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The aim of this study was to determine the views of parents of primary school 1st
grade children regarding their experiences in primary literacy teaching in the distance
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education process. For this purpose, qualitative phenomenology was used as a
research design. The study group of the research consists of 76 parents of students
studying in the firstgrade branches of two different primary schools affiliated to the
Ministry of National Education. The data of the study were collected with a
standardized interview form and demographic information test prepared by the
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researchers. The data collected with the standardized interview form were analyzed
using content analysis. As a result of the analyzes, 4 themes and categories and codes
were formed under these themes, based on the experiences and opinions of the
parents regarding the first literacy learning in the distance education process. The
themes revealed are, respectively, the theme of tools used or recommended outside
of textbooks, the theme of teacher-parent communication in the distance education
process, the theme of the role of parents in homework, and the theme of their views
on online lessons in the distance education process.

Uzaktan Egitim Siirecinde ilk Okuma Yazma Ogretimine Yonelik Ebeveyn

Gorusleri

Makale Bilgisi

Oz

DOI: 10.14812/cufej.947383

Bu calismanin amaci, uzaktan egitim strecinde ilkokul birinci sinifa giden gocuklarin
ebeveynlerinin ilk okuma yazma 0&gretimindeki deneyimlerine iliskin goruslerini

belirlemektir. Bu amag¢ dogrultusunda arastirma deseni olarak nitelfenomenoloji
kullanilmigtir. Arastirmanin galisma grubunu Milli Egitim Bakanligina bagh resmi iki
farkli ilkokulun birinci sinif subelerinde 6grenim goérmekte olan 6grencilerin
ebeveynlerinden 76’si olusturmaktadir. Arastirmanin verileri arastirmacilar tarafindan
hazirlanan standartlastiriimis gortiisme formu ve demografik bilgi testi ile toplanmistir.
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Standartlastirilmis goriisme formu ile toplanan veriler igerik analizi kullanilarak analiz
edilmistir. Analizler sonucu uzaktan egitim siirecinde ilk okuma yazma &6grenimine
iliskin ebeveynlerin deneyim ve goruglerine dayal olarak 4 tema ve bu temalarin
altinda kategori ve kodlar olusmustur. Olusan temalar sirasiyla ders kitaplari disinda
kullanilan veya tavsiye edilen ara¢ geregler temasi, uzaktan egitim sirecinde
6gretmen-ebeveyn iletisimi temasi, ebeveynlerin ev calismalarindaki roli temasi ve
uzaktan egitim slirecinde c¢evrimi¢ci derslere iliskin  gorlslerine  yonelik
temadir.0gretmenlerin programa yénelik gereksinimleri ise program dgelerinin daha
detayli agiklamalar icermesi, okullarin teknolojik donanimlarinin desteklenmesi,
programin uygulanmasi ile ilgili 6gretmenlerden donit alinmasi, sinif mevcutlarinin
azaltilabilmesi, kullanilan ders kitaplarinin glincellenmesi, programin kazanim ve igerik
acisindan sadelesmesi, c¢ogunlukla konusma becerisine yodnelik bir programin
gelistirilmesi ve 6gretmenlere programin uygulanmasi ile ilgili detayh hizmetici egitim
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verilmesidir.

Introduction

Distance education is defined as the family of teaching methods requiring the facilitation of the
communication between the teacher and the learner through printed, electronic, mechanical or other
means (Moore, 1973). In a different definition, it is defined as the provision of education for students
who are far away from the physical settings of education through pedagogical materials planned and
prepared by an educational institution (Kaplan & Haenlein, 2016; Turan, 2019). Distance education, the
starting point of which dates back to the beginning of the 18™ century, has been implemented through
different tools since then.

Parallel to the development of digital technologies, the use of distance education in the educational-
instructional process has increased.This increase in the use of distance education has manifested itself
more as the Covid-19 epidemic has affected many areas, especially health, economy, social life and
education since December 2019, and distance education has become an indispensable part of education
systems in many parts of the world. The Turkish education system has also been affected by the Covid-
19 pandemic, and since March 2020, educational institutions have been closed and opened at different
intervals, and educational and instructional activities have begun to be carried out with distance
education.In Turkey, distance education activities are carried out through TRT channels, the Education
Information Network [EBA] online education platform and the applications conducted by teachers using
different tools.

In Turkey, due to the Covid-19 pandemic, distance education applications started in March 2020, and
students who were in the second term of the first grade of primary school and were in the second grade
as of May 2021, and first grade students who started primary school in September 2021 were offered
distance education through distance education platforms and digital tools for them to learn to read and
write and in this process, their biggest supporters have been their parents, as in face-to-face
educationbecause children in this age range have limited experience with technological learning tools
and it is obvious that they are not experienced enough to use these tools independently (Kim, 2020, as
cited in Wedenoja 2020). In addition, it seems difficult for these children to understand educational
materials without self-management, motivation and adult help (Stevens and Borup, 2015, as cited in
Novianti & Garzia, 2020).For this reason, it is important that parents participate in the education process
of their children and support them in the distance education process, as in the face-to-face education
process.These supports are intense at first, but the intensity gradually decreases as children become
familiar with the learning process and materials.According to the zone of proximal development, which
is the most basic principle addressed by Vygotsky in social constructivist learning theory, teaching
should address what is beyond the level of the student so that teachers and adults can guide them to
develop their zone (Gedik, 2019). The mechanisms to be used for this assistance should be in such a way
as to support social interactions within this zone. Based on Vygotsky’s zone of proximal development,
parents’ participation and support in the education process of children foster their children’s
development (Del Bono, Francesconi, Kelly, & Sacker, 2016), increase their academic success (Celenk,
2003; Wilder, 2014), increase their self-confidence (Yasar Ekici, 2017), help them develop positive
attitudes and behaviours (Nakamura, 2000, as cited in Glnay Bilaloglu, 2014) and socialize (Ekinci Vural,
2006), and enable them to communicate better with their teachers, families and peers (Glinay Bilaloglu,
2014).

Parents are thought to be one of the biggest supporters of their children in the process of acquiring
literacy skills, as well as being the first teacher. This process of being the first teacher continues
intensively for parents whose children start the first grade of primary school and learn to read and write
through distance education during the pandemia period because in this process, parents should be in
constant communication with the primary teacher and provide the necessary support in the context of
literacy teaching to their children.The quality of the support provided by the parents in this process
affects the acquisition of their children’s literacy skills because studies have shown that children of
parents who provide support to their children at home and cooperate closely with the school for this
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purpose have higher success in reading comprehension (Celenk, 2003), and that as this support
increases, one of the important skills that children should acquire in the process of learning to read and
write, print awareness skill gradually improves (Kilig & Ertiirk, 2020) and that the frequency of activities
carried out with children at home have an impact on children’s vocabulary development, phonological
awareness, retention skills and reading success (Wood, 2002).

It is important for parents to know what to do in the face of difficulties they encounter in this
process, as well as to have a positive attitude towards supporting their children in the process of literacy
development. In this connection, in the study conducted by Solyali-Celik and Isiktas (2020), it was seen
that the majority of parents had problems in the initial literacy process, that some children were
reluctant at home and that parents could not find a way to effectively get their children to do the
activities that need to be done. Kivrak & Yildirim (2020) also found that parents want to be active in the
literacy processes of their children, but there are different reasons that prevent them from being
involved in these processes. In this process, it is important for parents to keep in touch with the primary
teacher and get support on what to dobecause an effective parent-teacher communication will support
children’s learning and will lead to the development of cooperation (Atabey & Tezel-Sahin, 2011). With
the support and guidance they receive from primary teachers, parents should support the development
of their children’s literacy skills by providing their children with reading and writing materials,
technologies such as television, computers and the Internet, as well as by doing regular reading and
writing exercises with their children, valuing reading and writing and being a model for their children in
reading and writing(Saracho, 2002; Vukelich &Christie, 2009).In addition to all these, parents’ telling
their children nursery rhymes, drawing their attention to what is written on signs, singing and listening
to rhyming songs will contribute significantly to their children’s literacy development (Celenk, 2003;
Law, 2008; Weigel, Martin & Bennett, 2010).

When the literature on the participation and support of parents in the initial literacy development of
their children is reviewed, it is seen that parents have an important role in their children’s acquisition of
literacy skills, but they may encounter some problems (Atabey & Tezel-Sahin, 2011; Celenk, 2003; Del
Bono, Francesconi, Kelly & Sacker, 2016; Ekinci Vural, 2006; Glinay-Bilaloglu, 2014; Kilig¢ & Ertiirk, 2020;
Kivrak & Yildirim, 2020; Solyali-Celik & lIsiktas, 2020; Wilder, 2014; Wood, 2020; Yasar-Ekici, 2017). The
role of parents in their children’s acquisition of literacy skills has become more important in the distance
education process because it is obvious that primary school first grade students will need the support of
their parents more in this process due to the age range they are in.Parents’ views on the experiences of
their children’sinitial literacy education during the distance education process will provide some insights
for researchers about the current situation and possible future distance education studies.

Purpose and Significance

Within the context of the current study, it was aimed to determine the views of the parents having
children attending the first grade of primary school on their experiences of their children’s initial literacy
education during the distance education process conducted in the Covid-19 pandemic. The significance
of the current study is that it focused on the views of the parents on their experiences of their children’s
initial literacy education in the distance education process rather than on their views on the experiences
in the face-to-face education process. In line with the purpose of the study, answers to the following
research questions were sought:

1. What are the parents’ views on the tools and equipment used or recommended by primary teachers
apart from the textbooks for the initial literacy education during the distance education process?

2. What are the parents’ views on teacher-parent communication and the effectiveness of this
communication during the distance education process?

3. What are the parents’ views on online lessons?

4. What are the parents’ views on the roles they have taken?
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Research Design

The purpose of the current study was to determine the views of the parents having children
attending the first grade of primary school on their experiences of their children’s initial literacy
education during the distance education process in the Covid-19 pandemic. To this end, the study
employed the phenomenological design, one of the qualitative research designs. The purpose of
phenomenological studies is to determine people’s experiences (Van Manen, 2007). Phenomenology is
defined as a research design that allows people to state their understanding, feelings, perspectives and
perceptions of a particular phenomenon or concept, as well as revealing how they experience this
phenomenon (Rose, Beeby & Parker, 1995; Tekindal & Uguz Arsu, 2020). As indicated in the purpose
and definition of phenomenology, what is essential is to examine the phenomenon in a holistic way by
considering it together with accompanying experiences (Miller, 2003).

Study Group

The study group is comprised of 76 parents of the students attending the first grade classes of two
different primary schools affiliated to the Ministry of National Education in the province of Van in the
2020-2021 school year. While determining the study group in the current study, the convenience
sampling method, which is one of the non-random sampling methods, was used. Convenience sampling
is defined as the inclusion of participants who are already available, volunteer or can be easily included
in the sample (Christensen, Burke Johnson & Turner, 2015). Some demographic information about the
parents in the study group is given in Table 1.

Table 1.
Demographic Information about the Study Group
Demographic Information Variable f
Female 61
Gender Male 15
Primary 19
Middle school 17
Education level High school 5
Undergraduate 32
Graduate 3
The child’s state of having taken pre-school Yes 57
education No 19
Is there wireless internet at home? Yes 61
No 15
Y 7
Is there internet connection in mobile phones? Ni)s 60
Yes 44
?
Is there a computer at home? No 32

Data Collection Tool

In the current study, a standardized interview form was used as the data collection tool. The
standardized interview form was prepared by the researchers in relation to the research problems.The
standardized interview form is a form that includes carefully written and ordered questions.Each
interviewee is asked the questions in this form in the same order and manner (Patton, 2014). The
questions in the standardized interview form were examined many times by the researchers and
discussed and finalized.
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Data Collection

The parents of the first grade students participating in the current study were informed about the
purpose of the study. At the beginning of the second semester of the 2020-2021 school year, the
standardized interview form prepared by the researchers was delivered to the parents electronically and
they were answered in writing.

Data Analysis

The data collected with the standardized interview form were analyzed using content analysis.
Content analysis is to provide descriptive information about a topic, organize this information, make it
understandable and elicit themes (Blylkoztiurk, Kilig Cakmak, Akgiin, Karadeniz & Demirel, 2013). By
analyzing the data obtained in line with the purpose of the study, the themes were elicited based on the
views and experiences of the parents regarding the initial literacy education of their children in the
distance education process, and categories and codes were created under the themes.

