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Introduction

Achievement orientations are a theory about the motivation and performance of students to fulfill
their responsibilities to be successful in their learning processes (Elliot & Hulleman, 2017). In this theory,
the reasons and attitudes of the persons' behaviors in learning processes are analyzed holistically
(Pintrich, 2000). It expresses the belief that a person has to be successful in a branch or topic he/she
chooses to effort and perception of maintaining motivation to ensure the continuation of the belief one
has after achieving success (Kaplan & Maehr 2007). Baltas (2003) defines achievement orientation as
making the necessary effort to solve the difficulties encountered in the process of reaching a person's
goal in a short time and not giving up in the face of possible negative situations. According to the
achievement orientation; students who exhibit adaptive behaviors by adjusting on the learning process
increase their competencies by focusing on learning goals (Elliot & Murayama, 2008), and students who
experience dissonance in the learning process want to prove their success by turning to performance
goals (Elliot & Harackiewicz, 1996).

Achievement orientations first take place in the literature in the form of learning-performance
tendency in a dual structure. Later, this structure was accepted as triadically and named adaptive
learning (Ames & Archer, 1988). Learning tendency and performance approach tendency express the
activation of necessary actions to approach positive stimuli in a person’s learning. Performance
avoidance tendency express activating actions to stay away from negative stimuli. In more recent years,
learning tendency has been started to be examined in two sub-dimensions, as has been the case with a
performance tendency, and has been expressed as “learning-approach” and “learning-avoidance” and
called the 2x2 achievement orientation (Pintrich, Conley, & Kempler, 2003). According to the 2x2
achievement orientation model developed by Elliot (1999), "learning-performance" was used as the
descriptive concept for the competency level, and "approach-avoidance" was used as descriptive
concepts for the valence level (Elliot & Huleman, 2017). In the learning-approach dimension of this
model, the student realizes success goals to fulfill his/her task and increase his competence. In this
context, the student has a positive attitude towards learning tasks (Elliot & McGregor, 2001). The
learning-avoidance dimension expresses the student's effort not to fail in the learning process or not to
look unsuccessful. In this sense, it is seen that the student exhibits behaviors such as being careful not to
learn wrongly, and constantly repeating what he/she has learned in order not to forget it. While the
student was learning-tendencies, he/she is focused on negative valence (Elliot & Huleman, 2017). It is
stated that students in the performance-approach dimension focus on performing better than their
friends to prove their competencies, and their efforts to get along with their friends, and they have a
positive value perception (Elliot, 1999). The student in the performance-avoidance dimension avoids
failure in order not to outperformance her friends and has a negative valence perception in the learning
process (Elliot & McGregor, 2001). It is seen that different concepts related to achievement orientations
have been investigated in the related literature. Archer (1994) determined that there is a linear
relationship between students' achievement goals and their perceived abilities in his research. Elliot and
Church examined the relationship between achievement motivation and the fear of failure. They found
that there is a relationship between learning goals and achievement motivation; performance-avoidance
and fear of failure; performance approach, fear of failure, and success motivation. Elliot and Dweck
(1988) researched to determine the relationship between achievement orientations and difficult tasks;
Ko¢ and Arslan (2015) researched to determine the relationship between success orientations and
reading strategies metacognitive awareness; Read (2010) researched to determine the relationship
between achievement orientations and academic success. The positive attitude of the person in
achievement orientation affects learning and academic success positively by keeping learning processes
under control (Bulus, 2011). Today, the learning process is not limited to learning only at school. People
need to constantly improve themselves and acquire new knowledge. This circumstance has highlighted
the concept of lifelong learning all over the world. The competencies that a person learns at school may
change after school, and it is difficult to adapt to this changing situation without support so considering
this fact research about lifelong learning has been accelerated (Arslan, 2019; Arslan, Ozsoy, & Aslan,
2019; Yildiz-Durak & Saritepeci, 2019). Although the concept of lifelong learning is one of the prominent
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notions today, its history dates back to the 1920s. With the developments in the world, this concept
took place in education policies and education programs later and it has been widely used since the
1990s (Akgaalan & Arslan, 2016).

Lifelong learning has been defined by Demirel (2009) as any kind of process that develops a person's
abilities and potential throughout his/her life and defined by Candy (2003) as the process in which
formal and informal learning are intertwined, and a person continues to learn about the different
values, knowledge, and skills he/she encounters throughout his/her life and uses them actively. In fact,
lifelong learning is a compulsory profit of the age lived, and it expresses continuous and dynamic
learning. To keep up with this requirement, the person must have lifelong learning competencies and
use these skills effectively (Otala, 1997). Because it is important for the person to be successful in the
process that some awareness and skills related to lifelong learning are developed. Related to this, Jarvis
(2010) states that lifelong learning is not only the responsibility of the person and there is unity in
learning in the form of person-corporation. For the person to acquire the necessary competencies,
opportunities and information should be provided to the person. As a result, by making use of different
learning environments; It is stated that knowledge, skills, behaviors, attitudes, and habits can be
rearranged (Gustavsson, 1997; S6nmez, 2007).

Although "lifelong learning" is a very broad concept, the general perception in society is "adult
education". Although this situation is partially true, lifelong learning begins with the person's step into
the teaching process, appeals to all age groups, and takes place in every learning stage (Gunlig, Odabasi,
& Kuzu, 2012). In this way the acquisition of the basic competencies related to lifelong learning in
schools in active learning periods, they will not have any problems in learning new information after
formal education (Coskun, 2009). It is an undeniable reality that the knowledge and skills that person
learn at school today change very rapidly and replaced by different knowledge and skills (Kivrak, 2007).
In this way lifelong learning, people find to keep up with the change and compensate for their
deficiencies in the school period or if has not received an appropriate education in line with his/her
abilities, he/she has the chance to make up for it (Diker-Coskun & Demirel, 2012). People should be
aware that they can have the knowledge they need in their lives or many of the knowledge and skills
they want to learn (just because they are interested), thanks to lifelong learning programs. In this
context, they should be solution-oriented about the problems they will encounter in this process and
should trust their competence (Aydin, Selcuk, & Cakmak, 2018).

Many studies in the literature aim to determine people's lifelong learning levels/tendencies (Arslan,
2019; Adams, 2007; Bagcli, 2007; De La Harpe & Radloff, 2000; Gencel, 2013; Hart, 2007; Kazu & Erten,
2016). Surely, many elements come to the fore in the lifelong learning process of a person, and many
factors affect a person's learning process. In this direction, many studies conducted to determine
between lifelong learning and other factors; Arslan et al. (2019) habit of reading books between lifelong
learning; Ayra and Kosterelioglu (2015) occupational self-efficacy between lifelong learning; Kozikoglu
and Altunova (2018) self-efficacy for 21st-century skills between lifelong learning; Ozgiftci and Cakir
(2015) educational technology standards self-efficacy between lifelong learning; Ozgiir (2016)
information literacy between lifelong learning; Boztepe and Demirtas (2018) communication satisfaction
between lifelong learning; Yenice and Tung (2019) innovation between lifelong learning. Considering the
studies done; It has been determined that there is a positive interaction between the lifelong learning of
people and the investigated factors. It is important that the curriculum be organized at all levels of
education in order to provide people with knowledge and skills for lifelong learning. In the strategic
plans prepared to develop lifelong learning in Turkey, the necessity of taking steps towards this situation
in the education processes is indicated (Tutar, 2020). Revealing the different factors that affect lifelong
learning positively or negatively through studies will be a source for the curriculum prepared at different
levels and types. It will also support the planning of activities and implementation processes that will
support lifelong learning in the course contents prepared to achieve the objectives in the curriculum
with the understanding of constructivism in Turkey. It is thought that it will form the basis for the
determination of people's achievement orientations and the explanation of their behaviors in lifelong
learning processes. Lifelong learning aims to adapt a person to the changing and developing world. The
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studies about achievement orientations of people aim to determine their competencies in learning and
performance. The learning and performance tendency of people affect their learning. Therefore, it
explains people's motivation to learn and their level of success (Kosterelioglu, Celen, Kosterelioglu, &
Ahiska, 2019; Wang, Liu, Lochbaum, & Stevenson, 2009). Thus it has been accepted that achievement
orientations are a significant factor to explain competencies in lifelong learning. In addition, it is thought
that determining the effect of a person's achievement orientations about lifelong learning tendencies
would contribute to the literature. In the literature review, there was not any study that investigated the
effect of university students' achievement orientations on lifelong learning tendencies. From this point
of view, it was considered significant that the study would contribute to the literature, support different
studies, and determine the effects of students' achievement orientation on their lifelong learning.
Therefore, the answers to the following questions were investigated:

e Do university students' achievement orientations and lifelong learning tendencies differ
significantly in terms of gender, school type, education type, economic situation, family
residential address, and type of high school graduated?

e Do university students' achievement orientations affect their lifelong learning tendencies?

Method

In this section, information about the model, universe/sample, data collection tools, data collection
and analysis processes used in the research is given. As a result of the application made to Sivas
Cumhuriyet University Scientific Research, and Publication Ethics Social and Human Sciences Committee,
a positive decision was taken on 02.04.2021 with the number: E-60263016-050.06.04-29093.

Research Model

The data obtained in the study were collected using the general survey model and probability-based
random sampling method, which are among the quantitative research methods. This method is based
on the principle of determining the sample group completely randomly from the units that are included
in the relevant research universe and can represent it (Yildirnm & Simsek, 2018).

Sample

In the probability random sampling method, it is advantageous that each member in the population
has a chance to be selected and that each selected unit does not have the effect of being selected for
the other unit. For this reason, it is widely preferred in studies using the scanning model (Sharma, 2017).
The sample of the research consists of 726 female and 586 male students who continue their education
in nine faculties and two vocational schools with the highest number of students on the central campus
of Sivas Cumhuriyet University the 2019-2020 academic year. Demographic information of the sample
group is presented in Table 1.

Table 1.

Demographic Information of the Sample.

Variables (f) (%) Variables (f) (%)
Female 726 55.34 Village 154 11.74
Gender
Male 586 44.66 Town 298 22.71
Place of
Licence 940 71.65 Residence City 616  46.95
Type of
i i 2 18.
School Associate degree 379 58.35 Metropolit 44 8.60
an
Type of Regular education 838 63.88 High School Anatolia 742  56.55
Teaching Evening 474 36.12 Graduation  yqgcation 412 21.40
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education

Very good 84 6.40 iHS 38 2.90
Economical Good 582 44.36 Science 36 2.74
situation Middle 594 4527 Fine Arts 30 229

Low 52 3.96 Other 54 4.12

Data Collection Tools

2x2 Achievement Goal Orientations Scale (AGO): The 12-item scale was developed by Elliot and
Murayama (2008) and adapted into Turkish by Arslan and Akin (2015); It consists of four sub-factors
named as Learning Approach Orientation (LAPO=3 items), Learning Avoidance Orientation (LAVO=3
items), Performance Approach Orientation (PAPO=3 items), Performance Avoidance Orientation
(PAVO=3 items). In the scale development study, the total reliability of the scale was the reliability
values of the factors; .72 for LAPO, .68 for LAVO, .62 for PAPO, .62 for PAVO, in this study; It was
determined as .91 for LAPO, .84 for LAVO, .86 for PAPO, and .81 for PAVO. The items of the scale were
prepared in a five-point Likert type with degrees between “Strongly Disagree ... Strongly Agree=5".
Participants receive 60 points if they respond positively to all items, and 12 points if they respond
negatively.

Lifelong Learning Tendencies (LLT): The 27-item scale developed by Diker-Coskun (2009); has four
sub-factors: Motivation (MOT=6 items), Persistence (PER=6 items), Lack of Regulating Learning (LRL=6
items), Lack of Curiosity (LC=9 items). The MOT and PER factors of the scale consist of positive
statements, while LRL and LC consist of negative statements. The overall reliability in the scale
development study was .91; in this study, it was determined as .90 for MOT, .85 for PER, .87 for LRL, .96
for LC, and .90 for total. The items of the scale are answered with a six-point Likert scale as “Doesn't fit
at all ... Fits a lot =6”. The lowest score that the participants can get from the scale is 27, and the highest
is 162.

The findings of the CFA analysis regarding the AGO and LLT scales to be used in the path analysis
model to be made for the purposes of the study are given in Table 2.

Table 2.

CFA Fit Index Values of Factor Structures.

Model Fit Indices Acceptable Compliance AGO LLT
Values Values Values
¥ /sd 0< X2/sd< 5 4.803 4.933
GFI 0.85<GFI<1.0 0.974 0.925
IFI 0.90<IFI £1.0 0.984 0.957
CFI 0.90<CFI<1.0 0.984 0.957
RMSEA 0.00sRMSEA<0.08 0.054 0.055

It is seen that the model fit values in Table 2 are in the acceptable range. Achievement goal
orientations to be used in path analysis and factor structures of the lifelong learning scale were
confirmed by CFA analysis.

Data Collection and Analysis
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The research data were obtained by applying the scales to the students studying at various faculties
and vocational schools of Sivas Cumhuriyet University on the internet. SPSS and AMOS statistical
programs were used in the analysis of the data. Normality analyzes of the scales used were made with
the Kolmogorov-Smirnov test and it was determined that there were factors that did not meet
normality. The skewness/ kurtosis values of these factors were checked (£1.96), and it was seen that
they were within acceptable limits (in the FRM scale factors: +Skewness= 1.180/1.391; Kurtosis=
.718/1.211, in the LDI scale factors: +Skewness= .132/1.128; Kurtosis =-.325/1.126) parametric tests
were applied in the analyzes (Kalayci, 2014). In the analysis of participants' achievement goal
orientations and lifelong learning tendencies according to various variables; independent groups t-test,
ANOVA was applied. Tukey analysis was performed on the factors that differed significantly in the
ANOVA test. Tukey analysis, which is one of the most preferred research methods, ensures that the
error rate that occurs in parallel with the increase in the number of groups is kept under control (Clever
& Scarisbrick, 2001). In the Tukey test, results very close to reality are obtained even in cases where
there is no equality between the number of observations in trial errors (Mason, Gunst, & Hess, 2003). To
determine the effect of the participants' achievement orientations on their lifelong learning tendencies,
first of all, CFA analysis was performed on the scales. Since the DFA values of the scales were in the
acceptable range, the Structural Equation Model (SEM) (Intermediated Structural Model) was applied
using the Maximum Likelihood calculation method (Gurbiz, 2019). Bagozzi and Fornell (1982) stated
that SEM is in the second generation among data analysis methods and regression etc. in the first
generation. He stated that it is more effective in solving complex research problems with a single
analysis compared to statistical methods. In addition, modeling the relationship between many
dependent and independent variables is more advantageous in terms of revealing the relationships
comprehensively and systematically (Anderson & Gerbing, 1988). It was determined that the fit indices
of the variables in the created model were suitable for path analysis. In this direction, a path analysis
was made. The findings obtained in the analyses are presented in the findings as tables and figures.

