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ABSTRACT

The main purpose of this study is to determine to what extent the understanding of assessment
adopted in the renewed High School Education 9% grade Math Curriculum’s evaluation component
is reflected in textbooks prepared by the related publishers and approved for use by the Republic
of Turkey Ministry of National Education. Because it is based on a document analysis the research
is a qualitative study. Analysis on curriculum showed that evaluation dimension of curriculum
primarily focused on “diversity in assessment techniques”, “continuity in assessment practices and
process evaluation” and “multi-purpose use of assessment results”. As a result, analysis of the
textbooks revealed that the understanding of assessment adopted in the curriculum is not reflected
in the related textbooks sufficiently in terms of “diversity in assessment techniques”; is reflected in
terms of “continuity of assessment practices and process evaluation” compared to diversity in
assessment techniques; is reflected in terms of “multi-purpose use of assessment results” limited to
the detected assessment techniques used in textbooks.
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DOKUZUNCU SINIF MATEMATIK PROGRAMININ BENIMSEDiIGi DURUM
BELIiRLEME ANLAYISININ DERS KiTAPLARINA YANSIMALARI

0oz

Bu aragtirmanin temel amact yenilenen dokuzuncu simif matematik programimin degerlendirme
ogesinin benimsedigi durum belirleme anlayisinin ilgili yayinevleri tarafindan hazirlanan ve Milli
Egitim Bakanlig1 tarafindan kabul edilen ders kitaplarina ne derece yansidigini belirlemektir.
Arastirma nitel aragtirma yOntemleri ¢ercevesinde dokiiman analizi temel alinarak
gerceklestirilmistir. Ele alinan matematik programiyla iliskili analizler, programin degerlendirme
Ogesinin benimsedigi durum belirleme anlayisinin “durum belirleme tekniklerindeki g¢esitlilik”,
“durum belirleme uygulamalari ve siire¢ degerlendirmede siireklilik” ve “durum belirleme
caligmalarindan elde edilen sonuglarin ¢ok amaglt kullanimi” na odaklandigini gostermistir. Ders
kitaplar iizerinde yapilan analizler neticesinde ulasilan bulgular sunlardir. Program tarafindan
benimsenen “durum belirleme tekniklerindeki ¢esitlilik” anlayisi ilgili ders kitaplarina yeterince
yansitilamamigtir. “Durum belirleme uygulamalari ve degerlendirme siirecinde siireklilik” anlayisi,
cesitlilik anlayigina oranla, ders kitaplarina daha fazla yansitilmistir. “Durum belirleme
caligmalarindan elde edilen sonuglarin ¢ok amach kullanimi” anlayisi, ders kitaplarinda
kullanildig1 tespit edilen tekniklerle sinirli olmak kaydiyla, ilgili ders kitaplarma yeterince
yansitilmustir.
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1LINTRODUCTION

Displaying a scientific attitude and behavior, researching, creativity, critical thinking,
problem solving, effective and timely use of resources, healthy communication, knowing
where and how to acquire knowledge, perceiving complex relations and using
technological devices and tools have become a necessity and a must to have a quality life
(NCREL, 2008).

From the point of view that the existing education systems are far from educating the
defined human type above, the efforts to educate an individual equipped with the features
required by the information age have brought about studies for “reform in education” and
in this framework have resulted in drastic changes such as redevelopment of curriculums
in education systems of many countries and reconstruction of schools and classrooms
(Kozma, 2008).

With the same idea, Republic of Turkey Ministry of National Education decided to make
significant changes in primary, secondary and high school education curriculums in 2004
and has been implementing these since the academic year 2005-2006.

One of the many courses changed in the curriculum is the Math course. Like other courses
changed in curriculum, the curriculum of Math course was prepared by taking into
consideration the constructivist learning approach. Therefore, evaluation component of
the curriculum as well as aim, content and learning-teaching process components was
prepared, in compatible with other components, with an understanding based on the
constructivist learning approach. The striking points in the evaluation component of the
renewed Math Curriculum and thus in the understanding of assessment is given as follows
(MEB, 2005):

I-  Assessment is “a multi-step and systematic process which is performed to define
effectiveness of teaching and learning and which includes collection and
interpretation of data related to education”.

