosophy
regarding their beliefs in democratic education. For example, teachers are the center of education in
the Essentialism philosophy. The teacher is a source of information and authority. In classroom
management and in the decision-making process, the teacher has a great deal of authority. It would be
a great contradiction to expect a teacher with this philosophy to transform democracy into a lifestyle

and to apply democratic values in the classroom environment.

In Turkey, a radical reform was made in the field of education in 2005 and all curricula were
rearranged with a view toward constructivist education. In constructivist classrooms, teachers
develop students’ skills in a democratic classroom environment in order to contribute to the
development of critical thinking and problem-solving skills in the students. Shechtman (2002) stated
that the democratic values and beliefs in education philosophy are freedom, equality, and justice.
Teachers should respect students’ beliefs and values. Students are also expected to show respect for
one another’s beliefs and values. Teachers should increase students’ cognitive and perceptive
awareness levels by teaching them democratic values (Kesici, 2008, as cited in Henderson, 2001).
Although these democratic behaviors are listed as the principles of democratic education, it is not
clear enough what beliefs and in-class practices social study teachers should adopt. Various researches
have been carried out about the democracy and democracy education in Turkey. It is seen that there
are a lot of studies especially in the scanning model for determining the democracy and democratic
attitudes of teachers (Biiyiikkaragoz and Kesici, 1996; Doganay, Cuhadar and Sari, 2004; Karagali Taze
and Aktin, 2019; Karatekin, Merey and Kus, 2013; Kesici, Pesen and Oral, 2017; Kesici, 2008; Kiroglu,
2013; Ozda@, Ekinci and Bindak, 2014). However, the number of studies on how democracy is applied
and taught in the classroom is quite limited. There is a need to understand teachers' beliefs about
democracy and to see their classroom practices. The main purpose of this research is to reveal the

beliefs and in-class practices of social science teachers regarding democracy.
Methodology

This study was designed as a case study, a qualitative research method. A case study is a
research method where a current phenomenon is examined in the context of its real-life framework,

especially when the boundaries between case and context are unclear and multiple data sources are
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present (Yin, 1994). Social studies teachers’ beliefs about democracy and their classroom practices

were considered to be such a case.
Sample

In case studies, researchers describe their investigation of a system that is usually limited.
(Bloor and Wood, 2006). The study group was limited to 8 social studies teachers in 3 different schools
in the province of Kirgehir. The maximum diversity sampling method, one of the objective sampling
methods, was used across the study group. Gender, experience, and the socio-economic level of the
schools at which the teachers were employed were all taken into account in achieving a maximum

diversity source. The information regarding teachers” demographics is shown in Table 1.

Table 1. Demographic information of teachers in the study group

Code Name  Gender Socia-economic level of school Major Years of Experience
SS1 Aysel F Middle Social Studies 10
552 Ali M Middle History 20
553 Mehmet M Middle History 16
554 Rafet M Lower History 21
5S5 Ahmet M Lower History 16
5S6 Mustafa M Lower Social Studies 13
SS7 Arif M Upper History 25
558 Nermin F Upper Geography 22
559 Nihal F Upper Social Studies 15

Data Collection

In case studies, multiple data collection methods are usually required. In these studies,
commonly used tools include a variety of rich and mutually authentic data sources such as interviews,
observation, document review, and audio and video recording (Bloor and Wood, 2006; Cohen,
Manion and Morrison, 2007; Yildirirm and Simsek, 2013). In this study, data were gathered by
interviews and a classroom observation form. Social information regarding the prepared interview
and observation forms and the opinions of the different teaching members working in the field of

education were presented, and necessary arrangements were made based on their feedback.

The interviews with social studies teachers were semi-structured and consisted of two phases.
Questions about democracy / democratic beliefs were asked to the teachers who participated in the
first phase of the research. In the second phase, questions were asked with the goal of identifying
teachers’ background democracy issues, such as teachers experiences with their beliefs in classroom
practices and the problems they experienced. During the data collection process, interviews were held

with each participant for 15-20 minutes.

