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It is necessary to consider an examination that causes our interests, attitudes and
behaviors towards art and makes the creation and consumption of art meaningful and
understandable from different perspectives. The interaction between the elements of
social structure and art is one of the areas that can be addressed in this sense. This
situation requires a shift to a sociological point of view because it contains theoretical
bases that will enable the examination. One of the theoretical structures that will
enable a sociological examination is Pierre Bourdieu's concept of habitus. The concept
of habitus represents our habits, tendencies, appreciations, etc. While thinking about
our artistic tendencies, appreciations, behaviors and predispositions, the role and
decisiveness of habitus emerge as an approach that we can use in theory. This study
aims to try to explain the concept of habitus, which is mentioned with sociologist
Pierre Bourdieu, in the context of Visual Arts Education. The research was created
based on the literature review. Within the scope of the literature, the theoretical
foundations of the concept of habitus have been explained and summarized, and the
basic characteristics of habitus have been interpreted through art and visual arts
education. Based on the findings of the research, the concept of habitus has emerged
as a theoretical approach that will help art education researchers to make sense of
artistic and educational behaviors and encourage them to think deeper about the
subject.
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Sanata karsi ilgi, tutum ve davraniglarimiza kaynaklik eden; sanatin Uretim ve
tiketimini anlamh ve anlasiir kilan bir incelemeyi farkli agilardan ele almak
gerekmektedir. Toplumsal yapinin Ogeleri ile sanatin etkilesimi bu anlamda ele
alinabilecek alanlardan birisidir. Bu durum, incelemeyi olanakh kilacak kuramsal
dayanaklar icermesi sebebiyle sosyolojik bakisa yonelmeyi gerektirmektedir. Sosyolojik
anlamda bir bakisi mimkin kilacak kuramsal yapilardan birisi Pierre Bourdieu’niin
habitus kavramidir. Habitus, anlami itibariyle ahlskanliklarimizi, egilimlerimizi,
begenilerimizi vb. temsil etmektedir. Sanatsal egilimlerimiz, begenilerimiz,
davraniglarimiz ve yatkinliklarimiz tizerine distntrken habitusun roll ve belirleyiciligi,
teoride kullanabilecegimiz bir yaklasim olarak karsimiza ¢ikmaktadir. Bu galismanin
amaci, Sosyolog Pierre Bourdieu ile anilan habitus kavramini gorsel sanatlar egitimi
baglaminda aciklamaya calismaktir. Arastirma literatir taramasina dayali olarak
olusturulmustur. Literatiir kapsaminda habitus kavraminin kuramsal temelleri
aciklanmis ve Ozetlenmis; habitusun temel 6zellikleri sanat ve gorsel sanatlar egitimi
tizerinden yorumlanmistir. Arastirma bulgularina dayali olarak habitus kavrami,
sanatsal ve egitsel davranislari anlamlandirmada sanat egitimi arastirmacilarina
yardimci olacak ve konu lizerine daha derin disiinmeye tesvik edecek teorik bir
yaklagim olarak karsimiza gikmistir.
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Introduction

Artistic predispositions are shaped by artistic experiences. Since the birth of the person, all his/her
experiences related to art give him/her a certain perceptual feature in art. The artistic perception gained
through experiences creates a consciousness that guides the attitudes and behaviors related to art such
as artistic production, artistic appreciation, and artistic consumption. Resources supporting the creation
of this consciousness can be subject to various disciplines, especially psychology. One of these
disciplines is the sociology of art. Pierre Bourdieu, who stands out with his works on the artistic
appreciation, artistic production, and consumption in art sociology, presented a theoretical tool that
allows us to conduct a sociological examination of artistic predispositions with the concept of habitus he
developed. It is thought that the use of habitus as a guiding concept in explaining artistic predispositions
and differentiating orientations in aesthetic judgments will contribute to the education of visual arts by
examining its determinants in relations established with art along with the level of education and artistic
experiences.

It is known that the concepts of capital and field are among the other concepts that Bourdieu has
developed outside the habitus and brought to the literature. Since these concepts gain meaning
concerning each other, they constitute important theoretical structures discussed in the research. There
are differences in terms of capital (economic, cultural, social, and symbolic capital) and habitus
definition, but these concepts act together and affect each other. The field is another important part
that covers this interaction. Therefore, when talking about habitus, it becomes meaningful to address
these concepts together, considering the effect of field and capital on habitus.

Since the research includes an evaluation of the relationship between education, art, and sociology,
the concept of cultural capital, one of the capital types of Bourdieu, accompanies the habitus. Cultural
capital means the level of education an individual has (Danko, 2017, p. 64). Bourdieu's “[concept of]
cultural capital concerns forms of cultural knowledge, competences or dispositions” (Johnson, 1993, p.
7). “. . .it means information that will decipher and benefit from the relevant codes of artworks when
considered in the context of art. . .” (Danko, 2017, p. 64). Cultural capital is a concept that has been the
subject of study in educational sociology and art sociology. While the concept of cultural capital in
educational sociology makes it possible to examine subjects such as students' relationship with
academic achievement/school success (DiMaggio, 1982); within the scope of art sociology, it is seen that
this concept is addressed in terms of shaping the interests, attitudes, and behaviors of individuals
towards art, such as cultural experiences acquired through family and education, having cultural
products, education level, etc. (Bourdieu, 2015; Bourdieu & Darbel, 2011; Sankir & Sankir, 2019; Swartz,
2018). Accordingly, the effect of cultural capital gained through family and school on directing the
behaviors of individuals in educational and artistic terms is more prominent than other types of capital
while thinking about habitus.

The influence of family and school on cultural capital is responded to by the formation of the habitus
and the reactions to art. Tezcan (2016) stated that the habitus’ formed by the process of school include
the combination of knowledge, intellectual style, attitude, behavior, and language. Considering the role
of teachers in this process, the topic of teacher training comes to the forefront. Practices and
experiences within the school climate and curriculum/program structure of universities during the
teacher training process create a culture for the perception of the teaching profession. It is thought that
habitus is an important tool to discover the effects of this culture on training a qualified teacher. In this
context, teacher training, practices in the teaching process, and the relationship with habitus are the
issues that need to be considered. Because the habitus gained through education will continue to
multiply and reproduce itself. At the same time, education can be expressed as one of the social
institutions that have important roles in the formation of artistic consciousness, the formation and
development of artistic appreciations, and the determination of the positions of individuals in the field
of art. It is needed to discover the contributions of the education process to artistic production and
consumption by associating it with habitus. As Fazlioglu Akin and Ece (2014) stated, “policies of art
education are very important for the development and growth of a country's creative and cultural
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capital” (p. 19). For this reason, it is necessary to understand the importance of training teachers in the
field of visual arts on the axis of the concept of habitus and to draw attention to the importance of
visual arts education in sociological terms.

This research aims to present a general framework on the concept of habitus and to raise the
importance of inquiries and discoveries about artistic habitus. In this direction, the research deals with
the habitus in terms of visual arts education. It is important to think about the habitus through visual
arts education in terms of developing a theoretical perspective against the conditions that direct the
positioning of education, which has a share in the acquisition of cultural capital, in particular visual arts
education, in the field of art and its role in structuring the artistic habitus of the individual. To
understand and define the relationship of the individuals with art, their participation in art, and their
pedagogical activities, it is thought that it is valuable to produce a sociological narrative in the name of
visual arts education by evaluating the role of art education in theory and practice over the meaning
that Bourdieu attributes to the concept of habitus.

Method

This research, in which a general evaluation is made about the concept of habitus in visual arts
education, is a review article. The data were collected through a literature review. “Literature review is a
systematic process carried out to find, evaluate and synthesize the information produced by other
thinkers, researchers and practitioners on the subject under investigation and to learn the current
situation” (Booth, Papaionnou and Sutton, as cited in Karasar, 2017, p. 94). Pautasso (2013) used 10
basic rules in his study to reflect the data obtained from the literature review. The basic rules
recommended in literature review writing are as follows:

=

Define a topic and audience,

Search and re-search the literature,

Take notes while reading,

Choose the type of review you wish to write,

Keep the review focused, but make it of broad interest,

Be critical and consistent,

Find a logical structure,

Make use of feedback,

Include your own relevant research, but be objective,

10 Be up-to-date, but do not forget older studies (Pautasso, 2013).

©CENOU A BN

In line with the above-mentioned articles, the studies in the literature on the subject have been
investigated and pioneering and current studies have been examined. In the light of the literature, the
theoretical foundations of the concept of habitus have been explained and summarized; the basic
features of habitus have been interpreted through art and visual arts education. Two experts were
consulted in classifying and configuration the theoretical structure of the study. The theoretical
structure including evaluation on habitus in visual arts education is presented under three basic topics.

Findings
1. The Concept of Habitus

The concept of habitus is one of the important theoretical concepts of the French sociologist Pierre
Bourdieu. As a result of the literature review and in the focus of the information we encounter, it is
necessary to examine the starting point and definition of the concept of Habitus, what it corresponds to,
and what it sources from; Jourdain and Naulin state that the concept of habitus emerged after Saint
Thomas d'Aquin translated the concept of Aristotle's Hexis and Bourdieu reinterpreted the concept.
According to Bourdieu in this study, habitus is defined as:

Consists of the templates of comprehension (about how the world will be perceived), evaluate
(about how to evaluate) and action (about how to behave) that individuals have more or less
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unconsciously internalized and adopted during the time they socialize - primary education in
childhood and secondary education in adulthood- (Jourdain & Naulin, 2016, p. 42).

In his study, Danko (2017) states that Bourdieu took the concept of habitus from Erwin Panofsky and
defines habitus as “a system of internal tendencies; thoughts, perceptions and action schemes gained
through socialization” (p. 59). Swartz (2018) stated in his study that Erwin Panofsky's ideas helped
Bourdieu to form the concept of habitus. The opinions that will form the basis of these sources, which
express ideas on Bourdieu's works and ideas, are included in Bourdieu's The Rules of Art. On the
foundations of the concept of Habitus, Bourdieu stated that he benefited from Panofsky's two articles
published in French and reinterpreted the transformation of the concept of Aristotelian Hexis into
habitus and the use of the concept of habitus (Bourdieu, 2020, pp. 313-314).

“

In another source, habitus can be explained as . .Which can be described as the learned
dispositions such as bodily comportment, ways of speaking or ways of thinking and acting which are
adopted by people in relation to the social conditions in which they exist and move through” (Giddens &
Sutton, 2016, p. 901). Thinking about Bourdieu's works, Swartz (2018) expressed the habitus as follows:

” o«

Bourdieu has also used the wording “cultural unconscious,” “habit-forming force,” “set of
basic, deeply interiorized master-patterns,” “mental habit,” “mental and corporeal schemata of
perceptions, appreciations, and action,” to designate his key concept. The concept has
broadened in scope over time to stress the bodily as well as cognitive basis of action and to
emphasize inventive as well as habituated forms of action (pp. 144-145).

