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Research Article

Ozel Ogrenme Giigliigii Olan Ogrencilerin, Ailelerinin ve Ogretmenlerinin
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olmanin ¢ok giizel oldugunu ancak derslerin uzunlugunu ve teneffislerin kisaligini dile
getirmislerdir. Aileler salgin sirecinin basinda birlikte vakit gegirmenin cok keyifli
oldugunu ancak zamanla 6grencilerin uyku, motivasyon ve uyum problemlerinin ortaya
Ale, ciktigini, uzaktan egitimden cocuklarinin faydalanamadigini belirtmislerdir. Ozel egitim
Ogretmen, 6gretmenleri uzaktan egitimi zor ve yipratici olarak gordiklerini ve uzaktan egitime
COVID-19, hazir olmadiklarini ve toplum olarak bu sireci bir firsata gevirmek igin yeniliklere
ihtiyaglarn oldugunu dile getirmistir. Arastirma sonunda uzaktan egitim slrecinde
6gretmenlerin ve ailelerin teknolojik araglarin kullaniimasinda, 6grenciler igin egitimsel
uyarlamalarin uzaktan gergeklestiriimesinde destege ihtiya¢ duyduklari, 6grencilerin ve
ailelerin ise psikolojik destek sistemlerine ihtiyag duyduklari sonuglarina ulagiimistir.

Anahtar Kelimeler:
Ozel Ogrenme Giigluigii,

Salgin.

Introduction

Epidemics are among natural disasters and classified as biological disasters (Disaster and Emergency
Management Presidency [DEMP], 2020). Historically, natural disasters have been seen as events that
cause loss and suffering to people affected by disasters (Peek &Stough, 2010). The novel coronavirus
epidemic (COVID-19) (Djalante et al., 2020), which has recently turned into an unprecedented health
crisis, has closely affected many different countries as a biological disaster and has become a global
problem (Ahorsu et al., 2020). The high risk of transmission and its lethal effect in different age groups
have made this virus the most important health problem of the 21st century (Ustiin&Ozciftgi, 2020).
School is one of the areas where the epidemic has a negative impact on social life; because people have
fear of coming into contact with others (Lin, 2020). As COVID-19 continues to spread worldwide, many
countries have decided to close schools and continue education online, in line with the policy of physical
distancing in order to slow the rate of transmission of the virus and alleviate the burden on health
systems (Van Lancker & Parolin, 2020). The interruption of formal education due to COVID-19 negatively
affects 80% of children worldwide in various aspects such as psychological well-being and access to
education (Van Lancker & Parolin, 2020).

Epidemics can negatively affect the psychological health of individuals with problems such as
depression, anxiety and traumatic stress (Cheung et al., 2008; Zandifar&Badrfam, 2020). In addition,
situations that developed in the continuation of the epidemic such as social distancing, isolation and
quarantine; it can cause psychological problems such as social and economic loss, sadness, anxiety, fear,
anger, distress, disappointment, guilt, helplessness, loneliness and irritability. These psychological
problems are considered as the common consequences of the psychological trauma that many
individuals will experience during and after the crisis (Ahorsu et al., 2020; Banerjee, 2020; Cheung et al.,
2008; Xiang et al., 2020).

In epidemic situations, different problems await students with special needs, their families and
teachers as well as many parts of the society. In addition to the current needs of individuals with special
needs, who are more vulnerable during disasters, some physical, psychosocial and educational needs
arise (Murray, 2011). Anxiety, depression, and sleep disorders are among the most common
psychosocial adjustment difficulties in children after a disaster (Murray, 2006). In disaster situations,
teachers can be psychologically affected by the disaster due to increased personal and professional
demands and increased workload (Osofsky et al., 2007). The problems experienced by teachers may
affect the quality of education received by students with special needs and may cause a decrease in
their academic performance (Peek &Stough, 2010). For this reason, it is emphasized that it is important
to address the needs of teachers as well as families of students with special needs, and to provide
support and services to teachers so that students can be more resilient against special situations such as
epidemics (Osofsky et al., 2007).

Students with specific learning disabilities (SLD), who are in the category of students with special
needs, continue their education in classrooms where inclusion practices are carried out and in resource
rooms and special education rehabilitation centers where special education support services are
provided. In the Special Education Services Regulation, an individual with SLD is defined as an individual
who needs special education and support education services due to difficulties in listening, speaking,
reading, writing, spelling, concentrating or performing mathematical operations, which occur in one or

238



Gorgiin, Balikgl, Oglilmiis & Melekoglu— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 237-272

more of the information-taking processes necessary to understand and use the language in written or
oral form (Ministry of National Education [MoNE], 2006). These students needed special education and
support education services, continued their education from their homes through distance education,
like their other peers, after the closure of the schools during the epidemic. For this reason, it is thought
that the epidemic process affects students with SLD at least as much as other students academically,
socially and emotionally.

It is considered that determining the social, psychological and educational experiences of
students with SLD during the COVID-19 epidemic, which is a biological disaster, is very important in
terms of determining the problems and needs of students with SLD, their families and teachers, and
preparing appropriate support programs to be offered to them. For this reason, it is anticipated that this
study rely on students with SLD and the COVID-19 outbreak will contribute to the literature. The
purpose of this research is to determine the problems and needs of students with SLD, their families and
teachers during the COVID-19 epidemic. In this direction, answers to the following questions were
sought.

Students with SLD, families of children with SLD, and special education teachers working with
students with SLD;

1. What kind of difficulties did they experience during the distance education process?

2. What do they think about the positive aspects of the distance education process?

3. What do they think should be included in the content of a support program to be prepared for the
distance education process?

4. What materials and resources did they need in the distance education process?

Method

Research Model

This study, which aims to determine the problems and needs of students with SLD during the COVID-
19 epidemic, their families and teachers, was carried out with a phenomenology design, which is one of
the qualitative research methods. With the phenomenology design (Biytikoztiirk et al., 2011), which
focuses on the phenomena that we are aware of but do not have an in-depth and detailed
understanding of, it is aimed to highlight the perceptions and experiences of individuals from their own
perspectives (Saban&Ersoy, 2019). With this method, which focuses on evaluating experiences (Miller &
Brewer, 2003), the experiences of students with SLD, their families, and teachers who have experience
working with students with SLD during the COVID-19 epidemic were evaluated. Data collection methods
such as observation, interview, focus group interview and document review can be used in qualitative
research. Focus group discussion was preferred in this research because this method can be used to
obtain in depth and detailed information (Cokluk et al., 2011). The main purpose of focus group
interviews is to obtain comprehensive and in-depth data from the participants about a determined topic
(Bowling, 2002).

Working group

Sample selection is among the most important steps of the qualitative research process (Ozdemir,
2010). In purposive sampling, which is one of the most common sampling strategies, participants are
grouped according to pre-selected criteria related to a particular research question. Purposive sampling
was carried out by selecting the participants who met the criteria determined by the researchers
(Palinkas et al., 2015). In the first stage, the prerequisite features that special education teachers,
parents and students with SLD should have were determined. The criteria for teachers to take part in
the study as participants in the study are a) volunteering to participate in the study, b) being a special
education teacher, c) working with students with SLD before the COVID-19 outbreak process, d) having a
device and an internet connection to conduct online interviews has been determined. The prerequisites
that the families must have in order to be a participant in the study are a) volunteering to participate in
the study, b) their child's being diagnosed as SLD by the guidance and research center, c) having a device
and an internet connection to conduct the online interview.

The criteria determined for the students to take part in the study as a participant were determined
as a) volunteering to participate in the study, b) being diagnosed as SLD by the guidance and research

239



Gorgiin, Balikgl, Oglilmiis & Melekoglu — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 237-272

center, c) agreeing to pay attention to the interview throughout the interview, d) having a device and
internet connection to conduct the online interview.

In the first stage of the research, a focus group discussion was conducted with six students who had
the prerequisite features. The students participating in the research attended different schools and
different special education and rehabilitation centers. During the discussion, the students were
addressed by name, but during the reporting phase, every students was given a code name as S1,.....S6.
Information about the students was shared in Table 1.

Table 1.
Demographic Information of Students
Student Gender Grade

S1 Female 4% Grade
S2 Male 4% Grade
S3 Female 2" Grade
S4 Male 7" Grade
S5 Male 8™ Grade
S6 Male 4% Grade

In the first stage of the study, a focus group discussion was conducted with four mothers and a
father who had the prerequisite features. Two of the mothers participating in the interview know each
other from the special education rehabilitation center where their children used to attend. Other
mothers and fathers do not know each other before meeting. During the interview, families were
addressed by name, but in the reporting phase, families were coded as Al, A2, B1. The letter A
represents mothers and the letter B represents fathers. Information about the parents is shared in Table
2.

Table 2.
Demographic Information of Parents
Educational .
Parent Age Marital institution from W:;Lkrlir;g sttha:us Gender of Grade level of
g status which s/he . & . children children
epidemic
graduated
Al 29 Married Middle school Not working Male 4t Grade
A2 33 Married Middle school Not working Female 4t Grade
A3 35 Single High school Not working Female 2" Grade
A4 46 Married High school Not working Male 4t Grade
Bl 42 Married Middle school WorPI:loni;"rom Male 8" Grade

In the first stage of the study, a focus group interview was conducted with eight special education
teachers who had the prerequisite features. None of the teachers participating in the interview knew
each other before. During the interview, the teachers were addressed by name, but during the reporting
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phase, names were not included and a coding was made as T1, T2... Information about special
education teachers is shared in Table 3.

Table 3.
Demographic Information of Special Education Teachers
Experience of Grade level
Age of Seniority . working with of the
Teach |
eacher teachers Gender (Year) nstitution students with student
SLD (Years) with SLD
Private school Primar
T 29 Male 5 affiliated with 1 schooly
MoNE
Special
™ 26 Female 5 Educatllf)n . and ) Primary
Rehabilitation school
Center
State school Primar
3 28 Female 5 affiliated with 5 schooly
MoNE
Special
Education and Primary
T4 29 Male ! Rehabilitation ! school
Center
Special
Education and Middle
™ 34 Male 10 Rehabilitation 6 school
Center
State school Middle
T6 26 Female 3 affiliated  with 3 school
MoNE
State school Middle
T7 26 Female 3 affiliated  with 3 school
MoNE
State school Middle
T8 26 Male 8 affiliated  with 7 school
MoNE

Data Collection Process

In order to test the clarity of the interview questions, three pilot studies were conducted with five
teachers working with students with SLD, four families with children with SLD, and two students with
SLD. The pilot study includes testing the processes planned to be used in the main administration and
revising them according to the results obtained (Gall et al., 2007). As a result of the pilot interviews
conducted with teachers, families and students, no changes were made to the interview questions. Data
from the pilot study were not included in the main research findings. There were 10 interview questions
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for teachers, 11 questions for families and 11 questions for students with SLD. Examples of questions
asked in the interviews with teachers, families and students are given in Table 4.

Table 4.
Sample Questions
Interviewed Group Sample Questions
Teacher interview question -How  would you describe the quarantine and
examples pandemic/outbreak process you are experiencing?
-What do you think about the negative aspects of the distance
education process?
-What are the problems you encounter during the distance
education process during the epidemic?
Family interview question -How did you spend time at home with your child during the
examples COVID-19 outbreak?
-How has the epidemic process affected your child's education
life?
-Did you receive any support/training for your child's special
needs during the distance education period?
Student interview question -How do you feel at home when you don't go out?
examples -How do you spend time with your family?

- If you could go out now, where would you like to go?

The questions to be used in the focus group interviews with teachers, families and students were
prepared by the researchers. In the preparation of these questions, a question pool was created first.
The researchers came together and chose the questions from this pool and decided on the interview
questions unanimously. Selected interview questions were sent to five faculty members working in the
field of special education in order to get expert opinion. The questions were finalized based on expert
opinions.

In order to reach the participants of this research, the research announcement was made by the
researchers by contacting the special education and rehabilitation centers in three big cities of Turkey
(Istanbul, Ankara, Izmir) by phone. In the research announcement, the purpose of the research was
explained and information about the research was given. Teachers who wanted to participate in the
study conveyed their contact information to the researchers. A common day and time for the interview
was determined by communicating with the teachers afterwards. In addition, the aim of the research
was explained by reaching the families of the students with SLD by getting support from the teachers.
Families who wanted to participate in the interview were contacted and the days and hours were
determined for both their children and themselves. All eight teachers, whose suitable day and time were
determined, participated in the interview, but three mothers out of seven mothers stated that they
could not attend the interview on the day of the interview due to health problems and daily work. Two
of the children of the eight parents who said they could conduct the interview with their children, did
not attend the interview by stating that they were excited at the time of the interview or did not want
to participate. For these reasons, the interview was conducted with eight teachers, four mothers, one
father and six students.

The interviews were conducted online for the health of the participants and researchers, due to the
high risk of COVID-19 transmission and the risk of death resulted from the virus. The interviews were
conducted online via the Zoom program. The moderator and reporter, who completed his doctorate in
special education and is experienced in qualitative research, informed the participants about the
purpose and content of the study before the interview and received verbal consent for participation in
the study. Voluntary participant documents were sent to the families and teachers participating in the
study to approve their participation and sign them. At the beginning of each interview, the participants
were informed about the purpose of the research, they were told that the interviews would be recorded
and their names would be kept confidential. In addition, it was explained that the participants in the
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focus group meeting should answer the questions posed in order, and that if they want to express their
opinions, they can use the raise hand button on the Zoom screen or they can express their opinions by
asking the moderator to have a say. The duration of the interviews with the teachers is 165 minutes, the
interview with the families is 83 minutes, and the interview with the students is 75 minutes. The same
researchers acted as moderators and reporters in order to obtain in-depth information from the
participants in the three focus group interviews. First, a focus group meeting was held with special
education teachers, three days later with families, and two days later with students. After the interviews
were conducted, the interview records were translated into written language without any changes and
analyzed with content analysis, and the data obtained were classified and analyzed categorically.

Ethics Committee Certificate was obtained from EskisehirOsmangazi University in this study. Ethics
committee name: Determining the Problems and Needs of Individuals with SLD during the COVID-19
epidemic, their Families and Teachers”, decision number: 2020-17 and date information: 16.09.2020.

