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Abstract

This study was carried out with 44 students
attending the Social Studies Education
Department of Faculty of Education at Abant
[zzet Baysal University, who chose the elective
Media Literacy Course. In the study, that was
planned as an action research, the assistant
professor of the course acted as “researcher” and
the students (teacher candidates) choosing the
media literacy course as “implementers”. The
researcher and his students decided to work out
the following problem on which they all agreed
with each other: How can we change negative
thoughts of the students attending the other
departments of the Faculty on Social Studies? In
the present study, which has “the action research”
as its method, a six-stage process was followed,
namely (1) identifying the problem, (2) finding
out solutions, (3) implementing the solutions, (4)
evaluating the implementation of the solutions,
(5) changing the thoughts of participants and (6)
general evaluation. The preliminary surveys
carried out to identify the problem revealed that,
unlike what had been expected by both the
researcher and the implementers, the students
attending other departments of the Faculty did
not have negative points of view toward Social
Studies and that, on the contrary, they had
positive points of view regarding that field. Thus,
the purpose of the study had to be shifted from
“what had been planned earlier” to “to change
the erroneous perceptions of the teacher
candidates of social studies to the effect that the
students attending other departments of the
Faculty have negative points of view on social
studies”. The researcher, together with the
implementers, formed the SSPG (Social Studies
Promotion Group) with a view to attaining their
new goal. In order to solve the problem that was

DOI: 10.18009/jcer.22966
L Asst. Prof., Abant izzet Baysal University, Faculty of Education, Bolu, aaltun@ibu.edu.tr

Oz

Bu calisma Abant Izzet Baysal Universitesi Egitim
Fakiiltesi sosyal bilgiler 6gretmenligi béliimiinde
okuyan ve Se¢meli Medya okuryazarlig1 dersini
secen 44 oOgrenci ile yiritilmiistiir. Eylem
arastirmas1 olarak planlanan galismada dersin
Ogretim {iyesi “arastirmaci” olarak, dersi segen
ogretmen adaylar1 da uygulayicilar olarak gorev
almustir.  Arastirmact  Ogrencileriyle  hemfikir
oldugu su sorunu birlikte ¢6zmek igin ¢alismaya
karar vermislerdir: “Fakiiltedeki diger bolim
Ogrencilerinin  sosyal  Dbilgiler  6gretmenligi
hakkindaki  olumsuz  diisiincelerini  nasil
degistirebiliriz?” Eylem aragtirmasmin yoéntem
olarak uygulandigi bu arastirmada; problemi
belirleme, ¢6ziim bulma, ¢dziimii uygulama,
¢oztimiin uygulanisini degerlendirme,
katilmcilarin  fikirlerini degistirme, ve genel
degerlendirme olmak {izere alti basamaktan
olusan bir siire¢ takip edilmistir. Sorunu
belirlemek tizere yapilan ilk 6n arastirmasi diger
bolim o&grencilerinin sosyal bilgilere iliskin
olumsuz bakis acisina sahip olmadiklarini; aksine
olumlu distindiiklerini gostermistir. Boylece
¢alismanin amaci degismistir. Calismanm yeni
amacit sosyal bilgiler &6gretmen adaylarinin
alanlarma iliskin olumsuz bakis acilar1 olduguna
iliskin algilarini degistirmek olmustur.
Uygulayicilarla birlikte arastirmaci bu yeni amact
gerceklestirmek {tizere SBTG (Sosyal Bilgiler
Tanmitim Grubu)” adiyla bir grup
olusturmuslardir. Arastirmaci ve uygulayicilar
Se¢meli  Medya  Okuryazarligi = dersinde
propaganda temelli bir medya tiretimi siirecini
uygulamay1 ¢6ziim olarak belirlemislerdir.
Hazirlanan afislerin sergilenmesiyle son bulan
eylem arastirmasi 6grenciler agisindan oSnemli
tecriibelerin kazanildig1 bir siire¢ olmustur. Bu
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determined as new goal after the preliminary  ¢ercevede uygulayicilar (1) alanlarimi daha iyi
surveys, both the researcher and the tanidiklarini, (2) alanlarmin igerik zenginligini
implementers opted to apply “a propaganda-  fark ettiklerini, (3) alan bilgilerini arttirdiklarin ve
based media production process” in elective (4) alanlarina daha fazla deger verdiklerini ifade
media literacy courses. The action research that etmiglerdir.

ended with the display of the prepared posters
constituted a process giving the students an
opportunity to gain important and fruitful
experiences. The proof of these constructive
results within the framework of this action
research is the fact that the implementers
(candidate teachers) admitted and expressed
having: (1) known, now, their field of study better
that before, (2) noticed the richness of scope of
their field of education, (3) increased and
strengthened their knowledge in this field, and (4)
better appreciated their field of study.

Anahtar Kelimeler: Medya iiretimi, sosyal bilgiler,
ogretmen adaylar;, medya okuryazarligi, eylem
aragtirmasi.

Key words: Media production; social studies;
teacher candidates; media literacy, action research.

Introduction

The researcher of this study is an academician with undergraduate, graduate and
doctor’s degrees in the field of social studies education. This personal background is getting
more meaningful and concrete with (1) the research questions existing in the fields such as
“social studies education”, “media literacy education” and “history education” constituting
the domains in which the writer has been endeavouring to specialize, and (2) the endeavours
exerted to reply or to solve these questions. One of the research questions arising from this

personal background was “how can we overcome the negative thoughts or prejudgements

on social studies education?”

The researcher, in fact, believes in the existence of negative points of view toward his
field of study, shares his belief with his students, and observes their agreement in his
judgements in this regard. What’s more, he supports his assumptions with various scientific
studies. For example, Ozkal et al., (2004) talk about studies revealing that the students
attending elementary education have, in the beginning, positive attitudes in relation to social
studies course, but they start to find it “boring”, “hard”, “not related to the real life” and
“irrelevant with their future careers” as their education levels increase (Fernandez, Massey
and Dombush, 1976; Chlodo and Byford, 2004; Welton and Mallan, 1999). Yilmaz and Seker
(2011), too, found that some studies done in the U.S.A. (Corbin,1994; Ellis, Fouts and
Glenn, 1992; Fernandez, Massey and Dornbusch, 1976; Fraser, 1981; Haladyna et al., 1982;
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McGowan, 1984; McGowan, Sutton and Smith, 1990; Schug, Todd and Beery, 1984;
Shaughnessy and Haladyna, 1985) assert that (1) attitudes of the students attending both
elementary and secondary education with regard to social studies course were quite negative
regardless of their sexes, (2) they don’t like this course, (3) they place social studies course to
the end of the list of most-interesting courses among all courses appearing in school

curricula, and (4) they regard social studies course boring and irrelevant of their future lives.