Validity and Reliability of the Study

There are certain strategies to establish validity and reliability in qualitative research. In the current
study, the validity and reliability of the study were tried to be established by applying depth-based data
collection, expert review and confirmability strategies. In this regard, the study group was kept wide and
the number of questions in the interview form was increased with the purpose of collecting depth-
based data. The codes obtained as a result of the analyses were placed under the relevant categories
and themes. The codes were given their final forms after the review of the researchers and an expert in
the field of literacy. By getting two parents from the study group to read the findings and comments, it
was confirmed whether the analysis of the data reflected their views. In addition, a dependability
analysis was conducted by researchers and a researcher who is an expert in the field of literacy. With
these strategies, it was tried to strengthen the credibility of the study and to ensure its transferability.

Ethics Approval

The implementation process has started based on the permission number of Harran University Ethics
Committee dated February 9, 2021 and numbered 2021/32.

Findings

In this section, the findings obtained as a result of the analysis of the data obtained from the
interviews with the parents are given. The findings are presented in the order specified by the research
questions in association with the relationships between the themes, categories and codes. Moreover,
the findings are supported with the sample excerpts taken from the participants’ statements. At the end
of the excerpts, codes such as “V1, V2, V3...” are given to identify the participant.

Themes, categories and codes related to the first research question of the study “What are the
parents’ views on the tools and equipment used or recommended by primary teachers apart from the
textbooks for the initial literacy education during the distance education process?” are given in Table 2.

Table 2.
Tools/equipment Used or Recommended Apart From the Textbooks

Theme Category Code f
Suggestion for digital applications 56
Resources apart from Guidance offered outside Supplementary materials . (?ut5|de
the ones provided by the Ministry of 55
textbooks the textbooks

National Education

EBA resources 10
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Initial literacy videos 5
Sending documents 5
No guidance 2
It was useful 59

Effectiveness of the
guidance offered outside It was partially useful 3
the textbooks

It was not effective 1
It was useful for learning sounds 18
The fields where first It was useful for increasing 17
. L literacy applications are motivation
Digital applications ] -
effective (Digital . .
. It was useful for promoting reading 16
applications)
Applications were not useful 4

When Table 2 is examined, it is seen that primary school teachers mostly referred to initial literacy
applications, supplementary materials and EBA resources, apart from the textbooks provided by the
Ministry of National Education.According to the majority of the parents, the teacher’s guidance offered
aside from the textbooks was beneficial in the initial literacy education. In addition, it was stated that
the first literacy applications recommended by the teacher were beneficial in learning phonemes,
increasing students’ motivation and fostering their reading.

The following sample excerpts from parents’ statements within the category of guidance offered by
class teachers outside the textbooks can be given as examples showing the views of parents for different
codes: for the code of digital applications; “The teacher recommended an application to download; an
application to help children to recognize letters ... He/she rendered the reading process more efficient.
V27”for the code of supplementary materials;“The teacher provided guidance through supplementary
materials. V70”; for the code of EBA resources; “Applications, Watsapp, EBA and Zoom... V37”; for the
code of initial literacy videos;“... the teacher shared videos teaching literacy through games. V71”;for the
code of sending documents; “With the schemes the teacher developed himself/herself, he/she performed
some activities. V72”;for the code of no guidance is offered; “No, nothing has been done. V25”.

While parents stated that the guidance offered by the teacher was useful as follows; “Different
materials were downloaded from the internet for students to read and | think this was efficient. V27,
“The books published by the Ministry of National Education and sets of supplementary materials. They
were highly useful in the activities we did at home. Otherwise, we could not have read or written so
much. V27”,“In my opinion, it was enough because the books the teacher gave and the activities he/she
did were sufficient and even though it was at a distance, my child could start reading and writing. V63”,
some parents stated that this guidance was partially useful or not useful as follows; “We used the
resources given by the teacher at home but they were little efficient. V72” and“No, we did not have any
benefits. V52”.

In the category of the fields where initial literacy applications offered by the teacher are effective,
parents stated that the applications were useful in learning sounds as follows; “Yes, he/she was able to
feel the sound. V2”,“They both motivated and helped him/her to combine the sounds. V7”,“Feeling the
sounds, connecting them and reading and writing. V33”; some parents stated that the applications
increased students’ motivation as follows; “The motivation of my child increased and he/she participated
in lessons more. V3”, “It was enjoyable to use the applications and he/she learned faster. As the
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feedbacks given by the teacher made him/her feel happier, he/she felt more motivated to do more.
V27”,“ ...they were sufficient and useful. They increased the motivation, helped my child. V41”. Some
parents explained how the applications were useful in fostering children’s reading as follows;”...
combining sounds, reading and writing ... V33”, “...combining sounds in reading ... V48”while one parent
stated that they were not effective as follows; “No, because the teacher could not teach what he/she
wanted to teach ... V24”.

Themes, categories and codes related to the second research question “What are the parents’ views
on teacher-parent communication and the effectiveness of this communication during the distance
education process?” are given in Table 3.

Table 3.
Teacher-Parent Communication

Theme Category Code f
WhatsApp 45
M f
eansot Tools PC/SMS 15
communication
EBA 10
Guidance was sufficient/useful 67
Effecti f . . -
.ec Veness o Guidance was partially sufficient 6
guidance
Guidance was insufficient 3
Effectiveness of There was communication and it was 48
communication very good
There was communication 16
Power of guidance
Communication was weak 10
Communication was very bad 2

According to Table 3, communication between the teacher and parents was mostly provided through
WhatsApp groups/messages. However, communication was also provided via phone calls, SMS and
EBA.While the majority of the parents stated that the guidance given by primary teachers to parents in
the initial literacy process was sufficient, some parents stated that the guidance was partially sufficient
or insufficient.When parents evaluated their communication with primary teachers, the majority of
them stated that they had communication and that it was very good. However, it is seen that there are
also parents who stated that the communication was weak or very bad.

Within the category of communication tools, the parents expressed their opinions as follows; for the
code of using WhatsApp; “Continuously informing students about the process over WhatsApp ...V9”,
“Assigning and checking homework over Whatsapp. V28”; for the code of using PC/SMS “We are
continuously texting. V15” “... we are talking on the phone. V17", “Communication via phone ... V2”;for
the code of EBA; “Moreover, the teacher sends homework relevant to the subject instructed over EBA.
V55”.

The great majority of the parents stated that guidance offered by the teacher was sufficient and
some sample excerpts taken from the statements of these parents are as follows; “Our child learned
reading and writing through the guidance offered by the teacher. V9”, “It was highly sufficient. Our child
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was able to read all the letters in the alphabet which was shown in different schemes and exemplified by
the teacher. V50", “The teacher did his/her best within the existing conditions and possibilities. It was
useful for the development of our children’s literacy skills though not as much as in face-to-face
education. V13”. Some of the parents on the other hand expressed that guidance was partially sufficient
as follows; “It seems to be sufficient but not enough on its own. V1”, “It enabled my child to read
although not very competently. Despite the pandemic, | think it was quite good. V4”, “Although it was
not face-to-face, my child learned reading and writing. V6”and very few parents stated that the
guidance was insufficient; “Yes, but not sufficient. V2”.

The following can be given as examples to the opinions of the parents stating that their interaction
with the teacher was positive;“The communication continued in a positive manner, we communicated
via phone and Whatsapp. V3”, “It was very good; our teacher was highly attentive. V24", “I can say that
the communication was perfect. The messages | sent were replied immediately. The teacher answered
my questions and when he/she saw something missing in my child, he/she called me and explained what
it was. We did not experience any problems in this regard. The communication was perfect. V49”; on the
other hand, some parents expressed that communication was bad as follows; “There was no
communication; he/she sent us assignments and other things to be done over Whatsapp and we did all
but there was no communication. V33”, “Only SMS... V42" .

Themes, categories and codes related to the third research question “What are the parents’ views on
online lessons?” are given in Table 4.

Table 4.
Views on Online Lessons

Theme Category Code f
No problem 28
Technological problems 24
. . . Crowded classrooms / turmoil 10
Problems experienced in online
lessons Timing 4
Parents’ interference in lessons 3
Problems Long lesson time 2
Experienced Internet / connection problem 41
No problem 15
Problems experienced in Problems arising from tools 13
participation in online lessons EBA/Application problems 6
Timing 6
Powercut 3
. Online lessons were efficient 52
Effectiveness - .
of Lessons Efficiency of online lessons
Online lessons were partially efficient 19
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Online lessons were inefficient 2
Enough time was allocated 71
Time allocated to students by
the teacher in online lessons Partially enough time was allocated 3
Not enough time was allocated 2

As can be seen in Table 4, while there are parents stating that there were no problems in online
lessons, there are also some other parents stating that they experienced various problems such as
technological problems, turmoil caused as the classroom was crowded and timing problems. In relation
to participation in online lessons, the problems experienced include internet/connection problems,
problems arising from tools, EBA/Application problems, timing problems and powercuts; on the other
hand, some parents stated that they did not have any problems. While the majority of the parents
stated that online lessons were efficient, some parents stated that they were partially efficient and very
few parents stated that they were inefficient. While the great majority of the parents found the time
allocated to their children by the teacher enough, few parents found this time not enough or partially
enough.

Some of the parents who stated that they did not experience any problems in the category of
problems experienced in online lessons expressed their opinions as follows; “There was nothing missing
for first graders, in my opinion because it could only be that beautiful. They are young, in their childhood
period; therefore, the teacher paid great attention to their needs. V49”, “There was nothing missing; |
think it was highly efficient. V9”,“There was nothing missing. V28”,“It could not have been better than
this because the teacher tried to do his/her best. V64”; some parents stating that they experienced
technological problems expressed their views as follows; “It was not because of the teacher; rather,
some parents could have any technology while some others couldn’t. Children’s needs for the internet
and tablet should have been met by the school. V19”, “Sometimes, connection problems; sometimes
problems arising from the system, sometimes microphone, image ... V29”; for the code of crowded
classrooms/turmoil; “As the number of students in the class is high, there is lack of reading and answers
given to students’ questions. Moreover, when the students turned on the loudspeaker, it became
completely incomprehensible.V2”, “It was difficult sometimes as the classroom was crowded. V14”;for
the code of timing; “If the number of students in the class was decreased, it would be better. V66", “Time
... There was not enough time to attend to the needs of individual students. V5”, “Live lessons were
consecutive and they were all day and this made students exhausted. V25”; for the code of parents’
interference in the lesson; “Too much interference from parents. V5”.

Some parents experiencing internet/connecting problems within the category of difficulties
experienced in participation in online lessons expressed their opinions as follows; “In attendance to
lessons, there were some difficulties due to internet infrastructure.Sometimes there was difficulty with
the sound. V13”, “Internet connection and lack of technological tools ... V25", “Internet, tools, electricity
... V70”; in relation to problems arising from tools and timing problems, some parents expressed their
opinions as follows; “There were 3 students at home and we did not have enough tools. V30,
“Overlapping class hours and lack of mobile phones. V42”; in relation to problems arising from
EBA/applications, some parents expressed their opinions as follows; “Sometimes we couldn't connect
over EBA. V3”, “EBA application was problematic. It had connection problems, so we were connecting via
Zoom... V19”;in relation to the problem of powercut, a parent expressed his/her opinions as follows;
“Sometimes the internet was cut off, sometimes the electricity was cut off. V64”. On the other hand,
there were parents stating that they did not have any problems; “We did not have any problems V9”,
“We did not experience any problems. V39”.
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Some of the excerpts from the statement of the parents stating that online lessons were efficient
within the category of the effectiveness of online lessons are as follows; “In my opinion, they were very
efficient. V15”, “Very efficient. | have never sent my child to face-to-face education during the pandemic
and we have got many benefits from online lessons. V19”, “Our teacher was so effective that we did not
seek for face-to-face education. V58”; some of the parents stated that online lessons were partially
effective; “Although not as efficient as face-to-face education, it was efficient enough. V6”, “...It was very
difficult to speak to children, so there were times when productivity decreased. V33”,“It was efficient.
But for us, it was not as efficient as face-to-face education. V56”, “It was quite efficient, but not as
efficient as face-to-face education. V69”; some of the parents stated that online lessons were not
efficient; “It wasn't very productive because we had problems with the internet, and we had trouble
reading the texts and attending the classes because the phone’s screen was small. V2”,“Not very efficient

. Naturally, the teacher’s questions were answered simultaneously by many students. When the
microphone was turned off, the children could not express themselves.V10”, “It was never efficient
because the teacher could not establish full control from the screen.V21”.