Findings

The findings obtained from the analyzes applied in line with the aims of the research are presented
in this section in tables and figures. The mean scores obtained by university students from the AGO and
LLT scales are given in Table 3.

Table 3.

Descriptive Statistics on Scales.

n Highest Lowest % Item sd Cronbach
score score average Alpha
LAPO 1312 3 15 12.29 4.10 3.17 91
o LAVO 1312 3 15 12.11 4.04 2.97 .84
2 PAPO 1312 3 15 11.98 3.99 2.95 .86
PAVO 1312 3 15 12.04 4.01 2.97 .81
MOT 1312 6 36 28.77 4.78 6.42 .90
_ PER 1312 6 36 27.10 4.52 6.18 .85
= LRL 1312 6 36 19.21 3.20 8.49 .87
LC 1312 9 54 28.90 3.21 13.79 .96

When Table 3 is examined; students' achievement orientation is high in all factors; It was determined
that lifelong learning orientations were moderate in LRL and LC factors, and high in MOT and PER
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factors. Considering the reliability values of the scales obtained in this study, it is seen that they have a
high level of reliability.

The mean scores of the university students on the AGO and LLT scales were examined in terms of the
gender variable, and the findings are presented in Table 4.

Table 4.

Independent Groups t-Test Results by Gender Variable.

Sub-Factors Gender n X sd t df p
Female 726 12.39 2.91
LAPO 1.160 1310 .246
Male 586 12.18 3.47
Female 726 12.24 2.75
LAVO 1.788 1310 .079
o Male 586 11.95 3.21
G]
< Female 726 12.11 2.72
PAPO 1.746 1310 .081
Male 586 11.82 3.21
Female 726 12.25 2.76
PAVO 2.791 1310 .005*
Male 586 11.79 3.19
Female 726 29.40 5.80
MOT 3.897 1310 .000*
Male 586 27.99 7.04
Female 726 27.37 5.99
PER 1.756 1310 .079
Male 586 26.77 6.41
'_
)
- Female 726 18.15 8.64
LRL -5.141 1310 .000*
Male 586 20.53 8.11
Female 726 28.26 14.18
LC -1.901 1310 .058
Male 586 29.70 13.26
*p<.05

When Table 4 is examined, the PAVO factor of the participants' achievement orientation scale; on
the other hand, it is seen that there is a significant difference between the mean scores of the MOT and
LRL factors of the lifelong learning tendencies scale in favor of female students (p<.05). Accordingly,
female students, whose motivation is higher than male students and who have lower deprivation in
regulating learning, exhibit statistically significant avoidance behaviors compared to men.

The average scores of the participants from the AGO and LLT scales were analyzed in terms of the
type of school they attended at the university where they were educated, and the results are presented
in Table 5.
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Independent Groups t-Test Results by School Type Variable.

Sub-Factors  School type n X sd t df p
Licence 940 12.30 3.19
LAPO 133 1310 .894
Associate degree 372 12.27 3.13
Licence 940 12.15 3.00
LAVO .789 1310 430
o Associate degree 372 12.01 2.90
Q
< Licence 940 11.94 3.03
PAPO -.721 1310 471
Associate degree 372 12.07 2.76
Licence 940 12.15 291
PAVO 2.064 1310 .039*
Associate degree 372 11.77 3.09
Licence 940 28.95 6.46
MOT 1.589 1310 112
Associate degree 372 28.32 6.30
Licence 940 27.37 6.12
PER 2.507 1310 .012*
Associate degree 372 26.42 6.29
'_
= Licence 940  18.94 8.55
LRL -1.840 1310 .066
Associate degree 372 19.90 8.30
Licence 940 28.37 14.00
LC -2.300 1310 .022*
Associate degree 372 30.26 13.18
*p<.05

When the findings in Table 5 are examined; in favor of the students studying at the licence in the
PAPO factor of the participants' achievement orientations; It is concluded that lifelong learning
tendencies differ statistically in favor of licence students in PER and LC factors (p<.05).

The mean scores of university students from the AGO and LLT scales were analyzed in terms of the

type of teaching variable, and the findings were tabulated and presented below.

Table 6.

Independent Groups t-Test Results According to Teaching Type Variable.

Sub- . -
Factors Teaching type n X sd t df p
Regular education 838 12.17 3.12
LAPO -1.850 1310 065
Evening education 474 12.51 3.26
Regular education 838 11.98 2.86
8 LAVO -2.053 1310 .040*
< Evening education 474 12.34 3.14
Regular education 838 11.89 2.93
PAPO -1.501 1310 134
Evening education 474 12.14 2.98
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Regular education 838 11.84 2.97
PAVO -3.273 1310 .001*
Evening education 474 12.40 2.93
Regular education 838 28.73 6.39
MOT -.313 1310 .754
Evening education 474 28.84 6.47
Regular education 838 27.03 6.20
PER -.548 1310 .584
Evening education 474 27.23 6.15
l_
|
- Regular education 838 19.10 8.32
LRL -.646 1310 .518
Evening education 474 19.42 8.77
Regular education 838 28.84 13.71
LC -.230 1310 .818
Evening education 474 29.02 13.95
*p<.05

Looking at Table 6; It is seen that there is a significant difference in favor of the secondary education
students in the LAVO and PAVOfactors of the AGO scale (p<.05), but not in other factors (p>.05). No
significant difference was found between student scores in terms of the LLTscale (p>.05).

The ANOVA analyses applied to the AGO and LLT scores of university students in terms of the
variable of economic status are given in Table 7 below.

Table 7.

ANOVA Test Results for Economic Status Variable.

o—r
Sub- Economic _ Source of Sl.gm icant
n X sd . df F P difference
Factors status variance s
1. Verygood 84 10.67 3.62 Between 3
2. Good 582 12.41 3.17 groups *¥9_.1 *2.4
LAPO 12.472 .000* O .- "
3.Middle 594 12.53 3.03  Within groups 1308 3-1,73-4
4, Low 52 10.88 3.06 Total 1311
1.Verygood 84 11.17 3.16 Between 3
2. Good 582 12.33 2.85 groups *¥9_.1 *2.4
LAVO 9.471  .000* .7
3.Middle 594 12.17 3.00  Within groups 1308 3-1,73-4
4. Low 52 10.46 2.89  Total 1311
1.Verygood 84 11.26 3.15 Between 3
2. Good 582 11.97 3.09  8roups
PAPO 3246  .021*  *3-1
3. Middle 594 12.15 2.74 Within groups 1308
4. Low 52 11.31 3.18  Total 1311
1.Verygood 84 11.48 3.24 Between 3
PAVO 2. Good 582 12.02 3.04  8roups 8910 .000* *2-4,*3-4
8 3. Middle 594 12.30 2.66 Within groups 1308
<
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4. Low 52 10.27 4.15  Total 1311
1.Verygood 84 26.31 6.87 Between 3
2. Good 582 2890 6.59  8roups *2-1, *2-4
MOT 16.083 .000*
3.Middle 594 29.40 5.74  Within groups 1308 *3-1, *3-4
4. Low 52 24.04 8.18 Total 1311
1.Verygood 84 25.29 5.70 Between 3
2. Good 582 27.29 6.28  Broups *2-1, *2-4
PER 7.710  .000*
3. Middle 594 27.45 5.90 Within groups 1308 *3-1,*3-4
4. Low 52 24.00 7.66 Total 1311
1. Very good 84 20.36 7.79 Between 3
2. Good 582 19.13 8.44  Broups
LRL .690 .558 -
3. Middle 594 19.07 8.63 Within groups 1308
4. Low 52 19.88 8.48  Total 1311
1. Verygood 84 33.60 13.93 pgatween 3
2. Good 582 28.88 13.94 8roups
LC 3.652 .000*  *2-1, *3-1,
3. Middle 594 28.33 11.56 Within groups 1308
H 4. Low 52 28.19 13.79 Total 1311
|
*p<.05

When Table 7 is examined; It was determined that the scores of the students from the AGO scale
differed significantly in all factors, and the scores they got from the LLT scale in the MOT, PER, and LC
factors (p>.05). Considering the findings related to the AGO scale; It is seen that students with good
economic status and medium level score higher than students with very good and low levels. Similar
findings were obtained in the MOT and PER factors of the LLT scale. However, it was concluded that
students with very good economic status in the LC factor had a higher lack of curiosity.

The results of the ANOVA analyses applied to the AGO and LLT scores of university students in terms of
the place of residence variable are given in Table 8 below.

Table 8.

ANOVA Test Results for Place of Residence Variable.

Sub- Place of _ Source of Significant
. n X sd . df F .
Factors residence variance differences
1.Village 154 11.65 2.87 Between
3
2.Town 298 12.40 2.60 groups *3-1,
LAVO 4.740  .003*
8 3.City 616 12,55 3.30 Within groups 1308 *3-4
<
4.Metropolitan 244 11.92 3.56 Total 1311
LAPO  1.Village 154 1131 2.94 Between 3 4.742 .003* *3-1,
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2.Town 298 12.05 2.53 groups *4-1
3.City 616 12.31 3.08 Within groups 1308
4.Metropolitan 244 12.17 3.12 Total 1311
1.Village 154 11.70 263  Between
3
2.Town 298 11.93 2.83  8roups
PAVO 1.069 .361 -
3.City 616 12.12 2.98 Within groups 1308
4 Metropolitan 244 11.87 3.19 Total 1311
1.Village 154 11.58 3.00 Between
3
2.Town 298 12.07 2.58 groups
PAPO 2.890 .034* *3-1
3.City 616 12.25 3.03 Within groups 1308
4.Metropolitan 244 11.78 3.19 Total 1311
1.Village 154 27.45 686  petween
3
2.Town 298 28.34 545  8roups
MOT 4.870 .002* *3-1
3.City 616 29.42 6.48 Within groups 1308
4.Metropolitan 244 28.49 6.90 Total 1311
1.Village 154 25.01 6.62 Between
3 *2-1
2.Town 298 26.64 5.24 groups !
PER 8.851 .000* *3-1,
3.City 616 27.72 6.23 Within groups 1308 %41
'_
—_
- 4.Metropolitan 244 27.42 6.55 Total 1311
1.Village 154 19.53 8.28 Between
3
2.Town 298 18.97 8.05  8roups
LRL .176 913 -
3.City 616 19.28 8.71 Within groups 1308
4.Metropolitan 244 19.14 8.61 Total 1311
1.Village 154 29.57 12.89 petween
LC 1.572 194 -
2.Town 298 30.21 13.09 8roups
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3.City 616 28.47 14.19 Within groups 1308

4 Metropolitan 244 27.99 14.11 Total 1311

*p<.05

When Table 8 is examined; It was determined that students' achievement orientations differed
significantly in the scale's LAPO, LAVO, and PAVO factors (p<.05). When evaluated in general, it is seen
that the students living in the city get the highest score for the AGO scale and the students living in the
village get the lowest score. It was determined that the scores of the students from the LLT scale
differed significantly in the MOT and PER factors of the scale (p<.05). When the findings are examined, it
is seen that there is a statistical difference between the other groups, against the village. PAPO of the
AGO scale; The score differences observed in the LRL and LC sub-factors of the LLT scale were not
statistically significant.

Table 9 shows the results of the ANOVA test applied to determine whether the scores obtained by
university students from the AGO and LLT scales differ statistically according to the variable of the type
of high school they graduated from.

Table 9.
ANOVA Test Results for Graduated High School Type Variable.

Sub-Factors High scl'!ool n X sd Sou'rce of df F P S.lgnlflcant
graduation variance differences

1.Anatolia 742 1224 334 Batween
2.Vocation 412 12.70 2.86 groups

3.IHS 38 11.00 3.50 Within
LAPO 1308 4.233 .001* *2-3, *2-6
4.Science 36 12.06 2.52 groups
5.Fine arts 30 11.67 2.09
Total 1311
6.0ther 54 11.22 3.27

1.Anatolia 742 12.07 3.10 Between
2.Vocation 412 1233 2.86 groups

3.iHs 38 10.84 280  \yithi
S Lavo fthin 1308 2.091 .064  *2-3
< 4.Science 36 12.11 1.88  Broups
5.Fine arts 30 1227 212
Total 1311
6.0ther 54 1170 2.88

1.Anatolia 742 11.89 3.11 Between

2.Vocation 412 12.44 241 groups

_ %21, %2-3,
3.iHs 38 10.05 3.80 .
PAPO Within 1308 7.686 .000* *2-6, *3-1,
4 .Science 36 12.61 2.09  8roups
%43, *4-6
5.Fine arts 30 11.87 232
Total 1311
6.0ther 54 1078 3.68
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1.Anatolia 742 1190 3.01

Between 3
2.Vocation 412 1235 2.98  8roups
oAVO 3.iHS 38 11.58 240  \ithin 308 2308 o4y -
4.Science 36 12.61 1.70  8roups ' '
5.Fine arts 30 12.40 1.57
Total 1311
6.0ther 54 11.41 3.64
1.Anatolia 742 28.79 655  petween 5
2.Vocation 412 29.30 5.88 groups
ot 3.iHS 38 2711 6.86  Within 1308 2485 030 -
4.5cience 36 27.78 522  8roups ' '
5.Fine arts 30 28.07 4.63
Total 1311
6.0ther 54 26.67 8.88
1.Anatolia 742 27.25 6.04  petween 5
2.Vocation 412 27.54 6.18  8roups
3.IHS 38 2263 499  \ithin ¥1.3 %2.3
PER 1308 6.683 .000* ’ ’
4.Science 36 28.44 371  8roups *4-3,
5.Fine arts 30 25.00 4.15
Total 1311
6.0ther 54 25.19 8.95
'_
)
- 1.Anatolia 742 18.44 8.08 Between 3
2.Vocation 412 20.40 9.03  8roups
3.iHS 38 1847 6.12  \Within *1-2,*5-2,
LRL 1308 7.496 .000* *1-4, *5-4,
4.Science 36 23.17 9.66  8roups *5.6
5.Fine arts 30 14.20 4.60
Total 1311
6.0ther 54 21.44 9.35
1.Anatolia 742 28.09 1341 petween 5
2.Vocation 412 29.73 14.49 8roups
3.iHS 38 2721 1014 \ithin ¥1-4 *1-6
LC 1308 5.375 .000* ’ ’
4.5cience 36 35.17 14.99 8&roups *5-4, *5-6,
5.Fine arts 30 22.60 10.50
Total 1311
6.0ther 54 3426 13.71
*p<.05

When Table 9 is analyzed; it was seen that there was a statistically significant difference in the LAPO,
LAVO, and PAPO factors of the students' AGO scale (p<.05). According to the results of the Tukey
analysis applied to determine this difference, it is seen that the students who graduated from vocational
high schools generally got the highest score and the students who graduated from IHS received the
lowest score. When the results obtained from the LLT scale are examined, it is seen that there is a
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significant difference (p<.05) in the PER, OLRL, and LC factors of the scale. It is seen that the average
score of the students who graduated from Anatolian High School and Fine Arts High School is higher
than the others.