There are also other studies ending with similar results with regard to primary school
teachers. Oztiirk and Unal (1999) concluded that primary school teachers were not very keen
on teaching social studies courses compared with teaching other courses. On the other hand,
they stated that their findings on primary school teachers” unwillingness to teach this course
are parallel to the findings of other studies revealing that primary school teachers in the
U.S.A. find social studies education course “boring” on traditional level (Kariel, 1969) and
consequently they allocate less time to this course compared with other courses (Schug and
Beery, 1987; Kincheloe, 1991; Cleaf, 1991). They also mentioned some other studies asserting
that the primary school teachers had these negative viewpoints on social studies courses
under the influence of their unfavourable experiences during their studentship years
(Welton and Mallan, 1999; Doganay, 2003; Oztiirk and Otluoglu, 2003). As for the researcher,
these negative feelings with regard to social studies can also be observed in his own Faculty.
In fact, he shares his judgement with teacher candidates attending Social Studies Education
Department of the Faculty of Education at Abant Izzet Baysal University during his dialogs
with them. He hears complaints from the students in this regard, and he witnesses most of
the time that they have similar unfavourable thoughts. Having profoundly gone through the
subject in question, the researcher found out that the problem was related to their field of

study.

“Reflective Inquiry” is one of the views existing in the very nature of social studies
(see; Barr, Barth and Shermis, 1977). According to this view, social studies help students
learn how to decide on the problems and situations affecting themselves (Doganay, 2002).
This point of view has led the researcher to ask himself; “Why shouldn’t we endeavour to
change the negative viewpoints of the students regarding social studies?”. What’s more,

media literacy, being one of the other fields of interest of the researcher, provides him with a
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lot of opportunity that can help students attain this purpose. For example, in the course of
this study, it has also been resorted to the techniques of propaganda and persuasion that are
taught within the framework of media literacy courses. Furthermore, the process of action
research that constitutes the design of the present study has similarities with “reflective
thinking”, as mentioned by Yildirim and Simsek (2011). Similar to action research, the
process of “reflective thinking” also starts with the emergence of a certain problem, and
continues with “solving this problem through some changes” and “determining the new

problem which should be dealt with at this stage.”

Based on this viewpoint, during the first semester of 2012-2013 academic year, the
researcher carried out a media production study in a media literacy education course, which
is a selective course in third grades. In this study, he aimed at changing negative thoughts of
teacher candidates attending Elementary Education Department of the Faculty of Education
regarding social studies. During the implementation of this study, he acted as “researcher”

and the students as “implementers”.

In the first stage of the study, teacher candidates acting as implementers were asked
to inquire the thoughts of five different teacher candidates, each attending one of the five
major fields of study in Elementary Education Department of the Faculty of Education. The
major fields of study in question consist of Pre-school Education, Primary School Education,
Science Education, Social Studies Education and Mathematics Education. In addition to the
inquiries of the implementer-students, the researcher also consulted some other students of
these major fields of study to find out their views concerning social studies. When the
viewpoints of the students inquiried by the implementers and consulted by the researcher
were examined through content analysis, it appeared that the inquired and consulted
students attending other major fields of study generally declared having positive views with

regard to social studies.

These preliminary results, first of all, helped the researcher notice his prejudgements
on the matter in question. Before obtaining these results, he, like his students, believed the
existence of negative thoughts about his field of study, that is to say social studies. These
prejudgements had its misleading effects during preparation stage of literature chapter of the

present study; bias by selection of sources were unconsciously made, and the studies
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testifying the existence of negative views toward social studies were chosen by the
researcher while the researches providing adverse proofs were being ignored. After noticing
this faulty disorientation due to the results of pleliminary studies, literature search was
reviewed and renewed which resulted in the awareness of other researches asserting also the
existence of positive thoughts regarding social studies. For instance, Ozkal et al., (2004)
mentioned some studies manifesting that the attitudes of elementary school students toward
social studies were positive rather than being negative (Moroz and Baker, 1997; Oztiirk and
Otluoglu, 2003). In their studies, Yilmaz and Seker (2011) also found out that the surveyed
students had positive attitudes regarding social studies, and they named some other studies
resulting in similar findings (Oztiirk and Baysal, 1999; Kayali, 2003; Chiodo and Byford,
2004, Alazzi, 2007).

The preliminary survey carried out during the action research stage demonstrated
that the students attending other departments of the faculty had positive thoughts with
regard to social studies, rather than having negative ones. This fact made the researcher and
the implementers realize that they were not quite right in judging that the students attending
other departments of the faculty had negative thoughts with regard to their field of study.
This unexpected finding faced with during the first stage of the study forced them to change
the focus and goal of the action research they were carrying out. Consequently, the purpose
of this study was determined as “changing the erroneous prejudgements of the teacher
candidates of social studies on the existence of negative points of view regarding their fields

of study.
Method

“A problem being experienced by the researcher and the participants”, and “an action
process to solve the existing problem” form the focus of action researches (Beverly, 1993;
O’Brien, 2003; Fraenkel and Wallen, 2003; Tomal, 2003 Yildirim and Simsek, 2011; Glesne,
2012). This research design has recently been being more frequently and intensively used in
the field of education. Action researches consist of studies carried out in education
environments by teachers, administrators and other related people in their capacities of
“researcher” with a view to understanding how their students can learn better, how they

teach them or how the schools are being directed (Mills, 2003). Action researches are
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classified under different headings. The present study was based on the classification of Berg
(2001) and the study was planned as practical action research. In this approach, the
researcher and the implementers come together from time to time and determine “the
possible problems encountered with during the implementation stage of the action plan”,
“possible reasons causing the emergence of these problems” and finally “possible ways of

intervention or solution” (Yildirim and Simsek, 2011).
Study Group

The present study was planned and shaped out during the first semester of 2012-2013
academic year in a media literacy education course which is one of the selective courses
taken by the students attending to the third grade of major field of study of “Social Studies
Education” at the Faculty of Education of Abant Izzet Baysal University (AIBU). The lecturer
of the course acted as “the researcher”, and 44 teacher candidates choosing the selective
media-literacy education course as “the implementers”. The target group of the study was, in
the beginning, planned to consist of 1522 teacher candidates attending Elementary Education
Department of the Faculty of Education. However, because of the change of the purpose of
the study, the new target group had to consist of only 44 teacher candidates choosing the
selective media-literacy education course, in other words, the very group in charge of

implementing the study.
Atmosphere of the Study

The present research was carried out at the Faculty of Education of Abant Izzet
Baysal University. The classroom assigned for the selective media literacy course was used to
plan and to implement the study, and “The Basement Exhibition Hall” was used to display
the prepared posters.

The Stages of the Study

A six-stage action research process was followed during the study. Takala (1994)
described these stages as “implementation steps” namely (1) identifying the problem, (2)
finding out solutions, (3) implementing the solutions, (4) evaluating the implementation of
the solutions, (5) changing the thoughts of participants and (6) general evaluation (Figure 1).

