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The aim of this study was to determine the views of Social Studies teachers about
global literacy. The research was a case study conducted with a qualitative approach.
The study group of the research consisted of 32 Social Studies teachers working in
official schools affiliated to the Turkish Ministry of National Education in the 2020-
2021 academic year. The data obtained from the Social Studies teachers were first
coded; afterwards, these coded data were analyzed by descriptive analysis. According
to the findings, the teachers associated global literacy with the concepts of having
knowledge about global events, understanding the world correctly, having critical
thinking skills, being aware of global developments, having digital skills, being
integrated with the change in the world, and knowing foreign languages. The majority
of the teachers participating in the study considered global literacy mostly as the
individual's knowledge of global events and their correct understanding of the world.
Moreover, most of the Social Studies teachers stated that topics related to global
literacy are included in the content of the program. In addition, the majority of the
Social Studies teachers had a positive view of how global literacy was included in the
Social Studies curriculum.
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Bu arastirmada, Sosyal Bilgiler 6gretmenlerin kiiresel okuryazarlik ile ilgili goriisleri tespit
edilmeye calisilmistir. Arastirma nitel arastirma yaklasimi ile yapilmig bir durum
calismasidir. Aragtirmanin ¢alisma grubunu 2020-2021 egitim &gretim yilinda Milli Egitim
Bakanligmma bagli resmi okullarda gorev yapan 32 Sosyal Bilgiler &gretmeni
olusturmaktadir. Elde edilen veriler 01, 02, O3... seklinde kodlanmigtir. Sonrasinda
kodlanan bu veriler betimsel analize tabi tutularak incelenmistir. Ogretmenler kiiresel
okuryazarlik kavramini bireyin kiiresel olaylar hakkinda bilgi sahibi olmasi, diinyay1 dogru
anlamasi, elestirel diisiinme becerisine sahip olmasi, kiiresel gelismelerin farkinda olmasi,
dijital becerilere sahip olmasi, diinyadaki degisime entegre olmasi, uluslararas: dili bilmesi
kavramlariyla iliskilendirmislerdir. Arastirmaya katilan Ogretmenlerin ¢ogunlugunun
kiiresel okuryazarlig1 en ¢ok bireyin kiiresel olaylar hakkinda bilgi sahibi olmasi, diinyay1
dogru anlamas: olarak degerlendirdigi sdylenebilir. Bununla birlikte, arasirmada Sosyal
Bilgiler 6gretmenlerinin ¢ogunlugu kiiresel okuryazarlikla iligkili konularin programin
igeriginde yer almakta oldugunu ifade etmislerdir. Ayrica, Sosyal Bilgiler 6gretmenlerinin
cogunlugu kiiresel okuryazarligin sosyal bilgiler 6gretim programina yansimalarini olumlu
olarak degerlendirdikleri sdylenebilir. Arastirmanin diger bir bulgusunda, Sosyal bilgiler
Ogretmenleri, kiiresel okuryazarlik egitiminde &gretmenin bilgin, rehber, etkin 6grenme
ortami saglayan, aktif, gelisime agik, arastiran, sorgulayan, roliine sahip olmalarin ifade
etmiglerdir. Bununla birlikte, kiiresel okuryazarlik egitiminde Ogrencinin roliinii ise;
uygulayicy, merakly, aktif, istekli, gelisime acik, duyarli, isbirlik¢i, elestirel diisiinebilen,
farkindalik sahibi bireyler olarak belirlemiglerdir.
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Giris

Gilintimiizde okuryazarlik kavramimin degistigi goriilmektedir. Okuma yazma becerisi,
gliniimiiz bilgi ¢caginda ve kiiresellesen diinyada eski bir tanimdir. Bugiin okuryazarlik, ona eklenen
ilk kelimenin anlamini ve farkindaligini ifade etmektedir (Dubin ve Kuhlman, 1992). Gee (1991) ve
UNESCO (2008) okuryazarhigin sozciikleri okumay1 ve yazmayr 6grenmenin ¢ok Otesine gectigini
onaylamaktadir. Daha ziyade, belirli baglamlara gore ¢oklu okuryazarlik diizeylerini iceren genel bir
terimdir. Bu nedenle, bugiin kiiresel okuryazarlik, diinyanin birbiriyle baglantili oldugunu ve giderek
¢ok kiiltiirlii hale geldigini anlamak anlamina gelir; (Hanvey, 1982). Bu baglamda kavramin
doniistimiine uygun olarak her gegen giin yeni okuryazarlik tiirleri ortaya ¢ikmustir. Street (2009),
Ozellikle bilgisayar okuryazarligi, gorsel okuryazarlik ve kiiltiirel okuryazarlik olmak tizere “coklu
okuryazarlik” oldugunu calismasinda belirtir. Bu arastirmada Onerilen kiiresel okuryazarlik,
kiiresellesmis diinyada gelistirilmesi gereken okuryazarliklardan biridir. Kiiresellesme siirecinin
cesitli alanlarda ortaya koydugu degisim, diinyanin degisen yapisina uyum saglama anlaminda
kiiresel okuryazarlig1 gerekli kilmistir. Bu baglamda kiiresel okuryazarlik bir 21. Yiizyil okuryazarlig:

olarak gitgide onemli hale gelmektedir.

Okuryazar olmak, kisinin kendi kiiltiirel toplulugunda ve birbiriyle baglantili bir kiiresel
medeniyette islev gérmek icin bilgi edinmesi, tutumlar olusturmasi ve becerileri kullanmasidir (Bank,
2004). Uluslararas: Okuryazarlik Dernegi tarafindan okuryazarlik "disiplinler arasinda ve herhangi bir
baglamda gorsel, isitsel ve dijital materyallerden yararlanarak tamimlama, anlama, yorumlama,
olusturma, hesaplama ve iletisim yetenegi" seklinde tanimlanir (Dwyer, 2016, s.131). Eguchi'ye (2015)
gore kiiresel okuryazarlik, "kiiresel isbirligi icin ve "birbirine bagh kiiresel toplumda problem ¢6zme
ve yenilik" i¢in gerekli bir dizi bilgi, beceri ve egilim" anlamina gelmektedir. Kiiresel okuryazarlik
iletisim, birden fazla dil konusabilme, bagka bir kiiltiire karst sefkat ve meraki kesfetme ve
deneyimleme, vatandaslik ve kiiresel sorumlulugu anlama, topluluk ve mevcut uluslararas: sorunlari
ve kariyerleri anlama, hayat boyu 6grenenler haline gelme olarak tanimlanmistir. (The Wisconsin
Department of Public Instruction, 2006). Bu tanumi destekler nitelikte, 21. yy Okuryazarlik Zirvesi
(2005) kiiresel okuryazarligi, insanlar ve uluslar arasindaki karsilikli bagimliligi anlamak ve kiiltiirler
arasinda basarili bir sekilde etkilesim ve isbirlii yapma becerisine sahip olmak olarak
tanimlamaktadir. Kiiresel okuryazarlik, daha iyi kiiltiirleraras: iliskiler kurmak, ¢cogulcu bir topluma
aidiyet duygusunu kucaklamak ve mevcut yasam kosullarini iyilestirmeye yardimci olmak igin diinya
catismalarini ve insani gelismeyi analiz etme kapasitesi olarak anlasilir (Rodriguez, 2017). Bununla
birlikte, kiiresel okuryazarlik, elestirel okuryazarhigin bir parcasi olarak insanligi onyargi ve
esitsizlikten kurtarmak ve gelistirmek icin elestirel diisiinme stratejilerini gerektirir. Bir kisinin bir
diinya vatandasi veya "diinya diisiincesine sahip bir kisi" olarak etkin bir sekilde islev gorebilmesi i¢in
giincel ulusal ve uluslararas: olaylarin elestirel anlayisin1 edinmesini saglayan sosyal bir yeterliliktir

olarak goriilmektedir (Schuerholz-Lehr, 2007). Kisacasi, kiiresel okuryazarlik, kiiresel olay ve

1014



KEFAD Cilt 23, Say1 1, Nisan, 2022

sorunlar1 dogru anlama, yorumlama, tartisabilme bilgi, beceri ve tutumu gelistirme olarak
tanimlanabilir. Ayni1 zamanda kiiresel okuryazarlik, elestirel diisiinme becerisine, dijital becerilere
sahip olmay1 ve farkli dilleri konusabilmeyi gerektirir. Diger taraftan Nair, Norman, Tucker and
Burkert (2012) tarafindan yapilan ¢alismada, kiiresel okuryazarlik bilesenleri, kiiresel bir sorumluluk
duygusu sergileyen eylem ve davranislarda bulunabilme, kiiresel sorunlar siyasi, ekonomik, sosyo-
kiiltiirel, tarihi ve cevresel baglamda analiz edebilme, kitle iletisim araglar1 vasitasiyla farklh
gecmislere sahip insanlarla etkili bir sekilde iletisim kurabilme, Diinyanin belirli kiiltiirleri ve
bolgeleri hakkinda bilgi edinme ve analiz etme becerileri, kiiresel ve yerel olani1 anlamh yollarla
birbirine baglayarak tarihsel ve ¢agdas diinyadaki kiiresel baglantilarin izini siirme olarak ifade

edilmistir.