In this research, all “Higher Education Institutions Scientific Research and Publication Ethics
Directive” rules have been adhered and none of the “Actions Against Scientific Research and Publication
Ethics” in the second part of the directive have been implemented.

Analysis of Data

The content analysis technique was used in the analysis of the data obtained from the interviews. In
the content analysis process, similar data are brought together around certain concepts and themes
(Yildinm&Simsek, 2018). In this process, the following steps were carried out. The data in the video
recordings taken from the interviews with students, families and special education teachers were
written down. The written data were coded according to the answers given by the participants to each
question and/or the most prominent themes that emerged in the interview set (Mack, 2005). In the
theme determination study, the researchers independently read all the transcripts and formed the sub-
themes. After determining the themes individually, all researchers came together and make a consensus
on the themes and categories coming together online and a consensus was reached on the themes and
categories.

Validity and Reliability

In this study, the use of in-depth description and richness was used in the transfer of findings for
validity (Creswell, 2017). It is stated that the researchers have more experience with the participants in
the participants' environment, increasing the validity of the findings (Creswell, 2017). The researchers
involved in this study have working experience in SLD. Collecting information from a wide variety of
people is considered as one of the strategies that contribute to validity (Maxwell, 2018). In the study,
the teachers and families of students with SLD and students with SLD were included in the study and
participant diversity was used. In order to increase the validity of the study, an expert review can be
requested from people who have general knowledge about the research subject and are experienced in
qualitative research (Yildirrm&Simsek, 2016). A researcher, who has general knowledge about the
research subject and is experienced in qualitative research, has completed his doctorate in special
education, has examined the entire study on the design of the study, data collection and analysis,
collection and interpretation of the results.

An expert who completed his doctorate in the field of special education took part in the reliability
phase of the study. The themes and sub-themes on which the researchers agreed were re-examined
independently by the expert. After completing the analysis individually, the two experts reviewed the
themes together. While calculating the intercoder reliability, the formula “Reliability =
Agreements/Agreements + Disagreements” was used (Miles & Huberman, 2015). Intercoder reliability
was calculated as 90% in teacher interviews, 92% in family interviews and 96% in children’s interviews.

Results

The findings of the research consist of the themes created under the headings of difficulties
experienced in the distance education process, the positive and negative aspects of the distance
education process, the content of a support program to be prepared for the distance education process,
and the materials and resources needed in the distance education process.
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Findings Regarding the Difficulties Experienced in the Distance Education Process
1. Theme: Defining the Epidemic Process

In the interviews, teachers, families and students answered the question to determine how they
defined the epidemic process in order to determine the difficulties experienced during the epidemic
process. The findings were given in Table 5.

Table 5
Description of the Epidemic Process
Teacher Views f  Family Views f Student Views f
Emotions Shock, Fear 8 Fear 8 Being boring and 12
scary
Thoughts Compulsive process, 8 Lack of understanding 6  Similarto an 3
uncertainty of seriousness, Insect or a hut

uncertainty

Teachers stated that the epidemic process created a shock effect and the process was challenging.
Some expressions related to teachers' definition of the epidemic process are quoted and presented
below.

“We were thinking that we would take a vacation for a week or two and come back, but we saw that
it was not so and we were swimming in a sea of uncertainty.” (S8)

“We have never experienced anything like this before. So it was a complete shock to us. We still do
not know what kind of roadmap we will draw.” (T1)

“So it was totally unexpected. It was a very grueling process for us, it was more difficult for me than
taking a one-on-one class.” (T2)

Teachers also mentioned their fears among the difficulties they experienced during the epidemic.
“| felt like we had suddenly found ourselves in a science fiction movie. We started looking for the
meaning of life. First of all, we were worried about our own lives, then our family, then of course our

students and parents.” (T6)

When the quotations above are examined, it was seen that teachers often describe the epidemic
process as a process where they do not know what to do with shock and experience uncertainty.

Some statements regarding the description of the epidemic process by the families are quoted and
presented below.

“People are inevitably worried, afraid, | define it as fear.” (A3)

“At first it seemed like a joke to me, it would be over in a week or two, the children would go to
school, so | said the child should take a little vacation” (A5).

“I mean, there was a problem of not being able to go out in the first place, and we tried to overcome
it with activities at home, | think we did.” (A2)
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According to the quotations, it is seen that, similar to the teachers, the families expressed their
opinions that they experienced uncertainty and fear during the epidemic, they were worried, and that
they thought that this process would end in a short time.

Some expressions related to the description of the epidemic process by children are quoted and
presented below.

“I am really afraid of the epidemic. | say | want to put it in the cage forever, everybody laughs.” (C1)

“Then | am afraid that it will infect my father, | am afraid that it will infect my family.” (C3)

Children stated that they were afraid of the epidemic and that they found this epidemic boring and
that they were worried about the transmission of the virus to one of their family members.

“Epidemic means COVID-19. My teacher, the epidemic is like little dots. So it looks like an insect.” (C1)

“Let's say there's a ball that goes into the toilet, like it messes with it. This is how the corona virus
looks, it has such arms.” (T2)

“Teacher, the corona virus is like a virus that never existed. | think it looks like something like houses.
It looks like little cottage-like houses.” (C6)

When the quotations above were examined, it is seen that the children, unlike their families and
teachers, express their thoughts about the epidemic by sometimes likening it to an insect or sometimes
to a small hut.

Findings Regarding the Positive and Negative Aspects of the Distance Education Process

In the interviews, teachers, families and students answered the questions asked in order to
determine the positive and negative aspects of the distance education process. The findings regarding
the positive aspects of distance education are given in Table 6.

Table 6

Positive Aspects of the Distance Education Process

Teacher Views Family Views Student Views 1
Importance of family Being comfortable Being easy (
The importance of distance Sense of fulfillment

education

In the sub-theme of the positive aspects of the distance education process, the teachers stated that
the programs planned to be prepared for distance education should include family education is
necessary. Some statements regarding the positive aspects of the distance education process of
teachers are quoted and presented below.

“For example, we need to do distance education not only by facing the computer, but by feeding it
with family education. We need to bring distance education into a model that we can combine with the
education of families.” (T8)

Teachers stated that it is necessary to be prepared for situations that require distance education and
that they realize the importance of technology-supported education. In the context of the positive
aspects of the epidemic process, the families stated that their children were in a comfortable
environment and it was easier to focus during the lesson.

“As a positive aspect, children feel a little more special because they receive live one-on-one
education, the environment is more comfortable.” (A2)

When the quotations above were examined, it was seen that the teachers emphasized the
importance of the family in the distance education process and stated that the importance of distance
education was understood by both themselves and their families. The families, on the other hand,
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stated that they were in a comfortable environment at home during the distance education process
during the epidemic and that the epidemic process increased the sense and understanding of their
children on what they had.

“For example, | think they realized that if there was a curfew right now, money would not be valid
and money would not matter. | think they started to eat whatever is in the house. They don’t say | want a
hamburger, | want a sausage or let's go to the pizzeria, | think they can say thank God and eat whatever
they have.” (A5).

The students stated that they had less difficulty in following their lessons during the epidemic, and
that their attention was less distracted while listening to the lesson and studying.

“I think it's a very good thing, | was more productive than when | was working at school, it suited me
better. Because | am alone, there is no one. You open your book, you open EBA [Education Information
Network], | listen to the teacher by myself and you take the test. There is no one, it's fine, | was
distracted even by the smallest voice, the classmates weren't silent, so it was better for me.” (C5)

“I think it's fine. When you are at school, there is always a noise from outside, the student on duty
comes and the lesson is interrupted, but you can study at home as you wish, sitting, stretching or even
lying down...” (T4)

In the interviews, teachers, families and students answered the questions asked in order to
determine the negative aspects of the distance education process. The obtained results are given in
Table 7.

Table 7
Negative Aspects of Distance Education Process

Teacher Views f Family Views f Student Views

Quality of education 19 Inadequacy of distance 15 Being absurd
education

Student 3 Being not able to be 14 Social isolation

supported by the family

Teacher-student 2
relationship

Teachers stated that they had difficulties in teaching reading, writing and mathematics to students
with SLD in the quality of education and student sub-themes in the distance education process.

“It was a little difficult to describe from afar. We usually write on A4 paper and do it. Reluctant
students were likewise a mirror image, which the child did not understand anyway.” (T2).

In the teacher-student relationship sub-theme, teachers stated that they could not make eye contact
with their students, could not offer physical assistance to their students, and could not be a model.

“We suffered during the pandemic process, because the children we worked with were special
children. Since we couldn't make eye contact anyway, we tried to make video lessons. This upset us a lot.
| even remember that my migraine attacks took hold. In this process, we are teaching with the child. The
child goes, tries to jump on the seat, somersaults and comes back to the computer. But it doesn't stop,
the child goes again and his mother tries to keep him in front of the computer. This was making me
pretty upset. Because we expected the boy to focus. It was a very painful process.” (T2)

Teachers mentioned the low motivation of students with SLD in the student sub-theme in this
process.
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“It wasn't very productive. Children with this SLD have a lack of motivation. The children were not
very happy with the activities.” (T7)

Considering the quotations above, it is seen that the quality of education was negatively affected by
the teachers during the epidemic, and that students with SLD experience various problems because they
attend the lesson with low motivation, they cannot make eye contact with their students, and they
experience problems because they cannot feel the teacher-student relationship. Families expressed
their opinions about the inadequacy of distance education and their inability to support their children in
the negative effects of the epidemic process.

“Since Alara could not learn to read and write, the programs on EBA TV or the programs |
downloaded for special education were insufficient.” (A5)

“Suddenly he started being at home and that of course changed the system. We didn't make much
use of EBA TV. At first, EBA TV was giving a lot of repetitions, Mert didn't watch them as he saw them.”
(A6)

“Each educator has a unique way of expressing. For example, | know an instructor who explains the
subjects to the children with music, | know an instructor who tells the children with poetry and pictures.
But | have the capacity to explain it to him neither with poetry nor with music. | can tell what | know the
most by saying 'no, son, this is how it is'. That's flattering, too, and it just doesn't sound fun to him. He
just pretends to listen, but he doesn't listen, I'm aware of that because we fell short.” (A4)

While the children described their feelings about home study and distance education as a boring and
difficult situation, they described their thoughts about home study and distance education as an easy
but ridiculous situation and a process that they could not interact with.

“I mean, teacher, | didn't do my homework, but | did a test or something. Well, teacher, it was
difficult, so it was difficult to work from home.” (C4)

“My teacher was bad because they were giving lessons for 1 hour, half of it was already busy with the
teachers connecting, it was like that.” (C5)

In accordance with the quotations, it is seen that the families stated that they could not benefit from
distance education due to their individual characteristics such as their children's inability to acquire
literacy or because the educational content did not catch the attention of their children. In addition, it is
seen that students have problems related with the teachers in the distance education process, and they
cannot do various homework given by the teachers on their own, and since there is no one to interact
with and receive support about the homework, they direct the students activities such as test-solving.

Findings Regarding the Content of a Support Program to be Prepared for the Distance Education
Process

In the interviews, teachers, families and students answered the questions asked about the content
of a support education program to be prepared for the distance education process. The obtained results
are given in Table 8.

Table 8

Content of the Support Education
Teacher Views 1 Family Views 1 Student Views 1
Family education . Enlargement of the content : Fun

Giving information

247



Gorgiin, Balikgl, Oglilmiis & Melekoglu — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 237-272

The teachers stated that the support education program planned for distance education should
cover family education, which families should be supported with technological tools, and that family
education is necessary. Some expressions indicating the opinions of the teachers regarding the content
of the support education program are given below by quoting.

“It is time here that family counseling should be done, but not emotionally, but also to make the
family common in education.” (T2)

“Secondly, we must now enter every house. In other words, from the most remote corner of Hakkari
to the most remote corner of Edirne, there can be a computer in terms of resources, and one can return
to the encyclopedia part. If the content is prepared in a way that it will be in every home, we will benefit
from it. In other words, everything we will do otherwise will be left unfinished and will not benefit us. In
other words, there is a section where we will take the earthquake bag with you when an earthquake
occurs, we all received training for it. Likewise, in case of any negativity tomorrow, we need to deliver all
our resources to the students. It could be academic.” (T1)

“Our parents should know how to behave with their children during distance education, maybe they
should be trained in behavior management by experts.” (T4)

When the quotations above are examined, it is stated that the family must have an important place
in a support training program to be prepared for the distance education process of teachers, behavior
management, mental health, use of technology, etc. It is seen that they stated that support should be
provided on these issues. In addition, they expressed their opinion that the lessons should be more
interactive, the course hours should be shorter, but the number of courses should be more, and that
studies should be added to increase the interaction especially in the lessons.

The families expressed their views on the content of the support education program planned for
distance education. They believed that informing families about distance education, more course hours
in distance education, more comprehensive distance education, and more interactive distance
education. Some expressions indicating the views of families on the content of the support education
program are given below by quoting.

“Informing both parties on technical issues may be the first requirement. Class hours may be a little
different, at work, it may be two hours, not an hour, but there may be things like recess.” (A2)

“Even | have a hard time watching our teachers, | think children are also like that. It can be explained
in detail. It's a little superficial.” (A2)

“Lessons were short and not efficient. | think it should be more comprehensive.” (A6)

In the sub-theme of taking into account the level of children, families expressed their views on
increasing the motivation of children in various ways, providing psychological support to children and
expressing appropriate to the level of children.

“But if there are minor conflicts between those who participate in the live broadcasts, if there are
things like handing out badges or handing out badges, children become more connected. As shown in
Figure A, there was contention among our children. | think this will be effective.” (A2)

“Our children are a little behind compared to other children. During this period, | was not enough for
my child, so was my wife. He couldn't stay because he was working, | supported him when | knew some
subjects, and we were behind on the ones | didn't know. But it could have been contacted, for example,
you contacted us... It could be asked if there is a missing aspect or if there is a situation that needs to be
completed. | hope that if it continues like this, we will have people we can deal with and people we can
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get help from where we are lacking, | hope. We need people to support us in this matter. We really need
it.” (A3)

As regards to quotations of families, it is seen that the knowledge level of both teachers and families
should be increased about the use of technological tools in a support education program to be prepared
for the distance education process of families.Also the teachers stated that the lectures in distance
education should be made suitable for the students and the lessons should be more comprehensive.

The students stated that the support education program planned for distance education should
contain items that will entertain them.

