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In this study, determining the prediction level of competitive attitudes of teachers’
educational beliefs was aimed. For this purpose, The Teacher Competitiveness Scale
was developed for teachers. In the process of developing the scale, exploratory factor
analysis, reliability analysis and confirmatory factor analysis were performed on two
different samples. In the analysis, it was observed that the scale consists of 4 sub-
dimensions called winning by competition, approval, superiority and exclusion and 16
items. As the second scale, The Educational Beliefs Scale consisting of 40 items and 5
dimensions was used. In the second sample, independent groups t test, correlation
analysis and multiple regression analysis were performed. Analyses showed that male
teachers had significantly higher scores compared with female teachers according to
the competitiveness score. According to the institution type variable, it was
determined that private school teachers had significantly higher scores than public
school teachers compared to the competitiveness score. According to the linear
regression that is done for determining the predicted level of teachers’
competitiveness attitudes by educational beliefs, essentialism and perennialism
determined positively their competitiveness attitudes; existential education belief
predicts negatively and significantly.
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Bu galismada 6gretmenlerin egitim felsefesi inanglarinin rekabetgi tutumlari yordama
diizeyinin belirlenmesi amaglanmigtir. Bu amag cergevesinde 6gretmenlere donik
olarak iki farkli orneklem tzerinde agimlayici faktor analizi, givenirlik analizi ve
dogrulayici faktér analizleri yapilarak Ogretmenlerde Rekabetgilik Olgegi gelistiriimistir.
Analizlerde olgegin yarisarak kazanma, onaylanma, Ustinlik ve diglama adi verilen 4 alt
boyuttan ve 16 maddeden olustugu gérilmistir. ikinci dlgek olarak 40 madde ve 5
boyuttan olusan Egitim inanclari Olgegi kullanilmistir. ikinci drneklemde bagimsiz
gruplar t testi, korelasyon analizi ve ¢oklu regresyon analizi yapilmistir. Yapilan
analizlerde erkek Ogretmenlerin kadin 6gretmenlere gore yarisarak kazanma ve
dislama alt boyutlari ile rekabetgilik toplam puanina gére anlamli dizeyde yiksek
puana sahip oldugu gorilmistir. Kurum tipi degiskenine gore ozel okul
6gretmenlerinin resmi okul 6gretmenlerine gére onaylanma ve Ustinliik alt boyutlar
ile rekabetgilik toplam puanina gore anlamli diizeyde yiiksek puana sahip olduklari
belirlenmistir. Ogretmenlerin rekabetgilik tutumlarinin egitim felsefesi inanclari
tarafindan yordanma dizeyinin belirlenmesi igin yapilan Dogrusal regresyon analizine
gore esasicilik ve daimicilik felsefi inanci rekabetgilik tutumlarini pozitif yonde;
varoluggu egitim inanci da negatif yonde ve anlamli diizeyde yordamaktadir.
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Introduction
Philosophy of education and educational theories

Philosophy of education, which examines all issues related to education through philosophical
investigations (Philips, 2019, p. 18), is closely related to the fields of study of philosophy such as
epistemology and axiology, and sub-branches of philosophy such as philosophy of science and political
philosophy. Such questions as “What are the aims of Education? Who, where, how and why should be
trained? Should education be different from people's natural skills and abilities? What should be the
role of the state in education?” are the most basic questions focused on in the philosophy of education
(Noddings, 2017, p. 2; Gunzenhauser, 2003). Educational theories have tried to answer these and similar
questions which arisen from both these and philosophical thoughts.

Idealism and Perennialism. According to idealism, which is a philosophical thought, the essence of
the soul is reason and thinking. The truth, which is immutable, is achieved through reason. It is
advocated that values will not change according to time and space and are objective (Cevizci, 2012, p.
25-6). There are different representatives of idealistic thought. But Plato's philosophy forms the
foundations of the idealistic philosophy of education (Williams, 2019, p. 67). In society design of
idealism, talent and knowledge are given importance. In this design, education is a tool for the
functioning of politics and justice (Cevizci, 2012, p. 36). Individuals should be intertwined with the state
and perform their duties in society by getting an education in accordance with their potential and
essence within the social structure (Gokberk, 2012, p. 61; Noddings, 2017, p. 8). The function Plato put
in education is to morally improve all the people of society, to reveal the natural potential of each
person and to ensure that they develop to the extent of these potentials (Under, 1993). Gutek (2011, p.
26) expresses the duties imposed by the idealistic philosophy of education for the school as ensuring the
students being aware of their innate abilities and transferring cultural heritage to students. Born as an
educational theory based mainly on idealism, perennialism also gives priority to principles,
unchangeable aspects of life, intellectual and spiritual development of man, not facts. Being a good
person comes before vocational education (Cevizci, 2017, p. 343). Perennialists do not ignore vocational
education. But they are opposed to giving more importance to vocational education than intellectual
education (Gutek, 2011, p. 27). In perennialism, the teacher is the authority. The centre has teachers
and course subjects. They also argue that students should not be given different piece of training, taking
into account their individual differences and subjectivity (Moss & Lee, 2010).

Realism and Essenitalism. Differing from idealism, realism emphasizes the reality of an external
world independent from the mind and advocates that reality consists of matter and form. Human beings
exist as body and soul. The most important feature that distinguishes humans from other living things is
the mind (Cevizci, 2012, p. 45). Realism argues that reality has an objective order and that people have
the ability to reach the knowledge of this reality. Therefore, education and teaching should be arranged
according to this objective reality and the same education should be given to everyone (Gutek, 2011, p.
36-42). According to the Essentialism theory, which is significantly influenced by the principles of
realism, students must gain the necessary knowledge and skills for social life. Students are obliged to get
information from the teachers in the essential school setting where teachers are active. In essentialism,
standardized tests are an ideal assessment tool to evaluate students' success and to see if teachers fulfil
their academic responsibilities (Moss & Lee, 2010). The theory that designs moral and intellectual
education as a subject and teacher-centred manner is similar to perennialism in these aspects (Cevizci,
2017, p. 346).

Pragmatism and Progressivism. Pragmatism is a philosophical thought which is pluralist, specifies
the subjectiveness and gives importance to the results in moral sentiment. It advocates that the human
essence is not constant, emerged as a result of interaction with the social environment (Cevizci, 2012, p.
122). Progressivism which forms the philosophical basis of pragmatism is also a political thought that
expresses the belief that man can change his own social and economic circumstances for the better in
order to reduce the destructive effects of Liberalism (Oguz, 2017). Educators influenced by this thought
and pragmatism also developed a progressive education approach. The education models that are
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known as traditional and based on idealist and realist philosophy active in schools have been criticized
by progressive educators especially John Dewey. According to the progressive educators traditional
education wants to prepare the young people for the future which is accepted as if it will not be
different from the past and imposes that they cannot be active while learning (Dewey, 2013, p. 21). For
the progressive educators, education is determined externally and it turns the school into a different
institution from other social institutions by an imposing mentality. According to Dewey schools should
focus on the solution of the problems and improvement of scientific investigation skills of students’. On
the other hand, in determining the educational goals, the interests of the child should be considered
without being child-centred (Johnston, 2019, p. 104). For Dewey (2013, p. 32), the most important
element of education is experience. However, experiences must be related and guide the student
correctly. Values arise from people's reactions to events and facts in their environment. It’s not constant
and hierarchical. In the case of conflicting values, democracy is the most appropriate method to
reconcile these conflicts (Gutek, 2011, p. 109).

Re-constructivism. Re-constructivism, although influenced by progressive understanding of
education, it differs with its emphasis on socialism and some criticisms it brings to progressivism. It
states that ideologies and educational theories are affected by social and cultural conditions and that
culture can change continuously as a product of a dynamic process. Modern society is experiencing
cultural crises and cannot overcome these crises. For this reason, the school should play a major role in
rebuilding the society by questioning the past culture and living conditions and in resolving cultural
crises (Gutek, 2011, p. 339). According to the re-constructive educators, unlike the progressivism theory,
not individuals, but society consisting of individuals is important. School should be a place where social
reforms will be applied and democracy and freedom will be settled in society (Altinkurt, Yilmaz & Oguz,
2012).

Existentialist education. Existentialist education focuses on the individual and opposes traditional,
professional and positive science-based education approaches. By emphasizing subjective truths rather
than objective truths, it calls the individual to take responsibility that is lost in communities.
Existentialists, rejecting the claims that there is a defined meaning and rationality, advocate that the
world is absurd (Cevizci, 2012, p. 147). Human is free as the maker of her/his existence. She/he makes
own choices and takes responsibility. Thus, she/he adds meaning to her/his absurd life. Education is a
process that liberates people and makes them aware of the responsibilities of their actions (Altinkurt et
al., 2012). According to existentialist educators, education should not be confined to subject areas or a
designated curriculum. School should be a place where the individual establishes a relationship with
himself/herself and accesses the information he/she chooses and makes sense. Education should not
have objective goals set for everyone (Gutek, 2011, p. 142). The teacher should not be at the centre but
should provide students with an environment where they can get to know themselves, discuss freely,
and choose suitable learning areas for themselves.

Competitiveness and education

Competition, which is a personal variation that has existed in the interaction of people with the same
goal (Smither & Houston, 1992), refers to struggling to achieve the same gain at the same time with
other person or persons (Mead, 1937, p. 8). The aim of overtaking other people through better
performance is the essence of competition. (Griffin-Pierson, 1990). Therefore, competitiveness requires
competitors to achieve success in this sense. At the end of the competition process, there are always
losers as well as winners (Simmons, King, Tucker & Wehner, 1986). Kohn (1986, p. 4), who deals with
competition in two different ways, states that the first aspect of the competition is a competition in
which there are losers or winners. In this aspect, competition is a zero-sum event, resulting in winners
reaching the prize. Having being rewards limited can lead to competition being stronger. On the other
side of the competition, there is no tangible reward. The person makes an effort to show herself/himself
as the best in an activity or group. Thus, she/he reaches the feeling that she/he is the best and
experiences inner satisfaction. Griffen-Pierson (1990) emphasizes that besides the traditional
competitiveness that is based on leaving others behind in achieving the goal, there is also goal-oriented
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competition, which means only reaching the goal and achieving excellence. In goal-oriented
competition, the person can compete with herself/himself instead of others and struggle to reach the
goal in the best way. However, while traditional meanings are very common in understanding
competition, the meaning of goal-oriented competition is not common.

The individual begins to show competitive attitude from the moment he/she starts an activity or
socialize with his/her peers (Tsiakara & Digelidis, 2014). Riskind and Wilson (1982) state that the
understanding that competitiveness is necessary to win in American society has become widespread
and this understanding has an important role in developing a competitive attitude in the society.
Hibbard & Buhrmester (2010), on the other hand, emphasize the importance of social structure and
state that competition is very important in individualist societies. Competitive attitude can be seen more
intensely in societies where neoliberalism is effective which is based on individualism and individual
benefits. The principles of neoliberalism in this way even shape the way of people live and think (Harvey,
2015, p. 1). Competition is not limited to business life; it becomes a norm wide enough to cover the
private life of the person (Dardot & Laval, 2012, p. 256). In neoliberalism, each individual must be self-
responsible to take care of himself/herself. Success and failure both belong to the individual (Foucault,
2015, p. 125; Harvey, 2015, p. 73). In a neoliberal society, the productivity and success of the individual
is more important than the security of laws as the source of rights (Curtis, 2015, p. 40). Thus,
competitiveness becomes a mandatory rule for living well. Every individual can compete to avoid failure,
to show herself, and to reach a limited amount of reward. This situation is frequently seen in the field of
education like in all areas of life. Even the students can compete in different activities on their own or
directly with the force of the teacher or the education system. According to Baudrillard (2010, p. 128)
exams are the most distinguished form of advancement in society. While everyone wants to have status
and higher income by passing examinations, they inevitably get into competition. Thus, competition
becomes an unquestionable method for success, productivity and high status.