II- Constructivist understanding underlines that, in assessment, students should be
provided multi opportunities in which they can show their knowledge, abilities
and attitudes. Within the scope of multi assessment opportunities to be provided
to students, the assessment techniques stated in the curriculum and which
teachers are asked to use during teaching process are:

Traditional Assessment Techniques: Multiple choice questions, Short answer
questions, True-false questions, Matching type questions, Essay type (open
ended) questions.

Other Assessment Techniques: Performance assessment, Portfolio assessment,
Project studies, Poster studies, Written reports, Concept maps, Word association
tests, Branching trees, Structural communication grid, Presentation, Interview,
Group, peer and self-assessment.

I11- In parallel with the constructivist learning approach, learning and teaching
strategies shift from a teacher-centered structure to a student-centered structure.
Therefore, the assessment understanding must be reconstructed in this respect.
In this context, the point of view of Math curriculum to assessment and the
emphasized points are: 1) Using alternate assessment techniques, 11) Assessment
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as a part of learning and teaching, 111) Assessment of meaningful and deeply
learned knowledge, 1v) Assessment of related and well-structured knowledge
net, v) Assessment of scientific understanding and scientific logic, v1)
Assessment to determine what a student understands, vi1) Assessment practices
throughout the semester and, vin) Self and peer assessment with teacher.

Considering the above-mentioned explanations, it can be said that the understanding of
assessment adopted in the curriculum focuses on a) diversity in assessment techniques b)
continuity in assessment practices and process evaluation and c¢) multi-purpose use of
assessment results.

After the completion of studies to prepare Math Curriculum, the process continued with
writing the textbook in line with the curriculum. In this process, the Ministry of National
Education adopted an approach which can be called a tri-some set superseding one
textbook practice. Accordingly, the related publishers were obliged to write not only a
textbook in line with the curriculum but also a workbook for students and a manual book
for teachers. At the end of the process books were evaluated by experts of Ministry of
National Education and resulted as acceptation or rejection of books for use.

1.1.The Purpose of the Study

Main purpose of this study is to determine to what extent the understanding of assessment
adopted in the renewed High School Education 9" grade Math Curriculum’s evaluation
component is reflected in textbooks — student course book, student workbook and
teacher’s manual — prepared by the related publishers and approved for use by Ministry
of National Education.

In the context of the above-mentioned purpose this study looks for answers to the
following questions.

Research Questions:

To what extent is the understanding of assessment adopted in the renewed Math
curriculum’s evaluation component reflected in the related textbooks in terms of;

1) “Diversity in assessment techniques™?
2) “Continuity of assessment practices and process evaluation™?

3) “Multi-purpose use of assessment results”?

1.2. The Importance of the Study

Literature review showed that the renewed Math Curriculum of different grades are
analyzed taking into consideration by many aspects (Baki and Gokgek, 2005; Bolat S. S,
2006; Cakir, 2006; Erdal, 2007; Bal, 2008). But in the related literature, although there
are some studies for different textbooks such as science and technology (Nartgiin, 2008;
Bahar, Nartgiin and Tasdere, 2010; Bahar, Nartgiin and Tasdere, 2011) there exists no
study on the understanding of assessment adopted in the math curriculum and to what
extent it is reflected in textbooks. This study is considered important for being the first to
be done in this respect and the results will make contributions to the relevant such as
experts in the process of textbook writing and evaluation process.
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2.METHOD

2.1.Research Model

This research is a qualitative study based on document analysis. Depending on the aim of
research, two textbooks which is used in the vast majority of Turkey were chosen, among the
textbooks written in line with the curriculum of the 9" grade Math curriculum and allowed by
Ministry of National Education to be put into use. All analysis continued with the examination
of selected four units in the textbooks on condition that each represents a different learning
subject.

2.2.Analysis Process

The analysis of the textbooks were made in a way to answer each question directed under the
purpose of the research. As stated earlier, the textbook is a threesome set consisting of student
course book, student workbook and teachers” manual. Student course book, student workbook
and teacher’s manual are complimentary in terms of discussion of the acquisitions in the
course. Therefore, this threesome set were analyzed as a whole in all analysis.

The steps taken during the process of textbook analysis are given below.

In order to answer the first research question, the number of use of each assessment technique
mentioned in the curriculum in textbook on the basis of units and also the total number was
calculated and the results are given in tables. In this stage, the assessment techniques
mentioned in the curriculum were divided into four categories by the researchers. These
categories were named “questions related to product”, “questions related to process”,
“performance studies” and “others”, respectively.

