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Oz
Giris: Bu ¢alismada Covid-19 salgini siirecinde 6zel yetenekli 6grencilerin durumunun 6grenci, dgretmen ve veli
bakis acilar ile ortaya koyulmasi amaglanmaktadir. Salgin ile birlikte degisen egitim faaliyetlerinin etkiledigi 6zel

gereksinimli gruptan biri olan 6zel yeteneklilerde siirecin incelenmesi gerekmektedir. Ozel yeteneklilerin salgin
stirecindeki durumunun onlarim 6zellikleri temelinde degerlendirilmesi 6nem tagimaktadir.

Yontem: Calisma nitel arastirma yontemlerinden durum ¢alismasi deseni seklinde tasarlanmistir. Katilimeilar 6zel
yetenek tanist almig bes 6grenci, 6zel yetenekli cocuga sahip bes veli ve 6zel yeteneklilerin egitimi alaninda ¢alisan
bes 6gretmenden olugmaktadir. Arastirma verileri yar1 yapilandirilmis gériisme ve dokiiman incelemeleri yoluyla
toplanmistir. Aragtirma kapsaminda toplanan tiim veriler i¢in tiimevarimsal yaklasim ile igerik analizi yapilmistir.

Bulgular: Veriler siireci anlamlandirma, yagami (akademik ve sosyal) sekillendirme ve gelecek planlari temalarim
iceren ii¢ basglik altinda degerlendirilmistir. Anlamlandirma temasi altinda 6zel yeteneklilerin siireci anlama ve
uyum saglama ile ilgili deneyimleri incelenmistir. Yasami sekillendirme temas: altinda 6grencilerin egitimlerini
devam ettirme durumlar1 ile sosyal yasamlarina iligkin paylagimlari degerlendirilmistir. Salgin siirecinin
beraberinde getirdigi yagam bicimleri ile 6grencilerin gelecege iliskin planlari ele alinmistir.

Tartisma: Arastirma bulgular1 6zel yeteneklilerin sahip olduklar1 becerileri salgin siireciyle ortaya ¢ikan krizi
firsata doniistirmede kullanabildiklerini gdstermistir. Bununla birlikte bulgular 6zel yeteneklilere yonelik egitim
programlarinin farklilastirilmasi gerekliligini destekleyici niteliktedir.

Anahtar sézciikler: Covid-19 salgini, 6zel yeteneklilerin 6zellikleri, 6zel yeteneklilerin egitimi, uzaktan egitim,
durum galigmasi.

Anf icin: Aver-Dogan, G., & Atesgdz, N. N. (2023). Covid-19 salgi siirecinde 9zel yetenekli 63rencilerin
durumu. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, 24(1), 37-53.
https://doi.org/10.21565/0zelegitimdergisi.933459

“Bu makale “Covid-19 Kiiresel Salgin Siirecinde Ozel Yetenekli Ogrencilerin Durumu” basligi ile VII. EJER 2020 cevrimici
konferansinda sozlIii bildiri olarak sunulmustur.
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Giris

Ozel yetenekli 6grenciler bilissel ve sosyal-duygusal 6zellikleri baglaminda akranlarindan farkli gelisim
gostermektedirler. Hizli 6grenme, mitkemmeliyetcilik, erken yaslarda adalet duygusunun geligimi, bireysel ve
bagimsiz ¢aligma istegi, uzun dikkat siiresi, problem ¢ézmede esneklik, proje temelli ¢aligmalarda etkili ve esnek
calisabilme, ilgi alanlarinda kesif yapma istegi, yiilksek motivasyon, merak, uyum, geligsmis 6z denetim becerilerine
sahip olma gibi pek ¢ok ortak oOzellikleri siralanmaktadir (Ablard & Lipschultz, 1998; Sak, 2014). Ozel
yeteneklileri tipik gelisim gdsteren akranlarindan ayiran en 6nemli 6zellik biligsel 6zellikleridir (Rogers, 2002).
Erken dil gelisimi, erken okuma, giiclii hafiza, zengin hayal giicii, yaraticilik, uzun dikkat siiresi ve konsantrasyon
ornek biligsel 6zelliklerindendir. Sosyal-duygusal 6zelliklerden 6ne ¢ikanlar ise duyarlilik, idealizm, liderlik ve

miikemmeliyetcilik gibi 6zelliklerdir (Clark, 2012). Ozel yetenekliler diinya genelini ilgilendiren giigliiklere kars1
duyarli davranir, derinlemesine arastirarak bu sorunlara yonelik ¢6ziim Onerisi gelistirirler (Webb vd., 2007).

Ozel yeteneklilerin egitiminde Tiirkiye’de cesitli uygulamalar bulunmaktadir. Destek egitim odasi, okul
sonras1 programlar ve 6zel okullar bu uygulamalara 6rnek olarak verilebilir. 2013 yil1 itibariyle bir ilkokul ya da
ortaokulda 6zel yetenek tanisi almis bir 6grenci olmasit durumunda destek egitim odasinin agilmasit zorunlu hale
gelmistir (Milli Egitim Bakanligi [MEB], 2013). Ozel yetenekliler egitim aldiklar1 okullarin kosullarina gére hafta
i¢i ya da hafta sonu destek egitim odasinda normal dgretim programlari disinda egitim alabilmektedirler. Okul
sonrasi programlar 6zel yeteneklilerin okul diginda katildiklari programlari kapsamaktadir. Okul sonrasi
programlara Bilim ve Sanat Merkezleri (BILSEM), Ustiin Yetenekliler Egitimi Arastirma ve Uygulama Merkezi
(UYEP) ve DENEY AP &rnek olarak verilebilir. BILSEM tiim kademelerdeki 6zel yeteneklilere dgrencilerin drgiin
egitimleri disinda belirli giinlerde program hizmeti sunmaktadir. Anadolu Universitesi’'nde kurulan UYEP,
ortaokul kademesindeki 6zel yetenekli 6grencilere hafta sonu ve yaz okulu programlarinda egitim vermektedir
(Sak, 2009, 2011). 2019°da Sanayi ve Teknoloji Bakanligi, Genglik ve Spor Bakanligi, Tiirkiye Bilimsel ve
Teknolojik Arastirma Kurumu (TUBITAK) ve Tiirkiye Teknoloji Takimi Vakfi is birligi ile faaliyete baslayan
DENEYAP, ortaokul ve lise baslangic diizeyindeki 6zel yeteneklilere temel egitim donemi, uzmanlik alan dénemi
ve takim olma donemi agamalarinda atdlye hizmetleri sunmaktadir (DENEYAP, 2020). Tiirkiye’deki lise
diizeyindeki 6zel yeteneklilerin yararlandigi okullara fen liseleri, sosyal bilimler liseleri, giizel sanatlar liseleri,
konservatuvarlar ve spor liseleri 6rnek olarak verilebilir.

Kamusal yagsam alaninda 11 Mart 2020 itibariyle Covid-19 hastaliginin salgin olarak ilan edilmesi (World
Health Organization [WHO], 2020) ile ¢esitli 6nlemler alinmaya baslanmistir. Salgin siireci 6nlemleri egitime
yonelik diizenlemeleri de gerekli kilmistir. Hastaligin hizli bir sekilde yayilmasi nedeniyle MEB &grencileri
akademik ve sosyal agidan desteklemek amaciyla Egitim Bilisim Ag1 (EBA) ve Tiirkiye Radyo Televizyon (TRT)
kurumu alt yapist ile kurulan uzaktan egitim sistemini etkinlestirmistir. 23 Mart 2020’de ise uzaktan egitim siireci
baslamistir (Yilmaz vd., 2020). Uzaktan egitim kavrami salgin ile gliindeme gelse de ilk uygulama o6rnegine
1700°1d yillarin basinda papazlarin egitiminde posta mektuplarinin kullanimi bigimiyle rastlanmaktadir (Garrison,
1985). Glintimiizde uzaktan egitim gelisen bilisim teknolojileri sayesinde artan nitelikte telekonferans ve internet
uygulamalart bigiminde gerceklestirilmektedir. Alanyazinda 06zel yeteneklilere yonelik uzaktan egitim
programlarina rastlanmaktadir. John Hopkins Universitesi hem ortaokul hem de lise diizeyinde egitim vermekte;
Stanford Universitesi okuléncesi, 4.-12. sinif ve lisans diizeyinde farkli egitimler vermektedir (VanTassel-Baska,
2004). Ozel yeteneklilere yonelik uzaktan egitim programlarinin etkililigine yonelik arastirmalar uzaktan egitimin
akademik alanda yiiksek basar1 gosteren, dezavantajli gruplardan olan (Adams & Cross, 1999) ve yaslari daha
kiiglik olan 6zel yetenekliler (Cope & Suppes, 2002) i¢in bir firsat yarattigina dikkat ¢ekmektedir. Olszewski-
Kubilius ve Lee (2004), uzaktan egitime yonelik alginin programin ve 6gretmenlerin niteligine bagli olarak
degistigine dikkat gcekmektedirler. Ozel yetenekliler igin egitimin uzaktan ya da yiiz yiize olmasindan ¢ok
niteliginin daha énemli oldugu goériilmektedir.

Tiirkiye’de salgin ile birlikte tiim d6grenciler i¢in kesintiye ugrayan egitim faaliyetlerinin ¢esitli etkilerinin
oldugu goriilmektedir. Bu etkilerin tiim egitim kademelerinde ve o6zel gereksinimli gruplarda arastirilmasi
gerekmektedir. Ozel gereksinimli gruplardan biri de 6zel yeteneklilerdir. Bu galismada kullanilan 6zel yetenekliler
ifadesi ile 6zel yetenek tanist almig 6grencilerden s6z edilmektedir. Uzaktan egitim siirecinde 6zel yetenekliler
EBA’da hazirlanan tiim egitim firsatlarindan yararlanmiglardir. EBA platformunda 6zel yeteneklilere ve destek
odasi egitim uygulamalarina yonelik ayr1 bir boliim bulunmamaktadir. Ancak MEB ¢esitli mobil uygulamalarla
ozel yeteneklilere yonelik zenginlestirilmis egitim firsatlar1 sunmaktadir. Salgmin ilk doneminde yiiz yiize
egitimlerin durmastyla birlikte okul sonrasi programlardan BILSEM’lerin egitim igerigi simirl kalmis, UYEP ise
egitime ara vermek zorunda kalmistir. Sonraki siiregte bu programlar da uzaktan egitime gecis yapmiglardir. Salgin
stirecinde 6zel yeteneklilerin uzaktan egitime yonelik algilarinin incelendigi bir arastirmada 6grencilerin yiiz yiize
egitimi uzaktan egitime tercih ettigini ancak uzaktan egitimin kisisel gelisimlerine katki sagladigi sonucuna
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ulasilmistir (Karabulut & Tiirksoy, 2020). Benzer amag¢ dogrultusunda Kosova’da yapilan arastirmada 6zel
yetenekli dgrencilerin uzaktan egitim siirecine karsi negatif bir tutum sergiledikleri, stirecte uyku problemleri
yasadiklari, yalniz, degersiz ve mutsuz hissettikleri bulunmustur (Duraku & Hoxha, 2021). Ozel yetenekli
ogrencilerin siirecteki deneyimlerine yonelik arastirmalar siirecin olumsuz yonlerini ortaya koymakla birlikte
o6grenme alanlarinin genislemesinden olumlu yonde yararlandiklar1 bulgularini da paylasmaktadir (Chowkase vd.,
2022). Alanyazinda, 6zel yeteneklilerin salgin siirecinde egitimleri sinirli olsa da arastirildig1 ancak siirecin 6zel
yetenekliler baglaminda farklilagsan noktalarin eksikligi goriilmiistiir. Durumun ortaya koyulmasi igin daha fazla
aragtrma yapilmast gerekmektedir. Smirli sayidaki arastirmalara katki sunan bu arastirma, grubun
gereksinimlerinin 6nemini ortaya ¢ikarmistir. Siirecin 6zel yetenekli &grencilerin dzellikleri ve egitim
gereksinimleri ile i¢ ige gectigini gostermistir. Bu aragtirma, 6zel yeteneklilerin yeni bir kriz durumunda nasil
davranacagina ve egitimlerinde yasanan sorunlarda alinabilecek dnlemlere yonelik dngoriide bulunma olanagi
vermektedir. Uzaktan egitim siirecine iligkin ihtiyaclarin belirlenmesi ve 6zel yeteneklilerin ozellikleri ile
iliskilendirilmesi, 6zel yeteneklilere yonelik uzaktan egitim uygulamalarina 1sik tutacaktir. Bu arastirmanin amact
Covid-19 salgmi siirecinde sosyal yasam ve akademik yasamlarinda 6zel yeteneklilerin durumunu 6grenci,
ogretmen ve veli bakis agilari ile ortaya koymaktir. Bu kapsamda asagidaki arastirma sorularia yanitlar aranmaistir:

1. Ozel yetenekli dgrenciler salgin siirecini nasil anlamlandirmaktadirlar?
2. Ozel yetenekli dgrenciler salgmn ile birlikte yasamlarini nasil yapilandirmaktadirlar?
3. Ozel yetenekli dgrenciler yeni normal ile birlikte gelecek planlarmi nasil sekillendirmektedirler?
Yontem
Arastirma Deseni

Aragtirma nitel aragtirma yontemlerinden durum ¢aligmasi seklinde desenlenmistir (Davey, 1990). Durum
calismasi gercek yasamin giincel baglam ya da ortamin i¢indeki bir durumun (Yin, 2009) kendine has karmagikligi
ve Ozgiinliigiiniin derinlemesine kesfedilmesi amaciyla yapilan ¢alismalardir (Simons, 2009). Covid-19 salgin
stireci daha Onceden bilinmeyen bir durumu beraberinde getirmistir. Arastirma, hakkinda az sey bilinen salgin
stirecinde 6zel yeteneklilerin yasadiklarini ortaya koymasi yoniiyle betimsel bir ¢alismadir. Salgin gergekliginin
ozel yetenekli Ogrencilerin, 6gretmenlerinin ve velilerinin siirece iliskin 6znel deneyimleri ile anlasilmasi
amaglandig1 i¢in yorumlayici paradigma (Creswell, 2016; Lincoln vd., 2011) benimsenmistir.