Testing the Research Model

The AMOS program was used for the path analysis tested in line with the research questions. Since
the values obtained in the CFA analyses applied to the scales are within the acceptable limits, the
Maximum Likelihood calculation method was used and the Covariance Matrix was formed. In line with
the research goal and research model, SEM (Structural Model) was preferred, in which the effects
between latent variables and other variables were analyzed (Glrbiiz, 2019). In this regard, the model
was tested in which the effect of students' achievement orientations on lifelong learning tendencies was
examined. When the X2/sd<5 and other fit indices of the variables in the model were analyzed, it was
determined that the obtained values were at an acceptable level. It was determined that the goodness
of fit index values found in line with the path analysis were within the acceptable threshold values in the
literature. According to these results; It can be stated that the model is compatible with the data and
acceptable. The path analysis regarding the statistically significant effect of university students'
achievement orientations on lifelong learning orientations is given in Figure 1.
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Figure 1. Path Analysis Diagram
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In the path analysis diagram in Figure 1; It is seen that there are ways from the AGO scale to the
factors of the LLT scale. While creating the model, a modification was made by establishing covariance
analysis between the error terms of some items under the same factor structure. Within this process, it
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is aimed to improve the fit values of the model and to obtain healthier results from the path analysis.
The model fit values obtained in the path analysis are presented in Table 10.

Table 10.

Fit Index Values for Path Analysis.

Model Fit Indices Acceptable Compliance Values Model Fit Values
¥ /sd 0< X2/sd< 5 4.748
GFI 0.85<GFI<1.0 0.889
IFI 0.90<IFI £1.0 0.936
CFI 0.90<CFI<1.0 0.936
RMSEA 0.00sRMSEA<0.08 0.053

Considering the fit index values obtained in the path analysis in Table 10; it is seen that the data in
the developed model fit at an acceptable level. However, it is expected that the regression coefficients
of the relationship paths predicted in the path analysis will also show statistical significance. In this
direction, the regression coefficients obtained as a result of the path analysis for the model are
presented in Table 11.

Table 11.

Structural Model Standardized Path Coefficients and Analysis Results of the Research Model.

Hypothesis Path Estimate(B)  S.E C.R p Result
Hu Achievement Goal - ) i tion  -0.313 0034 9127 0000 Accept
Orientation

Ha: Achievement Goal = o Gence  -0.315 0255 -1.232 0218  Rejection
Orientation

Hs: Achievement Goal - Lack of 19.080 5164  3.695 0.000 Accept
Orientation Regulation

Ha: Achievement Goal Lack of 31.670 13.791 2297 0.022  Accept
Orientation Curiosity

In Table 11, it was determined that the model was validated, and the hypotheses of the research
were tested in accordance with the structural model with implicit variables. In the examined analysis,
the “p” scores were less than 0.05, in the relationships between the motivation, lack of regulation, lack
of curiosity factors of “AGO” and “LLT”; it indicates that the relationships between factor attributions
and latent variables are significant. However, it was determined that it was not significant for the other
two factors. In the findings, it was determined that AGO predicted the motivation factor of LLT
negatively ($=.313; p<.05); was not predict the persistence factor (8=.315; p>.05); positively predicted
the deprivation factor in the regulation (R=19.080; p<.05); positively predicted the lack of curiosity
factor (B=.315; p>.05). According to the values of the regression coefficients, it was determined that
effecting the students' AGO levels on LLT levels statistically for three factors; one is negative and the
other is positive (p<0.05), and there was no effect for one factor (p>0.05).

Conclusion, Discussion and Recommendations

When the mean scores of the scales used in the study were examined; it was determined that
students' achievement orientation was high in all factors. When the results of this study were compared
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with other studies, it was determined that there was a difference in the findings. In the study conducted
by Akar, Celik, and Karatas (2019), it was determined that the students' achievement orientations were
at a moderate level but the factors related to learning and performance approach of the scale got higher
points than the factors related to avoidance. In the study of Kosterelioglu et al. (2019), it was
determined that students scored higher in factors related to approach than in factors related to
avoidance. When the scores obtained by the students from the lifelong learning tendency scale factors
were examined; motivation and persistence levels were found to be high however, regulating learning
and learning curiosity were at a lower level. It can be stated that students were not very appetence
about regulating learning and learning new and different things. Regulating own learning is a high-level
skill, and if this skill is not gained to students in the early stages of education, inadequacy could be
experienced in the next education steps (Wolters, 1998). When taking notice of the high motivation of
the students, it can be said that there is an inadequacy rather than reluctance. The study conducted by
Karaman and Aydogmus (2017) obtained findings consistent with this study in terms of scale factors. It
was determined that the average score of the students from all factors of the lifelong learning scale was
medium level in the study conducted by Durak and Saritepeci (2019). It was determined that the
average score of the students from all factors of the lifelong learning scale was high level in the study
conducted by Arslan et al. (2019). In the literature, studies have been found in which students have a
high level of lifelong learning tendencies (Ayra, 2015; Unal & Akay, 2010). However, on the contrary,
there have also been found studies in which the lifelong learning tendencies of students are low, in the
literature (Diker-Coskun & Demirel, 2012; Karaduman & Tarhan, 2017). It is seen that different results
have been obtained in the studies carried out.

According to the gender variable, the participants' mean scores on the achievement orientation scale
were found to be significantly different in favor of women for the performance-avoidance orientation
factor. However, it was determined that there was no difference for other factors, statistically
significant. In Ablard and Lipschultz's (1998) research findings, it has been determined that women
attach more importance to learning, but men attach importance to displaying performance. Similar
results have been obtained in the study by Freudenthaler, Spinath ve Neubaue (2008). Hanrahan and
Cerin (2009) found that women's learning approach tendencies were higher than men's. In the studies
conducted by Smith and Sinclair (2005), Gozler, Bozgeyikli, and Avcl (2017) and, Altiparmak (2015), it
was determined that there was a significant difference in favor of female students for the approach to
learning and learning avoidance factors, but there was no significant difference in performance
tendency and performance-avoidance factors. Although different findings are obtained in the studies, it
is stated that women tend to learn; On the other hand, it can be interpreted that men have more
tendency to display performance. When the subject was examined from different perspectives, Barron,
Finney, Davis, and Owens (2003) stated that there was a relationship between students' achievement
orientations and proficiency levels and students stated that they want to become prominent in the
subjects that they feel more successful rather than gender subject. Therefore, they established a
positive relationship between achievement orientations and achievement.

In the lifelong learning scale of the participants, it was determined that there was a significant
difference in favor of women for the "motivation factor" and "deprivation in regulating learning factor."
There were no significant differences in the other two factors. In the research conducted by Arslan et al.
(2019) and about vocational school students, they determined that the lifelong learning tendencies of
the students were higher in women than in men. It is seen that many results are supporting this study in
the literature. It was appointed that women's lifelong learning levels were higher than men's in these
studies (Arslan, 2019; Arslan vd., 2019; Diker-Coskun & Demirel, 2012; Durak & Saritepeci, 2019; Gencel,
2013). Ayaz (2016) indicated that women's lifelong learning tendencies are higher compared to men. He
says that it is related to women being more open to different and new information and skills, curious
and willing to learn. It can be stated that another reason for this is that women's education investments
and education awareness have increased significantly all over the world (Eurostat 2007). Especially since
the end of the last century, it is seen that women consciously tend towards education. In addition, it was
emphasized that the fact that women struggle more to reach the points that require expertise in their
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working life is also effective in their being more open to lifelong learning (Eurostat 2005). Jenkins (2004)
states the reason why women have higher lifelong learning tendencies than men: The fact that women
attach more importance to the act of learning, that women experience situations such as job changes,
quitting the job, taking long breaks from the job due to their role, and status in society. He refers to the
belief that women should have equal rights with men in order to rise in the profession, and that women
should work harder for this. He emphasizes that one reason is that in some societies, women feel the
need to make up for the inadequate education they receive.

A significant correlation was determined for the performance-avoidance factor of the achievement
orientation scale of the education levels (bachelor degree or associate degree) of the study participants.
It was determined that bachelor degree students choose to perform less than associate degree
students. Thereby, it can be interpreted that the learning areas of associate degree students are mainly
skill-based. When the scores of students on lifelong learning tendencies were examined, it was seen that
bachelor degree students show more persistence and are more curious to learn. When the results from
both scales were evaluated together, it was determined that associate degree students are better in the
performance dimension, and bachelor students were better in the cognitive aspects as perseverance
and curiosity. This result coincides with the missions of these schools. When the literature was
examined, no comparison was found in terms of undergraduate and associate degree education levels.
In the study of Arslan et al. (2019), the lifelong learning levels of students from different vocational
schools were compared, but no significant difference was found.

In the findings obtained in the study in terms of the teaching type variable, it was determined that
students' achievement orientations had a significant difference for learning and performance-avoidance
factors. It was determined that evening education students were reluctant to learn and perform
compared to daytime education students, and they exhibited avoidance behavior in these actions. The
type of education variable did not have a significant effect on students' lifelong learning. In the studies
conducted with both scales in the literature, it was seen that the variable of education type was not
examined much. In the study conducted by Arslan et al. (2019) on lifelong learning, it was determined
that the lifelong learning scale had a significant difference in favor of daytime education students in
terms of the factor of inability to regulate learning. Arslan (2019) stated in her study that daytime
education students were more inadequate in regulating learning and had lower levels of curiosity. There
is no consistency between this study and other studies.

It was determined that students' achievement orientations according to their economic status had a
significant difference in terms of all factors of the scale. This significant difference was determined in
favor of students whose economic status was good and moderate. Arslanargun, Bozkurt, and Sarioglu
(2016) investigated the effect of the economic situation on the success of students and found that as
the economic level of the family increased, student success also increased. Gelbal (2008) stated that this
situation was related to meeting all kinds of needs related to learning and being successful from the
moment the child was born and providing opportunities for the child. Similar results were obtained in
the findings related to lifelong learning in the study. When the literature was examined, it was
determined that there are studies that do not overlap with the result of this study in studies
investigating the effect of the economic situation on lifelong learning. In the research conducted by
Arslan (2019), for the persistence factor; It was determined that students with medium-level economic
status got higher scores, and students with better-off economic status were more reluctant to curiosity
than other groups. No significant difference was found in the studies conducted by Dindar and Bayraktar
(2015); Dikmen, Denat, Filiz, and Basaran (2016); Gokyer and Tirkoglu (2018), Arslan et al. (2019).
Another result obtained from the research was related to the place of residence. It was determined that
the students living in the village had lower levels of learning and performance-avoidance behaviors. For
the learning approach factor, it was determined that the students living in the city were more successful
than the other students. For the motivation and persistence factors of the lifelong learning scale, results
were obtained against the students living in the village. It was determined that students living in the
village had lower motivation for lifelong learning and these students were unwilling to persevere. In the
study conducted by Arslan (2019), it was determined that students living in the city had a better level of
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lifelong learning tendencies than other groups. Arslan et al. (2019), it was found that the place of
residence variable did not make a significant difference in students' lifelong learning tendencies.

In the study, the achievement orientations of students according to the type of high school they
graduated from were examined. It was determined that while vocational high school graduates had the
highest score for learning approach, science high school graduate students had the highest score for
performance orientation. For lifelong learning, it was determined that Science High School graduates got
more positive results in the perseverance factor of the scale, and at Fine Arts High School graduates
have more positive results in the factors of organizing learning and lack of curiosity. In the research
conducted by Arslan (2019), it was determined that the students of Imam-Hatip High School had more
positive results than the other groups in the learning regulation factor; and Anatolian High School
students had more positive results than other groups in the lack of curiosity factor. In the study
conducted by Arslan et al. (2019), the lifelong learning tendencies of students who graduated from
Health High Schools and other high schools were compared and it was determined that there was no
significant difference. In the study conducted by Dikmen et al (2016), it was found that the type of high
school graduation did not affect lifelong learning.

In the path analysis diagram; paths were created from the achievement orientation scale to the
factors of the lifelong learning tendencies scale. While creating the model, a modification was made by
establishing covariance analysis between the error terms of some items under the same factor
structure. As a result of this process, it was aimed to improve the fit values of the model and to obtain
better results of the path analysis. When the fit index values obtained in the path analysis were
examined, it was determined that the data in the developed model showed an acceptable level of fit.
When the regression coefficients obtained as a result of the path analysis of the model were examined;
it was seen that the model was confirmed, and the hypotheses of the research were tested following
the implicit variable structural model. In the analysis made, factor attributions and latent variables for
the relations between achievement goal orientations and lifelong learning, motivation, lack of
regulation, lack of curiosity factors indicated that the relationships between the two scales were
significant. However, it was determined that it was not significant for the other two factors.

It was determined that students' achievement orientations negatively predicted the motivation
factor of the lifelong learning scale, did not predict the persistence factor, but it positively predicted the
factors of deprivation and lack of curiosity in regulating learning. According to the values of the
regression coefficients, it was found that students' achievement orientation levels affected lifelong
learning tendencies in three factors (one negative and two positive factors), and no effect on one factor.
In the study conducted by Aydin (2014), it was stated that there was a significant positive correlation
between students' achievement orientations and their academic self-efficacy levels. In the study
conducted by Kog¢ and Arslan (2015), a positive-moderate relationship was determined between
achievement orientations and metacognitive awareness of reading strategies. Gozler et al. (2017) found
a negative-low-level relationship between achievement orientations and professional anxiety. In the
study conducted by Arslan et al. (2019), a positive-moderate relationship was found between students'
lifelong learning tendencies and their attitudes towards reading habits.