” u

Based on Bourdieu's thoughts on habitus, the influence of many people such as Aristotle, Saint
Thomas d 'Aquin, Emile Durkheim, Norbert Elias, Marcel Mauss, Max Weber is mentioned (Jourdain &
Naulin, 2016, p. 42). In the studies conducted on Bourdieu within the scope of the research, the
meanings attributed to the habitus appear to be similar. In general, the concept refers to our thoughts,
behaviors, tendencies, and predispositions. It is seen that the habitus, which is one of the sociological
subjects, is fundamentally nourished by psychology. It can be expressed that it is present under the
influence of social conditions in the axis of cognitive structure.

An important point about habitus is that it is both structured and constructive (Swartz, 2018, p. 148).
Habitus is both produced by individuals and also affects individuals. Hardy (2009) mentions in his study
that the habitat is not measured directly, that produced individually and collectively, that is valuable to
analyze within a certain geographical and temporal context, that is born from the combination of
different types of capital, that operates interactively with the field, that may vary in terms of some
variables (age, social status, family origin, etc.), that may transform, change and develop over time, and
some features are remarkable. Starting from this point, if it is desired to investigate exploring the
habitus, these features should be taken into consideration.

Habitus makes some data about the individual explanatory in terms of the meaning it contains. It is
thought that the meaning of habitus is important for the evaluations to be made on art and art
education.

2. Habitus and Art: Artistic Habitus

Mentioning a single definition of art and limiting the definition of art will not make much sense,
especially today. The meanings attributed to art are expanding in terms of those who follow and
produce art. Since humanity has existed and art has been described as art, methods of producing art,
participating in art, and making sense of art have multiplied. The scope of artistic productions of
different cultures in different historical periods has also multiplied some evaluations. The nature of
talking about art, understanding art, or producing art causes a situation such as the differentiation of
artistic tendencies/preferences. The problem of finding a common ground is tried to be explained with
concepts such as aesthetic appreciation, aesthetic pleasure, and aesthetic preference. The concepts
from different disciplines can provide a perspective that will help these explanations and support the
terminology of art within itself. At this point, it is thought that thinking about the concept of habitus

680



DEMIR YILMAZ & CAKMAKOGLU KURU — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 50(2), 2021, 677-697

through art will be a guide in terms of making a sociological analysis of art, forming ideas about the
causes of artistic approaches or tendencies, and making sense of artistic behaviors.

First of all, it is necessary to think about habitus as one of the important theoretical foundations in
the analysis of artist identity. Habitus shows a feature that affects the formation and continuity of artist
identity. Habitus plays an active role in the formation of artist identity under the influence of individual
characteristics and social conditions. The relationships that the individual experiences latent or directly
through his/her family and education in his/her life, whether consciously or unawares, with art should
be considered as a part of the formation of artistic identity. Habitus, which is shaped in the surrounding
of life, reveals the state of having knowledge and culture that can be effective in the topic such as
artistic thinking schemes, ways of producing art, determining artistic language, artistic choices,
participation in artistic activities, etc. The patterns that the individual internalizes about art will create
his/her artistic identity, and art will reveal itself in forms of production and consumption. For this
reason, habitus has an important function in the formation and definition of artist identity.

Another issue that needs to be emphasized regarding habitus is that it can change and transform
over time. When the individual's art knowledge, in another word, his/her cultural capital is supported by
other types of capital, there may be developments and changes in his/her habitus. If we consider this
situation in the context of art, which Jourdain and Naulin (2016) state as “habitus varies according to the
living conditions and the social path followed by everyone” (p. 43), the dynamic and ever-expanding
structure of art, as well as the change of habitus and capital from person to person, means that the
artistic habitus can change. Even the increase of one's capital may mean a change in one's habitus (Biger
Olgun, 2019, p. 54).

It is necessary to think about the emergence and reception of art creations, compositions, or works
through the concept of habitus. It is known that an individual’s artistic experiences and aesthetic
appreciation have reflections on the production process and have concretely turned into art products.
At this point, it can be stated that the habitus owned by the individual who produces art creations,
compositions, or works has a shaping role and effects on the structural or intellectual characteristics of
the art object. In this context, it is possible to consider the art object as an important part of the habitus.
Bourdieu shows us with his thoughts on the effect of the artistic production field on the emergence of
art creations.

Bourdieu summarizes: “so the subject of the work is the habitus and place where this habitus is
located, in other words, a field [...]”. Social determinisms in which the artwork carries traces
affected by the habitus owned by the producer and influence, and send it to the social
conditions in its production: they send it as a social subject (family, etc.), as a producer (school,
professional contacts, etc.). Social determinisms are also affected by demands and social
pressures shaped by the position held by the art producer in a certain production area (to a
certain extent in an autonomous area). The phenomenon we call “creation of work” is the
combination of a socially established habitus and a cultural production work in the social
division of labor or a possible position [...].

Thus, the subject of the work of art is neither an original artist (the artist is the apparent
cause) nor a social group [...]. The subject is the artistic field of production as a whole [...]
(Bourdieu, as cited in Heinich, 2013, p. 102).

With the expressions given here, Heinich (2013) drew attention to the evaluation of the source of
artistic production as a whole. In another source, the degree of relationship between the art field and
habitus in art production is stated as follows:

The sociology of cultural works must take as its object the totality of relations (objective ones
and also those effectuated in the form of interactions) between the artist and other artists, and
beyond them, the totality of actors engaged in the production of the work or, at least, of the
social value of the work (critics, gallery directors, patrons, etc.). . .. What people call 'creation’
is the conjunction of socially constituted habitus and a certain position (status), either already
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constituted or possible in the division of labor of cultural production (and, moreover, at a
second degree), in the division of labor of domination (Bourdieu, as cited in Zolberg, 2013, p.
130).

This situation shows the functioning of the habitus in the emergence of the artist and the work of
art. Heinich (2013), who is known for his studies on art sociology, stated that “. . .what makes it possible
to judge the quality of a photograph, or to find a way in a museum, is the “order of these abilities” that
are internalized in actors, that is, the habitus” (p. 65). As can be understood from the statements of
Heinich (2013), in the context of art, habitus corresponds to an internal order that guides our behavior
as an art producer, audience, and receptive. An area is required to reveal this order. The concept that
Bourdieu refers to as ‘field’ corresponds to this area. Giddens and Sutton (2016) define Bourdieu's
concept of the field as “. . .various social spaces or arenas where competitive struggles take place” (p.
901). Interacting with the field is an important feature for exploring the habitus. The subject of the field
should be considered in the context of the field of art. On the field of art, Bourdieu (2020) stated:

. . .the definition of the meaning and value of the work of art by living by art and living for art,
in short, by connecting all art producers classified as artistic, large or small, famous, in other
words, glorified or unrecognized, critics, collectors, intermediaries, museum managers who
constitute an area themselves, therefore, involves everyone who opposes each other in
competition conflicts to determine the boundaries of the art and (real) artist world and
contributes to the production of the art and artist's value through these conflicts (p. 501).

In Bourdieu's The Field of Cultural Production: Essays on Art and Literature, it is seen that in addition
to the direct producer of a work, teachers and families who contribute to the meaning and value of the
work and produce consumers who can know and recognize the work of art are also included in the field
(Bourdieu, 1993, p. 37). Accordingly, Bourdieu's concept of the field as a source of how the creative
process is shaped shows a characteristic as a complement to the concepts of capitals and habitus.

For example, in the field of art and aesthetics, cultural capital is most highly prized and those
who are able to converse knowledgeably about the history of art or music and so on become
powerful within the field - hence the power of the critics in literature or cinema to make or
break a book or film with their reviews, for example (Giddens & Sutton, 2016, p. 901).

Again, when we think about reading and making sense of a work of art or read what is generally
visual in the context of visual culture, Schirato and Webb's (2004) statements such as “reading, we
argue, is both an active and a creative process; and when reading the visual, we draw on our general
and specific knowledges, our tastes and habits and our personal contexts (what Pierre Bourdieu calls the
habitus) to make what we see, and to make sense of it” (pp. 6-7) allow us to think about the connections
of habitus with art. When we analyze a work or question the images of visual culture, the orientation of
our knowledge and experiences results in our reactions within our habitus. Webb, Schirato, and Danaher
(2002) define habitus as:

A concept that expresses, on the one hand, the way in which individuals 'become
themselves'—develop attitudes and dispositions—and, on the other hand, the ways in which
those individuals engage in practices. An artistic habitus, for example, disposes the individual
artist to certain activities and perspectives that express the culturally and historically
constituted values of the artistic field (pp. xii-xiii).

Danko (2017) stated that “. . .social position and habitus play an important role in what people will
perform and how they will benefit from it” (p. 59). With these views, the power that affects artistic
production/creation and reception and mobilizes the individual internally and externally can be
evaluated in the context of habitus. In this sense, habitus plays an effective role in directing and
explaining the art-related behaviors of the individual.

An important point to consider when thinking about habitus is time and context. Evaluation of
aesthetic preferences of a certain group in a given period within its own period will make the
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sociological analysis of art in terms of production and reception/consumption forms meaningful. This
situation leads us to evaluate the habitus in the context of time and space. An example of the evaluation
of habitus in the context of time and space on a framed sample was discussed in the studies of Hardy
and Grenfell (2006). Based on Bourdieu's theoretical perspective, the study shows an artistic and
biographical examination feature and offers exploratory analyses of the formation of avant-garde artists
on the axis of artists' social, economic, cultural capital, and art field. Here, a biographical approach was
used in the discovery of the artist's habitus to obtain data about the artist. Biographical researches are
used to explain their relationship with the social structure by focusing on the experiences of the subjects
(Glvercin, 2017). Gaining an idea about how artists in the field obtain their positions through artistic
and biographical analysis is a remarkable study because it includes indicators of the field of cultural
production.