Katilimcilar

Aragtirmanin katilimcilarini 6zel yetenek tanisi almis bes 6grenci, cocugu 6zel yetenek tanist almis bes
veli ve 6zel yeteneklilerin farkli branslardaki bes 6gretmeni olusturmaktadir. Katilimeilar arasinda bir yakinlik
iligkisi bulunmamasina dikkat edilerek veri gesitliliginin saglanmasi amaglanmistir. Katilimcilar arasinda sadece
bir 6grenci ve velisi birlikte arastirmaya dahil olmustur. Katilimcilarin belirlenmesinde amacgli 6rnekleme
yontemlerinden 6l¢iit 6rnekleme yontemi (Creswell, 2016; Glesne, 2013; Patton, 2015; Yildinim & Simsek, 2018)
kullanilmistir. Amaca dayali belirlenen 6lgiitlerle birlikte drneklemin benzesik olmamasi (Creswell & Clark, 2016)
ve kolay ulasilabilir olmasi (Patton, 2015) o6zellikleri géz Oniinde bulundurulmustur. Katilimer gruplarinin
ozelliklerine gore farkli olgiitler belirlenmigtir. Katilimeilarin bir grubu olan 6grenciler i¢in goriismeleri
siirdiirebilme durumlari goz éniinde bulundurulmustur. Ozel yetenek tanisi almis dgrencilerin ortaokul ya da lise
diizeyinde olmasi bir 6lgiit olarak belirlenmistir. Veliler i¢in en az bir gocugu 6zel yetenek tanisi almis ve gocukla
birlikte yasiyor olmasi dlgiitii goz 6niinde bulundurulmustur. Ogretmenlerin belirlenmesinde ise herhangi bir
egitim kademesinde 6zel yeteneklilere egitim veriyor olmasi 6l¢iitii dikkate alinmistir. Katilimcilarin bilgilerine
Tablo 1, Tablo 2 ve Tablo 3’te yer verilmistir.

Tablo 1
Ozel Yetenekli Ogrencilerin Bilgileri

Katilimet Cinsiyet Sehir Egitim diizeyi Kurum/Program
Ogrenci 1 Kiz Eskisehir Lise UYEP-BILSEM fen lisesi
Ogrenci 2 Erkek Istanbul Lise UYEP-6zel lise

Ogrenci 3 Erkek Tekirdag Ortaokul BILSEM

Ogrenci 4 Kiz Eskisehir Ortaokul Destek egitim-6zel ortaokul
Ogrenci 5 Kiz Eskigehir Ortaokul UYEP-DENEYAP
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Tablo 2
Ozel Yetenekli Ogrenci Velilerine ligkin Bilgiler
Katilimc1 ~ Cinsiyet Sehir Egitim diizeyi Meslek Ozel yetenekli cocuk sayisi
Veli 1 Kadin Eskisehir Lisans Ogretmen Tam almus ikiz erkek ¢ocuk
Veli 2 Kadm Eskisehir Lisans Ogretmen Tan1 almis bir erkek ¢ocuk
Veli 3 Kadin Tekirdag Lisans Ozel sektor Tan1 almis bir erkek ¢ocuk
Veli 4 Erkek Eskisehir Lisans Ogretmen Tan1 almis bir erkek ¢ocuk
Veli 5 Kadin Eskigehir Lise Ev hanimi Tan1 almig bir erkek bir kiz ¢ocuk
Tablo 3
Ozel Yetenekli Ogrencilerin Ogretmenlerine Iliskin Bilgiler
Katihimet Cinsiyet Sehir Brang Caligtig1 kurum
Ogretmen 1 Kadm Istanbul  Ozel yetenekliler 6gretmenligi  Ozel Okul
Ogretmen 2 Kadm Eskisehir  Sosyal bilgiler 6gretmenligi BILSEM
Ogretmen 3 Kadin Samsun Sinif 6gretmenligi Devlet okulu-destek egitim odasi
Ogretmen 4 Kadin Eskisehir  Sinif 6gretmenligi Devlet okulu-destek egitim odasi
Ogretmen 5 Erkek Eskisehir  Sinif 6gretmenligi Devlet okulu-destek egitim odasi

Tablo 1-3’te katilimcilarin yasadiklari sehirlerde, devam ettikleri ya da ¢alistiklar1 kurumlarda ve velilerin
meslekleri ile 6gretmenlerin branglarinda g¢esitlilik oldugu goériilmektedir. Calismaya farkli egitim kademelerinde
bulunan ve farkli egitim uygulamalarindan yararlanan 6zel yetenekli 6grenciler dahil edilerek ortaya gikabilecek
durumlarin da farklilig1 dikkate alinmaistir.

Veri Toplama Araclar

Aragtirma verileri yari-yapilandirilmis goriismeler ve dokiiman incelemeleri yoluyla toplanmistir. Veri
cesitlemesi iki yonlil yapilmistir. Gorligmelerde katilimer ¢esitliligi 6grenci, 6gretmen ve veliler ile saglanmigtir
(Creswell, 2016; Glesne, 2013; Yildirnm & Simsek, 2018). Veri kaynaklarinda cesitlilik ise 6zel yeteneklilerin
egitimi alaninda ¢aligmalar yapan arastirmacilarin gériisme notlar1 ve dokiiman incelemeleri yoluyla saglanmstir.
Arastirmacilarin salgin siireci ile birlikte gelisen 6zel yeteneklilerin durumuna yonelik yapmis olduklari
incelemeler dogrultusunda arastirma baslanmis ve arastirma amaci belirlenmistir. Ozel yeteneklilerin
tanilanmasinda aktif olarak calisan arastirmacilarin 6zel yeteneklilerin egitimi alaninda 6gretmenlik deneyimleri
de bulunmaktadir. Arastirmacilar lisansiistii egitim programlarinda nitel arastirma yontemleri ile ilgili dersler
kapsaminda yar1 yapilandirilmig goriisme teknigini uygulayarak Ogrenmislerdir. Arastirma konusunun
belirlenmesi siireci ile baslayan, veri toplama ve veri analizi siireglerinde sistematik olarak yiiriitiilen toplantilar
gerceklestirmislerdir. Siirecte, 6zel yeteneklilerin egitimi alaninda calisan iki nitel aragtirma uzmani tarafindan
goriigme sorularinin yapisi ve veri analizi siireci denetlenmistir. Bununla birlikte egitim bilimleri alaninda
caligmalar yiiriiten ve nitel arastirma konusunda yetkin bir uzmanin goriisleri alinmistir.

Gorlisme sorularinin hazirlanmasinda arastirma amaci temelinde, konunun tiim yonlerini kapsamasi ve
betimleyici durum ¢alismasinin gerekliliklerini karsilamast goz Oniinde bulundurulmustur. Pilot calisma
goriigmelerinde hazirlanan taslak sorular sorulmustur. Katilimeilarin iginde bulunduklart durumu, deneyimleri,
duygu durumlarina iliskin betimlemeler yapabilecekleri soru kaliplart kurgulanmistir (Patton, 2015). Sorularin
olusturulmasi ve diizenlenmesi siirecinde nitel arastirma yontemleri ve 6zel yeteneklilerin egitimi alanlarindan iki
uzmanin goriisleri alinarak dis gecerlik saglanmistir. Sorularin arastirma amacina uygunlugunu kontrol etmek
amaciyla (Silverman, 2015) katilimci grubundan olmayan 6zel yetenekli ¢ocugu olan bir veli ve bir 6zel
yetenekliler 6gretment ile pilot goriismeler gergeklestirilmistir. Gorlismeler sonrasinda anlagilmayan sorularda
diizenlemeler yapilmistir. Ana gériisme sorularina agiklayict sorular eklenmistir.

Aragtirmada bulunduklar1 ortama gdre internet iizerinde olan, paylasim kaynagina gore ise kurumsal olan
dokiimanlar (Corbetta, 2003) seklinde siniflanan kaynaklardan yararlamlmistir. BILSEM’lere ait resmi sosyal
medya hesaplarindan (Dokiiman 1) ve MEB’e ait kurumsal internet siteleri ile resmi sosyal medya hesaplarindan
(Dokiiman 2) yararlanilmigtir. BILSEM’lere ve okullara ait resmi sosyal medya hesaplarinda paylasilan
uygulamalar, etkinlikler, duyurular gibi uzaktan egitim ile ilgili paylasilan kaynaklardan yararlanilmistir.

Veri Toplama Siireci

Aragtirma i¢in gereken etik kurul onayi, arastirmanin yapildig: tarihlerde iiniversitenin etik kurulunun
toplanmamasi nedeniyle, 3 Ekim 2020 tarihinde Sosyal ve Beserl Bilimler Bilimsel Arastirma ve Yayin Etigi
Kurulundan alinmistir. Gorlismelerden Once katilimcilara aragtirmanin amaci agiklanmistir. Her katilimcidan
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goriigme Oncesi yazili izinleri, goriisme sirasinda sozlii olarak izinleri alinmistir. Arastirmaya katilimin goniilliilik
esasina dayali olarak yuritiildiigi, istedikleri zaman ¢aligmadan ayrilabilecekleri belirtilmistir. Goriismeler 25
Haziran 2020 ile 30 Agustos 2020 tarihleri arasinda iki arastirmaci tarafindan es zamanl yiriitilmistiir.
Goriismelere ait dokiimler ve goriismeler sirasinda alinan notlar degerlendirilerek teyit goriismeleri
gerceklestirilmistir. Salgin siirecinin sinirlari ve alinan dnlemler dogrultusunda goériismeler yiiz yiize degil internet
tabanli konferans uygulamalari araciligi ile gergeklestirilmistir. Goriigmeler arastirmacinin ve katilimcilarin
goriintiileri olmadan sadece konusmalarla yiiriitiilmiistiir. Ogrencilerin yaslarinin 18’den kiiciik olmas1 durumu,
diger katilimcilarda ise goriintiilerini paylagsmadan kendilerini iyi hissedecekleri bir goriisme ortaminin olmasi
dikkate almmustir. Gorligmelere ait ses kayitlar1 bu uygulamalar araciligi ile alinmistir. Katilimcilara ait ses
kayitlarin1 sadece aragtirmacilarin dinlemesi ve sakli tutmasi kosulu ile katilimcilarin izinleri alinmistir.
Ogrencilere, velilere ve dgretmenlere ait kisisel bilgilerin sadece arastirmacilar tarafindan degerlendirilecegi ve
bilimsel ¢alisma igerisinde kimliklerini agiga ¢ikaracak higbir kigisel bilginin paylasiimayacagi beyan edilmistir.
Arastirmaya ait bulgular icerisinde katilimcilarin gergek isimleri yerine 6grenci (g¢ocuk), veli ve dgretmenleri
temsilen harf kodlamalar1 (Cn, Vn, On) kullanilmis, kisisel bilgilerin gizliligi saglannmstir. Katilimcilara ait
goriigme siireleri ve veri toplama bigimine iliskin bilgilere Tablo 4’te yer verilmistir.

Tablo 4

Katilimcilara Ait Goriigme Siireleri ve Veri Toplama Bigimi

Katihimet Birinci goriisme siiresi  Ikinci goriisme siiresi  Teyit goriisme siiresi Veri toplama bigimi
Cl 33 dk. 29 dk. 17 dk. Ses kaydi, goriisme notlari
C2 45 dk. 70 dk. 11 dk. Ses kaydi, goriisme notlart
C3 9 dk. 15 dk. 5 dk. Ses kaydi, goriisme notlari
Cc4 15 dk. 23 dk. 15 dk. Ses kaydi, goriisme notlari

Ses kaydi, goriisme notlari,
s 30 dk. 31 dk. 8 dk. kisise}ll sosgyal Iiedya hesab1
V1 17 dk. 26 dk. 12 dk. Ses kaydi, goriisme notlari
V2 18 dk. 29 dk. 15 dk. Ses kaydi, goriisme notlart
V3 15 dk. 23 dk. 9 dk. Ses kaydi, goriisme notlar
V4 22 dk. 33 dk. 13 dk. Ses kaydi, goriisme notlart
V5 19 dk. 27 dk. 12 dk. Ses kaydi, goriisme notlari
01 20 dk. 21 dk. 10 dk. Ses kaydi, goriisme notlart
02 25 dk. 39 dk. 16 dk. Ses kaydi, goriisme notlari
03 28 dk. 45 dk. 10 dk. Ses kayd, gériisme notlari
04 14 dk. 24 dk. 11 dk. Ses kaydi, goriisme notlari
05 29 dk. 43 dk. 13 dk. Ses kayd, gériisme notlar

Veri Analizi

Aragtirma kapsaminda toplanan veriler i¢in tiimevarimsal yaklagim ile i¢erik analizi yapilmistir (Thomas,
20006). Goriismeler ile es zamanli olarak veri analizi ¢aligmalari siirdiiriilmiistiir. Aragtirmacilar tarafindan goriisme
dokimleri yapilmigtir. Analiz siirecinde arastirmacilarin - goériisme notlart ve goriisme dokiimlerini
degerlendirdikleri uzlagsmaya dayali toplantilarda ortaya ¢ikan Oriintiiler yol gosterici olmustur. Arastirmacilar
aras1 goriis birliginin %80 ve iizeri oldugu kodlar elde edilmistir (Miles & Huberman, 1994). Oriintii ve temalar
arasindaki iligkiler alanyazin ile desteklenerek kurulmus ve siniflandirilmistir. Goriisme verileri 6ncelikle el ile
yazilarak kodlanmistir. Alanyazin ile iliskilendiren kodlardan kategorilere ve kategorilerden temalara gegis
yapilmistir. Veri analizi siirecinde aragtirmacilar tarafindan her bir goriisme bireysel olarak analiz edilmistir.
Analizler kargilastirilarak ortak karar dogrultusunda temalar olusturulmustur. Sonrasinda analizler Nvivo 12
programina aktarilmig ve analizin son hali program iizerinde tamamlanmigtir. Analiz sonrasinda 6zel yeteneklilerin
egitimi alaninda c¢alisan bir uzmandan goriisleri alinmis ve analiz siireci tamamlanmastir.