Lifelong learning is very important for people to develop themselves and not remain unfamiliar with
the developing world (Knapper & Cropley, 2000). For this reason, Akkus (2008) says that it is almost a
necessity for people to receive education throughout their lives today. In this regard, people's
professions and abilities also have an effect. In this context, it is important to reveal the receiving
education within the scope of lifelong learning and factors that positively or negatively affect their
learning regarding the skills people have. Considering that these factors may vary by gender, it is seen
that they can be revealed more clearly with different studies. Providing comprehensive training for
lifelong learning not only in metropolitans or cities but also in residential areas and the versatility of
these training will support people in catching the change they need. Regardless of the type of school at
all education levels, information that will increase students' awareness of the necessity and importance
of lifelong learning should be included in the curriculum. Lengrand (1985) states that people's lifelong
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learning actions should be supported by training given not only in schools but also in the workplace. For
this purpose, it is stated that besides the state, companies, and unions should organize vocational
courses and this should become a country policy. It is important to keep the content of the trainings,
organized both by the schools and the institution up to date following its purpose. Lifelong learning is
integral to life and is therefore continuous (Field, 2001). People whose education is interrupted for
various reasons, people who cannot receive education, or whose education is invalid should participate
in lifelong learning activities, and their awareness of their own learning should be improved. In addition,
after-school information should be provided in order for people who have completed their schooling to
access training that will enable them to develop. By determining the motivation of people for learning,
it will be easier to include the elements that will support their learning in the educational environment.
In this context, the development of awareness of all people based on institutions and individuals will
prevent lagging behind the process as a society. Titmus (1999) states that lifelong learning covers
personal goals as well as meeting needs. In the training prepared for lifelong learning, it is seen that
besides the general needs, the special interests of the people should also be taken into account.
Conducting studies in which qualitative and quantitative research methods are used together will
provide the opportunity to obtain in-depth information, and will constitute a source for the content of
the training to be prepared. Considering this situation, scientists are recommended to conduct mixed
method-based research.

All the rules in the "Council of Higher Education Scientific Research and Publication Ethics
Instructions" were complied with and none of the "Actions Contrary to ScientificResearch and
Publication Ethics" in the second part of the directive were carried out.
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Tiirkge Siirimui

Girig

Bagari amag yonelimleri, 6grencilerin 6grenme sireglerinde basarili olmak igin sorumlu olduklar
gorevlerini yerine getirmeye yonelik, 6grenme motivasyonlari ve sergiledikleri performanslarina iligskin
bir kuramdir (Elliot ve Hulleman, 2017). Bu kuramda bireyin 6grenme sireglerinde sergiledigi
davranislarin nedenleri, diisiinceleri ve duygulari bitlncil bir yapida incelenmektedir (Pintrich, 2000).
Bireyin sectigi bir alan veya konuda basarili olmak icin sahip oldugu inancini, basariya ulastiktan sonra da
bu inancinin devamini saglamak amaciyla sahip oldugu motivasyonu siirdiirme c¢abasini ve bu siirece
iliskin algisini ifade etmektedir (Kaplan ve Maehr 2007). Baltas (2003) basari amag yonelimini; bireyin
istedigi hedefe ulagma siirecinde karsilastigl zorluklari en kisa sirede ¢o6ziimlemek igin gerekli ¢abayi
gostermesi ve olasi olumsuzluklar karsisinda vazgegmemesi olarak tanimlamistir. Basari amag
yonelimine gore; 6grenme sirecine adapte olarak uyumlu davraniglar sergileyen 6grenciler 6grenme
amaglarina odaklanarak yeterliklerini artirmakta (Elliot ve Murayama, 2008); tam olarak adapte
olamadigi icin uyumsuzluk yasayan 6grenciler ise performans amaclarina yonelerek performanslari ile
basarilarini ispatlamak istemektedir (Elliot ve Harackiewicz, 1996).

Basari amag yonelimleri alanyazinda ilk olarak 6grenme-performans yonelimi olarak ikili bir yapida
ortaya ¢ikmistir. Sonrasinda bu yapi 6grenme, performans/yaklasma, performans kacinma seklinde gl
olarak kabul edilmis ve adaptif dgrenme olarak da adlandirilmistir (Ames ve Archer, 1988). Ogrenme
yonelimi ve performans-yaklagma yonelimi bireyin 6grenmesindeki olumlu uyaricilara yakinlasabilmesi
icin gerekli eylemlerin aktiflesmesini; performans-kaginma ise olumsuz uyaricilardan uzak durmak Utzere
eylemlerin aktiflesmesini ifade etmektedir. Daha yakin sayilabilecek donemlerde ise performans
yonelimi gibi 6grenme yonelimi de iki alt boyutta incelenmeye baslanarak 6grenme-yaklasma ve
o6grenme-kacinma olarak ifade edilmis 2x2 basari amag yonelimi olarak adlandirilmistir (Pintrich, Conley
ve Kempler, 2003). Elliot (1999) tarafindan gelistirilen 2x2 basari amag yonelimi modeline gore yetkinlik
seviyesinde tanimlayici kavramlar olarak 6grenme-performans; degerlik seviyesinde tanimlayici
kavramlar olarak yaklasma-kaginma kullanilmistir (Elliot ve Huleman, 2017). Bu modelin 6grenme-
yaklasma boyutunda 06grenci gorevini yerine getirmek ve yeterligini artirmak igcin basari amaglarini
gerceklestirmektedir. Bu baglamda 6grenci 6grenme gorevlerine iliskin olarak pozitif bir tutum icindedir
(Elliot ve McGregor, 2001). Ogrenme-kaginma boyutu, dgrencinin 8grenme siirecinde basarisiz olmamak
ya da goriinmemek icin gosterdigi cabayi ifade etmektedir. Bu anlamda 6grencinin yanlis 6grenmemek
icin dikkatli olmasi, 6grendiklerini unutmamak igin stirekli tekrar yapmasi gibi davranislar sergiledigi
gorilmektedir. Ogrenci 6grenme odakli olmasina karsin negatif degerlige odaklanmistir (Elliot ve
Huleman, 2017). Performans-yaklasma boyutunda 6grencilerin kendi yetkinliklerini ispatlamak igin diger
arkadaslarindan daha iyi performans sergilemeye odaklanmalari ile onlari gegmek igin gosterdikleri ¢aba
ifade edilmekte ve pozitif bir deger algisi icinde olduklari belirtilmektedir (Elliot, 1999). Performans-
kagcinma boyutunda ise Ogrenci, arkadaslarindan daha kotl performans gostermemek icin basarisiz
olmaktan kaginmaktadir. Ogrenme siirecinde negatif degerlik algisina sahiptir (Elliot ve McGregor, 2001).
ilgili alanyazin incelendiginde basari amag yodnelimleri ile iliskili olarak farkli kavramlarin arastirildig
gorilmektedir. Archer (1994) yaptigl calismada 6grencilerin basari amaglar ile algilanan yetenekleri
arasinda dogrusal bir iliskinin oldugunu belirlemistir. Elliot ve Church (1997) basari gidisi ve basarisizlik
korkuyla olan iliskisini incelemis; 6grenme amaglariyla basari gidist, performans kaginmayla basarisizhk
korkusu, performans yaklasmayla ise basarisizlik korkusu ve basari glidisii arasinda iliski oldugunu
saptamistir. Yine basari yonelimleri ile Elliot ve Dweck (1988) zor kabul edilen gorevler; Kog ve Arslan
(2015) okuma stratejileri bilististt farkindalik; Read (2010) akademik basari arasindaki iliskiyi belirlemeye
yonelik calismalar yapmislardir. Bireyin basari amag yonelimlerindeki pozitif tutumu 6grenme sireglerini
denetim altinda tutarak 6grenmelerini ve akademik basarisini olumlu etkilemektedir (Bulus, 2011).
GUnUmuzde 6grenme sireci sadece okuldaki 6grenmelerle sinirli olmayip bireyin siirekli olarak kendini
gelistirmesi, yasami boyunca yeni bilgiler edinmesi gerekmektedir. Bu durum tiim diinyada yasam boyu
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ogrenme kavramini 6ne ¢ikarmistir. Bireyin okulda Ogrendigi yeterliklerin okul sonrasinda
farkhlasabilecegi ve degisen bu duruma uyum saglamanin desteksiz gerceklesmesinin zor oldugu
gerceginden hareket edilerek yasam boyu 6grenme ile ilgili calismalara hiz verilmistir (Arslan, 2019;
Arslan, Ozsoy ve Aslan, 2019; Yildiz-Durak ve Saritepeci, 2019).

Yagam boyu 6grenme, glinimuizde 6ne ¢ikan kavramlardan biri olmakla birlikte ge¢cmisi 1920°li yillara
kadar uzanmaktadir. Diinyada vyasanan gelismeler dogrultusunda egitim politikalarinda ve
programlarinda yer almasi ise ¢ok daha sonra gerceklesmis ve 1990’lardan itibaren yaygin olarak
kullaniimaya baslanmistir (Akgaalan ve Arslan, 2016). Yasam boyu 6grenmeyi Demirel (2009); bireyin
sahip oldugu yetileri ve potansiyelini hayati boyunca gelistiren her tiirlt siireg; Candy (2003), formal ve
informal 6grenmelerin i¢ ice oldugu, bireyin yasami boyunca karsilastigi farkli deger, bilgi ve becerilerle
ilgili 6grenmelerini stirdlirdigu ve bunlari aktif olarak kullandigi sireg seklinde ifade etmektedir. Yagam
boyu 6grenme aslinda yasanilan ¢agin zorunlu bir getirisi olup slrekli ve dinamik bir 6grenmeyi ifade
etmektedir. Bireyin bu zorunluluga ayak uydurabilmesi icin yasam boyu 6grenme yetilerine sahip olmasi,
bunlari etkin kullanmasi gerekmektedir (Otala, 1997). Clinki yasam boyu 6grenme ile ilgili olarak bazi
farkindaliklarinin, becerilerinin gelismis olmasi bireyin sirecte basarili olabilmesi adina 6nemlidir.
Bununla ilgili olarak Jarvis (2010) yasam boyu 6grenmenin sadece bireyin sorumlulugunda olmadigini ve
birey-kurum olarak 6grenmede birliktelik oldugunu belirtmektedir. Bireyin sahip olmasi gereken yetileri,
edinebilmesi i¢in ona olanaklarin sunulmasi ve sirece iliskin bilginin verilmesi gerekmektedir. Bunun
sonucunda bireyin farkh 6grenme ortamlarindan vyararlanarak bilgi, beceri, davranis, tutum,
ahiskanliklarini yeniden diizenleyebilecegi ifade edilmektedir (Gustavsson, 1997; Sénmez, 2007).

Yasam boyu 6grenme oldukca genis bir kavram olmakla birlikte toplum igindeki genel algi yetiskin
egitimi seklindedir. Bu kismen gergeklik tasimakla birlikte yasam boyu 0Ogrenme bireyin 6gretim
slreclerine adimini atmasiyla birlikte baslamakta, her yas grubuna hitap etmekte ve her 6grenme
asamasinda yer almaktadir (Gilinlic, Odabasi ve Kuzu, 2012). Yasam boyu 6grenmeye iliskin temel
yeterliklerin aktif 6grenme silreglerinde okullarda bireye kazandiriimasi sayesinde orglin 6gretim
sonrasinda da yeni seyler 6grenme konusunda birey sorun yasamayacaktir (Coskun, 2009). Glinimuzde
bireyin okulda 6grendigi bilgi ve becerilerin ¢ok hizli bir sekilde degistigi, dnemini kaybettigi ve yerini
bambaska bilgi ve becerilere biraktigi yadsinamaz bir gergekliktir (Kivrak, 2007). Birey yasam boyu
o6grenme sayesinde hem bu degisime ayak uydurmak hem de okul déneminde olasi eksiklikleri varsa ya
da yetenekleri dogrultusunda uygun bir egitim alamamissa bunun telafisini yapma sansi bulmaktadir
(Diker-Coskun ve Demirel, 2012). Bireyler hayatlarinda ihtiya¢ duyduklari ya da sadece ilgisi oldugu igin
ogrenmek istedikleri bircok bilgi ve beceriyi yasam boyu 6grenme programlari sayesinde elde
edebileceklerinin farkinda olmalidir. Bu baglamda da bu siireg igerisinde karsilagsacaklari sorunlara iliskin
¢6zlim odakli olmali ve kendi yeterliklerine giivenmelidir (Aydin, Selguk ve Cakmak, 2018).