Following the interviews, in-class observations were conducted to identify teachers’
democratic and anti-democratic practices in the classroom. Observations were made by 7 masters-
level students. Before the observations, students were given detailed training on the contents,

observations, and observation form. Observers were then given the semi-structured observation forms
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and checked weekly. Observation forms used in the research were generated according to the
qualifications of what should be involved in democratic teaching based on the literature (Harber and
Serf, 2006; Hess, 2004; Kesici, 2006; Kesici, 2008; Kus, 2012; Okutan, 2010; Parker, 2003; Ravitch, 1991;
Selvi, 2006; Shechtman, 2002). The structured observation form has four main sections: teachers’
democratic and anti-democratic behaviors, methodology they used in the class, controversial issues
and discussion process, and values and skills. Researchers observed all the teachers at different grades
(5, 6, 7 and 8) for 10 weeks and filled out the observation forms for each grade separately. The main
reason why the observations were planned in this way was to determine whether the teachers'
behaviors are continuous with a long-term observation and determine whether they differ according

to the levels.
Data Analysis

In this study, the data obtained by semi-structured interviews and observation forms were
transferred to a computer environment and the information for each teacher was systematically typed.
Then, to analyze the obtained documents, content analysis and qualitative data analysis methods were
used. The main purpose of content analysis is to determine the concepts and relations that can explain
the collected data (Yildirim and Simsek, 2013, p. 259). Later, the data for each research question was
coded by two different researchers according to the concepts that were derived from the data. Then,
the encodings were put together and the themes were formed. Similar data under the resulting themes
were brought together to form a meaningful whole, and finally the findings were defined and the

relations between the findings were explained.
Validity and Reliability of Data Collection and the Analysis Process

In order to validate the data collection and the analysis processes, attention was paid to
ensuring that the collected data were consistent and meaningful. The data collection tools used in the
majority of the studies were prepared based on the literature, then presented to expert opinions, and
pre-applied in trial interviews. When the coding was done separately, the researchers tried to
determine the themes separately, and the validity and reliability of the data analysis work were then
improved. According to the principle of disagreement-consensus of Miles and Huberman (1994), the
inter-rater agreement was calculated as .91. This finding shows that the internal reliability of the data

is highly consistent.

The most striking potential source of error in the interview technique is the response effect,
where an interviewee is more likely to give incorrect information. To remove this error source,
researchers should later check answers for consistency (Wiersma and Jurs, 2008). In this study,
researchers recorded the teachers’ beliefs about democracy by using the interview technique and
classroom observations. The influence of beliefs on behavior and life depends on the characteristics of

a moment. When measuring beliefs, “control and standardization” of the situation are very important.
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Otherwise, one-time measurements do not match measurements made at other times (Krech and
Crutchfield, 1980). In terms of state control and standardization, the questions to be observed in the
classroom had been previously determined by the researchers. This is an important factor that ensures

getting consistent data from interviews and observations.
Ethical Consent of the Study

In this study, all rules stated to be followed within the scope of "Higher Education Institutions
Scientific Research and Publication Ethics Directive" were followed. None of the actions stated under
the title "Actions Against Scientific Research and Publication Ethics", which is the second part of the

directive, have not been carried out.

Ethics Committee Permissions: Since the data of the study were collected before 2020, ethics

committee permission and / or legal / special permission was not required for this study.
Findings
Interview Findings
Definition of democracy and belief in democracy

Definition: In the definition of democracy, teachers introduced concepts such as trust, justice,
freedom, rights, equality, difference, respect, tolerance, participation, choice, lifestyle, rule of law, civil
society organization, and pluralism. Then, the teachers emphasized that democracy is not merely
voting, but that these concepts must be practiced right after the elections, this being more important
than the elections themselves. Almost all countries define themselves a democratic country, but in
practice they completely digress from this definition. For example, Mustafa defined democracy as:
“Democracy means being equal, respecting different thoughts, and being tolerant. But this is quite

relative ... Iran, China, and Cuba also say they are ruled by the republic and their regime is democracy.
However, democracy is not really being practiced in these countries.”

Belief in Democracy: All of the social science teachers expressed that democracy is the most ideal and
liveable regime. The teachers stated that democracy is at the core of equality, justice, and freedom.
Moreover, democracy values people, forbids fear, doubt, oppression, discrimination, and accepts
freedoom of speech as a fundamental right. The observed teachers also emphasized that even if they
sometimes lost their trust in democracy and democratic values because of the practical issues,
democracy is still the most valid and valuable regime so far. They underline that everything will get

worse in the system and mechanisms made to govern the states in case trust in democracy is lost.