As seen, the widespread and strong competitive attitude is directly related to the social structure.
Teachers and external factors play a role in the strength or weakness of competitive attitudes at school.
On the other hand, studies with different findings have been done on the effect of competition on
students' learning, success level, relationships with their environment and emotional states. According
to Tauer and Harackiewicz (1999), competitiveness, especially in terms of academic success, can be
perceived as a positive source of motivation in terms of challenging someone else and getting feedback
about performance while reaching the goal. On the other hand, Humphreys, Johnson and Johnson
(1982) concluded that collaboration is more effective on permanent learning and developing positive
behaviours than competitiveness. Lam, Yim, Law and Cheung (2004) found that competitive attitude has
positive aspects in the short-term but negative aspects in the long term in terms of variables such as
academic achievement, self-assessment and learning motivation, and students who have competitive
attitudes faced to mistakes are more negatively affected. Qin, Johnson and Johnson (1995) who state
that there is a serious conflict in the literature about whether collaboration or competitiveness is better,
examined the studies done between 1929-1995 using meta-analysis method. According to their findings,
the collaborative approach gives more successful results than the competitive approach in solving
problems and completing tasks. According to Thornton, Ryckman and Gold (2013) hyper-
competitiveness and personal development competitiveness is different. In their study, personal
development competitiveness was positively correlated to actual academic achievement, but hyper-
competitiveness was not related. Okmen, Sahin, Boyaci and Kili¢ (2019), in their study about the effect
of knowledge competitions among 5th grade students, determined that while many students felt
excitement and joy before the competition, besides the loser also the winner had feelings of sadness,
ambition and revenge after the competition because of competitiveness. The competition served the
purpose of winning rather than learning. Kahveci and Sever (2018) determined that the competitiveness
among high school students has increased. In addition, they determined that students can be cautious in
sharing with each other due to the fact of the exam.
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Importance and Purpose of the Research

The attitudes and behaviours those teachers exhibit in their interactions with students significantly
affect students' attitudes and behaviours and their motivation towards the lesson (Broeckelman Post,
Tacconelli, Guzman, Rios, Calero & Latif, 2015; Suriici & Unal, 2018). The fact that teachers’
approaching students with a competitive attitude and compete students according to success and other
criteria is in the quality that can have lasting effects in students' academic success and social relations.
This effect, has a more negative side, as shown in the studies of Qin et al. (1995) and Lam et al. (2004).
Ates, Cetinkaya Ozdemir and Taneri (2019) also state that competitive teachers conduct their teaching
profession with a teacher-centred, authoritarian and traditional approach and this which has negative
effects. Philosophy of education, which can be defined as a set of thoughts about educational purposes
and values, guides relevant people in their choices and practices related to education (Gunzenhauser,
2003). Teachers' thoughts and educational beliefs can be effective in their behaviours within the school
and their interactions with their students (Yilmaz, Altinkurt & Cokluk, 2011; Kozikoglu & Erden, 2018;
Doganay, 2011). In this context, teachers' educational beliefs and their approaches to competitiveness
can reflect in the classroom.

Determining the relationship between teachers' competitive attitudes and their educational beliefs
is important in terms of revealing the factors behind teachers' competitive attitudes. In studies on
similar subjects (Gill, 1986; Palmer & Bejau, 1995; Cassidy (2008); Hibbard & Buhrmester, 2010) it was
found that attitudes and behaviors differ according to gender. There may be social and psychological
reasons for this gender-related difference. It is seen that teachers working in private and public schools
also have different attitudes and opinions in various studies (Kocabas & Karakodse, 2005; Karakdse &
Kocabas, 2013; ilgar, 2014). In addition, since the working conditions and management approaches of
both school types may differ, the institution type variable was also included in the research. For these
reasons, it is thought that the findings on whether the competitive attitudes of teachers change
according to gender and the type of institution (public-private) will contribute to academic studies on
this subject. In the literature review, no study was found that revealed teachers' competitiveness
attitudes or investigated the relationship between their philosophy of education beliefs and
competitiveness attitudes. In this context, it can be said that the study has a unique aspect.

The aim of this study was to determine the level of predicting competitive attitudes of teachers'
philosophy of education beliefs and the difference between teachers' competitive attitudes according to
gender and type of institution. For this purpose, answers to the questions determined below were
sought:

1- Do teachers' attitude levels towards competitiveness differ by gender?

2- Do teachers' attitude levels towards competitiveness differ according to the type of institution they
work in?

3- Do teachers’ educational beliefs predict their competitiveness attitudes?

Method

In this study, a descriptive causal relationship model, which is one of the quantitative research
methods, was used. In this research model, the level of the relationship is determined by using the
correlation coefficient between the variables (Neuman, 2007) and the value of the dependent variable is
tried to be estimated according to the value of the independent variable (Buyukoztiirk, Cokluk & Kokla,
2012). In the study, the differentiation status of teachers' competitive attitudes according to gender and
type of institution and the causal relationship between their philosophy of education beliefs and
competitiveness attitudes were determined.
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Participants

In this study, data were collected from two different sample groups in Turkey. The data in the first
group were collected for the Explanatory Factor Analysis done in order to determine the validity and
reliability of the Teachers’ Competitiveness Scale (TCS) in the second term of the 2019-2020 academic
year. This sample group was selected on a voluntary basis through simple random sampling among
1677 teachers working in public and private schools in Balikesir, Bandirma and Manyas districts. The
sample group consisted of 211 women and 137 men, a total of 348 teachers. 253 of the teachers work in
public schools and 95 of them work in private schools. On the basis of the branch there were 81 primary
school, 26 pre-school, 38 Turkish, 41 foreign languages, 41 science, 26 social sciences, 33 mathematics,
31 religious culture and ethics teachers and 31 teachers in other branches.

Data on Education Beliefs Scale and Teachers Competitiveness Scale were collected from the second
sample group. This sample group was selected by simple random sampling among 6402 teachers
working in primary and secondary schools in Eskisehir city centre in the second term of the 2019-2020
academic year. The sample group consisted of 323 females, 122 males and 2 teachers who did not
report their gender, a total of 447 teachers. 79 of the teachers work in private schools and 368 them
work in public schools. The distribution of teachers by school level is 251 primary schools and 196
secondary schools. On the basis of the branch there were 196 primary school teachers, 35 pre-school,
26 Turkish, 25 foreign languages, 19 music, art and physical education, 17 science, 17 social sciences, 16
mathematics, 12 psychological counsellors and guidance, 6 religious culture and ethics teachers and 78
teachers who do not specify a branch.

Data Collection Tools

Teachers’ Competitiveness Scale. The scale was developed by the researcher. Before the
development of the scale, it was determined in the literature which is developed or adapted by Griffin-
Pierson (1990) Houston, Farese and La Du (1992), Smither and Houston (1992) Helmreich and Spence
(1978), Akbayirli and Aydin (2000) that there are competitiveness scales, but no competitiveness scale
prepared for teachers was encountered. For this reason, an item pool was formed with 30 items suitable
for the relevant literature to measure teachers' competitiveness attitudes. The items were examined by
3 experts in the field of education and 2 items were removed because of not being suitable for the
purpose of the scale. The 28-item scale is scored in the 5-point Likert type range of "1-Strongly Disagree
and 5-Strongly Agree". In the development of the scale data obtained from two different sample groups
were used. With the data obtained from the first sample group, exploratory factor analysis and
reliability analysis were done using IBM SPSS Statistic 26 program. With the data obtained from the
second sample group, confirmatory factor analysis was done using the R package program (R Core
Team, 2018) and the 'Lavaan' package (Rosseel, 2012).

It is stated that the sample size of at least 200 in a scale or per each scale item between 5 and 10
sample number is sufficient in order to do exploratory factor analysis (Worthington & Whittaker, 2006).
For this reason, it was seen that the number of 348 samples was sufficient for the 28-item scale. In
addition, the Kaiser-Mayer-Olkin (KMO) sample adequacy test should be greater than .60 (Tabachnick &
Fidell, 2007, p. 657). In this study, the KMO value was found to .84. Therefore, it was concluded that the
sample size was sufficient for factor analysis. According to the Barlett's Test of Sphericity test, the chi-
square value (x2 = 3030, 807; p<.001) was found to be meaningful. Correlations between the items,
correlation coefficients were determined to be above .30. After these findings, exploratory factor
analysis was done to find out how many dimensions the sample perceived the questions and to reduce
the number of variables. In Factor Analysis Maximum Likelihood method and Promax rotation technique
were used. In the field of social sciences, it has been stated that these two methods give better results
in contrast to science (Fabrigar et al., 1999; Worthington & Whittaker, 2006). In the analysis starting
with 28 items, a 4-factor structure was obtained by removing the items that were close to each other in
different factors or the items remained single in one factor. The factor loads obtained range between
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.438 and .813. The total variance rate explained by the 4 sub-dimension is .58. The internal consistency
coefficient calculated for the reliability of the scale was found to be .78 for the Cronbach Alpha (a)
Confirmation dimension, .72 for the Winning by Competition dimension, .72 for the Exclusion
dimension, .73 for the Superiority dimension and .82 for the whole scale. Descriptive values are
presented in Table 1.

Table 1.
Descriptive Values Regarding Factors and Items
. Explained _ Total Factor

Factors and items Variation (%) X Sb items r load
Approval (a=0.78)

M_8 3.3362 1.15345 0.344 0.813
M_9 27188 3.3879 1.12942 0.471 0.741
M_5 ' 3.7155 1.02819 0.363 0.624
M_21 3.6379 1.08218 0.375 0.485
Winning by competition (a=0.72)

M_4 2.3937 1.19686 0.521 0.722
M_18 16.101 2.5575 1.16857 0.551 0.633
M_27 2.3736 1.22820 0.439 0.596
M_25 2.9511 1.23140 0.461 0.479
Exclusion (a=0.72)

M_16 2.1408 1.07647 0.361 0.642
M_7 3.939 2.4253 1.11714 0.387 0.638
M_12 2.0316 1.06915 0.404 0.610
M_28 1.6092 1.00553 0.256 0.593
Superiority (a=0.73)

M_6 3.6695 1.07499 0.391 0.728
M_26 3.6724 1.04185 0.370 0.673
M_17 6.658 3.0431 1.17411 0.471 0.560
M_11 3.0287 1.25635 0.555 0.438
Total (a=0,82) 58.885

In order to determine the item discrimination power of the dimensions formed with the exploratory
factor analysis, the scores obtained from the scale were ranked in ascending order. The mean scores of
the groups that make up the lower 27% and the upper 27% were compared with the independent group
t-test and a significant difference was found between the group averages for all items at p< .01 level.
Thus, it is seen that the items of the scale are distinctive between a high score and low score. In Table 2,
independent groups t-test results are given to determine the discrimination power of items.

Table 2.

Test Results of The Item Discrimination Power of The Lower 27% and Upper 27% Groups

Matched X SD t P Matched Items X sD t P

Items
Low 47 1.00 .00 Lowey; 1.00 .00

4 -39.46 .00 |16 -34.55 .00
Up %27 394 .72 Up %27 3.54 71
Low 47 247 71 Lowey; 1.56 .49

5 UD sy 192 26 -31.15 .00 |17 UP s 4.40 29 -39.26 .00
Low 47 235 .69 Lowey; 1.13 .34

6 -30.02 .00 |18 -42.72 .00
Up %27 493 .25 Up %27 4.03 .55

. Low 47 1.14 .35 3146 00 |21 Lowey; 2.31 .80 5758 00
Up o427 3.80 .73 e : Up w7 4.84 36 T ‘
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1.90
4.68
1.95
4.65
1.52
4.55
1.00
3.51

.65
46
.62
A7
.50
.49
.00
74

-33.35

-33.48

-41.48

32.71

.00

.00

.00

.00

25

26

27

28

LOW%27
Up w27
LOW%27
Up %27
Lowy;7
Up %27
LowWy;p7
Up %27

1.40
4.39

2.34
4.84
1.00
4.03
1.00
2.91

.49

49
.54
.36
.00
71
.00
1.05

-41.63

-32.50

-41.39

-17.61

.00

.00

.00

.00

Before the confirmatory factor analysis, an extreme value analysis was performed and 7 people were
excluded from the analysis and the analysis was carried out with 440 people. It was also found that the
data were distributed normally. According to the analysis results, the ratio of Chi-square Test (xz) to
degrees of freedom is over 3. The desired results were achieved as a result of error covariances between
6 and 7 and 13 and 14. Accordingly, the ratio of Chi-square Test (x° = 251) degrees of freedom (df = 96)
of the scale is 2.61; GFl value .93; CFl value .94; TLI value .93; NNFI value .93; IFI value .94; RMSEA value
.06; SRMR value was determined to be .05. Considering the recommendations in the literature, it can be
argued that the scale shows good fit values (Hu & Bentler, 1999; Kline, 2005; Schreiber, Nora, Stage,
Barlow & King, 2006). Factor loads and other values regarding the scale are shown in Table 3.

Table 3.