These stages or steps are explained in detail in the following sections of the study.
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Figure 1. The Stages of the Study
1 Identifying the problem Step 1 (Target Group): Preliminary

Survey 1

2 Finding out solutions Y] Step 2 (Characteristics of Social Studies):

Preliminary Survey-2

Change of the Study Flow
Step 3 (Training of the Implementers):
(a) Propaganda and Persuasion Techniques

3 Implementing the (b) Social Studies Education
solutions (c) Poster Preparation
4 Evaluating the Step 4 (Media Production):
implementation of the Preparation of the Posters
solutions

Step 5 (Display of the Posters):
Display of the prepared posters

5 Changing the thoughts

of participants Step 6 (Reflecting the Essence of Social
Studies to the Target Group):
6 General evaluation Final survey

(1) Identifying the Problem: In action researches, the problem constituting the subject
of the research is identified through the collaboration of the researcher with the
implementers after the evaluation of the encountered problems (Grundy, 1988- cited in
Yildirim and $imsek, 2011). In a similar way, during the present study, the researcher and
the implementers exchanged their views on “the thoughts of the students attending other
departments of the Faculty” with each other. During this problem-identification stage carried
out in collaboration, it appeared that both the researcher and the implementers agreed on the
idea that “students of other departments of the Faculty generally had negative thoughts on
social studies”. Upon this agreement on the above-mentioned idea, they decided to study
with a view to finding a solution to the following problem: “How can we change negative

thoughts of the students attending the other departments of the Faculty on social studies?”

(2) Finding out Solutions: The researcher and the implementers decided to apply “a
propaganda-based media production process” in elective media literacy courses in order to
solve the mutually identified problem, or in other words, to dispel the mistaken

prejudgements toward social studies, and to explain the importance of their field of study.
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To this end, they formed a group, which they named “Social Studies Promotion Group

(SSPG)”. The stages to be implemented by SSPG consist of the following steps:

Step 1 (Target Group):
Preliminary Survey 1: In the practical action researches, it is proposed first to
determine the problem, and then to try to find out the possible reasons causing the
emergence of this problem. Therefore, in the present study, it was also aimed at
determining the reasons of negative thoughts of the students attending other
departments of the Faculty with regard to social studies. Thoughts of the target group
have utmost importance in the implementation of propaganda and persuasion
techniquesas a tool of media production to be carried out during the execution of the
present study. Hence, when planning the propaganda activities, the thoughts of
target group were taken into consideration, and the implementers were, first of all,
asked to apply the feedback forms (Form-1a) devised by the researcher to at least five
teacher candidates chosen from the target group (one teacher candidate from each of
the following five major field of studies: Pre-school Education, Primary School
Education, Science Education, Social Studies Education and Mathematics Education).
The forms delivered to the teacher candidates by the implementers were filled in
within the following two weeks, and the results were forwarded to the researcher. On
the other hand, the researcher interviewed almost as much teacher candidates as the
implementers and received their opinions. Thus, both positive and negative thoughts
on social studies of the teacher candidates attending elementary education
departments of the Faculty could be exposed together with the reasons underlying
their thoughts. These results were examined through content analysis by the
researcher, who forwarded his findings back to the implementers to be reused by
them as a base in their media production studies.
Step 2 (Characteristics of Social Studies):

Preliminary Survey-2: Social studies constituted the content of the media-production
studies to be carried out within the framework of the present study, and the
implementers were asked to narrate and explain to the target group their own fields
of education during their media production studies. At this stage, the implementers

were also asked to go through the literature to find out the right answers to the
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question “What are the positive and negative characteristics that separate the social
studies education from the others?”, and to write out their findings with a view to
reporting them to the researcher.

Step 3 (Training of the Implementers):
(a) Propaganda and Persuasion ITechniques: A presentation comprising both
theoretical and practical information on propaganda and persuasion techniques were
given to the implementers. The purpose of the presentation that lasted two class
hours was to guide the implementers on the preparation of posters, and to help them
express their opinions more efficiently. In this presentation, essentially, persuasion
techniques determined by New Mexico Media Literacy Project (NMMLP) were used.
(b) Social Studies Education: At this phase, the obtained results were discussed in the
classroom during two class hours, and the features characterizing social studies
education were written out in articles after evaluation of the results in collaboration
with the students.
(c) Poster Preparation: To help the implementers learn how to prepare posters to be
displayed as their media-productions, they were also lectured for two weeks (2 + 2 =
4 class hours in total) on the use of Open Office Draw Program for “slogan writing”,
“accessing the proper visual sources”, “logo-designing” and “poster preparation”.

Step 4 (Media Production):
Preparation of the Posters: The implementers were given a 6 weeks period to prepare
their posters. During this phase, they were constantly and interactively contacted and
communicated. On the other hand, they were also provided with consultancy
services by an advisory board consisting of three people; the researcher, a social
studies education expert, and a media literacy education expert.

Step 5 (Display of the Posters):
Display of the prepared posters: The posters prepared by the implementers after
their media production studies were displayed at The Basement Exibition Hall
situated in Fine Arts Education Department.

Step 6 (Reflecting the Essence of Social Studies to the Target Group):
Final survey: At the last stage of the study, the views of the target group who
observed the stages of this study ending with the display of the posters will be taken
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through “view forms” (form 2a), and the efficacy of the media production study will

be evaluated.

After the second stage (solution finding stage) of six-stage study process, the
remaining four stages (implementation of the solutions, evaluation of the implementation of
solutions, changing the thoughts of participants/implementers, and general evaluation) are

going to be explained in the following headings of the study.

Measuring Devices

Form la: A preparatory study was conducted with a view to devising this form.
Making use of the findings of this preparatory study, the characterizing words (attributes)
that were used most frequently by the target group to define the social studies education
were determined. Among them, the favourable ones were grouped as “important, necessary,
difficult, useful, comprehensive, and amusing”, and the negative ones as “easy, boring,
memorazing, difficult, complicated, and insufficient”. These two groups of words
(favourable and unfavourable) were put on the form as options. Then, under each group, an
“other” option was added together with a space following it so that the members of target
group can choose and write other characterizing words (attributes) different from those
given in the groups on the form. Besides, a separate space was also assigned on this form in
order that the members of target group could explain their justification for their attributions
regarding social studies education.

Form 1b: This is a form devised to understand the views of the implementers with
regard to the opinions of the target group on social studies, as the purpose of the study had
to be changed, after the preliminary survey. The implementors were asked to answer the
following two questions on the form personally: (1) “What do the teacher candidates
attending other primary education departments of the Faculty think about social studies
education?” and (2) “Why do they think so?”.