Alanyazinda bireylerin yasam boyu 06grenme duzeylerini/egilimlerini belirlemeyi amaglayan
calismalarin oldugu goérilmektedir (Arslan, 2019; Adams, 2007; Bagci, 2007; De La Harpe ve Radloff,
2000; Gencel, 2013; Hart, 2007; Kazu ve Erten, 2016). Elbette bireyin yasam boyu 6grenme sireclerinde
o6ne ¢ikan ve onun aktif olarak 6grenme slirecinde olmasini etkileyen bircok unsur bulunmaktadir. Bu
dogrultuda Arslan vd. (2019) yasam boyu 6grenmenin kitap okuma aliskanhgi; Ayra ve Kosterelioglu
(2015) mesleki 6z-yeterlik; Kozikoglu ve Altunova (2018) 21. ylzyil becerilerine yonelik 6z-yeterlik;
Ozciftci ve Cakir (2015) egitim teknolojisi standartlari 6zyeterligi; Ozgiir (2016) bilgi okuryazarligi;
Boztepe ve Demirtas (2018) iletisim memnuniyeti, Yenice ve Tung (2019) yenilikgilik ile olan iliskisini
belirlemeye yonelik calismalar yapmistir. Yapilan ¢alismalar genel olarak degerlendirildiginde; bireylerin
yasam boyu oOgrenmeleri ile arastirilan etkenler arasinda olumlu bir etkilesimin oldugu sonucuna
ulasiimistir. Bireylere yasam boyu 0grenmeye yonelik bilgi ve becerilerin kazandirilmasi icin 6gretim
programlarinin tim egitim kademelerinde diizenlenmesi énemlidir. Tlrkiye’de yasam boyu 6grenmeyi
gelistirmek icin hazirlanan stratejik planlarda egitim sireclerinde buna yonelik adimlarin atilmasinin
gerekliligi belirtilmektedir (Tutar, 2020). Yasam boyu Ogrenmeyi olumlu ya da olumsuz diizeyde
etkileyen farkli etmenlerin yapilan c¢alismalarla ortaya konulmasi, farkli kademelerde ve tiirlerde
hazirlanan 6gretim programlarina kaynak olusturacaktir. Ayrica Tirkiye’de yapilandirmacilik anlayisiyla
birlikte 6gretim programlarindaki hedeflere ulasilmasi icin hazirlanan ders iceriklerinde yasam boyu
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ogrenmeyi destekleyecek etkinliklerin, uygulama sireglerinin planlanmasini destekleyecektir. Bireylerin
basari amag yonelimlerinin belirlenmesinin yasam boyu 6grenme slreglerindeki davranislarinin
aciklanmasina zemin olusturacagi disiiniilmektedir. Yasam boyu 6grenme bireyin sirekli degisen ve
gelisen dinyaya adapte olmasini saglamaya yoneliktir. Bireyin basari yonelimleri ile ilgili yapilan
¢alismalar 6grenme ve performans konusundaki yeterliklerini belirlemeye yoneliktir. Bireyin sahip
oldugu o6grenme ve performans yonelimi onun 6grenmesini etkilemekte ve dolayisiyla da hem
o6grenmeye yonelik motivasyonlarini hem de basari dizeyini ve agiklamaktadir (Kosterelioglu, Celen,
Kosterelioglu ve Ahiska, 2019; Wang, Liu, Lochbaum ve Stevenson, 2009). Buradan hareketle basari
yonelimlerinin yasam boyu 6grenme konusundaki yeterlikleri agiklamakta 6nemli bir etken oldugu kabul
edilmistir. Ayrica bireyin basari amag yénelimlerinin yasam boyu 6grenmeye yonelik egilimleri lizerinde
de etkisinin belirlenmesinin alanyazina katki saglayacagi gorilmektedir. Yapilan alanyazin taramasinda
Universite 6grencilerinin basari amag yonelimlerinin, yasam boyu 6grenme egilimleri tzerindeki etkisini
tespit etmeye yonelik bir ¢alismaya rastlanmamistir. Buradan yola ¢ikilarak yapilan bu g¢alismanin ilgili
alanyazina katki saglayacagi, farkli calismalarin ortaya konulmasina destek olacagi ve 6grencilerin basari
yonelimlerinin yasam boyu 6grenmeleri (izerindeki etkilerinin belirlenmesinin 6nemli oldugu kabul
edilerek asagidaki sorularin yaniti aranmistir:

e Universite 6grencilerinin basari amag¢ yonelimleri ve yasam boyu 6grenme egilimleri
cinsiyet, okul tdrd, 6gretim tirl, ekonomik durum, ailenin ikamet ettigi yer ve mezun
olunan lise tirt degiskenleri agisindan anlamli farklilik géstermekte midir?

e o Universite dgrencilerinin basari amag yénelimlerinin yasam boyu 6grenme egilimleri
izerinde etkisi bulunmakta midir?

Yontem

Bu bdliimde arastirmada kullanilan model, evren/érneklem, veri toplama araglari, veri toplama ve
analiz siireglerine iliskin bilgilere yer verilmistir. Yapilan bu calisma Sivas Cumhuriyet Universitesi Bilimsel
Arastirma ve Yayin Etigi Sosyal ve Beseri Bilimler Kuruluna yapilan basvuru sonucunda g¢alismanin uygun
olduguna iliskin olarak 02.04.2021 tarihinde Sayi: E-60263016-050.06.04-29093 ile olumlu karar
alinmustir.

Arastirmanin modeli

Arastirmada elde edilen veriler, nicel arastirma yontemleri arasinda yer alan genel tarama modeli ve
olasilik temelli seckisiz 6rnekleme yontemi kullanilarak toplanmistir. Bu yéntem ilgili arastirma evrenine
dahil olan ve onu temsil edebilen birimlerden tamamen tesadfi olarak 6rneklem grubunun belirlenmesi
prensibine dayanmaktadir (Yildirim ve Simsek, 2018).

Orneklem

Olasilik seckisiz 6rnekleme yonteminde evrendeki her bir Giyenin segilme sansi olmasi ve segilen her
bir birimin diger birimin secilme etkisisnin olmamasi avantajli yonleridir. Bu nedenle tarama modelinin
kullanildigi arastirmalarda yaygin olarak tercih edilmektedir (Sharma, 2017). Arastirmanin érneklemini
2019-2020 akademik yilinda Sivas Cumhuriyet Universitesinde merkez kampiiste bulunan en fazla
o6grenci sayisina sahip dokuz fakilte ve iki meslek yiksekokulunda lisans ve onlisans diizeyinde
egitimlerine devam eden 726 kadin, 586 erkek &grenci olusturmaktadir. Orneklem grubuna ait
demografik bilgiler Tablo 1’de sunulmustur.
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Tablo 1.

Ornekleme Ait Demografik Bilgiler.

Degiskenler () (%) Degiskenler (f) (%)

Kadin 726 55.34 Koy 154 11.74
Cinsiyet .

Erkek 586 44.66 ) lige 298 22.71

Ikamet Yeri

Lisans 940 71.65 Sehir 616 46.95
Okul Tiru .

Onlisans 372 28.35 Blylksehir 244 18.60
Ogretim Birinci 838 63.88 Anadolu 742 56.55
Tard ikinci 474 36.12 Meslek 412 21.40

Cok iyi 84 6.40 Lise iHL 38 2.90
Ekonomik Vi 582 44.36 Mezuniyet  pep 36 2.74
Durum Orta 594 45.27 Guzel San. 30 2.29

Dusuk 52 3.96 Diger 54 4.12

Veri Toplama Araglar

2x2 Basari Yénelimleri Olgegi (BAY): Elliot ve Murayama (2008) tarafindan gelistirilen Tiirkceye
uyarlamasi Arslan ve Akin (2015) tarafindan yapilan 12 maddelik 6lgek; Ogrenme Yaklasma Yénelimi
(O0YY=3 madde), Ogrenme Kacinma Yénelimi (OKY=3 madde), Performans Yaklasma Yénelimi (PKY=3
madde) ve Performans Kagcinma Yonelimi (PKY=3 madde) olarak adlandirilan doért alt faktérden
olusmaktadir. Olgek gelistirme calismasinda &lgegin toplam giivenirligi faktorlerin giivenirlik degerleri,
OQY igin .72, OKY igin .68, PYY icin .62, PKY icin .62 olarak; bu calismada ise OQY icin .91, OKY igin .84,
PYY icin .86, PKY icin .81 olarak belirlenmistir. Olcek maddeleri “Kesinlikle Katilmiyorum ... Kesinlikle
Katillyorum=5" arasinda dereceleri olan begli Likert tipinde hazirlanmistir. Katilimcilar tiim maddelere
olumlu yanit verirlerse 60, olumsuz yanit verirlerse 12 puan almaktadir.

Yasam Boyu Ogrenme Egilimi Olgedi (YBO): Diker-Coskun (2009) tarafindan gelistirilen 27 maddelik
dlgek; Motivasyon (MOT=6 madde), Sebat (SBT=6 madde), Ogrenmeyi Diizenlemede Yoksunluk (ODY=6
madde) ve Merak Yoksunlugu (MY=9 madde) seklinde dért alt faktére sahiptir. Olcegin MOT ve SBT
faktorleri olumlu ifadelerden, ODY ve MY olumsuz ifadelerden olusmaktadir. Olgek gelistirme
calismasinda toplam giivenirligi .91; bu calismada ise MOT icin .90, SBT icin .85, ODY icin .87, MY icin .96
ve toplam igin .90 olarak saptanmistir. Olcek maddeleri “Hi¢ uymuyor ... Cok uyuyor =6” olarak altil
Likert seklinde cevaplanmaktadir. Katilimcilarin 6lgekten alabilecekleri en disiik puan 27, en yliksek 162
olmaktadir.

Calismanin amaclari dogrultusunda vyapilacak yol analizi modelinde kullanilacak BAY ve YBO
olceklerine iliskin yapilan DFA analizi bulgulari Tablo 2’de yer almaktadir.

128



Arslan — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 106-147
Tablo 2.

Faktér Yapilarina Ait DFA Uyum Indeksi Degerleri.

!Vlodel Uyum Kabul Edilebilir Uyum BAY Y80
Indeksleri Degerleri Degerler Degerler
x%/sd 0< X?/sd< 5 4.803 4.933
GFI 0.85<GFI<1.0 0.974 0.925

IFI 0.90< IFI £1.0 0.984 0.957
CFI 0.90<CFI<1.0 0.984 0.957
RMSEA 0.00<RMSEA<0.08 0.054 0.055

Tablo 2’de yer alan model uyum degerlerinin kabul edilebilir aralikta oldugu gorilmektedir. Yol
analizinde kullanilacak olan basari amag yonelimleri ve yasam boyu 6grenme 0lgeginin faktor yapilari
DFA analizi ile dogrulanmistir.

Verilerin Toplanmasi ve Analizi

Arastirma verileri Sivas Cumhuriyet Universitesine bagh cesitli fakiilte ve meslek yiiksekokullarinda
lisans ve onlisans diizeyinde 6grenim goren 6grencilere olgeklerin internet ortaminda uygulanmasiyla
elde edilmistir. Verilerin analizinde SPSS ve AMOS istatistik programlari kullanilmistir. Kullanilan
olceklerin normallik analizleri Kolmogorov-Smirnov testiyle yapilmis ve normalligi karsilamayan faktorler
oldugu belirlenmistir. Bu faktérlerin carpiklik/basiklik degerleri (£1.96) kontrol edilmis, kabul edilebilir
sinirlar déahilinde oldugu gorilerek (BAY 0Olgegi faktorlerinde: +Carpiklik= 1.180/1.391; Basiklik=
.718/1.211, YBO o6lcegi faktorlerinde: +Carpikhk= .132/1.128; Basiklik= -.325/1.126)analizlerde
parametrik testler uygulanmistir (Kalayci, 2014). Katilimcilarin basari amag yonelimleri ile yasam boyu
o6grenme egilimlerinin cesitli degiskenlere gére incelenmesinde, bagimsiz gruplar t testi ve ANOVA
uygulanmistir. ANOVA testinde anlamli diizeyde farkhlk gosteren faktérlerde Tukey analizi yapilmistir.
Arastirmalarda siklikla tercih edilen yontemlerden biri olan Tukey analizinde grup sayilarinin artmasina
paralel olarak ortaya g¢ikan hata oraninin kontrol altinda tutulmasini saglamaktadir (Clever ve Scarisbrick,
2001). Tukey testinde deneme hatalarindaki gozlem sayilari arasinda esitlik olmadigi durumlarda bile
gerceklige ¢ok yakin sonuglar elde edilmektedir (Mason, Gunst ve Hess, 2003). Katilimcilarin basari
yonelimlerinin yasam boyu 6grenme egilimleri lizerindeki etkisinin belirlenmesi igin dncelikle dlgeklere
DFA analizi yapiimistir. Olceklerin DFA degerleri kabul edilebilir aralikta oldugu icin Maximum Likelihood
hesaplama yontemi kullanilarak Yapisal Esitlik Modeli (YEM) (Aracili Yapisal Model) uygulanmistir
(Gurbiiz, 2019). Bagozzi ve Fornell (1982) YEM'in veri analiz yontemleri arasinda ikinci nesilde yer aldigini
belirterek birinci nesilde yer alan regresyon vb. istatistiksel yontemlere kiyasla karmasik arastirma
problemlerini tek bir analiz yapilarak ¢ézmede daha etkili oldugunu belirtmistir. Ayrica bagimli ve
bagimsiz bircok degiskenin birbiriyle iliskisinin modellenmesi, iliskileri kapsamli ve sistematik bir sekilde
ortaya koymasi acisindan da daha avantajlidir (Anderson ve Gerbing, 1988). Olusturulan modeldeki
degiskenlerin uyum indekslerinin yol analizi yapmak i¢in uygun oldugu belirlenmistir. Bu dogrultuda yol
analizi yapilmistir. Analizlerde elde edilen bulgular tablo ve sekil olarak bulgularda sunulmustur.

Bulgular

Arastirmanin amaglari dogrultusunda uygulanan analizlerden elde edilen bulgular tablo ve sekiller
halinde bu b&limde sunulmaktadir. Universite dgrencilerinin BAY ve YBO &lceklerinden aldiklari puan
ortalamalari Tablo 3’te verilmistir.
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Olgeklere iliskin Betimsel istatistikler.

n En disiik Enyiiksek _ Madde sd Cronbach
puan puan ort. Alfa
ovyy 1312 15 12.29 4.10 3.17 91
> (0]'4% 1312 3 15 12.11 4.04 2.97 .84
= PYY 1312 3 15 11.98 3.99 2.95 .86
PKY 1312 3 15 12.04 4.01 2.97 .81
MOT 1312 6 36 28.77 4.78 6.42 .90
o SBT 1312 6 36 27.10 4.52 6.18 .85
[2a] ..
> oDY 1312 6 36 19.21 3.20 8.49 .87
MY 1312 9 54 28.90 3.21 13.79 .96

Tablo 3 incelendiginde, 6grencilerin basari yoénelimlerinin tim faktorlerde yiksek, yasam boyu
dgrenme yonelimlerinin ODY ve MY faktérlerinde orta, MOT ve SBT faktérlerinde yiiksek diizeyde oldugu
belirlenmistir. Bu calismada elde edilen Olgeklere iliskin glivenirlik degerlerine bakildiginda yiiksek

diizeyde giivenirlige sahip olduklari gorilmektedir.

Universite 6grencilerinin BAY ile YBO 6lceklerine iliskin puan ortalamalari cinsiyet degiskeni agisindan

incelenmis ve elde edilen bulgular Tablo 4’te sunulmustur.

Tablo 4.

Cinsiyet Degiskenine Gére Bagimsiz Gruplar t Testi Sonuglari.