For the second research question, the analysis were made based on in which stages of the
teaching process the related assessment techniques were used and the frequency of use of
assessment techniques for process evaluation.

In order to answer the third research question, the assessment techniques used in the textbook
were analyzed and a conclusion was drawn whether the assessment results obtained by the
use of these techniques would serve the purposes stated in the curriculum.

Before starting analysis, two researchers’ trial analysis results for one unit of the first textbook
were compared and 82, 8 % agreement for first research question, 86, 5 % agreement for
second research question and 88, 6 % agreement for third research question were found. Asa
result of that the all other analysis of this study were continued by one researcher.

3.FINDINGS

3.1.Findings Related to the First Research Question

Frequency of use of the assessment techniques stated in the curriculum in the 9™ grade
textbooks are given in Table 1 and Table 2. In the first column of the tables are the categories
of the assessment techniques; in the second column are the names of the assessment
techniques stated in the curriculum and in other columns are the textbooks included in the
research, the units in these textbook and the frequency of use of each assessment techniques
both in the related units and the textbook as a whole.
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In the analysis based on units in the textbooks, it was observed that all “questions related to
product” were mostly used and designed as “progress tests” at the end of the units.

When the “questions related to process” are examined, it is observed that open ended
questions are the one to be used the most frequently in textbook. Frequent use of open ended
questions in textbook can be explained by easy preparation. On the other hand, the frequency
of use of other “questions related to process” in textbook is quite low and even in some units
they are never used. The fact that the frequency of use of “questions related to process”, except
for the open ended questions, is low can be explained by the difficulty in preparing these
questions.

It is observed that the assessment techniques considered under “performance study” get dense
in especially research and graphs because of the nature of the course. It is also very striking
that, though included in the curriculum, portfolio assessment, observation, presentation,
interview and project techniques were never used or insufficient level in the textbook.

Table 1.
Freguency of use of the assessment fechnigues in the 9" grade math textbook 4
Student Course Book Student Workbook Teacher’s Manual
Units Total Units Total Units Total
Assessment 1 2 3 4 1 2 3 4 1 2 3 4
Tech.
Multiple 20 13 13 23 75 20 20 25 25 90 - - 2 2 4
£ Choice
E Questions
e E Short Answer 23 32 47 51 188 27 34 46 3 163 12 16 14 28 T0
w "'é Questions
_E_ g Matching Type 12 - 16 23 83 48 22 4 3% 110 - - 4 28 32
¥ Questions
& TrueFalse 16 10 7 28 61 17 - 6 12 35 2 - 1 - 3
Questions

Open Ended 26 24 44 48 142 36 42 34 37T 189 12 22 2% 36 08
Questions

Structural 1 - 2 - 3 - 1 - 1 2 - - 1 - 1
Communication

Grid

Word - - - - - - - - 1 1 1 - - - 1
Association

Test

Branching - 1 - - 1 - - 1 - 1 - - - - -
Trees

Concept Maps 1 - - - 1 - 2 - - 2 - - - 1 1

DI'OCESSs

Questions related to

Poster Study 1 - - - 1 - - - - - - - - - -
Obzervation - - - - - - - - - - - - - - R
Interview - - - - - - - - - - - - - - -
Research 3 2 b 3 15 1 - 2 - 3 1 1 - 1 3
Feezearch

Project - - - 1 1 - 1 1 - 2 - - - - -
Presentation - - - - - - - - . - - - 1 - 1
Portfolio
Asgzessmment -
Text -
Game -
Puzzle -
Graph 2

Performance Studies
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Self-Evaluation - - - - - - - - - - - - - - R
Peer Evaluation - - - - - - - - - - - - - - .

Others
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We know that portfolio assessment which should get under the “performance study” and
has different types (pgcps, 2008), it generally necessitates collection of student outcomes
in a file called product file according to some rules (Paulson et all, 2001). Projects,
posters, research reports, excursion-observation-interview reports and etc. are some of
the studies that can be included in portfolios. Although the textbooks include such
studies, there is no information about which studies should be included in the student
files in which cases. Considering the directions of the Ministry of National Education
that student files should be included in the process in determining the grades which are
indicators of students’ success (MEB, 2008), it can be said that there is a significant
deficiency in the textbook in this respect.