Sosyal Bilgiler 6gretmenleri, 6grencilerin kiiresel vatandashk becerilerini kazanmalarinda
onemli bir rol oynamaktadir. Sosyal Bilgiler egitiminin amaci, diinyanin sorunlarmna duyarli, bu
sorunlara ¢0ziim arayan ve kisisel sorumluluklarimin bilincinde olan kiiresel vatandaslar
yetistirmektir (Evans, 1987). Sosyal Bilgilerdeki tartismali konular: kiiresel vatandaslik egitime dahil
etmek, ogrencilerin kendilerini 21. yiizyila hazirlayacak ve kiiresel vatandaslik bilinci gelistirmelerini
destekleyecek birtakim beceri ve degerleri kazanmalarma katki saglayacatir (Oxfam, 2006). 21.
ylizyilin yurttaslar1 olarak, saghk, cevre, baris veya ekonomik giivenlikle ilgili sayisiz karmasik
sorunlara ve kiiresel ve yerel meselelere kars1 sorumlu ve duyarli olmalar1 gerekmektedir. Bu degisen
kiiresel baglam, bugiin O6grencilerin egitim siireci aracilifiyla kiiresel vatandashga yonelik bilgi,
beceri, nitelik ve baghlik gelistirmelerini gerektirmektedir. International Education Summit (2005) de
alinan kararlarda 6grenciler okuldan makul 6lgiide kiiresel okuryazarlik ile ayrilmali ve (a) daha iyi
iletisim becerileri gelistirmek igin Ingilizceye ek olarak bir veya daha fazla dil konusabilmeli (b)
Amerika Birlesik Devletlerinde veya yurtdisinda yiiksek vasifli isler icin egitim almali; (c) seyahat
etmenin ve diger kiiltiirlere kars: merak ve takdir gelistirmenin yollarini bulmal; (d) ekolojik egitim
yoluyla dogay1 korumay1 6grenmeli; (e) diinya ve insan haklar1 konusunda bir farkindalik gelistirmeli
ve ilgisizligi dagitmali; ve (f) yaratici, elestirel diisiinme ve problem ¢dzme becerilerine sahip olmali

seklinde siif ¢alismasina ve kiiresel meselelere uygulamasina yonelik konulara deginilmistir.

Sosyal Bilgiler Ogretmenlerine Ogrencileri tartismali bir¢ok siyasi, sosyal ve toplumsal
meseleyi ele alarak ve elestirel diisiinmelerini, etkili iletisim kurmalarini, farkli bakis acilarin1 kabul
etmelerini, catisma durumlariyla ilgilenmelerini, Onyargilar1 tanimalarini ve ¢ok boyutlu
diisiinmelerini saglayarak, farkli goriislere saygisi olan, elestirel diisiinen ve problem ¢ozebilen,
empati duyan, genis bakis acisina ve kiiresel duyarlilig olan kisiler yetistirerek (Crick, 1998; Harwood
ve Hahn, 1990; Hess, 2004; Tucker, 1983; Wilson, Hass, Lauglin, 2002) vatandaslik rollerine
hazirlamada Onemli gorev diismektedir. Bununla birlikte, Ogretmenlerin, &grencilerin kiiresel
diizeyde okuryazar olmalarini saglamak igin egitilmeleri gerekir. Ogretmenlerin pedagoji, icerik,

yaklagim ve inang tercihleri, 6gretimin boyutunu degistirecek ve onu kiiresel olarak nitelendirecektir.
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Tucker (1991), kiiresel egitim kiiltlirlintin sunulmasinda ders kitaplarini degil 6gretmenleri daha
onemli gormektedir. Bu baglamda, Sosyal Bilgiler 6gretmenlerinin kiiresel okuryazarliga iliskin

goriislerini tespit etmenin 6nemli oldugu diistintilmektedir.

Alanyazin incelendiginde kiiresel egitim, kuresel farkindalik ile ilgili ohemli calismalar
(Appleyard, 2009; Camilleri ve Gritter, 2016, Egiiz, Oztiirk ve Kesten, 2018; Ferguson-Patrick,
Reynolds ve Macqueen, 2018; Kan, 2009; Kirkwood, 2001; Lucas, 2010; Oztiirk ve Giinel, 2016; Tye,
2003) bulunmaktadir. Yurtdisinda ise kiiresel okuryazarlikla ilgili (Choo, 2018; King, ve Thorpe, 2012;
Nair, Norman, Tucker, ve Burkert, 2012; Yoon, Yol, Haag, ve Simpson, 2018;) énemli calismalara
rastlanmaktayken, Tiirkiye’de kiiresel okuryazarlikla ilgili alan yazin icelendiginde (Bulut ve Cakmak,
2019; Bulut ve Oksﬁzoglu, 2021; Cakmak, Bulut, ve Taskiran, 2017; Tiirk ve Atasoy, 2010) ¢alismalara
rastlanmaktadir. Sosyal Bilgiler 6gretmenlerinin kiiresel okuryazarliga iliskin goriislerini inceleyen
herhangi bir ¢alismaya ise rastlanmamistir. Bu agidan bu arastirmanin alan yazinina katk: getirecegi
beklenmekte ve arastirma sonuglarinin bu konuda yapilacak olan diger arastirma ve uygulamalara yol
gosterecegi disiiniilmektedir. Sosyal bilgiler 6gretim programlar1 kiiresel okuryazarlik ve kiiresel
vatandaslik konularini ele almasi bakimindan egitim programlar1 arasinda en onemli yere sahiptir.
Kiiresellesme sonucu ulusal vatandas ve diinya vatandas: yetistirme, sosyal bilgiler egitimi énemli bir
rol iistlenmistir. (Bulut, Cakmak ve Kara, 2013). Kiiresel okuryazarlik biitiin egitim programlarinin
temel amaglarindan biri olmas: gerekmektedir. Ancak kiiresel okuryazarligin ¢cok daha etkili ve kalict
olmasini saglayacak olan sosyal bilgiler programlaridir. Disiplinleraras: bir ders programi olan sosyal
bilgiler hem konu alan: itibariyle hem de giincel ve dogrudan toplum merkezli olmasi sebebiyle
kiiresel okuryazarlik egitimine en uygun miifredattir. Kiiresel okuryazarligin gelismesinde, diinyanin
sorunlarina duyarli, bu sorunlara ¢6ziim arayan ve kisisel sorumluluklarinin bilincinde olan kiiresel
vatandaglar yetistirmede sosyal bilgiler 6gretmenleri nemli bir rol iistlenmektedir. Ozetle, bu
calisma, Sosyal Bilgiler 6gretmenlerinin kiiresel okuryazarlik kavramini nasil algiladiklarini ve Sosyal
Bilgiler egitimi agisindan kiiresel okuryazarligi nasil degerlendirdiklerini derinlemesine incelemeyi

amaglamaktadir.
Bu calisma ile asagidaki arastirma sorularina yanit aranmistir:
1. Sosyal Bilgiler 6gretmenleri kiiresel okuryazarlik kavramini nasil tanimlamaktadir?

2. Sosyal Bilgiler 6gretmenlerine gore kiiresel okuryazarlik sosyal bilgiler dersi acisindan

ni¢in dnemlidir?
3. Sosyal Bilgiler 6gretmenleri bilgiye erismede hangi kaynaklar1 kullanmaktadir?

4. Sosyal Bilgiler O6gretmenlerine gore kiiresel okuryazarlik egitiminde ogretenin ve

0grenenin rolii nedir?
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5. Sosyal Bilgiler 6gretmenleri kiiresel okuryazarligin sosyal bilgiler 6gretim programina

yansimalarini nasil degerlendirmektedir?

6. Sosyal Bilgiler 6gretmenlerinin kiiresel okuryazarlik egitiminin gelistirilmesine yonelik

Onerileri nelerdir?
Yontem

Bu boliimde arastirmanin modeli, arastirmanin calisma gurubu, verilerin toplanmas: ve

verilerin analizine iliskin bilgiler yer almaktadir.
Arastirma Modeli

Arastirma nitel arastirma yontemlerinden bir durum ¢alismasi ile ele alinmistir. Biiyiikoztiirk
(2010)’e gore nitel arastirma derinlemesine veri toplamak, katilimcilarin kisisel algilarimi, tecriibe
vegoriislerini dogrudan 6grenmek, var olan anlamak ve agiklamak i¢in kullanilan bir yontemdir. Bu
arastirmada, Sosyal Bilgiler 6gretmenlerin kiiresel okuryazarlik ile ilgili goriisleri tespit edilmeye

caligilmgtir.
Arastirmanin Calisma Grubu

Arastirmanin ¢alisma grubunu 2020-2021 egitim 6gretim yilinda 32 Sosyal Bilgiler 6gretmeni
olusturmaktadir. Calisma grubu kolay ulasilabilir durum 6rneklemesine uygun olarak belirlenmistir.
Bu yontem arastirmaya pratiklik kazandirir. Bu 6rneklemede arastirmaci, kendisine yakin ve erisilmesi
kolay bir grubu seger (Yildirim ve Simsek, 2006). Arastirma arastirmaya hiz kazandirmak igin

ulasilmasi kolay sosyal bilgiler 6gretmenleri tercih edilmistir.
Verilerin Toplanmasi ve Analizi