One of the important things about art is talent. The discovery of artistic talent takes place under the
influence of appropriate conditions. If the development of the discovered artistic talent is supported,
the life of the individual can be integrated with art. The family is the first environment in which the
discovery of artistic talent is revealed. The family, which has an important place in the discovery of
talent, also creates an environment of interest in art, artistic appreciation, and more interest in art. Ering
(2009) stated that in addition to the genetic characteristics of talent, another important factors are the
attitudes and behaviors of the family. It is stated that families who support artistic activities are mostly
families who are interested in art and have art knowledge (Ulusoy, 2005, p. 143). This situation becomes
more meaningful with the role of the family in orienting towards an artistic profession. Because the
family's interest in art and the value it attaches to art will be transferred to the child (Tezcan, 2011, p.
81). In line with the statements made here, the transferability of the habitus makes the role of the
family valuable in the formation of the habitus in terms of art. It is necessary to draw attention to the
impact of one's capital and habitus in the process of the formation of talent and becoming an artist.
Since the development of the individual in social dynamics, in another word, the habitus makes it
possible to analyze how he/she develops an approach to art with what connections, opportunities, and
accumulations in the formation of the artist identity and how he/she gains recognition in the field of art,
an examination on the artist person will set an example for the individuals who want to be artists and
will be a guide. A comprehensive perspective on the subject is included in the study of Grenfell and
Hardy (2003). In the study, the relationship between the field of art and habitus was examined in the
sample of contemporary British artists. The processes and functioning of avant-garde art are discussed
in the context of Bourdieu's theory. An example for the examination in the context of Turkey can be
given by the work of Bicer Olgun (2019). In his work with 25 participants, 9 of whom are curators and 16
are artists in the field of visual arts, Bicer Olgun (2019) examined how the identity of an artist is built,
what the work of art is, how it gains value and through which social actors it is produced socially, and
how the value of the work of art is built socially. The theoretical foundations of this study also include
Bourdieu's capital, habitus, and field concepts. Again, in this study, attention was drawn to the power of
habitus and capital in the field of art. Since it will provide a road map that will help individuals who want
to progress in this way, it is thought that the studies to be carried out on the field of art and artist
habitus are important.

It is necessary to talk about the role of habitus on our artistic appreciations and preferences. Along
with the changes and transformations in art, the orientations about the formation and development of
artistic value judgments are also diversifying. It can cause differentiation in artistic appreciation and
evaluation of works of art. Many elements can provide a basis for this issue. Factors such as the
characteristics of the individual's living space, cultural life, family structure, gender, education, age, etc.
can affect the appreciation. Bourdieu's work Distinction has an important place in the relation of art
appreciation and habitus. In his study, Bourdieu took a class approach to the subject and addressed his
inquiries about art and appreciation in this context (Bourdieu, 2015). Over time, different perspectives
on artistic preferences or appreciations have become a current issue. The exhibition titled A Question of
Taste, which is a recent exhibition and took place in the Pera Museum is a remarkable example of the
subject (see Pera Muzesi, n.d.). In addition to the approach that appreciation is related to the class, the
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exhibition in Turkey questions the sources that feed the appreciation in the context of visual culture,
kitsch, and digital culture. An important point to be addressed about artistic appreciation is the concepts
of cultural omnivorousness, cultural expansion, and meltdown scenario (Karademir Hazir & Purhonen,
2017). These concepts point to the extension of the definition of art, participation in art and
appreciations, and the elasticising of hierarchical order and classifications between cultural elements or
genres (Karademir Hazir & Purhonen, 2017; Karademir Hazir & Warde, 2016). At the same time, the
effect of mass media in accessibility/attainability to art, the dominance of visual culture, mass culture,
and globalization-based situations have expanded the paths of artistic experience. This feature of artistic
creation and experience emerges as a situation that also affects artistic appreciation.

One of the elements of the social structure that affects and shapes the habitus is education. In the
general education system, art education emerges as decisive expertise in the support of artistic habitus
and directing our movements within the field of art. Under this title, while the subject of artistic habitus
is emphasized in terms of developing a theoretical perspective against the factors that affect the artist
identity and positioning in the field of art, it will be meaningful to think about the habitus in art
education, the role of education -visual arts education, in particular- in constructing the artistic habitus,
pedagogical activities in art education, and to evaluate the function of art education/educator in theory
and practice in the next title.

3. Visual Arts Education and Habitus

Educational institutions are one of the structures that create of the art field such as artists, art critics,
curators, gallery owners, producers, and marketers of art materials, etc. In this sense, visual arts
education emerges as one of the dynamics of the art field. For this reason, the role of education in the
evaluation of the concept of habitus is one of the important points to be addressed. In the context of
the field of art, the degree and quality of art education have the features to affect the dynamics of the
field. It is necessary to think about the role of the individual's education in participation in the field of art
and its struggle in the field. The fact that the education process is a process that affects the habitus, that
the education related to art shapes the artistic habitus, and that it appears as one of the dimensions
that will guide our movements in the field of art makes the role of teachers in the field of art valuable. It
is necessary to draw attention to the duties and responsibilities of art education and the function of
teachers (art educators) to shape artistic habitus.

The cultural capital accumulation and consequently the formation of the habitus of the individual,
who performs his/her first learning experiences with the family, continues after being involved in the
school process. When this situation is considered in a certain field-oriented, -which we think in the art
field-oriented- it will guide the attitudes and tendencies of the individual. The effect of the individual's
capital and habitus in the progress and struggle in the field of art acts as a whole. Education is one of the
social institutions that source this movement. The habitus created by education through school should
be evaluated in the context of visual arts education in terms of art.

Thinking about the attitudes and preferences of individuals who have received art education towards
the artistic and aesthetic is considered important in the context of the predictions that these attitudes
and preferences will reveal pedagogically. The aesthetic preferences of an individual who is doing
his/her duty as a visual arts teacher will be revealed in the selection of pedagogical content. Art
knowledge (Art History, Art Philosophy, Art Criticism, and other art sciences) has an important place in
the construction of intellectual consciousness. “. . .that understanding a work of art depends, in its
intensity, modality, and even its existence, on the viewer's mastery of the generic and specific code of
the work (in other words, on his or her artistic competence), and that it derives partly from learning at
school. . .” (Bourdieu & Darbel, 2011, p. 92). For example, the selection, presentation, and transfer of
visuals in Art History courses include the pedagogical approach that shapes our schemas of thinking,
understanding and evaluation of art. The effect of this approach on cultural capital and thus its effect on
habitus will be manifested itself in the reactions, resistances, and attitudes towards art. Along with the
movements or trends in Art History, information about artworks is presented. The information
presented contributes to the cultural capital gained through education. This contribution, therefore,
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affects the habitus of the individual. It will affect both artistic practices and pedagogical activities in
terms of art production. Habitus will serve as the determinant of artistic visuals and activities that will
take place in the learning-teaching process.

Artistic knowledge is transferred to students during the teaching profession with each teacher
candidate and contributes to the construction of artistic attitudes and preferences. This is the habitus
that is formed through education in the school environment. This situation will play a role in the power
that will affect the habitus of other individuals. Transfers and experiences that will take place through
education will serve as a re-production point. This situation points to the importance and value of visual
arts teacher education in terms of its contribution to habitus in the artistic sense.

The habitus of the individual is also important to generate thoughts about the professional identity
of teaching, such as the formation of artist identity. “To offer creative art activities, we undoubtedly
need teachers educated in the field of visual arts with specific qualities and artistic knowledge, artistic
sensitivity, artistic attitudes, and artistic skills” (Ozsoy, 2007, p. 135). This need is solved by a qualified
visual arts teacher education program shaped by the educational policies of our country. The lectures
taken during the undergraduate program and the experiences gained with the social dynamics
constitute the perception of visual arts teacher candidates regarding the teaching profession. This
process creates an identity for visual arts teacher candidates against the teaching profession. While
mentioning the discourses about pedagogical identities in art education, Atkinson's study (2002)
emerges as a case study that benefited from Bourdieu's concepts. In this study, it is seen that Bourdieu's
concepts of field, habitus, and capital are included as one of the theoretical foundations. The study was
carried out through interviews with teachers to examine the field of art education and the formation of
identity.

When thinking about teacher training in the field of art, we need to consider the existence of each
higher education institution, in another word, each school's own habitus, which includes Arts and Crafts
Education programs. In this context, we can talk about the effect of living space, school, academicians,
etc. on individual habitus. This situation will theoretically enable us to evaluate different forms of
practice in art, learning-teaching processes, and sources of different attitudes towards art.

Bourdieu's concepts of cultural capital and habitus help us to better understand an individual's
behavior and performance (Huang, 2019, p. 49). The effect of habitus and capital on artistic thinking and
tendencies will shed light on the solution and development of some problems in art education such as
being an artist, being an art audience, and conveying artistic capital to students as teachers of the
future. With a sociological view of artistic practices, examining the underlying factors of artistic
behaviors -in the context of the art field- can allow us to discover the causes of these problems. With
their research, Sankir and Sankir (2019) made the effects of families and teachers on art orientation,
interest in art, and the shaping of artistic behaviors and attitudes visible in the light of Bourdieu's
theory.

Candidates of wvisual arts teachers’ art-related educational activities, cultural
experiences/participation in cultural activities and having cultural products, etc. that they receive from
early childhood to undergraduate education within and outside of school shape their artistic habitus. In
addition to the possessed habitus, the quality of the undergraduate education and cultural experiences
enrich the preferences, tendencies, and behaviors in the shape of artistic practice. The point we will pay
attention to here is that the content of art education, which expands with the dynamic structure of art,
can change with artistic attitudes, preferences, and behaviors with the influence of other structures and
other types of capital within the field of art. The resources that support this change are organized by the
social background and education of the individual. These values will manifest themselves as structures
that affect artistic production and consumption in the sociological context. In general, the knowledge
and skill of the individual in this sense will result in affection for the teaching profession. In summary,
thinking about the artistic and educational habitus of visual arts teachers, who are a part of the
continuity of cultural production and the spread of produced cultural works, will find a response as a
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determinant of artist and educator identity, and will shed light on our orientation towards more
effective practices in the context of teacher education.

Conclusion and Suggestions

Our discovery of the social aspect of art is discussed in the center of art sociology. According to Ering
(2009), art sociology “. . .examines art, artist, receptive, art processes and artworks based on sociological
data” (p. 9). Art sociology includes activity artistic production and institutional determinants within the
scope of the topics it deals with (Wolff, 2000, p. 134). Pierre Bourdieu, who displays activity in this
discipline, is one of the sociologists who think about art as well as education. Bourdieu is a sociologist
who considers the formation of aesthetic ideas and values from a social perspective as a subject of study
and examines the emergence of art in the focus of creation or production processes, institutions, and
organizations (Zolberg, 2013, p. 16). The perspective he produced allowed us to consider the theoretical
and application processes of art within the individual characteristics and social context of looking at art
education.

With this study, a general framework on the basic characteristics and functioning of the artistic
habitus is presented. The main reason for benefiting from Bourdieu’s approach in the study is that it
helps us to evaluate the function of education in artistic creation/production and consumption patterns,
which are among the social institutions that are effective in the construction of artistic habitus. The
development of the artistic habitus, which starts with the family and continues with the art education
given in schools shaping the learning, understanding, and application processes of art, makes the
family's influence and educational experiences valuable in the process.