Some of the parents stated that enough time was allocated to students within the category of the
time allocated to students by the teacher in online lessons; “In my opinion, enough time was allocated.
V17”, “The teacher allocated enough time to students. V30", “Yes, it was enough. V41", “He/she used
even 10-minute breaks in live classes for children, and would continue until the time was over. V507;
some of the parents stated that the time allocated to students was partially enough; “Yes, it was not as
much as in face-to-face education. V27, “Although it was not as much as in face-to-face education, it was
OK anyway. V57, “Partially. V33” and some parents stated that not enough time was allocated to
students; “No, he/she did not allocate enough time to students. V21” and“No... V73”.

Themes, categories and codes related to the fourth research question “What are the parents’ views
on the roles they have taken?” are given in Table 5.

Table 5.
Roles of the Parents in thelnitial Literacy Activities

Theme Category Code f
Revision 38
No extra study 20

Different supplementary

Activities done by parents at home . 15
materials
Reading and writing videos 10
Literacy applications 6
No problem 35

Related to students

Making the student feel the
sound, syllable, word and text 21
Problems experienced by parents  construction

during the initial literacy The student’s participation in 12
education the lesson
Making the student read 8
Making the student
. . 8
write/dictate
Methods employed by parentsto  Rewarding 28

452



Polat & Kesik— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 443-472

motivate their children to learn Gamification, making 14

reading and writing enjoyable
Being together and doing 14
together
Through communication 12
Visualization 6
No need to motivate 3
Importance of the teacher 12
Being a teacher 12

Inferences made by parents about Teaching requires patience 11

Related to parents the initial lit ducati
€ initial fiteracy education Importance of the school 10

Devoting time to the child 10
Challenging process 7
Getting to know the child 2

As can be seen in Table 5, the parents helped their children to revise, used different supplementary
materials, made their children watch reading and writing videos and used different applications.
However, there were also parents who did not do additional activities and only had the tasks given by
the teacher done. The difficulties experienced by the parents during the process of literacy teaching
include making their children feel the sound, syllable, word and text construction, ensuring the
participation of the student in the lesson, and making their children conduct reading and writing /
dictation activities. However, most of the parents stated that they did not have any difficulties in this
process.lt is seen that while parents motivated their students to learn to read and write, they resorted
to ways of rewarding, gamification, making it fun, being together and doing together, communication
and visualization.However, there were also few parents who stated that there was no need to motivate
their children.Parents made some inferences about the initialliteracy education. Parents stated that they
realized the importance of the teacher and the school in the initial literacy process with distance
education, that they became teachers and that teaching requires patience and is a difficult process.In
addition, some parents stated that the process was very useful for them to spend time with their
children and getting to know their children.

Some of the parents stated that they made their children revise what they had learned in lessons at
home;“l continuously reinforced what my child learned in lessons through revision at home. V107, “I
made my child revise; | tried to contribute to my child’s learning by reading a lot and making my child
dictate. V32”, “Through revision, | tried to make my child learn better. V40”; some parents stated that
they used different supplementary materials to make their children learn better;“We supported our
child by using different materials. V1”, “We bought supplementary materials and made him/her watch
lessons from YouTube. V28”; some of the parents stated that they made their children watch reading
and writing videos; “I made my child watch educational videos. V10”, “I made my child watch videos in
social media channels. Reading videos. V13”;some parents stated that they used reading and writing
applications; “We downloaded some applications and worked on them. V46”. On the other hand, there

453



Polat & Kesik— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 443-472

were parents stating that they did not perform additional activities. “No, I only followed the guidance of
the teacher.V22”.

In the category of the difficulties experienced by the parents during the literacy education of their
children, some parents stated that they did not experience any difficulties; “No, I did not experience any
difficulties. V15”, “It was easy when we worked on the application suggested by our teacher ... V277,
some of the parents stated that they had difficulties in making their children feel the sound, syllable,
word and text construction; “We have experienced difficulties from time to time. In writing syllables,
words, in constructing texts ... V1”,“Writing and text construction ... V6”, “We experienced some
difficulties in teaching words and combining them. V10”, “We had difficulties in writing words; he/she
could not write some letters in the words. V22”; some parents stated that they experienced some
difficulties in their children’s participation in lessons; “My student’s desire to attend live classes
decreased over time. V2”, “Only from time to time | saw lack of interest, loss of motivation or
indifference towards the lessons in children. V29”; some parents stated that they had difficulties in
making their children read; “I had difficulties in making my child read. V56”; some parents stated that
they had difficulties while making their children write/dictate; “We had difficulties in only writing ... V8”,
“We sometimes had difficulties in making dictations. V9”, “... we had difficulty in writing. V55”.

Parents who said | rewarded the student in the category of motivating students to learn to read and
write; “Rewarding. After a while he/she started doing it himself/herself. V13”, “Rewarding with little
things. V23”, “| tried to give small rewards. For example, if we finish, we will play a game or a match.
V27”; some parents stated that they gamified the process, made it more fun; “We tried to motivate our
child through gamification and doing together. VV3”,“...fun activities such as taking the child out ... V707,
“We tried to teach through games, through the means attractive to the child. V55”; some parents stated
that they were together and did together; “We were always next to our child during live lessons. We
were with him/her in every stage of literacy education and we made him/her feel that we were there to
support. V1”“...I was more interested in my child; | left my job and | gave all my time to my child. V64”;
some parents stated that they tried to motivate their children through communication; “/ said he/she
could read whatever he/she wanted and he would be free, without being dependent on anyone.
V17”,“We were saying things to reassure him/her. V28”, “I explained the benefits of education and
instruction. V41”; some parents stated that they used visualization to motivate their children; “We used
many visual sources to motivate him/her to read. V2”. On the other hand, some parents stated that they
did not need to motivate their children; “My daughter was willing to learn, so we did not have any
problems. V26”,“We did not do anything because he/she was already willing. V33" . initial

In terms of stating that he understands the importance of the teacher and the school in his
inferences about the first literacy teaching,; “I have understood that | need to more appreciate our
teachers. V50”, “We learned once again how hard the job of teachers is and how valuable they are.
V36”, “We learned how valuable the school is ... V15”, “Reminded me of the importance of the school
and teachers in our lives. V19”; some of the parents stated that they experienced the task of teaching in
this process;“We felt like teachers. V58”,“..Since this process compelled parents to become semi-
teachers, | understood the great efforts of teachers.V8”; some parents stated that they understood that
teaching requires patience;“We learned to be patient and spend time with children. V70”,“Patience,
difficulty ...V5”. Some parents stated that they spent more time with their children and got to know their
children better;“l saw that | should pay more attention to my child. V65”, “This process taught us to
establish tighter relationships with our children. V42”, “We saw the opportunity to see our children’s
knowledge and skills more closely.V30”and some parents stated that the process was tiring; “It tired me

a lot; | did not have any time left for myself ... V17”, “It was stressful for me ... V47".
Discussion and Results

In the current study, it was aimed to examine the views of parents having children attending the
first-grade of primary school on their experiences in their children’sinitial literacy process during the
Covid-19 pandemic. The results obtained from the analyses conducted to this end are discussed in this
section in reference to the literature.
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The first result reached in the study is related to the opinions of parents about the tools and
equipment that primary school teachers used or recommended in the initial literacy education, other
than textbooks.In this context, it has been observed that primary school teachers mostly resorted to
initialliteracy applications, supplementary materials and EBA resources, apart from the textbooks
provided by the Ministry of National Education. Erbas (2021) stated that internet resources,
technological tools, EBA, supplementary materials, digital contents and textbooks help primary teachers
in the initial literacy teaching during the distance education process. It was concluded that the teacher’s
guidance other than the textbooks is beneficial in the initial literacy education according to parents
(Celik Solyal & Isiktas, 2020), and that the initial literacy applications are especially beneficial in learning
sounds, increasing students’ motivation and reading activities.In their study, Sahin & Tugrul (2019)
found that the highest achievement in the context of literacy is with the contribution of the teacher and
that the literacy success of the children who received literacy materials is higher. On the basis of the
results obtained in the current study and the literature, it can be said that the printed and digital
documents, tools and guidance used by primary teachers are effective in the teaching of literacy in the
distance education process.

The second result reached in the study is related to teacher-parent communication in the distance
education process and parental views on the effectiveness of this communication. In light of the
opinions of the parents, it was concluded that communication was established between the teacher and
parents mostlyvia WhatsApp groups/messages and relatively less via phone calls, SMS and EBA.While
the majority of the parents stated that the guidance given by the primary teacher through these
communication channels during the initial literacy process was sufficient, some parents stated that the
guidance was partially sufficient or insufficient.While the parents were evaluating their communication
with primary teachers, they stated that they had communication with teachers and that it was sufficient
in general. On the other hand, it was also seen that some parents did not find the communication in this
process sufficient.The results obtained in the context of parent-teacher communication in the distance
education process concur with the results obtained in the study conducted by Sirem & Bas (2020).Erbas
(2021), on the other hand, stated that indifferent parents make the work of primary school first grade
teachers difficult.Hapsari, Sugito & Fauziah (2020) &Novianti & Garzia (2020) pointed out that most of
the families participated in the home education of their children during the distance education
process.Coplan, Liu, Cao, Chen, & Li (2017) stated that quality relationships with teachers increase
students’ academic success. In light of the results obtained in the current study and the relevant results
reported in the literature, it can be said that communicating with parents and guidance provided for
parents are important in the distance education process in the context of literacy education and the
parents’ interest and the quality of communication may be variables that may affect this process.

The third result reached in the study is related to the views of parents on online lessons in the
distance education process.In this context, a significant part of the parents stated that they did not have
any problems in online lessons. On the other hand, parents stated that they experienced problems such
as technology-related problems, turmoil arising from crowded classrooms, and timing.While it was
stated that they had internet/connection problems, problems caused by tools and equipment,
EBA/Application problems, timing and powercut problems, some parents stated that they did not
experience any problems in their children’s participating in online lessons.While a large proportion of
the parents stated that the online lessons were efficient, some parents stated that the lessons were
partially efficient and very few parents stated that the lessons were inefficient. While the majority of the
parents consider the time allocated to students in online classes as sufficient, very few parents stated
that the time allocated is insufficient or partially sufficient.When the relevant literature is examined, it is
seen that parents see the distance education as efficient and sufficient because their children can learn
the subjects (inci, 2020; Yurtbakan & Akyildiz, 2020), that some children are reluctant to attend online
classes (Bozkurt & Duran, 2021) and that problems such as technical problems and internet connection
problems negatively affect the distance education process (Arslan et al., 2021; Birisci, 2013). The parents
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who participated in the study conducted by Zhang (2021) emphasized that online education cannot
replace face-to-face education in the classroom. These findings in the literature concur with the findings
of the current study. According to these results, while it seems that there are some technical problems
in the context of initial literacy teaching in the distance education process, there are different opinions
about the efficiency of the process. In this context, it is thought that variables such as parental
characteristics, primary teacher, and individual differences of children may be effective in the
emergence of different views.

The fourth result reached in the study is related to the role of parents in initial literacy studies.In this
context, parents made their students work at home by doing revisions and used different
supplementary materials, literacy videos and applications in this process. However, there were also
parents who did not do additional work and only had the tasks given by the teacher done. When the
difficulties experienced by the parents in teaching literacy are examined, it is seen that they had
difficulties in making the child feel the sound, syllable, word and text construction, ensuring the
participation of students in the lesson, making them conduct reading and writing / dictation activities.
However, most of the parents stated that they did not have any difficulties in this process.It is seen that
while parents motivated their children to learn reading and writing, they resorted to the means such as
rewarding, gamification, making it fun, being together and doing together, communication and
visualization. However, there were also few parents who stated that there was no need to motivate
their children. Parents made some inferences from the initial literacy teaching.Parents stated that they
realized the importance of the teacher and the school in the initial literacy process with distance
education, that they also experienced the role of a teacher and that teaching requires patience and is a
difficult process. Moreover, some parents stated that this process was a start of their spending more
time with their children and getting to know their children better. In the study of Erbas (2021), primary
teachers stated that the existence of parents who make an effort, encourage students to learn, and their
efforts to provide the necessary equipment even in difficult conditions are the most basic assistants in
the distance education process.Sahin & Tugrul (2019), on the other hand, found that mothers contribute
the most to children’s reading and writing studies at home, that the highest achievement is with the
contribution of the teacher, and that the contribution of the father affects the success more than that of
the mother.In addition, it has been determined that reading and writing success is higher in children of
democratic or consistent and determined parents.In the study of Dettmers, Yotyodying, & Jonkmann
(2019), parents stated that they help their children in their homework. Dong et al. (2020) also stated
that parents’ limited time and insufficient knowledge pose a problem in supporting children’s distance
education. In light of these results, it can be said that the role of parents in the initial literacy teaching in
the distance education process is important.lIt is seen that parents differ from each other while fulfilling
the requirements of this role they undertake, and this difference is thought to be due to some variables
originating from the parents.It can be said that the inferences made by the parents in the context of
initial literacy teaching are the final result of the experiences they have gained based on the roles they
have undertaken in this process.