Inandiicilik

Aragtirmacilar dnce telefonla goriiserek sonrasinda elektronik posta veya kisa mesaj yoluyla katilimcilar
bilgilendirmislerdir. Arastirmanin katilimcilari olan 6zel yetenekli 6grenciler i¢in veli bilgilendirmesi yapilmisg ve
yazili olarak izinleri alinmigtir. Aragtirmanin inandiriciligini artirmak igin gériismelerin dncesinde ve sonrasinda
katilimcilar ile bir bag1 olmayan uzmanlardan goriis alinmistir (Merriam, 2015). Analiz siirecinde elde edilen
bulgular1 yanlis yorumlamamak i¢in gerekli durumlarda katilimci dogrulamasi stratejisi (Maxwell, 2013) ile
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katilimcilarin goriigleri alinmistir. Aragtirma siirecinde gizlilik esasina uyulmus, katilimcilarin rizasi olmayan
hicbir veri kullanilmamis ve goriisme ilkelerine uyulmustur.

Bulgular

Aragtirmanin amaci dogrultusunda tiimevarim yaklasimiyla yapilan analiz sonucunda ii¢ tema ve yedi alt
tema belirlenmistir. Tablo 5’te temalar ve bunlara ait alt temalar yer almaktadir.

Tablo 5
Veri Analizi Sonucunda Olusturulan Tema ve Alt Temalar
Temalar Alt temalar
IIk/Duygusal tepkiler
1. Anlamlandirma Durumu anlama ¢abast
Uyum
. Akademik yasam
2. Yasami yeniden yapilandirma Sosyal yasam
Zenginlestirme
3. Gelecek planlar1 Hizlandirma

Anlamlandirma

Salgin siirecinde Ogrencilerin neler yasadiklari, siireci nasil degerlendirdikleri ve siiregle nasil basa
ciktiklar1 anlamlandirma temasi altinda degerlendirilmistir. Bulgular asamali olarak ilk/duygusal tepkiler, durumu
anlama ¢abasi ve uyum seklinde incelenmistir. Temaya ait kodlar Tablo 6’da yer almaktadir.

Tablo 6
Anlamlandirma Temasina Iliskin Kodlar

Tema Kodlar

Yasanan belirsizlikler, diizensizlikler
Belirsizliklere kars1 gosterilen tepkiler
Duygusal durumlar ve tepkiler
Salgin hakkinda bilgi edinme

Anlamlandirma Salgini ve siireci anlamaya ¢abalama
Belirsizlikleri anlama
Diizensizlikleri ortadan kaldirma ¢abasi
Zaman yOnetimi
Siirece uyum saglama

Hem 6grenciler hem de veli ve 6gretmenler siirecin ilk donemlerindeki belirsizlik ile birlikte ortaya ¢ikan
duygusal tepkilere vurgu yapmuslardir. Ogretmenlerin hepsi ve dért veli kiiciik yaslardaki dgrencilerin kaygiya
kapildiklarini belirtirken hastaliktan, hasta olmaktan ya da yakinindakilerin hasta olacaklarmdan korktuklarini dile
getirmislerdir. Ortadgretim seviyesindeki iki 6grenci ise tepkilerinin ortaya ¢ikan belirsizlik ve diizensizliklerden
dolay1 oldugunu, egitimlerindeki aksakliklar nedeniyle sikintilar yagadiklarini dile getirmiglerdir. Bir veli (V3) ise
¢ocugunu heyecanlandiran bir siire¢ oldugunu su ifadelerle aktarmistir:

“IIk pandeminin duyuldugu ya da konusulmaya baslandig1 giinlerde ¢ok heyecanliydi. Eee tarihe gegecek
giinlere taniklik ediyoruz dedi. Aslinda sansliy1z herkes bunu géremez diye farkli bir yorum yapti mesela.
Olumsuz bir tepki vermedi. Bir kaygiya, korkuya kapilmadi.”

Ogrencilerin iicii farkli duygusal durumlarda olduklarini, salgin siireci hakkinda fikir sahibi olma ve
stireci anlamlandirma gibi ¢abalarmin oldugunu dile getirmislerdir. Velilerin hepsi diinya giindeminde hastaliktan
s6z ediliyor olmasindan, haberler ve sosyal medyada siirekli salginla ilgili paylasimlar yapilmasindan dolay1
cocuklarmin da baslangigta siirekli bu durumla ilgilendiklerini aktarmiglardir. Ogretmenlerin hepsi 6grencilerin
meraklarini gesitli aragtirmalara sevk ederek durumun anlasilmasi i¢in ¢aligmalar yaptiklarini belirtmislerdir. Bir
dgretmen (O4) ilkokul seviyesindeki 6grencilerle yaptiklar: galismalari su sekilde agiklamustir:

“Tlk basta hastaligin ne oldugunu kavrayamadi ¢ocuklarimiz. Bununla ilgili ¢alismalar yaptik. Viriis
nedir? Viriisiin yapist nasildir? Bu hastalik nasil bulasir? Cocuklar tabi ki ¢ok fazla tedirgindiler. Ancak
telkinler sonucu 111 ¢ocuklarimiz bu hastaligin da normal oldugunu ve gecebilecegini kavradilar ve siirece
adapte olmaya basladilar.”
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Ogretmenlerin dordiiniin ve velilerin {i¢iiniin ifadelerine gore salgin ile birlikte okullarin ara tatil
tarihlerinin 6ne c¢ekilmesi, sonrasinda siiresiz olarak tatil edilerek uzaktan egitime gecilmesi baslangigtaki
belirsizliklerin de netlesmesini ve dgrencilerin siirece uyum saglamalarini beraberinde getirmistir. Kiiclik yas
grubundaki ogrenciler duygusal tepkilerin yogunlugunun azalmasiyla birlikte siirece uyum saglayabildiklerini
aktarmislardir. Ortadgretim seviyesindeki Ogrenciler egitimlerinin diizene girmesiyle birlikte uyum
saglayabildiklerini belirtmislerdir. Bir 6grenci (C1) siireci asagidaki ifadelerle dile getirmistir:

“IIk haftalar zordu ¢iinkii bir kafa karisiklig1 oldu... Cok fazla bos zamanim varmis gibi hissediyordum.
Sosyal medyaya ¢ok bakiyordum. Sonrasinda boyle devam edecegini fark edince kendimi ben bir diizene
soktum ve o sekilde devam ettim.”

Yasami Yeniden Yapilandirma

Ogrencilerin yiiz yiize egitime devam edemedikleri siirecte yasami yeniden yapilandirdiklari ortaya
cikmistir. Bu yapilandirma akademik yagam ve sosyal yasam yonleri ile birlikte incelenmistir. Akademik yasama
iliskin bulgular; 6grencilerin siiregte egitimlerine nasil devam ettiklerini ortaya koyarken egitimleri ile ilgili olumlu
ve olumsuz etkileri kapsamaktadir. Temaya ait kodlar Tablo 7’de yer almaktadir.

Tablo 7

Yasami Yeniden Yapilandirma Temasina Iliskin Kodlar

Tema Kodlar

Egitimde devamlilik
Derslere katilim
Okul dis1 programlar
Projelere katilim/devamlilik
Uzaktan egitimin olumlu yonleri
Uzaktan egitimin olumsuz yonleri ve smirliliklar:
Teknolojik okuryazarlik

Yasami yeniden yapilandirma Ogretmenlerin ve velilerin teknolojik okuryazarlig
Fiziksel etkinliklere katilamama
Evde yasam, aile ile yagam
Yalnizlik duygusu
Arkadaslarla iliskiler
Okula ve arkadaglara 6zlem duyma
Ogretmenlerle iligkiler
Ogretmenlerin destekleyici rolleri

Ogrencilerin tamami bu siirecte, zaman1 kendileri planlayabildikleri icin akademik olarak verimli bir
donem gecirdiklerini belirtmiglerdir. Katilimeilarin ifadelerine gore; 6grencilerin akademik egitimlerinin EBA ve
okul-6gretmen katkilari ile siirdiiriildiigii ortaya ¢cikmustir. Ozel yeteneklilerin yararlandig1 okul dis1 programlardan
(BILSEM, UYEP, DENEYAP vb.) veya destekleyici etkinliklerden kurumlarm uzaktan egitimde sagladigi
olanaklar dogrultusunda yararlandiklari ortaya ¢ikmustir. Ogrencilerin, velilerin ve bir 6gretmenin ifadelerine gore
siirecin 6grencilerin egitimlerine olumlu etkileri olmustur. Bu etkiler su sekildedir: Ogrenciler ilgi alanlarina daha
fazla vakit ayirmis, internet tabanli sunulan egitimlerden daha fazla yararlanmis, dijital iceriklere daha kolay
ulasabilmis, bireysel ya da grup projelerine daha fazla katilim gostermislerdir. Bir 6grenci (C5) egitim siirecini su
ifadelerle degerlendirmistir:

“...Egitimimle ilgili normal hayattan daha verimli bir siire¢ ge¢irdim. I evde kaldigim igin daha fazla
vaktim oldu. Her seye daha rahat odaklanabildim... kendi ilgi alanlarima 11 bazen bazi platformlardan
devam ettim, izleyerek veya dokiimanlar okuyarak...” Bir veli (V3) ise diisiincelerini “Okula gitseydi bu
kadar zamam kalip bdyle kodlamaya ve Ingilizceye zaman ayiramayacakti. Bence zaten o kadar uzun
stire okula gitmesine gerek yok. Ciinkii okuldaki miifredat onun i¢in daha basit.”

Ogrenciler egitimlerine devam ederken bazi olumsuzluklarin da yasandigi belirtilmistir. Katilimcilarin
ifadelerine gore 6grencilerin egitime erisimi sadece televizyon, bilgisayar, tablet ve telefon araciligi ile miimkiin
oldugu icin ekran basinda gecirdikleri siirelerde artislar olmustur (C2, C4, V1, V4, V5, 03, 04, O5). Bu durumun
ekran bagimliligina, dikkat dagmikligina neden oldugu aktarilirken ders arasinda fiziksel olarak teneffiise
¢tkamamanin olumsuz etkilerini dile getirmislerdir. Bir 6grenci (C4) uzaktan egitim ile ilgili yasadig:
olumsuzluklar asagidaki ifadelerle dile getirmistir:
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“...1 mesela biraz fazla dikkat daginikligi oluyordu bende. Ciinkii hocalar okulda dikkatimizin
dagilmamasi icin her seyi yapiyordu... bana bak, goz temasi kur seklinde... ama evde pek bu miimkiin
olmuyor iste. Yaninda bir sey goriiyorsun, ... veya evde birileri konusuyor ona dikkatin dagiliyor...”

Diger bir olumsuz durum olarak uzaktan egitim kapsaminda sunulan akademik egitim igerigi ile ilgili
eksiklikleri ve teknolojik alt yapi ile ilgili yetersizlikleri dile getirmislerdir. Ogrenciler EBA’da smif seviyelerinde
sunulan Ogretim programlarindan yararlanmislardir. Yiiz ylize egitimde destek egitimine de devam eden
ogrenciler, EBA kapsaminda bu hizmetten yararlanamamislardir. Ug 6gretmen EBA sisteminde teknik olarak dzel
egitim smiflarinin olugturulamamasim bir yetersizlik olarak aktarmistir. Ortadgretim seviyesindeki bir dgrenci
(C1) EBA igerigini su ifadeleriyle aktarmistir:

“...bize belirli bir seviyenin iistiinde bir egitim veriliyor ya da en azindan belirli seviyenin iistiinde sorular
¢dzmemiz bekleniyor, EBA’da ne yazik ki o seviyede bir icerik yoktu.”

Katilimeilarin ifadelerine gore teknolojik alt yapi yetersizlikleri nedeniyle EBA’daki icerige erisememe
gibi durumlarin da yasandig1 ortaya ¢ikmistir. Ortaokul seviyesindeki bir 6grenci (C5) siireci su ifadeleriyle
anlatmgtir:

“EBA’nin anlattig1 derslerde anlatilan seyler yeterli oldu fakat bazen EBA’ya erisimde zorlandim...
EBA’daki sorular bazen yetersiz geliyordu, ek kitaplar aldim, sorular ¢6zdiim.”

. Katilimcilara gére bir diger eksikligin dgretmenlerin (C1, ¢2, O3) ve velilerin (O3) teknolojik
okuryazarligi ile ilgili donanim yetersizliklerinden kaynakli oldugu ifade edilmistir (V1, V4). Bir 6gretmen (O3)
teknolojik okuryazarlik donanimlariyla ilgili diisiincelerini asagidaki ifadeleriyle paylagmistir:

“Ellerinde teknolojik aletlerle ¢ocukluk boyunca devam ettikleri i¢in onlarin bir sorunlari yok.
Ogretmenlerin var ve velilerin var diye diisiiniiyorum... Ciinkii farkl1 uygulamalar1 bilmeyen ya da iste
katilim saglarken nereden neyi yapacagim, dosyaya neyi ekleyecegim... Ogretmenler bu siirecte o
anlamda bayagi bir zaman sonra yetkinlikleri kazandilar. Belki bazilar1 kazanmadi bile hala...”

Tiim katilimcilara gore 6grencilerin 6zellikle fiziksel olarak katildiklari spor, miizik vb. etkinliklere ve
yetenek alanlar ile ilgili calismalara devam edememesi onlar1 hem fiziksel hem de psikolojik olarak olumsuz
etkilemistir. Bir 6gretmen (04) dgrencilerin durumunu su ifadelerle anlatmistir:

“...Bizim ¢ocuklarimizin hepsi hem miizikte hem spor da farkli dallarda ¢esitli egitimlere katiliyorlarda...
devam edemediler. iste at binen dgrencilerimiz var. Basketbola giden var, yiizmeye giden var... Miizik
ve dans kurusuna gidenler... Ancak pandemiden dolay1 sekteye ugradi.”