Bu calismada agik uglu sorulardan olusan bir form veri toplama araci olarak kullanilmistir. Bu
form, arastirmaci tarafindan gelistirilmis, ve formunun anlasilabilir oldugunu kontrol etmek igin bir
Tiirkge 6gretmeni tarafindan kontrol edilmistir. Kapsam gegerliginin saglanmas: icin de iki ayn
Ogretim iiyesi tarafindan kontrol edilmistir. Uzmanlarin bazi ifadelerin degistirilmesi yoniindeki
onerilerine gore diizeltmeler yapilmistir. Incelenen sorular 3 sosyal bilgiler &gretmenine sorularak bir
on uygulama yapilmistir. Bunun sonucunda sorular1 6gretmenlerin dogru anladig1 goriilmiis, sadece
sorularin ifade edilisinde ufak degisiklikler yapilmistir. Soru formu son hali ile 6 agik uglu sorudan
olusmaktadir. Bu sorular olusturulurken literatiirden yararlamilmistir. Katiimer goriisleri pandemi
nedeniyle (yiiz ylize goriisme yapilamadigi icin) c¢evrimici ortamda Google forms aracilifiyla
toplanmistir.  Sosyal bilgiler dgretmenlerinden elde edilen veriler Oncelikle katilimcr gizliligini
korumak adina (Ogretmen 1) O1, 02, O3...olarak kodlanmistir. Sonrasinda kodlanan bu veriler
betimsel analize tabi tutularak incelenmigtir. Betimsel analizde elde edilen veriler, Onceden
belirlenmis kategoriler altinda Ozetlenir ve yorumlanir. Veriler arastirma sorularina gore

siniflandirilabilir. Betimsel analiz, katilimcilarin goriislerini etkili bir sekilde yansitmak i¢cindogrudan
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alintilara ¢ogunlukla yer verildigi bir yontemdir. Ulasilan veriler ilk basta sistematik ve agik bigimde
betimlenir. Sonrasinda agiklanip yorumlanmakta, sebep-sonug iliskileri indelenerek bazi sonuglara
varitlir (Yildirrm ve $imsek, 2018, s. 239-240). Arastirmanin gegerligi icin ise katilimcr teyidi
yonteminden faydalanilmis, veriler 6zetlendikten sonra katilimcilardan bunlarin dogruluguna iliskin
fikirleri alinmistir. Arastirmanin giivenirligi, verilerin nitel arastirma alaninda tecriibeli bagka bir
arastirmacinin yeniden kodlamas: ve ortaya ¢ikan kodlamalarin karsilastirilarak tutarliligin kontrolii
ile saglanmaya calistlmistir. Farkli kodlar tartisilarak nihai kodlarda anlasilmistir. Yazili dokiimanlar
iki farkli aragtirmaci tarafindan ayri ayri kodlanmistir. Tki arastirmaci arasindaki uzlasma korelasyon
katsayis1 [Goriis Birligi/ (Goriis Birligi + Gortis Ayriligi) x100] kullanilarak giivenirlik %94 olarak
hesaplanmistir (Miles ve Huberman, 1994).

Arastirmanin Etik izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yoénergenin ikinci boltimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashigi altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi =Kastamonu Universitesi
Etik degerlendirme kararinin tarihi=25.12.2020
Etik degerlendirme belgesi say1 numarasi=71
Bulgular

Kiiresel okuryazarlik tanimina iliskin sosyal bilgiler 6gretmenlerinden elde edilen bulgular

Tablo 1’de verilmistir.

Tablo 1. Kiiresel okuryazarligm tanumna iliskin bulgular

Kategoriler Frekans
Kiiresel olaylar hakkinda bilgi sahibi olmak 14
Diinyay1 dogru anlamak 13
Elestirel diisiinme becerisine sahip olmak 5
Kiiresel gelismelerin farkinda olmak 5
Dijital becerilere sahip olmak 3
Diinyadaki degisime entegre olmak 1
Uluslararas: dili bilmek 1

Toplam 42

Kiiresel okuryazarlik tanimina iliskin sosyal bilgiler 6gretmenlerinden elde edilen bulgular
Tablo 1'de verilmistir. Kiiresel okuryazarlik kavrami ile ilgili tanimlardan elde edilen kategoriler;
“Kiiresel olaylar hakkinda bilgi sahibi olmak, diinyay1 dogru anlamak, elestirel diisiinme becerisine
sahip olmak, kiiresel gelismelerin farkinda olmak, dijital becerilere sahip olmak, diinyadaki degisime

entegre olmak, uluslararasi dili bilmek olarak belirlenmistir. Bu kategorilerden en fazla vurgulanan ise
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“Kiiresel olaylar hakkinda bilgi sahibi olmak ve diinyay: dogru anlamak”, oldugu goriilmektedir.

Sosyal bilgiler 6gretmenleri goriislerini asagidaki gibi ifade etmislerdir;

O1. Bireyin diinyay1 dogru okumas, dijital becerilere sahip, elestirel diisiince becerisine sahip
birey olmasi.

O4. Evrensel olarak herkesi ilgilendiren kiiresel konular hakkinda bilgi sahibi olmak.
08. Diinyada yer alan her olaya her degisimi anlay1p entegre olmaya galismak.
010. Diinyadaki olaylari, yagsantilari, kiiresel sorunlari anlamak yorumlamak tartisabilmek.

O15. Yasadig1 diinyadaki siyasi, iktisadi, kiiltiirel vs. alanlarindaki gelismelerin farkinda
olma.

O18. Uluslararasi dili bilmek.
Sosyal Bilgiler agisindan kiiresel okuryazarligin 6nemine iliskin bulgular Tablo 2’de yer

almaktadir.

Tablo 2. Sosyal bilgiler acisindan kiiresel okuryazarligin 6nemine iliskin bulgular

Kategoriler Frekans
Etkin vatandaslik becerisi gelistirme 33
Diinyada gelisen olaylar: konu almast 14
Kiiresel sorunlara ¢6ziim iiretebilmesi 9
Diinya kiiltiiriinii tanima 5
Yakindan- uzaga ilkesiyle hareket etmesi 5
Toplumsal kimligi koruma 2
Degerleri kazandirma 2

Toplam 70

Tablo 2 incelendiginde, sosyal bilgiler 6gretmenlerinin Sosyal Bilgiler agisindan kiiresel
okuryazarligin onemine iliskin elde edilen bulgulardan olusturulan kategoriler “Etkin vatandaslik
becerisi gelistirme, diinyada gelisen olaylar1 konu almasi, kiiresel sorunlara ¢oziim iiretebilmesi,
diinya kiiltiirtinti tanima, yakindan- uzaga ilkesiyle hareket etmesi, toplumsal kimligi koruma,
degerleri kazandirma” olarak belirlenmistir. Bu kategorilerden en fazla vurgulanan ise ““Etkin
vatandaslik becerisi gelistirme, diinyada gelisen olaylar1 konu almas1” oldugu goriilmektedir. Sosyal

bilgiler 6gretmenleri goriislerini asagidaki gibi ifade etmislerdir;

06. Sosyal bilgiler dersi diinyayla iligkili olan bir ders. Dersin igeriginde diinyadaki gelismeler
yer aliyor. Dolayisiyla diinyay1 anlamak sosyal bilgiler dersini anlamak demek.

O1. Diinya kiiltiiriinii tanimak diinyay1 yasanir hale getirmek kiiresel meseleleri bilmek.
09. Ogrencilerin diinyadaki gelismelere duyarli etkin vatandag olmast.

O4. Ogrencilerin diinyada yasanilanlar1 dogru anlayabilmesi &lgiip tartabilmesi icin énemli.
Kiiresel sorunlara ilgi duymalari bu sorunlarin ¢oziimlerini diisiinmeleri i¢in OSnemli.
Yasanilan olaylardan ders ¢ikarmalar: i¢in dnemli olarak diisiiniiyorum.

O24. C)grencilerin elestirel diisiinme becerilerini gelistirir. Kiiresel diisiinme firsat1 sunar.
Programdaki degerlerin kazandirilmasinda biiyiik 6nem tasir.

O12. Diinyanin kiigiik bir kdye doniistiigtinii diistinerek tiim bilgilere ulasabiliriz. Yalniz
ulastigimiz bilgiler i¢cinde kimligimizi koruyarak devam etmeliyiz.