"Teacher, if you're going to do something new, do it fun." (T4)

“School, friends are very fun, but EBA from afar is very boring, if | were you, | would put fun things in
it.” (T3)

It is seen that the students expressed their opinion that a support education program to be prepared
for the distance education process must necessarily contain entertaining elements.

Findings on Materials and Resources Needed in the Distance Education Process

In the interviews, teachers, families and students answered the questions asked about the materials
and resources they needed in the distance education process. The obtained results are given in Table 9.

Table 9
Materials and Resources Needed in Distance Education
Family Views 1 Student Views 1 Student Views 1
Family and technology .’ Asking questions 1 Asking Questions [
1 2
Giving Information ! Reinforces i Reinforces
1

Individual differences ‘

The teachers expressed their opinions by answering the questions about determining the materials
and resources they need in distance education under the sub-themes of family and technology. Some
expressions their views on the materials and resources they need in distance education are quoted and
presented below.

“70% of the parents are insufficient in technology, we were planning to conduct lessons in the form of
online interviews or remote interviews. In fact, we could not implement them. Due to the parents'
inability to use technology, we created an alternative for ourselves, and we tried to carry out the
homework by taking pictures of the homework that should be done to the siblings or older sisters at
home or by sending the audio recordings via WhatsApp.” (T1)

“Obviously, this pandemic will probably last as long as it is. If we are going to continue distance
education in this way, we, as teachers, were much unprepared for this. | really think that we all need to
be informed seriously about this, even if we don't like it very much. Indeed, we were thrown into a
process. It was said that you will do distance education. But we are also surprised. How we will do it, how
we will reach it, and if we are to continue the distance education process while this process is being
planned, it should really be done by considering all geographical, economic and social conditions.
Children and families in vulnerable areas should also be considered.” (T3)

Teachers also stated that they need to inform families about distance education during the
epidemic.

“We should train parents and students about this distance education. In other words, if we can
manage these distance education parts by being involved in the process, it will be more positive for us.
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Because this disease is not over yet. We don't know what we will face the day after tomorrow. If we
adapt to this process, that is, if we conduct these distance education parts more actively, it will be better
for us.” (T13)

“I did not have one among our parents, but there are still parents who do not use a camera phone.
There are parents who don't have WhatsApp, or there are parents who can't handle it because of their
age. Of course, our first condition is that parents are good with technology.” (T4)

Considering the quotations above, it is seen that teachers need to increase the knowledge and
experience of families about technology, and to inform them about involving families in distance
education and providing support to their children.

“How can Ayse go to those lessons without knowing how to read and write... So it would be like
waiting for a child who can't crawl to run, as this will disappoint her self-confidence, so | said, ‘Girl,
there's no need to open EBA TV, | will tell you these, you will do it’, we proceeded in this way. It would
have been enough for me to blame EBA TV, but it wasn't good for Ayse as a generalization.” (A5)

“Our only problem was that he couldn't do things that he didn't see himself and that we didn't know.
We opened it on YouTube, as much as he learned.” (A3)

“Since my daughter could not learn to read and write, the programs on EBA TV or the programs |
downloaded for special education were insufficient.” (A5)

“At least, there should be a person to whom students can ask what they don't understand, what kind
of application or program they can make for this... Because after all, even I learn something | don't know
by consulting someone else. Moreover, these children have completed a whole period of education from
television, piece by piece. | wouldn't want him to finish the 3rd grade like that. Such an application
should be made that children should make up for all their deficiencies. Therefore, such an application
should be made so that children will not experience confusion and it should be a method that they can
easily perceive.” (A4)

“There is an application of EBA, if | think there is something like getting points, grabbing a badge,
they entered the race with their brother. Like if | answer more, | will win... They started working harder so
it was good for us.” (A2)

According to the quotations, families have stated that distance education cannot meet the needs of
their children in cases such as their children's illiteracy and when they encounter issues that they have
difficulty in understanding. In addition, they stated that it is a problem that their children cannot reach a
person to ask questions during distance education, and that the distance education system should be
made more fun with various games.

The students expressed their opinions by answering the questions about determining the materials
and resources they need in distance education in the sub-themes of a family where they can ask their
questions whenever they need it, and technology and information.

“Teacher, sometimes everything goes very well. | understand what is explained in EBA or distance
lessons, but sometimes | can't understand it at all. Neither has anyone to ask. In fact, if there was
someone at the end of the course” (T2)

"Sometimes it seems like a game to me, but then | look at it, no points collecting, no passing a level,
then | have no desire to leave the course, | wish the lessons | did would work." (T1)

When the quotations above are examined, it is seen that the students need a person to ask the
subjects that they cannot understand in distance education and they want the distance education
system to be made.

Discussion and Conclusion

In this study, it was aimed to determine the experiences of students with SLD, their special education
teachers and their families during the COVID-19 epidemic and to determine the problems and solutions
they experience in the distance education. The results demonstrated that the teachers had a shock
effect while describing the pandemic process and that they were caught unprepared for this process.
These findings are in line with the findings of the studies in the literature (livari et al., 2020), in which
teachers stated that they provided distance education without being well prepared for the digital
transformation that they did not expect during the epidemic. These findings are also seen to be
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consistent with studies that mentioned the lack of experience of teachers in distance education (Li,
2009) and school administrators (Kilekgi-Akyavuz&Cakin, 2020) stated that teachers are not prepared
for distance education (Fidan, 2020). In addition, it can be thought that the reason for this situation of
being caught unprepared is due to the fact that the educational content is seen as the process of adding
the educational content to the online education environments. However, distance education includes
more than adding educational content to online environments. The distance education process is a
process that gives students responsibility, flexibility and opportunity to make choices (Bozkurt &
Sharma, 2020). For this reason, it can be thought that distance education activities to be planned for
students with SLD should include elements such as giving responsibility, offering flexibility and making
choices.

While evaluating distance education, the teachers mentioned that the process is wearing, tiring and
difficult. The teachers stated that they do not find distance education productive for their students with
SLD and that it reflects negatively on their students' education. In the interviews, the teachers talked
about the technological problems related to the negative aspects of the distance education process.
These findings are also supported by teachers' other research findings that address technological
problems in distance education (Paydar&Dogan, 2019). In addition, these findings indicate that technical
problems such as access, infrastructure and internet of teachers are frequently mentioned in distance
education processes (Alea et al., 2020; Aliyyah et al., 2020; Baek et al., 2018; Compora, 2003; Fidan,
2020). It is also consistent with the study findings. The main problems of distance education are the low
level of teacher-student interaction; insufficient feedback; inadequacy of educational and professional
support and the fact that the course contents are not designed to meet the needs of students (Falowo,
2007; Li, 2009). In this study, the teachers mentioned the negative aspects of the distance education
process, and similar points such as the inability to meet the needs of the students, the inadequacy of the
interaction level, and the insufficient level of feedback. For this reason, it is thought that distance
education studies to be planned in the new normal period should take measures to eliminate these
deficiencies.

The teachers answered the question of what were the difficulties they experienced during distance
education in the epidemic process. The teachers stated that they had difficulties in teaching reading,
writing and mathematics to students with SLD during the distance education process. These findings are
consistent with the research findings in which the difficulties experienced by students in their education
are expressed (Cakin&Kiulekgi-Akyavuz, 2020). The teachers mentioned the low motivation of students
with SLD in this process regarding the difficulties they encountered in the distance education process.
These findings coincide with the research findings in which students stated that students are reluctant in
the distance education process (Cakin&Kilekgi-Akyavuz, 2020). Possible reasons for this low motivation
in some studies are stated that face-to-face communication is limited in distance education programs
implemented in different ways, students' expectations cannot be met when technology opportunities
are not supported effectively, and students are left out of the distance education system as a result of
feeling lonely (Bilgic&Tuzln, 2015). The teachers stated that students' motivation was low in this
process. There are similar research findings in the literature that mention that teachers have difficulties
in students' motivation (Bilgic&Tuziin, 2015; Cakin&Kiilekgi-Akyavuz, 2020; Fidan, 2020).

While the teachers who participated in the interview talked about the positive aspects of the
distance education process they carried out, they mentioned that the support they received from the
family was insufficient and expressed how important family education is and that families realized the
importance of teachers' role in the education of their children. These findings are consistent with the
research findings in which teachers stated the problems they experienced in not being able to support
parents (Cakin&Kilekgi-Akyavuz, 2020). The teachers stated that they need the support of families in
the distance education process and stated that the programs planned for distance education should
include family education and that family education is very important. These findings about the
importance of family education support the findings of the study, which stated that families should be
supported through education in order to increase the quality of life of students with special needs and
their families (Blue-Banning et al., 2004). The findings of this study also seem consistent with research
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showing that during the COVID-19 pandemic, online learning frameworks should be designed that
specifically takes into account the experience and needs of families and students (Aliyyah, et al., 2020).

In the literature, education researchers deal with technology adaptation problems in teacher
education programs (Brush et al., 2003; Harris et al., 2009). In the current study, the teachers stated
that technology-assisted education is important in situations that require distance education. These
findings are consistent with research findings in which it was stated that special education teachers who
do not have the basic skills and equipment required for distance education need to be supported
technologically and that the knowledge level of teachers on educational technologies is not sufficient
(Besoluk et al., 2010; Falowo, 2007). It is emphasized that the quality of education, which is defined as
the level of reaching the goals, is also very important for distance education (Uysal&Kuzu, 2011). The
teachers stated that distance education applications and technology-based materials should be
developed. Similar to these findings, in studies conducted, teachers stated that their level of knowledge
on educational technologies is not sufficient and they need training on technology (Besoluk et al., 2010).
Focusing on technological knowledge and developing technological pedagogical knowledge are among
teachers' suggestions for being unprepared, which is considered as the first stage of adaptation to
technology (Holland, 2001). It is also recommended to focus on using and preparing online professional
development applications for teachers through teacher training programs and in-service training
(Besoluk et al., 2010; Ferdig et al., 2020).

It is stated that the development of teachers who offer distance education is necessary for the
success and effectiveness of any online program in achieving the achievements (McQuiggan, 2007).
However, crises such as the epidemic emphasize that teachers and students have digital deficits in terms
of preparation (Ferdig et al., 2020). Thanks to the teacher trainings to be prepared for the needs, time
and energy losses and the level of negative effects of these losses on education can be reduced
(McQuiggan, 2007). In addition, it is suggested that while planning potential interventions and distance
education applications for students with SLD, it is recommended that they have different learning
characteristics that should be carefully considered (Stultz, 2013). For this reason, it is thought that when
designing a program for teachers, it is necessary to consider the different developmental characteristics
of students and to make designs suitable for these developmental characteristics.

In the interview, the families stated that the time which their childen’s play with electronic devices
increased during the epidemic with devices such as phones, tablets and computers increased during the
epidemic. Considering that students cannot spend time at school, for transportation to school and
playing games in open areas during the epidemic, it can be thought that it is normal for students to
spend their time playing games with technological tools. The results of another research carried out
during the epidemic process are similar to the findings of this research (Mart & Kesicioglu, 2020). In the
interview, the families stated that their children's playing time increased with technological tools, and
they also stated that they played more traditional games with their children. A result similar to this
result emerges in the research of Mart and Kesicioglu (2020), as families play more structured games
with their children at a rate of 46% after the pandemic compared to before the pandemic.

The problems experienced in distance education were mentioned in the interviews with both
families and students. Families and students use negative expressions such as technical problems
experienced in the distance education process, long courses, difficult and boring distance education
process. They explained distance education by using positive expressions such as providing convenience
for learning and being carried out in a comfortable environment. This situation is similar to the
advantages stated in the research of PinarandDoénelAkgil (2020), such as the fact that distance
education is the same as education at school, it gives the opportunity to concentrate on the lessons
better in the home environment, and it provides the opportunity to repeat and reinforce the studied
subject.

While some of the families participating in the interview stated that their children had sleep
problems, others stated that they made extra efforts to prevent their children from having sleep
problems and made new arrangements in their lives. Sleeping problems are among the psychosocial
adaptation difficulties that are commonly seen in children after a disaster (Murray, 2006). Similarly, in
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the study of DemirbasandKogak (2020), sleep problems, which are among the findings of this study,
appear as children's feeding and sleep problems. For this reason, psychological support studies can be
planned for families and children who have various psychosocial adjustment difficulties during the
COVID-19 epidemic. In addition, considering the difficulties that the children of their families experience
during distance education, it is recommended to make informative publications and shares to increase
the support of the families of the students with SLD during the distance education process
(Cakin&Kulekgi-Akyavuz, 2020).

By strengthening the infrastructure system in the distance education process; in cases where
education may be disrupted due to epidemics such as earthquakes, floods and COVID-19, it is
recommended that our education system be planned in such a way that the distance education system
is immediately activated and can be carried out without any problems (Bayburtlu, 2020). In the distance
education process offered during the epidemic, the educational, psychological and social support
programs that teachers and families stated they need can be offered through distance education
through technology. Teachers' psychological, social and support programs can be offered through
distance education through technology. In addition, the probability of success of students will increase
thanks to the interventions and support programs to be prepared by identifying the problems and needs
of students with SLD, their families and teachers. It is thought that it will be important that these
interventions to be prepared include strategies that will enable families and children to work together,
along with educational content. In addition, it is predicted that the inclusion of methods by facilitating
the teaching processes of students with SLD will reduce the burden of their teachers and families, and
this will reflect positively on the academic performance of these students. In addition, in cases of
possible epidemics and natural disasters that will require distance education, related prevention and
support programs can be planned, taking into account the problems and needs of students with SLD,
their families and teachers.