Results Regarding Factor Loads of Items of Teacher Competitiveness Scale

Dimensions Items Factor Loads sh z-value p R?
1 0.66 0.05 12.90 <.001 0.37
Winning by 11 0.78 0.06 13.67 <.001 0.41
competition 13 0.77 0.06 13.91 <.001 0.42
15 0.63 0.05 11.74 <.001 0.32
2 0.80 0.05 17.38 <.001 0.59
Approval 5 0.78 0.05 15.53 <.001 0.50
6 0.66 0.05 12.91 <.001 0.38
12 0.78 0.05 17.41 <.001 0.59
3 0.82 0.05 17.35 <.001 0.56
Superiority 7 0.89 0.05 17.63 <.001 0.57
10 0.80 0.05 15.25 <.001 0.46
14 0.81 0.05 16.60 <.001 0.52
4 0.52 0.06 9.23 <.001 0.26
. 8 0.71 0.05 14.77 <.001 0.53
Exclusion
9 0.70 0.05 13.24 <.001 0.43
16 0.52 0.04 13.30 <.001 0.43

When Table 3 is examined, it is seen that all items are in a significant relationship with the general
scale structure and z values are within specified ranges; it was seen that the factor loadings varied
between .52 and .89. The fact that these factor loads are above .50 proves the converging validity
(Peterson, 2000). It was seen that all items of the scale have high R? values (Cohen, 1988). The results of

the confirmatory factor analysis of the scale are presented in Figure 1.
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Figure 1. The Results of the Confirmatory Factor Analysis

Fc1

Winning by Competition, which is one of the sub-dimensions of the scale, shows that the person
considers the existence of competitors more important than the goal in achieving any work or goal.
Winning by competing and leaving competitors behind is the most important source of motivation. The
approval sub-dimension is related to the need for approval of the person or persons who are accepted
as an external authority as a result of the work done instead of an award. It reflects the attitude of
making a judgment about whether a person is successful in her/his job or not based on the views of
external authorities. Even if there is not a reward, the superiority sub-dimension reflects the person's
attitude of wanting to be the most successful and the best compared to other people. One's perception
of perfection is associated with being superior to others. The exclusion dimension shows the individual's
attitude of paying attention to a result-oriented success, giving more value to the successful ones and
excluding those who fail. This dimension tries to determine the distinguishing attitude of the teacher
between successful students and unsuccessful ones those whom he/she finds in favour of successful
students.

Educational Beliefs Scale. Educational Beliefs Scale was developed by Yilmaz et al. (2011). The scale
consists of 5 dimensions: progressivism, existential education, reconstructivism, perennialism and
essentialism. The scale was prepared in a 5-point Likert type with 40 items, scored in the range of "1-
Absolutely Disagree and 5-Strongly Agree. For the sub-dimensions of the scale, the Cronbach Alpha
internal consistency coefficient was calculated as .91 for progressivism, .89 for existential education, .81
for reconstructionism, .70 for perennialism and .70 for essentialism.

Data Analysis

The first data collected for the validity and reliability analysis of the Teachers’ Competitiveness Scale
were processed into the SPSS 26 package program. With these data Kaiser-Mayer-Olkin (KMO), Barlett's
sphericity test, exploratory factor analysis and Cronbach Alpha (a) reliability analysis were performed.
With the second data, confirmatory factor analysis of the Teachers' Competitiveness Scale was
performed first. In order to determine the difference of competitiveness attitude according to gender
and school type variable, first of all, normality tests were conducted. It was observed that all kurtosis
and skewness values of the tests were between +2 and -2. Since these values are sufficient to ensure
normality (George & Mallery, 2010), independent groups t-tests were performed. Then, correlation
analysis and multiple regression analysis were performed for the relationship between teachers'
competitiveness levels and educational beliefs.
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Findings

Independent groups t-tests were done to determine the differences regarding competitiveness and
sub-dimensions of competitiveness according to the gender variable of teachers. Quantitative findings
related to this test are given in Table 4.

Table 4.
Independent Groups t-Test Results Regarding Competitiveness of Teachers and Sub Dimensions
According to The Gender Variable

Variables Gender N X SD df t p d

ey T W W an w

Approval ij:;:'e i;i ;Zi 221 438 101 .33 .11

Superiority ij;:'e i;i ;;3 :g?i 438  -157 13 .16

Exclusion i:;?:'e i;i ;?2 :giz 438 341 00 .34
Femal 319 279 612

12::;;2:5;255 I\/T;T: ) 121 204 ;% A2 042

According to the t-test results, it is seen that the total score of competitiveness significantly
differentiates. Men’s score is higher than women’s (t= -1.92, p= .04). While there is no difference in
approval and superiority scores, which are sub-dimensions of competitiveness, there is a significant
difference in favour of men in winning by competition and exclusion scores. The size of the difference in
those who has a significant difference was calculated by the effect size (Cohen d). The effect size was
medium level in the total score of competitiveness (d=.23), medium level in the winning by competition
sub-dimension (d=.30) and medium level in the exclusion sub-dimension (d=.35).

Independent groups t-tests were conducted to determine the differences in competitiveness and
sub-dimensions of competitiveness according to the institution type variable. Quantitative data
indicating the results of this test are given in Table 5.

Table 5.
Independent Groups t-Test Results Regarding Competitiveness of Teachers and Sub-Dimensions
According to The Type of Institution Variable

Variables Group N X SD df t p d
Wlnnlngpy Public 362 2.41 .841 438 113 95 14
competition Private 78 2.53 .819
Approval Public 362 3.64 877 438 362  .00* .48
Private 78 4.03 .723
i 2 2 .
Superiority Public 36 3.20 943 438 360 .00* .40
Private 78 3.54 .720
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Exclusion Public 362 1.95 752 438 1.49 13 18
Private 78 1.82 .647

Total score of Public 362 2.80 665 438 220  .02* .29

competitiveness  private 78 2.98 554

*p<0,05

According to the institution type variable, there is a significant difference in favour of private school
teachers in terms of competitiveness total score (t= 2.20, p=.02) and approval and superiority scores.
The effect size was found to be medium in the total score of competitiveness (d= .29), medium in the
approval score (d=.48), and medium in the superiority score (d=.40).

Correlation analysis was done to determine the level of correlation between teachers'
competitiveness scores and their educational beliefs scores and the direction of the correlation. Before
the correlation analysis, the data of 5 people who had filled in the questionnaire in the educational
beliefs section incompletely and incorrectly were removed and it’s done with 435 people. Results of the
analyses and descriptive statistics are shown in Table 6.

Table 6.
Correlation Coefficients Between Teachers' Competitiveness and Educational Beliefs and Descriptive
Statistics Findings

Variables 1 2 3 4 5 6

1. Competitiveness —

2. Progressivism .011 —

3. Existential Education - 157%* 763%** —

4. Reconstructivism .091 553%** 495k ** -

5. Perennialism A12%* .549*** AT78E**E 593 *** —

6. Essentialism .304%** -.165** -.254%** .048 .200%** —
Average 2.82 4.29 4.55 3.97 3.99 2.60
Standart Deviation .64 42 44 .57 .50 71
Skewness -0.12 -0.57 -.99 -0.50 -0.36 0.15
Kurtosis 0.70 0.21 0.70 -0.58 -0.31  -0.01

*p<.05, **p<.01, ***p<.001

According to the descriptive statistics obtained, all the variables showing the sub-dimensions of
educational beliefs and competitiveness attitude are normally distributed. When the average scores are
examined, teachers' competitiveness attitudes (x= 2.82) are medium, progressivism (x= 4.29) in
educational beliefs is very high, existential education (x= 4.55) is very high, re-constructionism (x= 3.97)
is high, perennialism (x= 3.99) is high and essentialism (Xx= 2.60) has a low level score range. According to
the correlation analysis, there was a negative correlation between teachers' competitiveness attitudes
and existential education, and a positive correlation between perennialism and essentialism scores,
while the correlation coefficient between them and other variables was found to be insignificant. After
obtaining the correlation coefficients finding, multiple regression analysis was done to determine the
prediction levels of competitiveness attitudes by educational beliefs. Analysis results are shown in Table
7.
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Table 7.
Multiple Regression Analysis Results Related to Determination of Predictive Power of Competitiveness by
Educational Beliefs

Predictive Std. Beta 2

variables B deviation (B) t P R R AR2 F P
(Constant) 2.656 .361 7.35 .000 .337 .113 .107 18.38 .000
Existential 247 083  -168 -2.97 .003

Education

Perennialism .188 .071 146 2.62 .009

Essentialism 212 .046 232 4,58 .000

**p<.01

Existential education, essentialism and perennialism, which are significant among the correlation
coefficients between teachers' competitive attitudes, were included in the multiple regression analysis
as independent variables, while progressivism and re-constructivism were not included in the analysis
because of not having a significant correlation. According to the analysis, it was determined that the
tolerance and VIF values are in the recommended range, and there is no autocorrelation and multiple
linear connection problems. According to these findings regression results were found to be significant
(F(3,435= 18.38, p=.000, R’= .12). According to these results, teachers' existential educational beliefs are
negatively predicting their competitiveness attitudes, while perennialism and essentialism beliefs
positively predict. All variables explain 10.7% of teachers' competitiveness attitudes. According to the
results obtained, teachers' competitiveness attitudes are predicted negatively by existentialist education
beliefs, and essentialism and perennial beliefs are predicted positively.

Discussion & Conclusion

It was seen that males had significantly higher scores than females in the winning by competition
sub-dimension and moderately higher scores in effect size in the analysis done whether there is a
difference between the scores of the teachers in terms of competitiveness and sub-dimensions
according to gender variable. Hibbard and Buhrmester (2010) found that men have higher scores than
women in competition for earnings. In addition, although the scores of the exclusion sub-dimension of
both gender variables are low, the scores of males are higher than females. The effect size of this
difference is also medium. On the other hand, total competitiveness scores were found to be significant
in favour of men and high with medium effect size. These findings are in line with the findings of Gill
(1986) and Cassidy (2008). The fact that men are more competitive than women, excluding failure and
adopt competition focused on winning more shows that men adopt a progress focused on success, gain
and material more. (Palmer & Bejau, 1995). In addition, according to Hibbard and Buhrmester (2010),
men giving importance to gain-oriented competitiveness by excluding failure may be related to the fact
that they are more in disagreement with people in their social environment and have a weak sense of
empathy. On the other hand, men's focusing on being stronger due to their traditional patriarchal roles
and acting with the motivation to survive by winning may be another factor in the emergence of this
finding.

In terms of the school type variable, the approval and superiority sub-dimensions and
competitiveness total scores of private school teachers are significantly higher than those of public
school teachers, and this difference has a medium effect size. This finding may be related to the working
principles and conditions of the institutions studied. Titrek and Zafer (2009) determined that private
school principals use organizational power resources at a higher level than official school principals. The
higher use of legal, coercive and rewarding power in private schools may have resulted in private school
teachers' greater need for approval by external authorities. Seckin, Danisman and Babacan (2014, p. 77)
state that teachers have serious competition with each other especially during contract periods and they
try to get the approval of parents and administrators. Tasdan and Tiryaki (2010) found that private
school teachers have higher scores in the dimension of job satisfaction development and promotion.
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Having private school teachers' high satisfaction with the opportunity of development and promotion
may have caused them to adopt a more competitive attitude to seize this opportunity.

According to the results of the multiple regressions analysis done to determine teachers' predictive
levels of their competitive attitudes, existentialism among educational beliefs negatively predicts
competitiveness. As the belief in existential education gets stronger competitive attitude decreases
according to this finding. Existential education puts the individual and the individual's liberty at the
centre. As reported by Gul (2014), existentialism is not a thought that can be defined within a certain
frame like different philosophical currents. Existentialism focuses on the meaning of human existence
and possibilities of self-realization and keeps the social order and utility out of its field of interest. Tunca,
Alkan-Sahin and Oguz (2015) stated that the level of having an existential education belief as a
professional value has a positive relationship with the variables of being open to cooperation, being
against violence and respecting differences. This finding, when the characteristics of competitiveness
are taken into consideration which is excluding cooperation and punishing failure, explains the negative
relationship between the existentialist education belief and the attitude of competitiveness.
Existentialism's strong emphasis on subjectivity brings a reaction to the conceptions of education and
competitiveness that are claimed to ensure the continuation of inequality and the status quo. In the
study done by Kozikoglu and Erden (2018), it was found that there is a positive relationship between
existentialist education philosophy and the level of adoption of critical pedagogy principles, although it’s
low. According to the critical pedagogy understanding, the current education order is oppressive. It is
built on injustice and shaped by capitalist types of production. On the other hand, education should
serve to liberate the individual, to gain a critical consciousness and to ensure justice (Cevizci, 2012, pp.
203-13). Pursuant to Gutek (2011, p. 142), the idea of existential education advocates a curriculum
based on experiences and preferences, where the individual can evaluate life according to
himself/herself. According to existentialists, the best learning is the one based on the information that
student chooses his/her own and makes sense of. In this case, the current education system and
curriculum are in a structure that does not give importance to the liberty and subjectivity of the
individual, in the frame of the existentialist understanding. Teachers' being questioning and criticizing
the existing system and keeping a distance from competitiveness with an existential perspective can be
seen as their relation with their educational beliefs they have.