Yasamin yeniden yapilandirildigi diger alan ise sosyal yasam olmustur. Elde edilen bulgular 6grencilerin
sosyal yasamiin belirleyicileri olan aile, arkadaslar ve Ogretmenler ile siirecteki iletisimleri kapsaminda
irdelenmistir. Dort 6grenci, dort veli ve bir 6gretmenin ifadelerine gore evde kalmak zorunda olan dgrencilerden
stireci aileleriyle birlikte evde gegirenler ailecek birlikte daha fazla zaman gecgirme olanagi bulurken, aileleri
calismaya devam edenler i¢in sorumluklarin arttig1 bir ddonem yasanmustir. Siireci cocuguyla birlikte evde kalarak
gegcirebilen bir velinin (V4) aktardiklar1 soyledir:

“Aslinda hi¢ olmadigi kadar giicliiydiik. . .tekrar biz olduk, aile olduk diye diisiiniiyorum. Yani kendimizi
ise glice vermistik, cocugumuz bile. imm birbirimizi daha yakindan tanima firsatimiz oldu, gézlemleme,
dinleme, anlatma... It beraber oyunlar oynadik. Herkes farkli yonlerini kesfetti birbirinin. Yani sadece
biz onun degil, o da bizim de farkli yonlerimiz oldugunu, ¢ocuksu taraflarimiz oldugunu fark etti,
kesfetti.”

Ailelerin ve ¢cocuklarin sorumlulugunun artmasina taniklik eden bir 6gretmen (O5) durumu su ifadelerle
anlatmistir:

“...Hastaligin vermis oldugu etkilerin yaninda bu insanlar bir taraftan da ¢alistyorlardi... aileler bu
kadar uzun stire ¢ocuklarla birlikte kalip da ayn1 zamanda da egitim 6gretim siireglerini yonetemediler...
evdeki 6gretmen aileler oldu bi anlamda...”

Katilimeilarin ortak olarak ifade ettikleri, 6zellikle kiigiik yas grubundaki &grencileri sikintiya diisiiren
durum arkadaslariyla goriisememek, oyun oynayamamak olmustur. Bazi katithimeilar (C3, O3, V4, V5) bunu
“okula 6zlem”, “arkadaslara 6zlem” olarak anlatirken bazi katithmeilar (C4, V2, 02, 04, 05) “yalmzlik” duygusu
ile agiklamislardir. Ortadgretim seviyesindeki iki 6grenci ise arkadaslariyla internet tabanli video uygulamalari ile
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yaptiklar1 goriismelerini egitim amacli yapilandirdiklarini ifade etmislerdir. Bir 6grenci (C4) durumla nasil basa
ciktigin1 asagidaki ifadelerle dile getirmistir:

“...Yani telefonum oldu benim de bu siiregte... eee telefonum vardi ama kullanmiyordum... simdi
kullanmak zorunda kaldim biraz. Ciinkii arkadaslarimi  hi¢bir sekilde gdremiyordum,
konusamiyordum...”

Katilimeilarin tamaminim ifadelerine gére 6gretmenler uzaktan egitim siirecinde 6grencilere etkinlikleri
ulagtirmanin yani sira rehberlik etme gibi bir gorev de iistlenmisler. Ogrencilerle siirekli iletisim kurmuslardir.
Okuldan ve egitimden uzak kalmamalari i¢in ¢alismalarini stirdiirmiiglerdir. Onlarin siireci anlamalarina, uyum
saglamalarina, planlama yapmalarina yardime1 olarak onlara yol gostermiglerdir. Kendilerini sinif ortamindaymis
gibi hissederek sosyallesmeleri ve Ogrencilerin ddev, proje, etkinlik gibi iirtinlerinin ortak bir platformda
degerlendirmeleri amaciyla cesitli sosyal medya kanallarindan yararlanildig1 goriilmiistiir (02, 03, 04, 05,
Dokiiman 1, Dokiiman 2). Bir 6gretmen (04) dgrencileriyle birlikte siireci nasil gecirdiklerini su ifadelerle
aktarmistir:

“Olumlu etkisi de biz iletisim saglayarak bu siireci bi tik daha kolay atlatabildik. Ciinkii herkesin ayni
seyi yasadigini, herkesin zorlandigini fark eden 6grencilerimiz bu arkadaslik bagiyla, iletisimle, sevgiyle
bu stireci bi tik daha kolay atlattilar... bagimiz giiclendi... Aslinda uzaktik ama bu uzaktan egitim bizi
yakinlastirdi... aksam, sabah ne zaman uygun olursa... siirekli iletisim halinde kaldik.”

Ug 6gretmenin ifadelerine gore gesitli iletisim kanallari ile ulagsalar da 6grencilerin yakininda olamamak
sosyal ve duygusal olarak ulasmada da zorluklar yasanmasina neden olmustur. Bir 6gretmen (O5) gériislerini su
ifadeleriyle aktarmigtir:

“Eee tabi olumsuz seyler de var... bu ¢ocuklart ne kadar iyi tanisak da onlarin zihinsel, sosyal, duygusal
gelisimlerinin farkinda ve onlara ders veren bir 6gretmen dahi olsak da 11 rehberlik ¢ok farkli bir alan ve
uzmanlik gerektiriyor. Mesela sinifta ve normalde bizim kendi smiflarinda bizim programa adapte
olmakta zorluk yasayan 6grencilerin uzaktan egitim siirecine de az katilim gdsterdiklerini gérdiim.”

Gelecek Planlar

Ogrencilerin salgin ile birlikte yapilandirdiklari yasamlarinin ardindan gelecege iliskin planlari
irdelenmistir. Bulgular 6zel yeteneklilerin gereksinim duyduklari egitim stratejileri olan zenginlestirme ve
hizlandirma kapsaminda degerlendirilmistir. Temaya ait kodlar Tablo 8’de yer almaktadir.

Tablo 8

Gelecek Planlari Temasina iskin Kodlar

Tema Kodlar
Gereksinimlerin goriiniir olmasi
Kendi zamanlarini planlayabilme
Egitimde farklilagtirma
Etkinliklerde zenginlestirme
Etkinliklerde hizlandirma
Fiziksel etkinliklere katilim istegi

Gelecek planlari

Ogretmenler hem 6zel yetenekli dgrencilerin gereksinimlerini karsilamasi agisindan hem de mevcut
Ogretim programi iceriklerinin farklilagtiritlmasi agisindan uzaktan egitimi agirlikli olarak zenginlestirme
stratejilerini kullanarak siirdiirdiiklerini belirtmiglerdir. Gelecek donemler i¢in de uzaktan egitim etkinliklerini
zenginlestirme stratejileri ile farklilastirmay1 planlamaktadirlar. Bir 6gretmen (O5) aile katilimi ile uzaktan egitim
stireci goriislerini agagidaki ifadeleriyle dile getirmistir:

«... Iste biraz aileler evde nasil zenginlestirme yapabileceklerini bizden grendiler. Yani orada bir kanal
kullandik biz iste Whatsapp iizerinden. Once etkinligi aile gériiyor aslinda biraz da onlara bir seyler
ogrettik gibi...”

Yiiz yiize egitimde proje tabanli tasarlanan BILSEM egitimlerine bu siiregte ogretmenlerin
yénlendirmeleri ve projelere uzaktan erisim ile devam edilebilmistir. BILSEM’ler biinyesinde gesitli sosyal medya
kanallar1 ve internet tabanli uygulamalar ile yapilan konferans, seminer gibi etkinliklerin ve projelerin sonraki
donemler i¢in de planlandig1r goriilmektedir (Dokiiman 1). Tiim Ogrenciler ilgi alanlarina daha fazla vakit
ayrabildiklerini bununla birlikte 6grenme etkinliklerini ¢esitleyebildiklerini dile getirirken velilerin tamami da
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bunu destekleyici agiklamalarda bulunmuslardir. Ogretmenler ise siireci daha ¢ok ortaya ¢ikan iiriinler baglaminda
degerlendirmislerdir. Ogrencilerden biri (C5) planlarindan su ifadeleriyle s6z etmistir:

“Ee kodlama kurslar1 almaya devam ediyorum. O konuda kendimi gelistirmek istiyorum... pandemiden
once kodlamaya fazla biraz ilgim vardi ama zaman ayiracagim baska seyler varmis gibi hissediyordum,
yeni ilgime de zaman vermem pandemi ile basladi, yeni donemde de devam etmek istiyorum.”

Dort 6gretmen 6zel yeteneklilere yonelik 6gretim programi daraltma, hizlandirma gibi stratejilerine
gereksinimin uzaktan egitimde goriiniir oldugunu belirtmistir. Bunu siirecin kendi getirdigi ve olanaga doniisen
bir durum olarak degerlendirmislerdir. Bir 6gretmen (O5) uzaktan egitimde hizlandirma yansimalarini asagidaki
ifadelerle aktarmistir:

“Uzaktan egitim siirecinde Ozel yetenekli dgrenciler biraz da yapabildikleri ve istedikleri diizeyde
calismalar yiiriittiiler. Hep sundan sikayet ederler; 20 tane toplama islemi yapmak istemiyorum diye...
Sinifta biraz buna pek firsatlar1 olmuyor ama uzaktan egitimde o 20 tane isleminden sadece bir iki tanesini
yaparak da bildiklerini gosterme firsatlar1 oldu.”

iki veli ¢ocuklarinin evde kaldiklar1 bu siiregte, normal gelisim godsteren akranlarina gore hazirlanan
dgretim programlarmin tamamina maruz kalmadiklarini belirtmistir. iki veli de bununla birlikte cocuklarinin kendi
planlarinda iist sinif konularina yer verdiklerini belirtmistir. Ayni zamanda dgretmen olan bir velinin (V3) ¢ocugu
ile birlikte yaptiklar1 planlarini su ifadeleriyle aktarmistir:

“Su an yaz tatilindeyiz ama kendileri bir program yaptilar. Yine dordiincii sinif konularini tekrar etme
acisindan ya da besinci sinif konularina baglama agisindan. Biz de egitimci oldugumuz igin agikg¢ast buna
bagladik...”

Ogrencilerin tamami bu siirecte kendilerine kalan zamanlarda pekisen daha fazla kitap okuma, resim
yapma, maket yapma, kodlama egitimi vb. ilgi alanlarin1 gelistirme, uzaktan egitim ile verilen kurslara katilma,
akademik olarak bulunduklart sinif seviyelerinin ilerisinden gitme gibi ¢alismalarini gelecek planlarinda da
stirdiirme egiliminde olduklarimni belirtmislerdir.

Tartisma

Bu aragtirmada 2020 yili Mart ay1 itibariyle ilan edilen salgin siireci ve yasama etkileri dogrultusunda
ozel yeteneklilerin durumunun 6grenci, 6gretmen ve veli bakig agilart ile ortaya koyulmasi amaglanmustir.
Calismada 6zel yeteneklilerin 6zellikleri ve egitim gereksinimlerine yonelik veriler elde edilmis olsa da durum
¢alismasinin dzellikleri nedeniyle aragtirmadan elde edilen bulgular ile genelleme yapilmamaktadir (Yildirim &
Simsek, 2018). Arastirmacilar aragtirma verilerini anlamlandirma, yasami (akademik ve sosyal) sekillendirme ve
gelecek planlart bulgularini igeren ii¢ baslik altinda degerlendirmistir. Arastirma iilkemizde salgin siirecinde
yapilandirilan egitimin 6zel yeteneklilerdeki isleyiginin goriilmesi ve bu grubun egitim gereksinimlerinin
anlagilmas1 bakimindan 6nemli sonuglar ortaya koymaktadir. Alanyazindaki siirli sayidaki ¢aligmalar sonuglarin
tartisilmasina destek olusturmustur. Calismalarin ¢ogunlugu 6zel yeteneklilerde uzaktan-gevrimici egitim
stirecinin dgrenci, 6gretmen ve veli gibi katilimcilarin siirece iligkin algi ve goriislerine odaklanmaktadir
(Chowkase vd., 2022; Karabulut & Tiirksoy, 2020; Kaya & Akgiil, 2022). Bu baglamda arastirmanin bulgularinin
ozel yeteneklilerin 6zellikleri ve egitim gereksinimleri ile dogrudan iligkili oldugu ileri siiriilebilir. Arastirma ile
benzer bulgularin paylasildigi bir ¢aligma, salgin siirecinin 6zel yetenekliler igin 6grenme ortamlarint ve
olanaklarini ¢esitledigini ve zenginlestirdigini, standart dis1 programlar ile 6grencilerin ihtiyaci olan esnek egitim
programlarindan yararlanabildiklerini ortaya koymaktadir (Wolfgang & Snyderman, 2022).

Aragtirmacilarin anlamlandirma temasi altinda degerlendirdikleri katilimer ifadeleri, 6grencilerin siirece
iliskin tepkilerinin hastalik ve belirsizlik durumlarima iliskin oldugunu gostermistir. Ogrenciler belirsizliklerle basa
cikmanin yollarim arayarak uyum saglamaya c¢alistiklarini aktarmislardir. Ogretmenler de uyum saglamada
destekleyici konumda olmuslardir. Veliler ise ¢gogunlukla ¢ocuklarinin endise ve kaygilarina odaklanmiglardir.
Katilimeilar arasinda velilerin daha fazla duygusal tavir iginde olduklari sdylenebilir. Salgn gibi travmatik
durumlarda bas edilmesi gereken rutin dist durumlar ve bununla iligkili duygular ortaya ¢ikmaktadir (TPD, 2020).
Ozel yeteneklilerin salgin siirecini nasil degerlendirdiklerinin yaniti da gogunluk gibi (Amakiri vd., 2020; Caykus
& Caykus, 2020; Yazici-Celebi, 2020; WHO, 2020) duruma karst verilen korku, kaygi, endise gibi ilk tepkilerle
basladigi soylenebilir. Katilimeilar ifadelerinde 6zel yeteneklilerin merak etme ve arastirma girigimleri araciligiyla
durumun anlasilmasi i¢in ¢aba gosterdiklerini, yeni diizene uyum saglamaya ¢aligtiklarin1 aktarmiglardir. Burada
ozel yeteneklilerin dzellikleri ile ortiisen bir durumun varhigma dikkat gekmek gerektigi diisiiniilmektedir. Ozel
yeteneklilerin durumu anlamak icin sahip olduklar1 ileri diizey bilissel becerilerden ve bilimsel arastirma
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becerilerinden yararlandiklari, merak etme, basa ¢ikma ve uyum saglama becerileri ile karsilastiklar
olumsuzlugun iistesinden gelebildikleri diigiiniilmektedir (Sak, 2014). Bu 6zellik alanyazinda olumsuz durumlar
sonrasinda bireyin gosterdigi uyum ve basa ¢ikma becerisi olarak tanimlanan psikolojik saglamlik olarak
nitelendirilmektedir (Block & Kremen, 1996). Grubun 6zellikleri arasinda olan karsilastiklart zorluklart 6grenme
firsatlara doniistiirebilme becerisinin, 6grencilerin psikolojik saglamlik ya da dayaniklilik gdsterebilmelerini
sagladig1 diisiiniilmektedir. Ozel yeteneklilerin siiregteki durumlarina iliskin calismalar da 6grencilerin olumsuz
duygulart olumluya doniistiirme ve kaygilarin iistesinden gelme konusunda durumla basa ¢ikabildiklerini ortaya
koymaktadir (Kaya & Islekeller-Bozca, 2022).