Alt Faktorler Cinsiyet n X sd t df p
) Kadin 726 12.39 2.91
oYy 1.160 1310 .246
Erkek 586 12.18 3.47
) Kadin 726 12.24 2.75
OKY 1.788 1310 .079
> Erkek 586 11.95 3.21
<
o Kadin 726 12.11 2.72
PYY 1.746 1310 .081
Erkek 586 11.82 3.21
Kadin 726 12.25 2.76
PKY 2.791 1310 .005*
Erkek 586 11.79 3.19
Kadin 726 29.40 5.80
MOT 3.897 1310 .000*
Erkek 586 27.99 7.04
Kadin 726 27.37 5.99
Q SBT 1.756 1310 .079
> Erkek 586 26.77 6.41
. Kadin 726 18.15 8.64
oDy -5.141 1310 .000*
Erkek 586 20.53 8.11
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Kadin 726 28.26 14.18
MY -1.901 1310 .058
Erkek 586 29.70 13.26

*p<.05

Tablo 4 incelendiginde, katilimcilarin basari yonelimleri 6lgeginin PKY faktori, yasam boyu 6grenme
egilimleri dlgceginin ise MOT ve ODY faktorleri puan ortalamalari arasinda kadin dgrenciler lehine anlamli
farklilik oldugu goérilmektedir (p<.05). Buna gore motivasyonlari erkek 6grencilere gore daha yiksek,
0grenmeyi dizenlemede yoksunluklari daha disiik olan kadin &grenciler erkeklere kiyasla istatistiki
olarak anlaml diizeyde performans gostermekten kaginma davranislarinda bulunmaktadirlar.

Katihmcilarin egitim gorduikleri Universitede 6grenimlerine devam ettikleri okul tlri degiskeni
agisindan BAY ve YBO olceklerinden aldiklari puan ortalamalari analiz edilmis ve sonuglar Tablo 5’te
sunulmustur.

Tablo 5.

Okul Tiirii Degiskenine Gére Bagimsiz Gruplar t Testi Sonuglari.

Alt Faktorler Okul tarii n X sd t df p
. Lisans 940 12.30 3.19
(0)4% . 133 1310 .894
Onlisans 372 12.27 3.13
. Lisans 940 12.15 3.00
OKY . .789 1310 430
. Onlisans 372 12.01 2.90
<
@ Lisans 940 11.94 3.03
PYY - -721 1310 471
Onlisans 372 12.07 2.76
Lisans 940 12.15 2.91
PKY - 2.064 1310 .039*
Onlisans 372 11.77 3.09
Lisans 940 28.95 6.46
MOT - 1.589 1310 112
Onlisans 372 28.32 6.30
Lisans 940 27.37 6.12
SBT - 2.507 1310 .012*
o Onlisans 372 26.42 6.29
s Lisans 940 18.94 8.55
oDy - -1.840 1310 .066
Onlisans 372 19.90 8.30
Lisans 940 28.37 14.00
My - -2.300 1310 .022%
Onlisans 372 30.26 13.18
*p<.05

Tablo 5’te yer alan bulgular incelendiginde, katilimcilarin basari yonelimlerinin PKY faktériinde lisans
egitimi alan 6grenciler lehine; yasam boyu 6grenme egilimlerinin SBT ve MY faktorlerinde lisans egitimi
alan 6grencileri lehine olmak lGzere istatistiksel diizeyde farkllastigi sonucu elde edilmektedir (p<.05).

Universite 6grencilerinin BAY ve YBO 6lgeklerinden aldiklari puan ortalamalari gretim tiir(i degiskeni
acisindan analiz edilmis, bulgular tablolastirilarak asagida sunulmustur.
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Tablo 6.

Ogretim Tiirii Degiskenine Gére Bagimsiz Gruplar t Testi Sonuglari.

Alt Faktorler ~ OBretim n % sd t df p
turu
) Birinci 838 1217  3.12
oYY _ 1850 1310 065
ikinci 474 1251 3.6
) Birinci 838 1198  2.86
OKY _ 2053 1310 040*
_ ikinci 474 1234 314
<
3 Birinci 838  11.89  2.93
PYY _ 1501 1310 134
ikinci 474 1214 2.98
Birinci 838  11.84  2.97
PKY _ 3273 1310 001*
ikinci 474 1240  2.93
Birinci 838 2873 639
MOT _ 313 1310 754
ikinci 474 2884 647
Birinci 838 2703 6.0
SBT _ 548 1310 584
. ikinci 474 2723 615
2 Birinci 838 1910 832
DY _ 646 1310 518
ikinci 474 1942 877
Birinci 838 2884 1371
MY _ -230 1310 818
ikinci 474 2902 1395
*p<.05

Tablo 6'ya bakildiginda, BAY 6lgeginin OKY ve PKY faktérlerinde ikinci égretim dgrencileri lehine
anlamh farkhlik oldugu (p<.05), diger faktdrlerde bulunmadigi gériilmektedir (p>.05). YBO &lcegi
acisindan 6grenci puanlari arasinda anlamli farklilik saptanmamistir (p>.05).

Universite dgrencilerinin ekonomik durum degiskeni acisindan BAY ve YBO puanlarina uygulanan
ANOVA analizleri asagida Tablo 7’de yer almaktadir.

Tablo 7.

Ekonomik Durum Degiskenine ANOVA Testi Sonuglari.

Alt Ekonomik Varyans Anlamh
n X sd df F p
Faktorler durum kaynagi Farkhlik
1. Cokiyi 84 10.67 3.62 Gruplar
) , 3 %2.1, %2-4,
> Oyy 2.lyi 582 12.41  3.17  arasl 12.472 .000*
< *3-1, *3-4

3. Orta 594 12.53 3.03 Gruplar ici 1308
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.Disik 52 10.88  3.06 Toplam 1311
.Cokiyi 84 1117  3.16  Gryplar
3
lyi 582 12.33  2.85  arasl ¥3.1 *2.4
OKY 9.471  .000*
* *
.Orta 594 12.17 3.00  Gruplarici 1308 3-1,%3-4
.Duslik 52 10.46 2.89 Toplam 1311
.Cokiyi 84 1126  3.15  Gryplar
3
. lyi 582 11.97 3.09  arasl
PYY 3.246  .021* *3-1
. Orta 594 12.15 2.74 Gruplar ici 1308
.Disik 52 11.31  3.18  Toplam 1311
.Cokiyi 84 1148 324  Grplar
3
. lyi 582 12.02  3.04  arasl
PKY 8.910  .000* *2-4,*3-4
. Orta 594 12.30 2.66 Gruplarigci 1308
.Disiik 52 10.27  4.15  Toplam 1311
.Cokiyi 84 2631 687  Gryplar
3
. lyi 582 28.90 6.59  arasi *2-1, ¥2-4
MOT 16.083 .000*
.Orta 594 29.40 5.74 Gruplar igi 1308 *3-1, *3-4
.Disiik 52 2404 818 Toplam 1311
.Cokiyi 84 2529 570  Gryplar
3
. lyi 582 27.29  6.28  arasl *2-1, *2-4
Q  SBT 7.710  .000*
> .Orta 594 27.45 5.90 Gruplarigci 1308 *3-1, *3-4
.Disiik 52 2400 7.66 Toplam 1311
.Cokiyi 84 2036 779  Gryplar
3
. lyi 582 19.13 8.44  arasl
(0]0)% .690 .558 -
. Orta 594 19.07 8.63 Gruplar ici 1308
.Disiik 52 19.88  8.48  Toplam 1311
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MY

1. Cok iyi
2. lyi
3.Orta

4. Dlsuk

84 33.60

582 28.88

594 28.33

52 28.19

13.93

13.94

11.56

13.79

Gruplar

arasl

Gruplarici

Toplam

3.652

1308

1311

.000*

*2-1, *3-1,

*p<.05

Tablo 7 incelendiginde, 6grencilerin BAY odlceginden aldiklari puanlarin tiim faktérlerde, YBO
Olceginden aldiklari puanlarinsa MOT, SBT ve MY faktorlerinde anlamli farklihk gosterdigi saptanmistir
(p>.05). BAY olgegine iliskin bulgulara bakildiginda, ekonomik durumu iyi ve orta diizeyde olan
ogrencilerin ¢ok iyi ve disik dizeyde olan 6grencilere gore daha yiksek puan aldiklar gorilmektedir.
YBO 6lgeginin MOT ve SBT faktoérlerinde de benzer bulgular elde edilmistir. Ancak MY faktdriinde
ekonomik durumu ¢ok iyi olan 6grencilerin merak yoksunlugunun da daha yilksek oldugu sonucuna

ulasilmistir.

Universite dgrencilerinin ikamet yeri degiskeni acisindan BAY ve YBO puanlarina uygulanan ANOVA
analizlerine iliskin sonuglar asagida Tablo 8’de yer almaktadir.

Tablo 8.

ikamet Yeri Degiskenine ANOVA Testi Sonuglari.

Alt : . - Varyans Anlamh
Faktorler lkamet yeri  n X sd kaynagi df F P Farkhilik
1.K8y 154  11.65 2.87 Gruplar
A 298 12.40 2.60 arasi *3-1,
oYy 4740  .003*
3.Sehir 616 12.55 3.30 Gruplarici 1308 *3-4
4. Buylksehir 244 11.92 3.56 Toplam 1311
1.Koy 154 11.31 294 Gruplar 3
. 2.ilce 298 12.05 2.53 arasl *3-1,
OKY 4.742 .003*
3.Sehir 616 12.31 3.08 Gruplarici 1308 *4-1
S 4.Buyuksehir 244 12.17 3.12 Toplam 1311
< .
@ 1.Koy 154 11.70 2.63 Gruplar 3
2.ilce 298 11.93 2.83 arasl
PYY 1.069 .361 -
3.Sehir 616 12.12 2.98 Gruplarici 1308
4.Blylksehir 244 11.87 3.19 Toplam 1311
1.Kéy 154 11.58 3.00 Gruplar 3
2.ilce 298 12.07 2.58 aras
PKY 2.890  .034* *3-1
3.Sehir 616 12.25 3.03 Gruplarigi 1308
4.Blyuksehir 244 11.78 3.19 Toplam 1311
g MOT 1.Kéy 154 27.45 6.86 Gruplar 3 4870 .002*  *3-1
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2.ilge 298 28.34 5.5 arasl
3.Sehir 616 29.42 6.48 Gruplarigci 1308
4.Blyuksehir 244 28.49 6.90 Toplam 1311
1.Koéy 154 25.01 6.62 Gruplar
3
2.ilce 298  26.64 5.24 arasl *2-1,
SBT 8.851  .000*  *3-1,
3.Sehir 616 27.72 6.23 Gruplarigi 1308 *4.1
4.Blyuksehir 244 27.42 6.55 Toplam 1311
1.K8y 154  19.53 8.28 Gruplar
3
o 2.lge 298 18.97 8.05 arasi
oDy .176 913 -
3.Sehir 616 19.28 8.71 Gruplarigi 1308
4.Blylksehir 244 19.14 8.61 Toplam 1311
1.K8y 154 2957 1289  Gryplar
2.ilge 298 30.21 13.09 arasi
MY 1.572 .194 -
3.Sehir 616 28.47 14.19 Gruplarigi 1308
4.Blyuksehir 244 27.99 14.11 Toplam 1311
*p<.05

Tablo 8 incelendiginde, dgrencilerin basari yénelimlerinin 6lgegin OYY, OKY ve PKY faktérlerinde
anlamh farkhlik goésterdigi (p<.05) belirlenmistir. Genel olarak degerlendirildiginde BAY olgegi icin en
ylksek puani sehirde yasayan Ogrencilerin en dusik puani ise kdyde yasayan 6grencilerin aldiklari
goriilmektedir. Ogrencilerin YBO 6lgeginden aldiklari puanlarinsa 6lgegin MOT ve SBT faktdrlerinde
anlamli dizeyde farklilik gosterdigi (p<.05) belirlenmistir. Bulgulara bakildiginda istatistiksel agidan koy
aleyhine olmak tizere diger gruplarla arasinda farkhilik bulundugu gériilmektedir. BAY élgeginin PYY; YBO
dlgeginin ODY ve MY alt faktérlerinde gozlenen puan farkhliklari ise istatistiksel olarak anlamli
bulunmamistir.

Universite 6grencilerinin BAY ve YBO o6lgeklerinden aldiklari puanlarin mezun olunan lise tiirii

degiskenine gore istatistiksel olarak farklilik ortaya koyup koymadiginin belirlenmesi amaciyla uygulanan
ANOVA testi sonuglari Tablo 9’da yer almaktadir.

Tablo 9.

Mezun Olunan Lise Tiirii Degiskenine ANOVA Testi Sonuglari.

Alt _ Varyans Anlaml
Mez. li d . df F
Faktorler ez lise n X s kaynagi P Farklilik
1.Anadolu 742 1224 3.34
Gruplararasi 3
2.Meslek 412 12,70 2.86
. 3.IHL 38 11.00 3.50
z Ovy Gruplar igi 1308 4.233 .001* *2-3,*2-6
@ 4.Fen 36 12.06 2.52
5.Giizel San. 30 11.67 2.09
Toplam 1311
6.Diger 54 11.22 3.27
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1.Anadolu 742 12.07 3.10
Gruplararasi 3
2.Meslek 412 12.33 2.86
) 3.0HL 38 10.84 2.80
OKY Gruplar ici 1308 2.091 .064 *2-3
4.Fen 36 12.11 1.88
5.Glzel San. 30 12.27 2.12
Toplam 1311
6.Diger 54 11.70 2.88
1.Anadolu 742 11.89 3.11
Gruplararasi 3 . .
2.Meslek 412 1244 241 2-1, *2-
3,
3.IHL 38 10.05 3.80
PYY Gruplar igi 1308 7.686 .000* *2-6, *3-
4.Fen 36 12.61 2.09 1,
5.Guzel San. 30 11.87 2.32 *4-3, *4-6
Toplam 1311
6.Diger 54 10.78 3.68
1.Anadolu 742 1190 3.01
Gruplararasi 3
2.Meslek 412 1235 2.98
3.IHL 38 11.58 2.40
PKY Gruplar igi 1308 2.308 .042 -
4.Fen 36 1261 1.70
5.Glzel San. 30 1240 1.57
Toplam 1311
6.Diger 54 1141 3.64
1.Anadolu 742  28.79 6.55
Gruplar arasi 3
2.Meslek 412 29.30 5.88
3./HL 38 27.11 6.86
MOT Gruplar igi 1308 2.485 .030 -
4.Fen 36 27.78 5.22
5.Guizel San. 30 28.07 4.63
Toplam 1311
6.Diger 54 26.67 8.88
1.Anadolu 742 27.25 6.04
Gruplar arasi 3
o 2.Meslek 412 27.54 6.18
= 3.0HL 38 2263 4.99 1.3 *2-
SBT Gruplar igi 1308 6.683 .000* e
4.Fen 36 2844 3.71 3,743,
5.Glzel San. 30 25.00 4.15
Toplam 1311
6.Diger 54 25.19 8.95
1.Anadolu 742 18.44 8.08
Gruplararasi 3
_ 2.Meslek 412 2040 9.03 *1-2, *5-
oDY ) 7.496 .000* 2, *1-4,
3.iHL 38 1847 6.12 %54 *5.g
Gruplar igi 1308 ’
4.Fen 36 23.17 9.66
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5.Glzel San. 30 14.20 4.60
Toplam 1311
6.Diger 54 21.44 9.35
1.Anadolu 742 28.09 1341
Gruplar arasi
2.Meslek 412 29.73 14.49
3.0HL 38 2721 10.14 *1-4,*1-
MY Gruplar ici 1308 5.375 .000* 6, *5-4,
4.Fen 36 3517 14.99 *5.6
5.Glzel San. 30 22.60 10.50
Toplam 1311
6.Diger 54 34.26 13.71

*p<.05

Tablo 9 analiz edildiginde, dgrencilerin BAY &lgeginin OYY, OKY ve PYY faktorlerinde istatistiksel
olarak anlamli farklilik bulundugu gérilmektedir (p<.05). Bu farkliligin tespiti icin uygulanan Tukey analizi
sonugclarina gore genel olarak en yiiksek puani meslek lisesi mezunu 6grencilerin, en disiik puani ise IHL
mezunu &grencilerin aldiklar gériilmektedir. YBO élceginden elde edilen sonuglara bakildiginda 6lgegin
SBT, ODY ve MY faktorlerinde anlamli farkhilik oldugu (p<.05) goriilmektedir. Anadolu lisesi ve giizel
sanatlar lisesinden mezun olan 6grencilerin puan ortalamalarinin digerlerinden daha yiksek oldugu
gorilmektedir.