However, all of the observed teachers believe that there is no country that implements
democracy in an ideal way, including Turkey. Teachers focused on two points. The first point was that
“developed countries have used democracy as a means of oppression and exploitation, and they are
not democratic in their own countries against different groups of other nations.” Examples of the first

point include the Syrian refugee problem in European countries, African-American people’s civil
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rights in the U.S., and the increase in anti-democratic practices against Muslims in United States with
Donald Trump. The second point expressed by teachers was about “anti-democratic practices in
undeveloped countries.” The teachers expressed that leaders generally violate democracy and there
are very serious problems associated with democracy. They have taken a repressive attitude after
elections, even though they have achieved presidency through democracy. So, though social scientists
have expressed that democracies are ideally good, such ideal democracies are not seen yet in
developed and developing countries, and the full meaning of right democracy is not practiced. Again,
these teachers expressed that democracy is not fully implemented in Turkey, and that there are very

significant shortcomings here in this regard.

Some teachers have emphasized that the practice of the country as a whole is reflected in the
society. Thus, they do not believe that democracy is fully implemented in schools and also in families.
They underlined the fact that neither parents nor school administrations behave democratically.
Teachers in this category expressed that children in such a society cannot think critically. They want to
gain things without pain. For example, Aysel expressed her opinion about this:

“Inability to live in a democracy in today’s world threatens our future because such an environment

raises a generation who does not question, are unconscious, and want everything ready without paying
the prices. Such a generation threatens our future.”

Democratic education and classroom practices

Teachers say that the concept of democracy is abstract and it is very difficult to teach, likewise
the case with other ethical concepts in social sciences. Additionally, teachers stated that democracy is a
way of life and should be taught with practices and behaviors. For example, it was stated that children
are forced to learn the concepts of democracy, history, equality, freedom, and justice. However, the
teachers think that they should be good models for students since democracy can be taught with
practice in school and classroom environments. In this regard, Ahmet expressed his thoughts as
follows:

“I have been a teacher for 16 years. Children cannot even understand simple sub-definitions of

democracy, since these concepts are too abstract for their age. For instance, it is very hard to explain the

concept of equality. However, by being good models of virtues and democratic values as a behavior, we
can then show students and kids concrete samples of these definitions.”

All of the observed social studies teachers believe that they are democratic towards their
students and practice democracy within the classroom. For instance, they stated that the most
common democratic behavior is that they behave all students equally and give equal opportunity to
each student to express themselves. Additionally, teachers stated that students are free to express their
thoughts and that they also respect opinions of their students. They do not impose their ideas on
them. Class participation in the classroom is encouraged. Teachers indicated that students can even

choose their own project topics. Some of the teachers assign each student a project to present in order
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to develop their self-confidence. In this way, a teacher thinks he practices democracy within the
classroom when assigning project to their students. Ali thinks he is a democratic teacher because:
“I practice democracy in the classroom. For example, when I start my lecture, I talk with and ask

questions to each student. I try to treat each student equally. I let each student present the next topic in
the curriculum.”

Teaching methods

Social science teachers used different methods and techniques in teaching democracy related
topics. Teachers stated that the achievement levels of the classes and the subject matter are significant
when deciding on a method. Teachers stated that they mainly use question-answer, case study, and
discussion techniques in democracy related subjects. Some teachers stated that they used drama,
active learning methods, and reading news in off-school learning environments such as municipal

councils and official institutions.

Teachers who did not use these methods and techniques stated that they are forced to use the
lecturing method due to an exam-based education system. These teachers expressed that they feel the
pressure of parents and administrators when they were not focused on academic achievement. Thus,
they had to teach for exams. Ismail, one of the teachers, explained the methods he used to teach
democracy as follows:

“I do not immediately start lecturing in my lessons. I usually start with the question-and-answer

method in the lessons ... I provide enough opportunities for my students to ask questions. I would like to

use drama and active learning methods in my classes, but I cannot apply these methods due to
lack of time.”

Controversial issues

All of the observed social studies teachers underlined the fact that they bring controversial
issues into the classroom and discuss them. Examples of controversial issues include Syrian refugees,
elections, the presidential referendum, the July 15 military coup attempt, children’s rights, child abuse,
organ transplantation, women’s rights, and religious issues. The teachers stated that social issues are
related to current issues and somehow discussed in the classrooms. The teachers also said that even
though they do not want to bring controversial issues into classrooms, students bring them in and ask
questions. The teachers stated that students have no knowledge and background about controversial
issues, but that they are highly influenced by the opinions of their families and their immediate

surroundings, and therefore bring their opinions into the classroom.