Aragtirmacilar, yasami yeniden yapilandirma temasinin akademik yasam alt temasinda 6zel yeteneklilerin
salgin ile birlikte egitimlerini nasil devam ettirdikleri, siireci nasil degerlendirdikleri, egitim kaynaklarina erisimde
neler yasadiklar ile ilgili sorular sormuslardir. Siirecte herhangi bir zorlukla karsilasip karsilagmadiklari,
kargilagtilarsa nasil basa ciktiklarina iliskin yanitlar1 da incelemislerdir. Bulgularda, ¢ogunlukla zamanlarini
kendileri planlayabilen ve planlarin1 uygulamada istikrar gosteren 6zel yetenekliler i¢in bu krizin firsata
dondstiiriilmesi gibi carpict bir durumla karsilasildigi sdylenebilir. Genel olarak tiim egitim kademelerinde normal
gelisim gosteren dgrenciler; uzaktan egitime erisim saglamada giigliik ¢cekmis, fiziksel olarak egitimi uzaktan
devam ettirme olanaklar1 bulamamis, uzaktan egitim araclarina ulagsa bile etkin ve etkili 6grenme saglayamamus,
egitimlerini bireysel olarak siirdiirmede zorlanmuslardir (Arik, 2020; Aktas-Salman, 2020). Oyle ki velilerin
algilarina gore salgin siirecinde uzaktan egitim siirecinin niteliginin degerlendirilmesi ¢alismasinda; Tiirkiye geneli
ailelerin %92.40’mnin 6rgiin egitimin daha degerli oldugunu, %4.94’tiniin uzaktan egitim ile 6rgiin egitim arasinda
farkliliklarin olmadiginit ve %2.66’sinin uzaktan egitimin ¢ok faydali oldugu sonuglari paylasilmaktadir (Yilmaz
vd., 2020). Karabulut ve Tiirksoy (2020) ¢alismalarinda 6zel yeteneklilere gore yiiz ylize egitimin daha verimli
oldugu aktarirken, salgin siirecinin 6grencilerin kendini gelistirme agisinda olumlu oldugu ydniinde sonuglari
paylagsmaktadirlar. Katilimeilarin ifadelerine gore grenciler egitimlerine EBA, okulun ve 6gretmenlerin gevrimigi
ortamlarda sagladig1 kaynaklar araciligi ile devam edebilmislerdir. Ilgi alanlarina daha fazla vakit ayirmis, ilgi
duyduklari alanlara yonelme imkani bulmus, internet tabanli sunulan egitimlerden daha fazla yararlanmus, ticretsiz
sunulan dijital iceriklerin yaygin hale gelmesi ve niceliksel artis1 ile birlikte bunlara daha kolay ulasabilmis,
bireysel ya da grup projelerine daha fazla katilim gostermislerdir. Bu durumun 6zel yeteneklilerin sahip oldugu 6z
denetim becerileri (Ablard & Lipschultz, 1998), motivasyon, ilgilendikleri probleme ya da alana yogun bir sekilde
odaklanma ve bu konsantrasyonu uzun siire devam ettirebilme (Renzulli, 2012) gibi &zellikleri ile iligkili oldugu
diisiiniilmektedir. Yine 6zel yeteneklilerin sahip oldugu sorunlarla basa ¢ikma ve problem-sorun ¢dézme, planlama
yapma gibi becerilerin ise kosuldugu yiiriitiicii islevlerin 6nemli rol oynadigi ileri siiriilebilir (Leana-Tascilar &
Cinan, 2012). Ogrenciler uzaktan egitimin sagladig: bir diger firsat1 da standart 6gretim programlarindan geriye
kalan zamanlarim1 ya ileri seviye konularin &grenilmesine ya da ogrendikleri konulari etkinliklerle
zenginlestirilmesine katki sunacak sekilde yonetmiglerdir. Elde edilen bu veriler 6zel yeteneklilerin gereksinim
duydugu farklilastirilmig egitim programi onerileri (Maker & Schiever, 2010; Renzulli & Reis, 2014) ve egitim
stratejilerinin kullanimina ydnelik yapilan arastirma bulgulart (Ersoy, 2017) ile paralellik gostermektedir.
Arastirmacilar, yasami yeniden yapilandirma temasinin sosyal yasam alt temasinda salgin ile birlikte yagamlarin
nasil degistigine ve evde kalmak zorunda olan 6grencilerin ev igindeki yasamlarini nasil degerlendirdiklerine
iliskin sorulara yanitlar aramiglardir. Ogrenciler agiklamalarinda egitim ile i¢ ice gecen sosyal yasamlarma yer
vermislerdir. Veliler ise dogrudan ev i¢indeki yasam ve aile ile iliskilerini aktarmislardir. Arastirma bulgularina
gore siireci aileleri ile birlikte evde gegirebilen 6grenciler igin siire¢ daha verimli gegmistir. Aileleri ¢aligsanlar igin
hem ailelerin hem de 6grencilerin daha fazla gérev ve sorumluluk yiikii olmustur. Anderson (2020) siirece yonelik
olarak, her ebeveynin aynmi kosullarda olmadigina dikkat c¢ekerek, cocuklarinin ¢evrimi¢i 6grenme gegisine
yardimer olmak igin gerekli dijital okuryazarlik seviyesine sahip olmadigini ya da evde egitim igin yeterli
zamanlarimin olmamasinin esitsizliklere neden oldugu yoniindeki degerlendirmelerini paylagmaktadir.

Aragtirmacilar, 6zel yeteneklilerin salgin ile birlikte yeniden yapilandirdiklar: siirecte gesitli
olumsuzluklarin yasandigina yonelik paylasimlarla da karsilagmiglardir. Egitime erisim amaciyla ekran basinda
¢ok fazla zaman gecirmek, fiziksel olarak katilim gerektiren yetenek alanlarina yonelik ¢aligmalara katilamamak,
arkadaslariyla gorlisememek ile ilgili aktarimlar yapilmistir. Anderson (2020) okulun sadece bir 6grenme yeri
degil aynm1 zamanda sosyallesme, bakim ve rehberlik saglayan toplumsal ortak alan olduguna, okulun egitim
disindaki rollerinin anlagilmasini sagladigina dikkat gekmektedir. Hem &grencilerin ifadelerinde hem de velilerin
ifadelerinde egitim etkinliklerini siirdiirme ve rehberlik hizmetlerinin saglanmasinda 6gretmenlerin 6grencilerle
siirekli iletisim halinde olduklarina yer verilmistir. Inci-Kuzu (2020) arastirmasinda uzaktan egitim siirecinde
ogrencilerin endise iginde olduklar1 durumlarda &gretmenlerinden yardim aldiklarini aktarmustir. Ozel
gereksinimli gruplarin egitiminin, 6zellikle bireysel olarak yiiriitiilen egitim faaliyetlerinin, dgretmen desteginden
eksik yiiriitiilemeyecegi siiregte deneyimlenen olumsuzluklarla birlikte ortaya ¢ikmistir (Karahan vd., 2021; Mengi
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& Alpdogan, 2020; Sani-Bozkurt vd., 2022). Ozel yeteneklilerin gereksinim duyduklari 6gretmen desteginin farkl
boyutlar1 da beraberinde getirdigi diisiiniilmektedir. Ozel yeteneklilerin egitiminde kullanilan bir strateji olan
mentorliik (Siegle, 2005) i¢in uzaktan egitim ile birlikte Oneminin hissedilir oranda arttig1 sOylenebilir.
Ogrencilerin akademik yasamlarinda bir yol gdstericiye gereksinimleri oldugu, sosyal yasamlarinda ise 6zellikle
ilk kez karsilastiklar1 bu siiregle basa ¢ikmada bir rehbere gereksinimleri oldugu fark edilmistir. Alanyazinda
mentorliigiin 6zellikle dezavantajli gruplarda yer alan 6zel yetenekliler, beklenen basariy1 gdsteremeyen 6zel
yetenekliler (Hébert & Olenchak, 2000) ve dahi diizeyinde yetenege sahip ender grupta etkili olduguna yonelik
sonuglar yer almaktadir (Hébert & Neumeister, 2000).

Ogrenciler genellikle uzaktan egitim kapsaminda sunulan akademik igeriginin yetersizliklerini dile
getirmislerdir. Bu durum 6zel yeteneklilerin egitimi i¢in Onerilen egitim programi farklilastirmasi agisindan 6nem
tasimaktadir (Maker & Schiever, 2010; Sak, 2014). Normal gelisim gosteren 6grenciler i¢in hazirlanan 6gretim
programlar1 6zel yetenekliler i¢in yetersiz kalmakta, destekleyici c¢aligmalara gereksinim duyulmaktadir.
Ogretmenler ve dgrenciler uzaktan egitimde teknolojik alt yapr ile ilgili yetersizlikleri de siiregteki olumsuzluklar
olarak aktarmiglardir. Cevrimici egitim ile ilgili ortaya ¢ikan diger yetersizlik ise aslinda tiim egitim
kademelerindeki ¢ocuklar igin gecerli bir sorunu destekleyici niteliktedir. Katilimeilar arasindaki 6gretmenler,
uzaktan egitime hazirliksiz yakalanan 6gretmenlerin teknolojik okuryazarliktaki eksikliklerinin de giderilmesi
gereken bir sorun olarak aktarmislardir. Yapilan arastirmalarda 6gretmenlerin teknolojik arag-gereglerin kullanimi
(Kuyubasioglu & Kilig, 2019) ve igerik hazirlamada kendilerini yeterli bulduklarini ortaya konmaktadir
(Albayrak-Sar1 vd., 2016). Fakat bu arastirmalar 6gretmenlerin ¢evrimi¢i egitimde degil yliz yiize egitimde
etkilesimli tahta kullanimi, egitsel bilgisayar oyunlarinin kullanimi gibi sinif igerisindeki 6gretimi destekleyici
etkinlikler kapsamindaki yeterliliklerine karsilik gelmektedir. Dolayisiyla ¢evrimici egitimde gerekli teknolojik
okuryazarlik, dijital icerik {iretimi gibi donanimsal yetersizliklerin tiim egitim kademelerinde ortaya ¢iktig1
sOylenebilir. Siiregte velilerin teknolojik okuryazarlik diizeyleri de dnem kazanmistir. Velilerin ifadelerine gore
¢ocuklarin teknolojik okuryazarligmin yeterli diizeyde olmasi velilerin teknolojik yetersizliklerinin giderilmesini
miimkiin kilmistir. Salgin siireci aragtirmalarinda Tiirkiye’deki uzaktan egitim uygulamalarinin giiglendirilmesi
gerektigi onerileri (Can, 2020) ve dijital 6grenmenin drgiin egitimi sekillendirecegi ongdriisii (Telli-Yamamoto &
Altun, 2020) paylasilmaktadir.

Aragtirmacilar gelecege yonelik planlar temasi altinda yeniden yapilandirilan yasam ile birlikte 6zel
yeteneklilerin gelecek planlarmin nasil bigimlendigi ile ilgili sorular sormuslardir. Katilimcilarin ifadelerine gore
yeni yasam bic¢imi ile dogrudan iliskili gelisen planlarin egitimde zenginlestirme ve hizlandirma stratejileri
gergevesinde sekillendigi goriilmiistiir. Bu durumun en temel sebebi ise 6zel yeteneklilerin kendi durumlarinin
farkindalig1 ile aciklanabilir. Ozel yetenekliler bulunduklar1 smif seviyesinin ilerisinde olduklarinin ve devam
ettikleri mevcut 6gretim programindan fazlasina gereksinim duyduklarinin farkindadirlar. Bu farkindalik onlar1 ya
bir {ist sinif seviyesindeki derslerin konularini 6grenmeye ya da ilgi duyduklari alanlarda derinlikli 6grenmelere
yoneltmektedir. Ozel yeteneklilerin kendileri disinda gelisen kosullara uyum saglayarak hem giinliik yasamlarini
planlayabilmeleri hem de gelecege yonelik planlar yapabilmeleri yine onlarin sahip olduklari beceriler ile miimkiin
olabilir. Bu becerilerden 6ne ¢ikanlar 6ngoriili olma ve gercekei hedefler belirleme, hedeflere sahip olma
ozelligidir (Ablard & Lipschultz, 1998). Bireylerin kendi 6grenme siireglerini diizenleyebilme becerilerine sahip
olmasi ve bu becerilere sahip oldugunun farkindaligi ile birlikte becerileri kullanabilme yetisi alanyazinda 6z-
diizenleme becerisi olarak incelenmektedir (Zimmerman, 2000). Alanyazinda dogrudan 6zel yeteneklilerin
egitimine yonelik gelistirilen g¢esitli modellerin de 6z-diizenleyici 6grenme becerileri zemininde tasarlandigi
goriilmektedir (Betts & Kercher, 2009; Ziegler, 2005).