Suggestions
1. In the distance education process, materials other than textbooks can be included in the initial

literacy teaching, especially the initial literacy teaching applications.In addition, the process can be
supported by using such applications in face-to-face education.

2. Given that teacher-parent communication has gained more importance in the distance education
process, the teacher should play an active role in order to involve parents in the initial literacy
process.In this process, the diversity of communication channels should be increased.

3. For a healthier progress of the first literacy process in distance education, precautions should be
taken in terms of technical infrastructure, organization of lessons, ensuring student participation and
external interventions.
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4. Given that parents have more work to do in initial literacy teaching in distance education, activities
to inform parents should be conducted before the beginning of the school year so that parents can be
involved in the process and support their children more effectively. Parents can be supported on
issues such as effective study habits, progressing parallel to the teacher, communicating with the
student and study strategies at home.In addition, given that each parent made various inferences from
this process, environments can be created where parents can share their experiences with each
other.An environment of communication can be established between parents.

5. Although this study is focused on the initial literacy process in distance education, it provides some
ideas about face-to-face education. The use of digital applications in the initial literacy process,
document sharing, the use of communication channels other than the parent-teacher meetings at
school, the guidance provided for parents and the more active roles taken by parents can also be
useful in face-to-face education.

6. Since this study is based on the opinions of a limited number of parents in a limited area, further
studies can be conducted on larger groups.

7. The data were collected from the parents online and in writing due to the pandemia conditions.
Further studies can utilize face-to-face interviews to collect more in-depth data.

Publication Ethics:In the current study, all the conditions stipulated in the “Higher Education Institutions
Scientific Research and Publication Ethics Directive” were satisfied.None of the actions specified under
the title of “Actions Contrary to Scientific Research and Publication Ethics”, which is the second part of
the directive, were taken.
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Tiirkge Siirimui

Girig
Uzaktan egitim, 6gretmen ve 6grenen arasindaki iletisimin basili, elektronik, mekanik ya da bagka
araglarla kolaylastirilmasi gereken 6gretim yontemleri ailesi olarak tanimlanmaktadir (Moore, 1973).
Farkli bir tanimda ise mesafe olarak uzakta olan 6grencilere bir egitim kurumu tarafindan planlanan ve
hazirlanan pedagojik materyaller araciligiyla egitim verme olarak belirtilmistir (Kaplan ve Haenlein, 2016;
Turan, 2019). Cikis noktasi 18.ylzyilin baslarina dayanan uzaktan egitim, bu tarihten itibaren glinimize
kadar farkl arag gereglerle uygulanmis ve hayat bulmustur.

Dijital teknolojilerin gelisimiyle birlikte egitim-6gretim siirecinde uzaktan egitimin kullanimi artmistir.
Uzaktan egitim kullanimindaki bu artig, 2019 yilinin aralik ayindan itibaren Covid-19 salgininin saglk,
ekonomi, sosyal hayat ve egitim basta olmak Uzere bir¢ok alani etkilemesiyle kendini daha ¢ok géstermis
ve Ozellikle egitim baglaminda uzaktan egitim, dinyanin bircok noktasinda egitim sistemlerinin
vazgecilmezi haline gelmistir. Tirk egitim sistemi de Covid-19 salginindan etkilenmis ve 2020 yilinin mart
ayindan itibaren egitim kurumlari farkli araliklarla kapatilip agilarak egitim-6gretim faaliyetleri uzaktan
egitimle sdrdiridlmeye baslanmistir. Tarkiye’de uzaktan egitim faaliyetleri TRT kanallari araciligiyla,
Egitim Bilisim Ag1 [EBA] cevrimici egitim platformu ve 6gretmenlerin farkli araglar kullanarak yaptiklari
uygulamalarla gergeklesmektedir.

Tiurkiye’de Covid-19 salgini sebebiyle uzaktan egitim uygulamalarinin bagladig 2020 yilinin mart
ayinda ilkokul birinci sinifin ikinci déneminde olup 2021 yilinin mayis ayi itibariyle ikinci sinifta olan
ogrenciler ile 2021 yilinin eylil ayinda ilkokula baglayan birinci sinif 6grencileri uzaktan egitim
platformlari ve dijital araglar vasitasiyla uzaktan egitimle okuma yazma 6grenmekte ve bu siirecte en
blyluk destekgileri ylz yuze egitimde de oldugu gibi ebeveynleri olmustur. Clinkii bu yas araliginda
bulunan cocuklarin teknolojik 6grenme araglariyla deneyimleri sinirlidir ve bagimsiz olarak bu araclari
kullanmak igin yeterli diizeyde olmadiklari ortadadir (Wedenoja 2020’den aktaran Kim, 2020). Ayrica bu
¢ocuklarin kendi kendilerini ydnetme, motivasyon ve yetiskin yardimi olmadan egitim-6gretim
materyallerini anlamalari zor gériinmektedir (Stevens ve Borup, 2015’ten aktaran Novianti ve Garzia,
2020). Bu sebeple yiiz yiize egitim surecinde oldugu gibi uzaktan egitim surecinde de ebeveynlerin
cocuklarinin egitim stirecine katilmasi ve onlara destek olmasi dnemlidir. Bu destekler ilk baslarda yogun
olmakta cocuklar 6grenme siirecine ve materyallerine asina oldukca yogunluk gitgide azalmaktadir.
Vygotsky’nin sosyal yapilandirmaci 6grenme kuraminda ele aldigi en temel prensip olan yakinsal gelisim
alanina gore 6gretim, 6grencinin sahip oldugu seviyenin 6tesine hitap edebilmelidir ki 6gretmenler ve
yetiskinlerde bu alani gelistirmek icin rehberlik edebilsinler (Gedik, 2019). Szl edilen destekleme igin
kullanilacak mekanizmalarda yine bu alan iginde sosyal etkilesimleri destekleyecek sekilde olmalidir.
Vygotsky’nin yakinsal gelisim alanindan hareketle ebeveynlerin, g¢ocuklarin egitim-6gretim sirecine
katilimlari ve destek olmalari ¢ocuklarinin gelisimlerini desteklemekte (Del Bono, Francesconi, Kelly ve
Sacker, 2016), akademik basarilarini arttirmakta (Celenk, 2003; Wilder, 2014), 6zglivenlerini arttirmakta
(Yasar Ekici, 2017), olumlu tutum ve davranislar gelistirmelerini saglamakta (Nakamura, 2000’den
aktaran Giinay Bilaloglu, 2014), sosyallesmelerini saglamakta (Ekinci Vural, 2006), 6gretmenleri, aileleri
ve akranlariyla daha iyi iletisim kurmalarini beraberinde getirmektedir (Glnay Bilaloglu, 2014).

Ebeveynlerin, ¢ocuklarinin ilk 6gretmeni olmakla birlikte onlarin okuma yazma becerilerini edinimi
strecindeki en biylk destekgilerinden biri olduklari diisinilmektedir. Bu ilk 6gretmenlik siireci salgin
doéneminde gocugu ilkokul birinci sinifa baslayan ve uzaktan egitimle okuma yazma 6grenen ebeveynler
acisindan yogun bir sekilde devam etmektedir. Clinkli ebeveynlerin bu siiregte sinif 6gretmeniyle sirekli
iletisim halinde olup c¢ocuguna okuma yazma 06gretimi baglaminda gerekli destegi saglamasi
gerekmektedir. Ebeveynlerin bu siirecte sagladigi destegin niteligi, cocugunun okuma yazma becerilerini
edinimi ve basarisi etkilemektedir. Cliinki yapilan arastirmalarda ilk okuma ve yazma 6gretiminde, evde
cocuguna destek saglayan ve bu amacgla okul ile yakin is birligine giren ebeveynlerin g¢ocuklarinin
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okudugunu anlama basarilarinin daha yiliksek oldugu (Celenk, 2003), bu destek arttikga gocuklarin
okuma yazmayl 6grenme silrecinde kazanmalari gereken o6nemli becerilerden olan sézclik yazi
farkindahg becerilerinin gelistigi (Kilig ve Ertirk, 2020) ve evde cocuklarla birlikte gergeklestirilen
etkinliklerin sikhiginin, ¢ocuklarin sézciik dagarcigi, fonolojik farkindalik, akilda tutma becerileri ile okuma
basarisi Gizerinde etkili oldugu gorilmustir (Wood, 2002).

Ebeveynlerin okuma yazma 6grenme siirecinde ¢ocuklarini desteklemeye yonelik bir tutum iginde
olmalari kadar bu siregte karsilastiklar zorluklar karsisinda neler yapmalari gerektigini bilmeleri de
onemlidir. Clnku Solyali-Celik ve lIsiktas (2020) tarafindan yapilan arastirmada ilk okuma yazma
sirecinde ebeveynlerin g¢ogunlugunun sorun yasadigl, bazi gocuklarin evde isteksiz olduklari ve
ebeveynlerin yapilmasi gereken etkinlikleri etkili bir sekilde yaptirmanin ydntemini bulamadiklari
gorllmastir. Kivrak ve Yildirnm (2020) tarafindan yapilan arastirmada ise ebeveynlerin okuma yazma
sureclerinde aktif olmak istediklerini ancak bu durumu engelleyen farkli sebeplerin oldugu belirtilmistir.
Bu surecte ebeveynlerin sinif 6gretmeniyle iletisim halinde olmalari ve ne yapmalari gerektigi hususunda
destek almalari 6nemlidir. Clinkt etkili bir aile-6gretmen iletisimi cocuklarin 6grenmelerine destek
olacak ve is birliginin biylyerek gelisimini beraberinde getirecektir (Atabey ve Tezel-Sahin, 2011).
Ebeveynler sinif 6gretmenlerinden aldiklari destek ve yénlendirmelerin yaninda ¢ocuklarina okuma
yazma materyalleri, televizyon, bilgisayar ve internet gibi teknolojileri temin etmelidirler.Ayrica
cocuklariyla diizenli olarak okuma yazma g¢alismalari yapma, okuma yazmaya deger verme ve okuma
yazma konusunda ¢ocuklarina model olma vasitasiyla ¢ocuklarinin okuma yazma becerilerinin gelisimini
desteklemelidir (Saracho, 2002; Vukelich ve Christie, 2009). Tum bunlarla birlikte g¢ocuklarina
tekerlemeler soylemeleri, levhalarda yazilanlara dikkat cekmeleri, kafiyeli sarkilar sdylemeleri ve
dinletmeleri ¢ocuklarinin okuma yazma 6grenme siirecine énemli katkilar saglayacaktir (Celenk, 2003;
Law, 2008; Weigel, Martin ve Bennett, 2010).

ilk okuma yazma Ogretimi siirecinde ebeveynlerin katiimi ve destegine iliskin alanyazin
incelendiginde ¢ocuklarin okuma yazma becerilerini edinimi anlaminda ebeveynlerin dnemli bir roliiniin
oldugu ancak bazi sorunlarla karsilasabildikleri tespit edilmistir (Atabey ve Tezel-Sahin, 2011; Celenk,
2003; Del Bono, Francesconi, Kelly ve Sacker, 2016; Ekinci Vural, 2006; Ginay-Bilaloglu, 2014; Kilig ve
Ertirk, 2020; Kivrak ve Yildirnm, 2020; Solyali-Celik ve Isiktas, 2020; Wilder, 2014; Wood, 2020; Yasar-
Ekici, 2017). Ebeveynlerin, ¢ocuklarinin okuma yazma becerilerini edinimi anlamindaki rolleri uzaktan
egitim surecinde daha 6nemli bir hale gelmistir. Clinkd ilkokul birinci sinif 6grencilerinin bulunduklari yas
araligi sebebiyle bu siirecte ebeveynlerinin destegine daha fazla ihtiya¢ duyacaklari ortadadir. Uzaktan
egitim slrecinde ilk okuma yazma 6gretiminde ebeveynlerin deneyimlerine iliskin gorisleri hem mevcut
durumu gérmek hem de ileride yapilacak uzaktan egitim galismalari adina arastirmacilara bir fikir
verecektir.