Essentialism and perennialism among teachers' educational beliefs positively predict their
competitiveness attitudes respectively. Essentialism is a theory that feeds on realism and idealism
philosophically and conflicts with contemporary educational theories. On the other hand, essentialism
resembles liberal thinking by giving importance to values and knowledge that have the potential to
increase social and economic values. Essentialism is being focused on academic achievement and
knowledge learning and advocating a teacher-centred understanding (Gutek, 2011, pp. 301-303; Cevizci,
2012, pp. 48-54). And this situation explains its positive relationship with competitive attitude. In
perennialist education it is aimed to improve people's mental abilities and teach unchangeable realities
and universal truths with the assumption that human nature is unchangeable (Gutek, 2011, p. 306:
Cevizci, 2012, p. 28). According to Plato, from whom Perennialism was affected significantly, people are
not equal by nature and their education and their position in the society they will have should also be
different. Every individual should be educated to the extent of his / her potential (Noddings, 2017, p. 8).
Society is also naturally hierarchical structure just like an organism (Williams, 2019, p. 71). Also for the
teachers who adopt Perennialism, the thought that a hierarchical and unequal society is natural and that
everybody's deserved position in the society will provide justice may be effective. In this case, in
determining who deserves what, competitiveness may have been given more positive meaning by
accepting the ranking of people's success in their work and education life as an important criterion.
Kozikoglu and Erden (2018) determined that perennialism and essentialism have a low but negative
relationship with critical pedagogical principles. Critical pedagogy’s being against to the hierarchical
classification of students and opposing liberalism's competitiveness, and its negative relationship with
essentialism and perennialism in this aspect is similar to the findings of our study. Tunca et al. (2015)
found in their study that essentialism has a negative relationship with the dimensions of being
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respectful to differences from professional values and being open to cooperation and that perennialism
is also positive but it has a lower level than contemporary educational beliefs. Considering the nature of
competitiveness that excludes cooperation and ignores respect for differences, it can be said that this
finding supports this study. On the other hand, the fact that teachers who adopt essentialism and
perennialism accept the information in the content of the curriculum as objective and accept only the
test scores and the performance shown in the course as a criterion in determining whether the
information is learned or not may have caused them to develop more positive attitudes towards
competitiveness.

Beliefs and attitudes of teachers are one of the important factors in determining students' lives,
learning levels and how individuals they will be in society (Yilmaz et al., 2011). For this reason, the
effects of educational beliefs and theories on the educational process can be included in the teacher
training programs, and it can be ensured that teachers know all aspects of the educational theories they
will adopt.

Although competition provides a short-term motivation on the academic success of the student, in
the long term it has negative effects on the realization of permanent learning (Lam et al., 2004). In
addition, competitiveness has negative effects on students' emotional and social development (Okmen
et al., 2019; Kahveci & Sever, 2018). On the other hand, considering the possibility that competitiveness
may cause damage to interaction and cooperation between teachers, it can be suggested to inform
teachers and education administrators about competitiveness in the light of the studies.

Since there is no study based on a causal relationship between educational beliefs and
competitiveness and this study is limited to only one sample in a city centre similar studies can be
repeated with qualitative or quantitative methods on different samples. In addition, researching the
relationship of teachers with different variables related to their attitudes towards competitiveness is
another issue that can be recommended for related researchers.

Ethical Statement

All rules included in the “Directive for Scientific Research and Publication Ethics in Higher Education
Institutions” have been adhered to, and none of the “Actions Contrary to Scientific Research and
Publication Ethics” included in the second section of the directive have been implemented.
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Tiirkge Siirimui

Giris

Egitim Felsefesi ve Egitim Kuramlan

Egitimle ilgili tim meseleleri felsefi sorusturmalarla irdeleyen egitim felsefesi (Philips, 2019, s. 18)
epistomoloji ve aksiyoloji gibi felsefenin galisma alanlari ile bilim felsefesi ve siyaset felsefesi gibi
felsefenin alt dallariyla yakindan iliskilidir. “Egitimin amaglari nelerdir? Kimler, nerede, nasil ve nigin
egitilmeli? Egitim, insanlarin dogal beceri ve egilimlerinden farkli mi olmali? Devletin egitimdeki roli ne
olmal?” gibi sorular egitim felsefesinde lizerinde durulan en temel sorulardandir (Noddings, 2017, s. 2;
Gunzenhauser, 2003). Bu ve benzeri sorulara gerek felsefi akimlardan gerekse bu akimlardan dogan
egitim kuramlari cevap vermeye galismistir.

idealizm ve Daimicilik. Felsefi bir akim olan idealizme gére ruhun 6zii akil ve diisinmedir. Degismez
olan hakikate akil yoluyla ulasilir. Degerlerin zamana ve mekana gore degismeyecegi ve nesnel oldugu
savunulur (Cevizci, 2012, s. 25-6). idealist akimin farkh temsilcileri vardir. Ancak Platon’un felsefesi
idealist egitim felsefesinin temellerini olusturur (Williams, 2019, s. 67). idealizmin toplum tasarisinda
demokrasi dislanarak yeteneklere ve bilgiye 6nem verilir. Bu tasarimda siyaset ve adaletin islevsellik
kazanmasi igin egitim bir aractir (Cevizci, 2012, s. 36). Bireyler devletle i¢ ice gecmeli ve toplumsal yapi
icerisinde kendi potansiyeline ve 6zline uygun bir egitim alarak toplumda lzerine diisen gorevleri yerine
getirmelidir (Gokberk, 2012, s. 61; Noddings, 2017, s. 8). Platon’un egitime ylkledigi islev, toplumun tim
bireylerini ahlaki olarak iyilestirmek, her bireyin dogal potansiyelini ortaya ¢ikarmak ve bu potansiyelleri
dlgiisiinde gelismesini saglamaktir (Under, 1993). Gutek (2011, s. 26) idealist egitim felsefesinin okula
ylkledigi gorevleri 6grencilerin dogustan getirdigi yetilerinin farkina varmasini saglamak ve kiltirel
mirasi 6grencilere aktarmak olarak ifade etmektedir. Agirlikli olarak idealizme dayali bir egitim kurami
olarak dogan daimicilik de olgulara degil ilkelere, yasamin degismez yonlerine, insanin entelektlel ve
manevi gelisimine éncelik verir. lyi insan olmak mesleki egitimden daha &nce gelir (Cevizci, 2017, s.
343). Daimiciler mesleki egitimi yok saymazlar. Ancak mesleki egitime entelektiiel egitimden daha fazla
6nem verilmesine karsi cikarlar (Gutek, 2011, s. 27). Daimicilikte 6gretmen otoritedir. Merkezde
o6gretmen ve ders konulari bulunur. Ayrica daimiciler 6grencilerin bireysel farkhliklarini ve 6znelliklerini
dikkate alarak farkli egitimler verilmemesi gerektigini savunurlar (Moss ve Lee, 2010).

Realizm ve Esasicilik. idealizmden farkl olarak zihinden bagimsiz bir dis diinyanin gergekligine vurgu
yapan realizm, gercekligin madde ile formdan meydana geldigini savunmaktadir. insan da beden ve ruh
olarak var olmaktadir. insani diger canlilardan ayiran en énemli 6zelligi aklidir (Cevizci, 201, s. 45).
Realizm gergekligin nesnel bir diizene sahip oldugunu ve insanlarin bu gergekligin bilgisine ulasma
yetisinin bulundugunu savunmaktadir. Dolayisiyla egitim ve 0Ogretim bu nesnel gerceklige gore
diizenlenmeli ve herkes icin ayni egitim verilmelidir (Gutek, 2011, s. 36-42). Realizmin ilkelerinden
onemli Olclide etkilenen esasicilik kuramina gore 6grenciler toplumsal yasam igin gerekli bilgi ve
beceriler kazanmalidir. Ogretmenlerin aktif oldugu esasici okul diizeninde &grenciler 6gretmenlerden
bilgileri almakla yukamludurler. Esasicilikte standart testler hem 6grencilerin basarisini degerlendirmek
hem de Ogretmenlerin akademik sorumlugunu yerine getirip getirmedigini gérmek icin ideal bir
degerlendirme aracidir (Moss ve Lee; 2010). Ahlaki ve entelektilel egitimi konu ve 6gretmen merkezli
bicimde tasarlayan kuram bu yonleriyle daimicilikle benzesmektedir (Cevizci, 2017, s. 346).

Pragmatizm ve ilerlemecilik. Pragmatizm cogulcu, 6znelligi 6ne cikaran ve ahldk anlayisinda
sonuclara dnem veren felsefi bir akimdir. insanin &ziiniin sabit olmadigini, sosyal cevresiyle etkilesimi
sonucu ortaya ¢iktigini savunmaktadir (Cevizci, 2012, s. 122). Pragmatizmin felsefi temelini olusturdugu
ilerlemecilik de liberalizmin yikici etkilerini azaltmak igin insanin kendi sosyal ve ekonomik kosullarini iyi
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yonde degistirebilecegine olan inanci dile getiren siyasal bir akimdir (Oguz, 2017). Bu akimdan ve
pragmatizmden etkilenen egitimciler de ilerlemeci egitim anlayisini gelistirmiglerdir. Geleneksel egitim
modeli olarak bilinen ve okullarda etkin olan idealist ve realist felsefeye dayali egitim modelleri basta
John Dewey olmak (izere ilerlemeci egitimcilerce elestirilmistir. ilerlemeci egitimcilere gore geleneksel
egitim gencleri gecmisten farki olmayacakmis gibi kabul edilen gelecege hazirlamak istemekte ve onlara
dgrenirken aktif olamayacaklari bir yiik yiiklemektedir (Dewey, 2013, s. 21). ilerlemeci egitimcilere gére
egitim disaridan belirlenmekte ve dayatmaci bir anlayisla okulu diger sosyal kurumlardan farkli bir kurum
haline getirmektedir. Dewey’e gore okul, problemlerin ¢6zimine ve 6grencinin bilimsel sorusturma
becerisinin gelistiriimesine yogunlagsmalidir. Diger yandan egitim amaclarinin belirlenmesinde cocuk
merkezli olmadan ¢ocugun ilgileri dikkate alinmaldir (Johnston, 2019, s. 104). Dewey (2013, s. 32) igin
egitimin en 6nemli unsuru deneyimdir. Ancak deneyimler birbiriyle iliski olmali ve 6grenciyi dogru bir
sekilde yonlendirmelidir. Degerler insanlarin gevrelerindeki olaylara ve olgulara gosterdigi tepkilerden
kaynaklanir. Sabit ve hiyerarsik degildir. Degerlerin ¢atismasi durumunda bu ¢atismalari uzlastirmak igin
demokrasi en uygun yontemdir (Gutek, 2011, s. 109).

Yeniden Kurmacilik. Yeniden kurmacilik ilerlemeci egitim anlayisindan etkilenmekle birlikte
toplumculuk vurgusuyla ve ilerlemecilige getirdigi kimi elestirileriyle farkhlasir. ideolojilerin ve egitim
kuramlarinin toplumsal ve kiiltiirel kosullardan etkilendigini, kiltirin de dinamik bir slirecin Griini
olarak surekli degisebildigini belirtmektedir. Modern toplum kiltirel krizler yasamakta ve bu krizleri
asamamaktadir. Bu nedenle okul, ge¢mis kiltir ve yasam kosullarini sorgulayarak toplumun yeniden
kurulmasi ve kdltirel krizlerin ¢ézilmesinde basat rol oynamaldir (Gutek, 2011, s. 339). Yeniden
kurmaci egitimcilere gore ilerlemecilik kuramindan farkl olarak birey degil, bireylerden olusan toplum
onemlidir. Okul sosyal reformlarin uygulanacagi, demokrasinin ve 6zgirligin topluma yerlesecegi bir
yer olmalidir (Altinkurt, Yilmaz ve Oguz, 2012).

Varoluggu Egitim. Varoluscgu felsefeden etkilenen varolusgu egitim bireye odaklanarak geleneksel ile
mesleki ve pozitif bilim eksenli egitim anlayislarina karsi ¢ikar. Nesnel hakikatler yerine 6znel hakikatlere
vurgu yaparak topluluklar icinde kaybolan bireyi sorumluluk almaya cagirir. Belirlenmis bir anlam ve
akillsallik oldugu iddialarini reddeden varoluscular, diinyanin absirt oldugunu savunur (Cevizci, 2012, s.
147). insan kendi var olusunun faili olarak 6zgiirdiir. Segimlerini kendisi yapar ve bunun sorumlulugunu
Ustlenir. Boylece absiirt olan yasamina anlam katar. E8itim de insani Ozgirlestiren, eylemlerinin
sorumluluklarinin bilincine vardiran bir stiregtir (Altinkurt vd., 2012). Varolusgu egitimcilere gére egitim
konu alanlarina veya belirlenmis bir 6gretim programina sikistirilmamalidir. Okul, bireyin kendisiyle iligki
kurdugu, kendi sectigi ve anlamlandirdigi bilgilere ulastigi bir yer olmalidir. Egitimin herkes igin
belirlenmis, nesnel amaclari olmamalidir (Gutek, 2011, s. 142). Ogretmen merkezde olmamali,
ogrencilere kendilerini taniyabilecekleri, 6zglirce tartisabilecekleri, kendilerine uygun 6grenme alanlarini
secebilecekleri bir ortami saglamalidir.