Table 2.
Freguency of use of the assessment technigues in the 9° grade math textbook B
Student Course Book Student Workbook Teacher's Manual
Units Total Units Total Units Total
Assessment 1 2 3 4 1 2 3 4 1 2 3 4
Tech.
w  Multiple Choice 1 18 18 I3 T8 220 25 30 [ 4 4 5 [ 19
i Questions h] 2
- E Short Answer 1 24 23 % 92 1 11 18 43 109 g 13 11 18 43
= 2 Questions 7 &
_E 2 Matching Type T - 9 14 30 - 6 11 18 35 - 1 1 1 3
€ 2 Questions
5 TrueFalze 6 16 19 12 63 g 9 6 12 41 - - - - -
Questions
Open Ended 1 31 3% 47 136 1 2% 26 39 111 12 9% 16 18 55
2 Questions 2 2
T Stuctural 1o 11 31 12 4 - .
% § Communication
g g Grid
5 & Word Association - - - - - -1 - - 1 - - - - -
w Test
,3.. Branching Trees - - - - - 1 - 1 - 2 - - - - -
Concept Maps - - 1 1 1 - - 1 2 3 - - - 1 1
. Poster Study - - 1 - 1 - - - - - - - 1 - 1
:5 Observation - - - - - - - - - - - - - - -
:E Interview - - - - - - - - - - - - - - -
w  Research 3 3 4 0 11 1 12 2 4 9 - 1 1 2 4
E Rezearch - - - 1 1 -1 1 - 2 - - - - -
E Praject -1 23 T -1 - 2 3 1 - - - 1
£ Presentation - - - - - - - - - - - - -
E Portfolio
Asgsezzment - - - - - - - - - - - - - - -
Text - - - 1 1 -1 1 3 H] - - - - -
(Game 1 1 - - 2 - - 1 - 1 - 1 - - 1
Puzzle -1 - 1 b -1 1 1 3 - - - - -
Graph 11 4 5 12 3 3 4 g 20 - 1 - - 1
"
£ Self-Evaluation - - - - - 1 1 1 1 4 - - - - -
=] Peer Evaluation - - - - - - - - - - - - - - -

As known, studies such as project, research, poster, observation, experiment and etc. are
discussed under performance tasks in the literature (Instructional Intranet, 2008). One of
the main characteristics of such tasks is the use of grading keys which are called rubric
created exclusively for the study to define sufficiency level of studies. When the related
textbook is analyzed, it is observed that it includes no rubrics peculiar to studies but
general rubrics not peculiar to studies which can be used in grading studies such as
projects and posters only in teachers’ manual. For this reason, the fact that some of the
assessment techniques expected to be used in “performance studies” are rarely or never

252



Reflections of the understanding of assessment adopted in the ninth grade mathematics. ..

included in the textbooks and the textbooks with assessment techniques do not include
grading keys can be considered as a very important deficiency.

It was also observed that related textbooks did not include self and peer evaluation studies
that would ensure effective participation of students in the assessment and evaluation
process.

3.2.Findings Related to the Second Research Question

As stated in the introduction section, the research on the assessment understanding
adopted in the Math curriculum reveals that: i) assessment practices are a part of the
learning and teaching process. These practices should be applied not only at the end of
the teaching process but also in each phase of teaching process (continuity). ii) in
assessment practices, techniques related to process rather than product should be
emphasized (process evaluation).

In the examinations in Table 1 and 2 to define to what extent the mentioned understanding
is reflected in the 9" grade textbook, it is observed that various assessment techniques
are used in various frequencies in all units of each textbook. According to the
examinations in the textbook based on the units, some assessment techniques under
“questions related to process” and assessment techniques in “performance studies” are
used in all phases of the teaching process. Yet, it is observed that the “questions related
to product” are used generally in progress tests at the end of units. These findings can be
interpreted such that the assessment practices have become a part of teaching process and
thus the understanding of “continuity” is reflected in the textbook in some degree.
However, rare use or nonexistence of some techniques such as structural communication
grid, word association and branching trees in process evaluation studies can be regarded
as a significant deficiency.