Amag ve Onem

Arastirma kapsaminda Covid-19 salgin donemi uzaktan egitim stirecinde ilkokul birinci sinifa giden
cocuklarin ebeveynlerinin ilk okuma yazma 6gretimindeki deneyimlerine iliskin gorislerini belirlemek
amaclanmistir. Ylz ylize egitim slirecinde ebeveynlerin ilk okuma yazma 6gretimindeki deneyimlerine
iliskin goruslerinin aksine bu arastirma kapsaminda uzaktan egitim siirecindeki deneyimlerine iliskin
goruslerine odaklanilmasi bu ¢alismanin 6nemini ortaya koymaktadir. Arastirmanin amaci dogrultusunda
su arastirma problemlerine cevap aranmaktadir:

Uzaktan egitim slrecinde ilk okuma yazma 6gretiminde;

1. Sinif 6gretmenlerinin ders kitaplar disinda kullandigl veya tavsiye ettigi ara¢ gereglere iliskin
ebeveynlerin gorisleri nelerdir?

2. Uzaktan egitim sirecinde 6gretmen-ebeveyn iletisimi ve iletisimin etkililigine yonelik ebeveyn
gorisleri nelerdir?

3. Cevrimici derslerle ilgili ebeveynlerin gorisleri nelerdir?
4. Ebeveynlerin Ustlendikleri rollere iliskin gorisleri nelerdir?
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Yontem
Arastirma Deseni

Bu arastirmanin amaci, Covid-19 salgin donemi uzaktan egitim sirecinde ilkokul birinci sinifa giden
gocuklarin ebeveynlerinin ilk okuma yazma 6gretimindeki deneyimlerine iliskin goruslerini belirlemektir.
Bu amag dogrultusunda arastirma deseni olarak nitel arastirma desenlerinden fenomenoloji deseni
kullanilmistir. Fenomenoloji arastirmalarinin amaci, insanlarin deneyimlerini belirlemektir (Van Manen,
2007). Fenomenoloji, insanlarin belirli bir fenomen veya kavramlara iliskin anlayislarini, duygularini,
bakis agilarini ve algilarini belirtmelerini saglayan, bununla birlikte bu fenomeni nasil deneyimlediklerini
ortaya koyan bir arastirma deseni olarak tanimlanmaktadir (Rose, Beeby ve Parker, 1995; Tekindal ve
Uguz Arsu, 2020). Fenomenolojinin amag ve tanimindan hareketle esas olan fenomenin deneyimleriyle
birlikte ele alinarak biitincil bir sekilde incelenmesidir (Miller, 2003).

Calisma Grubu

Arastirmanin ¢alisma grubunu, 2020-2021 egitim-6gretim yilinda Van ilinde Millt Egitim Bakanligina
bagh resmi iki farkh ilkokulun birinci sinif subelerinde 06grenim gormekte olan 0grencilerin
ebeveynlerinin arasindan 76’si olusturmaktadir. Arastirmanin calisma grubu belirlenirken seckisiz
olmayan ornekleme yéntemlerinden kolay ulasilabilir 6rnekleme yontemi kullanilmistir. Kolay ulasilabilir
ornekleme, halihazirda mevcut olan, gondlli ya da kolaylikla 6rnekleme dahil edilebilecek katilimcilari
arastirma kapsamina alma olarak tanimlanmaktadir (Christensen, Burke Johnson ve Turner, 2015).
Calisma grubunda yer alan ebeveynlere iliskin bazi demografik bilgiler Tablo 1’de agiklanmistir.

Tablo 1.
Calisma Grubu Demografik Bilgiler
Demografik Bilgi Degisken f
Cinsiyet Kadin 61
¥ Erkek 15
ilkokul 19
Ortaokul 17
Ogrenim diizeyi Lise 5
Lisans 32
Lisansusti 3
. .. .. R Evet 57
Ogrencinin okul 6ncesi egitim alma durumu Hayir 19
Evde kablosuz internet var mi? Evet 61
Hayir 15
Mobil telefonlarda internet var mi? Evet 70
Hayir 6
Evet 44
Evde bilgi ?
vde bilgisayar var mi Hayir 39

Veri Toplama Araci

Veri toplama araci olarak standartlastiriimis goérisme formu kullanilmistir. Standartlastiriimis
goriisme formu, arastirma problemleriyle iliskili bir sekilde arastirmacilar tarafindan hazirlanmistir.
Standartlastirilmis gériisme formu, dikkatlice yazilmis ve belirli bir siraya koyulmus sorularin yer aldigi
formdur. Her gorusiilen bireye bu formdaki sorular ayni sira ve tarzda sorulur (Patton, 2014).
Standartlastirilmis goriisme formundaki sorular arastirmacilar tarafindan bircok defa incelenmis ve
lizerinde tartisilarak son hali verilmistir.
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Verilerin Toplanmasi

Arastirma kapsaminda ¢alisma grubunda yer alan birinci sinif ebeveynlerine arastirmanin amaci
hakkinda acgiklama yapilmistir. 2020-2021 egitim-6gretim yilinin  ikinci ddneminin baslarinda
arastirmacilar tarafindan hazirlanan standartlastirilmis gériisme formu elektronik ortamda ebeveynlere
ulastirilmig ve yazil olarak yanitlamalari saglanmistir.

Verilerin Analizi

Arastirma kapsaminda standartlastirilmis gérisme formuyla toplanan veriler, igerik analizi
kullanilarak analiz edilmistir. igerik analizi, bir konu hakkinda betimleyici bilgiler saglayip, bu bilgileri
diizenleyip, anlasilir hale getirip temalar ortaya ¢ikarmadir (Blytkoéztirk, Kilig Cakmak, Akgiin, Karadeniz
ve Demirel, 2013). Arastirmanin amaci dogrultusunda elde edilen veriler analiz edilerek uzaktan egitim
strecinde ilk okuma yazma 6gretimine iliskin ebeveynlerin goriis ve deneyimlerine dayal olarak temalar
ortaya ¢ikarilmig, temalarin altinda kategori ve kodlar olusturulmustur.

Arastirmanin Gegerlik ve Givenirligi

Nitel arastirmalarda gecerlik ve givenirligi saglamak icin belirli stratejiler vardir. Bu arastirma
kapsaminda derinlik odakli veri toplama, uzman incelemesi ve teyit edilebilirlik stratejileri uygulanarak
arastirmanin gegerlik ve glvenirligi saglanmaya calisilmistir. Bu baglamda calisma grubu genis tutulmus
ve gorisme formundaki soru sayisi arttirilarak derinlik odakli veri toplama hedeflenmistir. Analizler
sonucu elde edilen kodlar ilgili kategori ve temalar altina yerlestirilmistir. Arastirmacilar ve okuma yazma
alaninda uzman bir arastirmaci tarafindan incelenen kodlar nihai halini almistir. Calisma grubunda yer
alan iki ebeveyne bulgular ve yorumlar okutularak verilerin analizinin gorislerini yansitip yansitmadigi
teyit edilmistir. Ayrica arastirmacilar ve okuma yazma alaninda uzman bir arastirmaci tarafindan
tutarhlik incelemesi yapilmistir. Uygulanan bu stratejiler ile arastirmanin inandiriciligini giiglendirmeye
ve aktarilabilirligi saglanmaya calisiimistir.

Etik Onay

Harran Universitesi Etik Komisyonunun 9 Subat 2021 tarihli ve 2021/32 sayili izin sayisina istinaden
uygulama sureci baglamistir

Bulgular

Bu bollimde ebeveynlerle yapilan goriismelerden elde edilen verilerin analizi sonucu ulasilan
bulgulara yer verilmistir. Bu bulgular arastirma sorularina gore sirasiyla tema, kategori ve kod iliskisi
verilerek sunulmustur. Ardindan katilimcilarin gorislerinden 6rnek ifadeler verilmistir. Katiimcilarin
ifadelerinin sonunda “V1, V2, V3..."” seklinde katilimciyi tanimlayan kodlar kullaniimistir.

Arastirmanin “Sinif 6gretmenlerinin ders kitaplari disinda kullandigi veya tavsiye ettigi arag gereglere
iliskin ebeveynlerin gériisleri nelerdir?” sorusuna yonelik tema, kategori ve kodlar Tablo 2’de verilmistir.

Tablo 2.
Ders Kitaplari Disinda Kullanilan/Tavsiye Edilen Ara¢ Geregler

Tema Kategori Kod f
Dijital uygulama onerisi 56
MEB digi yardimci kaynak kitap 55
Ders kitabi disindaki Ders kltaRlarl d|§|nda EBA kaynaklar 10
kaynaklar yapilan yonlendirmeler
ilk okuma yazma videolari 5
Dokiman génderme 5
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Yoénlendirme yapilmadi 2
Faydali oldu 59
Ders kitaplari disinda
yapilan yénlendirmelerin Kismen faydali oldu 3
etkililigi
Etkisi olmadi 1
Sesleri 6grenmede faydali oldu 18

ilk okuma yazma
uygulamalarinin etkili
oldugu alanlar (Dijital
uygulamalar)

Motivasyonu arttirmada faydali oldu 17

Dijital uygulamalar
Okuma yapmada faydali oldu 16

Uygulamalar faydali olmadi 4

Tablo 2 incelendiginde sinif 6gretmenlerinin ders kitaplari disinda ¢ogunlukla ilk okuma yazma
uygulamalari, yardimci kaynak kitaplar ve EBA kaynaklarina basvurdugu goriilmektedir. Ebeveynlerin
cogunluguna goére o6gretmenin ders kitaplari disinda yaptigi yonlendirmeler ilk okuma yazma
ogretiminde faydal olmustur. Ayrica 6gretmenin tavsiye ettigi ilk okuma yazma uygulamalarinin sesleri
o6grenmede, 6grencilerin motivasyonunu arttirmada ve okuma c¢alismalarinda faydali oldugu ifade
edilmistir.

Sinif 6gretmenlerinin ders kitaplari disinda yaptigl yonlendirmeler kategorisinde ilk okuma yazma
uygulamalari kodu igin “Harfleri tanimak igin uygulama indirmemizi énerdi.. Okuma siirecini daha
verimli kildi. V27”; yardimci kaynak kitap kullanma kodu i¢in “Kaynak kitaplarla yénlendirme yapti. V70”;
EBA kaynaklari kodu igin “Uygulamalar, Watsapp, EBA ve Zoom...V37”; ilk okuma yazma videolari kodu
icin “.. oyunlarla okuma yazmayi 6greten videolar paylasti. V71”; dokiiman génderme kodu i¢in “Kendi
yaptigi semalarla uygulama yapti. V72”; yonlendirme yapilmadi kodu icin “Hayir, bir sey yapilmadi. V25”
ifadeleri 6rnek verilebilir.

Sinif  6gretmenlerinin ders kitaplari disinda yaptigi yonlendirmelerin etkililigi kategorisinde
ebeveynler, ydnlendirmelerin faydali oldugunu “internetten cesitli okuma ¢iktilari alinarak okuma
yaptirildi ve verimli oldugu diisiincesindeyim. V2”, “Milli egitim kitaplari ve aldirdidi fasikiil set. Evde ¢ok
glizel ilerlettik bu sekilde. Yoksa bu kadar fazla yazamazdik da okuyamazdik da. V27”,“Bana gére yeterli
oldu ¢iinkii vermis oldugu kitaplar géstermis oldugu etkinlikler uzaktan bile olsa yeterli gelip okuma
yazmaya gecgebildi. V63” ifadeleri ile belirtirken yénlendirmeler kismen faydah oldu ve faydali olmadi
diyen ebeveynlerin goriislerine “Ogretmenin verdigi kaynaklar evde yaptirdik ama az verimli oldu. V72”
ve “Hayir, etkisini gérmedim. V52” ifadeleri 6rnek verilebilir.

Ogretmenlerin tavsiye ettigi ilk okuma yazma dgretimine yénelik uygulamalarin etkili oldugu alanlar
kategorisinde ebeveynler uygulamalarin sesleri 6grenmede faydali oldugunu “Evet sesi hissetme.
V2”,“Hem motive etti hem de sesleri birlestirmeye yardimci oldu. V7”,“Sesi hissetme sesleri birlestirme
okuma yazma. V33” ifadeleri; uygulamalarin 6grencilerin motivasyonunu arttirdigini “Cocugum motive
olarak derslere katildi. V3”, “Uygulama kullanmak edlenceli geldi ve daha hizli éGrendi. Ogretmenin geri
bildirimleri cocugumu mutlu ettikce daha iyisi igin ugrasiyor. V27”,“ ...yeterliydi faydali oldu. Motive etti,
yardim etti. V41” ifadeleri ile belirtmistir. Bazi ebeveynler de uygulamalarin okuma yaptirmada faydasini
gorduguna “.. sesleri birlestirme okuma, yazma... V33”, “..sesleri birlestirme okumada... V48” ifadeleri
ile belirtirkenuygulamalarin faydali olmadigini belirten ebeveyn, goriisini “Hayir, ¢iinkii istedigi seyleri
aktaramad.... V24” seklinde ifade etmistir.