Arastirma Modelinin Test Edilmesi

Arastirma sorular dogrultusunda yapilan yol analizi icin AMOS programi kullaniimistir. Olceklere
yapilan DFA analizlerinde elde edilen degerler kabul edilebilir sinirlar dahilinde oldugu icin Maximum
Likelihood hesaplama yontemi kullaniimis Kovaryans Matrisi olusturulmustur. Arastirma hedef ve modeli
dogrultusunda ortiik degiskenlerle diger degiskenlerin arasindaki etkilerin analiz edildigi YEM (Yapisal
Model) tercih edilmistir (Gurbiz, 2019). Bu baglamda; 6grencilerin basari amag yonelimlerinin yasam
boyu 6grenme egilimleri Gzerindeki etki diizeyinin incelendigi bir model test edilmistir. Modeldeki
degiskenlerin, X2/sd<5 ve diger uyum indekslerine bakildiginda; elde edilen degerlerin kabul edilebilir
diizeyde oldugu gorilmistir. Yapilan yol analizi dogrultusunda bulunan uyum iyiligi indeks degerlerinin
ilgili alanyazinda kabul edilebilir esik degerler araliginda oldugu saptanmistir. Bu sonuglara gore; modelin
veri ile uyumlu ve kabul edilebilir oldugu ifade edilebilir. Universite 6grencilerinin basari amag
yonelimlerinin yasam boyu 6grenme yonelimleri lzerinde istatistiksel olarak anlamh dizeyde bir etki
olusturup olusturmadigina iliskin yapilan yol analizi Sekil 1’de yer almaktadir.
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Sekil 1. Yol Analizi Diyagrami

Sekil 1’deki yol analizi diyagraminda, BAY &lgeginden YBO &lceginin faktérlerine dogru yollar oldugu
gorulmektedir. Model olusturulurken ayni faktor yapisi altinda yer alan bazi maddelerin hata terimleri
arasinda kovaryans analizi kurularak modifikasyon yapilmistir. Yapilan bu islemle modelin uyum
degerlerinin iyilestiriimesi ve yol analizinin daha saglikli sonuglar elde edilmesi amaglanmistir. Yapilan yol
analizinde elde edilen model uyum degerleri Tablo 10’da sunulmustur.

Tablo 10.

Yol Analizine iliskin Uyum indeksi Degerleri.

Model Uyum indeksleri Kabul Edilebilir Uyum Degerleri Degerler
x%/sd 0< X?/sd< 5 4,748
GFI 0.85<GFI<1.0 0.889
IFI 0.90< IFI £1.0 0.936
CFI 0.90<CFI<1.0 0.936
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RMSEA 0.00<RMSEA<0.08 0.053

Tablo 10’daki yol analizinde elde edilen uyum indeksi degerlerine bakildiginda, gelistirilen modeldeki
verilerin kabul edilebilir seviyede uyum gosterdigi gorulmektedir. Ancak yine de yol analizinde
ongorilmis olan iliski yollarinin regresyon katsayilarinin da istatistiksel olarak anlamllik gostermesi
beklenmektedir. Bu dogrultuda modele iliskin olarak yapilan yol analizi neticesinde elde edilen regresyon
katsayilari Tablo 10’da sunulmustur.

Tablo 11.

Arastirma Modeline Ait Yapisal Model Standardize Yol Katsayilari ve Analiz Sonuglari.

Hipotez Yol Estimate(B) S.E C.R p Sonug
Hi: Basari Amag Yonelimi = Motivasyon -0.313 0.034 -9.127 0.000 Kabul
Hz: Basari Amag Yonelimi = Sebat -0.315 0.255 -1.232  0.218 Red

Hs: Basari Amag Yonelimi = Duz. Yoksunluk 19.080 5.164 3.695 0.000 Kabul
Ha: Basari Amag Yonelimi > Me. Yoksunlugu  31.670 13.791 2.297 0.022  Kabul

Tablo 11'de modelin dogrulandigi gorlilmis ve ortik degiskenli yapisal modele uygun olarak
arastirmanin hipotezleri test edilmistir. Yapilan analizlerde BAY ile YBO’niin motivasyon, diizenlemede
yoksunluk, merak yoksunlugu faktoérleri arasindaki iliskilerdeki “p” puanlarinin 0.05’ten kiigik olmasi
faktor yaklenimleri ile gizil degiskenler arasindaki iliskilerin 6nemli olduguna isaret etmektedir. Ancak
diger iki faktoér agisindan 6nemli olmadigl belirlenmistir. Elde edilen bulgularda, BAY’in YBO’niin
motivasyon faktorini negatif yonde yordadigi (B=.313; p<.05), sebat faktorini yordamadigi (8=.315;
p>.05), diizenlemede yoksunluk faktori dizeyini pozitif yonde yordadigi (R=19.080; p<.05), merak
yoksunlugu faktoruni pozitif yonde yordadigi (8=.315; p>.05) tespit edilmistir. Regresyon katsayilarinin
degerlerine gore dgrencilerin BAY diizeylerinin YBO diizeyleri izerinde istatistiksel olarak {i¢ faktdrde biri
negatif digerleri pozitif yonde olmak lzere etkisinin oldugu (p<0.05), bir faktdrde ise etkisinin
bulunmadigi bulgusuna ulasilmistir (p>0.05).

Sonug, Tartisma ve Oneriler

Arastirmada kullanilan dlgeklerin puan ortalamalari incelendiginde, 6grencilerin basari yonelimlerinin
tim faktérlerde yiiksek oldugu belirlenmistir. Ogrencilerin basari yénelimleri 6lgeginden aldiklari
puanlarin hem yonelme hem de kaginmaya iliskin faktérlerde yiksek olmasi izerinde durulmasi gereken
bir konudur. Bu ¢alismanin sonuglari diger ¢alismalarla degerlendirildiginde sonuglarda farkhhk oldugu
gorulmektedir. Akar, Celik ve Karatas (2019) tarafindan vyapilan calismada 6grencilerin basari
yonelimlerinin orta dlizeyde oldugu ancak Olcegin 6grenme ve performans yaklasmayla ilgili
faktorlerinden kaginmayla ilgili faktorlerine gére daha yliksek puan aldiklari gériilmektedir. Késterelioglu
vd. (2019) calismasinda da 6grencilerin yaklasmaya iliskin faktorlerden kaginmaya iliskin faktorlere gore
daha yiiksek puan aldiklari gériilmektedir. Ogrencilerin yasam boyu &grenme egilimi dlceginden
faktorlerinden aldiklar puanlara bakildiginda; motivasyon ve sebat dizeylerinin yiksek oldugu ancak
dgrenmeyi diizenleme ve meraklarinin daha disiik diizeyde oldugu gériilmektedir. Ogrenmelerini
diizenlemeye, yeni ve farkl seyleri 6grenmeye yonelik ¢ok fazla istekli olmadiklari soylenebilir. Kendi
6grenmesini dizenleme Ust dlizey bir beceridir ve bu beceri eger egitimin erken donemlerinde
ogrencilere kazandirilmazsa sonraki egitim basamaklarinda yetersizlik yasanacaktir (Wolters, 1998).
Ogrencilerin motivasyonlarinin yiiksek oldugu dikkate alindiginda burada bir isteksizlikten ok, bir
yetersizligin oldugu distnilebilir. Karaman ve Aydogmus (2017) tarafindan yapilan galismada da bu
calismayla faktérler agisindan uyumlu bulgularin elde edildigi gorilmektedir. Durak ve Saritepeci’nin
(2019) yaptiklan calismada, 6grencilerin yasam boyu 6grenme Olgeginin tim faktorlerinden aldiklar
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puan ortalamalarinin orta diizeyde; Arslan vd. (2019) tarafindan yapilan ¢alismada ise yiksek dizeyde
oldugu saptanmistir. Alanyazinda 6grencilerin yasam boyu 6grenme egilimlerinin yiksek dizeyde oldugu
farkli calismalarin oldugu belirlenmistir (Ayra, 2015; Unal ve Akay, 2010). Ancak bunun tam tersi olarak
Ogrencilerin yasam boyu 6grenme egilimlerinin disik diizeyde oldugu sonucuna ulasilan galismalara da
rastlanmistir (Diker-Coskun ve Demirel, 2012; Karaduman ve Tarhan, 2017). Yapilan ¢alismalarda farkh
sonuglarin elde edildigi gorilmektedir.

Katihmcilarin cinsiyet degiskenine gore basari amag¢ yonelimleri 6lgegi puan ortalamalarinin
performans kaginma yonelimi faktériinde kadinlar lehine anlamli farklilik oldugu ancak diger faktorlerde
bir farkliigin olmadigi gorilmektedir. Kadinlarin erkeklere kiyasla istatistiki olarak anlamli dizeyde
performans gostermekten kaginma davraniginda bulunduklari belirlenmistir. Ablard ve Lipschultz’in
(1998) arastirma bulgularinda kadinlarin daha ¢ok 6grenmeye erkelerinse performans sergilemeye 6nem
verdikleri belirlenmistir. Benzer sonuglar Freudenthaler, Spinath ve Neubaue (2008) tarafindan yapilan
calismada da elde edilmistir. Hanrahan ve Cerin (2009) 6grenme yaklasma yonelimlerinin erkeklere
kiyasla daha yiiksek oldugu sonucuna ulasmistir. Smith ve Sinclair (2005), Goézler, Bozgeyikli ve Avci
(2017) ile Altiparmak’in (2015) yaptiklari calismalarda 6grenme vyaklasma ve 06grenme kaginma
faktorlerinde kadin 6grenciler lehine anlamli farkhlik oldugu ancak performans yonelme ve performans
kacinma faktorlerinde anlamli farklilik olmadigi sonucu elde edilmistir. Arastirmalarda farkh bulgular elde
edilmekle birlikte kadinlarin 6grenmeye erkeklerinse performansa daha fazla egilimleri oldugu
yorumunda bulunulabilir. Bu konuya farkli agilardan bakan galismalara géz atildiginda Barron, Finney,
Davis ve Owens (2003) 6grencilerin basari yonelimleri ile yeterlik diizeyleri arasinda bir iliski oldugunu ve
ogrencilerin cinsiyetten ziyade kendilerini daha basarili hissettikleri konularda 6ne ¢ikmak istediklerini
belirtmislerdir. Dolayisiyla basari yonelimlerinin basari ile pozitif yonde bir iliskisini kurmuslardir.

Katihmcilarin yasam boyu 6grenme o6lgeginin motivasyon ve 6grenmeyi dizenlemede yoksunluk
faktorlerinde kadinlar lehine anlamli farkhlk oldugu belirlenmistir. Diger iki faktorde anlaml dizeyde
farklilik bulunmamaktadir. Arslan vd. (2019) tarafindan meslek yiiksekokulu &grencilerine yonelik
arastirmada, kadinlarin erkeklere nispeten yasam boyu 6grenme egilimlerinin daha st diizeyde oldugu
bulgusuna ulasiimistir. Alanyazinda bu ¢alismayi destekleyen sonuglarin bulundugu goriilmektedir. Bu
calismalarda kadin katiimcilarin yasam boyu 6grenme dizeylerinin erkeklere gére daha yiksek oldugu
saptanmistir (Arslan, 2019; Arslan vd., 2019; Diker-Coskun ve Demirel, 2012; Durak ve Saritepeci, 2019;
Gencel, 2013). Ayaz (2016) kadinlarin erkeklere kiyasla yasam boyu 6grenme egilimlerinin daha ylksek
olmasini karsilarina gikan farkh, yeni bilgi ve becerilere daha acgik, merakli ve 6grenmeye istekli bir
sekilde yaklagsmalariyla baglantili oldugunu séylemektedir. Bunun bir diger nedeni olarak tim diinyada
kadin egitimine olan yatirimlarin ve farkindaligin belirgin bir sekilde artmasinin oldugu sdylenebilir
(Eurostat 2007). Ozellikle gectigimiz ylzyilin sonlarindan itibaren kadinlarin bilingli bir sekilde egitime
yoneldikleri gorilmektedir. Ayrica kadinlarin c¢alisma hayatinda uzmanlik gerektiren noktalara
ulasabilmeleri icin ¢cok fazla micadele etmelerinin de yasam boyu 6grenmeye daha acik olmalarinda
etkili oldugu vurgulanmistir (Eurostat 2005). Jenkins (2004) kadinlarin erkeklere nazaran yasam boyu
6grenme egilimlerinin daha yliksek olmasinda; 6grenmeye daha fazla Gnem vermelerinin, toplumdaki rol
ve statlleri geregi erkeklere kiyasla is degisikligi, isi birakma veya uzun siirelerle ara verme gibi
durumlari daha ¢ok yasamalarinin etkili oldugunu belirtmektedir. Ayrica mesleklerinde yikselmek igin,
erkeklerle esit haklara sahip olabilmeleri icin de daha fazla galismalari gerektigi inancina sahip
olmalarinin, bazi toplumlarda ise aldiklari yetersiz egitimi kapatma ihtiyacini hissetmelerinin de nemine
vurgu yapmaktadir.