All of the teachers emphasized that students were able to express their thoughts freely during
the discussions, and that they show respect to their students and keep students at the center of
debates. Most of the teachers stated that they do not prejudge students during or after debates.
Regarding this, Rafet expressed the following;:

“Students are free to express their opinions. They can say anything without hesitation, but if there is
an unethical and inaccurate judgment, we have to intervene.”
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Female teachers emphasized that they are very tolerant towards different ideas and even

encourage students to express their thoughts about their teachers.

Male teachers also expressed their tolerance towards different ideas, but thought that
students have misconceptions, and thus teachers should intervene to convince them with tolerance.
For example, Aysel explained that some students said that women should not work. Then she
intervened to convince students that the opposite is right in this situation. Most of the male teachers
noted that they were the only authority in the classroom and made the final decisions unless students
say something acceptable. Some teachers stated that they do not finalize the debates since this is not
the goal of the debates. They intentionally leave discussion open because they want students to gain
discussion skills rather than solve issues. Both male and female teachers stated that somehow
discussions move around political issues, but they do not want to talk about politics and stay away
from imposing their political views on students. The teachers told researchers that they have to warn
and sometimes get angry with students who talk about politics in the classroom. Teachers believe that
it is too early in education for secondary school or high school students to consciously discuss political

topics.
Problems

All of the teachers except one in the research group emphasized that they have problems in
teaching democracy. These problems are associated with: a) curriculum, b) student and family, c)

differences in theory and practice.

Curriculum Based Problems: With only a few exceptions, all the teachers stated that democracy
related issues are not sufficiently included in the social studies curriculum. They stated that the
subjects are very abstract, and so it is difficult for the students to understand these issues. Teachers
also said that democracy related issues should be included in each chapter. Moreover, they expressed
that subjects such as the administrative structure of our country, legislation, execution, justice,
separation of powers, law making and applying procedures, and the history of democracy are missing
in the curriculum. Some teachers stated that the subject of democracy is wrongly placed in the
curriculum. For example, Ahmet said:
“In the 5th, 6th, and 7th grades, especially in the last units, there are topics related to  democracy.

This time period is usually at the end of the year, which means exams are over and students do not
go to school, so these topics are not covered.”

Mehmet explained this situation as follows:
“Democracy is always at the end of the spring semester. When we get to democracy as a subject, the end

of the semester is getting closer and exams are over. Naturally, the students do not learn the subject so
they do not get the benefit of it. The order of the subject of democracy in the curriculum is very wrong

”

Some teachers emphasized that there are enough democracy related subjects in the

curriculum. These teachers explained that democracy should not be viewed as a subject, but rather a
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way of life. They also said that there are enough standards about democracy in the curriculum and
that these standards can be taught in relation to other topics and lessons. But because democracy
related topics are not well integrated into other topics and lessons, they experiece problems in
teaching democracy. Teachers also pointed out teachers’ roles, rather than curriculum roles, in
teaching democracy. Ahmet said:
“It is not necessary to see democracy as a subject. Democracy is a way of life. We, as teachers, have a
bigger responsibility than curriculum.”
Student and Family-Based Problems: At the basis of the family-related problems lies the fact that
students seem to adopt their respective families’ opinions about political and religious issues as the
only truths in their class discussions. When a different opinion was expressed that diverged from a
student’s family’s opinion, observations showed that the students did not accept any other points of
view on the particular discussion topic. Moreover, they carried classroom discussions to their homes.
On one hand, the families argued with the teachers and they even applied to the school
administrations and took actions against the teachers. On the other hand, some teachers expected
family support in teaching and practicing democracy. It was also reported that some students are
being raised in suppressed families. Students that have divorced parents are either very quiet or very
problematic in classroom environments. The absence of democracy in a family, with the father making
all the family decisions, and the fact that the child is not regarded as a person are considered to be the
most important problems that prevent democracy education. Rafet explains this situation as follows:
“The most effective problem is the external factors ... Parents and other external people they naturally
model in their own environments have much more impact than teachers on the students’ lives ...

Although we try to teach the right thing, the child still adopts what they observe in the outside world.
We teach the ideal virtues, but as humans, we are more likely to be affected by our environment.”