Arastirmanin “Uzaktan egitim siirecinde 6gretmen-ebeveyn iletisimi ve iletisimin etkililigine ydnelik
ebeveyn gériisleri nelerdir?” sorusuna yonelik tema, kategori ve kodlar Tablo 3’te verilmistir.
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Tablo 3.
Ogretmen-Ebeveyn iletisimi

Tema Kategori Kod f
WhatsApp 45
iletisim kanallari Araglar TLF/SMS 15
EBA 10
Yonlendirmeler yeterli/faydali oldu 67
vénlendirmeleri
on. .e.nvc.jlrme ern Yonlendirmeler kismen yeterli 6
etkililigi
Yonlendirmeler yetersiz 3
iletisimin etkililigi iletisim var ve cok iyi 48
iletigim var 16
iletisimin giici
iletisim zayif 10
iletisim cok kétii 2

Tablo 3 incelendiginde o6gretmen ile ebeveynler arasinda iletisim kanallari olarak ¢ogunlukla
WhatsApp gruplari/mesajlari Gizerinden bir iletisim saglanmistir. Bununla birlikte telefon gériismesi, SMS
ve EBA lizerinden iletisim saglandigi goriilmektedir. Ebeveynlerin biyiik cogunlugu sinif 6gretmenlerinin
ilk okuma yazma siirecinde ebeveynlere yonelik yaptigi yonlendirmelerin yeterli oldugunu ifade ederken
bazi ebeveynler yonlendirmelerin kismen yeterli veya yetersiz oldugunu ifade etmistir. Ebeveynler sinif
ogretmenleriyle iletisimlerini degerlendirirken bliyik c¢ogunlugu iletisimlerinin oldugunu ve yeterli
oldugunu ifade etmistir. Bununla birlikte iletisimin zayif veya ¢ok k6t oldugunu ifade eden ebeveynlerin
de oldugu gorilmektedir.

Ogretmenler ile ebeveynler arasindaki iletisim kanallari kategorisinde WhatsApp kanalini kullanma
kodu igin “Whatsapp lizerinden siirekli cocuklarla alakali haberlesme...VV9”, “Whatsapp tan siirekli édev
verilip takibi yapiliyor. V28”; TLF/SMS kodu igin “Siirekli mesaj halindeyiz. V15”, “... telefon gériismesi.
V17", “Telefonla iletisim... V2”; EBA kodu igin “Ayrica EBA lizerinde konu ile alakali 6dev géndermesi.
V55” ifadeleri 6rnek verilebilir.

Sinif 6gretmenlerinin ilk okuma yazma siirecinde ebeveynlere yonelik yonlendirmeleri kategorisinde
yonlendirmeler vyeterliydi/faydali oldu diyen ebeveynlerin, “Cocugum &§retmenimiz sayesinde
yénlendirmeleri ve ilgisi dogrultusunda okuma ve yazmayi 6grendi. V9”, “Fazlasiyla yeterliydi. Cocugum
birka¢ ayda 6grendigi harflerden éte 6gretmenimizin sema ile gdsterdigi ve érneklendirdigi alfabeyi
¢bzerek tiim harflerle okumayi kavradi. V50”, “imkénlar ve sartlar déhilinde elinden geleni yapti. Tabi ki
okuma yazma anlaminda yiiz yiize egitim kadar olmasa da faydasi oldu. V13” ifadeleri; yonlendirmeler
kismen yeterliydi diyen ebeveynlerin “Yeterli sayilir ama tek basina yetmez. V1”, “Tam olmasa da
cocugun okumaya ge¢cmesini saglad.. Birlikte bu pandemi siirecine ragmen gayet iyi gittigine inaniyorum.
V4”, “Yiizyiize etkili olmasa da. Cocugum okuma yazma éGgrendi. V6” ifadeleri ve yonlendirmeler
yetersizdi diyen ebeveynlerin “Evet ama yeterli degil. V2” ifadesi 6rnek verilebilir.

Ebeveynlerin, o6gretmenlerle olan iletisimleri kategorisinde 6gretmenlerle iletisimlerin olumlu
olugunu ifade eden ebeveynlerin goriislerine “lletisimimiz olumlu bir sekilde devam etti telefon

”oou

gériismeleri ve Whatsapp lzerinden iletisimde bulunduk. V3”, “Cok iyiydi ¢ok ilgiliydi 6gretmenimiz.
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V24”, “iletisim miikemmeldi diyebilirim. Génderdigim biitiin mesajlara cevap verdi. Sordugum sorulari
yanitladi ve cocukta eksik bir sey fark ettiginde arayip anlatiyordu. Bu konuda hicbir sorun yasamadik.
iletisim harikaydi. V49” ifadeleri; iletisim kotlydi diyen ebeveynlerin gériislerine “Herhangi bir
iletisimimiz olmadi 6devleri ve yapmamiz gerekenleri Whatsapp lizerinden atti bizde eksiksiz yerine
getirdik onun haricinde iletisim sifir. V33”, “Sadece SMS... V42" ifadeleri 6rnek verilebilir.

Arastirmanin “Cevrimici derslerle ilgili ebeveynlerin gériisleri nelerdir?” sorusuna yonelik tema,
kategori ve kodlar Tablo 4’te verilmistir.

Tablo 4.
Cevrimici Derslere iliskin Gériisler

Tema Kategori Kod f
Sorun yasanmadi 28
Teknolojik sorunlar 24

Siniflarin  kalabalik olmasi/ kargasa

Cevrimici  derslerde  goriilen olusmasi 10
aksakliklar
Zamanlama 4
Ebeveynlerin derse miidahalesi 3
Yasanan Derslerin siiresinin uzun olmasi 2
Sorunlar ; o
Internet/ baglanti sorunu 41
Sorun yasanmadi 15
Cevrimici derslere  katimada Cihazlardan kaynakli sorunlar 13
yasanan sorunlar EBA/Uygulama sorunlari 6
Zamanlama 6
Elektrik kesintisi 3
Cevrimici dersler verimli 52
Cevrimici derslerin verimliligi Cevrimigi dersler kismen verimli 19
Cevrimigi dersler verimsiz 2
Derslerin
Etkililigi Yeterince zaman ayrildi 71
Cevrimici derslerde 6gretmenin
Ogrencilere zaman ayirmasi Kismen zaman ayrildi 3
Yeterince zaman ayrilmadi 2

Tablo 4 incelendiginde ebeveynlerin 6nemli bir kismi ¢evrimici derslerde sorun yasamadigini ifade
ederken yine 6nemli oranda teknoloji kaynakli sorunlar, siniflarin kalabalik olmasindan kaynakli kargasa
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olusmasi ve zamanlama gibi sorunlar yasadiklarini ifade etmistir. Cevrimici derslere katilma konusunda
internet/ baglanti sorunu, cihazlardan kaynakli sorunlar, EBA/Uygulama sorunlari, zamanlama ve elektrik
kesintisi sorunlarinin yasandigi ifade edilirken bazi ebeveynlerde de herhangi bir sorun yasamadiklarini
ifade etmistir. Ebeveynlerin dnemli bir kismi ¢evrimigi derslerin verimli oldugunu ifade ederken bazi
ebeveynler derslerin kismen verimli oldugunu, ¢ok az sayida ebeveyn ise derslerin verimsiz oldugunu
ifade etmistir. Cevrimici derslerde 6gretmenin O6grencilere zaman ayirmasi konusunda ebeveynlerin
blylk c¢ogunlugu ayrilan zamani yeterli gérirken ¢ok az sayida ebeveyn ayrilan zamanin yetersiz
oldugunu veya kismen yeterli oldugunu ifade etmistir.

Cevrimici derslerle ilgili gorilen aksakliklar kategorisinde sorun yasamadik diyen ebeveynlerin “Birinci
sinif icin eksik yoktu bana gére. Ciinki ancak bu kadar giizel yapilabilirdi. Yaslari daha kiigiik ve oyun
cadindalar bu yiizden 6gretmenimiz canli derslerini yasak saatlerine getirmemeye 6zen gésteriyordu.
V49”, “Eksik yoktu, ¢cok verimli oldugunu diisiiniiyorum. V9”“Herhangi bir eksiklik yoktu. V28”,“Daha iyisi
olamaz, ¢iinkii égretmen elinden gelenin en iyisini yapmaya ¢alisiyor. V64~ ifadeleri; teknoloji ile ilgili
sorunlar yasadik diyen ebeveynlerin “Ogretmenlerden kaynakli dedil de imkdni olan var olmayan var.
Cocuklarin internet ve tablet ihtiyaci karsilanmaliydi. V19”, “Bazen badlanti, sistem kaynakli sorunlar,
goriintii, mikrofon... V29” ifadeleri; siniflarin kalabalik olmasi/ kargasa olusmasi kodu icin “Sinifta égrenci
sayisi fazla oldudu igcin okuma veya sorulan sorulara cevap verme eksikligi vardi. Ayrica 6grenciler
hoparlérii aginca tam anlasiimaz hal aliyordu. V2”, “Sayi kalabalik oldugu icin bazen zor oldu. V14”;
zamanlama konusunda sorun yasadik diyen ebeveynlerin “égrenci sayisi azaltilirsa daha iyi olabilir. V66”,
“Zaman... Her édgrenciye ayrica yetecek egitim olmamasi. V5”, “Canli dersler art arda ve tiim giin
boyunca oluyor ve bu ¢ocuklari yoruyor. V25”; ebeveynlerin derse midahalesi konusunda “Velilerin ¢ok
fazla miidahale etmesi. V5” ifadeleri 6rnek verilebilir.

Cevrimici derslere katilmada yasanan sorunlar kategorisinde internet/ baglanti sorunu yasayan
ebeveynlerin “Derse girislerde, internet alt yapisindan dolayi zorluk oldu. Bazen ses konusunda zorluk
oldu. V13”, “internet baglantisindan ve teknolojik alet eksikliginden... V25”, “internet, cihaz, elektrik...
V70" ifadeleri; cihazlardan kaynakl sorunlar ve zamanlama sorunlari igin “Evde bulunan 3 égrenci ile ve
cihazlarin yetersizliginden sikinti yasiyoruz.V30”, “Ders saatlerinin diger ¢cocuklarla ¢cakismasi telefonlarin
yeterli olmamasi. V42" ifadeleri; EBA/uygulamada kaynakl sorunlar icin “Bazen EBA (izerinden giris
yapamadik. V3”, “EBA uygulamasi sikinti. Baglanti sorunu var ama biz Zoom lizerinden baglaniyoruz...
V19”; elektrik kesintisi kodu icin “Bazen internet kesiliyordu, bazen elektrikler kesiliyordu. V64” ifadeleri
ornek verilebilir. Bu sorunlarla birlikte sorun yasamadik diyen ebeveynler de olmus ve durumu
“Herhangi bir sorun yasamadim. V9”, “Herhangi bir sikinti yasamadik. V39” ifadeleri ile dile
getirmislerdir.

Cevrimigi derslerin verimliligi kategorisinde gevrimigi dersler verimli oldu diyen ebeveynlerin “Bence
cok verimli oldu. V15”, “Cok verimli. Ben zaten pandemi slirecince hig yiiz yiize egitime géndermedim ve
faydasini da gérdiik. V19”, “Odretmenimiz gercekten yiiz yiize editimi aratmadi. V58”; cevrimici dersler
kismen verimli oldu diyen ebeveynlerin “Yiiz ylize kadar verimli olmasa da yeteri kadar verimli oldu. V6”,
“..cocuklara séz anlatmak ¢ok zordu haliyle verimin azaldi§i zamanlar oldu. V33”,“Verimli oldu. Bizim
icin ama yiiz yiize egitimin yerini tutugunu disiinmiiyorum. V56”, “Olabildigince verimliydi ama yiiz yiize
dersi tutmuyor tabii ki. V69”; ¢evrimici dersler verimli olmadi diyen ebeveynlerin “Cok verimli olmadi
¢linkii internet konusunda sikinti yasadik ayrica telefonun ekrani kii¢iik oldugu icin yazilari okumada ve
derslere katiimada sikinti yasadik. V2”,“Cok verimli olmadi... O§retmenin sordugu sorulara dodal olarak
tiim agizdan cevap verildi. Mikrofon kapaninca ¢ocuklar kendini ifade edemedi. V10”, “Asla verimli degil
¢linkii hoca ekrandan tam kontrol saglayamiyor. V21" ifadeleri 6rnek verilebilir.