Sosyal Bilgiler ogretmenlerinin bilgiye erismede yararlanilan kaynaklara iliskin bulgular

Tablo 3’te sunulmustur.
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Tablo 3. Bilgiye erismede yararlandiklar: kaynaklara iliskin bulgular

Kategoriler Frekans
Internet 26
Kitap 19
Akademik kaynaklar 6
Dergi 5
Gazete 4
Kittiphane 3
Kaynak kisiler 3
Toplam 66

Tablo 3’e gore, sosyal bilgiler 6gretmenleri bilgiye erismede yararlandiklar1 kaynaklari
“Internet, kitap, akademik kaynaklar, dergi, gazete, kiitiiphane, kaynak kisiler” olarak ifade
etmislerdir. Sosyal Bilgiler Ogretmenlerinin bilgiye erismede en c¢ok internet ve kitap gibi
kaynaklardan yararlandiklar1 goriilmektedir. Sosyal bilgiler 6gretmenleri gortislerini asagidaki gibi

ifade etmislerdir;

O14.internet sitelerini, kitaplar1 kullaniyorum.

O28.Internet gogunlukla kullantyorum.

0O13.Akademik kaynaklar, makaleler, alanimizla ilgili siteler vs.

O10.Internet ve kitaplar. Kiitiiphane vs. bulundugum yer itibariyle imkanim yok.

09.Genel ag, kitaplar, bazen kaynak kisiler, eski gazete ve dergiler.
Kiiresel okuryazarlik egitiminde 6gretenin ve dgrenenin roliine iliskin bulgular Tablo 4 de

verilmistir.

Tablo 4. Kiiresel okuryazarlik eitiminde dgretenin ve 6grenenin roliine iliskin bulgular

Kategoriler Frekans

Ogreten rolleri

Bilgin

Rehber

Etkin 6grenme ortami saglayan
Gelisime acik

Aktif

Aragtiran

_ o= = W01 Ny

Sorgulayan
Ogrenen rolleri
Uygulayic
Merakli

Istekli

Geligime agik
Duyarlt

Aktif

Isbirlikci
Elestirel diistinebilen
Toplam

— o= = N DNDN W

=~
)

Sosyal bilgiler 6gretmenleri, kiiresel okuryazarlik egitiminde Ogretenin roliine iligskin elde
edilen alt kategorileri; ‘Bilgin, Rehber, etkin 6grenme ortami saglayan, gelisime acik, aktif, arastiran,
sorgulayan,” seklinde ifade etmislerdir. Kiiresel okuryazarlik egitiminde 6grenen roliine iligkin elde

edilen alt kategoriler ise; “Uygulayict merakl, aktif, istekli, gelisime acik, duyarly, isbirlikgi, elestirel
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diisiinebilen” olarak belirlenmistir. Bu alt kategorilerden Ogreten rolleri kategorisinde en fazla
vurgulanan ise “bilgin, rehber” iken, 6grenen rolleri kategorisinde en fazla vurgulanan alt kategorinin
“uygulayic1 ve merakli” oldugu goriilmektedir. Sosyal bilgiler 6gretmenleri goriislerini asagidaki gibi

ifade etmislerdir;

06. Ogretenin her kiiresel bilgiye sahip olmasi agisindan bilgin ve 6grenenin de merakini
koruyarak 6grenci olmasidir.

O12. Bilgiye ulasabilmesi icin 6greten rehber, grenen uygulayic.

O4. Ogretenin rolii sinifa 6rnek olaylar getirerek tartisma ortami olusturmak, 6grenenin rolii
ise derse katilim saglamaktir.

026. Ogreten, diinyadaki gelismelerin farkinda olmasi, dgrenciler igin uygun dgrenme ortami
saglamasi gereklidir, arastiran, sorgulayan olmasi gereklidir. Ogrenen 6greten ile is birligi
icinde olmaly, kiiresel konulara ilgi duymali.

010. Ogreten de 6grenen de aktif olmak durumundadir.

O19. Ogreten: cagin gereksinimlerine uygun olarak Ogreneni yeni becerilerle donatmali.
Ogrenen ise bu becerilerle yetinmeyip kendini daha fazla gelistirmeli ve edindigi beceri ve
bilgileri giinliik hayatinda kullanmali.

Tablo 5" de Kiiresel okuryazarligin sosyal bilgiler 6gretim programina yansimalar: iizerine

bulgular yer almaktadur.

Tablo 5. Kiiresel okuryazarligin sosyal bilgiler 6gretim programina yansimalarina iliskin bulgular

Kategoriler Frekans
Programin igeriginde yer almakta 18
Olumlu 8
Yetersiz 4
Fikrim yok 2
Toplam 32

Tablo 5 incelendiginde, Kiiresel okuryazarligin sosyal bilgiler Ogretim programina
yansimalari ile ilgili kategoriler “program igeriginde yer almakta, olumlu, yetersiz, fikrim yok seklinde
olmustur. Sosyal bilgiler Ogretmenlerinin ¢ogunlugu kiiresel okuryazarlikla iligkili konularin
programin igeriginde yer almakta oldugunu ifade etmislerdir. Sosyal bilgiler 6gretmenleri goriislerini

asagidaki gibi ifade etmislerdir;

9. Tiim smuflarin son {initeleri Kiiresel baglantilar ile ilgilidir. Bunun diginda da cesitli
konularla i¢ ige konular var.

O21. Gayet olumludur. Ciinkii Sosyal Bilgiler her alani igine alan ¢ok genis bir kavram, her
acidan arastirma konular1 oldugu igin kiiresel okuryazarlikta her acidan 6grenmeyi igerdigi
icin dogru yansitilmistir.

O16. Programda direkt olarak bu kavrama yer verilmemekle birlikte Ozel amaglarinda,
programin uygulanmasinda g6z Oniinde bulundurulmasi gereken hususlarda ve
kazanimlarda hissedilmektedir.

O4. Kiiresel olaylarin ve giiniimiiz diinya sorunlarinin programda yer almas1 seklindedir.

O26. Baz1 iiniteler diinyadaki gelismeler sorunlar yenilik ve teknolojileri kapsamaktadir.
Unitelerde yeri geldiginde diinyadaki gelismelerden bahsedip &grencilerde farkindalik
olusturulmaktadr.

O14. Yetersiz olmakla beraber daha gok dgretmene bagli.
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Tablo 6’da kiiresel okuryazarlik egitiminin gelistirilmesine yonelik Onerilere iliskin bulgular

yer almaktadir.

Tablo 6. Kiiresel okuryazarlik egitiminin gelistirilmesi icin Onerilere iliskin bulgular

Kategoriler Frekans

—_
o

Programda daha ¢ok yer almasi saglanabilir
Seminer verilebilir

Medya okuryazarlig egitimi verilebilir
Etkilesim temelli 6grenme saglanmali
Sosyal bilgiler ders saati artirilabilir
Akademik calismalar yapilabilir

Farkl dilleri bilmek gerekir

Zorunlu ders olmal

Se¢meli ders olarak okutulmali
Teknolojik destek saglanmali

Toplam

— = NN NN WO OO

I
(aw]

Tablo 6’da goriildiigii gibi sosyal bilgiler ogretmenleri kiiresel okuryazarlik egitiminin
gelistirilmesi ig¢in bazi Oneriler gelistirmislerdir. Kiiresel okuryazarlik egitiminin gelistirilmesine
yonelik onerilere iliskin elde edilen kategoriler; “Programda daha ¢ok yer almasi saglanabilir, seminer
verilebilir, medya okuryazarli1 egitimi verilebilir, etkilesim temelli 6grenme ortamlar: kullanilabilir,
ders saatleri artirilmali, akademik calismalar yapilabilir, farkli dilleri bilmek gerekir, okullarda
zorunlu bir ders olarak o6gretilmelidir, se¢gmeli ders olarak okutulmali, uluslararas: 6grenci degisim
programlari artirilmalidir, teknolojik destek saglanmalidir”” olarak belirlenmistir. Bu kategorilerden en
fazla vurgulanan ise “’Programda daha ¢ok yer almasi saglanabilir, seminer verilebilir,” oldugu
goriilmektedir. Sosyal bilgiler 6gretmenleri goriislerini asagidaki gibi ifade etmislerdir;

O4. Sosyal bilgiler 6gretmenlerine seminer verilebilir, programda daha ¢ok yer almasi
saglanabilir.

O23. Miifredatta kiiresel okuryazarliga daha cok agirlik verilebilir. Ogrenciler egitimi 6zgiirce
diisiiniip ifade edebildigi bir ortamda almali.

9. Sosyal Bilgiler 6gretmenleri olarak bizler bu konuda seminer vs. hizmet igi egitime tabi
tutulabilir.

O12. Kiiresel okuryazarlik kendi iginde bagli bagina bir diinya gibi... O yiizden segmeli ders
olarak okutulmasi ¢ocuklarimiza daha ¢ok sey kazandiracaktir.

O30. Sosyal bilgiler ders saatinin artirilmasi lazim. Etkinliklerle desteklenmelidir.