In the studies included in this research, habitus, formation of artistic predispositions, identity
building in art and education, artistic production, and consumption behavior patterns are discussed as
an explanatory concept. When the studies are evaluated as a whole, it is seen that the habitus has the
guiding power in artistic production and consumption. It is thought that the habitus shaped and
produced by social conditions in the formation of artist identity will provide resources to individuals or
artists interested in art when it is desired to examine subjects such as artistic thinking schemes, art
production, determining artistic language, and artistic choices, etc. When the artistic habitus is
examined on a group whose scope is drawn or determined, it can also support the reading of indicators
for identity, self, motivation, and biographical research in art or art education.

The experiences we acquire consciously or not shape our intellectual structure and behaviors related
to art and contribute to the formation or development of our talents and knowledge. Synthesizing this
formation with the capital we have will serve to help us determine our position in the field of art. In
addition to its determining feature in the field of art, the role of the habitus is important in terms of its
reflections on the teaching profession and the practices in the profession. We can state that thinking
about habitus in the context of art education offers a valuable theoretical perspective to produce ideas
for the formation of artistic identity and educational approaches.

In this study, all rules in the “Higher Education Institutions Scientific Research and Publication Ethics
Directive” were followed. None of the “Actions Against Scientific Research and Publication Ethics” in the
second part of the directive have been implemented.
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Tiirkge Siirimui

Giris

Sanatsal yatkinlklar, sanatsal deneyimlerle sekillenmektedir. insanin dogdugu andan itibaren sanatla
ilgili tim yasantilari, ona sanat konusunda belirli bir algisal 6zellik kazandirmaktadir. Yasantilar yoluyla
kazanilan sanatsal algl sanatsal lretim, sanatsal begeni, sanatsal tiiketim gibi sanatla ilgili tutum ve
davraniglara yon veren bir biling olusturmaktadir. Bu bilincin olusumunu destekleyen kaynaklar basta
psikoloji olmak Uzere c¢esitli disiplinlere konu olabilmektedir. Bu disiplinlerden birisi de sanat
sosyolojisidir. Sanat sosyolojisinde sanat begenisi, sanatsal Giretim ve tiketime yonelik calismalariyla 6ne
¢ikan Pierre Bourdieu, gelistirdigi habitus kavrami ile sanatsal yatkinliklara dair sosyolojik bir inceleme
yapmamiza imkan saglayan kuramsal bir ara¢ sunmustur. Habitusun, sanatsal yatkinliklarin ve estetik
yargilarda farklilasan yonelimlerin acgiklanmasinda yol gosterici bir kavram olarak kullaniminin; sahip
olunan egitim dilizeyi ve sanatsal deneyimlerle beraber sanatla kurulan iliskilerdeki belirleyiciliginin
incelenmesinin gorsel sanatlar egitimine katki saglayacagi disliniilmektedir.

Bourdieu’niin habitus disinda gelistirdigi ve literatiire kazandirdig diger kavramlar arasinda sermaye
ve alan kavramlarinin da yer aldigi bilinmektedir. Bu kavramlar birbirleriyle iligkili olarak anlam
kazanmasi sebebiyle arastirmada ele alinan 6nemli teorik yapilari olusturmaktadirlar. Sermayeler
(ekonomik, kilturel, sosyal ve simgesel sermaye) ve habitus tanimlama agisindan farklilklar
icermektedir, fakat bu kavramlar birlikte hareket eden birbirlerini etkileyen yapidadirlar. Alan ise bu
etkilesimi kapsayan diger 6nemli pargadir. Bu nedenle habitustan s6z ederken alanin ve sermayelerin
habitus tzerindeki etkisi distintlerek bu kavramlarin birlikte ele alinmasi anlaml olmaktadir.

Arastirma egitim, sanat ve sosyoloji iliskisine dair bir degerlendirme icermesi sebebiyle Bourdieu’niin
sermaye turlerinden 6zellikle kiltiirel sermaye kavrami habitusa eglik etmektedir. Kiiltiirel sermaye bir
bireyin sahip oldugu egitim seviyesi anlamina gelmektedir (Danko, 2017, s. 64). Bourdieu’niin “kilturel
sermaye [kavrami] kiilturel bilgi, yetenek ya da egilimlerin bigimleriyle ilgilidir” (Johnson, 1993, s. 7).
Kiltirel sermayeyi “...sanat baglaminda disiniince sanat eserlerinin ilgili sifrelerini ¢ozecek ve ondan
istifade edecek bilgi demek olur...” (Danko, 2017, s. 64). Kiltiirel sermaye, egitim sosyolojisi ve sanat
sosyolojisinde calisma konusu olmus bir kavramdir. Egitim sosyolojisinde kiiltiirel sermaye kavrami,
6grencilerin akademik basari/okul basarisi ile iliskisi vb. konularin incelenmesini mimkin kilarken
(DiMaggio, 1982); sanat sosyolojisi kapsaminda bu kavramin, aile ve egitim yoluyla edinilen kultirel
deneyimlerin, kiltirel driinlere sahip olma, egitim dizeyi vb. durumlarin bireylerin sanata yonelik ilgi,
tutum ve davraniglarini sekillendirmesi agisindan ele alindigi gériilmektedir (Bourdieu, 2015; Bourdieu &
Darbel, 2011; Sankir & Sankir, 2019; Swartz, 2018). Bu dogrultuda aile ve okul yoluyla edinilen kiiltirel
sermayenin, egitsel ve sanatsal anlamda bireylerin davranislarini yonlendirmedeki etkisi, habitus lizerine
distnirken diger sermaye tirlerine gére daha 6n plana ¢ikmaktadir.

Aile ve okulun kiiltirel sermaye lzerindeki etkisi, habitusun bicimlenisiyle ve sanata yonelik verilen
tepkilerde karsilik bulmaktadir. Tezcan (2016) okul siirecinin olusturdugu habituslarin bilgi, entelektuel
Uslup, tutum, davranis ve dil bilesimini icerdigini ifade etmistir. Ogretmenlerin bu siirecteki rolii goéz
dniinde bulunduruldugunda dgretmen yetistirme konusu 6n plana ¢ikmaktadir. Universitelerin sahip
oldugu okul iklimi ve mufredat/program yapisi dahilinde 6gretmen yetistirme streci icinde gergeklesen
uygulamalar ve deneyimler, 6gretmenlik meslek algisina yonelik bir kiiltirii meydana getirmektedir. Bu
kiltlrin nitelikli bir 6gretmen yetistirmeye etkilerini kesfetmek adina habitusun énemli bir ara¢ oldugu
distnilmektedir. Bu baglamda 6gretmen yetistirme, 6gretmenlik meslek siirecindeki uygulamalar ve
habitus iliskisi (zerinde duslintlmesi gereken konulardir. Clinkl egitim yoluyla edinilen habituslar
cogalarak devam edecek ve kendisini yeniden Uretecektir. Ayni zamanda egitim, sanatsal bilincin
bicimlenisinde, sanatsal begenilerin olusmasinda ve gelismesinde, bireylerin sanat alanindaki
konumlarini belirlemede de 6nemli rollere sahip toplumsal kurumlardan birisi olarak ifade edilebilir.
Egitim-0gretim sirecinin sanatsal Uretime ve tiiketime katkilarini habitusla iliskilendirerek kesfetmek
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gerekmektedir. Fazlioglu Akin ve Ece’nin (2014) de belirttigi Gzere “sanat egitimi politikalari, bir Glkenin
yaratici ve kiltiirel sermayesinin gelismesi ve bliylimesi igin ¢ok 6nemlidir” (s. 19). Bu sebeple, habitus
kavrami ekseninde gorsel sanatlar alaninda 6gretmen yetistirmenin 6nemini anlamak; sosyolojik agidan
gorsel sanatlar egitiminin 6nemine dikkat cekmek gerekmektedir.

Bu arastirmanin amaci, habitus kavrami Uzerine genel bir ¢erceve sunmak, sanatsal habitusa dair
sorgulamalarin ve kesiflerin 6nemini glindeme getirmektir. Bu dogrultuda arastirma, habitusu gorsel
sanatlar egitimi agisindan ele almaktadir. Habitusu gorsel sanatlar egitimi lizerinden diigiinmek, kiiltirel
sermayenin ediniminde payl olan egitimin -0zelde ise gorsel sanatlar egitiminin- bireyin sanatsal
habitusunu yapilandirici rolii ve sanat alaninda konumlanisini yénlendiren kosullara karsi teorik bir bakis
acisi gelistirmek agisindan 6nemlidir. Bireyin sanatla iliskisini, sanata katilimini ve pedagojik faaliyetlerini
anlamak ve tanimlamak adina teori ve pratikte sanat egitiminin rollini, Bourdieu’niin habitus kavramina
ylkledigi anlam Gzerinden degerlendirmenin, gérsel sanatlar egitimi adina sosyolojik bir anlati Gretmek
noktasinda degerli oldugu disliniilmektedir.

Yontem

Gorsel sanatlar egitiminde habitus kavrami ile ilgili olarak genel bir degerlendirmenin yapildigi bu
arastirma derleme makalesi niteligindedir. Arastirmada veriler literatlir taramasi yoluyla toplanmistir.
“Literatlr taramasi, arastirilan konuda diger disliniir, arastirmaci ve uygulayicilarin Urettikleri bilgilerin
bulunmasi, degerlendirilmesi ve sentezlenmesi ile mevcut durumun 6grenilmesi icin yiratilen sistemli
bir strectir” (Booth, Papaionnou ve Sutton’dan aktaran Karasar, 2017, s. 94). Literatiir taramasi ile elde
edilen verilerin arastirmaya yansitilmasinda Pautasso (2013)’'nun galismasinda yer verdigi 10 temel
kuraldan yararlanilmistir. Literatlr taramasi yaziminda énerilen temel kurallar su sekildedir:

=

Konuyu ve hedef kitleyi belirlemek

Literatliri taramak ve tekrar Gzerinden gegmek

Okurken notlar almak

Yazmak istenilen derlemenin tiriini belirlemek

Derlemenin odagini dar fakat ilgi alanini genis tutmak

Elestirel ve tutarli olmak

Mantiksal bir yapi olusturmak

Geri bildirimlerden ders ¢ikarmak

Konu ile ilgili kisisel galismalarini dahil etmek fakat objektif olmak
10 Glncel olmak fakat eski ¢alismalari unutmamak (Pautasso, 2013).