Cevrimici derslerde 6gretmenin 6grencilere zaman ayirmasi kategorisinde yeterince zaman ayirdi
diyen ebeveynlerin “Bence ayirdl. V17”, “Yeterli derecede zaman ayiriyor. V30”, “Evet yeterliydi. V41",
“Canli derslerde 10 dakika aralarini bile ¢ocuklara kullanir yayinda atilmayana kadar ¢ikis yapmazdi.
V50”; kismen zaman ayirdi diyen ebeveynlerin “Evet ama yiiz ylize egitim kadar degil. V2”, “Yiizyiize
egitim kadar olmasa da iyiydi. V5”,“Kismen. V33” ifadeleri ve yeterince zaman ayirmadi diyen
ebeveynlerin “Hayir ayirmadi. V21” ve “Yok... V73” ifadeleri 6rnek verilebilir.

465



Polat & Kesik— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 443-472

Arastirmanin “Ebeveynlerin (stlendikleri rollere iliskin gériisleri nelerdir?”sorusuna yoénelik tema,
kategori ve kodlar Tablo 5’te verilmistir.

Tablo 5.
ilk Okuma Yazma Calismalarinda Ebeveynlerin Rolii

Tema Kategori Kod f
Tekrar/galistirma 38
Ek calisma yapilmadi 20
Ebeveynlerin, evde yaptig: Farkh kaynak kitaplar 15
calismalar
Okuma yazma videolari 10
Okuma yazma uygulamalari 6
Sorun yasamayan 35
Ses hissettirme, hece, kelime 21
ve metin olusturma
Ebeveynlerin ilk okuma yazma L .
i o Ogrencinin derse katilimi 12
. T Ogretiminde yasadigi zorluklar
Ogrenci yonelik
Okuma yaptirma 8
Yazma/dikte yapma 8
Odiillendirme 28
Oyunlastirma, eglenceli hale 14
getirme
Ebeveynlerin 6grenciyi okuma Yaninda olma ve birlikte yapma 14
yazma 6grenmeye motive etme
yontemleri Konusarak 12
Gorsellestirme 6
Motivasyona ihtiyag olmadi 3
Ogretmenin dnemi 12
Ogretmenlik yapma 12
Esiti o 11
. N Ebeveynlerin ilk okuma yazma itim sabir isidir
Veliye yonelik ssretimine iliskin cik |
Ogretimine iliskin gikarimlari okulun &nemi 10
Cocuga zaman ayirma 10
Sirecin zorlugu 7
Cocugu tanima 2
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Tablo 5 incelendiginde ebeveynler, 6gretmenin c¢alismalari disinda evde Ogrencilerini tekrarlar
yaparak calistirmis; bu sirecte farkli kaynak kitaplar, okuma yazma videolari ve uygulamalari
kullanmistir. Bununla birlikte ek ¢alisma yapmayan ve sadece 6gretmenin verdigi gorevleri yaptiran
ebeveynler de olmustur. Ebeveynlerin okuma yazma 6gretiminde yasadigi zorluklara bakildiginda sesi
hissettirme, hece, kelime ve metin olusturma; 6grencinin derse katilimini saglama, okuma yaptirmada ve
yazma/dikte calismalarini yaptirmada zorlandigi gorilmektedir. Ancak bununla birlikte ebeveynlerin
cogunlugu bu siregte zorluk yasamadigini ifade etmistir. Ebeveynin Ogrencisini okuma yazma
o6grenmeye motive ederken 6dillendirme, oyunlastirma, eglenceli hale getirme, yaninda olma ve birlikte
yapma, birebir konusma ve gorsellestirme yollarina basvurdugu gorilmektedir. Bununla birlikte az
sayida olsa da motivasyona ihtiya¢ olmadigini ifade eden ebeveynler de olmustur. Ebeveynler, ilk okuma
yazma O8retiminde birtakim gikarimlarda bulunmustur. Ebeveynler; uzaktan egitimle ilk okuma yazma
surecinde 6gretmenin ve okulun &nemini fark ettiklerini, kendilerinin de 6gretmenlik yaptiklarini,
egitimin sabir isi ve zor bir sire¢ oldugunu ifade etmistir. Ayrica bazi ebeveynler slirecin ¢ocuguna
zaman ayirma ve ¢ocugunu tanima konusunda kendileri icin bir baslangi¢ oldugunu ifade etmislerdir.

Ebeveynlerin, 6gretmenin calismalari disinda evde yaptigi calismalar kategorisinde tekrar yaptirdim
ve ¢alistirdim diyen ebeveynlerin “Siirekli tekrar yaparak pekistirdim. V10”, “Kendim ¢alistirdim, bol bol
okuma yapmaya ve dikte yaptirarak égrenmesini hizlandirmaya ¢alistim. V32”, “Ben de tekrarlarla iyi
6grenmesini saglamaya ¢alistim. V40”; farkli kaynak kitaplardan galistirdim diyen ebeveynlerin “Farkli
kaynaklar farkl etkinliklerle destek verdik. V1”, “Ek kaynaklar alip alistirmalar yaptik YouTube’den
dersler dinlettik. V28”; okuma yazma videolari izlettim diyen ebeveynlerin “Egitim videolari izlettim.
V10”, “Sosyal medya kanallarinda videolar izlettim. Okuma videolari. V13”; okuma yazma uygulamalarini
kullandim kodu icin “Biz de uygulamalar indirdik ¢alistik. V46”; ifadeleri 6rnek verilebilir. Bununla birlikte
ek calisma yapmadim diyen ebeveynler de olmustur. “Hayir, sadece yénlendirmeyi takip ettim.v22”
ifadesi 6rnek verilebilir.

Ebeveynlerin okuma yazma 0&gretiminde yasadig zorluklar kategorisinde herhangi bir sorun
yasamadim diyen ebeveynlerin “Hayir yasamadim. V15”, “Ogretmenimizin 6nerdigi uygulamadan calisip
yapinca kolay oldu... V27”; ses hissettirme, hece, kelime ve metin olusturmada zorluklar yasayan
ebeveynlerin “Zaman zaman yasadik. Hece kelime yazma metin olusturma... V1”,“Yazma ve metin
olusturma... V6”, “Sesleri 6gretmekte ve birlestirme de zorluklar yasandi. V10”, “Kelime yazmakta
zorlandik aradaki sesli harfleri yazamiyordu. V22”; o6grencinin derse katiiminda zorluk yasayan
ebeveynlerin “Ogrencimin canli derslere katiima istedi zamanla azaldi. V2”, “Sadece zaman zaman
cocuklarda: derslere karsi sogukluk, motivasyon kaybi ya da ilgisizlik gérdiim. V29”; okuma yaptirmada
zorluk yasadim diyen ebeveynlerin “Okutmada zorluk yasadik. V56”; yazma/dikte yaparken zorlandim
diyen ebeveynlerin “Sadece yazma konusunda zorlandik... V8”, “Bazen dikte yaparken zorluklar yasadik.
V9”, “... yazma konusunda zorlandik. V55" ifadeleri 6rnek verilebilir.

Ogrenciyi okuma yazma 6grenmeye motive etme ydntemleri kategorisinde &dillendirdim diyen
ebeveynlerin “Odiillendirme. Zaten belli bir siire sonra kendisi yapmaya basladi. V13”, “Odiillendirdi ufak
tefek seylerle. V237, “Kiigiik ddiiller vermeye ¢alistim. Mesela bitirirsek oyun oynariz mag yapariz gibi.
V27”; slreci oyunlastiran ve eglenceli hale getiren ebeveynlerin “Oyunlastirarak okumalari beraber
yaparak motive etmeye c¢alistik. V3”,“..disariya ¢ikarma eglendirme etkinlikleri gibi seylerle... V707,
“Oyun yoluyla 6gretmeye ve ilgisinin ¢ekecedi yollarla 6gretmeye ¢alistik. V55”; yaninda oldum ve
birlikte yaptik diyen ebeveynlerin “Canli derslerde siirekli yaninda bulunduk. Okuma yazma égrenmenin
her asamasinda yaninda olduk ve bunu hissettirdik. V1”“... Onunla daha fazla ilgilendim isimi giiciimii
biraktim tiim zamani ¢ocuguma verdim. V64”; karsilikli konusarak motive ettik diyen ebeveynlerin
“Istedii her seyi okuyabilecedini ve ézgiir olacagini kimseye bagimli olmayacadini séyledim. V17”,“Ona
gliven verecek seyler séyliiyorduk. V28", “Egitim ve 6gretimin faydalarini anlattim. V41”; gorsellestirme
kodu igin “Okumaya tesvik etmek amaciyla ¢ok gérselli kaynaklar kullanildi.V2” ifadeleri verilebilir.
Bununla birlikte ve motivasyona ihtiya¢ olmadi diyen ebeveynler durumu “Kizim 6grenmeye hevesli

"l

sikint1 yasamadik. V26”,“Herhangi bir sey yapmadim kendisi istekliydi. V33" ifadelerini kullanmistir.
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ilk okuma yazma 6gretimine iliskin gikarimlarinda 6gretmenin ve okulun énemini anladigini belirtme
konusunda ise “Odretmenlerimizin kiymetini kat kat fazla bilmemi gerektigini anladim. V507,
“Ogretmenlerimizin nasil bir zorluk yasadigini ve onlarin ne kadar dederli oldugunu bir kez daha
6grendik. V36”7, “Okulun ne kadar dederli oldugunu... V15”, “Okulun &gretmenlerin hayatimizdaki
6nemini hatirlatti. V19”; bu siregte 6gretmenlik yaptik diyen ebeveynlerin “Kendimizi 6gretmen gibi
hissettik. V58”,“..bu slire¢ biz velileri yari 6gretmen olmaya mecbur ettigi igin égretmenlerin biiyiik
emeklerini anladim. V8”; egitim siirecinin sabir gerektirdigini belirten ebeveynlerin “Sabirli olmayi
cocuklarla vakit gecirmeyi katti. V70”,“Sabir, zorluk...V/5” ifadeleri 6rnek verilebilir. Cocuguna daha fazla
zaman ayirma ve ¢ocugu tanima kodlari icin “Cocuguma daha fazla 6nem vermem gerektigini gérdim.
V65”7, “Anne baba olmak ¢ocuklarimiza daha siki sarilmak gerektigini 6gretti. V42”, “Cocuklarimizin bilgi
ve becerilerini daha yakindan gérme firsatini gérmiis olduk. V30” ifadeleri ve siirecin zorlugu konusunda
ebeveynlerin “Cok yordu kendime ait bir zamanim olmadi.... V17”, “Benim igin stresli oldu... V47" ifadeleri
ornek verilebilir.

Tartisma ve Sonug

Bu calismada Covid-19 salgini slrecinde ilkokul birinci sinif ebeveynlerinin ilk okuma yazma
strecindeki deneyimlerine iliskin gorlslerini inceleme amaglamistir. Bu amag¢ dogrultusunda ulasilan
sonuglar bu bélimde alanyazinla birlikte tartisiimistir.

Calismada ulasilan birinci sonug sinif 6gretmelerinin ilk okuma yazma 6gretiminde ders kitaplari
disinda kullandigl veya tavsiye ettigi aragc geregler ile ilgili ebeveynlerin goriislerine iligkindir. Bu
kapsamda sinif 6gretmenlerinin MEB’in ders kitaplari disinda ¢ogunlukla ilk okuma yazma uygulamalari,
yardimci kaynak kitaplar ve EBA kaynaklarina basvurdugu gorilmustir. Erbas (2021), internet kaynaklari,
teknolojik araglar, EBA, yardimci kaynak kitaplar, dijital icerikler ve ders kitaplarinin uzaktan egitim
sirecinde ilk okuma yazma 0Ogretiminde sinif 6gretmenlerine yardimci oldugunu belirtmektedir.
Ebeveynlere gore Ogretmenin ders kitaplari disinda yaptigi yonlendirmelerin ilk okuma yazma
Ogretiminde faydali oldugu (Celik Solyali ve Isiktas, 2020); bu yénlendirmelerden 6zellikle ilk okuma
yazma uygulamalarinin sesleri 6grenmede, 0Ogrencilerin motivasyonunu arttirmada ve okuma
calismalarinda faydali oldugu sonucuna ulasiimistir. Sahin ve Tugrul (2019) yaptiklari arastirmada okuma
yazma baglaminda en yliksek basarinin 6gretmen katkisi ile oldugunu ve okuma yazma materyalleri
alinan cocuklarin okuma yazma basarilarinin daha yiiksek oldugu sonuglarini elde etmistir. Arastirma
kapsami ve alanyazina dayali olarak elde edilen sonuglara gore sinif 6gretmenlerinin kullandig basili ve
dijital dokimanlar, arag-geregler ve yonlendirmelerinin uzaktan egitim siirecinde okuma yazma
ogretiminde etkili oldugu soylenebilir.