Rekabetgilik ve egitim

Ayni amaci hedefleyen insanlarin etkilesiminde var olagelmis kisisel bir degisken (Smither ve
Houston, 1992) olan rekabet, baska kisi ya da kisilerle ayni zamanda, ayni kazanci elde etmek igin
cabalamayi ifade etmektedir (Mead, 1937, s. 8). Rekabetin 6ziini daha iyi performans sergileyerek diger
kisileri gegme amaci olusturmaktadir (Griffin-Pierson, 1990). Dolayisiyla bu anlamiyla rekabetcilik,
basariya ulasma konusunda rakiplere gerek duyar. Rekabet slirecinin sonunda kazananin yaninda
mutlaka kaybedenler vardir (Simmons, King, Tucker ve Wehner, 1986). Rekabeti iki farkli yonde ele alan
Kohn (1986, s. 4) rekabetin ilk yoninin mutlaka kaybedenlerin ve kazananlarin oldugu bir yarisma
oldugunu belirtmektedir. Bu yonlyle rekabet sifir toplamh bir etkinlik olup kazananlarin o6diile
ulasmasiyla sonuclanir. Odiiliin sinirli olmasi rekabetciligin daha giiclii bicimde ortaya ¢ikmasina neden
olabilmektedir. Rekabetin diger yoniinde ise somut bir 6dil yoktur. Kisi bir etkinlik veya grupta kendini
en iyi olarak gosterme ¢abasi gosterir. Boylece kendinin en iyi oldugu hissine ulasarak icsel bir tatmin
yasamaktadir. Griffin-Pierson (1990) amaca ulasma konusunda digerlerini geride birakmayi esas alan
geleneksel rekabetciligin yaninda sadece amaca ulasmayi ve mikemmellige ulagsmay ifade eden amag
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odakli rekabetin de oldugunu vurgulamaktadir. Amag odakli rekabette kisi baskalari yerine kendisiyle de
yarigabilir ve hedefe en iyi sekilde ulagmak igin gabalayabilir. Ancak rekabetin anlagiimasinda geleneksel
anlamlar ¢ok yayginken amag odakli rekabetin igerdigi anlam yaygin degildir.

Birey akranlariyla birlikte sosyallesmeye veya bir etkinlige basladigi anlardan itibaren rekabetgi tutum
sergilemeye baslamaktadir (Tsiakara ve Digelidis, 2014). Riskind ve Wilson (1982) Amerikan toplumunda
kazanmak icin rekabetgiligin gerekli oldugu anlayisinin yayginlastigini ve bu anlayisin toplumun rekabetgi
tutum gelistirmesinde 6nemli bir role sahip oldugunu belirtmektedir. Hibbard ve Buhrmester (2010) ise
toplumsal yapinin 6nemini vurgulayarak bireyci toplumlarda rekabetin ¢ok 6nemsendigini ifade
etmektedir. Rekabetgi tutum bireyciligi ve bireysel gikarlari esas alan neoliberalizmin etkili oldugu
toplumlarda daha yogun goérilebilmektedir. Neoliberalizmin bu ydndeki ilkeleri insanlarin yasayis ve
diisiints bicimlerini dahi sekillendirmektedir (Harvey, 2015, s. 1). Rekabet bu baglamda sadece is
hayatiyla sinirli kalmamakta, kisinin 6zel hayatini kapsayacak genislikte bir norm haline gelmektedir
(Dardot ve Laval, 2012, s. 256). Neoliberalizmde her bireyin kendi basinin caresine bakmak igin
kendinden sorumlu olmalidir. Basari da basarisizlik da bireyin kendisine aittir (Foucault, 201, s. 125;
Harvey, 2015, s. 73). Neoliberal bir toplumda haklarin kaynagi olarak yasalarin glivencesinden ziyade
bireyin Uretkenligi ve basarilari 6nemsenmektedir (Curtis, 2015, s. 40). Boylece rekabetgilik iyi yasamak
icin zorunlu bir kural durumuna gelmektedir. Her birey basarisizliktan kagmak, kendini gostermek ve
sinirl miktardaki 6dile ulasmak icin rekabete girisebilmektedir. Bu durum yasamin her alaninda oldugu
gibi egitim alaninda da siklikla goriilmektedir. Hatta 6grenciler farkh etkinliklerde kendi kendilerine ya da
dogrudan 6gretmen veya egitim sisteminin zorlamasiyla rekabete girebilmektedir. Baudrillard’a (2010, s.
128) gore sinavlar toplumda yikselmenin en seckin bicimidir. Herkes sinavlardan gecerek statiiye ve
daha yiksek gelire sahip olmak isterken, kaginilmaz olarak rekabete girmektedir. Boylece basari,
Uretkenlik ve yuksek statii icin rekabet tartisiimaz bir yéntem haline gelmektedir.

Rekabet¢i tutumun yaygin ve glicli olmasi toplumsal yapiyla dogrudan iliskilidir. Okulda rekabetgi
tutumun giicli veya zayif olmasinda &gretmenler ve dissal faktdrlerin rolii bulunmaktadir. Ote yandan
rekabetin 6grencilerin 6grenmesine, basari diizeyine, ¢evresiyle olan iliskilerine ve duygusal durumlarina
yaptigl etki konusunda farkli bulgulari olan ¢alismalar yapilmistir. Tauer ve Harackiewicz’'a (1999) gére
ozellikle akademik basari konusunda rekabetgilik, kisinin baskasina meydan okuma ve hedefe ulasirken
performansiyla ilgili geri bildirim alma acgisindan olumlu bir motivasyon kaynagl olarak
algilanabilmektedir. Buna karsin Humphreys, Johnson ve Johnson (1982) isbirlikgiligin rekabetcilige gére
kalici 6grenmeye ve olumlu davranis gelistirmeye daha fazla etki ettigi sonucuna ulagsmigtir. Lam, Yim,
Law ve Cheung (2004) ise rekabetg¢i tutumun akademik basari, kendini degerlendirme, 6g8renme
motivasyonu gibi degiskenler agisindan kisa vadede olumlu ancak uzun vadede olumsuz yonleri
oldugunu, hata karsisinda rekabet¢i tutuma sahip Ogrencilerin daha olumsuz yoénde etkilendigini
bulmustur. isbirlikgiligin mi, yoksa rekabetciligin mi daha iyi olduguna dair alan yazinda ciddi bir catisma
bulundugunu belirten Qin, Johnson ve Johnson (1995) 1929-1995 yillari arasinda yapilan galismalari
meta analiz yontemiyle incelemistir. Elde ettikleri bulgulara gore isbirlik¢i yaklasim problem ¢dzme ve
gorevleri tamamlama konusunda rekabetci yaklasima gore daha basarili sonuglar vermektedir. Thornton,
Ryckman and Gold’a (2013) gore asiri rekabetgilik ile kisisel gelisim rekabetgiligi birbirinden farklidir.
Calismalarinda akademik basariyla kisisel gelisim rekabetgiliginin olumlu iliskiye sahip oldugunu ama asiri
rekabetcilikle akademik basari arasinda olumlu iliski olmadigini bulmuslardir. Okmen, Sahin, Boyaci ve
Kilig (2019) 5. siniflar diuzeyindeki 6grenciler arasinda bilgi yarismalarinin etkisi hakkinda yaptiklari
calismada vyarisma o©ncesi bircok Ogrencinin heyecan ve seving duyarken vyarisma sonrasinda
kaybedenlerin yaninda kazananlarin da rekabetgcilik nedeniyle Uzlinti, hirs ve intikam gibi duygulara
sahip oldugunu belirlemistir. Yarisma 6grenmekten ¢ok kazanma amacina hizmet etmistir. Kahveci ve
Sever (2018) lise 6grencileri arasinda rekabetgiligin arttigini, 6grencilerin sinav olgusu nedeniyle
birbirleriyle paylasimlarinda temkinli olabildiklerini, bilgiye de sinavlarda kendilerine getirecek yarar
kadar deger verdiklerini belirlemislerdir.
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Arastirmanin Onemi ve Amaci

Ogretmenlerin dgrencilerle etkilesimlerinde sergiledikleri tutum ve davranislar 6grencilerin tutum ve
davranislari ile derse karsi motivasyonlarini 6nemli 6lglide etkilemektedir (Broeckelman Post, Tacconelli,
Guzmadn, Rios, Calero ve Latif, 2015; Siriici ve Unal, 2018). Ogretmenlerin rekabetci bir tutumla
ogrencilere yaklasmasi, Ogrencileri basari ve diger Olclitlere gore yaristirmasi 6grencilerin gerek
akademik basari diizeyine gerekse sosyal iliskilerinde kalici etkiler birakabilecek niteliktedir. Bu etki ise
Qin vd. (1995) ile Lam vd. (2004) tarafindan yapilan ¢alismalarda da gosterildigi gibi daha ¢ok olumsuz bir
yone sahiptir. Ates, Cetinkaya Ozdemir ve Taneri (2019) de rekabetci 6gretmenlerin daha ¢ok dgretmen
merkezli, otoriter ve geleneksel bir yaklasimla 6gretmenlik meslegi yurittigini ve bu yaklagimin
olumsuz etkilere sahip oldugunu ifade etmektedir. Egitimle ilgili amaglar ve degerlere iliskin diisiinceler
seti olarak tarif edilebilecek olan egitim felsefesi, egitimle ilgili secimler ve pratiklerde ilgili kisilere
rehberlik etmektedir (Gunzenhauser, 2003). Ogretmenlerin benimsedikleri diisiinceler ve egitim felsefesi
inancglari okul icindeki davranislarinda ve 6grencileriyle etkilesimlerinde etkili olabilmektedir (Yilmaz,
Altinkurt ve Cokluk, 2011; Kozikoglu ve Erden, 2018; Doganay, 2011). Bu baglamda 6gretmenlerin
benimsedikleri egitim felsefesi inanglari ile rekabetgilige iliskin olumlu ya da olumsuz yaklasimlari sinifa
yansiyabilmektedir.

Ogretmenlerin rekabetci tutuma sahip olmasi ile benimsedikleri egitim felsefesi inanglari arasindaki
iliskinin belirlenmesi 6gretmenlerin rekabetc¢i tutumlarinin gerisindeki etkenleri ortaya c¢ikarmak
acisindan 6nem tasimaktadir. Benzer konularda yapilan ¢alismalarda (Gill, 1986; Palmer ve Bejau, 1995;
Cassidy (2008); Hibbard ve Buhrmester, 2010) tutum ve davranislarin cinsiyete goére farkhlastig
bulgusuna ulasilmistir. Ozel okullar ile kamu okullarinda gérev yapan 6gretmenlerin gesitli
arastirmalarda farkh tutum ve goérislere sahip oldugu (Kocabas ve Karakdse, 2005; Karakése ve Kocabas,
2013; ilgar, 2014) goériilmektedir. Ayrica her iki okul tipinin calisma kosullari ve yénetim anlayislari
farklilasabilecegi icin kurum tipi degiskeni de arastirma kapsamina alinmistir. Ogretmenlerin rekabetgi
tutumlarinin cinsiyete ve gorev yapilan kurum tipine (kamu-6zel) gore degisip degismedigine yonelik
bulgularin bu konuda yapilacak akademik calismalara katki saglayacak nitelikte oldugu distintlmektedir.
Alan yazin taramasinda 6gretmenlerin rekabetcilik tutumlarini ortaya cikaran veya egitim felsefesi
inanclariyla rekabetcilik tutumlari arasindaki iliskiyi arastiran bir ¢alismaya rastlanmamistir. Bu baglamda
¢alismanin 6zgin bir yéninin bulundugu da séylenebilir.

Ogretmenlerin egitim felsefesi inanglarinin rekabet¢i tutumlari yordama diizeyinin belirlenerek
O0gretmenlerin rekabetgi tutumlarinin cinsiyet ve gorev yapilan kurum tipi degiskenine farklilk dizeyini
belirlemek bu g¢alismanin amacini olusturmaktadir. Bu amag cercevesinde asagida belirlenen sorulara
yanit aranmigtir.

1- Ogretmenlerin rekabetcilige iliskin tutum diizeyleri cinsiyete gére farklilasmakta midir?

2- Ogretmenlerin rekabetgilige iliskin tutum diizeyleri gdrev yaptiklari kurum tiiriine gére farklilasmakta
midir?

3- Ogretmenlerin benimsedikleri egitim felsefesi inanclari rekabetgilik tutumlarini yordamakta midir?

Yontem

Bu calismada nicel arastirma yontemlerinden betimsel nitelikli nedensel iliski modeli kullaniimistir.
Bu arastirma modelinde degiskenler arasi korelasyon katsayisi kullanilarak iliskinin seviyesi
belirlenmekte (Neuman, 2007) ve bagiml degiskenin degeri, bagimsiz degiskenin sahip oldugu degere
gore tahmin edilmeye calisiimaktadir (Blylkoztirk, Cokluk ve Kokli, 2012). Calismada 6gretmenlerin
rekabetci tutumlarinin cinsiyet ve kurum tiiri degiskenine gore farklilasma durumlari ile egitim felsefesi
inanclari ve rekabetgilik tutumlari arasindaki nedensel iliski durumu belirlenmistir.
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Evren ve Orneklem

Bu ¢alismada iki ayri érneklem grubundan veri toplanmustir. ilk gruptaki veriler 2019-2020 6gretim
yili 2. déneminde Ogretmenlerde Rekabetcilik Olcegi'nin (ORO) gecerlik ve giivenirliginin belirlenmesi
amaciyla yapilan Agimlayici Faktor Analizi igin toplanmistir. Bu 6rneklem grubu Balikesir ili, Bandirma ve
Manyas ilcelerindeki resmi ve 6zel okullarda gorev yapan 1677 Ogretmen arasindan basit tesadifi
drnekleme yoluyla géniilliiliik esasina gore secilmistir. Orneklem grubunu 211 kadin, 137 erkek toplam
348 ogretmen olusturmaktadir. Ogretmenlerin 253’ resmi, 95’i ézel okulda gérev yapmaktadir.
Orneklem grubu okul seviyesi bakimindan 23 anaokulu, 111 ilkokul, 99 ortaokul ve 115 lise
O0gretmeninden olugmaktadir. Brans bazinda ise 81 sinif, 41 fen bilimleri grubu, 41 yabanci dil, 38 Tirkge
ve edebiyat grubu, 33 matematik, 31 Din kiltiirii ve ahlak bilgisi/IHL meslek dersleri, 26 okul éncesi, 26
sosyal bilimler grubu ve 31 diger branslardaki égretmenler bulunmaktadir. Olgek formlari tim okullara
ulastiriimis ve gonilli olarak katilim saglayan 6gretmenler formlari doldurmuslardir.