In this research, all "Higher Education Institutions Scientific Research and Publication Ethics
Directive" rules have been adhered and none of the "Actions Against Scientific Research and Publication
Ethics" in the second part of the directive have been implemented.
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Tiirkge Siirimu

Girig

Salginlar, dogal afetler arasinda yer almakta ve biyolojik bir afet olarak siniflandiriimaktadir (Afet ve
Acil Durum Yoénetim Daire Baskanhgl [AFAD], 2020). Tarihsel olarak dogal afetler, kayiplara ve
afetlerden etkilenen insanlarin aci ¢ekmelerine neden olan olaylar olarak gérilmustiir (Peek&Stough,
2010). Yakin zamanda hizla benzeri gorilmemis bir saghk krizine donlsen yeni koronavirls salgini
(COVID-19) (Djalante vd., 2020) biyolojik bir afet olarak birgok farkl tlkeyi yakindan etkilemis ve kiresel
bir sorun halini almistir (Ahorsu vd., 2020). Bulasma riskinin yuksek olusu ve farkh yas gruplarindaki
dldiiriicti etkisi, bu virtisii 21. ylizyilin en énemli saglik sorunu haline getirmistir (Ustiin &Ozgiftci, 2020).
COVID-19 virlisi tasiyan kisilerle temasa geg¢me korkusu (Lin, 2020) nedeniyle salginin toplum
yasantisina olumsuz etkisinin gorildigi alanlardan birisi de okullardir. COVID-19 diinya ¢apinda
yayllmayi sirdurirken, birgok ulke, virtisin bulasma hizini yavaslatmak ve saglik sistemleri Gizerindeki
yuku hafifletmek amaciyla fiziksel olarak uzak durma politikasina paralel bir sekilde okullari kapatmaya
ve egitime uzaktan devam etmeye karar vermistir (Van Lancker&Parolin, 2020). COVID-19 nedeniyle
orgin egitime ara verilmesi diinya genelinde ¢ocuklarin %80’ini psikolojik iyi olus ve egitime erisim gibi
cesitli yonlerden olumsuz olarak etkilemektedir (Van Lancker&Parolin, 2020).

Salginlar genellikle bireylerin depresyon, kaygi ve travmatik stres gibi sorunlarla psikolojik saghgini
olumsuz olarak etkileyebilmektedir (Cheungvd., 2008; Zandifar&Badrfam, 2020). Ayrica sosyal
uzaklagma, izolasyon ve karantina gibi salginin devaminda gelisen durumlar; sosyal ve ekonomik kayip,
Gzlintl, endise, korku, 6fke, sikinti, hayal kirikligi, sucluluk, caresizlik, yalnizlik ve sinirlilik gibi psikolojik
sorunlara neden olabilmektedir. Bu psikolojik sorunlar, bireylerin bircogunun kriz sirasinda ve
sonrasinda yasayacagl psikolojik travmanin ortak sonuglari olarak ele alinmaktadir (Ahorsu vd., 2020;
Banerjee, 2020; Cheung vd., 2008; Xiang vd., 2020).

Salgin durumlarinda toplumun birgok kesimi igin oldugu gibi 6zel gereksinimli 6grencileri, ailelerini
ve Ogretmenlerini de farkli sorunlar beklemektedir. Afetler sirasinda daha savunmasiz olan 6zel
gereksinimli bireylerin halihazirdaki ihtiyaglarinin disinda bir takim fiziksel, psikososyal ve egitsel
ihtiyaglari ortaya ¢ikmaktadir (Murray, 2011). Kaygi, depresyon, uyku bozuklugu afet sonrasi gocuklarda
yaygin olarak karsilasilan psikososyal uyum zorluklari arasinda yer almaktadir (Murray, 2006). Afet
durumlarinda 6gretmenler, artan kisisel ve mesleki talepler ve artan is ylikii nedeni ile afetten psikolojik
olarak olumsuz etkilenebilmektedir (Osofskyvd., 2007). Ogretmenlerin yasadiklari sorunlar &zel
gereksinimli 6grencilerin aldiklari egitimin kalitesini etkileyebilmekte ve akademik performanslarinin
dismesine sebep olabilmektedir (Peek&Stough, 2010). Bu nedenle &grencilerin salgin gibi o6zel
durumlara karsi daha dayanikli olabilmeleri icin, 6zel gereksinimli 6grencilerin ailelerinin oldugu gibi
ogretmenlerinin de ihtiyaglarinin ele alinmasinin ve 6gretmenlere destek ve hizmetlerin saglanmasinin
onemli oldugu vurgulanmaktadir (Osofsky vd., 2007).

Ozel gereksinimli dgrenciler kategorisinde yer alan 6zel égrenme giicligii (OOG) olan &grenciler,
egitimlerine kaynastirma uygulamalarinin gergeklestirildigi siniflarda ve destek 6zel egitim hizmetlerinin
sunuldugu destek egitim odalari ve dzel egitim rehabilitasyon merkezlerinde devam etmektedir. Ozel
Egitim Hizmetleri Yonetmeligi'nde OOG olan birey; dili yazili ya da szl anlamak ve kullanabilmek igin
gerekli olan bilgi alma siireglerinin birinde veya birkaginda ortaya gikan ve dinleme, konusma, okuma,
yazma, heceleme, dikkat yogunlastirma ya da matematiksel islemleri yapma gigligii nedeniyle 6zel
egitim ve destek egitim hizmetine ihtiyaci olan birey olarak tanimlanmaktadir (Milli Egitim Bakanligi
[MEB], 2006). Ozel egitim ve destek egitim hizmetlerine ihtiyaci olan bu &grenciler, salgin siirecinde
okullarin kapanmasiyla birlikte diger akranlari gibi egitimlerine uzaktan egitim yoluyla evlerinden devam
etmistir. Bu nedenle salgin siirecinin en az diger dgrenciler kadar OOG olan égrencileri akademik, sosyal
ve duygusal agidan etkiledigi diistintilmektedir.
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Biyolojik bir afet olan COVID-19 salgini siirecinde OOG olan égrencilerin sosyal, psikolojik ve egitsel
agidan yasadiklarinin belirlenmesinin O0G olan &grencilerin, ailelerinin ve 6gretmenlerinin sorunlarinin
ve gereksinimlerinin belirlenmesinin, onlara sunulacak uygun destek programlarinin hazirlanmasi
agisindan olduk¢a 6nemli oldugu disiiniilmektedir. Bu nedenle OOG olan 6grenciler ve COVID-19 salgini
konusunda gergeklestirilen bu g¢alismanin alanyazina katkida bulunacagi 6ngorilmektedir. Bu
arastirmanin amaci COVID-19 salgini siirecinde OOG olan 6grencilerin, ailelerinin ve 6gretmenlerinin
yasadiklari sorunlari ve gereksinimlerini belirlemektir. Bu dogrultuda asagidaki sorulara yanit aranmustir.
00G olan 6grenciler, OOG olan g¢ocuga sahip aileler ve OOG olan 6grencilerle calisan 6zel egitim
ogretmenleri;

1. Uzaktan egitim slrecinde/sliresince ne tir zorluklar yasamistir?

2. Uzaktan egitim stirecinin olumlu yonleri konusunda neler diisinmektedir?

3. Uzaktan egitim sirecine yonelik hazirlanacak bir destek programinin igeriginde neler olmasi
gerektigini dislinmektedir?

4. Uzaktan egitim sirecinde hangi materyal ve kaynaklara ihtiya¢c duymustur?

Yoéntem
Arastirma Modeli

COVID-19 salgini siirecinde OOG olan dgrencilerin, ailelerinin ve 6gretmenlerinin yasadiklari sorunlari
ve gereksinimlerini belirlemenin amaclandigl bu ¢alisma nitel arastirma yontemlerinden olan olgu bilim
deseniyle gerceklestirilmistir. Farkinda oldugumuz ancak derinlemesine ve ayrintili bir anlayisa sahip
olmadigimiz olgulara odaklanan olgu bilim deseniyle (Blylikoztirk vd., 2011) bireylerin kendi bakis
acllarindan algi ve deneyimlerini 6n plana ¢ikarmak hedeflenmektedir (Saban & Ersoy, 2019).
Deneyimleri degerlendirmeye odaklanan bu yéntem (Miller &Brewer, 2003) ile OOG olan égrencilerin,
bu 6grencilerin ailelerinin ve O0G olan 6grencilerle calisma deneyimi olan 6gretmenlerin COVID-19
salgininda deneyimleri degerlendirilmistir. Nitel arastirmalarda gozlem, goériisme, odak grup gorismesi
ve dokiman inceleme gibi veri toplama yontemleri kullanilabilmektedir. Nitel veri toplama
yontemlerinden biri olan odak grup gorismeleri, derinlemesine ve detayl bilgi elde edilmesinde
kullanilabilecek bir gorisme yontemidir (Cokluk vd., 2011). Odak grup goriismelerinin temel amaci,
belirlenen bir konu hakkinda katilimcilardan kapsamli ve derinlemesine veri elde etmeyi saglamaktir
(Bowling, 2002).

Calisma Grubu

Nitel arastirma siirecinin en énemli basamaklari arasinda érneklem segimi yer almaktadir (Ozdemir,
2010). En yaygin o6rnekleme stratejilerinden biri olan amacgh 6rneklemede, katilimcilar belirli bir
arastirma sorusuyla ilgili 6nceden secilmis olcltlere gore gruplandiriimaktadir. Arastirmacilar tarafindan
belirlenmis oOlgutleri karsilayan katilimcilarin segilmesi ile amach 6rnekleme gergeklestirilmistir (Palinkas
vd., 2015). ilk asamada arastirmaya dahil edilecek 6zel egitim 6gretmenlerinin, anne/babalarin ve 00G
olan &grencilerin sahip olmasi gereken 6nkosul &zellikler belirlenmistir. Ogretmenlerin calismada
katilimci olarak yer alabilmesi icin aranan dnkosul 6zellikler a) calismaya katilmaya gonilli olmak, b) 6zel
egitim dgretmeni olmak, c) OOG olan dgrencilerle COVID-19 salgini siirecinden &nce calisiyor olmak, d)
cevrimici goérismeyi gerceklestirebilecegi bir cihaza ve internet baglantisina sahip olmak olarak
belirlenmistir. Ailelerin calismada katihmci olarak yer alabilmesi icin sahip olmasi gereken o6nkosul
ozellikler a) calismaya katilmaya gonalla olmak, b) cocugunun rehberlik ve arastirma merkezi tarafindan
00G olarak tanilanmis olmasi, c) cevrimici goriismeyi gerceklestirebilecegi bir cihaza ve internet
baglantisina sahip olmak. Ogrencilerin calismada katilimci olarak yer alabilmesi igin belirlenen élgiitler a)
calismaya katilmaya goéniillii olmak, b) rehberlik ve arastirma merkezi tarafindan O0OG olarak tanilanmis
olmak, c) gorisme boyunca dikkatini gorismeye vermeyi kabul etmek, d) cevrimici gérismeyi
gerceklestirebilecegi bir cihaza ve internet baglantisina sahip olmak olarak belirlenmistir.

Arastirmada ilk asamada belirtilen 6nkosul 6zelliklere sahip alti 6grenci ile bir odak grup goriismesi
gerceklestirilmistir. Gorlismeye katilan 6grenciler farkh okullara ve farkli 6zel egitim ve rehabilitasyon
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merkezlerine devam etmektedir. GoOrlisme esnasinda Ogrencilere ismiyle hitap edilmistir ancak
raporlastirma asamasinda C1, C2... seklinde bir kodlama yapilmistir. Ogrencilere ait bilgiler Tablo 1’de
paylasilmaktadir.

Tablo 1.
Ogdrencilere Ait Demografik Bilgiler
Ogrenci Cinsiyeti Sinif Diizeyi

¢l Kiz 4. Sinif
G2 Erkek 4. Sinif
G3 Kiz 2. Sinif
C4 Erkek 7. Sinif
C5 Erkek 8. Sinif
C6 Erkek 4. Sinif

Arastirmanin ilk asamasinda belirtilen dnkosul 6zelliklere sahip dort anne ve bir baba ile bir odak
grup gorismesi gerceklestirilmistir. Gorlismeye katilan annelerden ikisi birbirini ¢cocuklarinin eskiden
devam ettigi 6zel egitim rehabilitasyon merkezinden tanimaktadir. Diger anneler ve baba birbirini
gorismeden once tanimamaktadir. Gorlisme esnasinda ailelere ismiyle hitap edilmistir ancak
raporlastirma asamasinda isimlere yer verilmeyerek Al, A2, B1... seklinde bir kodlama yapilmistir. A
harfi anneleri, B harfi ise babalari temsil etmektedir. Ebeveynlere ait bilgiler Tablo 2’de paylasiimaktadir.

Tablo 2.
Ebeveynlere Ait Demografik Bilgiler
Alle  Yasi Medeni Mezun Oldugu Salgin Siiresince Cocuklarinin Cocuklarinin Sinif
¥ Dpurumu Egitim Kurumu Calisma Durumu Cinsiyeti Diizeyi

Al 29 Evli Ortaokul Calismadi Erkek 4. Sinif

A2 33 Evli Ortaokul Calismadi Kiz 4. Sinif

A3 35 Bekar Lise Calismadi Kiz 2. Sinif

Ad 46 Evli Lise Calismadi Erkek 4. Sinif

B1 42 Evli Ortaokul Evden calisma Erkek 8. Sinif

Arastirmanin ilk asamasinda belirtilen dnkosul 6zelliklere sahip sekiz 6zel egitim 6gretmeni ile bir
odak grup goérismesi gerceklestirilmistir. Gorlismeye katilan 6gretmenlerin hicbiri birbirini daha
o6nceden tanimamaktadir. Gorlisme esnasinda 6gretmenlere ismiyle hitap edilmistir ancak raporlastirma
asamasinda isimlere yer verilmeyerek 01, 02... seklinde bir kodlama vyapilmistir. Ozel egitim
o6gretmenlerine ait bilgiler Tablo 3’te paylasiimaktadir.
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Tablo 3.
Ozel Egitim Ogretmenlerine Ait Demografik Bilgiler

606G Olan Calistigi 560G

L Ogretmenin .. .. Kidem . Ogrencilerle Olan
Ogretmen yast Cinsiyeti (vil) Calistigi Kurum Calisma grencinin
Deneyimi (Yil) Sinif Diizeyi
o1 29 Erkek 5 MEB’e bagh ozl 1 ilkokul
okul
Ozel Egitim ve
02 26 Kadin 5 Rehabilitasyon 2 ilkokul
Merkezi
63 28 Kadin 5 MEB'e bagl 5 ilkokul
devlet okulu
Ozel Egitim ve
04 29 Erkek 1 Rehabilitasyon 1 ilkokul
Merkezi
Ozel Egitim ve
05 34 Erkek 10 Rehabilitasyon 6 Ortaokul
Merkezi
06 26 Kadin 3 MEB'e bagl 3 Ortaokul
devlet okulu
07 26 Kadin 3 MEB'e bagl 3 Ortaokul
devlet okulu
08 26 Erkek 8 MEB'e bagl 7 Ortaokul
devlet okulu

Bu calismada Eskisehir Osmangazi Universitesi Sosyal ve Beseri Bilimler insan Arastirmalari Etik
Kurulundan Etik Kurul Belgesi alinmistir. Etik kurul adi: COVID-19 salgin siirecinde OOG olan Bireylerin,
Ailelerinin ve Ogretmenlerinin Yasadiklari Sorunlarin ve Gereksinimlerinin Belirlenmesi”, karar numarasi:
2020-17 ve tarih bilgisi: 16.09.2020.