Form Z2a: This is a form devised to take the views of target group on social studies at
the end of the study.

Form 2b: As the purpose of the study had to be changed after the preliminary

survey, Form-2 could not be used in this study, and a new form was devised instead of it. In

Adnan ALTUN

10


http://www.joucer.com/
http://www.joucer.com/

Bilgisaym' ve Eéitim Joumal of Computer and
A:a§t1rma]lar1 Dergisi Education Research
WWWw.joucer.com WWWw.joucer.com
www.dergipark.ulakbim.gov.tr/jcer www.dergipark.ulakbim.gov.tr/jcer

this new form, which was called Form-2b, the implementers were asked to evaluate “their
experiences and acquisitions gained through the study process” within the framework of
their own views. Briefly, they were requested to answer the question “What are the benefits

of having participated in this study?”.
Analysis of the Obtained Data

The data obtained from the forms 1a, 1b and 2b were analysed through “content
analysis developed based on intuction” or “open approach” (Bilgin, 2000). When open
approach is applied, it is reached from the views to subthemes and from subthemes to
themes. To ensure the reliability of the study, this analysis process was repeated twice by the

researcher.
Change of the Study Flow

Qualitative research experts state that action research designs are more flexible
compared with others for the interaction between the researcher and the implementers may
change the flow of the study (Yildirim and Simsek, 2011). Likewise, in this study, it was
experienced a similar change in the flow of the study that provided a new evidence for the
rightfulness of this characteristic of action research designs.

Implementers were asked to receive the opinions of five different teacher candidates,
each attending one of the five major fields of study in Elementary Education Department of
the Faculty of Education (Pre-school Education, Primary school Education, Science
Education, Social Studies Education and Mathematics Education). When the collected
opinions reflecting the viewpoints of the students attending other departments of the Faculty
on social studies were generalized through content analysis, it appeared that the target
group declared having positive views with regard to social studies rather than having
negative ones. Thereupon, the researcher also took the views of the target group personally
and faced with similar results with those obtained by his implementer students.

The results of this preliminary study indicated that the assumption “the students
attending other major fields of study of the Faculty have negative opinions on social studies”
constituting the startpoint of the present study was contrary to the fact, and that the teacher
candidates forming the target group mostly had positive views regarding social studies. At

this stage, the flow of the study had to be changed and the new target group of the study

Year 2015 Volume 3 Issue 6 1-31

11


http://www.joucer.com/
http://www.joucer.com/

Bilgisaym' ve Eéitim Joumal of Computer and
A:a§t1rma]lar1 Dergisi Education Research
WWWw.joucer.com WWww.joucer.com
www.dergipark.ulakbim.gov.tr/jcer www.dergipark.ulakbim.gov.tr/jcer

became the teacher candidates attending major field of study of social studies. The obtained
results were shared with the implementers and the new focus of the study became to try to
change the erroneous thoughts or prejudgements of the implementers on “how the students
attending other departments of the Faculty view their field of study (social studies)” in
positive direction.

In short, at this point, the new purpose of the study became to change the negative
viewpoints of teacher candidates of social studies toward their own fields positively. Before
being informed of the positive thoughts of the students of other departments on social
studies, the members of new target group were asked to answer, in writing, the question
“What do the students attending other major fields of study of the Faculty think about your
field of study?” (Form-la). The views of the implementer-group could be determined
through this application.

In the following stage, the views of members of the implementer-group on “the
change in their thoughts that was brought about by the media production process” were
taken. At this stage, form-2b devised to receive the opinions of the implementers was used
instead of form-2a. The study was concluded by asking the implementers through the new
form to state “the affect of the performed media production on their thoughts with regard to
their field of study (social studies)”.

Findings of the study are given hereinafter in detail.

Findings

Under this heading, findings reached within the framework of the present study are
exposed. These findings are are dealt with in accordance with the research process
mentioned under the heading “method”, and paying attention to the change of purpose,
which occurred during that process.

Preliminary Survey-1a (Views of the Target Group Regarding Social Studies)

At the first stage of the study, by using form-1a, each one of the implementers took
the views of one teacher candidate from each of five Departments of the Faculty, who
constituted the target group of the study. The researcher also performed a survey parallel to

that of the students using form 1-a. Due to these two surveys performed by the implementers
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and the researcher, 517 students could be inquired on their thoughts concerning social

studies, the results of which are given on the following table (Table 1):

Table 1. Views of the Students Attending Primary Education Departments on Social Studies

Pre- Primary Science Math  Social

TEACHER school  School Studies Total
CANDIDATES’
BRANCHES f f f f f f %
1 Necessary 29 32 24 24 17 126 244
" 2 Important 9 20 19 8 21 77 14,9
03) 3 Comprehensive 8 11 9 11 11 50 9,7
= 4 Useful 15 7 6 10 7 45 8,7
E 5 Up to date 2 5 10 6 6 29 56
g 6 Amusing 9 2 3 4 8 26 5
& Total 72 77 71 63 70 353 68,3
f f f f f f %
1 Boring 15 12 7 25 5 64 124
é’ 2 Memorizing 5 8 11 8 11 43 8,3
.“S’ 3 Difficult 5 2 4 5 10 26 5
o 4 Insufficent 4 2 5 1 0 12 23
B 5 Easy 0 3 5 1 1 10 19
2 6 Complicated 0 3 1 2 3 9 1,7
Z  Total 29 30 33 42 30 164 317
General Total 101 107 104 105 100 517 100

The findings appearing on Table-1 showed that “the hypothesis of the researcher and
the implementers declared in the beginning of the study stating that teacher candidates
attending the various departments of primary school education had negative views on social
studies was not right”, and that “almost 70 % of teacher candidates had positive views with
regard to social studies, contrary to what was claimed before the preliminary survey”. This
has been the first factor causing the change of the target group and the flow of the study. On
the other hand, one of the importing findings of this preliminary survey performed using
form 1-a is that social studies education, that had been expected to occupy the first place in
the list of positive views on social studies before this preliminary survey, occupied the fourth

place. This fact has been another factor leading to the change of target group.
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Preliminary Survey-1b (The Thoughts of Target Group on Social Studies from the
Viewpoint of Implementer-Group)

Upon the findings explained above, the researcher decided to change the flow of the
study. The new purpose was, now, not to change the opinions of the students attending
other departments of the Faculty, but to change his own students” opinions. Thus, the new
target group became his students, that is, the implementers. “Well, what were the opinions
of the implementers actually?”. This question had to be answered scientifically. Therefore,
before disclosing the results of the analysis of findings of preliminary survey, the researcher
asked the new target group (implementers) through form-1b to answer the question “in your
opinion, what may the students attending other departments of the Faculty be thinking
about your field of study (social studies)?”. Answers of the implementers to this question are

given hereinafter on Table-2.