©CENOU A BN

Yukarida belirtilen maddeler ekseninde konu ile ilgili olarak literatirde yer alan ¢alismalar
arastirilmis, oncii ve glncel calismalar incelenmistir. Literatiir 1siginda habitus kavraminin kuramsal
temelleri agiklanmis ve 6zetlenmis; habitusun temel 6zellikleri sanat ve gorsel sanatlar egitimi Gzerinden
yorumlanmistir. Calismanin kuramsal yapisinin siralanmasi ve yapilandiriimasinda iki alan uzmanindan
gorus alinmistir. Gorsel sanatlar egitiminde habitus Uzerine degerlendirmeyi iceren kuramsal yapi Ug
temel bagslk altinda sunulmustur.

Bulgular
1. Habitus Kavrami

Habitus kavrami, Fransiz Sosyolog Pierre Bourdieu’niin dnemli teorik kavramlarindan bir tanesidir.
Habitusun ¢ikis noktasini ve tanimini, neye karsilik geldigini, nelere kaynaklik ettigini literatlir taramasi
sonucu karsimiza c¢ikan bilgiler odaginda ele almak gerekirse; Jourdain ve Naulin (2016) habitus
kavraminin, Saint Thomas d’Aquin tarafindan Aristoteles’in heksis kavraminin tercime edilmesiyle
ortaya ciktigini ve Bourdieu’niin kavrami yeniden yorumladigini ifade etmektedir. Bu c¢alismada
Bourdieu’ye gore habitus, “bireylerin sosyallestikleri siire iginde -gocuklukta ilkogretim, yetiskinlikte
ortadgretim- az ¢ok bilingsiz bir sekilde igsellestirmis ve benimsemis oldugu idrak (diinyanin nasil
algilanacagina dair), degerlendirme (nasil degerlendirilecegine dair) ve eylem (nasil davranilacagina dair)
sablonlarindan meydana gelir” (Jourdain & Naulin, 2016, s. 42) seklinde tanimlanmistir. Danko (2017)
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¢alismasinda Bourdieu’niin habitus kavramini Erwin Panofsky’den aldigini ifade eder ve habitusu “igsel
egilimlerden olusan; sosyallesme sayesinde kazanilan dugsince, algl ve eylem semalarindan olusan bir
sistem” (s. 59) olarak tanimlar. Swartz’da (2018) calismasinda Erwin Panofsky’nin fikirlerinin
Bourdieu’'niin  habitus kavramini olusturmasinda yardimci oldugunu belirtmistir. Bourdieu’nin
calismalari ve fikirleri Gzerine dusinen bu kaynaklara temel olusturacak goérislerine Bourdieu Sanatin
Kurallari adh ¢calismasinda yer vermektedir. Habitus kavraminin temelleri izerine Bourdieu, Panofsky’nin
iki makalesinin Fransizca yayimlanmasiyla yararlandigini, Aristocu heksis kavraminin habitusa déntusimu
ile habitus kavraminin kullanimini yeniden yorumladigini belirtmistir (Bourdieu, 2020, s. 313-314).

Yine bir diger kaynakta habitus, “...bedensel tavir, konusma sekilleri ya da disinme ve hareket etme
bigimleri gibi insanlarin iginde bulunduklari toplumsal kosullarla iligkileri bakimindan benimsedikleri
ogrenilmis yetenekler olarak aciklanabilmektedir” (Giddens & Sutton, 2016, s. 901). Bourdieu’nin
calismalari Gzerine dislinen Swartz’da (2018) habitusu su sekilde ifade etmistir:

T

Bourdieu, bu kilit kavrama isaret etmek lzere “kiltirel bilingdisi”, “aliskanlik olusturan gii¢”,
“temel, derinlemesine igsellestirilmis buylk orintller”, “zihinsel aliskanliklar”, zihinsel ve
bedensel algi, begeni ve eylem semalari”, “dizenli dogaglamalarin Gretici ilkesi” gibi ifadeleri
kullanir. Kavramin kapsami, zamanla, eylemin hem bilissel hem de bedensel temelini
vurgulayacak ve ahiskanlik haline gelmis eylemlerin yani sira yaratici eylemleri de igine alacak
sekilde genisler (s. 144-145).

Bourdieu’nlin habitus lzerine distncelerinin temelinde Aristoteles, Saint Thomas d’Aquin, Emile
Durkheim, Norbert Elias, Marcel Mauss, Max Weber gibi pek ¢ok kisinin etkisinden s6z edilmektedir
(Jourdain & Naulin, 2016, s. 42). Arastirma kapsaminda yer verilen Bourdieu Uzerine yapilmis
¢alismalarda habitusa yuklenen anlamlar benzer 6zellikte karsimiza ¢ikmaktadir. Kavram genel olarak,
duslincelerimize, davraniglarimiza, egilimlerimize ve yatkinliklarimiza isaret etmektedir. Sosyolojik
konular igerisinde yer alan habitusun, temellerinde psikolojiden beslendigi gorilmektedir. Biligsel yapi
ekseninde, sosyal kosullar etkisinde varlik gostermektedir seklinde ifade edilebilir.

Habitusla ilgili deginilen énemli bir nokta hem yapilanmis hem de yapilandirici yapida olmasidir
(Swartz, 2018, s. 148). Habitus hem bireyler tarafindan uretilir hem de bireyleri etkiler 6zelliktedir.
Hardy’nin (2009) calismasinda degindigi habitusun dogrudan 6lcllmedigi, bireysel ve kolektif olarak
uretildigi, belirli bir cografi ve zamansal baglam iginde ¢oziimlemenin degerli oldugu, farkli sermaye
turlerinin birlesiminden dogdugu, alan ile etkilesimli isledigi, bazi degiskenler (yas, sosyal statd, aile
kokeni vb.) agisindan degisiklikler gosterebilecegi, zaman icinde donusebilir, degisebilir ve gelisebilir
oldugu gibi bazi 6zellikler dikkat cekicidir. Buradan hareketle habitusu kesfetmeye dair bir inceleme
yapilmak isteniliyorsa bu 6zelliklerin gz 6niinde bulundurulmasi gerekmektedir.

Habitus, icerdigi anlam bakimindan bireye dair birtakim verileri aciklayici kilmaktadir. Habitusun
sahip oldugu anlami sanatsal baglamda dlslinmenin, sanat ve sanat egitimi Uzerine yapilacak
degerlendirmeler icin 6nemli oldugu dusinilmektedir.

2. Habitus ve Sanat: Sanatsal Habitus

Sanatin tek bir tanimindan s6z etmek ve sanat tanimini sinirlandirmak 6zellikle glinimizde pek
anlamli olmayacaktir. Sanati izleyen ve lireten agisindan sanata yiklenen anlamlar genislemektedir.
insanlik var oldugundan ve sanatin sanat olarak nitelendiriimesinden bu yana sanati (iretmenin, sanata
katilmanin ve sanati anlamlandirmanin yontemleri c¢ogalmistir. Farkh tarihsel dénemlerde farkh
kiltlrlerin sanatsal Uretimlerinin genisligi birtakim degerlendirmeleri de cogaltmistir. Sanat (lzerine
konusmanin, sanati anlamanin ya da sanati Uretmenin dogasi sanatsal egilimlerin/tercihlerin
farkhlasmasi gibi bir durumla karsilasilmasina neden olmaktadir. Ortak bir noktada bulusma sorunsali
estetik begeni, estetik haz, estetik tercih gibi kavramlar ile agiklanmaya galisilmaktadir. Farkli disiplinlerin
icerdigi kavramlar, bu agiklamalara yardimci, sanatin kendi icindeki terminolojisine destek olacak bir
bakis acisi sunabilmektedir. Bu noktada habitus kavramini sanat Uzerinden disiinmenin, sanatin
sosyolojik anlamda bir analizini yapmada, sanatsal yaklasimlarin ya da egilimlerin nedenleri ile ilgili
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fikirler olusturulmasi ve sanatsal davranislarin anlamlandirilmasi acgisindan yol gosterici olacagi
dusinilmektedir.

ilk olarak, sanatg kimligin ¢dziimlenmesinde énemli kuramsal dayanaklardan birisi olarak habitus
izerine dislinmek gerekmektedir. Habitus, sanatgi kimligin olusumu ve devamliligini etkileyen bir 6zellik
gostermektedir. Bireysel 6zellikler ve sosyal kosullar etkisinde sanatgi kimligin olusumunda habitus etkin
bir rol oynamaktadir. Bireyin yasaminda aile ve egitimi yoluyla ortilk ya da dogrudan deneyimledigi,
farkinda olarak ya da farkinda olmadan sanatla kurdugu iliskiler sanatsal kimligin olusumunun bir pargasi
olarak degerlendirilmelidir. Yagam alaninda sekillenen habitus, sanatsal disiinme semalari, sanati
tretme yollari, sanatsal dili belirleme, sanatsal segimler, sanatsal faaliyetlere katilim vb. konularda etkili
olabilecek bir bilgiye ve kiiltiire sahip olma durumunu ortaya cikarmaktadir. Bireyin sanata dair
icsellestirdigi kaliplar, sanatsal kimligini olusturacak, sanat Uretim ve tiketim bigimlerinde kendini
gosterecektir. Bu sebeple sanatgi kimligin olusumu ve taniminda habitus 6nemli bir isleve sahiptir.

Habitusla ilgili olarak bir diger tzerinde durulmasi gereken konu zaman icinde degisip, donlsebilir
ozellige sahip olmasidir. Bireyin sanat bilgisi yani bir anlamda kiltiirel sermayesi diger sermaye tirleri ile
desteklendiginde habitusunda gelisim ve degisimler s6z konusu olabilmektedir. Jourdain ve Naulin’nin
(2016) “habituslar, herkesin yasam kosullarina ve izledigi toplumsal yola gore degisiklik gosterir” (s. 43)
seklinde belirttikleri bu durumu sanat baglaminda diisiinmemiz gerekirse, sanatin dinamik ve surekli
genisleyen yapisiyla birlikte, habitus ve sermayelerin de kisiden kisiye degisiklik gbstermesi, sanatsal
habitusun degisebilecegi anlamina gelmektedir. Kisinin sermayelerinden birinin bile yikselmesinin
habitusunun degismesi anlamina gelebilecegidir (Biger Olgun, 2019, s. 54).