Calismada ulasilan ikinci sonug¢ uzaktan egitim sirecinde 6gretmen-ebeveyn iletisimi ve iletisimin
etkililigine yonelik ebeveyn gorusleri ile ilgilidir. Ebeveynlerin goriislerine gére 6gretmen ile ebeveynler
arasinda iletisim kanallari olarak ¢ogunlukla WhatsApp gruplari/mesajlari tizerinden ve gérece daha az
olmakla birlikte telefon gériismesi, SMS ve EBA Uzerinden iletisim saglandigi sonucuna ulasiimistir.
Ebeveynlerin biylk cogunlugu sinif 6gretmeninin ilk okuma yazma siirecinde s6z konusu iletisim
kanallari Uzerinden yaptigl yonlendirmelerin yeterli oldugunu ifade ederken bazi ebeveynler
yonlendirmelerin kismen yeterli veya yetersiz oldugunu ifade etmistir. Ebeveynler sinif 6gretmenleriyle
iletisimlerini degerlendirirken genel anlamda iletisimlerinin oldugunu ve yeterli oldugunu ifade etmistir.
Bununla birlikte bazi ebeveynlerin bu sirecteki iletisimi yeterli gérmedigi sonucuna da ulasiimistir.
Uzaktan egitim slirecinde ebeveyn-6gretmen iletisimi baglaminda elde edilen sonuglar Sirem ve Bas
(2020) tarafindan yapilan arastirma kapsaminda elde edilen sonugclarla 6rtismektedir. Erbas (2021) ise
ilgisiz ebeveynlerin ilkokul birinci sinif 6gretmenlerinin isini zorlastirdigini belirtmektedir. Hapsari, Sugito
ve Fauziah (2020) ile Novianti ve Garzia (2020)'de arastirmalarinda ailelerin ¢ogunun uzaktan egitim
sirecinde gocuklarinin evde egitimine katildiklarini belirtmektedir. Coplan, Liu, Cao, Chen ve Li (2017) ise
ogretmenlerle kurulan nitelikli iliskilerin, 6grencilerin akademik basarisini artirdigini ifade etmektedir.
Arastirma kapsaminda elde edilen sonuglar ve alanyazindaki ilgili arastirma sonuglarina dayah olarak
okuma yazma Ogretimi baglaminda uzaktan egitim silrecinde ebeveynlerle iletisim kurma ve

468



Polat & Kesik— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 443-472

yonlendirmenin 6nemli oldugu, ebeveynlerin ilgisi ve iletisimin niteliginin bu siireci etkileyebilecek
degiskenler olabilecegi sdylenebilir.

Calismada ulagilan Uglncl sonug, uzaktan egitim sirecinde ebeveynlerin cevrimici derslere iliskin
gorusleriyle ilgilidir. Bu kapsamda ebeveynlerin énemli bir kismi ¢evrimici derslerde sorun yasamadigini
ifade etmistir. Buna karsin 6nemli oranda teknoloji kaynakli sorunlar, siniflarin kalabalik olmasindan
kaynakli kargasa olusmasi ve zamanlama gibi sorunlar yasadiklari ifade edilmistir. Cevrimici derslere
katilma konusunda ebeveynler; internet/ baglanti sorunu, cihazlardan kaynakli sorunlar, EBA/Uygulama
sorunlari, zamanlama ve elektrik kesintisi sorunlarinin yasandigi ifade edilirken bazi ebeveynlerherhangi
bir sorun yasamadiklarini ifade etmistir. Ebeveynlerin dnemli bir kismi ¢evrimigi derslerin verimli
oldugunu ifade ederken bazi ebeveynler derslerin kismen verimli oldugunu, ¢ok az sayida ebeveyn ise
derslerin verimsiz oldugunu ifade etmistir. Cevrimici derslerde 6gretmenin 6grencilere zaman ayirmasi
konusunda ebeveynlerin bilyiik ¢ogunlugu ayrilan zamani yeterli goriirken ¢ok az sayida ebeveyn ayrilan
zamanin yetersiz oldugunu veya kismen yeterli oldugunu ifade etmistir. ilgili alanyazin incelendiginde
ebeveynlerin uygulanan uzaktan egitim faaliyetini ¢ocuklarinin konulari 6grenebiliyor olmasi sebebiyle
verimli ve yeterli gérdigii (inci, 2020; Yurtbakan ve Akyildiz, 2020), bazi cocuklarin ¢evrimigi derslere
girmede isteksiz olduklarini (Bozkurt ve Duran, 2021) ve internet baglantisi ile teknik aksakliklar gibi
sorunlarin uzaktan egitim sirecini olumsuz etkiledigini (Arslan ve digerleri, 2021; Birisci, 2013)
belirtmislerdir. Zhang’in (2021) arastirmasina katilan ebeveynler ise ¢evrimigi egitim-6gretimin siniflarda
gercek mekanda uygulanan yiz ylze 6gretmenin yerini alamayacagini vurgulamislardir. Bu sonuglar
arastirma kapsaminda elde edilen sonuglarla 6rtiismektedir. Bu sonugclara gore uzaktan egitim slrecinde
ilk okuma yazma 0Ogretimi baglaminda birtakim teknik problemlerin yasandigi goriiniirken bu siirecin
verimli gectigi veya gecmedigi yoniinde gorisler mevcuttur. Bu kapsamda iki farkl gérisiin ortaya ¢ikmis
olmasinda ebeveyn ozellikleri, sinif 6gretmeni ve gocuklarin bireysel farkliliklari gibi degiskenlerin etkili
olabilecegi diisiiniilmektedir.

Calismada ulagilan dérdiincii sonug ebeveynlerin ilk okuma yazma g¢alismalarindaki roliiyle ilgilidir. Bu
kapsamda ebeveynler; evde 6grencilerini tekrarlar yaparak calistirmis, bu slrecte farkli kaynak kitaplar,
okuma yazma videolari ve uygulamalari kullanmistir. Bununla birlikte ek ¢alisma yapmayan ve sadece
o6gretmenin verdigi gorevleri yaptiran ebeveynler de olmustur. Ebeveynlerin okuma yazma 6gretiminde
yasadigl zorluklara bakildiginda sesi hissettirme, hece, kelime ve metin olusturma; 6grencinin derse
katihmini  saglamada, okuma vyaptirmada ve yazma/dikte ¢alismalarini yaptirmada zorlandig
gorulmektedir. Ancak bununla birlikte ebeveynlerin ¢ogunlugu bu sirecte zorluk yasamadigini ifade
etmistir. Ebeveynin 6grencisini okuma yazma 6grenmeye motive ederken odillendirme, oyunlastirma,
eglenceli hale getirme, yaninda olma ve birlikte yapma, birebir konusma ve gorsellestirme yollarina
basvurdugu gorilmektedir. Bununla birlikte az sayida olsa da motivasyona ihtiya¢c olmadigini ifade eden
ebeveynler de olmustur. Ebeveynler, ilk okuma yazma 6gretiminde birtakim c¢ikarimlarda bulunmustur.
Ebeveynler; uzaktan egitimle ilk okuma yazma siirecinde 6gretmenin ve okulun 6nemini fark ettiklerini,
kendilerinin de 6gretmenlik yaptiklarini, egitimin sabir isi ve zor bir siire¢ oldugunu ifade etmistir. Ayrica
bazi ebeveynler silirecin ¢ocuguna zaman ayirma ve g¢ocugunu tanima konusunda kendileri igin bir
baslangi¢c oldugunu ifade etmislerdir. Erbas’in (2021) yaptig arastirmada sinif 6gretmenleri ¢aba
gosteren ebeveynlerin varligi ve bu ebeveynlerin 6grenciyi 6grenmeye tesvik etmeleri, zor sartlarda
olsalar dahi ara¢ gere¢ temin etme yoniinde caba gostermeleri uzaktan egitim sirecindeki en temel
yardimcilarindan biri oldugunu belirtmislerdir. Sahin ve Tugrul (2019) ise yaptiklari arastirmada
cocuklarin okuma ve yazma calismalarina evde en fazla katkiyi annelerin gosterdigini, en yiksek
basarinin 6gretmen katkisi ile oldugu ve babanin katkisinin anneye gore basariyl daha fazla etkiledigini
tespit etmistir. Ayrica ¢ocuklarin okuma ve yazma basarilarinintutarli ve kararli ebeveynlerin
cocuklarinda daha yiksek oldugu tespit edilmistir. Dettmers, Yotyodying ve Jonkmann’in (2019)
yaptiklari arastirmada ise ebeveynler o6dev yapma silrecinde c¢ocuklarina yardimci olduklarini
belirtmektedirler. Dong ve digerleri de (2020) ¢ocuklarin uzaktan egitimini desteklemede ebeveynlerin
sinirh zamana sahip olmalarinin ve bilgilerinin yetersizliginin sorun teskil ettigini belirtmislerdir.Bu
sonuglara dayali olarak uzaktan egitim sirecinde ilk okuma yazma 06gretiminde ebeveynlerin
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Ustlendikleri roliin 6nemli oldugu soylenebilir. Ebeveynlerin Gstlendikleri bu roliin gerekliliklerini yerine
getirirken birbirinden farklilastiklari gorilmekte, bu farkliigin ise ebeveynlerden kaynakli birtakim
degiskenlerden oldugu duslinilmektedir. Ebeveynlerin ilk okuma yazma 0Ogretimi baglaminda elde
ettikleri gikarimlar ise bu slregte tstlendikleri rollere dayali olarak edindikleri tecriibelerin nihai sonucu
oldugu soylenebilir.

Oneriler
1. Uzaktan egitim sirecinde ilk okuma yazma 6gretiminde ders kitaplari disinda arag gereclere,

ozellikle ilk okuma yazma 06gretimi uygulamalarina yer verilebilir. Ayrica yiiz ylize egitimde de
bu tiir uygulamalar kullanilarak stire¢ desteklenebilir.

2. Uzaktan egitim slrecinde 0&gretmen-ebeveyn iletisiminin daha da ©nem kazandig
disunuldiginde ilk okuma yazma sirecinde ebeveynlerin sirece dahil edilmesi icin 6gretmen
aktif rol oynamalidir. Bu siiregte iletisim kanallarinin gesitliligi arttirlmahdir.

3. Uzaktan egitimde ilk okuma yazma siirecinin daha saglikli ilerlemesi icin teknik altyapi, derslerin
organizasyonu o6grenci katiliminin saglanmasi ve disaridan derse muidahaleler konusunda
onceden tedbir alinmalidir.

4. Uzaktan egitimde ilk okuma yazma 0&gretiminde ebeveynlere daha fazla is distugi
disunuldiginde ebeveynlerin hem siirece dahil edilmesi hem de daha verimli destek
saglanmasi adina okul baglamadan ©6nce ebeveynlere yonelik bilgilendirme g¢alismalari
yapilabilir. Etkili ders calisma, 6gretmenle paralel ilerleme, 6grenci ile iletisim kurma, evde
¢alisma yontemleri gibi konularda ebeveynler desteklenebilir. Ayrica her ebeveynin bu siiregte
cesitli cikarimlari oldugu disinildiginde ebeveynlerin tecribelerini birbiriyle paylasacagi
ortamlar olugturulabilir. Ebeveynler arasinda iletisim ortami saglanabilir.

5. Bu calismada her ne kadar uzaktan egitimde ilk okuma yazma siirecine yonelik olsa da yiiz yiize
egitim icin birtakim fikirler saglamaktadir. Ozelikle ilk okuma yazmada dijital uygulama
kullanimi, dokiiman paylasimi, ebeveyn ile okulda yapilan veli toplantilari disinda iletisim
kanallarinin kullanilmasi, ebeveyn igin yénlendirme calismalarinin yapilmasi ve ebeveynlerin
daha aktif rol almasinin saglanmasi ylz yiize egitim icin de faydah olabilir.

6. Bu c¢alisma sinirli bir alanda sinirh sayida ebeveynin gorusiine dayandigindan daha buyik
gruplarla ¢alismalar yapilabilir.

7. Veriler, pandemi donemindeki sartlara gore ebeveynlerden cevrim ici ve vyazili olarak
toplanmistir. Bu konuda ebeveynle yiz ylize ve daha derinlikli gérisme seklinde c¢alismalar
yapilabilir.

Yayin Etigi: Bu arastirmada “Yiksekogretim Kurumlar Bilimsel Arastirma ve Yayin Etigi Yonergesi”

kapsamindaki tim kurallara uyulmustur. Yénergenin ikinci bélimi olan “Bilimsel Arastirma ve Yayin
Etigine Aykiri Eylemler” basligi altinda belirtilen eylemlerden higbiri gergeklestirilmemistir
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