Egitim inanclar Olgegi (EI0) ve ORO ile ilgili veriler ikinci 6rneklem grubundan toplanmistir. Bu
orneklem grubu Eskisehir il merkezindeki ilkokul ve ortaokullarda 2019-2020 6gretim yili 2. déneminde
gorev yapan 6402 égretmen arasindan basit tesadiifi 6rnekleme yoluyla segilmistir. Orneklem grubunu
secilen okullardaki 6gretmenlerden o6lgek formunu doldurmaya gonilli 323 kadin, 122 erkek ve 2
cinsiyet belirtmeyen toplamda 447 &gretmen olusturmustur. Orneklem grubundaki dgretmenlerin 79’u
dzel, 368’i resmi okullarda gérev yapmaktadir. Ogretmenlerin okul seviyesine gére dagilimi ise 251
ilkokul ve 196 ortaokul olarak gerceklesmistir. Brans bazinda 196 sinif, 35 okul oncesi, 26 Tirkge, 25
yabanci dil, 19 mizik, resim ve beden egitimi, 17 fen bilimleri, 17 sosyal bilimler, 16 matematik, 12
Psikolojik danisman ve rehberlik, 6 din kiltiri ve ahlak bilgisi 6gretmeni ve 78 brans belirtmeyen
o6gretmen bulunmaktadir.

Veri Toplama Araglar

Ogretmelerde Rekabetgilik Olgegi. Olcek arastirmaci tarafindan gelistirilmistir. Olgegin gelistirilmesi
oncesinde alan yazinda Griffin-Pierson (1990) Houston, Farese ve La Du (1992), Smither ve Houston
(1992) Helmreich ve Spence (1978) Aydin ve Akbag (1997), Akbayirli ve Aydin’in (2000) gelistirdigi veya
uyarladigi rekabetcilik 6lgeklerinin oldugu belirlenmis ancak 6gretmenlere doénik olarak hazirlanan
herhangi bir rekabetcilik 6lcegine rastlanmamistir. Bu nedenle 6gretmenlerin rekabetgilik tutumlarini
olgmek igin ilgili alan yazina uygun olabilecek nitelikte 30 madde ile madde havuzu olusturulmustur.
Maddeler egitim alaninda 3 uzman tarafindan incelenmis ve 2 madde 6lgegin amacina uygun
bulunmadigi icin cikarlmistir. 28 maddelik 6lgek 5’li Likert tipinde “1-Kesinlikle Katilmiyorum ve 5-
Kesinlikle Katiliyorum” araliginda puanlanmaktadir. Olgegin gelistiriimesinde iki farkli &rneklem
grubundan elde edilen veriler kullaniimistir. ilk érneklem grubundan elde edilen verilerle IBM SPSS
Statistic 26 programi kullanilarak agimlayici faktér analizi ve giivenirlik analizleri yapilmistir. ikinci
orneklem grubundan elde edilen verilerle R paket programi (R Core Team, 2018) ‘Lavaan’ paketi
(Rosseel, 2012) kullanilarak dogrulayici faktor analizi yapiimistir.

Acimlayici faktor analizi yapabilmek icin bir 6lgekte en az 200 veya Olcek maddesi basina 5 ile 10
arasinda orneklem sayisinin yeterli oldugu ifade edilmektedir (Worthington ve Whittaker, 2006). Bu
nedenle 28 maddelik 6lgek icin 348 6rneklem sayisinin yeterli oldugu goérilmistir. Ek olarak Kaiser-
Mayer-Olkin (KMQ) 6rneklem yeterlilik testinin .60’tan blylk olmasi gerekmektedir (Tabachnick ve
Fidell, 2007, s. 657). Bu calismada .84 olarak bulunarak 6rneklem buylkluginin faktor analizi icin yeterli
oldugu sonucuna ulasiimistir. Barlett’s Test of Sphericity testine gore ki-kare degerinin (x2 = 3030,807;
p<.001) manidar oldugu bulunmustur. Maddeler arasindaki korelasyonlar korelasyon katsayilarinin .30
Gzeri oldugu belirlenmistir. Bu bulgulardan sonra orneklemin sorulari kag farkli boyutta algiladigini
bulmak ve degisken sayisini azaltmak igin ag¢imlayici faktor analizi yapilmistir. Faktor analizinde
Maksimum Olabilirlik yontemi ve Promax déndirme teknigi kullanilmistir. Sosyal bilimler alaninda fen
bilimlerinin aksine bu iki yontemin daha iyi sonuglar verdigi belirtilmistir (Fabrigar ve digerleri, 1999;
Worthington ve Whittaker, 2006). 28 madde ile baslanan analizde farkli faktérlerde birbirine yakin
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degerler alan veya bir faktorde tek kalan maddeler gikarilarak 4 faktorliu bir yapi elde edilmistir. Elde
edilen faktor yukleri .438 ile .813 arasinda degismektedir. 4 alt boyutun agikladigi toplam varyans orani
.58'dir. Olgegin giivenirligi icin hesaplanan i¢ tutarlilik katsayisi Cronbach Alpha (a) Onaylanma boyutu
icin .78, Yarisarak Kazanma boyutu icin .72, Dislama boyutu igin .72, Ustiinliik boyutu icin .73 ve 6l¢egin
tamami i¢in .82 olarak bulunmustur. Bu bulgulara ait betimsel degerler Tablo 1’de sunulmustur.

Tablo 1.
Faktdr ve Maddelere iliskin Betimsel Degerler
Faktorler ve maddeler Agiklanan X Ss Madde Fa'lft?r
varyans (%) toplamr  yiika
Onaylanma (a=0.78)
M_8 3.3362 1.15345 0.344 0.813
M_9 3.3879 1.12942 0.471 0.741
M_5 27.188 3.7155 1.02819 0.363 0.624
M_21 3.6379 1.08218 0.375 0.485
Yarisarak Kazanma (a=0.72)
M_4 2.3937 1.19686 0.521 0.722
M_18 16.101 2.5575 1.16857 0.551 0.633
M_27 2.3736 1.22820 0.439 0.596
M_25 2.9511 1.23140 0.461 0.479
Dislama (a=0.72)
M_16 2.1408 1.07647 0.361 0.642
M_7 3.939 2.4253 1.11714 0.387 0.638
M_12 2.0316 1.06915 0.404 0.610
M_28 1.6092 1.00553 0.256 0.593
Ustiinlik (a=0.73)
M_6 3.6695 1.07499 0.391 0.728
M_26 6.658 3.6724 1.04185 0.370 0.673
M_17 3.0431 1.17411 0.471 0.560
M_11 3.0287 1.25635 0.555 0.438
Toplam (a=0,82) 58.885

Acgimlayici faktor analizi ile olusan boyutlarin madde ayirt edicilik glglerinin belirlenmesi icin 6lgekten
elde edilen puanlar kiigiikten bliylige dogru siralanmistir. Alt %27 ve list %27’yi olusturan gruplarin puan
ortalamalari bagimsiz grup t-testi ile karsilastirilmis ve grup ortalamalari arasinda tim maddeler igin
p<.01 diizeyinde anlamli bir fark oldugu gorilmustiir. Boylece 6lgek maddelerinin yiiksek puan ile distik
puan arasinda ayirt edici oldugu goérilmektedir. Tablo 2’de maddelerin ayirt edicilik giglerinin
belirlenmesi igin yapilan bagimsiz gruplar t-testi sonuglari verilmistir.

Tablo 2.

Alt %27 ve Ust %27’lik Gruplarin Madde Ayirt Edicilik Giiclerine Ait t Testi Sonuglari

Eslestirilen Eslestirilen

IVSIadeeIer 5s t P I\/Isadsdeler X Ss t P
Alt o5y 1.00 .00 Alt o7 1.00 .00

4 Ust o7 394 .72 -39.46 00 |16 Ust o,7 3.54 71 -34.55 .00
Alt 557 247 71 Alt o7 156 .49

> Ust %27 a2 26 L0017 Ustoyy, 440 .49 "39.26 .00

6 Altyy 235 69 -3002 .00 |18 Alt 557 113 34 4272 .00
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4.93
1.14
3.80
1.90
4.68
1.95
4.65
1.52
4.55
1.00
3.51

25
35
73
65
46
62
47
50
49
.00
74

-31.46

-33.35

-33.48

-41.48

32.71

.00

.00

.00

.00

.00

21

25

26

27

28

Ust 4,57
Alt o7
Ust 4,57
Alt o7
Ust 457
Alt o7
Ust 4,57
Alt o7
Ust o7
Alt g57
Ust o7

4.03
2.31
4.84
1.40
4.39
2.34
4.84
1.00
4.03
1.00
2.91

.55
.80
.36
49
49
.54
.36
.00
71
.00
1.05

-27.58

-41.63

-32.50

-41.39

-17.61

.00

.00

.00

.00

.00

Dogrulayici faktér analizi 6ncesinde ug deger analizi yapilmis ve 7 kisi analizden g¢ikarihp 440 kisi ile
analiz gergeklestirilmistir. Ayrica verilerin normal dagildig tespit edilmistir. Analiz sonuglarina gére Ki-
kare Testinin (x2) serbestlik derecelerine oraninin 3’in Gstiinde oldugu gorilmustar. 6ile 7 ve 13 ile 14
arasinda yapilan hata kovaryanslari sonucu ile istenilen sonuglara ulasiimistir. Buna gore 6lgegin Ki-kare
Test (x2=251) serbestlik derecesi (df=96) oraninin 2.61; GFI degeri .93; CFl degeri .94; TLI degeri .93;
NNFI degeri .93; IFI degeri .94; RMSEA degeri .06; SRMR degerinin ise .05 oldugu belirlenmistir. Alan
yazindaki oneriler g6z 6niinde bulunduruldugunda 6lgegin iyi uyum degerleri gosterdigi savunulabilir (Hu
ve Bentler, 1999; Kline, 2005; Schreiber, Nora, Stage, Barlow, ve King, 2006). Olgege iliskin faktor yiikleri
ve diger degerler Tablo 3’te gosterilmistir.

Tablo 3.
Ogretmen Rekabetcilik Olcedi Maddeleri Faktér Yiiklerine iliskin Sonuglar
Boyutlar Maddeler Faktor yiikii sh z-degeri p R?
1 0.66 0.05 12.90 <.001 0.37
11 0.78 0.06 13.67 <.001 0.41
Yarisarak kazanma
13 0.77 0.06 13.91 <.001 0.42
15 0.63 0.05 11.74 <.001 0.32
2 0.80 0.05 17.38 <.001 0.59
5 0.78 0.05 15.53 <.001 0.50
Onaylanma
6 0.66 0.05 12.91 <.001 0.38
12 0.78 0.05 17.41 <.001 0.59
3 0.82 0.05 17.35 <.001 0.56
N 7 0.89 0.05 17.63 <.001 0.57
Ustilinlik
10 0.80 0.05 15.25 <.001 0.46
14 0.81 0.05 16.60 <.001 0.52
4 0.52 0.06 9.23 <.001 0.26
Dislama 8 0.71 0.05 14.77 <.001 0.53
9 0.70 0.05 13.24 <.001 0.43
16 0.52 0.04 13.30 <.001 0.43

Tablo 3 incelendiginde bitiin maddelerin genel 6lgek yapisi ile anlamli iliski icinde oldugu ve z
degerlerinin belirlenen araliklarda oldugu; faktér yiklerinin .52 ile .89 arasinda degistigi gortlmustir.
Elde edilen bu faktor yiklerinin .50 Uzeri olmasi yakinsama gecerliligine kanit teskil etmektedir
(Peterson, 2000). Olcegin biitiin maddelerinin yiiksek R? degerine sahip oldugu gériilmistiir (Cohen,

1988). Olgegin dogrulayici faktodr analizine iliskin sonuglar Sekil 1’de sunulmustur.
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Olgegin alt boyutlarindan Yarisarak Kazanma kisinin herhangi bir isi yapma veya amaca ulasmada
rakiplerin varhgini amagtan daha 6nemli gordigiinii gostermektedir. Yarisarak ve rakipleri geride
birakarak kazanmak en 6nemli motivasyon kaynagidir. Onaylanma alt boyutu bir 6dil yerine yapilan isin
sonucunda dis otorite olarak kabul edilen kisi ya da kisilerin onayina duyulan ihtiyacla iliskilidir. Kisinin
yaptigl iste basarili olup olmadigina iliskin yargisini dis otoritelerin gorislerine gore olusturma tutumunu
yansitmaktadir. Ustiinliik alt boyutu bir 6diil olmasa bile kisinin diger kisilere gére en basarili ve en iyi
olmayi isteme tutumunu yansitmaktadir. Kisinin mikemmellik algisi diger kisilerden daha dstln
olmasiyla iliskilidir. Dislama boyutu ise bireyin sonug¢ odakli bir basariyi &nemseme, basarili olanlara daha
fazla deger verme ve basarisiz olanlari dislama tutumunu géstermektedir. Bu boyut 6gretmenin basarili
ogrencilerle basarisiz buldugu o6grenciler arasinda basarili olanlar lehine ayrim yapma tutumunu
belirlemeye galismaktadir.