Sanat Urlnlerinin, sanat yapitlarinin ya da eserlerinin ortaya cikisini ve alimlanmasini da habitus
kavrami iizerinden diisiinmek gerekmektedir. insanin sanatsal deneyimleri ve estetik begenisinin, Gretim
siirecine yansimalari oldugu ve somut bir sekilde sanat Urinlerine donistigi bilinmektedir. Bu noktada
sanat Urinleri, yapitlari ya da eserleri kisaca sanat nesnesi Ureten bireyin sahip oldugu habitusun, sanat
nesnesinin yapisal ya da distnsel 6zellikleri Gizerinde sekillendirici rol ve etkilere sahip oldugu ifade
edilebilir. Bu baglamda sanat nesnesini, habitusun 6nemli bir parcasi olarak degerlendirmek
miimkindir. Bourdieu, sanat nesnelerinin ortaya ¢ikisina dair sanatsal Gretim alaninin etkisine yonelik
disinceleriile karsimiza ¢ikmaktadir.

Oyleyse yapit’in konusu, diye ézetler Bourdieu, bir habitus’la bu habitusun konumlandigi yerdir,
Obir deyisle bir alan [...]. Sanat yapitinin izlerini tasidigi sosyal determinizmler lretenin sahip
oldugu habitus’un icinden gecerek etkide bulunurlar, ve uretimindeki sosyal kosullara
gonderirler: sosyal 6zne olarak (aile, vb.), tireten olarak (ekolli, meslek temaslari, vb.) iginden
gectigi kosullara gonderirler. Sosyal determinizmler ayrica sanat Uretenin belirli bir Gretim
alaninda (belli 6l¢tide otonom bir alanda) tuttugu pozisyonda sekillenmis olan talepler ve sosyal
baskilar aracigiyla etkide bulunurlar. “Eser yaratma” dedigimiz olgu sosyal olarak kurulmus bir
habitus’la bir klltirel Gretim ¢alismasinin sosyal isbélimiinde edinmis oldugu ya da olasi bir
pozisyonun bir araya gelmesidir [...].

Boylece, sanat yapitinin 6znesi ne 6zglin bir sanatgidir (sanatgi goriinir neden’dir), ne de bir
sosyal grup [...]. Ozne bir biitiin olarak sanatsal iretim alan’dir [...] (Bourdieu’den aktaran
Heinich, 2013, s. 102).

Burada yer verdigi ifadeler ile Heinich (2013), sanatsal Uretimin kaynaginin bir bltin olarak
degerlendirilmesine dikkat ¢ekmistir. Bir diger kaynakta sanat (retiminde sanat alani ve habitusun
iliskisinin derecesi su sekilde belirtilmistir:

Kaltirel eserlerin sosyolojisinin nesnesi, sanat¢li ve sanatgilar arasindaki iliskilerin (nesnel
olanlar ile etkilesim bigciminde gergeklesenlerin) bitliini ve bunlarin 6tesinde eserin ya da en
azindan eserin toplumsal degerinin lretimine midahil olmus aktérlerin bitlini (elestirmenler,
galeri yoneticileri, hamiler vb.) olmalidir... insanlarin “yaratim” dedigi sey, kiiltirel Gretim is
bolimiinde (ve dahasi ikinci bir diizeyde) tahakkim is boliminde olasi ya da olusmus bulunan
habitusun birlesmesidir (Bourdieu’den aktaran Zolberg, 2013, s. 130).
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Bu durum, sanatg¢inin ve sanat eserinin ortaya ¢ikisinda habitusun isleyisini gdstermektedir. Sanat
sosyolojisi Uzerine galismalariyla bilinen Heinich (2013), habitus kavrami ile ilgili olarak “...bir fotografin
kalitesini yargilama, ya da bir mizede yol bulmaya olanak veren sey, aktorlerde igsellesmis olan bu
“yetiler dlzeni”, “habitus”dur” (s. 65) seklinde belirtmistir. Heinich’in (2013) ifadelerinden de
anlasilabilecegi gibi, sanat baglaminda habitus, bir sanat Ureticisi, izleyicisi, alimlayicisi olarak
davraniglarimiza yon veren igsel bir diizene karsilik gelmektedir. Bu diizeni agiga ¢ikarmak igin bir mekan
gerekmektedir. Bourdieu’niin ‘alan’ olarak ifade ettigi kavramda bu mekana karsilik gelmektedir.
Giddens ve Sutton (2016) Bourdieu’niin alan kavramini, “...rekabet¢i miicadelelerin gergeklestigi cesitli
toplumsal mekanlar ya da arenalardir” (s. 901) seklinde tanimlamaktadir. Alanla etkilesim iginde olmasi,
habitusu kesfetmek adina 6nemli bir 6zelliktir. Alan konusunu, sanat alani baglaminda dusinmek
gerekmektedir. Sanat alani Gizerine Bourdieu (2020) sunlari ifade etmistir:

..sanatsal, buyuk ya da kiguk, Gnll, bir baska deyisle ylceltilmis veya taninmayan olarak
siniflandirilan  tim vyapit (reticilerini, kendileri de bir alan olusturan elestirmenleri,
koleksiyonculari, aracilari, miize maddrlerini kisacasi sanatla baglantisi olup sanat i¢in yasayan
ve ekmegini sanattan kazanip sanat yapitinin anlam ve degerinin tanimlanmasi, dolayisiyla
sanat ve (gercek) sanatgi dinyasinin sinirlarinin belirlenmesi adina surdiirilen rekabet
surtlismeleri iginde birbirleriyle karsitlasan ve bu g¢atismalar araciligiyla sanat ve sanatginin
degerinin Uretimine katkida bulunan herkesi isin icine katar (s. 501).

Bourdieu’niin Kiiltiirel Uretim Alani (The Field of Cultural Production: Essays on Art and Literature)
isimli calismasinda bir eserin dogrudan Ureticisine ilave olarak eserin anlam ve degerine katkida bulunan,
sanat eserini bilme ve tanima yetenegine sahip tiketiciler lireten 6gretmenler ve ailelerin de alanin igine
dahil oldugu gorulmektedir (Bourdieu, 1993, s. 37). Bu dogrultuda, yaratici siirecin nasil sekillendigine bir
kaynak olarak Bourdieu’niin alan kavrami, sermayeler ve habitus kavramlarinin tamamlayicisi olarak bir
ozellik gostermektedir.

Ornegin sanat ve estetik alaninda kiiltiirel sermaye en ¢ok deger verilen sermaye bigimidir ve
sanat tarihi ya da miizik konusunda en bilgili konusabilen kisiler, alan iginde gliclii hale gelir; bu
nedenle edebiyat ya da sinemada, elestirmenlerin bir kitabin ya da filmin basarisi ya da
basarisizligi izerinde biyik bir etkisi olabilmektedir (Giddens & Sutton, 2016, s. 901).

Yine bir sanat eserini okuma ve anlamlandirma (zerine disindugimiizde ya da gorsel kaltur
baglaminda genel anlamda gorsel olani okumak igin Schirato ve Webb’in (2004) “okumanin hem aktif
hem de yaratici bir siire¢ oldugunu savunuyoruz; ve gorseli okurken, gordiklerimizi anlamlandirmak igin
genel ve 6zel bilgilerimizden, zevklerimizden, aliskanliklarimizdan ve kisisel baglamlarimizdan (Pierre
Bourdieu’nun Habitus dedigi sey) yararlaniyoruz” (s. 6-7) seklindeki ifadeleri habitusun sanat ile baglarini
disiinmemize imkan vermektedir. Bir eser analizi yaparken ya da goérsel kiiltlire dair imajlari sorgularken
bilgimiz ve deneyimlerimizin yonelisi habitusumuz dahilinde tepkiler vermemizle sonuglanmaktadir.
Webb, Schirato ve Danaher (2002) habitusu su sekilde tanimlar:

Bir yandan, bireylerin kendileri haline gelme bigimini -tutum ve egilimleri gelistirmeyi- ve diger
yandan bu bireylerin uygulamalara katilma yollarini ifade eden bir kavram. Ornegin bir sanatsal
habitus, bireysel sanatglyi, sanatsal alanin kiltlrel ve tarihsel olarak olusturulmus degerlerini
ifade eden belirli etkinliklere ve bakis agilarina sevk eder (s. xii-xiii).

Habitusun davranislarimizi etkileyen yapisi tizerine Danko’da (2017) “...insanin neyi nasll icra edecegi
ve ondan naslil istifade edeceginde sosyal konum ve habitus mihim bir rol oynamaktadir” (s. 59)
ifadelerinde bulunmustur. Bu gorisler ile birlikte sanatsal Uretim/yaratima ve alimlamaya etki eden,
icsel ve digsal anlamda bireyi harekete gegiren gii¢c habitus baglaminda degerlendirilebilir. Habitus bu
anlamda bireyin sanatla ilgili davranislarini yonlendirme ve agiklamada etkili bir rol oynamaktadir.

Habitus Uzerine dislinlirken goéz oninde bulundurulmasi gereken énemli bir noktada zaman ve
baglamdir. Belirli bir donemde belirli bir gruba dair estetik tercihlerin kendi zamani icinde
degerlendirilmesi sanatin lUretim ve alimlama/tiiketim bicimleri acisindan sosyolojik analizini anlamli
hale getirecektir. Bu durum bizleri, habitusun zaman ve mekan baglaminda degerlendirilmesine
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yonlendirmektedir. Habitusun zaman ve mekan baglaminda kapsami gizilmis bir 6rneklem Uzerinde
degerlendirilmesi 6rnegi Hardy ve Grenfell (2006) ¢alismalarinda ele alinmistir. Calisma Bourdieu’niin
teorik perspektifinden yola c¢ikarak sanatsal biyografik bir inceleme 6zelligi géstermekle beraber
sanatcilarin sosyal, ekonomik, kiltirel sermayeleri ve sanat alani ekseninde avangart sanatginin
olusumunu kesfedici analizler sunmaktadir. Burada sanatgi hakkinda veriler elde etmek igin sanatginin
habitusunun kesfinde biyografik yaklasim kullanilmistir. Biyografik arastirmalar 6znelerin deneyimlerine
odaklanarak, sosyal yapi ile iliskilerini agiklamak igin kullanilmaktadir (Guvercin, 2017). Sanatsal
biyografik analizle alandaki sanatgilarin konumlarini nasil elde ettikleri hakkinda fikir edinme, kiltirel
Uretim alanina dair gostergeler icermesi sebebiyle dikkat ¢ekici bir galismadir.