Veri Toplama Sireci

Gériisme sorularinin anlasiliriginin denenmesi amaciyla OOG olan dgrenciyle calisan bes &gretmen,
cocugu OOG olan dért aile ve OOG olan iki 6grenci ile (i pilot calisma gerceklestirilmistir. Pilot calisma
ana uygulamalarda kullanilmasi planlanan stireglerin test edilmesi ve elde edilen sonuglara gére revize
edilerek yeniden gdzden gegcirilmesini kapsamaktadir (Gall, Gall ve Borg, 2007). Ogretmenler, aileler ve
ogrencilerle gergeklestirilen pilot gorismeler sonucunda goriisme sorularinda herhangi bir degisiklik
yapilmamistir. Ana arastirma bulgularina gergeklestirilen pilot gériisme ¢alismasindan elde edilen veriler
dahil edilmemistir. Ogretmenler icin hazirlanan gériisme sorulari on sorudan olusmaktadir. Aileler icin
hazirlanan gériisme sorulari on bir sorudan olusmaktadir. Ogrenciler icin hazirlanan gériisme sorulari da
on bir sorudan olusmaktadir. Ogretmen, aile ve dgrencilerle gerceklestirilen gériismelerde sorulan
sorulara iliskin 6rnekler Tablo 4’te paylasilmaktadir.
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Tablo 4.
Ornek sorular

Goriislilen grup Ornek Sorular

Ogretmen goriismesi soru 6rnekleri  -Yasadiginiz  karantina ve pandemi/salgin siirecini nasil
tanimlarsiniz?
-Uzaktan egitim sirecinin olumsuz yonleri hakkinda ne
distinlyorsunuz?
-Salgin  boyunca uzaktan egitim slrecinde karsilastiginiz
sorunlar nelerdir?

Aile goriismesi soru érnekleri -COVID-19 salgini siresince g¢ocugunuz ile evde nasil vakit
gecirdiniz?
-Salgin slireci gocugunuzun egitim yasamina nasil etki etti?
-Uzaktan egitim doneminde g¢ocugunuzun 0Ozel gereksinim
durumuna yonelik herhangi bir destek/egitim aldiniz mi?

Ogrenci gdriismesi soru érnekleri -Disart  ¢tkmadigin  zamanlarda evde kendini nasil
hissediyorsun?
-Ailenle nasil vakit gegiriyorsun?
-Simdi disari ¢ikabiliyor olsan nereye gitmek istersin?

Ogretmenlerle, ailelerle ve dgrencilerle gerceklestirilecek odak grup gériismelerinde kullanilacak
sorular arastirmacilar tarafindan hazirlanmistir. Bu sorularin hazirlanmasinda 6ncelikle bir soru havuzu
olusturulmustur. Arastirmacilar bir araya gelip bu havuzdaki sorulardan segerek goriisme sorularina
oybirligiyle karar vermislerdir. Segilen goriisme sorulari uzman goériisi almak amaciyla 6zel egitim
alaninda gorev yapan beg 6gretim lyesine gonderilmistir. Uzman gorisleri dikkate alinarak sorulara son
hali verilmigtir.

Bu arastirmanin katimcilarina ulasmak igin arastirmacilar tarafindan Tirkiye’nin ¢ blyik ilinde
(istanbul, Ankara, izmir) 6zel egitim ve rehabilitasyon merkezleri ile telefonla iletisime gecilerek
arastirma duyurusu yapiimistir. Arastirma duyurusunda arastirmanin amaci agiklanarak arastirma ile ilgili
bilgi verilmistir. Arastirmaya katilmak isteyen 6gretmenler iletisim bilgilerini arastirmaciya iletmistir.
Ogretmenlerle daha sonra iletisim kurularak gériisme icin ortak giin ve saat belirlenmistir. Ayrica
dgretmenlerden destek alinarak OOG olan &grencilerinin ailelerine ulasilarak arastirmanin amaci
actklanmistir. Gortismeye katilmak isteyen ailelerle iletisime gecilerek hem ¢ocuklari hem de kendilerinin
uygun olduklari giin ve saat belirlenmistir. Uygun giin ve saat belirlenen sekiz 6gretmenden hepsi
gorismeye katilmistir ancak yedi anne ve bir babadan ¢ anne gorisme gini saghk problemleri ve
gunlik isleri nedeniyle gorismeye katilamayacaklarini bildirmislerdir. Cocugumla birlikte goriismeye
katilabilirim diyen sekiz ebeveynin ¢ocuklarinin ikisi ise gorlisme saatinde heyecanli olduklarini veya
katilmak istemediklerini belirterek gériismeye katilmamiglardir. Bu nedenlerle goriisme sekiz 6gretmen,
dort anne bir baba ve alti 6grenci ile gergeklestirilmistir.

Gorusmeler COVID-19 bulagsma riskinin oldukga yiksek olmasi ve virlis kaynakli yasam kaybi riskinin
bulunmasi nedeniyle katilimcilarin ve arastirmacilarin saghgl acgisindan uzaktan gergeklestirilmistir.
Gériismeler Zoom uygulamasi (izerinden cevrimici olarak gerceklestirilmistir. Ozel egitim alaninda
doktorasini tamamlayan ve nitel arastirma konusunda deneyimli olan moderatér ve raportor
katilimcilara goriisme 6ncesinde galismanin amaci ve igerigi konusunda bilgi vermis ve galismaya katilm
icin sozli olarak katim onaylarini almistir. Arastirmaya katilan aileler ve 6gretmenlere katilimlarini
onaylayarak imzalamalari icin adreslerine gonilli katilmci belgeleri gonderilmistir. Gergeklestirilen her
gorismenin basinda katilimcilara arastirmanin amaci hakkinda bilgi verilmis, gorlismelerin kayit altina
alinacagl soylenmis ve isimlerinin gizli tutulacagl ifade edilmistir. Ayrica odak grup gorlismesinde
izlenecek yollar yoneltilen sorulari katihmcilarin sira ile yanitlamasi, bunun haricinde goéris belirtmek
isterlerse Zoom ekraninda yer alan el kaldir butonunu kullanabilecekleri veya moderatorden séz hakki
isteyerek goriislerini belirtebilecekleri agiklanmistir. Ogretmenlerle gergeklestirilen gériisme siiresi 165
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dakika, ailelerle gergeklestirilen gorisme siiresi 83 dakika, 6grencilerle yapilan gorisme siiresi 75
dakikadir. Gergeklestirilen U¢ odak grup gorismesinde katilimcilardan derinlemesine bilgi alinmasinin
saglanmasi icin ayni aragtirmacilar moderatér ve raportdr gérevini tistlenmiglerdir. ilk olarak dzel egitim
O0gretmenleri, Ug glin sonra ailelerle bir odak grup goriismesi ve iki glin sonra ise 6grencilerle bir odak
grup gorusmesi gergeklestirilmistir. Gortismeler gergeklestirildikten sonra goériisme kayitlari higbir
degisiklik yapilmadan oldugu gibi yazi diline cgevrilip icerik analizi ile incelenerek elde edilen veriler
kategorik olarak siniflandiriimis ve analiz edilmistir.

Verilerin Analizi

Gergeklestirilen gorismelerden elde edilen verilerin analizinde igerik analizi teknigi kullaniimistir.
icerik analizi siirecinde birbirine benzeyen veriler belirli kavramlar ve temalar cevresinde bir araya
getirilmektedir (Yildinnm & Simsek, 2016). Bu siirecte su adimlar gergeklestirilmistir. Ogrenciler, aileler ve
Ozel egitim 6gretmenleriyle gergeklestirilen gorlismelerden alinan video kayitlarindaki veriler yazili hale
getirilmistir. Yazili hale getirilen veriler katihmcilarin her soruya verdikleri yanitlara ve/veya gériisme
setinde ortaya c¢ikan en belirgin temalara gore kodlanmistir (Mack vd., 2005). Tema belirleme
calismasinda arastirmacilar birbirinden bagimsiz olarak tiim transkriptleri okumuslar ve alt temalari
olusturmuslardir. Daha sonra ¢evrim igi yollarla bir araya gelinerek 6grencilerle yapilan gérismeden dort
tema, ailelerle gergeklestirilen goriismeden sekiz tema ve 6gretmenlerle gergeklestirilen goriismeden
alti tema altinda toplanarak kategoriler belirlenmis ve temalar ile kategoriler konusunda oy birligi ile
uzlasitya varilmistir.

Gegerlik ve Giivenirlik

Bu calismada gegerlilik icin bulgularin aktariminda derinlemesine betimleme ve zenginligin
kullanimindan vyararlanilmistir (Creswell, 2017). Arastirmacilarin katiimcilarin ortaminda katilimcilar
konusunda deneyimlerinin fazla olmasi bulgularin gecerliligini arttirdigi belirtilmektedir (Creswell, 2017).
Bu calismada yer alan arastirmacilarin O0G konusunda ¢alisma deneyimleri bulunmaktadir. Cok cesitli
kisilerden bilgi toplama gecerlige katki saglayan stratejilerden biri olan gesitleme olarak ele alinmaktadir
(Maxwell, 2018). Yapilan arastirmada OOG olan &grenciler ile OOG olan 6grencilerin dgretmenleri ve
aileleri g¢alismaya dahil edilerek katimci cesitlemesinden yararlanilmigtir. Calismanin gegerligini
arttirmak icin ayrica arastirma konusu ile ilgili genel bilgi sahibi olan ve nitel arastirma konusunda
deneyimli kisilerden uzman incelemesi talep edilebilmektedir (Yildirrm & Simsek, 2016). Arastirma
konusu ile ilgili genel bilgi sahibi olan ve nitel arastirma konusunda deneyimli 6zel egitimde doktorasini
tamamlamis bir arastirmaci, ¢alismanin deseni, veri toplama ve analizi, sonuglari toplama ve yorumlama
konusunda ¢alismanin tamamini incelemistir.

Calismanin guvenirlik asamasinda doktorasini 6zel egitim alaninda tamamlamis bir uzman yer
almistir. Arastirmacilarin Gzerinde fikir birligine vardiklar temalar ve alt temalar uzman tarafindan
bagimsiz bir sekilde yeniden incelenmistir. inceleme sonrasinda verilerin bireysel olarak analizi
tamamladiktan sonra iki uzman temalari birlikte yeniden gozden gegirmistir. Kodlayicilar arasi glivenirlik
hesaplanirken “Guvenirlik = Gorus BirligiSayisi/Gorus Birligi + Gorus Ayriigi”formilinden
yararlanilmistir (Miles &Huberman, 2015). Kodlayici glvenirligi 6gretmen gorismelerinde %90, aile
gorusmelerinde %92 ve ¢ocuk gériismelerinde %96 olarak hesaplanmistir.

Bulgular

Arastirmanin bulgulari uzaktan egitim siirecinde yasanilan giiclikler, uzaktan egitim strecinin olumlu
ve olumsuz yonleri, uzaktan egitim sirecine yonelik hazirlanacak bir destek programinin igerigi ve
uzaktan egitim sirecinde ihtiya¢ duyulan materyal ve kaynaklar basliklari altinda olusturulan temalardan
olusmaktadir.
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Uzaktan Egitim Siirecinde Yasanilan Giigliiklere iligkin Bulgular

1. Tema: Salgin Siirecinin Tanimlanmasi
Yapilan gorlismelerde salgin siirecinde yasanilan gugliklerin belirlenebilmesi amaciyla 6gretmenler,
aileler ve 0Ogrenciler salgin sidrecini  nasil  tanimladiklarini  belirlemeye yonelik  soruyu
cevaplandirmiglardir. Elde edilen bulgular Tablo 5’te yer almaktadir.

Tablo 5
Salgin Siirecinin Tanimlanmasi
Ogretmen Goriisleri f AileGorisleri f Ogrenci Goriisleri f
Duygular Sok, Korku 8 Korku 8 Sikici olma, 12
korkutucu olma
Diisiinceler  Zorlayici siireg, belirsizlik 8 Ciddiyetini 6 Bocege benzeme, 3
anlamama, belirsizlik kiigctk kulibeye
benzeme

Ogretmenler salgin sirecinin sok etkisi olusturdugunu ve siirecin zorlayici oldugunu belirtmistir.
Ogretmenlerin salgin siirecini tanimlamasina iliskin bazi ifadeler alintilanarak asagida sunulmustur.

“Biz bir iki hafta tatil yapip dénecegiz kafasindaydik ama 6yle olmadigini gérdiik ve ¢ok biiyiik bir
belirsizlikler denizinde yiizdiik.” (08)

“Daha 6ncesinde béyle bir sey yasamadik. O ylizden bizim icin tamamen sok etkisiydi. Hala nasil bir yol
haritasi gizecedimizi bilmiyoruz.” (01)

“Yani hi¢c beklenmedik bir seydi. Bayagi mesakkatli bir siirecti bizim igin, birebir derse girmekten daha
zordu benim igin.” (02)

Ogretmenler ayrica salgin sirasinda yasadiklari giicliikler arasinda korkuya da deginmistir.

“Bir anda kendimizi bilim kurgu filminin igcinde bulmusuz gibi hissettim. Bayagi hayatin anlamini aramaya
basladik. Once kendi canimizdan, sona ailemizin, sonra tabi é§rencilerimizin ve velilerimizin hayatindan
tedirgin olduk.” (O6)

Yukaridaki alintilar incelendiginde 6gretmenlerin salgin siirecini siklikla sok ile ne yapacaklarini
bilemedikleri ve belirsizlik yasadiklari bir stire¢ olarak tanimladiklari goriilmektedir.

Ailelerin salgin slrecini tanimlamasina iliskin bazi ifadeler alintilanarak asagida sunulmustur.