The teachers who stated that they have student-based problems said that opposition among
students, students disrespecting each other, a tense atmosphere, and misunderstandings of teachers’

warnings during discussions are some of the student-based problems.

Democracy and Implementation Problems: According to the teachers in the research group, another
problem experienced in democratic education is the difference between theoretical democracy and its
practice. According to the teachers, the best way to teach democracy is to inform students that
democracy is not ideally applied in the world. The students are confused about ideal and practical
cases. As a result, they lose trust in democracy. As Nermin stated:
“For instance, we study gender equality in the class. However, the student witnesses domestic violence
against his mother. Moreover, the rulers and politicians of the country are predominantly male. The

next day, he asks me, if there is gender equality in the world, why almost all the politicians are male.
That is why they think democracy is not applicable in daily life.”

Observation Findings

Teaching methods: In all of the classes, the teachers used direct methods of expression and the

question-and-answer technique in democracy related subjects and other subjects. In the classroom
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environment, the teacher plays a central role. Teachers are traditionally the source of every piece of
information. Teachers provide materials about a subject and heavily follow their textbooks. Especially
in the 7th and 8th grades, class activities are usually skipped. Instead, teachers use the techniques of
transferring information and assigning tests. Teachers often complain about that students take the
secondary school transition examination at the end of the school year. Thus, the students only pay
enough attention to the possible questions for this examination. This causes teachers not to catch up
with the curriculum schedule. Most of the virtue and philosophy related topics in social science
classes cannot be covered; instead, teachers assign these activities as homework. The smart board is

mostly used to solve questions. Students are encouraged to participate in question-answer lessons.

All lectures are taught according to traditional teaching methods, and not the constructivist
approach which the social studies curriculum is based on. Accordingly, there are no active learning
methods to provide students with deeper understanding and cooperation. During the observations,
out-of-school learning environments were not used; all of the lessons took place in the classroom. No
guests or visitors came from outside the schools. Within the classrooms, students are not allowed to
set up working groups according to their wishes. During the observations, there were no activities
designed to make students reflect, compare different ideas, question oneself and events, solve

problems, or make independent decisions.

Physical environment: The observed classes were set up traditionally. The number of the students in
class varied between 28 and 35. The students sit in the same seats every week and do not change their
locations. Throughout the observations, none of the teachers changed the order of the students’ seats,

nor did they use different classroom layouts such as a horseshoe (U-shaped) class, group order, etc.

The board is generally available as a smart board. However, teachers do not bring any
material from outside the classroom. Smart boards are not used by all of the teachers even though
every classroom has one. Teachers usually use the smart boards to solve general questions in the 7th

and 8th grades.

Discussion: In all of the observed classes, no previously planned discussion topics were introduced.
Debate topics suddenly emerged in the course of lectures. However, discussions were usually short-
lived, focused, and not broad. The observed social science teachers had a difficult time managing a
scientific debate on a controversial topic. The teachers did not use ideas that were supported by
scientific arguments in debates. They merged the topics from a generally controversial topic, and
students were not expected to use scientific arguments. Additionally, during the teaching of
controversial subjects, the teachers lost focus of the controversial subject, and discussion was not
deepened. Trending topics (national or international) were not planned and discussed in any

organized manner.
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Generally, in the observed classrooms, the teacher was at the center in the teaching of any
controversial subject. Accordingly, the teachers spoke more than the students, revealing their position
in the controversial subject, and the students expressed opinions within the limits of the opinion of the
teacher. Before or during discussion, the teachers did not offer students the opportunity to put their
research skills, critical thinking skills, or problem solving skills at the forefront of the learning or

discussion.

All the teachers, except one, avoided behaviors that would hurt their students’ feelings. For
instance, Ismail often punishes, sometimes insults, and puts pressure on students. For this reason,
students usually try to remain silent. Other teachers do not react to different ideas. However, they also
do not make a special effort to ensure that students respect each other’s feelings. Teachers try to keep

control of their class by reacting to disrespectful students.

Observation findings show that all teachers are worried about completing the curriculum.
Thus, they do not spend the ideal time a debate needs since course time is limited. Particularly in the
7th and 8th grades, the effort to prepare students for the central examination and solve more questions

is at the forefront.

During the observations, the following social science topics were discussed; profession and
career choice, democracy, forms of democratic administration, gender segregation, justice, Ataturk’s
principles and reforms, education, environment, human rights, republic, and etc. These topics are also

included in the social studies curriculum.