Sanatla ilgili Snemli konulardan biri de yetenektir. Uygun kosullarin etkisinde sanatsal yetenegin kesfi
gerceklesir. Kesfedilen sanatsal yetenegin gelisimi desteklenirse bireyin yasami sanatla butlinlesebilir.
Aile, sanatsal anlamda bir yetenege yonelik kesfin ortaya cikarildigi ilk ortamdir. Yetenegin kesfinde
onemli bir yere sahip olan aile, ayni zamanda sanata ilginin, sanatsal begeninin, sanata ydonelmenin
ortamini da olusturmaktadir. Ering (2009) yetenegin genetik 6zelliginin yani sira 6nemli bir diger
faktoériinde ailenin tutum ve davranislari oldugunu ifade etmistir. Sanatsal faaliyetleri destekleyen
ailelerin daha ¢ok sanatla ilgilenen, sanat bilgisine sahip olan aileler olduklari ifade edilmektedir (Ulusoy,
2005, s. 143). Sanatla ilgili bir meslege yonelimde ailenin roli ile bu durum daha anlamli hale
gelmektedir. Clinkd ailenin sanata ilgisi ve sanata verdigi deger cocuga aktarilacaktir (Tezcan, 2011, s.
81). Burada gecen ifadeler dogrultusunda habitusun aktarilabilir olma durumu, sanatsal agidan
habitusun olusumunda ailenin rollinii degerli hale getirmektedir. Yetenegin ortaya cikisi ve sanat¢i olana
kadar gecen sirecte, kisinin sermayelerinin ve habitusunun etkisine dikkat ¢ekmek gerekmektedir.
Bireyin, toplumsal dinamikler igindeki gelisimi, yani habitusu, sanat¢i kimligini olusturmasinda ne gibi
baglantilarla, imkanlarla ve birikimlerle, sanata karsi nasil bir yaklasim gelistirdigine; sanat alanindaki
taniirligini nasil elde ettigine dair bir ¢cozimlemeyi olanakh kildigi igin, sanatgi kisi lizerine yapilacak bir
inceleme, sanatgl olmak isteyen bireylere 6rnek teskil edecek ve yol gosterici olacaktir. Konu ile ilgili
olarak kapsamh bir bakis acgisi Grenfell ve Hardy’nin (2003) calismasinda yer almaktadir. Calismada
cagdas ingiliz sanatgilar 6rnekleminde sanat alani ve habitus iliskisi incelenmistir. Avangart sanatin
siiregleri ve isleyisi Bourdieu’nin teorisi baglaminda ele alinmistir. Turkiye baglaminda bir inceleme Biger
Olgun (2019)’'un galismasi ile karsimiza ¢ikmaktadir. Biger Olgun (2019) gorsel sanatlar alaninda 9'u
kiirator, 16’si sanatcli olmak lizere 25 katiimciyla gergeklestirdigi calismasinda sanatgi kimliginin nasil
insa edildigini, sanat eserinin ne oldugunu, nasil deger kazandigini ve toplumsal olarak hangi toplumsal
aktorler araciligiyla tretildigini, sanat eserinin degerinin toplumsal agidan nasil insa edildigini sosyolojik
acidan incelemistir. Bu ¢alismanin kuramsal dayanaklari arasinda Bourdieu’niin sermayeler, habitus ve
alan kavramlari da yer almaktadir. Yine bu ¢alismada da sanat alaninda habitus ve sermayelerin glicline
dikkat c¢ekilmistir. Bu yolda ilerlemek isteyen bireylere yardimci olacak bir yol haritasi sunacak olmasi
sebebiyle, sanat alani ve sanatgi habitusu lizerine yapilacak galismalarin 6nemli oldugu diisinilmektedir.

Sanatsal begeni ve tercihlerimiz Gzerinde de habitusun roliinden s6z etmek gerekmektedir. Sanatta
yasanan degisim ve donusiumlerle birlikte, sanatsal deger yargilarinin olusumu ve gelisimi hakkindaki
yonelimlerde cesitlenmektedir. Sanat yapitlarini degerlendirme ve sanatsal begenide farklilasmalara
neden olabilmektedir. Pek ¢ok unsur bu konuya zemin hazirlayabilmektedir. Bireyin yasam alani
ozellikleri, kultlirel yasami, aile yapisi, cinsiyeti, egitimi, yasi vb. unsurlar begeni (lizerinde etkili
olabilmektedir. Sanat begenisi ve habitus iliskisi noktasinda Bourdieu’niin Ayrim isimli ¢calismasi 6nemli
bir yere sahiptir. Bourdieu ¢alismasinda konu Uzerine sinifsal agidan bir yaklasim sergilemis; sanat ve
begeniye dair sorgulamalarini bu baglamda ele almistir (Bourdieu, 2015). Zaman iginde sanatsal tercihler
veya begeniler tizerinde farkli bakis agilari glindeme gelmistir. Yakin tarihli bir sergi olan Pera Miizesi’'nde
gerceklesen, Zevk Meselesi isimli sergi konu ile ilgili dikkat gekici bir 6rnek olarak karsimiza ¢cikmaktadir
(bkz. Pera Miizesi, t.y.). Tlrkiye’de gerceklesen sergi begeninin sinifsal oldugu yaklasimina ilave olarak
begeniyi besleyen kaynaklari gorsel kiltur, kig, dijital kiltir baglaminda sorgulamaktadir. Sanatsal
begeni konusunda deginilmesi gereken énemli bir noktada kiltirel hepgillesme, kiiltirel agilim ve erime
senaryosu kavramlaridir (Karademir Hazir & Purhonen, 2017). Bu kavramlar sanat taniminin, sanata
katimin ve begenilerin genislemesine, kiltiirel dgeler veya tirler arasindaki hiyerarsik dizenin ve
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siniflandirmalarin esneklesmesine isaret etmektedir (Karademir Hazir & Purhonen, 2017; Karademir
Hazir & Warde, 2016). Ayni zamanda sanata erisebilirlik/ulasilabilirlikte kitle iletisim araglarinin etkisi,
gorsel kiltirun hakimiyeti, kitle kiltiirG ve kiresellesme kaynakli durumlar sanatsal deneyimin yollarini
genisletmistir. Sanatsal yaratimin ve deneyimin bu 6zelligi sanatsal begeniyi de etkileyen bir durum
olarak karsimiza ¢ikmaktadir.

Habitusu etkileyen ve sekillendiren toplumsal yapinin 6gelerinden birisi de egitimdir. Genel egitim
sistemi igerisinde sanat egitimi ise sanatsal habitusun beslenmesi ve sanat alani igindeki hareketlerimizi
yonlendirme konusunda belirleyici bir uzmanlhk olarak karsimiza gikmaktadir. Bu baglik altinda sanatgi
kimligi ve sanat alaninda konumlanisi yonlendiren etmenlere karsi teorik bir bakis agisi gelistirmek
acisindan sanatsal habitus konusu Uzerinde durulurken bir sonraki baslik icerisinde sanat egitiminde
habitusu distinmek, egitimin -6zelde gorsel sanatlar egitiminin- sanatsal habitusu yapilandirici rolQ,
sanat egitiminde pedagojik faaliyetler, teori ve pratikte sanat egitiminin/egitimcisinin islevini
degerlendirmek anlamli olacaktir.

3. Gorsel Sanatlar Egitimi ve Habitus

Sanatgilar, sanat elestirmenleri, kiratérler, galeri sahipleri, sanat malzemeleri (iretenler ve
pazarlayanlar vb. gibi sanat alanini olusturan yapilardan bir tanesi de egitim kurumlaridir. Bu anlamda
gorsel sanatlar egitimi, sanat alanin dinamiklerinden biri olarak karsimiza g¢ikmaktadir. Bu sebeple,
habitus kavraminin degerlendirilmesinde egitimin rol ele alinacak énemli noktalardan birisidir. Sanat
alani baglaminda sanat egitimin derecesi ve niteligi, alanin dinamiklerini etkileyecek 6zelliktedir. Sanat
alanina katilma ve alandaki micadelesinde bireyin egitiminin rolii Gzerine disiinmek gerekmektedir.
Egitim sirecinin habitusu etkileyen bir slre¢ olmasi, sanatla ilgili egitimin sanatsal habitusu
sekillendirmesi, sanat alani icindeki hareketlerimizi yonlendirecek boyutlardan biri olarak karsimiza
¢itkmasi, sanat alani iginde 6gretmenlerin roliint degerli hale getirmektedir. Sanat egitimi icinde gorev ve
sorumluluklari ile 6gretmenlerin (sanat egitimcilerinin) sanatsal habituslari sekillendirici islevine dikkat
cekmek gerekmektedir.

ilk 6grenme deneyimlerini aile ile gerceklestiren bireyin, okul siirecine dahil olduktan sonra kiiltiirel
sermaye birikimi ve dolayisiyla habitusunun sekillenisi devam eder. Bu durum, belirli bir alan odaginda
disunuldiginde -ki biz sanat alani odaginda dislnlyoruz- bireyin tutumlari ve egilimlerine yon
verecektir. Sanat alanindaki ilerleyiste ve miicadelede bireyin sahip oldugu sermayelerin ve habitusun
etkisi bir biitiin olarak hareket etmektedir. Egitim, bu harekete kaynaklik eden toplumsal kurumlardan
bir tanesidir. Egitimin okul yoluyla olusturdugu habitusu sanat agisindan gorsel sanatlar egitimi
baglaminda degerlendirmek gerekmektedir.

Sanat egitimi almis bireylerin sanatsal ve estetik olana yonelik tutumlari ve tercihleri Gzerine
diisinmek, bu tutumlar ve tercihlerin pedagojik olarak ortaya ¢ikaracagi dogurgular baglaminda 6nemli
gorulmektedir. Gorsel sanatlar 6gretmeni olarak gérevini yapmakta olan bir bireyin estetik tercihleri,
pedagojik icerigin segiminde agiga ¢ikacaktir. Sanat bilgisi (Sanat Tarihi, Sanat Felsefesi, Sanat Elestirisi ve
diger sanat bilimleri) entelektiiel bilincin ingasinda dnemli bir yere sahiptir. “... bir sanat eserini kendi
yogunluguyla, tarziyla, dahasi varolusuyla anlamak, bakan kisinin, eserin tlriine ve esere 6zgli koda ne
kadar hakim olduguna (diger bir deyisle sanatsal yetkinligine) baghdir ve bu hakimiyet de kismen okulda
gérdugi 6grenimden kaynaklanir...” (Bourdieu & Darbel, 2011, s. 92). Ornegin, Sanat Tarihi derslerinde
ver verilen gorsellerin se¢imi, sunumu ve aktarimi sanati dislinme, anlama ve degerlendirme
semalarimizi sekillendiren pedagojik yaklasimi icermektedir. Bu yaklasimin kiiltirel sermayelere etkisi ve
dolayisiyla habituslar Gzerindeki etkisi sanata karsi verilen tepkilerde, direnclerde, tutumlarda kendisini
gosterecektir. Sanat Tarihi icinde yer alan akimlar ya da hareketler ile birlikte sanat eserleri hakkinda bir
bilgi sunulmaktadir. Sunulan bilgi, egitim yoluyla edinilen kiltlrel sermayeye katki saglamaktadir. Bu
katki bireyin habitusunu dolayisiyla etkilemektedir. Hem sanat Uretimi agisindan sanatsal uygulamalara
hem de pedagojik faaliyetlere yansimalari s6z konusu olacaktir. Habitus, 6grenme-6gretme siirecinde
ver alacak sanatsal gorsellerin ve etkinliklerin belirleyicisi olarak islev gorecektir.
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Sanatsal bilgi her 6gretmen adayi ile 6gretmenlik meslegi siirecinde 6grencilere aktarilarak sanatsal
tutumlar ve tercihlerin insasina katki saglanmaktadir. Bu okul ortaminda egitim yoluyla olusan
habitustur. Bu durum bagka bireylerin habituslarini etkileyecek glicte rol oynayacaktir. Egitim yoluyla
gerceklesecek aktarimlar ve deneyimler yeniden Uretim noktasinda bir islev gorecektir. Bu durum,
sanatsal anlamda habituslara katkilari bakimindan gorsel sanatlar 6gretmen egitiminin 6nemine ve
degerine isaret etmektedir.