Egitim inanglan Olgegi. Egitim inanclari Olgegi (EiO) Yilmaz vd. (2011) tarafindan gelistirilmistir.
Olgek, ilerlemecilik, varoluscu egitim, yeniden kurmacilik, daimicilik ve esasicilik olmak tizere 5 boyuttan
olusmaktadir. Olgek 40 maddelik, “1-Kesinlikle Katilmiyorum ve 5-Kesinlikle Katiliyorum araliginda
puanlanan 5’li Likert tipinde hazirlanmistir. Olgegin alt boyutlari icin Cronbach Alfa i¢ tutarlilik katsayisi
ilerlemecilik igin .91, varolusgu egitim icin .89, yeniden kurmacilik igin .81, daimicilik igin .70 ve esasicilik
icin .70 olarak hesaplanmistir.

Verilerin Analizi

ORO’niin gecerlik ve giivenirlik analizleri icin toplanan ilk veriler SPSS 26 paket programina
islenmistir. Bu verilerle Kaiser-Mayer-Olkin (KMO), Barlett's kiresellik testi, agcimlayici faktor analizi ve
Cronbach Alpha (a) giivenirlik analizi yapilmistir. ORO’niin dogrulayici faktér analizi ve calismanin amaci
icin toplanan ikinci verilerle 6nce Ogretmenlerde Rekabetcilik Olcegi’ne ait dogrulayici faktér analizi
yapilmistir. Rekabetgilik tutumunun cinsiyet ve okul tiiri degiskenine gore farkini belirlemeden 6nce
normallik testleri yapilmistir. Testlerin tim basiklik ve carpiklik degerlerinin +2 ve -2 arasinda oldugu
gorilmistir. Bu degerler normalligin saglanmasi icin yeterli oldugundan (George ve Mallery, 2010)
bagimsiz gruplar t testi bulgulari incelenmistir. Ogretmenlerin rekabetcilik diizeylerinin egitim
inanglariyla iliskisi icin de korelasyon analizi ve ¢oklu regresyon analizi yapiimistir.
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Etik Prosedirler

Arastirmanin planlama, veri toplama, analiz ve raporlama sirecinde etik ilke ve kurallara uyulmustur.
Bu arastirma Eskisehir Osmangazi Universitesi Bilimsel Arastirma ve Yayin Etigi Kurulu’nun 20 Mayis
2020 tarihinde yaptig1 2020/11 sayili toplantisinda etik olarak uygun gorulmistur.

Bulgular

Ogretmenlerin cinsiyet degiskenine gore rekabetcilik ve rekabetgiligin alt boyutlarina iliskin farklari
belirlemek i¢in bagimsiz gruplar t testi yapiimistir. Bu teste iliskin sayisal bulgular Tablo 4’te verilmistir.
Tablo 4.

Cinsiyet Degiskenine Gére Ogretmenlerin Rekabetcilik ve Alt Boyutlarina lliskin Bagimsiz Gruplar t testi
Sonuglari

Degisken Cinsiyet N X Ss Sd t p d
Kadin 319 2.36 .782

Yarigarak Kazanma 438 -2.58 .00 .29
Erkek 121 2.61 .947
Kadin 319 3.74 .837

Onaylanma 438 1.01 .33 11
Erkek 121 3.64 931

. Kadin 319 3.22 .893

Ustlnlik 438 -1.57 13 .16
Erkek 121 3.37 971
Kadin 319 1.86 .693

Dislama 438 -3.41 .00 .34
Erkek 121 2.12 .812
Kadin 319 2.79 .612

Rekabetcilik Toplam 438 -1.92 .04 .22
Erkek 121 2.94 731

*p<0,05

Bagimsiz gruplar t testi sonuglarina gore rekabetgilik toplam puaninin erkeklerin lehine anlamli yénde
farklilastigi (t= 1.92, p= .04) goériilmektedir. Rekabetgiligin alt boyutlarindan onaylanma ve Ustunlik
puanlarinda fark bulunmazken, yarisarak kazanma ve dislama puanlarinda erkeklerin lehine anlamli fark
gorulmektedir. Anlamli farka sahip olanlarda farkin buyukliglu etki baydklGgi (Cohen d) ile
hesaplanmistir. Etki bliytkligiu Rekabetcilik toplam puaninda (d = .23) orta diizeyde, yarisarak kazanma
alt boyutunda (d = .30) orta ve dislama alt boyutunda (d = .35) orta diizeyde bulunmustur.

Ogretmenlerin gérev yaptiklari okullarin kurum tiirii degiskenine gére rekabetgilik ve rekabetgiligin
alt boyutlarina iliskin farklari belirlemek icin bagimsiz gruplar t testi yapilmistir. Bu testin sonuglarini
belirten sayisal veriler Tablo 5’te verilmistir.

Tablo 5.
Kurum Tiirii Degiskenine Gére Odgretmenlerin Rekabetcilik ve Alt Boyutlarina fliskin Bagimsiz Gruplar t
Testi Sonuglari

Degisken Grup N X Ss Sd t p d
Yarigsarak F.{.esml 362 2.41 .841 438 113 55 14
Kazanma Ozel 78 2.53 .819
Onaylanma Resmi 362 364 877 438 362 .00 .48

Ozel 78 4.03 .723
Ustainlik Resmi 362320 .943 438 -3.60 .00 .40
Ozel 78 3.54 .720

1091



KAHVECI — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 50(2), 2021, 1069-1099

Dislama Resmi 362 155 .752 438 149 .13 .18
Ozel 78 182 647

Rekabetcilik Toplam ~ Lesmi 362 280 665 438 220 .02 29
Ozel 78 298 554

*p<0,05

Kurum tiiri degiskenine gore rekabetgilik toplam puani (t= 2.20, p= .02) ile onaylanma ve Ustiinliik
puanlarinda 6zel okul 6gretmenleri lehine anlaml fark bulunmaktadir. Etki blyUkligl rekabetgilik
toplam puaninda (d = .29) orta, onaylanma puaninda (d = .48) orta ve Ustlinlik puaninda (d = .40) orta
diizey olarak bulunmustur.

Ogretmenlerin rekabetgilik puanlarinin sahip olduklari egitim inanglari puanlari arasindaki korelasyon
dizeyi ve korelasyonun yonuni belirlemek icin korelasyon analizi yapilmistir. Korelasyon analizi
yapilmadan 6nce anket formunun egitim inanlari dlgegi bélimiinde eksik ve yanhs doldurmus olan 5
kisinin verileri gikartilmig ve 435 kisi ile analiz yapilmistir. Yapilan analiz sonuglari ve betimsel istatistikler
Tablo 6’da gosterilmistir.

Tablo 6.
Ogretmenlerin Rekabetcilik ve Egitim Inanglariyla Arasindaki Korelasyon Katsayilari ve Betimsel istatistik
Bulgulari

Degiskenler 1 2 3 4 5 6

1. Rekabetgilik —

2. llerlemecilik .011 -

3. Varoluscu Egitim - 157** 763*** —

4. Yeniden Kurmacilik .091 553%**  AQGkE* —

5. Daimicilik J112%* .549*** AT78E**E 593 *** —

6. Esasicilik .304** -.165** - 254%** .048 .200%*** —
Ortalama 2.82 4.29 4.55 3.97 3.99 2.60
Ss .64 42 A4 .57 .50 71
Carpiklik -0.12 -0.57 -.99 -0.50 -0.36 0.15
Basikhk 0.70 0.21 0.70 -0.58 -0.31 -0.01

*p<.05, **p<.01, *** p<.001

Elde edilen betimsel istatistiklere gore egitim inanglarinin alt boyutlari ile rekabetgilik tutumunu
gosteren tim degiskenler normal dagilmaktadir. Ortalama puanlar incelendiginde 6gretmenlerin
rekabetcilik tutumlari (x= 2.82) orta, egitim inanglarindan ilerlemecilik (x= 4.29) ¢ok yuksek, varoluscu
egitim (X= 4.55) ¢ok yuksek, yeniden kurmacilk (x= 3.97) yuksek, daimicilik (x= 3.99) yliksek ve esasicilik
(x= 2.60) dlstk diuzey puan araligina sahiptir. Korelasyon analizine gore 6gretmenlerin rekabetgilik
tutumlari ile varoluscu egitim arasinda negatif, daimicilik ve esasicilik puanlari arasinda pozitif iliski
bulunurken diger degiskenler ile aralarindaki korelasyon katsayisi anlamsiz bulunmustur. Korelasyon
katsayilari bulgusu elde edildikten sonra rekabetgilik tutumlarinin egitim inanglari tarafindan yordama
diizeylerinin belirlenmesi icin ¢oklu regresyon analizi yapilmistir. Analiz sonuglari Tablo 7’'de
gosterilmistir.
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Tablo 7.
Rekabetgiligin Egitim inanclari Tarafindan Yordanma Giiciiniin Belirlenmesine lliskin Coklu Regresyon
Analizi Sonuglari

e R N
(Sabit) 2.656 .361 7.35 .000 337 .113  .107 18.38 .000
Varoluscu Egitim -247 .083 -.168 -2.97 .003

Daimicilik .188 .071 .146 2.62 .009

Esasicilik 212 .046 232 4.58 .000

**p<.01

Ogretmenlerin rekabetci tutumlariyla korelasyon katsayilarindan anlamli olan varoluscu egitim,
esasicilik ve daimicilik bagimsiz degisken olarak ¢oklu regresyon analizi kapsamina alinmis, ilerlemecilik
ve yeniden kurmacilik ise anlaml bir korelasyona sahip olmadigi icin analize ainmamuistir. Yapilan analize
gore tolerans ve VIF degerlerinin onerilen aralikta oldugu, oto korelasyon ve coklu dogrusal baglanti
sorununun olmadigl tespit edilmistir. Bu bulgulara goére regresyon sonuglarinin anlamh oldugu tespit
edilmistir (F(3435=18.38, p=.000, R’=.12). Bu sonuglara gore 6gretmenlerin varoluscu egitim inanglari
rekabetgilik tutumlarini negatif yordarken, daimicilik ve esasicilik inanglari pozitif yénde yordamaktadir.
Butin degiskenler ogretmenlerin rekabetgcilik tutumlarinin %10.7’sini agiklamaktadir. Elde edilen
sonugclara gore 6gretmenlerin rekabetcilik tutumlari sirasiyla varolusgu egitim inanci tarafindan negatif
yonde, esasicilik ve daimicilik inanglari da pozitif yonde yordamaktadir.

Sonug ve Tartisma

Ogretmenlerin cinsiyet degiskenine gére rekabetcilik ve alt boyutlarina ait puanlari arasinda fark olup
olmadigina dair yapilan analizde yarisarak kazanma alt boyutunda erkeklerin kadinlara gore anlamli
diizeyde ve etki biiylklGgl olarak da orta diizeyde yiiksek puana sahip olduklari gérilmistir. Hibbard ve
Buhrmester (2010) erkeklerin kazang odakh yarisma konusunda kadinlardan daha yiiksek puana sahip
oldugunu bulmustur. Ayrica her iki cinsiyet degiskenine ait dislama alt boyutuna ait puanlar disik
olmakla birlikte erkeklerin puani kadinlara gére daha yiksektir. Bu farkin etki buyukligi de orta
diizeydir. Ote yandan rekabetcilik toplam puanlari da erkekler lehine anlamli ve orta derecede etki
blyuklGgi ile ylksek bulunmustur. Bu bulgular Gill (1986) ve Cassidy’nin (2008) bulgulariyla paraleldir.
Erkeklerin kadinlara gore daha rekabetgi olmasi, basarisiz olmayl dislamasi ve kazanmaya odakh
yarismayl daha ¢ok benimsemesi erkeklerin basari, kazang ve maddiyat odakl ilerlemeyi daha ¢ok
benimsedigini gostermektedir (Palmer ve Bejau, 1995). Ayrica erkeklerin basarisizhg dislayarak kazang
odakli rekabetgiligi 6nemsemesi Hibbard ve Buhrmester’a (2010) gore sosyal ¢evresindeki kisilerle daha
cok fikir ayrihg icinde olmasi ve zayif empati duygusuyla iliskili olabilir. Diger yandan erkeklerin
geleneksel ataerkil rolleri nedeniyle daha glicli olmaya odaklanmasi ve kazanarak hayatta kalma
gldisiyle hareket etmesi bu bulgunun ortaya ¢ikmasinda bir baska etken olabilir.