“Insan ister istemez bir endiseleniyor, korkuyor, ben korku olarak tanimlarim.” (A3)

“Bana ilk basta saka gibi, bir iki haftada gegecek bitecek, ¢cocuklar okullara gidecek gibi geldi, onun igin
cocuk biraz tatilde olsun dedim.” (A5)

“Yani ilk etapta disari gikamamanin verdigi bir sikinti vardi onu da evdeki etkinliklerle asmaya ¢alistik,
astigimizi da diisiiniiyorum.” (A2)

Yukaridaki alintilar incelendiginde 6gretmenlere benzer sekilde ailelerin salgin siirecinde belirsizlik ve
korku yasadiklari, endise duyduklari, bu sirecin kisa bir slirede bitecegini dusindiiklerine yodnelik

gorisler belirttikleri goriilmektedir.

Cocuklarin salgin sirecini tanimlamasina iliskin bazi ifadeler alintilanarak asagida sunulmustur.
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“Salgindan ben c¢ok korkuyorum ashinda. Sonsuza kadar kafese koymak istiyorum diyorum herkes
giiliiyor.” (C1)

“Sonra babama bulasacak diye korkuyorum, aileme bulasacak diye korkuyorum ben.” (C3)

Cocuklar salgindan korktuklarini ve bu salgini sikici bulduklarini ailede yer alan bireylerinden birine
virlistin bulagmasindan endise duyduklarini belirtmislerdir.

“Salgin demek COVID-19 demek. Ogretmenim salgin kiiciik kiiciik noktalar gibi. Yani bécege benziyor.”
(C1)

“Tuvalete kagan bir top var diyelim, ona bulasmasi gibi. Béyle duruyor korona virtis, béyle kollari var.”

(€2)

“Ogretmenim korona viriis aslinda béyle hi¢c olmayan bir viriis gibi. Bence seye benziyor evlere benziyor.
Kiigiik kuliibe gibi evlere benziyor.” (C6)

Yukaridaki alintilar incelendiginde ¢ocuklarin ailelerinden ve 6gretmenlerinden farkli olarak salgin ile
ilgili diistincelerini salgini kimi zaman bir bécege, kimi zamanda kiguk bir kulibeye benzeterek ifade
ettikleri gorilmektedir.

Uzaktan Egitim Siirecinin Olumlu ve Olumsuz Yénlerine iliskin Bulgular

Yapilan gorismelerde 6gretmenler, aileler ve 6grenciler uzaktan egitim stirecinin olumlu ve olumsuz
yonlerinin belirlenebilmesi amaciyla sorulan sorulari cevaplandirmislardir. Uzaktan egitimin olumlu
yonlerine iliskin elde edilen bulgular Tablo 6’da yer almaktadir.

Tablo 6

Uzaktan Egitim Siirecinin Olumlu Yénleri

Ogretmen Goriisleri f  AileGoriigleri f  Ogrenci Goriisleri f
Ailenin 6nemi 6 Rahatolma 2 Kolay olma 6
Uzaktan egitimin 6nemi 6 Yetinme duygusu 1

Ogretmenler uzaktan egitim sirecinin olumlu yénleri alt temasinda uzaktan egitime yonelik
hazirlanmasi planlanan programlarin aile egitimini kapsamasinin ve aile egitiminin gerekli oldugunu dile
getirmistir. Ogretmenlerin uzaktan egitim siirecinin olumlu yénlerine iliskin bazi ifadeler alintilanarak
asagida sunulmustur.

“Mesela uzaktan egitimi sadece bilgisayar karsisina gegerek degil aile egitimi ile besleyerek yapmamiz

gerekiyor. Uzaktan egitimi bizim ailelerin egitimi ile birlestirebilecegimiz bir modele getirmemiz lazim.”
(08)

Ogretmenler uzaktan egitim gerektiren durumlara hazirlikli olmalarinin gerekli oldugunu ve teknoloji
destekli egitimin onemini fark ettiklerini belirtmislerdir. Aileler salgin sidrecinin olumlu yonleri
baglaminda ders sirasinda g¢ocuklarinin rahat bir ortamda oldugunu ve odaklanmasinin daha kolay
oldugunu belirtmislerdir.

“Olumlu ybnleri olarak, cocuklar birebir canli egitim gérdiikleri icin kendilerini biraz daha &zel
hissediyorlar, ortami daha rahat.” (A2)

Yukaridaki alintilar incelendiginde 6gretmenlerin uzaktan egitim slirecinde ailenin dnemine vurgu
yaptiklari ve uzaktan egitimin 6neminin hem kendileri hem de aileler tarafindan anlasildigini belirttikleri
gorulmustdr. Aileler ise salgin slrecinde uzaktan egitim siirecinde evde rahat bir ortamda olduklarini ve
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salgin sirecinin ¢ocuklari Uzerinde elindekilerle yetinme duygusunu ve anlayisini arttirdigini
belirtmislerdir.

“Mesela su an sokada ¢ikma yasadi olsa paranin gegerli olmadigini, paranin ¢ok bir 6neminin
olmadiginin farkina vardiklarini diisiiniiyorum. Evde ne varsa onu yemeye basladiklarini, iste hamburger
istiyorum, illa sosis istiyorum, pizzaciya gidelim diyemedikleri ne varsa ¢ok siikiir deyip yiyebildiklerini
diisiintiyorum.” (A5)

Ogrenciler salgin siirecinde derslerini takip etme konusunda daha az zorlandiklarini, dikkatlerinin
dersi dinlerken ve ders c¢alisirken daha az dagildigini belirtmislerdir.

“Bence c¢ok iyi bir sey, okulda ¢alistigimdansa daha fazla verim aldim bana daha uygun oldu. Ciinkii
tekim, kimse yok. Kitabini agiyorsun, EBA [Egitim Bilisim Agi]’yi agiyorsun tek basima dinliyorum hocayi
ve test ¢Oziiyorsun. Hig¢ kimse yok, iyi oluyor kiigiiciik sesten bile dikkatim dagiliyordu benim,
siniftakilerde susmuyordu o yiizden daha iyi oldu benim igin.” (C5)

“lyi bence. Okulda olunca hep ses oluyor disaridan, nébet¢i 6grenci geliyor ders béliiniiyor ama evde
istedigin gibi ders ¢alisabiliyorsun oturarak, uzanarak hatta yatarak...” (G4)

Yapilan gérismelerde 6gretmenler, aileler ve 6grenciler uzaktan egitim sirecinin olumsuz yonlerinin
belirlenebilmesi amaciyla sorulan sorulari cevaplandirmislardir. Elde edilen bulgular Tablo 7’de yer
almaktadir.

Tablo 7

Uzaktan Egitim Siirecinin Olumsuz Yonleri

Ogretmen Goriisleri f AileGoriisleri f Ogrenci Goriisleri f
Egitim niteligi 19 Uzaktan egitimin yetersizligi 15 Sag¢ma olma 1
Ogrenci 3 Ailenin destekleyememesi 14  Etkilesim kuramama 1
Ogretmen 6grenci iliskisi 2

Ogretmenler uzaktan egitim siirecinde egitimin niteligi ve &grenci alt temalarinda OOG olan
ogrencilere okuma, yazma ve matematik 6gretiminde giiclikler yasadiklarini ifade etmislerdir.

“Uzaktan tarif etmek biraz zor oluyordu. Genelde A4 kdgidina yazip yapiyorduk. isteksiz é§renciler de
ayni sekilde ayna gériintiisii oluyordu bu durum cocuk anlamiyordu zaten.” (02)

Ogretmenler 6gretmen 6grenci iliskisi alt temasinda 6grencileri ile géz temasi kuramadiklarini,
ogrencilerine fiziksel yardim sunamadiklarini ve model olamadiklarini belirtmislerdir.

“Pandemi siirecinde bizde sikinti gektik, ¢linkii ¢alistigimiz ¢cocuklar ézel ¢ocuklardi. Zaten g6z kontagi
kuramadigimiz igin biz goriintiilii ders yapmaya ¢alistik. Bu bizi bayadi yipratti. Hatta ben migren
krizlerimin tuttugunu hatirliyorum. Bu siirecte ¢ocukla ders yapiyoruz. Cocuk gidiyor koltugun lizerinde
ziplamaya calisiyor, takla atip bilgisayarin basina geri geliyor. Ama durmuyor, ¢ocuk tekrar gidiyor annesi
onu bilgisayar basinda tutmaya ¢alisiyor. Bu durum beni bayadi yipratiyordu. Ciinkii ¢ocugun
odaklanmasini bekliyorduk. Gayet sancili bir siirecti.” (02)

Ogretmenler &grenci alt temasinda OOG olan 6grencilerin bu siiregteki diisik motivasyonlarina
deginmislerdir.

“Hani cok verimli olmadi. Bu OOG olan ¢ocuklarda motive yetersizligi var. Cocuklar etkinliklerden cok
mutlu olamadilar.” (07)
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Yukaridaki alintilar incelendiginde Ogretmenlerin salgin sirecinde egitimin niteliginin olumsuz
etkilendigi, O0G olan &grenciler diisiik motivasyonla derse katildiklari icin gesitli sorunlar yasandigi ve
Ogrencileriyle goz temasi kuramadiklari, 6gretmen 6grenci iliskisini hissedemedikleri igin sorunlar
yasadiklari gorilmektedir. Aileler salgin surecinin olumsuz etkilerinde uzaktan egitimin yetersizligi ve
kendilerinin gocuklarini destekleyememesi konusunda goriis belirtmislerdir.

“Alara okuma yazmayi sékemedigi icin EBA TV’'deki ya da 6zel egitim igin yiikledigim programlar yetersiz
kaldi.” (A5)

“Bir anda evde olmaya basladi ve bu tabi ki sistemi degistirdi. Biz EBA TV’den ¢ok fazla yararlanmadik,
baslarda EBA TV ¢ok tekrar veriyordu, Mert gérdiikce izlemiyordu onlar1.” (A6)

“Her egitimcinin kendine 6zgli anlatim bigimi var. Mesela bir egitmen taniyorum c¢ocuklara konulari
milizikle anlatiyor, bir egitmen taniyorum ¢ocuklara siirle resimle anlatiyor. Ama benim ona ne siirle ne de
milizikle anlatabilecek bir kapasitem var. En fazla bildiklerimi ‘hayir oglum, bu béyledir’ diye anlatabilirim.
Bu da diimdiiz ve ona eglenceli gelmiyor. Sadece dinliyormus gibi yapiyor ama dinlemiyor bunu da
farkindayim ¢iinkii yetersiz kaldik.” (A4)

Cocuklar evde ders galisma ve uzaktan egitime yonelik duygularini sikici ve zor bir durum olarak
betimlerken evde ders galisma ve uzaktan egitim hakkindaki dislincelerini kolay ama sagma bir durum
olarak ve etkilesim kuramadiklari bir siireg olarak betimlemislerdir.

“Yani hocam édevlerimi yapmadim ama test filan ¢ézdiim yani. Valla hocam zordu yani, evden ¢alismak
zordu.” (C4)

“Hocam kétiiydii ¢iinkii 1 saat ders veriyorlardi yarisi zaten hocalarin girmesiyle ugrasiyorduk éyle
geciyordu.” (C5)

Yukaridaki alintilar incelendiginde ailelerin gocuklarinin okuma yazmayi edinememis olmasi gibi
bireysel o6zelliklerinden dolayl veya hazirlanan egitim igeriklerinin ¢ocuklarinin ilgisini ¢cekmemesi
nedeniyle uzaktan egitimden vyararlanamadiklarini belirttikleri gorilmektedir. Ayrica 6grencilerin
uzaktan egitim silirecinde 6gretmenden kaynakh sorunlar yasandigini ve 6gretmenlerin verdigi cesitli
odevleri kendi baslarina yapamadiklari ve 6devler hakkinda etkilesim kurup destek alacak kimse olmadigi
icin de calismalarini test ¢6zme gibi aktivitelere yonlendirdikleri goriilmektedir.

Uzaktan Egitim Siirecine Yonelik Hazirlanacak Bir Destek Programinin igerigine iliskin Bulgular

Yapilan gorismelerde 6gretmenler, aileler ve 6grenciler uzaktan egitim slirecine yonelik hazirlanacak
bir destek egitim programinin igerigine yonelik sorulan sorulari cevaplandirmiglardir. Elde edilen
bulgular Tablo 8’'de yer almaktadir.

Tablo 8

Destek Egitim Programinin icerigi

Ogretmen Goriisleri f  AileGorisleri f  Ogrenci Goriisleri f
Aile egitimi 19 Kapsam genisligi 21 Eglence 3

Bilgilendirme 14

Ogretmenler uzaktan egitime ydnelik hazirlanmasi planlanan destek egitim programinin aile egitimini
kapsamasi gerektigini, ailelerin teknolojik araclarla desteklenmesi gerektigini belirtmis ve aile egitiminin
gerekli oldugunu dile getirmistir. Ogretmenlerin destek egitim programinin igerigine iliskin gorislerini
aktaran bazi ifadeler alintilanarak asagida sunulmustur.

“Burada aile danismanligi yapilmasi gerektigi ancak duygusal degil, 6gretimde de aileyi ortaklastirmanin
zamani geldi.” (02)
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“Ikincisi artik her eve girmeliyiz. Yani Hakkari’nin en iicra késesinden Edirne’nin en iicra késesine kadar
kaynak yéniinden bilgisayar olabilir, ansiklopedi kismina geri déniilebilir. Tekrardan igerikler
hazirlanirken her evde olacak sekilde hazirlanirsa bundan biz fayda sagdlariz. Yani 6biir tiirli
hazirlayacagimiz yapacagimiz her sey yarim bir sekilde kalmis olur ve bize bir fayda saglamaz. Yani
deprem ¢antasi deprem oldugunda ¢antayi yanina alacagimiz kisim var ya hepimiz bunun egitimini aldik.
Ayni sekilde yarin herhangi bir olumsuzluk durumunda tiim kaynaklarimizi égrencilere ulastirmamiz
lazim. Akademik olabilir.” (O1)

“Velilerimiz uzaktan egitim sirasinda ¢ocuklarina nasil davranmasi gerektigini bilmeli, belki bu konuda
davranis yénetimi konusunda onlara editim vermeli uzman kisiler.” (04)

Yukaridaki alintilar incelendiginde 6gretmenlerin uzaktan egitim sirecine yonelik hazirlanacak bir
destek egitim programinda mutlaka ailenin dnemli bir yeri olmasi gerektigi, ailelere davranis yonetimi,
ruh saghgi, teknoloji kullanimi vb. konularda destek sunulmasi gerektigini belirttikleri gorilmektedir.
Ayrica derslerin daha etkilesimli olmasi, ders saatlerinin daha kisa ama ders sayilarinin daha ¢ok olmasi
ve Ozellikle derslerde etkilesimi arttirmaya yonelik ¢alismalarin eklenmesi gerektigi konusunda goris
belirttigi gorilmektedir.