Democratic and Anti-democratic Behaviors: In the observed classrooms, the teachers tried to give all
students the right to speak and use question-and-answer techniques frequently in the classrooms. In
general, the questions asked were short-answer questions that depended neither on interpretation nor
any requirement of a critical viewpoint. For example, while the forms of governance were being
addressed, questions included: “What is democracy?”, “What are the basic principles of democracy?”,
“What is the republic?”, “What is the monarchy?”, and “What are the fundamental differences
between a democracy and a monarchy?” However, in relation to such questions, almost all of the
classes had certain students who were in the foreground, and it was always the same students who
would volunteer to answer such questions. When teachers called on these students, they used the
students’ names if they knew them. Some teachers encouraged students to speak out even though
they were reluctant to express their ideas. Teachers tried to ensure that their attitude was equal and

fair enough towards all of their students.

During the observations, some anti-democratic practices of teachers were also encountered.
The most common ones were as follows: creating an authority over students, shouting and fiddling
with authority, focusing on certain students, threatening students with notes, and even pushing

students to punish them. Some teachers applied positive discrimination for female students. It was
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also observed that a single teacher's attitude would vary by classroom. On one hand, a teacher would
be very tolerant and democratic in one class, but on the other hand, the same teacher could exhibit

antidemocratic behaviors in another.

Observation results indicated that almost all of the students participated in the traditional
learning process. For example, students did not contribute to classroom and school projects. They also
did not suggest anything related to the number of exams or exam dates or engage in other decision-
making processes. Among all the teachers, only Nermin created a democratic environment within the

classroom. She established the rules and policies of the classroom together with her students.

In the observed classrooms, there was almost no effort put in by the teachers to make the
classroom environment a place where democracy could be experienced. Since teachers think that they
are a very fair and knowledge source in the classroom, the students are not encouraged to express
thoughts different from those of the teachers. Even if students express their opinions that are different

from those of their teachers, teachers reacted and did not accept students’ opinions.

Findings from the observations suggest that teachers think they practice democratic values
well if they come to class on time, use question-answer teaching techniques, and refrain from getting
angry with their students. They think that democracy is also adopted by the students since they are
practicing democratic manners well enough. However, they do not make any extra effort to bring
democracy and democratic behavior into the classroom. The teachers themselves are also not aware of
the meaning and practicing of these values because they do not feel the need for democracy. The

teachers’ priority is mostly on catching up with the curriculum schedule and dealing with test anxiety.

Critical Thinking: In the observation process, no teacher carried out an activity associated with
critical thinking skills. Instead, the exercises were usually based on textbook information and concept
definitions. Teachers did not show a varying viewpoint to see different dimensions of a subject, but
based on evidence, they did not bring convincing concrete arguments to class. The sub-dimensions of
the topics were not determined and students were not given the opportunity to present their opinions
either written or verbally using the steps of analysis, synthesis, and evaluation. Teachers did not bring
current social problems into class to discuss possible solutions. Additionally, in all of the observed
lessons, teachers did not display any systematic effort devoted to make students gain scientific

thinking and behaviors.
Discussion and Conclusion

Research findings show that all of the social science teachers have a positive belief in
democracy. However, the teachers think that democracy is not applied perfectly in any country,
including Turkey. Teachers believe that developed countries use democracy to oppress other

countries, and democracy is transformed into an authoritarian regime in hands of autocratic leaders in
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undeveloped countries. Additionally, teachers think that democracy is not fully committed to in the

environments of family, school, and society.

Another conclusion reached in the study is that teachers believe that the concept of democracy
is quite abstract. This is another obstacle in the teaching of democracy. Teachers agree that they
should be role models for their students since democracy can be taught with practice in everyday life.
These practical approaches should also be included in school and classroom environments. It is a
known fact that aspects of attitude and skill are ignored in education since education in democracy is
provided theoretically in the traditional teaching curriculum (Kus, 2012). In democratic education, the
information aspect is, of course, significant. However, this information will not have any provision
unless democratic environments are established in social life. Democracy should be adopted through
democratic behaviors in social life so that society can practice democratic values naturally. This shows
that democracy can only be learned in social life, where it is transformed into behavior (Kus, Sonmez
and Karatekin, 2011). Therefore, it is not enough for teachers to only understand democratic society,
values, behaviors and attitudes. They should also practice this knowledge and understanding in the

classroom, otherwise pure knowledge about democracy will not work in the long run (Ravitch, 1991).