Sonug olarak Covid-19 salgini ve 6zel yetenekli olmak gibi ender goriilen iki durumun etkilesime girdigi
goriilmiistiir. Ortaya ¢ikan etkilesimden 6zel yeteneklilerin rutin disina ¢iktiklarinda nasil davrandiklarina dair
bilgi edinilmistir. Rutin dis1 olan durum herkes i¢in bir kriz, sorun ya da problem olarak adlandirilabilecek bir
durumdur. Ozel yetenekliler icin ise bir yoniiyle firsat yaratmistir. Baglangigtaki durumu anlama ¢abasinin aslinda
evrensel bir hal olabilecegi, genel olarak tiim insanlarin benzer bi¢cimde tepki verebilecegi varsaydigimiz bir
durumdur. Ancak dzel yeteneklileri anlamlandirma temasi agisindan farklilastiran yonlerin oldugu goriilmektedir.
Bunlar; ilk siireci gegirme siirelerinin daha kisa olusu, uyuma erigme siirelerinin daha kisa ve uyuma erigsimin daha
etkili olusu ve en dnemlisi ¢ogunlukla siireci kendilerinin ydnetebilmesi yoniindedir. ikinci tema olan yasami
yeniden yapilandirma temasi igerisindeki veriler bu grubun 6zelliklerinin ¢ok acgik bir bi¢imde ortaya ¢iktigi
bulgular1 icermektedir. Hem akademik hem sosyal olarak 6zel yeteneklilerin problem ¢dzebilme becerilerinin
aciga ¢ikabilmesi icin bir problemle karsilagsmalar1 gerektigi bilinmektedir. Ne kadar ¢ok sayida ve gesitlilikte
problemle karsilasirlarsa problem ¢ozme becerileri de bu yonde gelisecektir (Maker vd., 2015). Bu durumda ise
ozel yeteneklilerin problem ¢dzme becerilerinin agik¢a ortaya c¢iktigi goriillmektedir. Ancak burada ozel
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yeteneklilerin sahip oldugu duygusal yogunluk, es zamanli olmayan gelisim, sosyal izolasyon, akran iligkilerinde
zorlanma gibi sosyal-duygusal 6zellikleri baglaminda karsilastiklart problemlerle basa ¢ikma yollarmin daha
kapsaml incelenmesi gerekmektedir (Saranli & Metin, 2012). Ozellikle dgrencilerde bilissel katilik etkisi ile krizin
yarattigi duygusal yogunlugun birlesiminin, siire¢ icerisinde O6grenmelerini bozabilecek bir duruma neden
olabilecegi bilinmektedir (Zakreski, 2018). Yine dgrencilerin dzelliklerinden biri sadece zekalarinin degil 6nemli
biligsel beceriler kiimesinin adi olan yiiriitiicii islevlerinin de gelistigi goriilmektedir. Yiriitiicii islevlerin ana
bilesenleri planlama ve organizasyondur (Arffa, 2007). Ozel yeteneklilerin bu siiregte yiiriitiicii islevlerini problem
¢ozmekle kalmayip ayni zamanda sonraki durumlarla da basa ¢ikmada kullanabildikleri gériilmiistiir. Her ne kadar
salginin ortaya ¢ikigindan gliniimiize siirece alisma ile birlikte bir rutin olusmus olsa da 6zel yeteneklilerin firsata
dondistiirdiikleri durumlarda kazandiklart becerileri siirdiirme ve koruma egiliminde olduklar1 soyleyebilir.
Krizlerin ¢oziim siireciyle birlikte bir firsat1 da beraberinde getirdigi bilinmektedir. Salgin gibi ender bir durumun
beraberinde getirdikleri 6zel yeteneklilerin yasadigi krizi firsata doniistiirmelerini saglayarak onlar i¢in ikinci bir
firsat yaratmistir.

Salgin siirecinde 6zel yeteneklilerin durumunu anlamaya iliskin yapilan arastirma sonucunda asagidaki
oneriler gelistirilmistir.

1. Ozel yeteneklilerin uyum becerilerinin salgin disindaki afetlerdeki (deprem, gog, vb.) durumu
incelenebilir.

2. Ozel yeteneklilerin sorunlarla bas etme siireclerine etki eden bilissel 6zellikleri ile birlikte kisilik
ozellikleri arastirilabilir.

Ozel yeteneklilere yonelik uzaktan egitim uygulamalarinin niceligi ve niteligi artirilabilir.

4. Ozel yetenekliler icin yiiz yiize egitim ve uzaktan egitimin birlikte kullanildig1 bir egitim modeli
tasarlanabilir.

5. Ogrencilerin uzaktan egitim deneyimleri derlenerek 6zel yeteneklilerin egitimleri icin ihtiyac analizi
yapilabilir.

6. Ogretmenlerin dijital yeterliliklerini ve becerilerini gelistirmesine yonelik egitimler yayginlastirilabilir.
7. Velilerin teknolojik okur-yazarlik gelisimine yonelik egitimler verilebilir.
Yazarlarin Katki Diizeyleri

Calisma iki yazar tarafindan yiiritilmistiir. Yapilan is bolimiinde yazarlarin galisma konusunu
belirleme, arastirma deseni, veri toplama, verilerin analizi ve ¢aligmanin raporlanmasi gérevlerinin tamaminda
¢alismaya esit diizeyde katki sunmuslardir. Makalenin diizenlenmesi birinci yazar tarafindan gergeklestirilmistir.
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Abstract

Introduction: In this study, it is aimed to reveal the situation of gifted students during the Covid-19 epidemic
from the perspectives of students, teachers and parents. This process need to be examined in the gifted students,
one of the special needs group affected by the changing educational activities with the pandemic. The status of the
gifted students during the pandemic needs to be evaluated on the basis of their characteristics.

Method: Research data were collected through semi-structured interviews and document analysis. For all the data
collected within the scope of the research, content analysis was performed with an inductive approach. This study
was designed as a case study, one of the qualitative research methods. The participants consisted of five students
who were identified gifted, five parents with gifted child and five teachers working in the field of education of the
gifted.

Findings: The data were evaluated under three headings, including the themes of making sense, shaping life
(academic and social) and future plans. Under the theme of making sense, the experiences of the gifted in
understanding and adapting the process were examined. Under the theme of shaping life, students’ status of
continuing their education and their sharing about their social lives were evaluated. Life styles which the pandemic
process brought and the students’ plans for the future were examined.

Discussion: Research findings have shown that gifted students can use their skills to turn the crisis that emerged
with the pandemic into an opportunity. Moreover, the findings support the necessity of differentiating education
programs for the gifted students.

Keywords: Covid-19 pandemic, characteristics of the gifted students, gifted education, distance-online education,
case study.
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Introduction

Gifted students develop differently from their peers in terms of their cognitive and social emotional
characteristics. The most important feature that differ gifted students from their typically developing peers is their
cognitive features (Rogers, 2002). Gifted students are sensitive to the challenges of the world; they investigate the
problems deeply and develop solutions towards the problems (Webb et al., 2007).

There are a variety of practices in Turkey in terms of gifted education. Resource room, extracurricular
programs and private schools can be given as examples to these applications. Gifted students can receive education
outside the normal education programs in the resource rooms on weekdays or weekends. Science and Art Centers
(SAC), Center for Research and Practice for High Ability Education (EPTS) and DENEYAP Turkey Project can
be given as examples for out-of-school programs. SAC provides programs to gifted students at all levels on certain
days, outside of the formal education of students. EPTS, which was established in Anadolu University, provides
gifted students at secondary education level at weekends and through summer school programs (Sak, 2009, 2011).
DENEYAP Turkey Project offers workshops to the gifted students at the beginning level of secondary and high
school during the basic education, period, the specialization period and the teaming period (DENEYAP, 2020).

As of March 11, 2020, in the field of public life, various measures have been taken with the declaration
of the Covid-19 disease as an epidemic (World Health Organization [WHO], 2020). The pandemic has also
necessitated arrangements for education, as well. Due to the rapid spread of the disease, the Ministry of National
Education (MNE) has activated the distance education system established with the infrastructure of the Education
Informatics Network (EIN) and Turkey Radio Television (TRT) institution in order to support students
academically and socially. Today, distance education is carried out in the form of teleconferences and internet
applications in an increasing quality thanks to the developing information technologies. There are distance
education programs for gifted students in the literature (Olszewski-Kubilius & Lee, 2004; VanTassel-Baska,
2004).

It is observed that educational activities interrupted for all students due to the pandemic have various
effects. These effects should be investigated in all education levels and special needs groups. One of the special
needs groups is the gifted students. The gifted students’ expression, used in this study, refers to students who have
been identified with special abilities. During the distance education process, the gifted students benefited from all
the education opportunities prepared at EIN. There is no separate section on the EIN platform for gifted students
and resource room training applications. However, MNE offers enriched education opportunities for the gifted
students with various mobile applications. With the cessation of face-to-face education in the first period of the
pandemic, the educational content of SAC’s, which is one of the after-school programs, was limited, and EPTS
had to give its education a halt. In the following period, these programs also switched to distance education.
Researches on the experiences of gifted students reveal the negative aspects of the process, but also share the
findings that they benefit positively from the advance of their learning areas (Chowkase et al., 2022). In the
literature, even though the education of the gifted students during the pandemic is limited, it has still been
researched. However, more studies are needed in order to reveal the present situation. This study, which contributes
to the limited number of studies, has revealed the importance of the needs of the group. It has been shown that the
process is intertwined with the characteristics and educational needs of the gifted students. This study provides
opportunities to predict how the gifted students will behave in a new crisis, and the precautions that can be taken
against the problems experienced in their education. The aim of this study is to reveal the situation of gifted
students in their social and academic lives during the Covid-19 pandemic from the perspectives of students,
teachers and parents. In this context, answers to the following research questions were sought:

1. How do gifted students make sense of the pandemic process?
2. How do gifted students structure their lives with the pandemic?
3. How do gifted students shape their future plans with the pandemic?
Method
Design of the Study

The study was designed as a case study, one of the qualitative research designs (Davey, 1990). Case
studies are studies conducted to explore the unique complexity and originality of a situation (Yin, 2009) in the
current context or setting of real life (Simons, 2009). The research is a descriptive study in that it reveals the
experiences of the gifted students during the pandemic, about which little is known. The interpretative paradigm
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(Creswell, 2016; Lincoln et al., 2011) has been adopted, as it is aimed to understand the reality of the pandemic
with the subjective experiences of gifted students, teachers and parents about the process.

Study Group

The participants of the study are five students identified as gifted, five parents whose child are gifted, and
five teachers of gifted students in different branches. It was aimed to ensure data diversity by paying attention to
the absence of a close relationship between the participants. Only one student and his/her parents were included in
the study together. Criterion sampling method, among purposeful sampling methods, (Creswell, 2016; Glesne,
2013; Patton, 2015; Yildinnm & Simsek, 2018) was used to determine the participants. Along with the criteria
determined based on the purpose, the characteristics of the sample being not homogeneous (Creswell & Clark,
2016) and being easily accessible (Patton, 2015) were taken into consideration. It was determined as a criterion
that students identified as gifted should be at secondary or high school level. For the parents, the criterion of having
at least one child identified as gifted and living with the child was taken into consideration. In the determination
of the teachers, the criterion of giving training to the gifted students at any level of education was taken into
account. The information of the participants is given in Table 1, Table 2 and Table 3.

Table 1

Information Related to the Gifted Students
Participant Gender City Education level Institution/Program
Student 1 Female Eskisehir High s. EPTS-SAC-Science high s.
Student 2 Male Istanbul Highs. EPTS-Private high s.
Student 3 Male Tekirdag Secondary s. SAC
Student 4 Female Eskisehir Secondary s. Support ed.-Private secondary s.
Student 5 Female Eskisehir Secondary s. EPTS-DENEYAP

Note: EPTS = Center for Research and Practice for High Ability Education, SAC = Science and Art Center.
Table 2
Information Related to the Gifted Students’ Parents

Participant Gender City Education level Occupation The number of gifted students
Parent 1 Female Eskisehir Undergraduate Teacher Identified twin boys
Parent 2 Female Eskisehir Undergraduate Teacher Identified single boy
Parent 3 Female Tekirdag Undergraduate Private sector Identified single boy
Parent 4 Male Eskisehir Undergraduate Teacher Identified single boy
Parent 5 Female Eskisehir High school Housewife Identified boy and girl

Table 3

Information Related to the Gifted Students’ Teachers
Participant Gender City Branch Institution
Teacher 1 Female Istanbul Teacher of gifted Private school
Teacher 2 Female Eskisehir Social sciences SAC
Teacher 3 Female Samsun Primary s. teaching State school-Support ed. room
Teacher 4 Female Eskisehir Primary s. teaching State school-Support ed. room
Teacher 5 Male Eskisehir Primary s. teaching State school-Support ed. room

Note: SAC = Science and Art Center.

In Table 1-3, it is seen that there is diversity in the cities where the participants live, in the institutions
they continue or work in, and in the professions of the parents and the branches of the teachers. Gifted students
who are at different education levels and benefit from different educational practices were included in the study,
and the differences in situations that may arise were taken into account.

Data Collection Tools

Research data were collected through semi-structured interviews and document analysis. Data
diversification was done in two ways. The diversity of the participants in the interviews was provided by students,
teachers and parents (Creswell, 2016; Glesne, 2013; Yildirnm & Simsek, 2018). The diversity in the data sources
was provided through the interview notes and document analysis of the researchers working in the field of
education of the gifted students. In line with the investigations of the researchers on the situation of the gifted
students, which developed with the pandemic process, the research started and the research purpose was
determined. Researchers who are actively working in the identification of gifted students also have teaching
experiences in the field of education of gifted students. Apart from the researchers, the structure of the interview
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questions and the data analysis process were supervised by two qualitative research experts from the field of gifted
education. In addition to these experts, their views on the progress of the whole research process were taken by a
qualitative research expert from the field of educational sciences.

In preparing the interview questions, question patterns were designed in which the participants could
describe their situation, experiences, and emotional states (Patton, 2015). In the process of forming and arranging
the questions, external validity was ensured by taking the opinions of two experts from the fields of qualitative
research methods and education of the gifted students. In order to check the suitability of the interview questions
for the purpose of the study (Silverman, 2015), pilot interviews were conducted with a parent with a gifted child
and a teacher of gifted children who were not from the participant group. After the interviews, adjustments were
made to the questions that were vague or not clear. Explanatory questions were added to the main interview
questions.