Aileler uzaktan egitime yonelik hazirlanmasi planlanan destek egitim programinin igerigi hakkinda
uzaktan egitimle ilgili ailelere bilgilendirilme yapilmasi, uzaktan egitimde daha fazla ders saati olmasi,
uzaktan egitimin daha fazla kapsamli olmasi, uzaktan egitimin daha etkilesimli olmasi konularinda
goruslerini belirtmislerdir. Ailelerin destek egitim programinin igerigine iliskin goruslerini aktaran bazi
ifadeler alintilanarak asagida sunulmustur.

“Teknik konularda her iki tarafinda bilgilendirilmesi ilk sart olabilir. Ders saatleri biraz farkli olabilir, iste
atiyorum bir saat dedgil de iki saat olabilir ama teneffiis gibi seyler olabilir.” (A2)

“Ben bile izlerken giicliik cekiyorum hocalarimizi, cocuklar da illa éyledir bence. Detayli anlatilabilir. Biraz
ylizeysel anlatiliyor.” (A2)

“Dersler kisaydi zaten ve verimli degildi. Daha kapsamli olmasi gerektigini diisiinliyorum.” (A6)

Aileler ¢ocuklarin diizeyinin dikkate alinmasi alt temasinda gocuklarin gesitli yollarla motivasyonun
arttirlmasi, cocuklara psikolojik destek saglanmasi ve g¢ocuklarin diizeyine uygun anlatim olmasi
konularinda gorislerini belirtmislerdir.

“Ama canli yayinlara katilanlar arasinda kiigiik cekismeler olursa, arma dagitmadir rozet dagitmadir gibi
seyler olursa ¢ocuklar daha ¢ok baglaniyor. Sekil A’da gériindiigii gibi bizim ¢ocuklar arasinda ¢ekisme
oldu. Bu verimli olur diye diistiniiyorum.” (A2)

“Bizim ¢ocuklarimiz diger ¢ocuklara nazaran biraz daha geride kaliyor. Ben bu dénemde ¢ocuguma
yeterli kalamadim, esimde éyle. O ¢alistigi icin kalamadi, ben bazi konulari bildigimde destek oldum,
bilmedigim konularda da geri kaldik. Ama iletisime gegilebilirdi, mesela siz bizimle iletisime gectiniz...
Eksik kalan yénii var mi ya da tamamlanmasi gereken bir durum var mi diye sorulabilirdi. Bu sekilde yani,
insallah bu sekilde siirerse karsimizda muhatap olabilecegimiz insanlar olur ve eksik kaldigimiz
noktalarda yardim alabilecegimiz insanlar gelir insallah. Bize bu konuda destek olacak insanlar gerekiyor.
Gercekten ihtiyacimiz var.” (A3)

Yukaridaki alintilar incelendiginde ailelerin uzaktan egitim siirecine yonelik hazirlanacak bir destek egitim
programinda teknolojik araglarin kullanilmasi konusunda hem 06gretmenlerin hem de ailelerin bilgi
dizeyinin arttirilmasi gerektigi, 6gretmenlerin uzaktan egitimde ders anlatimlarinin 6grenciye uygun
hale getirilmesi ve derslerin daha kapsamli olmasi gerektigi yoniinde goris belirttigi gbrilmektedir.
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Ogrenciler uzaktan egitime yonelik hazirlanmasi planlanan destek egitim programinin kendilerini
eglendirecek 6geler barindirmasi gerektigini belirtmislerdir.

“Ogretmenim yeni bir sey yapacaksaniz edlenceli yapin bence.” (04)

“Okul, arkadaslar ¢ok eglenceli ama uzaktan EBA ¢ok sikici ben olsam igine eglenceli seyler koyardim.”
(03)

Yukaridaki alintilar incelendiginde 6grencilerin uzaktan egitim sirecine yonelik hazirlanacak bir
destek egitim programinin mutlaka eglenceli 6geler icermesi gerektigi yoninde goris bildirdikleri
gorilmektedir.

Uzaktan Egitim Siirecinde ihtiya¢c Duyulan Materyal ve Kaynaklara iliskin Bulgular

Yapilan gorismelerde 6gretmenler, aileler ve 6grenciler uzaktan egitim siirecinde ihtiya¢ duyduklar
materyal ve kaynaklarla ilgili sorulan sorulari cevaplandirmislardir. Elde edilen bulgular Tablo 9’da yer
almaktadir.

Tablo 9

Uzaktan E§itimde Ihtiyac Duyulan Materyal ve Kaynaklar

Ogretmen Goriisleri f AileGoriisleri f Ogrenci Goriisleri f
Aile ve teknoloji 11 Sorusorma 12 Sorusorma 6
Bilgilendirme 9  Pekistireg 11 Pekistireg 3

Bireysel farkliliklar 4

Ogretmenler uzaktan egitimde ihtiyac duyduklari materyal ve kaynaklari belirlemeye yénelik sorulara
aile ve teknoloji alt temalarinda cevaplar vererek gorislerini dile getirmistir. Uzaktan egitimde ihtiyag
duyduklari materyal ve kaynaklara iliskin gorislerini aktaran bazi ifadeler alintilanarak asagida
sunulmustur.

“Velilerin %70’i teknoloji kisminda yetersiz olan veliler biz g¢evrimici gériisme veya uzaktan gériisme
seklinde ders vyiiriitmeyi planhyorduk. Ashnda bunlari hayata gegiremedik. Velilerin teknolojiyi
kullanamamalari yiiziinden séyle bir alternatif lrettik kendi adimiza, evdeki kardeslere veya ablalara
yapilmasi gereken 6devlerin fotografini ¢cekip veya ses kayitlarini WhatsApp’tan yollayarak o sekilde
yiiriitmeye calistik.” (01)

“Acikcasi bu pandemi siirece muhtemelen uzayacak. Eder biz bu sekilde uzaktan egitime devam
edeceksek biz 6gretmenler olarak da buna ¢ok hazirliksiz yakalandik. Gergekten hepimizin ¢ok sevmesek
de ciddi anlamda gercekten bu konuda bilgilendiriimemiz gerektigini diisiiniiyorum. Gergekten biz bir
siirecin igine atildik. Uzaktan egitim yapacaksiniz denildi. Ama hani biz de sasirmis durumdayiz. Nasil
yapacadiz nasil edecediz nasil ulasacagiz ve bu slire¢ artik planlanirken uzaktan egitim siirecine devam
edeceksek gergekten biitiin cografi, ekonomik, sosyal sartlar diisiiniilerek yapilmali. Zor durumda olan
bélgelerdeki cocuklar ve aileler de diisiiniilmeli.” (03)

Ogretmenler ayrica salgin siirecinde aileleri uzaktan egitim bilgilendirmeye ihtiyac duyduklarini dile
getirmistir.

“Veliye 6grenciye bu uzaktan egitim konusunda egitimler yapmaliyiz. Yani bu uzaktan egitim kisimlarini
siirece dadhil olarak yonetebilirsek bizim a¢cimizdan daha olumlu olacak. Ciinkii bu hastalik su an bitmis
degil. Yarin ébiir giin ne ile karsilasacagimizi bilmiyoruz. Bu siirece uyum saglarsak yani su uzaktan
egitim kisimlarini daha aktif yiiriitirsek bizim agimizdan daha iyi olacak.” (013)
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“Velilerimiz arasinda bende olmadi ama hala kamerali telefon kullanmayan veliler var. WhatsApp’'i
olmayan veliler var veya yasindan dolayi onu basaramayan beceremeyen veliler var. Tabi velilerin
teknoloji ile aralarinin iyi olmasi ilk kosulumuz.” (04)

Yukaridaki alintilar incelendiginde o6gretmenlerin ailelerin teknoloji konusunda bilgi ve
deneyimlerinin arttirilmasina ve aileleri uzaktan egitime dahil edebilme ve ailelerin ¢ocuklarina destek
sunma konusunda bilgilendirme g¢alismalarina ihtiyag duyduklari gérilmustar.

“Ayse okuma yazma bilmeden nasil o derslere gegebilir... Yani emeklemeyen bir ¢cocugun kosmasini
beklemek gibi olur, bu da ézgiiven kirikligina ugrayacagdi icin ‘Kizim dedim gerek yok hic EBA TV agma,
ben sana bunlari s6yleyecedim, sen yapacaksin’ biz bu sekilde ilerledik. EBA TV’ye sug ylikleyemem yeterli
olabilirdi ama Ayse icin iyi degildi genelleme olarak.” (A5)

“Tek sikintimiz kendi gérmedigi ve bizim bilmedigimiz konulari yapamiyordu. Onu da YouTube’dan agtik,
ne kadar égrendiyse iste.” (A3)

“Kizim okuma yazmayi sékemedigi icin EBA TV’deki ya da dzel egitim igin yiikledigim programlar yetersiz
kaldi.” (A5)

“En azindan &drencilerin anlamadiklarini sorabilecekleri bir insan olmasi gerekiyor, buna nasil bir
uygulama nasil bir program yaparlarsa artik... Ciinkii neticede ben bile bilmedigim bir seyi baskasina
danisarak égreniyorum. Kaldi ki bu ¢ocuklar koca bir dénemi televizyondan parg¢a parga egitim alarak
tamamladilar. 3. sinifi da bu sekilde bitirsin istemem. Oyle bir uygulama yapilmali ki ¢ocuklar tim
eksiklerini gidermeli. O ylizden &yle bir uygulama yapilmasi lazim ki ¢ocuklarin kafa karisikhgi
yasamayacaklari ve kolayca algilayabilecekleri bir yontem olmasi gerekiyor.” (A4)

“Séyle ki EBA’nin bir uygulamasi var, orada puan alma, rozet kapma gibi bir seyler var zannedersem,
kardesi ile birlikte yaris haline girdiler. Daha ¢ok cevaplarsam ben kazanacadim gibi... Daha ¢ok
calismaya basladilar o yiizden bize iyi geldi.” (A2)

Yukaridaki alintilar incelendiginde aileler ¢ocuklarinin okuma yazma bilmemesi, kavramakta giicliik
yasadigl konularla karsilasilmasi gibi durumlarda uzaktan egitimin c¢ocuklarinin ihtiyaglarina cevap
veremedigini dile getirmistir. Ayrica ¢ocuklarinin uzaktan egitim sirasinda soru soracak bir kisiye
ulasamamasinin sorun oldugunu uzaktan egitim sisteminin cesitli oyunlarla daha eglenceli hale
getirilmesini belirtmislerdir.

Ogrenciler uzaktan egitimde ihtiya¢c duyduklari materyal ve kaynaklari belirlemeye yénelik sorulara
ihtiya¢c duyduklari anda sorularini sorabilecekleri bir aile ve teknoloji ve bilgilendirme alt temalarinda
cevaplar vererek gorislerini dile getirmistir.

“Ogretmenim bazen her sey cok iyi gidiyor EBA’da ya da uzaktan derste anlatilani anliyorum ama bazen
hi¢ anlayamiyorum. Ikisinde de soracak kimse yok. Aslinda ders sonu biri olsa.” (02)

“Bazen bana oyun gibi geliyor ama sonra bakiyorum puan toplama yok, béliim ge¢me yok sonra istegim
kalmiyor birakiyorum dersi, keske yaptigim dersler bir ise yarasa.” (01)

Yukaridaki alintilar incelendiginde 6grencilerin uzaktan egitimde anlayamadiklari konulari soracak bir
kisiye ihtiya¢ duyduklari ve uzaktan egitim sisteminin daha eglenceli hale getirilmesini istedikleri
gorilmistar.

Tartisma ve Sonug

Bu arastirmada OOG olan &grencilerin, 6zel egitim &gretmenlerinin ve ailelerinin COVID-19 salgin
slrecinde yasadiklarinin belirlenmesi ve uzaktan egitimde yasadiklari sorunlarin ve ¢6zim 6nerilerinin
neler oldugunun belirlenmesi amaglanmistir. Yapilan gorismelerde oOgretmenler pandemi sirecini
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tanimlarken sok etkisi yasadiklarini ve bu sirece hazirliksiz olarak yakalandiklarini belirtmistir. Bu
bulgular alanyazinda salgin siiresince 6gretmenlerin beklemedikleri dijital dontisiime iyi hazirlanmadan,
uzaktan egitim verdiklerini ifade ettikleri (livari vd., 2020) ¢alisma bulgular ile 6rtiismektedir. Bu
bulgular ayrica 6gretmenlerin uzaktan egitimdeki deneyim eksikligine deginen (Li, 2009) ve okul
idarecilerinin (Kiilekgi-Akyavuz&GCakin, 2020) 6gretmenlerin uzaktan egitime hazirlikli olmadiklarini dile
getirdikleri (Fidan, 2020) calismalarla da tutarli gorilmektedir. Ayrica bu hazirliksiz yakalanma
durumunun nedeninin egitim iceriginin ¢evrimici egitim ortamlarina eklenmesi siireci olarak
gorilmesinden kaynakh oldugu dusindlebilir. Oysaki uzaktan egitim, egitim igeriginin ¢evrimigi
ortamlara eklenmesinden daha fazlasini icermektedir. Uzaktan egitim silreci 6grencilere sorumluluk
veren, esneklik sunan ve se¢im yapmasina firsat veren bir siiregtir (Bozkurt &Sharma, 2020). Bu nedenle
00G olan &grencilere yonelik planlanacak uzaktan egitim faaliyetlerinin sorumluluk verme, esneklik
sunma, secim yaptirma gibi 6geleri icermesi gerektigi diisiinilebilir.