Arastirmada katilimcilarin lisans ya da Onlisans dizeyinde egitim almalarinin basari amag yonelimi
6lgeginin performans kaginma faktoériinde anlamli diizeyde bir iliski olusturdugu belirlenmistir. Lisans
diizeyinde egitim alan 6grencilerin performans sergilemeyi 6nlisans 6grencilerine gére daha az istedikleri
gorulmektedir. Burada on lisans 6grencilerinin 6grenim alanlarinin agirlikh olarak beceri temelli
olmasinin etkili oldugu sdylenebilir. Ogrencilerin yasam boyu 6grenme egilimlerine iliskin puanlari
incelendiginde; lisans 6grencilerinin daha fazla sebat gosterdikleri ve 6grenmeye iliskin daha fazla merak
sahibi olduklari goérilmektedir. Her iki oOlgekten alinan sonuglar birlikte ele alindiginda o6nlisans
o6grencilerinin performans boyutunda daha iyi, lisans 6grencilerininse bilissel anlamda sahip olunmasi
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gereken sebat ve merak unsurlarinda daha iyi olduklari gérilmektedir. Aslinda bu sonug okullarin kendi
misyonlariyla da 6rtiismektedir. Alanyazin incelendiginde lisans ve 6nlisans diizeyinde bir karsilastirmaya
rastlanmamistir. Arslan vd. (2019), yaptiklari ¢alismada farkli meslek ylksekokullarina devam eden
Ogrencilerin yagam boyu 6grenme diizeyleri karsilastiriimis ancak anlamli farklilik belirlenmemistir.

Arastirmada o6gretim tirl degiskeni agisindan elde edilen bulgularda 6grencilerin basari
yonelimlerinin 6grenme ve performans kaginma faktorlerinde anlamli farkhlik oldugu belirlenmistir.
ikinci 6gretime devam eden 6grencilerin birinci 6gretime devam eden dgrencilere gére 6grenmeyi ve
performans sergileme konusunda isteksiz olduklari ve kaginma davranisinda bulunduklari gériilmektedir.
Ogretim tiir(i degiskeni dgrencilerin yasam boyu dgrenmeleri tizerinde anlaml bir etki olusturmamistir.
Alanyazinda her iki 6lgekle yapilan galismalarda 6gretim tiiri degiskeninin ¢ok da fazla incelenmedigi
gorilmustir. Yasam boyu 6grenmeye yonelik olarak Arslan vd.'nin (2019) yaptiklari arastirmada
o6grencilerin yasam boyu 6grenme o0lgeginin 6grenmeyi diizenlemede yetersizlik faktoriinde birinci
Ogretime devam edenler lehine anlamli farklilik oldugu belirlenmistir. Arslan (2019) yapilan ¢alismada ise
birinci 6gretime devam eden 6grencilerin 6grenmeyi diizenlemede daha yetersiz olduklari ve merak
diizeylerinin daha distk oldugu belirlenmistir. Géraldiigu gibi bu ¢calisma ve diger calismalar arasinda bir
tutarlilik bulunmamaktadir.

Ogrencilerin ekonomik durumlarina gére basari ydnelimlerinin 6lgegin tim faktérlerinde anlamli
farklilik gésterdigi ve bu anlamh farkliligin ekonomik durumu iyi ve orta olan 6grenciler lehine oldugu
saptanmistir. Ekonomik durumun &grencilerin basarilarina etkisini arastiran Arslanargun, Bozkurt ve
Sarioglu (2016) ailenin ekonomik dlzeyi yikseldikce 6grencilerin basarilarinin da paralel olarak
ylkseldigini belirlemistir. Gelbal (2008) bu durumun c¢ocugun dogdugu andan itibaren 6grenmeye ve
dolayisiyla da basarili olmaya iliskin her tirli ihtiyacinin karsilanmasi, olanaklarin sunulmasiyla iliskili
oldugunu soéylemektedir. Arastirmada, yasam boyu 6grenme ile ilgili elde edilenbulgularda da benzer
sonuglar alinmistir. Alanyazina bakildiginda ekonomik durumun yasam boyu 6grenme lizerindeki etkisini
arastiran ¢alismalarda bu ¢alismanin sonucuyla 6rtiismeyen ¢alismalar bulundugu gérilmektedir. Arslan
(2019) tarafindan yapilan arastirmada sebat faktoriinde ekonomik durumu orta dizeyde olan
ogrencilerin daha yiliksek puan aldiklari, ekonomik durumu gok iyi olan 6grencilerinse merak konusunda
diger gruplardan daha isteksiz olduklari belirlenmistir. Dindar ve Bayraktar (2015), Dikmen, Denat, Filiz
ve Basaran’in (2016), Gokyer ve Tirkoglu (2018), Arslan vd. (2019) tarafindan yapilan ¢alismalarda
anlamli farkhlik saptanmamistir. Arastirmada elde edilen bir diger sonug da ikamet edilen yerle iliskilidir.
Koyde yasayan 6grencilerin daha dislk dizeyde 6grenme ve performans kaginma davranislarina sahip
olduklari belirlenmistir. Ogrenme yaklasma faktériinde ise sehirde yasayan 6grencilerin digerlerinden
daha basarili olduklari gérilmistir. Yasam boyu 6grenme 6lgeginin motivasyon ve sebat faktérlerinde
koyde yasayan ogrenciler aleyhine sonuglar elde edilmistir. Kdyde yasayan 6grencilerin yasam boyu
6grenme konusunda daha disiik motivasyona sahip olduklari ve sebat konusunda isteksiz olduklari
gorulmektedir. Arslan (2019) tarafindan yapilan calismada sehirde yasayan 6grencilerin diger gruplara
gbre yasam boyu 6grenme egilimlerinin daha iyi diizeyde oldugu belirlenmistir. Arslan vd.’nin (2019)
calismasinda 6grencilerin yasam boyu 6grenme egilimleri lzerinde ikamet yeri degiskeninin anlamli
farklilik olusturmadigi bulgusuna ulasiimistir.

Arastirmada dgrencilerin mezun olduklari lise tiiriine gére basari yonelimleri incelenmistir. Ogrenme
yaklasmada en ylksek puani meslek lisesi mezunlari alirken performans ydnelmede fen lisesi
mezunlarinin aldiklari gérilmektedir. Yasam boyu 6grenmede ise Olgegin sebat faktoriinde fen lisesi,
6grenmeyi dizenleme ve merak yoksunlugu faktorlerinde glizel sanatlar lisesinden mezun olan
ogrencilerin daha olumlu sonuglar aldiklari belirlenmistir. Arslan’in (2019) arastirmasinda ise 6grenmeyi
diizenleme faktoériinde imam hatip lisesi, merak yoksunlugu faktériinde ise Anadolu lisesi 6grencilerinin
diger gruplardan daha olumlu sonuglara sahip olduklari saptanmistir. Arslan vd. (2019) tarafindan
yapilan galismada ise saglik ve diger liselerden mezun olan 6grencilerin yasam boyu 6grenme egilimleri
karsilastiriimis ve aralarinda anlamli diizeyde farklilik olmadigi sonucuna ulasilmistir. Dikmen vd. (2016),
tarafindan yapilan ¢alismada da mezun olunan lise tlrGnin yasam boyu Ogrenmeyi etkilemedigi
bulgusuna ulasiimistir.
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Yapilan yol analizi diyagraminda; basari amag yonelimleri lceginden yasam boyu 6grenme egilimleri
olgeginin faktorlerine dogru yollar olusturulmustur. Model olusturulurken ayni faktér yapisi altinda yer
alan bazi maddelerin hata terimleri arasinda kovaryans analizi kurularak modifikasyon yapilmistir.
Yapilan bu islemle modelin uyum degerlerinin iyilestiriimesi ve yol analizinin daha saglikli sonuglar elde
edilmesi amaglanmistir. Yol analizinde elde edilen uyum indeksi degerlerine bakildiginda; gelistirilen
modeldeki verilerin kabul edilebilir seviyede uyum gosterdigi gorilmektedir. Modele iliskin olarak
yapilan yol analizi neticesinde elde edilen regresyon katsayilari incelendiginde; modelin dogrulandigi
gorilmis ve ortuk degiskenli yapisal modele uygun olarak arastirmanin hipotezleri test edilmistir.
Yapilan analizlerde basari amag yonelimleri ile yasam boyu 6grenmenin motivasyon, diizenlemede
yoksunluk, merak yoksunlugu faktorleri arasindaki iligskilere yonelik faktor yiklenimleri ile gizil
degiskenler iki olgegin arasindaki iligskilerin 6nemli olduguna isaret etmektedir. Ancak diger iki faktor
acisindan 6nemli olmadigi belirlenmistir.

Ogrencilerin basari amag yénelimlerinin yasam boyu &grenme 6lgeginin motivasyon faktériini
negatif yonde yordadigi, sebat faktoriini yordamadigi, 6grenmeyi dizenlemede yoksunluk ve merak
yoksunlugu faktorlerini pozitif yonde yordadigi tespit edilmistir. Regresyon katsayilarinin degerlerine
gbre Ogrencilerin basari amag yonelimleri dizeylerinin yasam boyu 6grenme egilimleri Gzerinde biri
negatif ikisi pozitif olmak Ulzere Ug¢ faktérde etkisinin oldugu bir faktérde ise etkisinin bulunmadigi
bulgusuna ulasiimistir. Aydin (2014) ¢alismasinda 6grencilerin basari amag yonelimleri ile akademik 6z-
yeterlik dlzeyleri arasinda pozitif yonde anlaml diuizeyde iliski oldugunu belirlemistir. Kog ve Arslan
(2015) tarafindan yapilan ¢alismada basari amag yonelimleri ile okuma stratejileri bilististi farkindalklari
arasinda pozitif yonde orta diizeyde bir iliski belirlenmistir. Gozler vd.’nin (2017) calismasinda basari
amag yonelimleri ile mesleki kaygli arasinda negatif yonde dusik dizeyde bir iliskinin oldugu
belirlenmistir. Arslan vd. (2019) tarafindan yapilan calismada O6grencilerin yasam boyu 6grenme
egilimleri ile kitap okuma aliskanlarina iliskin tutumlari arasinda pozitif yonde orta diizeyde bir iligkinin
oldugu saptanmigtir.

Yasam boyu 6grenme bireylerin kendini gelistirmesi ve degisen, gelisen diinyaya yabanci kalmamasi
adina oldukga 6nemlidir (Knapper ve Cropley, 2000). Akkus (2008) buradan yola g¢ikarak glinimizde
bireylerin hayatlari boyunca egitim almalarinin neredeyse zorunluluk oldugunu séylemektedir. Elbette
burada bireyin yaptigi isin ve yeteneklerinin de etkisi bulunmaktadir. Bu baglamda bireyin sahip oldugu
becerilere iliskin olarak yasam boyu 6grenme kapsaminda egitim almasi ve 6grenmesini olumlu-olumsuz
etkileyen faktorlerin ortaya konulmasi 6nemlidir. Bu faktérlerin cinsiyete gore farkllasabilecegi dikkate
alindiginda yapilan farkli galismalarla bunlarin daha net bir sekilde ortaya konulabilecegi goriilmektedir.
Sadece bilyuksehirlerde veya sehirlerde degil daha kiigiuk yerlesim alanlarinda da yasam boyu
o0grenmeye yonelik kapsamli egitimlerin verilmesi ve bu egitimlerin ¢ok yénlii olmasi bireylerin ihtiyag
duyduklar degisimi yakalamalarini destekleyecektir. Tiim egitim basamaklari ve kademelerinde okul
turt fark etmeksizin Ogrencilerin yasam boyu 06grenmenin gereklilig§ine ve 6nemine iliskin
farkindaliklarini artiracak bilgiler 6gretim programlarinda yer almalidir. Lengrand (1985) bireylerin yasam
boyu 6grenmelerinin sadece okullarda degil isyerlerinde de ara ara verilen egitimlerle desteklenmesi
gerektigini sdylemektedir. Bunun icin de devletin yani sira sirketler ve sendikalar gibi olusumlar
aracihgiyla ihtiyaca binaen mesleki kurslar diizenlemesi gerektigini ve bunun dlke politikasi haline
gelmesi gerektigini sdylemektedir. Elbette gerek okullarda gerekse kurumlarca diizenlenen egitimlerin
iceriginin de amacina uygun olarak glincel tutulmasi 6nemlidir. Yasam boyu 6grenme yasamla bir
bitundir ve bu nedenle de sireklidir (Field, 2001). Farkli nedenlerden dolayi egitimleri yarida kalan,
egitim alamayan ya da aldiklari egitimler artik gecgersiz olan bireylerin yasam boyu 6grenme
etkinliklerine katilmalari ve kendi 6grenmelerine iliskin farkindaliklarinin gelistirilmesi gerekmektedir.
Ayrica okullarini bitiren bireylerin gelisimlerini saglayacak egitimlere ulasabilmesi icin okul sonrasina
yonelik bilgilendirme yapilmasi gerekmektedir. Bireylerin 6grenmeye iliskin gidilenmelerinin
belirlenmesi sayesinde onlarin 6grenmelerini destekleyecek unsurlarin ortama dahil edilmesi daha kolay
olacaktir. Bu baglamda kurum ve birey bazinda herkesin farkindaliginin gelismis olmasi toplum olarak
surecin gerisinde kalinmasinin 6nline gececektir. Titmus (1999) yasam boyu 6grenmenin ihtiyaclar
karsilamanin yaninda bireyin kendine iliskin 6zel amacglarini da kapsadigini belirtmektedir. Bu anlamda
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yasam boyu 6grenmeye iliskin hazirlanan egitimlerde genel ihtiyaglarin disinda kisilerin o6zel ilgi
alanlarinin da dikkate alinmasi gerektigi gorilmektedir. Nitel ve nicel arastirma yéntemlerinin birlikte
kullanildigi ¢alismalarin yapilmasi derinlemesine bilgi elde etme olanagl saglayacagi i¢cin bu konuda
hazirlanacak egitimlerin igerigine iliskin kaynak olusturacaktir. Arastirmacilarin bunu dikkate alarak
karma yonteme dayali arastirmalar ortaya koymasi tavsiye edilmektedir.

“Yiksekdgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci boliminde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykir
Eylemlerden” higbiri gerceklestirilmemistir..
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