3.3.Findings Related to the Third Research Question

According to the examinations in the textbooks, it can be said that the assessment
techniques used in the textbook are sufficient in producing the necessary data (assessment
results) in order to; determine acquiring level of the students in acquisitions related to the
course and provide feedback, determine future learning needs of students, define the
effectiveness level of teaching services provided by the teacher, and provide information
to parents about their children’s learning level.

However, as stated earlier, it was observed that some assessment techniques were used
rarely or never used in the textbook. Therefore, the future contribution of the test results,
which will be obtained in the event that these techniques are put into use, to “multi
purpose use” should never be ignored.

Using assessment techniques for different purposes requires applying various statistics
and processes on assessment results, and interpreting and reporting the results.
Accordingly, teachers are expected to be sufficient in these fields. Assessment practices
to be carried out under the insufficiency of teachers shall lose their meaning largely. For
this reason, explanations about the job and process to be carried out on assessment results
are expected to be made in teacher’s manual, considering the possible insufficiency of
teachers. Yet, there exists no such finding in the analysis carried out.
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4.CONCLUSIONS and SUGGESTIONS

4.1.Conclusions

In the textbooks, questions related to product are frequently used, especially in progress
tests at the end of units. In the part of questions related to process, open-ended questions
are used frequently while the frequency of use of other question types is very low. The
performance studies focus on especially researches and graphs. However, rubrics peculiar
to the study, which were expected to be used in the process of grading studies based on
performance, were not found in the related textbooks. The related textbooks do not
include information about how to run the “portfolio assessment” process, which is
emphasized in the new curriculum. It was also observed that related textbooks did not
include self and peer evaluation studies that would ensure effective participation of
students in the assessment and evaluation process. Consequently, the understanding of
assessment adopted in the new curriculum was not reflected in the related textbooks
completely.

Examinations about the places of use of assessment techniques in the textbook showed
that these are used in all places such as at the beginning, during and at the end of teaching
process. It was observed that especially questions related to process and performance
studies are used in the teaching process while questions related to product are generally
used in tests at the end of the units. Consequently, the understanding of assessment
adopted in the new curriculum was reflected in the related textbooks in terms of
“continuity of assessment practices and process evaluation”.

The assessment techniques used in the textbook are qualified and sufficient to produce
data to serve the purpose of use of assessment within the education system. However,
considering the existence of rarely used or unused assessment techniques in the
textbooks, though they are stated in the curriculum, it is not possible to say that the
understanding of assessment adopted in the curriculum was completely reflected in the
related textbooks.

All these results show that there are significant difficulties with respect to reflection of
the understanding of assessment within the ninth grade math curriculum, renewed based
on the constructivist learning approach, in the practices in the textbooks; and textbooks
writers and textbook reviewers and the institutions and authorities to approve textbooks’
sufficiency do not attach the necessary importance to the evaluation component of the
curriculum. Probably, one of the most important findings of this study is that it opens to
question how “valid” the evaluation criteria are, which ensure textbook reviewing
commissions approve textbooks which partially reflect the understanding of assessment
required by the curriculum.

4.2.Suggestions

Publishers taking part in the process of textbook writing should surely ensure
participation of experts with advanced education on assessment in the teams responsible
for textbook writing.

Experts with advanced education on assessment and academicians contributing to
curriculum development and revision should take part in the commissions responsible for
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revision of textbooks prepared by related publishers and submitted to Republic of Turkey,
Ministry of National Education.

After an analysis to be carried out by the related commissions in the textbooks prepared
by the related publishers and submitted to Republic of Turkey Ministry of National
Education, the textbooks which fail to reflect the understanding of assessment adopted in
the curriculum should be determined and returned to the publishers for necessary
corrections.

Textbook revising commissions should revise the criteria used in decision-making
process related to the sufficiency of assessment practices in textbooks.
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GENIS OZET

1.Giris

Bilimsel tutum ve davranislara sahip olmak, arastirmacilik, yaraticilik, elestirel diisiinme,
problem ¢dzme, kaynaklarm etkili kullanimi, saglikli iletisim, bilginin nereden ve nasil
elde edilecegini bilme, karmagsik iligkileri algilama ve teknolojik ara¢ gereclerin
kullanim1 kaliteli bir yasam i¢in sahip olunmasi gerekli ve zorunlu olan 6zelliklerdir
(NCREL, 2008).