Ogretmenler uzaktan egitimi degerlendirirken siirecin yipratici, yorucu ve zor olduguna deginmistir.
Ogretmenler uzaktan egitimi OOG olan &grencileri agisindan verimli bulmadiklari ve &grencilerinin
egitimlerine olumsuz yansidigi konusundaki goriislerini aciklamistir. Ogretmenler yapilan gériismelerde
uzaktan egitim siirecinin olumsuz yonleri ile ilgili teknolojik sorunlardan séz etmistir. Bu bulgular
O0gretmenler tarafindan, uzaktan egitimdeki teknolojik problemlere deginilen diger arastirma bulgulariyla
da desteklenmektedir (Paydar&Dogan, 2019). Ayrica bu bulgular uzaktan egitim sireglerinde
Ogretmenlerin erigsim, altyapi, internet gibi teknik sorunlarin siklikla dile getirildigi (Alea vd., 2020;
Aliyyah vd., 2020; Baek vd., 2018; Compora, 2003; Fidan, 2020) ¢alisma bulgulari ile de tutarhhk
gostermektedir. Uzaktan egitimin baslica sorunlari 6gretmen-6grenci etkilesim seviyesinin diistklGgu;
geri bildirimin yeterli olmamasi; egitsel ve profesyonel desteklerin yetersizligi ve ders iceriklerinin
ogrencilerin gereksinimlerini karsilayacak uygun sekilde tasarlanmamasi seklinde siralanmaktadir
(Falowo, 2007; Li, 2009). Gergeklestirilen bu galismada 6gretmenler uzaktan egitim sirecinin olumsuz
yonlerini aktarirken 6grenci gereksinimlerinin karsilanamamasi, etkilesim seviyesinin vyetersizligi,
geribildirimin yeterli diizeyde olmamasi gibi benzer noktalara deginmislerdir. Bu nedenle yeni normal
doéneminde planlanacak uzaktan egitim c¢alismalarinda bu eksikleri gidermek igin 6nlemler almasi
gerektigi distintilmektedir.

Ogretmenler salgin siirecindeki uzaktan egitim boyunca yasadiklari zorluklarin neler oldugu sorusunu
yanitlamistir. Ogretmenler uzaktan egitim siirecinde OOG olan égrencilere okuma, yazma ve matematik
ogretiminde guclikler yasadiklarini ifade etmistir. Bu bulgular 6grencilerin egitimleri konusunda
yasadiklari zorluklarin dile getirildigi arastirma bulgulari ile tutarlilik géstermektedir (Cakin & Kulekgi-
Akyavuz, 2020). Ogretmenler uzaktan egitim sirecinde karsilastiklari zorluklar konusunda OOG olan
ogrencilerin bu siirecteki disiik motivasyonlarina deginmistir. Bu bulgular 6grencilerin uzaktan egitim
slrecinde 6grencilerin isteksiz olduklarini belirttikleri arastirma bulgulariyla ortismektedir (Cakin &
Kilekgi-Akyavuz, 2020). Bazi ¢calismalarda bu motivasyon disiikligiiniin olasi nedenleri; farkli bicimlerde
uygulanan uzaktan egitim programlarinda yiiz yize iletisimin sinirli olmasi, teknoloji olanaklari etkili
bicimde desteklenemediginde 6grencilerin beklentilerinin karsilanamamasi ve 6grencilerin kendilerini
yalniz hissetmeleri sonucu uzaktan egitim sisteminin disinda kalmasi seklinde belirtilmektedir (Bilgi¢
&Tiiziin, 2015). Ogretmenler bu siirecte &grencilerin motivasyonlarinda disiiklik oldugunu ifade
etmistir. Alanyazinda 6gretmenlerin 6grencilerin motivasyonlari konusunda glicliik yasadiklarina deginen
benzer arastirma bulgular bulunmaktadir (Bilgic & Tiiziin, 2015; Cakin & Kiilekci-Akyavuz, 2020;Fidan,
2020).

Gorlismeye katilan 6gretmenler gerceklestirdikleri uzaktan egitim sirecinin olumlu yénlerinden s6z
ederken aileden aldiklari destegin yetersiz olduguna deginerek aile egitiminin ne kadar dnemli oldugunu
ve ailelerin 6gretmenlerin gocuklarinin egitimindeki rollerinin 6neminin farkina vardiklarini dile
getirmistir. Bu bulgular 6gretmenlerin velilerle ilgili destek olamama konusunda yasadiklari sorunlari
belirttikleri arastirma bulgulari ile tutarhlik gostermektedir (Cakin & Kiilekgi-Akyavuz, 2020).
Ogretmenler uzaktan egitim siirecinde ailelerin desteklerine ihtiya¢ duyduklarini dile getirerek uzaktan
egitime yonelik hazirlanmasi planlanan programlarin aile egitimini icermesi gerektigini ve aile egitiminin
oldukg¢a 6nemli oldugunu ifade etmistir. Aile egitiminin dnemi ile ilgili bu bulgular, 6zel gereksinimli
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ogrenciler ve ailelerinin yasam kalitelerini ylkseltmek icin ailelerin egitimler araciligi ile desteklenmeleri
gerektiginin belirtildigi calisma bulgularini desteklemektedir (Blue-Banning vd., 2004). Bu ¢alismanin
bulgulari ayrica, COVID-19 pandemisi sirasinda, 6zellikle ailelerin ve 6grencilerin deneyim ve ihtiyaglarini
dikkate alan gevrimigi 6grenme cergeveleri tasarlanmasi gerektigini gosteren arastirmalarla tutarli
goriinmektedir (Aliyyah vd., 2020).

Alanyazinda egitim arastirmacilari, 6gretmen egitimi programlarinda teknolojiye uyum sorunlarini ele
almaktadir (Brush vd., 2003; Harris vd., 2009). Ogretmenler uzaktan egitim gerektiren durumlarda
teknoloji destekli egitimin énemli oldugunu dile getirmistir. Bu bulgular, 6zel egitim 6gretmenlerinin
uzaktan egitim icin gerekli temel beceri ve donanima sahip olmayan 6gretmenlerin teknolojik agidan
desteklenmeye ihtiyag duyuldugunu ve 6gretmenlerin egitim teknolojileri konusundaki bilgi duizeylerinin
yeterli olmadiginin ifade edildigi arastirma bulgular ile tutarlilik géstermektedir (Besoluk vd., 2010;
Falowo, 2007). Hedeflere ulagma diizeyi seklinde tanimlanan egitim kalitesinin uzaktan egitim icin de
oldukga 6nemli oldugu vurgulanmaktadir (Uysal & Kuzu, 2011). Ogretmenler uzaktan egitim
uygulamalarinin ve teknoloji temelli materyallerin gelistiriimesinin gerektigini ifade etmistir. Bu
bulgulara benzer bir sekilde yapilan galismalarda 6gretmenler egitim teknolojileri konusundaki bilgi
diizeylerinin yeterli olmadigini ve teknoloji konusunda egitimlere gereksinim duyduklarini ifade etmistir
(Besoluk vd., 2010). Ogretmenlerin teknolojiye uyumun ilk asamasi olarak ele alinan hazirliksiz olmaya
yonelik onerileri arasinda; teknolojik bilgiye odaklanma ve teknolojik pedagojik bilgiyi gelistirme yer
almaktadir (Holland, 2001). Ayrica 6gretmen yetistirme programlarinda ve hizmet igi egitimler aracilig
ile 6gretmenler igin gevrimici mesleki gelisim uygulamalarini kullanmaya ve hazirlamaya odaklanmasi
onerilmektedir (Besoluk vd., 2010; Ferdig vd., 2020).

Uzaktan egitim sunan 6gretmenlerin gelisiminin, herhangi bir cevrimici programin kazanimlarina
ulasmadaki basarisi ve etkililigi icin gerekli oldugu belirtilmektedir (McQuiggan, 2007). Bununla birlikte
yasanilan salgin gibi krizler 6gretmenlerin ve 6grencilerin hazirlik acgisindan dijital agiklari oldugunu
vurgulamaktadir (Ferdig vd., 2020). ihtiyaglara yénelik hazirlanacak égretmen egitimleri sayesinde
zaman ve enerji kayiplari ve bu kayiplarin egitimi olumsuz olarak etkileme diizeyi azalabilmektedir
(McQuiggan, 2007). Ayrica OOG olan &grenciler icin potansiyel miidahaleler ve uzaktan egitim
uygulamalari planlanirken, dikkatlice diisiintilmesi gereken farkli 6grenme 6zelliklerine sahip olduklari
gbz onlnde bulundurulmasi gerektigi 6nerilmektedir (Stultz, 2013). Bu nedenle 6gretmenlere yonelik bir
program tasariminda 6grencilerin farkli gelisim o6zelliklerinin gbz éniinde bulundurulmasi ve bu gelisim
ozelliklerine uygun tasarimlarin yapilmasinin gerekli oldugu disliniilmektedir.

Aileler gergeklestirilen goriismede salgin siirecinde c¢ocuklarinin telefon, tablet, bilgisayar vb.
araclarla oyun oynama siirelerinin arttigini belirtmektedir. Ogrencilerin salgin déneminde okulda, okula
ulasim icin, acik alanlarda oyun oynamak igin vakit harcayamadiklari distnildiginde zamanlarini
teknolojik araglarla oyun oynamaya ayirmasinin normal bir durum oldugu disindlebilir. Salgin stirecinde
gerceklestirilen baska bir arastirma sonuglari da bu arastirmanin bulgusu ile benzerlik géstermektedir
(Mart & Kesicioglu, 2020). Aileler gerceklestirilen gériismede c¢ocuklarinin teknolojik araclarla oyun
slirelerinin arttigini belirtmenin yani sira, kendilerinin de cocuklariyla daha fazla geleneksel oyunlar
oynadiklarini da belirtmislerdir. Bu sonuca benzer bir sonug¢ Mart ve Kesicioglu'nun (2020)
arastirmasinda pandemi 6ncesine gore pandemi sonrasinda ailelerin ¢ocuklariyla %46 oraninda daha ¢ok
yapilandirilmis oyun oynadiklari olarak karsimiza ¢ikmaktadir.

Uzaktan egitim ile ilgili yasanan aksakliklar hem aileler hem de 6grencilerle yapilan goériismelerde
belirtilmistir. Aileler ve 6grenciler uzaktan egitim siirecini yasanilan teknik sorunlar, derslerin uzun
olmasi, uzaktan egitim siirecinin zor ve sikici olmasi gibi olumsuz ifadeler kullanirken; uzaktan egitimi
6grenme icin kolaylik saglamasi, rahat bir ortamda gerceklestirilmesi gibi olumlu ifadeler kullanarak
anlatmiglardir. Bu durum Pinar ve Donel Akgiil (2020)'Gn arastirmasinda belirtilen uzaktan egitimin
okuldaki egitimle ayni olmasi, ev ortaminda derslere daha iyi yogunlasabilme imkani vermesi, ¢alisilan
konuyu tekrar edip pekistirme firsati saglamasi gibi belirtilen avantajlar ile benzerlik géstermektedir.
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Gorusmeye katilan ailelerin bir kismi ¢ocuklarinin uyku sorunu yasadigini belirtirken, bir kismi da
cocuklarinin uyku sorunu yasamamasi igin fazladan gayret gosterdiklerini, yasamlarinda yeni
dizenlemeler yaptiklarini belirtmislerdir. Uyku sorunu, yasanilan afet sonrasi ¢cocuklarda yaygin olarak
goriilen psikososyal uyum zorluklari igerisinde yer almaktadir (Murray, 2006). Bu arastirmanin bulgulari
icinde yer alan uyku sorunlari benzer bir sekilde Demirbas ve Kogak (2020)’in arastirmasinda ¢ocuklarin
beslenme ve uyku sorunu yasamalari olarak karsimiza ¢ikmaktadir. Bu nedenle COVID-19 salgininda
cesitli psikososyal uyum zorlugu vyasayan aileler ve c¢ocuklar igin psikolojik destek calismalari
planlanabilir. Ayrica ailelerinin gocuklarinin uzaktan egitim sirasinda yasadiklari zorluklar g6z 6nlinde
bulundurularak OOG olan égrencilerin uzaktan egitim siirecinde aileler igin onlarin destegini arttirmaya
yonelik bilgilendirici yayinlarin ve paylasimlarin yapilmasi 6nerilmektedir (Cakin & Kulekgi-Akyavuz,
2020).

Uzaktan egitim sirecindeki altyapi sisteminin giliclendirilerek; egitim sistemimizin deprem, sel ve
COVID-19 gibi salgin hastaliklar nedeniyle egitimin aksayabilecegi durumlarda uzaktan egitim sisteminin
hemen devreye girip hazir olacak ve sorunsuzca yiritilebilecek sekilde planlanmasi 6nerilmektedir
(Bayburtlu, 2020). Salgin sirasinda sunulan uzaktan egitim slirecinde Ogretmenlerin ve ailelerin
gereksinim duyduklarini belirttikleri egitsel,psikolojik ve sosyal destek programlari teknoloji araciligi ile
uzaktan egitim yoluyla sunulabilir. Ogretmenlerin psikolojik, sosyal ve destek programlari teknoloji
araciligl ile uzaktan egitim yoluyla sunulabilir. Bununla birlikte OOG olan 6grencilerin, ailelerin ve
o6gretmenlerin sorunlarinin ve gereksinimlerinin belirlenmesi ile hazirlanacak midahaleler ve destek
programlari sayesinde 6grencilerin basarili olma ihtimalleri artacaktir. Hazirlanacak bu miidahalelerin
egitsel iceriklerle birlikte aile ve ¢cocuklarin ortak ¢alismasini saglayacak stratejileri icermesinin de 6nemli
olacagl diistinilmektedir. Bununla birlikte OOG olan &grencilerin 6gretim siireglerini kolaylastirarak
yontemleri kapsamasinin onlarin 6gretmenleri ve ailelerinin yiklerini azaltarak bu 6grencilerin akademik
performanslarina olumlu olarak yansiyacagl 6ngorilmektedir. Ayrica olasi salgin ve uzaktan egitim
gerektirecek dogal afet durumlarinda OOG olan &grenciler, aileleri ve 6gretmenlerinin yasayabilecekleri
sorunlar ve ihtiyaglar géz oniinde bulundurularak ilgili 6nlem ve destek programlari planlanabilecektir.

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tiim kurallara
uyulmus ve yonergenin ikinci boliminde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemlerden” hicbiri gerceklestirilmemistir.
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