Okul tipi degiskeni bakimindan onaylanma ve stlinlik alt boyutlari ile rekabetgcilik toplam
puanlarinda 06zel okul Ogretmenleri lehine anlamh ve orta dizeyde etki biyikligiinde fark
bulunmaktadir. Bu bulgu c¢alisilan kurumlarin galisma ilkeleri ve kosullariyla iliskili olabilir. Titrek ve Zafer
(2009) ozel okul midirlerinin resmi okul mudurlerine gore orgiitsel gl¢c kaynaklarini daha yiksek
diizeyde kullandiklarini belirlemislerdir. Yasal, zorlayici ve édillendirme gliclinlin 6zel okullarda daha
ylksek diizeyde kullanilmasi 6zel okul 6gretmenlerinin dis otoriteler tarafindan onaylanmaya daha fazla
ihtiyac duymasiyla sonucglanmis olabilir. Seckin, Danisman ve Babacan (2014, s. 77) 6zellikle s6zlesme
donemlerinde 6gretmenlerin birbirleriyle ciddi bir rekabete girdiklerini, velilerin ve yoneticilerin onayini
almak icin cabaladiklarini belirtmektedir. Tasdan ve Tiryaki (2010) 6zel okul Ogretmenlerinin is
doyumunun gelisme ve yikselme firsati boyutunda daha yiliksek puana sahip oldugu bulgusuna
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ulagsmistir. Ozel okul gretmenlerinin gelisme ve yiikselme firsati konusunda yiiksek doyum sahibi olmasi
bu firsati degerlendirmek icin daha fazla rekabet¢i tutum sergilemelerine neden olmus olabilir.

Ogretmenlerin egitim inanglarinin rekabetgi tutumlarini yordama diizeyinin belirlenmesi amaciyla
yapilmis olan ¢oklu regresyon analizi sonucuna goére egitim inanglarindan varolusguluk rekabetciligi
negatif yonde yordamaktadir. Bu bulguya gore varoluscu egitim inanci giclendikgce rekabet¢i tutum
azalmaktadir. Varolusguluk bireyi ve bireyin 6zglrligiinii merkeze almaktadir. Giul'e (2014) gore
varolusguluk farkh felsefe akimlari gibi belirli bir gergeve iginde tanimlanabilecek bir dislince degildir.
Varolusguluk insanin varolus anlamini ve kendini gerceklestirme olanaklarini konu edinmekte ve
toplumsal dizen ile faydayi ilgi alaninin disinda tutmaktadir. Tunca, Alkan-Sahin ve Oguz (2015))
varolusgu egitim inancina sahip olma diizeyinin mesleki deger olarak isbirligine agik olma, siddete karsi
olma ve farkliliklara saygi duyma degiskenleriyle pozitif yonde bir iliski oldugu belirtilmistir. Bu bulgu,
rekabetciligin is birligini dislayan ve basarisizligi cezalandiran 6zellikleri g6z 6niine alindiginda varolusgu
egitim inanciyla rekabetgilik tutumunun negatif iliskisini aciklar niteliktedir. Varolusculugun o6znellige
yaptigl glcli vurgu esitsizligin ve statikonun devamini sagladigl iddia edilen egitim anlayislarina ve
rekabetgilige de bir tepkiyi beraberinde getirmektedir. Kozikoglu ve Erden’in (2018) yaptigi ¢alismada
varoluscu egitim felsefesi ile elestirel pedagoji ilkelerini benimseme diizeyi arasinda diisiik de olsa pozitif
yonla bir iliski oldugu bulgusuna ulagilmistir. Elestirel pedagoji anlayisina gére mevcut egitim duzeni
baskicidir. Adaletsizlik izerine insa edilmis ve kapitalist Giretim bicimleri tarafindan sekillendirilmistir.
Buna karsin egitim bireyin 6zgilrlesmesine, elestirel bir biling kazanmasina ve adaletin saglanmasina
hizmet etmelidir (Cevizci, 2012, ss. 203-13). Gutek’e (2011, s. 142) gore varoluscu egitim dlisiincesi
bireyin yasami kendi agisindan degerlendirebilecegi, deneyimlerine ve tercihlerine dayal bir 6gretim
programini savunmaktadir. Varolusgulara gore en iyi 6grenme 0Ogrencinin kendi sectigi ve
anlamlandirdigi bilgilere dayali olan 6grenmedir. Bu durumda mevcut egitim sistemi ve mifredat
varolusgu anlayisa gére bireyin dzgiirligiini ve 6znelligini dnemsemeyen bir yapidadir. Ogretmenlerin
varoluscu bakisla mevcut sistemi sorgulamalari, elestirmeleri ve rekabetcilige mesafeli durmalari sahip
olduklari egitim inanglariyla iliskili gorilebilir.

Ogretmenlerin egitim inanclarindan esasicilik ve daimicilik rekabetgilik tutumlarini sirasiyla pozitif
yonde yordamaktadir. Esasicilik felsefi olarak realizm ve idealizmden beslenen bir kuram olup ¢agdas
egitim kuramlariyla ¢atismaktadir. Diger yandan esasicilik toplumsal ve ekonomik degerleri artirabilme
potansiyeli olan bilgi ve degerlere 6nem vermesi nedeniyle liberal disiinceyle benzesmektedir.
Esasiciligin akademik basari ve bilgi 6grenme odakl olmasi, 6gretmen merkezli bir anlayisi savunmasi
(Gutek, 2011, ss. 301-303; Cevizci, 2012, ss. 48-54) rekabetci tutumla pozitif iliskisini agiklar niteliktedir.
Daimici egitimde insanin dogasinin degismez oldugu varsayimiyla insanlarin akil yetilerinin gelistirilmesi,
degismez gercekliklerin ve evrensel dogrularin 6gretilmesi amaclanmaktadir (Gutek, 2011, s. 306:
Cevizci, 2012, s. 28). Daimciligin 6nemli 6lcide etkilendigi Platon’a gore insanlar dogasi geregi esit
degildir ve insanlarin alacaklari egitim ve toplumdaki konumlari da farkli olmalidir. Her birey sahip
oldugu potansiyel 6lgisiinde egitim almalidir (Noddings, 2017, s. 8). Toplum da tipki bir organizma gibi
dogal olarak hiyerarsik bir yapidadir (Williams, 2019, s. 71). Daimiciligi benimseyen 6gretmenlerde de
hiyerarsik ve esitsiz bir toplumun dogal oldugu, herkesin toplumda hak ettigi konumda olmasinin adaleti
saglayacagl duslincesi etkili olabilir. Bu durumda da kimin neyi hak ettiginin belirlenmesinde insanlarin
yaptiklari iste ve egitim hayatlarinda sahip olduklari basari siralamasi 6nemli bir 6l¢ctt olarak kabul
edilerek rekabetcilige daha olumlu bir anlam ylklenmis olabilir. Kozikoglu ve Erden (2018) daimicilik ve
esasiciligin elestirel pedagoji ilkeleriyle diisik ama negatif yonde bir iliski oldugunu belirlenmistir.
Elestirel pedagojinin 6grencilerin hiyerarsik olarak siniflandiriimasina ve liberalizmin rekabetgiligine karsi
cikmasi ve bu yoniyle esasicilik ve daimicilikle negatif iliskide bulunmasi ¢alismamizin bulgulariyla
benzerlik tasimaktadir. Tunca v.d (2015) yapmis olduklari galismada mesleki degerlerden farkhhklara
saygili olma ve is birligine acik olma boyutlariyla esasiciligin negatif yonli iliskisi oldugunu, daimiciligin de
pozitif olmakla birlikte cagdas egitim felsefesi inanglarina gore daha dislik dizeyde iliskiye sahip
oldugunu bulmustur. Rekabetciligin is birligini dislayan, farkhliklara saygl duymayi goz ardi eden yapisi
goz online alindiginda bu bulgunun bu calismayi destekler nitelikte oldugu soylenebilir. Diger yandan
esasicilik ve daimiciligi benimseyen 6gretmenlerin 6gretim programlarinin igerigindeki bilgileri nesnel
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kabul ederek bilgilerin 6grenilip 6grenilmediginin belirlenmesinde 6lgiit olarak sadece sinav puanlari ve
derste gosterilen performansi kabul etmesi rekabetgilige karsi daha olumlu tutum gelistirmelerine neden
olmus olabilir.

Ogretmenin inanglari ve tutumlarn dgrencilerin yasantilarini, 6grenme diizeylerini ve toplum iginde
nasil bir birey olacaklarini belirlemede 6nemli etkenlerden biridir (Yilmaz vd., 2011). Bu nedenle egitim
inanglarinin ve bu inanglarin dayandiklari kuramlarin egitim slrecine olan etkilerine 6gretmen
egitimlerinde yer verilerek 6gretmenlerin benimseyecekleri egitim kuramlarini her yoniyle tanimasi
saglanabilir.

Rekabetin 6grencinin akademik basarisi Gzerinde kisa siireli bir motivasyon saglamakla birlikte uzun
vadede kalici 6grenmenin gerceklesmesinde olumsuz etkileri bulunmaktadir (Lam vd., 2004). Ayrica
rekabetgiligin 6grencilerin duygusal ve sosyal gelisimi ile olumsuz etkileri de bulunmaktadir (Okmen vd.,
2019; Kahveci ve Sever, 2018). Diger yandan rekabetciligin 6gretmenler arasi etkilesim ve is birliginin
zedelenmesine de yol agma olasiligl da gz oniline alindiginda yapilan galismalar 1siginda 6gretmenlerin
ve egitim yoneticilerinin rekabetcilik konusunda bilgilendirilmesi 6nerilebilir.

Egitim inanclariyla rekabetgilik arasinda nedensel iliskiye dayanan bir ¢alismanin bulunmamasi ve
sadece bir il merkezindeki drneklemle sinirli olmasi nedeniyle benzer g¢alismalar farkli 6rneklemler
Uzerinde nitel veya nicel yontemlerle tekrarlanabilir. Ayrica 6gretmenlerin rekabetgilige iligkin
tutumlarinin farkli degiskenlerle iliskisi Gizerine arastirma yapilmasi 6nerilebilecek bir baska husustur.

Etik Beyan

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci boliminde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykir
Eylemlerden” higbirisi gergeklestirilmemistir.
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Appendix: Teacher Competitiveness Scale

WINNING BY COMPETITION

1- The most important criterion for success is passing the competitors.
2- Whatever the circumstances are, winning is better than losing.

3- Lifeisarace.

4- All rewards at school should be based on academic achievement.

APPROVAL

1- | would like to be rewarded for my successful works.
2- | care that the managers appreciate me.

3- Iwant to be a teacher appreciated by parents.

4- | would like the successful teachers to be rewarded.

SUPERIORITY

1- laimto do what is better than anyone else.

2- | struggle to be the most successful teacher in school.
3- Having competitors while doing a job motivates me.
4- | struggle to be the best person who does a work.

EXCLUSION

1- | prefer to spend more time with successful students.

2- | give more importance to successful students.

3- | welcome negative behaviors of successful students more tolerantly.
4- Caring for unsuccessful students is a waste of time.

Ek: Ogretmenlerde Rekabetgilik Olgegi

YARISARAK KAZANMA

1- Basarinin en 6nemli 6l¢lti rakipleri gegmektir.

2- Kosullar ne olursa olsun, kazanmak kaybetmekten iyidir.

3- Hayat bir yaristir.

4- Okulda tiim o6dullendirmeler akademik basariya gére olmahdir.

ONAYLANMA

1- Basarili oldugum islerde 6dillendirilmek isterim.

2-  Yoneticilerin beni takdir etmesini 6nemserim.

3-  Veliler tarafindan takdir edilen 6gretmen olmak isterim.
4- Basarili 6gretmenlerin 6dillendirilmesini isterim.

USTUNLUK KURMA

1- Herkesten daha iyi olani yapmayi hedeflerim.

2- Okulda en basarili 6gretmen olmak igin ¢cabalarim.

3- Birisi yaparken rakiplerimin olmasi beni motive eder.
4- Birisi en iyi yapan kisi olmak igin ¢cabalarim.

DISLAMA

1- Basarili 6grencilere daha ¢ok zaman ayirmayi tercih ederim.

2- Basarili 6grencilere daha fazla deger veririm.

3- Basarili 6grencilerin olumsuz davranislarini daha hosgorali karsilarim.
4- Basarisiz 6grencilerle ilgilenmek zaman kaybidir.
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