Bireyin habitusu, sanatgi kimliginin olusmasi gibi 6gretmenlik meslek kimligine dair dusunceler
tretmek adina da 6nemlidir. “Belirli niteligi olan ve yaratici sanat etkinlikleri sunmak icin sanat bilgisine,
sanatsal duyarliliga, sanatsal tutumlara ve sanatsal becerilere sahip gorsel sanatlar alaninda yetistirilmis
dgretmenlere kuskusuz ihtiyacimiz vardir” (Ozsoy, 2007, s. 135). Bu ihtiyacin giderilmesi, ilkemizin
egitim politikalari ile sekillenen nitelikli bir gorsel sanatlar Ogretmeni vyetistirme programi ile
¢6zimlenmektedir. Lisans doneminde alinan dersler ve toplum dinamikleri ile edinilen yasantilar, gorsel
sanatlar 6gretmen adaylarinin 6gretmenlik meslegine iliskin algisini olusturmaktadir. Bu sireg, gorsel
sanatlar Ogretmen adaylarinin, oOgretmenlik meslegine karsi bir kimlik olusumunu meydana
getirmektedir. Sanat egitiminde pedagojik kimliklere dair soylemleri Uretirken Bourdieu’niin
kavramlarindan yararlanmis bir 6rnek calisma olarak Atkinson’in (2002) ¢alismasi karsimiz ¢cikmaktadir.
Bu ¢alismada kuramsal dayanaklardan biri olarak Bourdieu’niin alan, habitus ve sermaye kavramlarina
yer verildigi gorilmektedir. Calisma, sanat egitimi alani ve kimlik olusumunu incelemek amagli
ogretmenlerle gergeklestirilen gériismeler izerinden gergeklestirilmistir.

Sanat alaninda dgretmen vyetistirme Uzerine disiiniirken Resim-is Ogretmenligi programlari iceren
her vyiksekégretim kurumunun yani her okulun kendi habitusunun varligini da goéz onilinde
bulundurmamiz gerekmektedir. Bu baglamda bireysel habituslar Uzerinde yasam alaninin, okulun,
akademisyenlerin vb. unsurlarin etkisinden sz edebiliriz. Bu durum sanatta farkli uygulama bigimleri,
6grenme-6gretme siregleri, sanata karsi farkh tutumlarin kaynaklarini degerlendirmemize kuramsal
acidan olanak sunacaktir.

Bir bireyin davranisini ve performansini daha iyi anlamamiza Bourdieu’nln kiltirel sermaye ve
habitus kavramlari yardimci olmaktadir (Huang, 2019, s. 49). Habitusun ve sermayelerin sanatsal
diisinme ve egilimler Gzerindeki etkisi, sanat¢i olmak, sanat izleyicisi olmak ve gelecegin 6gretmenleri
olarak o©grencilerine sanatsal sermaye kazandirmak gibi sanat egitimindeki birtakim problemlerin
¢6zimlenmesine ve gelistirilmesine 1sik tutacaktir. Sanatsal uygulamalara sosyolojik anlamda bir bakisla,
sanatsal davraniglarin altinda yatan faktorleri -sanat alani baglaminda- irdelemek bu problemlerin
nedenlerini kesfetmemize olanak sunabilir. Sankir ve Sankir (2019) yaptiklari arastirma ile sanata
yonelim, sanata ilgi, sanatsal davranis ve tutumlarin sekillenisi izerine aile ve 6gretmenlerin etkilerini
Bourdieu’nin teorisi 1siginda gorandr kilmiglardir.

Gorsel sanatlar 6gretmen adaylarinin erken ¢cocukluk doneminden lisans egitimi donemine okul ici ve
okul disinda aldiklari sanatla ilgili egitim-6gretim faaliyetleri, kilttrel deneyimleri/kiltirel faaliyetlere
katiimlari ve kulturel Uriinlere sahip olma vb. durumlari sanatsal habituslarini bigcimlendirmektedir.
Sahip olunan habitusa ek olarak lisans donemindeki egitimin niteligi ve klltirel deneyimleri, sanatsal
uygulama sekillerindeki tercihleri, egilimleri, davranislari zenginlestirmektedir. Burada dikkat edecegimiz
nokta, sanatin dinamik yapisi ile genisleyen sanat egitimi icerigi, sanat alani icinde yer alan diger
vapilarin ve diger sermaye tirlerinin etkisiyle sanatsal tutumlarin, tercihlerin ve davranislarin
degisebilmesi durumudur. Bu degisimi besleyen kaynaklar bireyin sosyal arka plani ve egitimi tarafindan
organize edilmektedir. Bu degerler sosyolojik baglamda sanatsal lretime ve tiiketime etki eden yapilar
olarak karsimiza gikacaktir. Genel olarak, bireyin bu anlamdaki bilgi ve becerisi 6gretmenlik meslegine
yansimasi ile sonuclanacaktir. Ozetle, kiltiirel iretimin devamhlig ve {retilmis kiiltiirel eserlerin
yaylliminin bir pargasi konumundaki gorsel sanatlar 6gretmenlerinin sanatsal ve egitsel habituslari
Uzerine dlstinmek, sanatgl ve egitimci kimliginin bir belirleyicisi olarak karsilik bulacak ve 6gretmen
egitimi baglaminda daha etkili uygulamalara yénelmemize isik tutacaktir.
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Sonug ve Oneriler

Sanatin toplumsal yoniini kesfetmemiz, sanat sosyolojisi kaynakli§inda ele alinmaktadir. Ering’e
(2009) gore sanat sosyolojisi “...sosyolojik verilerden hareketle sanati, sanatglyi, aliciyi, sanat slireglerini
ve sanat eserlerini irdeler” (s. 9). Sanat sosyolojisi ele aldigi konular kapsamina sanatsal Gretim etkinligini
ve kurumsal belirleyenlerini dahil etmektedir (Wolff, 2000, s. 134). Bu disiplin icinde etkinlik gdsteren
Pierre Bourdieu egitimin yani sira sanat Uzerine dlslnen sosyologlardan biri olarak karsimiza
¢ikmaktadir. Bourdieu toplumsal agidan estetik fikir ve degerlerin nasil olustugunu ¢alisma konusu
edinen, sanatin meydana gelisini yaratim veya Uretim siiregleri, kurumlar ve 6rgitler odaginda inceleyen
bir sosyologtur (Zolberg, 2013, s. 16). Onun Uretmis oldugu bakis agisiyla sanat egitimine bakmanin
sanatin teorik ve uygulama sureglerini, bireysel 6zellikler ve sosyal baglam iginde ele almamiza olanak
sunmustur.

Bu calisma ile sanatsal habitusun temel 6zelliklerine ve isleyisine dair genel bir ¢cerceve sunulmustur.
Calismada Bourdieu’nlin yaklasimindan faydalaniimasinin temel nedeni, sanatsal habitusun insasinda
etkili olan toplumsal kurumlardan egitimin sanatsal yaratim/lretim ve tliketim kalplarindaki islevini
degerlendirmemize yardimci olmasidir. Aile ile baglayan ve okullarda verilen sanat egitiminin sanati
6grenme, anlama ve uygulama sireglerini sekillendirmesiyle devam eden sanatsal habitusun gelisimi,
surecte ailenin etkisini ve egitim deneyimlerini degerli hale getirmektedir.

Bu arastirmada yer alan galismalarda habitus sanatsal yatkinliklarin olusumu, sanatta ve egitimde
kimlik insasi, sanatsal lretim ve tliketimdeki davranis kaliplarini agiklayici bir kavram olarak konu
edinilmistir. Calismalar batintyle degerlendirildiginde sanatsal (Gretim ve tlketimde habitusun
yonlendirici glici bulundugu goértlmastir. Sanatgi kimliginin olusmasinda toplumsal kosullar ile
sekillenen ve Uretilen habituslarin, sanatsal diisiinme semalari, sanat Gretme, sanatsal dili belirleme,
sanatsal secimler vb. konular lzerine inceleme yapilmak istendiginde sanatla ilgilenen bireylere ya da
sanatcilara kaynaklik edecegi diisiiniilmektedir. Sanatsal habitus, kapsami ¢izilmis ya da belirlenmis bir
grup Uzerinde incelediginde sanat ya da sanat egitiminde kimlik, benlik, motivasyon, biyografik
arastirmalar konularina yonelik géstergelerin okunmasina da destek olabilir.

Farkinda olarak ya da olmadan edindigimiz yasantilar sanatla ilgili distnsel yapimizi ve
davranigslarimizi  sekillendirmekte; yeteneklerimizin, bilgimizin olusmasina veya gelismesine katki
sunmaktadir. Bu olusumu, sahip oldugumuz sermayeler ile sentezlemek, sanat alanindaki yerimizi
belirlememize yardimci olma noktasinda islev gorecektir. Sanat alanindaki konumu belirleyiciligine ek
olarak 6gretmenlik meslegine bakisa ve meslek siirecindeki uygulamalara yansimalari bakimindan
habitusun roli dnemlidir. Sanat egitimi baglaminda habitus Ulzerine dusiinmenin, sanatsal kimligin
olusumu ve egitsel yaklasimlara yonelik fikirler Gretmek adina degerli bir teorik bakis agisi sundugunu
ifade edebiliriz.

Bu calismada, “Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”nde yer alan
tim kurallara uyulmustur. Yonergenin ikinci béliminde yer alan “Bilimsel Arastirma ve Yayin Etigine
Aykiri Eylemler”den higbiri gergeklestirilmemistir.
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