In the study, sources classified as documents that are on the internet according to the environment they
are in and documents that are institutional according to the sharing source (Corbetta, 2003) were used. Official
social media accounts of SACs (Document 1) and corporate websites and official social media accounts of MNE
(Document 2) were used. Shared resources related to distance education such as practices; events and
announcements shared on official social media accounts of SACs and schools were used.

Data Collection Process

The ethics committee approval required for the research was obtained from the Committee on October 3,
2020. Written consent was obtained from each participant before the interview and verbal consent was obtained
during the interview. It was stated that participation in the study was carried out on a voluntary basis and they
could leave the study whenever they wanted. The interviews were carried out simultaneously by two researchers
between June 25, 2020 and August 30, 2020. Confirmation interviews were conducted by evaluating the transcripts
of the interviews and the notes taken during the interviews. In line with the limits of the pandemic process and the
measures taken, the interviews were held via internet-based conference applications, not face-to-face. The
permission of the participants was obtained on the condition that only the researchers listen and keep the audio
recordings of the participants. It has been declared that the personal information of students, parents and teachers
will be evaluated only by researchers and that no personal information that will reveal their identities will be shared
within the scientific study. Among the findings of the research, letter coding (Sn, Pn, Tn) was used to represent
students (children), parents and teachers instead of the real names of the participants, and the confidentiality of
personal information was ensured. Information on the interview durations and data collection methods of the
participants are given in Table 4.

Table 4
Interview Durations of the Participants and Data Collection Type
Participant Firs(,jt intgrview Second in_terview _ Cor_lfirmatioq Data collection type
uration duration interview duration

S1 33 mins. 29 mins. 17 mins. Voice recording, interview notes
S2 45 mins. 70 mins. 11 mins. Voice recording, interview notes
S3 9 mins. 15 mins. 5 mins. Voice recording, interview notes
S4 15 mins. 23 mins. 15 mins. Voice recording, interview notes
s somms st s
P1 17 mins. 26 mins. 12 mins. Voice recording, interview notes
P2 18 mins. 29 mins. 15 mins. Voice recording, interview notes
P3 15 mins. 23 mins. 9 mins. Voice recording, interview notes
P4 22 mins. 33 mins. 13 mins. Voice recording, interview notes
P5 19 mins. 27 mins. 12 mins. Voice recording, interview notes
T1 20 mins. 21 mins. 10 mins. Voice recording, interview notes
T2 25 mins. 39 mins. 16 mins. Voice recording, interview notes
T3 28 mins. 45 mins. 10 mins. Voice recording, interview notes
T4 14 mins. 24 mins. 11 mins. Voice recording, interview notes
T5 29 mins. 43 mins. 13 mins. Voice recording, interview notes
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Data Analysis

For the data collected within the scope of the research, content analysis was done with an inductive
approach (Thomas, 2006). Data analysis studies continued simultaneously with the interviews. Interviews were
transcribed by the researchers. In the analysis process, the patterns that emerged in the consensus-based meetings,
in which the researchers evaluated the interview notes and interview transcripts, were guiding. Codes with a
consensus of 80% and above among researchers were obtained (Miles & Huberman, 1994). Relationships between
patterns and themes were established and classified, supported by the literature. Interview data were first
handwritten and coded. A transition was made from codes that relate to the literature to categories and from
categories to themes. By comparing the analyses, themes were created in line with the common decision.
Afterwards, the final analysis was completed on the program. The opinions of an expert working in the field of
gifted education were taken and the analysis process was completed.

Trustworthiness

The researchers informed the participants first by telephone and then by e-mail or text message. Parents
were informed about the gifted students, who were the participants of the study, and their written permission was
obtained. In order not to misinterpret the findings obtained during the analysis process, the participants' opinions
were taken with the participant verification strategy (Maxwell, 2013) when necessary. Confidentiality was
followed during the research process, no data without the consent of the participants was used, and interview
principles were followed.

Results

As aresult of the analysis made with the inductive approach in line with the purpose of the research, three
themes and seven sub-themes were determined (Table 5).

Table 5
Themes and Sub-Themes Created as a Result of Data Analysis
Themes Sub-Themes
Initial/emotional responses
1. Making sense Trying to understand the situation
Adaptation
- Academic life
2. Restructuring life Social life
Enrichment

3. Future plans Acceleration

Making Sense

What the students experienced during the pandemic process, how they evaluated the process and how
they coped with the process were evaluated under the theme of making sense (Table 6). Findings were gradually
examined as initial/emotional responses, trying to understand the situation, and adaptation.

Table 6
Codes Related to Making Sense Theme

Theme Codes

Uncertainties and irregularities
Reactions to uncertainty
Emotional states and reactions
Learning about the pandemic

Making sense Trying to understand the epidemic and the process
Understanding uncertainties
Efforts to eliminate irregularities
Time management
Adapting to the process

Both of the participants emphasized the emotional reactions that emerged with the uncertainty in the early
stages of the process. All of the teachers and four parents stated that young students were worried about illness,
they were afraid of being sick or that their relatives would get sick. Two students stated that their reactions were
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due to the uncertainties and irregularities that emerged, and that they experienced difficulties due to the disruptions
in their education. A parent (P1) stated that it was an exciting process for her child:

“He was very excited when the first pandemic was heard or talked about. Well, we are witnessing the
days that will go down in history, he said. In fact, we are lucky that not everyone can see it, for example,
he made a different comment. He didn't give an adverse reaction. He did not feel any anxiety or fear.”

Three of the students stated that they were in different emotional states and that they were trying to have
an idea about the pandemic process and to make sense of the process. All of the parents stated that their children
were always interested in this situation at the beginning, because the disease was mentioned on the world agenda,
and there were constant posts about the pandemic on the news and social media. All of the teachers stated that they
were working to understand the situation by prompting the students' curiosity to various studies. A teacher (T4)
explained his work with primary school students as follows:

“At first, our children could not grasp what the disease was. We've done studies on that. What is a virus?
What is the structure of the virus? How is this disease transmitted? The children were of course very
nervous. However, as a result of the suggestions, our children realized that this disease is also normal and
can pass, and they started to adapt to the process.”

According to the statements of four of the teachers and three of the parents, the postponement of the
school holidays due to the pandemic, and then the transition to distance education with an indefinite holiday
brought about the clarification of the initial uncertainties and the adaptation of the students to the process. Students
in the younger age group stated that they were able to adapt to the process with the decrease in the intensity of
emotional reactions. A student (S1) stated that they were able to adapt with the regularization of their education.
One student defined the process as:

“The first weeks were tough because there was confusion... I felt like I had too much free time. I've been
looking at social media a lot. After realizing that it would continue like this, I put myself in order and
continued that way.”

Restructuring Life

It has been revealed that students restructured their life in the process that they could not continue face-
to-face education. This structuring has been examined together with academic life and social life aspects. Findings
related to academic life; while revealing how students continue their education in the process, covers the positive
and negative effects of their education (Table 7).

Table 7
Codes Related to Restructuring Life Theme

Theme Codes

Continuity in education
Participation in classes
Extracurricular programs
Participating in/continuing to projects
Positive sides of distance education
Negative sides and limitations of distance education
Technological literacy

Restructuring life Technological literacy of teachers and parents
Inability to participate in physical activities
Life at home, life with family
Feeling of loneliness
Relations with friends
Longing for school and friends
Relations with teachers
Supportive roles of teachers

All students stated that they had an academically productive period in this process, as they could plan the
time themselves. It has been revealed that gifted students benefited from out-of-school programs (SAC, EPTS,
DENEYAP, etc.) or supportive activities in line with the opportunities provided by institutions in distance
education. According to the statements of students, parents and a teacher, the process had positive effects on
students' education. These effects are as follows: Students spent more time on their interests, benefited more from
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internet-based trainings, had easier access to digital content, and participated more in individual or group projects.
One student (S5) evaluated the education process with the following statements:

“...I'had a more productive process regarding my education than in normal life. I had more time because
I stayed at home. I was able to focus on everything more easily... I sometimes continued my own interests
on some platforms, by watching or reading documents...” A parent (P3) expressed his/her thoughts
saying, “If he had gone to school, he wouldn't have been able to spend so much time on coding and
English. 1 don't think he needs to go to school that long anyway. Because the curriculum at school is
simpler for him.”

It was also stated that some negativities were also experienced while the students were continuing their
education. According to the statements of the participants, since the students' access to education is only possible
through television, computer, tablet and phone, there has been an increase in the time they spend in front of the
screen (S2, S4, P1, P4, P5, T3, T4, T5). While it was reported that this situation caused screen addiction and
distraction, they expressed the negative effects of not being able to physically take a break between classes. One
of the students (S4) stated the negative aspects of distance education:

“For example, I had a little distraction. Because the teachers were doing everything to avoid distractions
at school... look at me, make eye contact... but that is not possible at home. You see something next to
you, ... or someone is talking at home, you are distracted by it...”.

As another negative situation, they mentioned the deficiencies related to the academic education content
offered within the scope of distance education and the inadequacies related to the technological infrastructure.
Students benefited from the curriculum offered at grade levels in EIN. Students who continue to resource room in
face-to-face education could not benefit from this service within the scope of EIN. Three teachers cited the inability
to technically create special education classes in the system as an inadequacy. A secondary school student (S1)
conveyed his thoughts about EIN,

“...we are given an education above a certain level or at least we are expected to solve questions above a
certain level, unfortunately EIN did not have that level of content.”

According to the statements of the participants, it was revealed that there were situations such as not being
able to access the content in the EIN due to the inadequacies of the technological infrastructure. A secondary
school student (S5) explained the process in his own words by saying,

“The things explained in the lessons taught by EIN were sufficient, but sometimes | had difficulties in
accessing system... The questions in EIN were sometimes insufficient, I bought additional books and
solved the questions.”

According to the participants, it was stated that another deficiency stemmed from the technological
literacy (P1, P4) of teachers (S1, S2, T3) and parents (T3). One teacher (T3) expressed her thoughts on
technological literacy equipment:

“They do not have a problem because they continue with their technological tools throughout their
childhood. I think you have teachers and parents... Because you don't know about different applications,
or where | will do what to do when participating in the job, what should I add to the file... Teachers gained
competencies in that sense after a long time in this process. Maybe some of them haven't even won yet...”

According to all participants, the fact that students could not continue their activities and studies related
to their skill areas, especially they physically participate in sports, music, etc., negatively affected them both
physically and psychologically. A teacher (T4) explained the situation of the students with these words:

“...all of our children were attending various trainings in different branches, both in music and sports...
they could not continue. Here we have students riding horses. There are those who go to basketball, there
are those who go swimming... Those who go to the music and dance party... But they were interrupted
by the pandemic.”

Another area where life was restructured was social life. The findings were examined within the scope of
the communication in the process with the family, friends and teachers, who are the determinants of the social life
of the students. According to the statements of four students, four parents and a teacher, while those who have to
stay at home have the opportunity to spend more time with their families, those whose families continue to work
have increased responsibilities. A parent (P4) who could spend the process staying at home with his child said,
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“Actually, we were stronger than ever... I think we became a family again. I mean, we threw ourselves
into the work force, even our child. Imm we had the opportunity to get to know each other better, to
observe, listen, tell... We played games together. Everyone discovered different aspects of each other. In
other words, he realized and discovered that not only he but also we have different sides, that we have
childlike sides.”

A teacher (T5) who witnessed the increase in the responsibility of families and children said,

“...Besides the effects of the disease, these people were working on the one hand... families could not
stay with the children for such a long time and at the same time manage the education and training
processes at the same time... In a sense, the teachers at home became the parents... ”

The situation that the participants expressed in common, especially in the younger age group, was not
being able to meet with their friends and play games. While some participants (A3, T3, P4, P5) described it as
"longing for school" and "longing for friends", some participants (S4, P2, T2, T4, T5) explained it as a feeling of
"loneliness". Two secondary school students, on the other hand, stated that they structured their communication
with their friends through internet-based video applications for educational purposes. A student (S4) explained
this situation and how he coped with it:

“...So I had a phone in this process... so I had a phone but I wasn't using it... now I had to use it a bit.
Because I could not see my friends in any way, I could not speak...”

According to the statements of all the participants, the teachers undertook the task of guiding the students
in addition to delivering the activities during the distance education process. They were in constant communication
with the students. They continued their studies so that they would not be away from school and education. They
guided them by helping them understand the process, adapt and plan. It has been observed that various social
media channels are used in order to socialize by feeling like they are in a classroom environment and to evaluate
products such as homework, projects and activities on a common platform (S2, S3, S4, S5, Document 1, Document
2). A teacher (T4) explained how she and her students went through the process with the following words:

“The positive effect is that we were able to get through this process a little easier by communicating.
Because, realizing that everyone is going through the same thing and everyone is having difficulties, our
students got through this process a bit easier with friendship, communication and love... our bond became
stronger... We were actually far away, but this distance education brought us closer... We were in constant
communication.”

According to the statements of three teachers, not being close to the students caused difficulties in
reaching them socially and emotionally, even though they reached through various communication channels. A
teacher (T5) expressed in his words,

“Well, of course, there are also negative things... no matter how well we know these children, even if we
are aware of their mental, social and emotional development and even if we are a teacher who teaches
them, guidance requires a very different field and expertise. For example, | have seen that students, who
have difficulty in adapting to our program in the classroom and normally in our own classrooms, have
less participation in the distance education process.”

Future Plans

The future plans of the students after the lives they have structured together with the pandemic were
examined. The findings were evaluated within the scope of enrichment and acceleration, which are the education
strategies that gifted people need (Table 8).