Varolan egitim sistemlerinin yukarida ifade edilen 6zellikleri bireylere kazandirmaktan
uzak olduguna yonelik bakis acisi egitim sistemlerinde reform hareketlerini birlikte
getirmis ve egitim programlari ve ders kitaplar1 da dahil olmak tizere egitimde 6nemli bir
degisim siireci baslamistir (Kozma, 2008).

Ayni bakis agisiyla Tirkiye Cumhuriyeti Milli Egitim Bakanligi’da 2004 yilindan
itibaren ilkogretim, ortadgretim ve liselerdeki programlarin ve ders kitaplarmin
degisimine yonelik 6onemli kararlar almis ve degisimini gergeklestirdigi programlari ve
bu programlara gore hazirlanmis kitaplara dayali 6gretimi 2005-2006 6gretim yilindan
itibaren kademeli olarak uygulamaya koymustur.

Bu kademeli gecis siirecinde ele alinan programlardan biri de matematik programi
olmustur. Diger programlarda oldugu gibi matematik programi da yapilandirmaci
yaklagim temele almarak hazirlanmistir. Dolayisiyla programin hedef, icerik, 6grenme-
Ogreme siireci Ogeleriyle birlikte degerlendirme 6gesi de bu yaklagim cercevesinde
diizenlenmistir.

Matematik programimin degerlendirme 6gesi incelendiginde 6zellikle durum belirleme
uygulamalarinda “durum belirleme tekniklerindeki cesitlilik”, “durum belirleme
uygulamalart ve degerlendirme siirecinde siireklilik” ve “durum belirleme
calismalarindan elde edilen sonuglarmm ¢ok amach kullanimi” anlayisinin 6n plana
cikarildig goriilmiistiir. Dolayisiyla degisen programa dayali olarak hazirlanan kitaplarin
da bu anlayisa gére hazirlanmasi degisim siirecinden beklenen olumlu etkinin
goriilebilmesi bakimindan hem bir gereklilik hem de zorunluluk olarak gériilmektedir.

Bu gercevede, bu arastirmada, yenilenen dokuzuncu siif matematik programinin
degerlendirme Ogesinin benimsedigi durum belirleme anlayisinin ilgili yayinevleri
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tarafindan hazirlanan ve Milli Egitim Bakanlhg tarafindan kabul goren ilgili ders
kitaplarina - 6grenci ders kitabi, 6grenci ¢alisma kitabi1 ve &gretmen el kitabi — ne
derecede yansidigi belirlenmeye c¢aligilmigtir. Arastirma, ulasilan sonuglarin hem
yayinevlerinin ders kitab1 yazarlarina hem de Milli Egitim Bakanligmin kitap inceleme
komisyonlarinda yer alan uzmanlara ve diger ilgililere yol gdsterici olmasi bakimmdan
onemli goriilmektedir.

2.Yontem

Arastirma nitel arastirma yontemleri gergevesinde dokiiman analizi temel alinarak
gergeklestirilmistir. Aragtirmanin amaci dogrultusunda, analizler, MEB tarafindan kabul
edilen ve Tiirkiye genelindeki liselerin biiyiik bir ¢ogunlugunda kullanilan iki dokuzuncu
sinif matematik kitabi - 6grenci ders kitabi, 6grenci ¢aligma kitabr ve 6gretmen el kitabi
- secilerek bu kitaplarin farkli konu alanlarini kapsayan dort {initesi lizerinden
gergeklestirilmistir.

[1gili programin degerlendirme dgesinin benimsedigi durum belirleme anlayiginin segilen
ders kitaplarma ne derecede yansidiginin belirlenmesine yonelik analizlerde “durum
belirleme tekniklerindeki gesitlilik”, “durum belirleme uygulamalar1 ve degerlendirme
siirecinde siireklilik” ve “durum belirleme g¢alismalarindan elde edilen sonuglarin ¢ok
amagli kullanimi” esas alinmistir.

3.Bulgular

Birinci arastirma sorusu kapsaminda durum belirleme tekniklerindeki cesitlilige yonelik
elde edilen bulgular su sekildedir. Kitaplarda bulunan izleme testlerinin tamaminda,
tiriine doniik soru tipleri siirece doniik soru tiplerinden agik uglu soru tipi harig, diger soru
tiplerine gore daha fazla kullanilmistir. Performans caligmalar1 kapsaminda kullanilan
durum belirleme teknikleri ise daha ¢ok arastirma ve grafiklerde yogunlasmistir. Son
olarak, yapilan analizler, 6z ve akran degerlendirme ¢alismalarina kitaplarda neredeyse
hi¢ yer verilmedigini gostermistir.