032. Internet kullanim1 yani aslinda éncelikle medya okuryazarlig1 egitimi verilmelidir.

Tartisma, Sonug ve Oneriler

Sosyal bilgiler Ogretmenlerinin kiiresel okuryazarliga iliskin goriislerinin belirlenmesi
amactyla yapilmis olan bu calismada &gretmenler kiiresel okuryazarlik kavramini; bireyin kiiresel
olaylar hakkinda bilgi sahibi olmasi, diinyay: dogru anlamasi, kiiresel gelismelerin farkinda olmasi
elestirel diislinme becerisine sahip olmasi, dijital becerilere sahip olmasi, diinyadaki degisime entegre
olmasi, uluslararast dili bilmesi ile iliskilendirmislerdir. Arastirmaya katilan &gretmenlerin
¢ogunlugunun kiiresel okuryazarligi en ¢ok bireyin kiiresel olaylar hakkinda bilgi sahibi olmasi,

diinyay1r dogru anlamasi olarak degerlendirdigi soylenebilir. Arastirmadan elde edilen bu sonug,
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Bulut ve Cakmak (2019) tarafindan yapilan ¢alismanin bulgulariyla benzerlik gosterir. Bulgulara gore
kiiresel okuryazarlik; bireyin diinyayr dogru okumasi, dijital becerilere sahip, diinyadaki firsat ve
riskleri 6ngoren, elestirel diisiince becerisine sahip ve katilimci olmasi kiiresel gelismelerin farkinda
olmast olarak tamimlanmistir. Ogrencilerin farkl kiiltiirler, 6grencilerin elestirel diisiinme yetenekleri
ve Ogrencilerin eyleme gecme istekliligi konusundaki farkindaligini gelistirmek kiiresel egitim
siirecinde son derece &nemlidir. Ogretmenler, dgrencilerin yasamlarini kiiresellesmenin etkisiyle
birlestirerek 6grencilerin diinyay1 tanima isteklerini artirmali ve gii¢lendirmelidir (Heilman, 2008).
Aragtirmada ayrica, Sosyal bilgiler 6gretmenleri kiiresel okuryazarlik egitiminde Sosyal Bilgiler
dersinin etkin vatandaslik becerisi gelistirme, diinyada gelisen olaylar1 konu almasi, kiiresel sorunlara
¢ozim {iretebilmesi, diinya kiiltiirlinti tanima, yakindan uzaga ilkesiyle hareket etmesi, toplumsal
kimligi koruma, degerleri kazandirma bakimindan 6nemi ve gerekliligini vurgulamislardir. Kulantas
(2007) a gore, Sosyal Bilgiler egitimi, 6grencinin sosyo-ekonomik, cevresel, kiiltiirel, yerel ve kiiresel
acidan, kendisini, yakin gevresini, toplumunu, iilkesini ve diinyay1 bilmesi ile toplumsal problemlere
¢Ozlim iiretmesi bakimindan ve toplumsal hayatla yakindan iligkili bu ders birey ve toplum agisindan
biiytik 6nem arz etmektedir. (Kulantas, 2007, s. 13). Ger¢ek yasam sorunlariyla kars: karsiya
getirilerek problem ¢6zme, elestirel diisiinme, yaratici diistinme, buldugu ¢6ziim Onerilerini
paylasma, is birligi yapma, tartismalara etkin katilma ve toplumsal yasama katilim igin gerekli olan
bilgi, beceri ve degerleri benimsemis, demokratik yasam becerilerine sahip etkin vatandaglar
yetistirmeyi amaclayan sosyal bilgiler egitimi kiiresel okuryazarlia sahip bireyler yetistirmede
onemli role sahip oldugu goriilmektedir. Bununla birlikte, arastirmada Sosyal Bilgiler 6gretmenlerinin
¢ogunlugu kiiresel okuryazarlikla iliskili konularin programin iceriginde yer almakta oldugunu ifade
etmislerdir. Ayrica, Sosyal Bilgiler 6gretmenlerinin ¢ogunlugu kiiresel okuryazarligin sosyal bilgiler
Ogretim programimna yansimalarini olumlu olarak degerlendirdikleri sOylenebilir. Kiiresel
okuryazarlik egitiminin farkli {ilkelerdeki uygulamalarina bakildiginda, Cin Egitim Bakanligy,
kiiresellesme egilimlerini yansitmak ve yabanci diller, tarih, cografya, sanat ve yerel tartisma gibi
bir¢ok konuda “kiiresel sorunlar1” ele almak i¢in lise sosyal bilgiler miifredatin1 énemli 6l¢iide revize
ettigi goriilmektedir. Reformun belirtilen hedefi ise, 6grencilerin kiiresel farkindaliklarini ve diinyay1
anlamalarini gelistirmek ve onlar1 gelecekteki isgiiciinde basar icin gerekli goriilen bilgi ve becerileri
kazanmaya hazirlamaktir ABD ve Cin, 6grencileri kiiresel sorunlarin {istesinden gelmeye hazirlamak

i¢in kiiresel okuryazarligi lise miifredatina entegre etmenin énemini kabul etmektedir (Zhang, 2007).

Sosyal Bilgiler 6gretmenlerinin bilgiye erismede en ¢ok internet ve kitap gibi kaynaklardan
yararlandiklar1 goriilmektedir. Internet, Sosyal Bilgiler &gretmenlerinin kiiresel bir perspektifle
ogretiminde kullanabilecegi giincel bilgilere erisimde devrim yaratan ok cesitli teknolojik kaynaklar
arasindadir (NCSS, 2016). Internet sayesinde diinyanin her yerindeki politik, sosyolojik ve ekonomik
gelismelerden aninda haberdar olma imkani yakalanmaktadir. Toplum, kitle iletisim araglarindan

onemli 6lgiide etkilenmektedir. Insanlar geleneksel (TV, radyo ve gazeteler) ve dijital (Internet veya
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sosyal aglar) medyada aracilifiyla diinya c¢apinda meydana gelen sosyal, politik ve kiiltiirel
olaylardan haberdar olmaktadir. Bununla birlikte, kitle iletisim araglariyla takip edilen haber,
adaletsizlik, insan zulmii, yolsuzluk, su¢ ve savaglar gibi sosyal konularda bilgi veren giiclii bir
aractir. Haberler, insanlar1 daha da kiiresellesme ¢abasindaki ¢agdas toplumun ayni zamanda siddet,
kayitsizlik ve kiiresel okuryazarlik eksikligi nedeniyle ¢oktiigii gerceginin farkina vardirir (Rodriguez,

2017).

Arastirmanin diger bir bulgusunda, Sosyal bilgiler 6gretmenleri, kiiresel okuryazarlik
egitiminde 6gretmenin bilgin, rehber, etkin 6grenme ortami saglayan, aktif, gelisime acik, arastiran,
sorgulayan, roliine sahip olmalarimi ifade etmislerdir. Bununla birlikte, kiiresel okuryazarlik
egitiminde 6grencinin roliinii ise; uygulayici, merakli, aktif, istekli, gelisime agik, duyarly, isbirlikgi,
elestirel diistinebilen, farkindalik sahibi bireyler olarak belirlemiglerdir. Ozellikle en fazla vurgulanan
kiiresel okuryazarlik egitim siirecinde, Ogretmenlerin “bilgin, rehber” olmasi, Ogrencilerin ise
“uygulayici ve meraklr’” olmasi gerektigidir. Glintimiiz 6gretmeninin, 6grencinin ilerisinde olmasi, yol
gosterebilmesi, danismanlik ve kolaylastiricilik roliinii tistlenebilmesi igin ilk basta kendisini egitme
ve gelistirebilme sorumlulugunu istlenmelidir (Findik¢i, 1998, s.88). Bilgi toplumunda
ogretmenlerden beklenen 6grencinin merakini uyandirmasi, onu arastirmaya tesvik etmesi ve sistemli
calismasina yardimcr olmalaridir (Dalin ve Rust, 1996, s.145). Bilgi toplumda kiiresel bakis acisiyla
Ogretmenler 6grencilerine yerel olaylara odaklanmaktan ¢ok kiiresel diisiinmeyi, diinya vatandasi
olmay, farkindalik gelistirmeyi ulusal ve kiiltiirel siiflara kapanmanin 6tesinde daha duyarh bireyler

olarak kiiresel kdyde baskalarini kucaklamay: 6gretmelidirler (Prakash ve Esteva; 1998, 5.25).

Arastirmanin bir baska bulgusu incelendiginde ise, Sosyal Bilgiler 6gretmenleri kiiresel
okuryazarlik egitiminin gelistirilmesi igin kiiresel okuryazarlik konusunun Sosyal Bilgiler 6gretim
programinda daha ¢ok yer almasi gerektigi, kiiresel okuryazarlikla ilgili seminer verilmesi, medya
okuryazarlig1 egitimi verilmesi, etkilesim temelli 6grenme ortamlariin kullanilmasi, Sosyal Bilgiler
egitimi ders saatleri artirilmasi, akademik calismalar yapilmasi, farkl dilleri bilmek gerektigi, kiiresel
okuryazarligin okullarda zorunlu bir ders olarak Ogretilmesi, se¢meli ders olarak okutulmasi,
uluslararas1 Ogrenci degisim programlarinin artirilmasi, okullara teknolojik destek saglanmasi

gerektigi gibi bazi Oneriler gelistirmislerdir.