Moreover, all of the teachers believe that they are democratic towards their students and
practice democracy in the classroom. Teachers also think that students freely express themselves,
respect student opinions, and they do not try to impose their ideas on students in their classrooms. In
the survey conducted by Kondu and Sakar (2013), it was shown that social studies teachers think that
there are goals of education on democracy. These goals are to raise awareness of rights and
responsibilities, to gain consciousness of respecting ideas and develop democratic behaviors, to
educate citizens about Atatiirk’s principles and revolutions, to gain social consciousness, and to give

loyalty to one’s country and national values.

According to interview results with teachers, different methods and techniques are used in
teaching issues around democracy. The methods and techniques they use the most are question and
answer, discussion, and case study. Some teachers stated that they use non-school learning
environments, drama, active learning methods, and daily news. However, in-class observation results
show that teachers use the straight expression method and question-and-answer technique. Many
studies stated that creative drama, cooperative learning and other active learning techniques have
positive effects on developing students' democratic attitudes (Duman and Sahiner, 2008; Selcioglu
Demirsoz, 2010; Sahiner, 2008; Taspinar, 2006; Yilar and Simsek, 2016). Apart from this, teachers do
not use a different method/technique. The courses in all classes are in traditional order. Teachers
follow the textbook and prepare students for the central exam to be held at the end of secondary
school (8th grade). The content of the books mainly focuses on the knowledge dimension of the

subjects, and the dimensions of skills, values, and attitudes, which are very important for democracy
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education, are missing. In a situation where only textbooks are used as a source; it is not possible to

talk about effective democracy education.

All of the observed courses are taught based on a traditional teaching model rather than the
constructivist approach. Accordingly, there are no active learning methods to improve students’
understandings and cooperation skills. Our results show consistency with the results in other studies
conducted in Turkey. Surveys show that social studies teachers mainly use narrative methods and
question-and-answer techniques, whereas they rarely use collaborative learning, active learning
methods, and extracurricular learning environments (Atayeter and Tozkoparan, 2014; Celikkaya and
Kus, 2009; Cepni, 2015; Dogan, 2004; Kus and Tarhan, 2016; Taskaya and Bal, 2009; Pala and Simsek,
2016; Polat, 2006). However, multi-dimensional learning involving method richness, active
participation, and cognitive, emotional, and psychomotor dimensions should be accepted as the basic
principles of education on democratic values (Yesil and Aydin, 2007). A democratic teacher should
choose teaching methods through which students can easily express themselves and their thoughts
(Selvi, 2006, p. 1172). Teaching democratic values should include methods such as discussion, panel,
symposium, group work, brainstorming, and academic contradiction since the goal of such education
is to improve students’ thinking abilities. In institutions and organizations, group work and
discussion providing theoretical and practical information can be used in various courses to teach

democratic behaviors and values (Kus, 2012).

All of the social science teachers in this study emphasized that they brought controversial
topics into the classroom and students were able to express their thoughts freely during the discussion
process. They also ensured that they listened to their students with respect. They gave opportunities
for students to lead the debates. There is no doubt that talking with other people who have
particularly different views on public and common issues concerning society as a whole is a method
to improve democracy. One of the main objectives of social science educators is to teach students how
to participate more effectively in popular public debates (Hess, 2001). Discussion and contention is the
main part of the social studies. Dealing with controversial issues includes disagreement and attention
to decision-making processes. The controversial issues raised in the classroom environment include
debates that improve a society in a democratic manner (Philpott, Clabough, Conkey, and Turner,
2011), although this inclusion distorts the peace and security of the educational setting. Galston (2003)
and Hess (2004) argue that teachers must be prepared and willing to address controversial issues in
the classroom, and also be able to make direct linkages with civic skills and attitudes as well as with
democratic engagement in an explicit way. Open class environments empower democratic values,
political arguments, and political interactions (Hess, 2004). Torney-Purta et al. (2002) found that, in
their study on over 28 countries, students who participate in classes are more likely to be responsible
citizens, but there was no standardized approach adopted in most of the countries to achieve this goal.

Again, in this study, it was determined that students are rarely given the opportunity to discuss
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topics. Moreover, teacher-centered education methods such as instructing only with textbook
materials and memorization are the methods used to teach citizenship courses in many countries

(Torney-Purta et al., 2002).