Table 2. Views of the Implementers on “What the Students of Other Departments Think about
Social Studies”

Positive Negative
Views f % Views f %
1 Necessary 8 9,3 1 Easy 26 30,2
2 Important 5 58 2 Insignificant 10 11,6
3 Useful 4 4,7 3 Unnecessary 9 10,5
4 Amusing 3 3,5 4 Boring 7 8,1
5 Others 1 1,2 5 Others 13 15,1
Total 21 24,5 Total 65 75,5

It appears that the findings of this survey are completely different from those of
preliminary survey-1. While 70 % of the students of other departments think positively about
social studies, 76 % of the members of implementer-group think that the students of other
departments have negative opinions about their field of study. This erroneous pre-
supposition of the implementers became one of the factors leading to the change of the target
group.

Preliminary Survey-2 (The Strong and Weak Aspects of Social Studies)

At this stage, the implementers were asked to go through the literature to find out the
right answers to the question “What are the strong and weak aspects of social studies
education that separate it from other fields of education?”, and to write out their findings with

a view to reporting them to the researcher. The results of the reports prepared by the
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implementers were discussed in the class, and the strong and weak aspects of this field were

summarized and listed in articles to be used, later, in media production stage.

Tablo 3. The Strong and Weak Aspects of Social Studies

Strong Aspects of Social Studies

Weak Aspects of Social Studies

e It has an interdisciplinary structure

e It aims at solving the problems of the
society (social problems) in long term
based on reflective thinking.

o It helps students form and improve their
personalities.

o It teaches students their antecedents and
cultural inheritances

e It brings up productive and democratic
citizens who are active and efficient in the
society.

¢ It improves understandings, attitudesand
ideals that form the basis of the democratic
life.
It brings in patriotism.

o It improves the man’s ability to gather
information about his situation in the past,
today and tomorrow.

oIt brings in the ability necessary for
processing the information.

o It improves the ability of individuals to
interprete the beliefs and the values (Barth,
1991; Paykog, 1991; Erden, 1996; Barth and
Demirtas, 1997; Saglamer, 1997; Can, Yasar
and Sozer, 1998; Oztiirk and Dilek, 2002;
Doganay and Sari, 2004; Deveci and
Cengelci, 2005; Demircioglu, 2004, 2006;
NCSS, 2009; Oztiirk, 2011; Ata, 2011;
Kaymakg¢1 and Ata, 2012).

o It is considered by both the teachers and
the students as “boring”.

eIt is considered by the students as
irrelevant with the real life.

o It is considered as irrelevant with future
careers of the students.

oIt is viewed by the students as an
insignificant and easy course.

o It is viewed by the students as a disliked
course.

o It is one of the least interesting courses in
the curricular.

o It is considered as irrelevant with the life.

oIt is a course tought reluctantly by the
primary school teachers.

¢ Primary school teachers spend less time on
social studies courses than they spend on
other courses.

e Social studies courses are given not only by
the experts of this field, but also by the
teachers who are graduates of different
departments such as history and
geography.

¢ Teachers of social studies do not follow the
new developments in their own fields
(Yanpar, 1997; Oztiirk and Unal, 1999;
Oztiirk and Otluoglu, 2002; Ozkal et al,,
2004; Kus and Celikkaya, 2010; Yilmaz and
Seker, 2011; Culha-Ozbas, 2012)

The implementers payed attention to bringing strong aspects of social studies
forward and refuting or eliminating the weak aspects of it while preparing their posters after
media production studies.

Training of the Implementers

The questions “what are the strong and weak aspects of social studies” and “how can
they be reflected in the posters” were discussed for two class hours. After this discussions, a
presentation comprising both theoretical and practical information on propaganda and

persuasion techniques were given to the implementers. The purpose of the presentation that
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also lasted two class hours was to guide the implementers on the preparation of posters, and
to help them express their opinions more freely and efficiently. In this presentation,
explanations on persuasion techniques determined by New Mexico Media Literacy Project
(NMMLP) were given, and a number of posters were shown as examples of each one of these
tecghiques.

Then, to help the implementers learn how to prepare posters to be displayed as their
media-productions, they were also lectured for two weeks (2 + 2 = 4 class hours in total) on

/i

the use of Open Office Draw Program for “slogan writing”, “accessing the proper visual
sources”, “logo-designing” and “poster preparation”. Finally, the facts lying behind positive
and negative views of the target group were determined, summarized, and listed under
certain headings through content analysis that were trasmitted to the implementers to ensure
that the posters to be prepared should draw attention to the right points. In this way, SSPG
(Social Studies Promotion Group) made a point of supporting positive facts produced during
media production studies and invalidating the negative facts. 109 out of the consulted 517
students forming the target group did not express their opinions to justify their choices.
Therefore, the results of the content analysis performed based on the views of 408 students
were given hereinafter.

Table 4. Reasons of Views of the Students Attending Other Departments with regard to Social

Studies
Positive Views f Negative Views f
1 It teaches the past and the 61 1 Itcan only be learned by 46
history. memorizing.
2 It is a course nested with both 58 2  Itistaught inactively. 24

the life and the society.
3 It teaches history and 49 3 Ithasanintensive and complicated 17

geoghrapy. content.

4 It follows up-to-date 24 4 Itisa verbal course. 12
information.

5  Ithas a rich content. 17 5  History is taught in this course. 10

6  History, geography and civics 16 6 Itisan easy course. 4
are taught in this course.

7 It correlates the past, the 11 7 Ithasa content that repeats itself 3
present, and the future. for years.

8 It teaches our culture. 10 8  Geography is taught in this course. 3

9  Geography is taught in this 7 9 Its content can be learned without 3
course. this course.

10 Others 23 10 Others 10
Total 276 Total 132
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As a result of this sub-study, the following articles were chosen as the points that
should be most stressed on the posters to be prepared: (1) It teaches history, (2) It is a course
nested with both the life and the society, (3) It teaches geography, (4) It gives up-to-date
information, (5) It has a rich content. And, the following articles were chosen as negative
views that should be overcome: (1) It can only be learned by memorizing, (2) It is taught
inactively, (3) It has a complicated content, (4) It is a verbal course; (5) It teaches history.

SSPG (Social Studies Promotion Group) tried to aim at these positive and negative
views that were determined as the messages to be given on posters in the first place. Reasons
underlying the views of implementer-group that was determined also as the new target
group after the alterations that had to be made as a result of preliminary surveys were also
received, and it was decided to take these results into consideration in the preparation stage
of the posters. The results are given on Table-5.