Arastirma sonuglarindan yola c¢ikilarak kiiresel okuryazarliga yonelik bazi Oneriler
gelistirilmistir. Tiirkiye’de uygulanmakta olan sosyal bilgiler programinin, kiiresel okuryazarlik
becerisine sahip bireyler yetistirme amacina uygun oldugu sdylenebilir. Sosyal Bilgiler programi
kiiresel okuryazarligin etkin bir sekilde gelistirilmesi hedefini gerceklestirecek olan bir programdir.
Ancak, kiiresel okuryazarlik bilincini gelistirmede, egitim sisteminde okul ve O6gretmenlerden
baslayarak her alanda dahagok yenilenmeye gerek vardir. Bu nedenle Sosyal Bilgiler dersinde de

kiiresel okuryazarlik egitimine daha ¢ok agirhk verilmelidir. Bu baglamda, Sosyal Bilgiler
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Ogretmenlerine kiiresel okuryazarlik ve Ogrencilerde kiiresel okuryazarlik becerisini gelistirmeye
yonelik nasil etkinlikler gelistirmeleri ile ilgili hizmet ici egitimin verilmesi gerekmektedir. Kiiresel
okuryazarlik becerisinin kazandirilmasinda yarar saglayacak olacak etkilesim temelli 6grenme
ortamlar1 ve etkinlikler saglanmalidir. Ogretmenler teknolojiyi entegre eden is birligine dayali
arastirma projeleri araciligiyla 6grencilerin aktif katilimin tesvik etmelidir. Ogretmenler, ogrencilerin
giincel bir kiiresel olay etrafinda kiigiik arastirma gruplari olusturmasimi saglayabilir. Giliniimiiz
egitimi, karsilikli anlayis1 ve problem ¢6zmeyi tesvik etmeye yardimci olmak igin diger tilkelerdeki
Ogrencilerle iletisim kurmay: gerektirir (Engler ve Hunt, 2004). Dwyer (2016) tarafindan yapilan
arastirmanin sonuglarina gore, farkhi Kkiiltiirlerden ogrencilerin bir konu veya kitap {izerine
tartismalari, ilgili deneyimlerini paylasmalar1 ve konu ile ilgili tartismalar yiirtitmesi, 6grencilerin
kiiresel bir bakis agis1 kazanmasina ve kiiresel okuryazarlik bilincinin olusmasina neden oldugu
bulunmustur. Sosyal medya araglariyla 6grencilerin kiiresel olay ve sorunlara karsi anlayis ve
farkindaliklarimi artiracak galismalara ve uygulamalara yer verilmelidir. Ogretmenlerin farkli dilleri

O0grenmesi tesvik edilmelidir.
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Introduction

Today, it is clear that the notion of literacy has changed. Literacy is an old concept in today's
information age and in the globalizing world. Today, literacy refers to the meaning and awareness of
the first word added to it (Dubin and Kuhlman, 1992). Gee (1991) and UNESCO (2008) have confirmed
that the meaning of literacy goes far beyond learning to read and write words. Rather, it is a general
term that includes multiple levels of literacy within different specific contexts. Global literacy today
thus means understanding that the world is interconnected and increasingly multicultural (Hanvey,
1982). In this context, new types of literacy have emerged almost daily, transforming the concept itself.
Street (2009) states in his study that there is “multiple literacy”, in particular, computer literacy, visual
literacy and cultural literacy. The global literacy proposed in this research is one of the literacies that
needs to be developed in the globalized world. The change brought about in various fields by the
process of globalization has necessitated the development of global literacy in order to adapt to the
changing structure of the world. In this context, global literacy is becoming increasingly important in

the 21st century.

Being literate means to acquire knowledge, form attitudes, and use one’s skills to function in
one's own cultural community and an interconnected global civilization (Bank, 2004). The
International Literacy Association defines literacy as "the ability to define, understand, interpret,
create, calculate and communicate between disciplines and in any context by using visual, auditory
and digital materials" (Dwyer, 2016, p.131). According to Eguchi (2015), global literacy means "a set of
knowledge, skills and dispositions necessary for global cooperation and for problem-solving and
innovation in an interconnected global society". Global literacy has been defined as communication,
being able to speak more than one language, learning about and feeling empathy and curiosity
towards another culture, understanding citizenship and global responsibility, understanding
community and current international issues and careers, and becoming lifelong learners (The
Wisconsin Department of Public Instruction, 2006). In support of this definition, the 21st Century
Literacy Summit (2005) defined global literacy as understanding the interdependence of peoples and
nations and having the ability to interact and cooperate successfully between cultures. Global literacy

can be understood as the capacity to analyze world conflicts and human development in order to
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build better intercultural relationships, embrace a sense of belonging to a pluralistic society and help
improve current living conditions (Rodriguez, 2017). However, global literacy requires critical
thinking strategies to free and lead humanity away from prejudice and inequality. It is seen as a social
competence that enables a person to acquire a critical understanding of current national and
international events in order to function effectively as a world citizen or "world-minded person"
(Schuerholz-Lehr, 2007). In short, global literacy can be defined as the ability to correctly understand,
interpret and discuss global events and problems, and to develop one’s knowledge, skills and
attitudes. At the same time, global literacy requires critical thinking skills, digital skills and the ability
to speak different languages. In the study by Nair, Norman, Tucker and Burkert (2012), the
components of global literacy include acting and behaving with a sense of global responsibility,
analyzing global problems in their political, economic, socio-cultural, historical and environmental
contexts, understanding mass media, communicating effectively with people from different
backgrounds, acquiring knowledge about and being able to analyze specific cultures and regions of
the world, and tracing the global connections in the historical and contemporary world by connecting

the global and the local in meaningful ways.

Social Studies teachers play an important role in helping students acquire global citizenship
skills. The aim of Social Studies education is to educate global citizens who are sensitive to the
problems of the world, seek solutions to these problems and are aware of their personal
responsibilities (Evans, 1987). Incorporating controversial topics in Social Studies into global
citizenship education will contribute to students' acquisition of the specific skills and values that will
prepare them for the 21st century and support the development of global citizenship and awareness
(Oxfam, 2006). As citizens of the 21st century, they need to be responsible and responsive to the
myriad complex issues of health, the environment, peace and economic security, and global and local
issues. This changing global context requires today’s students to develop knowledge, skills,
qualifications and a commitment to global citizenship through the educational process. At the
International Education Summit (2005), it was stated that students should leave school with a
reasonable degree of global literacy and (a) be able to speak one or more languages in addition to
English in order to develop better communication skills; (b) be educated for high-skilled jobs in the
United States or abroad; (c) find ways to travel and develop their curiosity for and appreciation of
other cultures; (d) learn to protect nature through ecological education; (e) develop an awareness of
human rights and prevent apathy; and (f) have creative, critical thinking and problem-solving skills

and how they can be applied to classroom work and global issues.

Social Studies teachers teach students to think critically and multidimensionally, communicate
effectively, accept different viewpoints, deal with conflict situations and recognize prejudices by
addressing many controversial political, social and social issues and by providing empathy, critical

thinking and problem-solving skills that respect diversity. Educating individuals to have advanced
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problem-solving skills, multiple perspectives and global awareness (Crick, 1998; Harwood and Hahn,
1990; Hess, 2004; Tucker, 1983; Wilson, Hass and Lauglin, 2002) is an important task that prepares
them for citizenship roles. However, teachers need to be properly trained to enable students to
become globally literate. Teachers' choices with regard to pedagogy, content, approach and beliefs can
change the dimension of teaching and make it more global in outlook. Tucker (1991) considers
teachers more important than textbooks in promoting an educational culture that is global. In this

context, it is important to determine the views of Social Studies teachers on global literacy.

When the literature is examined, there are significant studies on global education and global
awareness (Appleyard, 2009; Camilleri and Gritter, 2016, Egiiz, Oztiirk, and Kesten, 2018; Ferguson-
Patrick, Reynolds, and Macqueen, 2018; Kan, 2009; Kirkwood, 2001; Lucas, 2010; Oztiirk and Giinel,
2016; Tye, 2003). There are also important international studies abroad on global literacy (Choo, 2018;
King, and Thorpe, 2012; Nair, Norman, Tucker, and Burkert, 2012; Yoon, Yol, Haag, and Simpson,
2018;). In Turkey, there have been a number of studies on global literacy (Bulut and Cakmak, 2019;
Bulut and Oksﬁzoglu, 2021; Cakmak, Bulut, and Taskiran, 2017; Tiirk and Atasoy, 2010). However, no
study can be found that examines the views of Social Studies teachers on global literacy. In this
respect, it is expected that this research will contribute to the literature and it is thought that the
results of the research will guide other research on this subject. In terms of education, the program
that has the most importance in terms of global literacy and global citizenship is undoubtedly the
Social Studies curriculum. As a result of globalization, educating individuals to become national and
world citizens has become an important dimension of Social Studies education (Bulut, Cakmak, and
Kara, 2013). Global literacy should be one of the main objectives of all education programs. However,
it is Social Studies programs that will make global literacy much more effective and permanent. Social
Studies, which is an interdisciplinary curriculum, is the most appropriate curriculum for global
literacy education, both in terms of its subject area and because it is up-to-date and directly centered
on the nature of society. Social Studies teachers have important responsibilities in the development of
global literacy in terms of educating global citizens who are sensitive to the problems of the world,
seek solutions to these problems and are aware of their personal responsibilities. In summary, this
study aimed to examine in depth how Social Studies teachers perceived the concept of global literacy
and how they evaluate global literacy in the contest of Social Studies education. The study sought

answers to the following research questions:
1. How do Social Studies teachers define the concept of global literacy?