Table 8

Codes Related to Future Plans Theme
Theme Codes
Requirements are visible
Ability to plan their own time
Differentiation in education
Enrichment in activities
Acceleration in activities
Willingness to participate in physical activities

Future plans
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Teachers stated that they continue distance education mainly by using enrichment strategies in terms of
meeting the needs of gifted students. They are planning to differentiate their distance education activities with
enrichment strategies for the future periods. A teacher (T5) explained the distance education process with the
participation of the family,

“... Here, some families learned from us how they can enrich at home. So, we used a channel there, over
Whatsapp. First of all, the family sees the event, and in fact, we taught them something...”

In this process, SAC trainings, which were designed as project-based in face-to-face education, could be
continued with the guidance of teachers and remote access to the projects. It is seen that activities and projects
such as conferences, seminars, which are held with various social media channels and internet-based applications
within SACs, are also planned for the following periods (Document 1). While all the students stated that they could
spare more time for their interests, they could also diversify their learning activities, while all of the parents made
supportive statements. Teachers, on the other hand, evaluated the process mostly in the context of emerging
products. While talking about his plans, one of the students (S5) said:

“Well, I continue to take coding courses. I want to improve myself on that subject... I had a little interest
in coding before the pandemic, but I felt like | had other things to devote to, my new interest started with
the pandemic, | want to continue in the new period.”

Four teachers stated that the need for strategies such as narrowing and accelerating the curriculum for
gifted students is visible in distance education. They considered this as a situation brought by the process itself
and turned into an opportunity. A teacher (T5) reflects on accelerating in distance education conveyed in his words
that

“During the distance education process, gifted students carried out studies at the level they could and
wanted. They always complain about; just because I don't want to do 20 additions... They don't have much
opportunity to do this in the classroom, but they have the opportunity to show what they know by doing
only one or two of those 20 operations in distance education.”

Two parents stated that during this period when their children stayed at home, they were not exposed to
all of the education programs prepared according to their normally developing peers. Both parents also stated that
their children included upper-class subjects in their plans. A parent (P3), who is also a teacher, stated their plans

“We are on summer vacation right now, but they made a program themselves. Again in terms of repeating
fourth-grade subjects or starting fifth-grade subjects. Since we are educators, we obviously started this...”

In this process, all of the students had the opportunity to read more books, make pictures, make models,
coding training, etc., which were reinforced in their remaining time. They stated that they tend to continue their
studies in their future plans, such as developing their fields of interest, attending courses given by distance
education, and going beyond their academic grade level.

Discussion

This study aims to reveal the situation of gifted students from the perspectives of students, teachers and
parents in line with the pandemic process announced as of March 2020 and its effects on life. The researchers
evaluated the research data under three headings, including the findings of making sense, restructuring life
(academic and social), and future plans. The research reveals important results in terms of seeing the functioning
of the education structured during the pandemic process in our country and understanding the educational needs
of this group. The limited number of studies in the literature supported the discussion of the results. The majority
of the studies focus on the perceptions and views of the participants such as students, teachers and parents of the
distance-online education process for gifted students (Chowkase et al., 2022; Karabulut & Tiirksoy, 2020; Kaya
& Akgiil, 2022). In this context, it can be argued that the findings of the study are directly related to the
characteristics and educational needs of the gifted. Another study, sharing similar findings with the research,
reveals that the epidemic process diversifies and enriches learning environments and opportunities for gifted
students, and they can benefit from the non-standard programs and flexible education programs they need
(Wolfgang & Snyderman, 2022).

The participants’ statements, which the researchers evaluated under the theme of making sense, showed
that students' reactions to the process were related to illness and uncertainty. The students stated that they tried to
adapt by looking for ways to cope with uncertainties. Teachers have also been in a supportive position in adapting.
Parents, on the other hand, mostly focused on their children's worries and anxieties. Among the participants, it can
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be said that the parents are more emotional. It can be said that the answer to how the gifted evaluate the pandemic
process, like the majority (Amakiri et al., 2020; Caykus & Caykus, 2020; WHO, 2020; Yazici-Celebi, 2020),
begins with the first reactions such as fear, anxiety, and worry. In their statements, the participants stated that
gifted people make an effort to understand the situation through curiosity and research initiatives, and that they try
to adapt to the new order. It is thought that it is necessary to draw attention to the existence of a situation that
overlaps with the characteristics of gifted students. It is thought that the gifted benefit from their advanced
cognitive skills and scientific research skills to understand the situation, and they can overcome the negativity they
encounter with their ability to wonder, cope and adapt (Sak, 2014). This feature is described as psychological
resilience, which is defined as the adaptation and coping skills of the individual after adverse situations in the
literature (Block & Kremen, 1996). It is thought that the ability of the group to transform the difficulties they
encounter into learning opportunities, which is among the characteristics of the group, enables the students to show
psychological strength or resilience. Research on the situation of the gifted in the process also reveals that students
can cope with the situation in terms of turning negative emotions into positive and overcoming anxieties (Kaya &
Islekeller-Bozca, 2022).

In the academic life sub-theme of the restructuring of life theme, the researchers asked questions about
how the gifted students continued their education, how they evaluated the process, and what they experienced in
accessing educational resources. They also examined the answers about whether they encountered any difficulties
in the process and how they coped if they did. In the findings, it can be said that there is a striking situation such
as turning this crisis into an opportunity for the gifted students, who can plan their time by themselves and are
consistent in implementing their plans. In general, students with normal development at all educational levels had
difficulty in accessing distance and online education, could not find opportunities to continue their education
physically, could not provide efficient and effective learning even if they had access to distance education tools,
and had difficulty in continuing their education individually (Arik, 2020; Aktas-Salman, 2020). So much so that
in the study of evaluating the quality of the distance education process in the pandemic process according to the
perceptions of the parents; 92.40% of families across Turkey share that formal education is more valuable, 4.94%
have no differences between distance education and formal education, and 2.66% report that distance education is
very beneficial (Yilmaz et al., 2020). While Karabulut and Tiirksoy (2020) state in their study that according to
gifted students, face-to-face education is more efficient, they share the results that the pandemic process is positive
in terms of students' self-development. According to the statements of the participants, the students were able to
continue their education through the resources provided by the EIN, the school and the teachers online. They
allocated more time to their interests, had the opportunity to focus on the areas they were interested in, benefited
more from the internet-based trainings, were able to access them more easily with the widespread and quantitative
increase of free digital content, and participated more in individual or group projects. It is thought that this situation
is related to features such as self-control skills (Ablard & Lipschultz, 1998), motivation, focusing intensely on the
problem or area they are interested in, and being able to maintain this concentration for a long time (Renzulli,
2012). Again, it can be argued that the executive functions, in which the skills such as coping with the problems
of the gifted stududents, problem-solving, planning, etc., play an important role (Leana-Tascilar & Cinan, 2012).
Another opportunity provided by distance education is that the students managed their remaining time from the
standard curriculum in a way that would contribute to either learning advanced subjects or enriching the subjects
they learned with activities. These obtained data show parallelism with the differentiated education program
recommendations needed by the gifted students (Maker & Schiever, 2010; Renzulli & Reis, 2014) and the research
findings on the use of education strategies (Ersoy, 2017). In the social life sub-theme of the theme of restructuring
life, researchers sought answers to questions about how lives have changed with the pandemic and how students
who have to stay at home evaluate their lives at home. The students included their social lives intertwined with
education in their explanations. The parents, on the other hand, directly conveyed the life in the home and their
relations with the family. According to the research findings, the process was more productive for students who
could spend the process at home with their families. For those whose families work, both families and students
have a greater burden of duties and responsibilities. Anderson (2020) points out that not all parents are in the same
conditions regarding the process, and shares his assessments that their children do not have the necessary level of
digital literacy to help the transition to online learning or that they do not have enough time for homeschooling
causes inequalities.

Researchers have also encountered the sharing of various negativities in the process with the pandemic
where gifted students restructured. Transfers were made about spending too much time in front of the screen for
the purpose of accessing education, not being able to participate in the skills that require physical participation,
and not being able to meet with friends. Anderson (2020) draws attention to the fact that the school is not only a
place of learning, but also a social common area that provides socialization, care and guidance, and provides an
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understanding of the roles of the school outside of education. In both the statements of the students and the
statements of the parents, it is stated that the teachers are in constant communication with the students in
maintaining the educational activities and providing the guidance services. Inci-Kuzu (2020) stated in her research
that students receive help from their teachers when they are worried during the distance education process. It has
emerged with the negativities experienced in the process that the education of groups with special needs, especially
the educational activities carried out individually, cannot be carried out without teacher support (Karahan et al.,
2021; Mengi & Alpdogan, 2020; Sani-Bozkurt et al., 2021). It is thought that the teacher support that gifted need
brings together different dimensions. It can be said that the importance of mentoring (Siegle, 2005), which is a
strategy used in the education of gifted students, has increased significantly with distance education. It has been
realized that students need a guide in their academic life, and they need a guide in their social lives, especially in
coping with this process, which they encounter for the first time. In the literature, there are results indicating that
mentoring is especially effective in the gifted students who are in the disadvantaged groups, the gifted people who
cannot show the expected success (Hébert & Olenchak, 2000) and the rare group with genius-level talent (Hébert
& Neumeister, 2000).

Students generally expressed the inadequacies of the academic content offered within the scope of
distance education. This situation directs us to the studies on the differentiation of the curriculum for the education
of the gifted students (Maker & Schiever, 2010; Sak, 2014). Curriculums prepared for students with normal
development are insufficient for gifted students, and supportive studies are needed. Teachers and students also
mentioned the inadequacies related to the technological infrastructure in distance and online education as the
negativities in the process. Another inadequacy related to online education actually supports a problem that is valid
for children at all educational levels. The teachers among the participants stated that the deficiencies in
technological literacy of the teachers who were caught unprepared for distance education as a problem should be
eliminated. Studies show that teachers find themselves competent in using technological tools and equipment
(Kuyubasioglu & Kilig, 2019) and preparing content (Albayrak-Sar1 et al., 2016). However, these studies
correspond to teachers' competencies within the scope of activities that support teaching in the classroom, such as
the use of interactive whiteboards in face-to-face education, and the use of educational computer games, not in
online education. Therefore, it can be said that hardware deficiencies such as technological literacy and digital
content production required in online education occur at all educational levels. In the process, the technological
literacy levels of the parents have also gained importance. According to the statements of the parents, the sufficient
level of technological literacy of the children made it possible to eliminate the technological inadequacies of the
parents. Suggestions that distance education practices in Turkey should be strengthened in the epidemic process
studies (Can, 2020) and the predictions that digital learning will shape formal education (Telli-Yamamoto & Altun,
2020) are shared.

Researchers have asked questions about how the future plans of the gifted students are shaped with the
life restructured under the theme of plans for the future. According to the statements of the participants, it was
seen that the plans that were directly related to the new lifestyle were shaped within the framework of enrichment
and acceleration strategies in education. The main reason for this situation can be explained by the awareness of
the gifted students’ own situations. Gifted students are aware that they are beyond their class level and that they
need more than the current curriculum they continue. This awareness leads them either to learn the subjects of the
upper-class courses or to learn in-depth in the fields they are interested in. It is possible for the gifted to plan their
daily lives and make plans for the future by adapting to the conditions that develop outside of them, again with the
skills they have. Prominent among these skills are being foresighted, setting realistic goals and having goals
(Ablard & Lipschultz, 1998). The ability of individuals to organize their own learning processes and the awareness
of having these skills and the ability to use skills are examined as self-regulation skills in the literature
(Zimmerman, 2000). In the literature, it is seen that various models developed for the education of gifted students
are also designed on the basis of self-regulated learning skills (Betts & Kercher, 2009; Ziegler, 2005).

As a result, it has been observed that two rare situations, such as the Covid-19 pandemic and being gifted,
interact. From the appearing interaction, information was obtained about how gifted behave when they go out of
routine. A situation that is out of routine is a situation that can be called a crisis, issue or problem for everyone.
On the other hand, it has created an opportunity for gifted students. It is a situation that we assume that the effort
to understand the initial situation may actually be a universal state that all people in general can react in a similar
way. However, it is seen that there are aspects that differentiate the gifted students in terms of the theme of making
sense. These aspects are; the shorter duration of the first process, the shorter the time to reach compliance, the
more effective the access to adaptation, and the most important of all, the fact that they can manage the process
themselves. The data within the second theme, the theme of restructuring life, include findings that reveal the
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characteristics of this group very clearly. It is known that both academically and socially, gifted have to face a
problem in order to reveal their problem-solving skills. The more problems they encounter, the more their problem-
solving skills will develop in this direction (Maker et al., 2015). In this case, it is seen that the problem-solving
skills of the gifted students are clearly revealed. However, it is necessary to examine the ways of coping with the
problems they face in the context of their social-emotional characteristics such as emotional intensity,
asynchronous development, social isolation, difficulties in peer relationships (Saranli & Metin, 2012). In
particular, the combination of the effect of cognitive rigidity and the emotional intensity created by the crisis may
negatively affect students' learning in the process (Zakreski, 2018). Again, one of the characteristics of the students
is that not only their intelligence but also their executive functions, which are the name of the important cognitive
skills cluster, have developed. The main components of executive functions are planning and organization (Arffa,
2007). It has been observed that gifted people can use their executive functions not only to solve problems but also
to cope with subsequent situations in this process. Although a routine has been formed with getting used to the
process from the emergence of the pandemic to the present, it can be said that gifted students tend to maintain and
protect the skills they have gained in situations that they turn into opportunities. It is known that crises bring an
opportunity along with the solution process. It has created a second opportunity for the gifted, brought about by a
rare situation such as the pandemic, by enabling them to turn the crisis they are experiencing into an opportunity.

The following suggestions have been developed as a result of the research conducted to understand the
situation of the gifted students during the pandemic process.

1. The situation of adaptation skills of gifted students in disasters other than epidemics (earthquake,
migration, etc.) can be examined.

2. Cognitive traits and personality traits of gifted students that affect their coping processes can be
investigated.

3. The quantity and quality of distance and online education practices for gifted students can be increased.

4. An education model in which face-to-face education and distance education are used together can be
designed for gifted students.

5. By compiling the online-distance education experiences of the students, needs analysis can be made for
the education of the gifted.

6. Trainings for teachers to develop their digital competencies and skills can be expanded.
7. Trainings can be given for the technological literacy development of parents.
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