Table 5. Estimations of Implementers on the Justifications of Positive or Negative Thoughts of

Students Attending Other Departments of the Faculty

Reasons of Positive Views f Reasons of Negative Views f
1 It teaches  history and 4 1 There are quite few positions in 9
geoghrapy. govermental or private institutions
for the teachers teaching social
studies.
2 It teaches history. 3 2 The students are unfamiliar with 8
the contents of the course.
3 It helps bring up conscious 3 3 Social studies courses are easy. 7
citizens.
4 It prepares children to the real 2 4 Ithas an extensive content. 6
life.
5 Ithas a comprehensive content. 2 5 Itcanonly be learned by 4
memorizing.
6 Other factors 3 6 Other factors 21
Total 17 Total 55

According to Table-5, the implementers declared that "the leading justification for
positive thoughts of students attending other departments of the Faculty could be the fact
that it teached history, geography and civics", and that "the leading justification for negative
thoughts of students attending other departments of the Faculty could be the fact that there
are quite few positions in govermental or private institutions for the teachers teaching social
studies". When the views of students of other departments are also taken into consideration,

it can be asserted that, according to the students, the most powerful aspect of social studies is
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the fact that "it teaches history". It may not be correct to claim that the weak possibility of
being appointed as civil servants in governmental institutions has substantial effects on the
negative thoughts of teacher canditates of social studies with regard to their own fields of
study. Because, the study carried out by Sezgin and Duran (2011) revealed that KPSS? do not
have negative effects on the opions of teacher candidates concerning their future carriers
(teaching social studies), but that it caused some sorts of inquietudes and unhappiness with
regard to their futures.

Before proceding to media production stage, both "the reasons underlying the
opinions of students of other departments on social studies" and "the views of implementers
on these reasons" were examined through content analysis. The results reached through this
analysis were shared with the implementer-students in order to help them make use of those
results during their media production stage.

Media Production and Posters

The works for the preparations of posters lasted approximately for two months.
Though almost no time was spared for these types of studies during class hours, from time
to time the implementers had to consult the researcher on the points where they had
problems (especially during designing stage of the posters) and needed assistance. The
points regarded as "the most difficult" by the implementers were "producing creative ideas",
"finding interesting slogans", and "being able to reflect their messages on the posters using as
few words or sentences as possible". Instead of using different graphic design programs on
which the implementers had no knowledge and experience, the researcher and the
implementers preferred to use the "Open Office Draw Program" that had a simple interface
and a Turkish version, and with which the implementers could easily prepare their posters,
as they are all familiar with it. Those implementers who needed assistance with regard to
using Open Office Draw Program were also assisted during this stage.

At the end of media production studies, seventyfour posters were prepared in total
by the implementers as some of the students preapared more than one posters. The

breakdown by subjects of the prepared posters is given hereinafter.

2 KPSS (Kamu Personel Se¢me Sinavi/Civil Servant Selection Examination) is the name of a central examination done /
organised by OSYM (Olgme, Se¢me ve Yerlestirme Merkezi/Assessment, Selection and Placement Center), and regarded as
a criteria in the placement and appointment of civil servants including teachers.
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Table 6. Breakdown of the Prepared Posters by Sub-disciplines of Social Studies

Sub-disciplines f

1  History 33
2 General (Social Studies) 17
3 Geography 9
4  Civics 5
5  Science and Technology 4
6  Economy 2
7 Law 2
8  Sociology (Culture) 2
Total 74

During the preparation of the posters that were also classified based on the sub-
disciplines of social studies shown on Table-6, the following points were taken ino
consideration:

e Results of the Preliminary Survey-la that reveals the views of the first target group
(the students attending different primary education departments of the Faculty) on
social studies

e Results of the Preliminary Survey 1b that reveals the thoughts of implementer-group
on the probable opinions of members of first target group on social studies

e Results of the Preliminary Survey 2 that reveals the strong and weak aspects of social
studies based on literature study

e The criteria to be paid attention to when teaching "propaganda and persuasion
techniques" to the implementers and when preparing the posters
When the contents of posters that were prepared paying attention to the above points

are examined, it will be noticed that the implementers concentrated particularly on history.
The posters aiming at promoting social studies and emphasizing on geography, civics
(citizenship), and up-to-dateness of social studies took the second place in the list of
prioritization. These findings show parallelism with the positive views of target group. This
breakdawn (prioritization list) may make a person think that the negative views of target
group were not taken into consideration when preparing the posters. However, if the
contents of the posters are more meticulously studied, it will be realized that the negative
views were also taken into consideration. The most common negative opinions on social
studies are the ones claiming that social studies mainly base on memorization.
Approximately eight posters were prepared to dispel this type of negative views. In one of

these posters, a historical anecdote is linked with a current incident, and the slogan “we are
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not making you memorize the things, but we are making you experience them” was used.
Besides, the implementers paid also attention to the findings of preliminary survey 1 (a) and
prepared some posters to introduce mathematics that is situated, according to this survey, at
the end of the list of positive views on social studies.

If it is to be made a more detailed explanation on the posters, the following points
should also be remarked: The researcher and the implementer-group intended, first of all, to
prepare an eye-catching poster to hang on in the entrance of the Exhibition Hall, and so did
they (see poster 1). The majority of the posters had messages regarding history. When you
looked at the contents of the posters, you could realize that history of Ottoman Empire and
Independence War were brought to the forefront. As for posters introducing Ottoman
Empire, emphasis was mostly put on Sultan Abdulhamid and Yavuz Sultan Selim (see poster
2); and as for posters introducing Independence War, those on Dardanelles Battle were
prominent (see poster 3). Besides, some other posters were also prepared in order to (see
poster 4 and 5);

e explain the importance of history education stressing on its interesting aspects and on
the fact that it constructs common or national memory,

e narrate the victories in our history,

e draw attention to the “rooted and great past” of the Nation.

When the contents of the posters were examined, it was noticed that the posters
targeting to introduce social studies occupied the second place in the list of importance; and
when the sub headings were went through, it was observed that the posters emphasized
especially the importance of social studies in our lives (see poster 6). It was also seen that the
students, when preparing the posters, strived to make the contents up-to-date, rich, and
changeable. They also paid attention to create a vision for future through these posters. To
this end, an up-to-date presentation of the history was performed (see poster 7). On the
posters that were prepared to give information on geography, the stress was on natural
disasters such as earthquakes, and on current problems of our world such as the importance
of geography, environmental pollution, global warming, and unconscious use of sources (see
poster 8). And when it comes to the posters trying to introduce civics education, the
outstanding subjects were human rights and freedoms, democracy, and the importance of

paying taxes (see poster 9). The students also prepared some other posters devoted to science
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and technology that takes place in the curriculum of social studies, and to a number of sub-
disciplines such as economy, law, and sosyology (see poster 10, 11, and 12).

Feedbacks of the implementers

At the end of action research, the implementers were asked to answer the question
“What have been the benefits of this study in your opinion?” The answers given by them are
summarized on Table-7.