Ikinci arastirma sorusu kapsaminda, durum belirleme uygulamalar ve degerlendirme
stirecinde siireklilik baglaminda yapilan analizler, siirece doniik soru tipleri ve
performans ¢alismalarmm &gretim siirecinin  her asamasinda belli bir diizeyde
kullanildigin1 gostermektedir. Uriine déniik soru tipleri ise daha ¢ok {initelerin sonunda
izleme testleri baglaminda kullanilmisgtir.

Ugiincii arastirma sorusu kapsaminda, durum belirleme calismalarindan elde edilen
sonuglarin ¢ok amagh kullanimi baglaminda yapilan analizler, ders kitaplarinda
kullanilan tekniklerle smirli olmak kaydiyla, 6grencilerin kazanimlara sahip olus
diizeyleri hakkinda, gelecege doniik 6grenme gereksinimleri hakkinda, sunulan dgretim
hizmetinin ne derece de etkili oldugu hususunda ve g¢ocuklarin 6grenme diizeyleri
hakkinda ilgililere bilgi ve doniit verici oldugunu gostermektedir.

4.Sonuclar

Programm “durum belirleme tekniklerindeki gesitlilik” anlayist ilgili ders kitaplarma
yeterince yansitilamamigtir. Bu noktada 6zellikle siirece doniik soru tipleri, performans
caligmalar1 ve 6z ve akran degerlendirme uygulamalar1 noktasinda 6nemli eksiklikler
tespit edilmistir.
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Programin “durum belirleme uygulamalar1 ve degerlendirme siirecinde siireklilik”
anlayis1 ders kitaplarina, nispeten daha fazla yansimistir. Ancak bazi durum belirleme
tekniklerine kitaplarda yer verilmeyisi ve tiriine doniik soru tiplerinin kullaniminin da
siire¢ i¢inde degil ozellikle dgretim siirecinin sonunda olmasi bu noktada énemli bir
eksiklik olarak goriilmektedir.

Programin “durum belirleme c¢alismalarindan elde edilen sonuglarin ¢ok amagl
kullanim1” anlayisi, ders kitaplarinda kullanildig: tespit edilen tekniklerle smirli olmak
kaydiyla, ders kitaplarma yansitilmigtir. Ancak, durum belirleme tekniklerindeki
cesitlilige iliskin tespit edilen smirliliklar bu anlayigin kitaplara yansimasmin 6niindeki
en 6nemli engel olarak goriilmektedir.

Ulagilan sonuglar bir biitiin olarak ele alindiginda programin degerlendirme Ogesince
benimsenen durum belirleme anlayisinin belli bir diizeyde ders kitaplarma yansidigi
sOylenebilir. Bu durum, kitap inceleme komisyonlarinda yer alan uzmanlar tarafindan
degerlendirilmesi siirecinde kullanilan kriterlerin tartismaya acgilmasini da beraberinde
getirmistir.

5.0neriler

Kitap yazma siirecinin iginde yer alan yayinevleri kitaplar1 yazmakla goérevlendirdikleri
ekiplerde nitelikli 6lgme ve degerlendirme uzmanlarma yer vererek programin
degerlendirme Ggesinin bu ¢alismada belirtilmeye caligilan durum belirleme anlayisinin
kitaplara tam olarak yansimas i¢in ¢aligmalar yapabilirler.

Hazirlanan kitaplarin degerlendirilmesi siirecinde Milli Egitim Bakanligi tarafindan
olusturulan komisyonlarda nitelikli 6lgme ve degerlendirme uzmanlaria yer verilebilir.
Boylece, programin degerlendirme 6gesinin bu ¢alismada belirtilmeye ¢alisilan durum
belirleme anlayisinin kitaplara ne kadar yansidigina yonelik nitelikli degerlendirmeler
yapilabilir, eksikliklerin saptanmasiyla ilgili yayinevlerine diizeltme siiregleri i¢in dnemli
déniitler sunulabilir.
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