2. According to Social Studies teachers, why is global literacy important in the Social Studies

course?

3. Which resources do Social Studies teachers use to access information?
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4. According to Social Studies teachers, what is the role of the teacher and the learner in global

literacy education?

5. How do Social Studies teachers evaluate the presence of global literacy in the Social Studies

curriculum?

6. What are the Social Studies teachers' suggestions for the development of global literacy

education?
Method

This section provides information about the research model, the study group and data

collection and analysis.
Research Model

The research is a case study conducted with a qualitative approach. According to
Biiyiikoztiirk (2010), qualitative research is a method used to collect detailed and in-depth data in
order to learn directly the individual perceptions, experiences and perspectives of the participants and
to understand and explain a current state of affairs. This study aimed to determine the views of Social

Studies teachers about global literacy.
Study Group

The study group of the research consisted of 32 Social Studies teachers in the 2020-2021
academic year. The study group was selected in accordance with easily accessible situation sampling.
This sampling method adds practicality to the research. In easily accessible case sampling, the
researcher chooses a group that is close to them and easy to reach (Yildirim and Simsek, 2006). In

order to speed up the research process, Social Studies teachers who were easy to reach were chosen.
Data Collection and Analysis

A form consisting of open-ended questions was used as the data collection tool in the study. It
was developed by the researchers and was checked by a Turkish teacher to ensure that the form was
understandable. Two separate faculty members reviewed the form to ensure content validity.
Corrections were made according to the experts’ suggestions and some of the statements were
amended. A preliminary application was made by asking these questions to three Social Studies
teachers. As a result of the pre-application, it was found that the questions were understood correctly
by the teachers, and thus only minor changes were made in the way the questions were expressed.
The data collection tool consisted of six open-ended questions in its final form. The literature was
consulted to formulate these questions. The participants’ opinions were collected online through
Google forms due to the pandemic (because no face-to-face meetings were possible). The data

obtained from the Social Studies teachers were coded as (Teacher 1 (T1), Teacher 2 (T2),...) in order to
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protect the confidentiality of the participants. Afterwards, these coded data were subjected to
descriptive analysis. The data obtained in a descriptive analysis are summarized and interpreted
under predetermined categories. The data can be classified according to the research questions. In
descriptive analysis, direct quotations are frequently used in order to explicitly reflect the views of the
interviewees. The data obtained are first described systematically and clearly. Then, these descriptions
are explained and interpreted, and results are reached by examining the cause-effect relationships
(Yildirim and $imsek, 2018, s. 239-240). In order to ensure the validity of the research, the participant
confirmation strategy was used, and after the data were summarized, the participants were asked for
their opinions on their accuracy. To try to ensure the reliability of the research the data were recoded
by another researcher experienced in the field of qualitative research and the consistency was checked
comparing the resulting coding. Different codes were discussed and the final codes were agreed upon.
Written documents were coded separately by two different researchers. Reliability was calculated as
94% using the consensus correlation coefficient [Agreement/ (Agreement + Disagreement) x100]

between the two researchers (Miles and Huberman, 1994).
Ethical Approval for the Research

This study complied with all the rules specified to be followed within the scope of "Higher
Education Institutions Scientific Research and Publication Ethics Directive". No actions specified
under the heading "Actions Contrary to Scientific Research and Publication Ethics", which is the

second part of the directive, were carried out.
Ethics committee permission information:
Name of the committee that made the ethical evaluation: Kastamonu University
Date of ethical evaluation: 25.12.2020
Ethical evaluation document number: 71
Findings

The findings obtained from the Social Studies teachers regarding the definition of the concept

of global literacy are presented in Table 1.

Table 1. Findings on the definition of global literacy

Categories Frequency
To have information about global events 14
To understand the world correctly 13

To have critical thinking skills 5
To be of global developments 5
To have digital skills 3
To integrate with changes in the world 1
To know a foreign language 1
Total 42

1030



KEFAD Cilt 23, Say1 1, Nisan, 2022

The findings obtained from the Social Studies teachers regarding the definition of the concept

of global literacy are presented in Table 1. The categories obtained from definitions related to the

V7]

concept of global literacy were as follows: “to have information about global events”, “to understand

”voou VZ7i v

the world correctly”, “to have critical thinking skills”, “to be aware of global developments”, “to have
digital skills”, “to integrate with changes in the world”, “to know a foreign language”. The category
most emphasized was "to have information about global events and to understand the world

correctly”. The Social Studies teachers expressed their views as follows:

T1. The individual must read the world correctly, be aware of global developments, have
digital skills, anticipate opportunities and risks in the world, and have critical thinking skills.

T4. To be knowledgeable about global issues that are universally relevant to everyone.
T8. To understand and integrate every change in every event in the world.

T10. To be able to understand, interpret and discuss events, experiences and global problems
in the world.

T15. Politics, economics, culture etc. in the world they live in. Awareness of developments in
the field.

T18. Knowing a foreign language.
The findings regarding the importance of global literacy in terms of Social Studies are presented in

Table 2.

Table 2. Findings on the importance of global literacy in terms of Social Studies

Categories Frequency
Developing effective citizenship skills 33
Dealing with events in the world 14

Being able to find solutions to global problems 9
Recognizing world culture 5
Acting on the principle of near-far 5
Protecting a sense of social identity 2
Gaining values 2
Total 70

When Table 2 is examined, the categories from the findings of Social Studies teachers
regarding the importance of global literacy in terms of Social Studies were as follows: “developing
effective citizenship skills”, dealing with world events”, “finding solutions to global problems”,

recognizing world culture”, “acting on the principle of near-far”, “protecting a sense of social

v u

identity”, “gaining values". The categories most emphasized were "'developing effective citizenship

skills” and “dealing with world events". Social Studies teachers expressed their views as follows:

T6. The Social Studies course is a course that is related to the world. The content of the course
includes developments occurring in the world. Therefore, understanding the world means
understanding the Social Studies course.

T1. Knowing world culture, making the world a place you can live in, knowing about global
issues.

T9. Students become active citizens sensitive to developments occurring in the world.

T4. It is important for students to be able to accurately understand what is happening in the
world and to assess and evaluate them. It is important for them to be interested in global
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problems and to think about solutions to these problems. I think it is important for them to
learn lessons from the events that have been experienced.

T24. It develops students' critical thinking skills. It provides an opportunity to think globally.
It is of great importance in gaining values in the program.

T12. Thinking that the world has become like a small village, means that we can access all the
information available. We should only continue if we can protect our own identity in the
context of the information we have accessed.

The findings regarding the resources used by Social Studies teachers to access information are

presented in Table 3.

Table 3. Findings on the sources they used to access information

Categories Frequency
Internet 26
Books 19
Academic resources 6
Magazines 5
Newspapers 4
Libraries 3
Resource persons 3

Total 66

According to Table 3, the Social Studies teachers stated that the sources they used to access
information were “the internet”, “books”, “academic resources”, “magazines”’, “newspapers”,
“libraries” and “resource persons". The Social Studies teachers mostly benefitted from sources such as
the internet and books in accessing information. The Social Studies teachers expressed their views as

follows:

T14. I use websites and books.

T28. I mostly use the internet.

T13.Academic resources, articles, sites related to our field, etc.

T10.Internet and books from the library. I don't have the means at my location.

T9. General network, books, sometimes resource persons, old newspapers and magazines.

The findings regarding the role of the teacher and the learner in global literacy education are

given in Table 4.

1032



KEFAD Cilt 23, Say1 1, Nisan, 2022

Table 4. Findings on the role of teacher and learner in global literacy education

Categories Frequency
Teaching roles

Scholar

Guide

Providing an effective learning environment
Open to development

Active

Researching
Questioning
Learner roles
Practitioner

_ o = WO N

Curious

Willing

Open to development
Sensitive

Active

Collaborator

Able to think critically
Total

— R = NN DN WS

i~
)

The Social Studies teachers identified various sub-categories related to the role of the teacher

] VZa7i v

in global literacy education: “scholar”, “guide”, “providing an effective learning environment”, “open

V77 VZ7i V77

to development”, “active”, “researching”, “questioning”. The sub-categories related to the learner role
in global literacy education were defined as "practitioner”, “curious”, “willing”, “open to
development”, “sensitive”, “collaborator”, “able to think critically". The most emphasized sub-
categories in the category of the teacher’s role were "scholar” and “guide", while the most emphasized
sub-category in the category of the learner’s role were "practitioner” and “curious". The Social Studies

teachers expressed their views as follows:

T6. In terms of the fact that the teacher has access to global knowledge, the scholar and the
learner are also students as long as they maintain their curiosity.

T12. A guide who teaches how to obtain knowledge, a practitioner who learns.

T4. The role of the teacher is to create a discussion environment by bringing case studies to the
class, and the role of the learner is to participate in the lesson.

T26. The teacher must be aware of the developments in the world, provide a suitable learning
environment for students, and should be inquisitive and questioning. The learner should
cooperate with the teacher and be interested in global issues.