Table 7. Views of the Implementers Concerning Action Research Process

Views f %
1 We got to know our field better. 20 19
2 We managed to introduce social studies and to express 14 133
ourselves.
3 We noticed the content-richness of our field. 14 133
4 We increased our knowledge on this field. 12 114
5 We improved our skills on media-literacy. 12 114
6 We benefited from the way this course was given. 1095
7 We appreciated our field of study more than before. 9 8,6
We became aware of the opinions of students attending
8 8 7,6
other Departments.
We managed to increase the rate of interest toward our
9 . 3 2,9
field.
10 We had some difficulties when carrying out this study. 3 29
Total 105 100

According to table-7, the students forming “SSPG” stated primarily that there had
been various changes in their thoughs with regard to their field of study. More than half of
the opinions of implementers (52,3 %) indicate that their viewpoints, knowledge,
understanding and attitudes toward social studies had changed in positive direction. That is
to say, the students admitted having (a) got to know their field better, (b) noticed content-
richness of their field, (c) increased their knowledge on their field, and (d) appreciated their
field of study more than before. The following quotations from the views of some students
are given hereinafter as examples:

I have noticed that, it was, not the others, but me who had negative
prejudgements concerning my field of study before having performed studies
regarding posters. This study helped me get completely rid of these feelings of
worthlessness. In the first place, I learned the sub-branches of my field. I have

realized that I used to believe mistakenly that “being a social studies teacher
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necessitates only learning history and geography”. I have also discovered that
we carried out a pleasant duty by laying the foundations of “creating awareness
of other students in various points including social studies”. (Student 4)

During the implementation stages of this study, I faced with some
historical realities, which I had not discovered or been aware of beforehand. For
my field of study contained verbal (non-math) courses, we did not have to care
much for “reasoning” or “thinking seriously on the matters in question”. Due to
this study, I had the opportunity to read the views of many writers that enabled
me to see my field from different viewpoints. For example, I used to think that
there were only good or bad people in the history. After this study, I realised
that the history did not consist of pure good or pure bad people. (Student 19)

While thinking on “what subject I should choose” and “what I should
do” during poster preparation stage, I realised how wide the sphere of
influence of social studies was. Beforehand I had entrenched and undefeatable
thoughts on social studies. However, when preparing the posters, I had to think
about many things in various fields; I found many subjects; and I noticed that
teachers of social studies address many different fields of interest. I had to
admit that our field was really very broad and comprehensive. I also learned
that they were we, the teachers of social studies, who lay the foundations of
almost all fields of study. Though it is a little sad that I became aware of this
fact only when I am attending third grade of the Faculty, it is still better that not
still being aware of the reality. In short now, I understand that our job is to
teach students many different fields of study. (Student 27)

While we were facing with dilemmas as for the importance of our field,
this study came to rescue us from this heavy burden. I believe that, after this
study, I appreciate the value and importance of our field better than before. I
could realize a number of beauties of social studies I had never thought of
before. As for me, the most important benefit of this study was that it
concretized the contents of our field in our minds, and that it made us

understand our difference. (5 32)
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Approximately 1/4th of the SSPG3 students (23,8 %) stated, in their answers, having
learned what the other students thought about them, having had an opportunity to get their
fields known better by other students, and having been able to increase the interest of others
toward their fields. The following quotations from this type of views of some students are
given hereinafter as examples:

My participation in this study increased my interest toward my

Department. It even changed my opinions with regard to my Department.

Now, I believe that our Department is more important that other Departments

in the Faculty. (Student 5)

Exhibition of our posters enabled the students attending other

Departments of the Faculty to notice the importance of our Department. I think

that, after this study, their views concerning social studies changed in both

positive and negative directions. The Department of Social Studies used to be

considered as a boring Department where the most important subjects were the
historical ones. Due to these promotion efforts, the students of other
departments learned that social studies were in fact an interdisciplinary course

including many sub-disciplines. (Student 21)

The preliminary survey carried out before the poster preparation stage
helped us find out the viewpoints of students attending other Departments. As

for me, I realized that the source of negative views with regard to social studies

were, in fact “ourselves” and “the way (method) our social science teachers at

secondary school used to teach us”. This awareness made us understand that

we had to change and correct our views toward our own field. (Student 37)

When we go through the other views, it was observed that the students stated that (a)
this study helped them improve their abilities in the field of media-literacy, (b) they
benefited a lot from the way the course was given, (c) they, however, had some difficulties in
expressing themselves and in producing creative ideas during the stages of the study. The
following quotations from this type of views of some students are given hereinafter as

examples:

3 Social Studies Promotion Group
4 Social Studies Education
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While trying to introduce my field of study to the other students, I had
also attempted to refute and eliminate some negative views. Before doing this, I
scrutinized the positive views regarding my field of study.And, when
preparing the posters, I chewed on “how I could convey my message in a better
way” because I was to transmit my message quite efficiently without making
any concession from ethical rules. Of course, I had difficulties on this point. To
endouvour to evaluate my field of study even-handedly and to try to convey
my thoughts on social studies to the target group by taking also their views into
consideration enabled me to gain experience. I think that all these facts
contributed to the improvement of our skills regarding media-literacy. (Student
7)

Frankly speaking, I had not participated in such a long-term study
before, and no creative idea came to my mind during this study. Therefore, 1
had difficulties on “what to prepare” and “how to prepare”. (Student 10)

Among numerous homeworks I did so far, only a few were as concrete
and substantial as this one. Poster-preparation study was really quite different
for me. In the beginning, I found it difficult to prepare posters. However, as the
time passed and pleasant results started to show up, doing this homework
began to be a pleasure for me. Printing and exhibition of the posters prepared
by us also made me quite happy. (Student 35)

The changes occurring during the study can also be seen in the views of the
implementers. They pointed out that their views had changed more radically than those of

the members of target-group.

Conclusions

The process of action research completely corresponds to the reflective nature of
social studies. It has also been observed in this study that action research can be used quite
effectively to solve the problems faced with during social studies education both
theoretically and methodologically. The rich content of social studies hosts many problems
waiting to be solved, some being global problems such as “global warming, envirenmantal

roblems, wars, famine, income injustice” and some being local or national problems such
|y y
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as “domestic violence against woman, preventing girls from going to schools,
unemployment, elders in need of nursing, and lack of experience in entrepreneurship”.

Action research can be used as a teaching method in social studies courses,
concertedly with reflective inquiry and problem solving process. When trying to solve the
problems encountered in social studies education, in addition to teaching techniques such as
“problem-solving, decision-making, reflective inquiry, project-based learning and
cooperative learning”, the educators can also make use of action research process.