NCSS (2007) suggests that controversial topics be included in a social studies curriculum.
Social studies research indicates that teachers need to approach these issues in a critical and
investigative way so that students can convey their own ideas. Different ideas must be conveyed to
the students, as well, but teachers themselves also lack the education to handle controversial

arguments (Philpott et al., 2011).

The results of this study show that teachers face serious problems in teaching controversial
subjects, which is one of the fundamental concepts of democracy. In the observed classes, the
discussions usually took the form of short-lived and superficial discussions. In the discussion process,
the teacher did not use scientific arguments and did not have the skills to improve students’ critical
thinking and problem-solving skills. Additionally, teachers experienced problems due to professional
inadequacy. Teachers were generally at the center of teaching controversial subjects, just as is the case
in other studies on teaching controversial subjects in which teachers were found to have serious
problems regarding their personal and professional development (Birz, 2015; Busey and Mooney,

2014; Camicia, 2008; Demircioglu, 2016; Hess, 2002; Hess, 2005; Journell and Serf 2007; Oztiirk, 2017).

Teachers observed in this study generally avoided attitudes and behaviors that would harm
students” honor. All of the teachers worried about preparing and completing the curriculum. Both
male and female teachers believe that all of the debates have inevitably political aspects. They try to
stay away from talking about political topics and do not try to impose any political ideas on students.
Additionally, they are even afraid of talking about politics. Observation results also support such
teacher views. Many social science courses do not give information about educational and political
issues and the governing system of the respective country. Only a few teachers identified a few
political concepts and provided information on the electoral process. These results show that teachers
have serious problems and inadequacies in teaching political subjects. The intention of bringing
political issues to the class is not to impose specific political ideas. The main aim of political education
is to teach students how to gain knowledge, skills, and values in their society (Crick, 1998). Kus and
Tarhan’s (2016) study found that social science teachers in Turkey are hesitant to bring political topics
into the classroom and do not want to take risks in this regard. According to this study’s interview
results, teachers have problems in the teaching of democracy topics. Teachers stated that the main

source of these issues are the curriculum and students’ parents.

Another problem in the teaching of democracy is that the ideal democracy and the practice of
democracy are different. In this case, students think that everything they hear about democracy is
meaningless. In the Turkish education system, the fundamental approach is based on the idea that

education should be based on the principles and values of democracy. However, the education system
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has not produced the desired democratic schools, which has caused a shift in the aims of the
education system. The precondition of democratic education is to train teachers who have adopted the
culture of a democracy. It is hard to expect democracy to become a lifestyle in classrooms and schools
since teachers also do not internalize democracy as a part of their culture. In this case, a democratic
education which starts in the institutions that train teachers should be more scientific and systematic

(Okutan, 2010).

Observational results show that teachers do not include applications such as reflective
thinking and critical thinking, or problem solving, in order to improve students’ high level cognitive
skills. The development of these skills is directly related to the teaching environment. These skills do
not develop unless there are activities directly aimed at developing them. However, the social studies
curriculum in Turkey, which was implemented in 2004 and updated in 2017, aims to improve the
skills of critical thinking, analytical thinking, problem solving, and cooperation. Democracy and
reflective thinking are closely related. In order for democracy to survive, it is necessary for individuals
to be able to think reflectively. Individuals who are reflective thinkers are aware of the need to protect
and develop their democratic culture. At the same time, they are able to recognize and criticize anti-
democratic practices that have taken place in social life. Additionally, reflective thinkers are
committed to resolving the problems both logically and peacefully. Individuals who are insensitive to
events within their society and who passively accept similar thoughts without questioning them will
not contribute to the development of democracy (Kus, 2017). Similarly, Dewey (1933) suggests that a
social information program should develop reflective thinking and give children opportunities to be
“experienced in methods of experimental inquiry and evidence use.” However, this study reveals that
social studies teachers have serious problems in teaching reflective thinking and critical thinking skills

since they are not given enough training in these skills.

In summary, the results of this study show that there are gaps between teachers’ beliefs in
democracy and classroom practices. They believe that the democracy is the most ideal way to rule a
country, yet they also believe that students can only learn democratic values by living in a democratic
society and in a democratic family. They also believe that they successfully practice and try to be good
role models for their students in relation to democracy. However, teachers’ classroom practices are

full of problems in terms of democratic education and the democratic education environment.
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