T10. Both the teacher and the learner have to be active.

T19. The teacher should equip the learner with new skills in accordance with the needs of the
age. The learner, on the other hand, should not be content with these skills, but should
develop themself more and use the acquired skills and knowledge in their daily life.

Table 5 shows the findings regarding the presence of global literacy on the Social Studies

curriculum.
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Table 5. Findings on the presence of global literacy on the Social Studies curriculum

Categories Frequency
Included in the program 18
Positive 8
Insufficient 4
No idea 2
Total 32

Examining Table 5, the categories related to the presence of global literacy on the Social

v VZ7i

Studies curriculum were “included in the content of the program”, “positive”, “insufficient” and “I

have no idea”. Most of the Social Studies teachers stated that the issues related to global literacy were

included in the content of the program. The teachers expressed their views as follows:

T9. The last units of all classes deal with global connections. Apart from that, there are topics
intertwined with various other topics.

T21. It is very positive. Because Social Studies is a very broad concept that covers every field,
and since it is research topic, it is well represented in terms of global literacy because it
includes all aspects of learning.

T16. Although this concept is not directly included in the program, it's present felt in its
specific goals, the points that need to be considered in the implementation of the program,
and the [learning] achievements.

T4. It's [present] in the way that global events and today's world problems are included in the
program.

T26. Some units cover developments, innovations and technologies around the world. When
appropriate, the units talk about developments occurring in the world and raise awareness
among the students.

T14. It's insufficient, and depends more on the teacher.

Table 6 presents the findings regarding recommendations for the development of global

literacy education.

Table 6. Findings on recommendations for improving global literacy education

Categories Frequency

More participants could be involved in the 10
program.

Seminars could be given

Media literacy training could be provided
Interaction-based learning could be provided
Social Studies course hours could be increased
Academic studies could be carried out

It is necessary to know different languages

It could be a compulsory course

It could be taught as an elective course
Technological support could be provided

Total

— = NN DN WO 0o

~
()

As seen in Table 6, the Social Studies teachers offered some suggestions for the development

of global literacy education. The categories obtained regarding recommendations for the improvement

v

of global literacy education were: “more participants could be included in the program”, “seminars

vou

could be given”, “media literacy education could be provided”, “interactive learning environments
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V77

could be used”, “course hours could be increased”, “academic studies could be carried out”, “it is

v u

necessary to know different languages”, “it could be taught as a compulsory course in schools”, “it

i

could be taught as an elective course”, “it could be an international student exchange,

s

the number of
programs could be increased” and “technological support could be provided”. The categories most
emphasized were “more participants could be involved in the program” and “seminars could be
given'. The teachers expressed their views as follows:

T4. Seminars could be given to Social Studies teachers and more of them could be involved in
the program.

T23. Global literacy could be given more weight in the curriculum. Students should receive
education in an environment where they can think and express themselves freely.

T9. As Social Studies teachers, we could organize seminars etc. on this subject, and could also
undergo in-service training.

T12. Global literacy is like a world in itself. Therefore, teaching it as an elective course will
help our children more.

T30. Social Studies course hours should be increased. It should be supported by activities.

T32. Internet use, in other words, media literacy education should be given priority.

Discussion, Conclusion and Recommendations

In this study, which was conducted to determine the views of Social Studies teachers on global
literacy, teachers first defined the concept of global literacy. They associated it with the individual
having information about global events, understanding the world correctly, having critical thinking
skills, being aware of global developments, having digital skills, integrating any changes occurring in
the world, and knowing foreign languages. It can be said that the majority of the teachers
participating in the research believed that global literacy meant individuals having knowledge about
global events and understanding the world correctly. This result obtained from the research is similar
to the findings of the study conducted by Bulut and Cakmak (2019). According to the data obtained,
global literacy can be defined as an individual's understanding the world properly, being aware of
global developments, having digital skills, foreseeing global opportunities and risks, having critical
thinking skills and being willing to participate in activities. Developing students' awareness of
different cultures, their critical thinking abilities and their willingness to take action is extremely
important in the global education process. By connecting their students' own lives with the impact of
globalization, teachers should be able to increase and strengthen students' desire to know about the
world (Heilman, 2008). In the present study, the teachers also emphasized the importance and
necessity of Social Studies courses for global literacy education in terms of developing effective
citizenship skills, addressing world events, finding solutions to global problems, recognizing world
culture, acting in accordance with the near-far principle, protecting one’s socio-cultural identity and
gaining values. According to Kulantas (2007), Social Studies education is a course that is closely
related to social life in terms of the student's socio-economic, environmental, cultural, local and global

knowledge; it relates to self-knowledge, the immediate environment, society, nation and the world as
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a whole, and involves producing solutions to important social problems (Kulantas, 2007, p.13). Social
Studies aims to form active citizens with democratic life skills, who have adopted the knowledge,
skills and values necessary for problem-solving, critical thinking, creative thinking, cooperation, active

and participation in discussions and social life by confronting them with real life problems.

The majority of the Social Studies teachers in the study stated that issues related to global
literacy were included in the content of the program. In addition, the majority of the Social Studies
teachers positively evaluated the presence of global literacy in the Social Studies curriculum. Looking
at the practice of global literacy education in different countries, the Chinese Ministry of Education
significantly revised its high school Social Studies curriculum to reflect globalization trends and
address global issues in many subjects, including foreign languages, history, geography, art, and local
debate. The stated goal of the reform was to develop students' global awareness and understanding of
the world, and to prepare them to acquire the knowledge and skills deemed necessary for success in
the future workforce. The USA and China have recognized the importance of integrating global
literacy into the high school curriculum in order to prepare students to tackle global challenges

(Zhang, 2007).

The Social Studies teachers mostly used sources such as the internet and books in accessing
information. The internet is among a wide variety of technological resources that have revolutionized
access to up-to-date, global information that Social Studies teachers can use (NCSS, 2016). Thanks to
the internet, it is possible to be instantly informed about political, sociological and economic
developments all over the world. Society is significantly affected by the mass media. People become
aware of social, political and cultural events happening around the world through traditional (TV,
radio and newspapers) and digital (internet or social networks) media. The news media is a powerful
tool that provides information on social issues such as injustice, human cruelty, corruption, crime and
wars. The news makes people aware of the fact that in its striving for further globalization, the world
is also changing, and that some societies may be collapsing due to violence, indifference and a global

lack of literacy (Rodriguez, 2017).

In another of the study’s finding, the Social Studies teachers stated that teachers should take
the roles of a scholar and a guide to global literacy, as well as providing an active learning
environment, being active and open to developments, conducting research, and posing questions. The
role of the student in global literacy education was said to be to function as practitioners, be curious,
active, willing, open to developments, sensitive, collaborative, aware, and to think critically. In
particular, the themes most commonly emphasized with regard to global literacy education were that
teachers should be “scholars” and “guides" and that students should be "practical” and “curious".
Today's teachers should assume the responsibility of educating and developing themselves in order to

be ahead of the students, to guide them and to assume the roles of counselor and facilitator (Findikgi,
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1998, p. 88). What is expected from teachers in the information society is that they will arouse
students' curiosity, encourage them to do their own research and help them work systematically
(Dalin and Rust, 1996, p.145). Given the global perspective of the information society, teachers should
teach their students to think globally, to be a citizen of the world, to become more aware, to embrace
others in the “global village” and to become more sensitive as individuals to events beyond closed

national, local and cultural circles (Prakash and Esteva, 1998, p.25).

Another finding of the study was the opinion that the topic of global literacy should be better
included in the Social Studies curriculum. In order to develop global literacy education, Social Studies
teachers should give seminars on global literacy, provide media literacy education and use interactive
learning environments during Social Studies education. The teachers made suggestions including
increasing the number of academic studies, learning different languages, making global literacy a
compulsory course in schools, teaching it as an elective course, increasing the number of international

student exchange programs, and providing technological support to schools.

The results of the research thus developed some recommendations for global literacy
education. It can be said that the Social Studies program implemented in Turkey is suitable for the
purpose of educating individuals with global literacy skills. The Social Studies program is a program
that will achieve the goal of effectively improving global literacy. However, there is still a need for
further renewal of all areas of the education system, starting with schools and teachers, in raising
awareness about of global literacy. For this purpose, more emphasis should be placed on global
literacy education in the Social Studies course. In this context, in-service training should be given to
Social Studies teachers about global literacy and how to design activities to develop global literacy
skills in students. Interactive learning environments and activities should be created that will be
effective in helping students gain global literacy skills. Teachers should encourage the active
participation of students through collaborative research projects with integrated technology. Teachers
can make students form small research groups around current global events. Today's education also
requires communicating with students in other countries to help promote mutual understanding and
problem-solving (Engler and Hunt, 2004). According to the results of the research conducted by
Dwyer (2016), students from different cultures discussing a topic or book, sharing relevant
experiences and having discussions on these topics lead students to gain a global perspective and
create global literacy awareness. Studies and practices that increase students' understanding and
awareness of global events and problems should be included with social media tools. Teachers should

also be encouraged to learn different languages.
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