It is understood that action research can be used at social studies courses of primary
and secondary schools, and that it can also be useful and educatory if used especially in the
education of teacher candidates. With a view to attaining their goals, the teacher candidates
had to carry out a number of sub-studies during the whole stages of this study. Preliminary
surveys were done by the implementer teacher candidates. Thus, they had the chance of
experiencing the activities of data-collection for the main study, analysing the collected data,
and evaluating the results of the analysis. They also made literature searches in order to
discover positive and negative aspects of social studies, seriously went through the attained
sources, and compared many sources. These have been important and fructuous experience
for them. Media production is considered as the most efficient teaching approach in media-
literacy education (Christ and Potter, 1998; Hobbs, 1998; Federov, 2003; Burn and Duran,
2007). At this point, teacher candidates acquinted themselves with techniques of persuasion
and witnessed the application examples of these techniques. After having been trained on
poster-preparation, they managed to reflect their theoretical knowledge and the results of
preliminary surveys on the posters that they prepared. In similar studies, in addition to
poster-preparation, students can both “make use of written and visual materials such as
school newspapers, magazines, brochures, caricatures, or audio-visual materials such as
short films, documentaries, advertisement videos” and “launch campaigns on webisites,
blogs, and social media”.

The most remarkable conclusion drawn from this study is the fact that the researcher
and the implementers changed their prejudgements on the views of students attending other
Departments of the Faculty concerning their own fields, based on the study carried out by
them. Its efficiency was both observed by the researcher and stated in the feedbacks of

implementers.
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PS: I avail myself of this opportunity to express my heartfelt-thanks and deepest gratitudes
to my students who chose the selective Media Literacy Course in the first semester of 2012-

2013 academic year, and contributed a Iot to the execution and the completion of this study.
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Appendix

TARINE HiC BU YONDEN

BAKTINIZMI™

= YAVUZ SULTAN SELIM HAN

Yavuz Sultan Selim Han doneminde, Iran hikumdar: Sah lsmail,
kiymetli miicevherler ile dolu bir hediye sandig: gonderir, hinkara.
Degerii esyalaria dolu sandik agilir agiimaz kot bir koku yayilr

Once, hig kimse bir anlam veremez, bu fena kokuya.Sonra,

mesele anlagilir. Sandigin dibine insan diskis: doldurulmustur.

Cihan padisahi emir verir. "herkes duisiinsiin, bu edepsiziie,
Osmanlinin sanina yakigacak sekilde bir mukabelede bulunmaliyiz.*

Ve goziimil yine kendisi bulur, Ayni sekilde degerii esyalaria bir
sandik hazrlatiir, Sandigin igine, o zamanin en nefis giil kokulu
lokumlarindan hazirianmis bi kulu yerlestirili. Kutunun aluna da,
bir satirik yazidan ibaret pusula ilistiil.

Hediye sandi, itina ile sonra, Sah I gonderilir
Sandik, Sah'in huzurunda agilir. Sandik agilir agimaz, etrafa mis
gibi il kokusu yayilir. Osmanli Elcisi ~Sah'in tedirgin olmamas:
igin, once kendisi tatmak kaydiyla-bilyiik bir saygi ve nezaketie,
Sah Ismail'e lokumdan ikram eder.Sah, bitiin bu olup bitenlere bir
anlam veremez. Osmanhi Elgisi, Sah'in sagkinligin: gidermek:
Lokum kutusunun altina ilistiriimis miitevazi pusulay! uzatir.
Pusulayr okuyan Sah'in yliziinde, bu sefer, saskinligin yerin|
biyiik bir utang ifadesi alir;

"ISMAIL, HERKES YEDIGINDEN IKRAM EDER...*

Wy .
""“TTaasnnnss

f ABANT iZZET BAYSAL UNIVERSITESi SOSYAL BILGILER TOPLULUGU

Poster 2: “Have you ever looked at the history
from this perspective? We have!”

Onlarm futbol topu yoktu. Hele sizin gibi bir toplart hi¢ olmad.
Caputlart birbirine dolayip bezden bir top yapmuslards belki. Onunla
ama firsati bulmuglardi? Sizce en biiyiik
jinde salinan bir ugurtmalar: olmug muydu?

teme firsatina sahip de
ne bir girev diigtii:'VATAN I

571
29 MAYIS

1071
18 MART

1453
1881

23 NISAN

10 KASIM
1923

Poster 3: “Sons of Dardanelles... Social
Studies Education that brings up the chidren
of today!”

Poster 4: 1071, 1453, 1923... Do you all think
the same thing when you see these dates? Who
are constructing our common memories?
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BAKKAILA HESABINI
“MATEMATIK” OGRETIRSE

Cizme vergisi: 18. yuz
cizmelerden vergi al

MUSTERIYE OLAN SAYGIYI
“BIZ” OGRETIRIZ...

SB- TG
=

Poster 5: Tax of second husband, tax of wig, tax of
boot, tax of moustache, and tax of bachelor man...
History is quite interesting, isn’t it!

Poster 6: If it is “the mathematics” that teaches the
grocer how to calculate, it is “us” that teach him/her
how to respect the customer...

OKUR HAKLARI

L Okamarma Bakr e ————

2. Sayfa Atlama Hakki —— = ————— |
3. Bir Kitab: Bitirmeme Hakk: —_—
4. Tekrar Okuma Hakki ~

5. Caninin istedigini Okuma Hakki

6. Bovarizm Hakki | g — =l
7. Caninin Istedigi Yerde Okuma Hakk: |

8. Coplenme Hakki

9. Yiiksek Sesle Okuma Hakk:

10. Susma Hakkr* ~

I e
e

SORUMLULUKLARIN ILKI;
BIiLMEK!

Poster 7: Serials are fiction, but the History is real!

Poster 8: Reader rights. The first responsibility of
the students is “to know”!
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TARIHIN NEREDE?
KULTURUN NEREDE?
ULKEN NEREDE?
TOPLUMUN NEREDE?
SEN NEREDESIN / NERELISIN?

COGRAFYASIZ e oldugun cok Iyl biliyoruz;
|
OLMAZ! “Birat da bu iilke i¢in
asamak!”
s =
Poster 9: Where is your history? Where is your

BIiLIYOR MUSUNUZ?
1024'DEN ONCE RIZE'DE (AY YOKTU!

« Iyt Dir 2iraal milendisi omast
+ Bilge Klimini 11 bilmes!

culture? Where is your country? Where is your
society? Where are you / where are you from?

Poster 10: Did you know that there was no tea in
Rize before 18247 We know very well the reason
that leaded Zihni DERIN to success: “To live, not

only for himself, but also for this country!”

HUKUKUN GECIKMESI
HUKUKSUZLUKTUR!

YA OGRETILMEMESI?

BUZATI

Poster 11: Delay in justice is injustice! (W.S.
Landor) What about “not teaching the Justice”?

KULTURUMUZU BiRILERI HATIRLATMALI !

Poster 12: Buzati (Ice-horse; a regional custom in
Turkey); there must be some people to remind us

our culture!
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