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Abstract. Apart from the factors such as a good education-training program, family
and social environment, the literary works that encourage the individuals to think
and provide that they sense and self-learn can be considered as an important tool in
providing an effective values education and character development. Considering the
necessity of providing values education effectively from an early age, the importance
of children's books and therefore the importance of children's literature is
understood. It is observed that the academic studies have increased especially after
2014 within the context of the children's literature and values education. It has been
determined that a significant portion of the theses written in Turkey in the field of
values education concentrates on topics connected to Turkish education and
teaching. The aim of this research was to determine and evaluate the
methodological quality and researcher tendencies of the studies conducted at the
graduate level, which had a certain increase in quantity until 2020. In the research,
99 theses approved by YOK until 2020 in the context of children's literature and
values education were examined in terms of the tag, research model and value or
value category variables, on which they were based, of the relevant theses. In the
context of children's literature and values education, when the postgraduate theses
prepared in the universities which conduct studies at the postgraduate level were
examined, it was observed that studies were conducted on certain academic fields
and branches of science. When the types of works that were the subject of the
sampling were examined, it was observed that especially fictional and plot-oriented
genres were examined in the context of values education, and it was observed that
all the theses revealed very different value and value categories although they were
examined within the framework of a certain printed document's value or value
category determined in various ways.
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1. INTRODUCTION

Values are important in many aspects such as providing the continuity of society and
protecting the moral order in society. With the emergence of numerous moral
difficulties in societies, the priority paid to and the sensitivity expressed regarding this
subject has increased in recent years. Values are notions that are fundamental for the
formation of a healthy personality, enable participation in social life, organize social life,
and play a significant role in cultural transfer performance. Values are one important,
especially central component of our self and personality, distinct from attitudes, beliefs,
norms, and traits. Values are critical motivators of behaviors and attitudes (Schwartz,
2012, p.17). The concept of value concerns both the individuals and the society, and
there are values unique to each society as well as to each individual. Values have been
variously defined as things which are considered ‘good’ in themselves (such as beauty,
truth, love, honesty and loyalty) and as personal or social preferences (Halstead, 2005,
p.-4). According to Harland and Pickering (2011, p.3), we all live our lives through values,
trying to make good choices in the situations we face. A value is not just a preference
but is a preference which is felt and/or considered to be justified —"morally" or by
reasoning or by aesthetic judg- ments, usually by two or all three of these (Kluckhohn,
1962, p.396).

Values Education

Values have undeniable importance both in the development of human character and in
social life. Providing an effective value education to individuals from an early age has
been adopted and put into practice by the family, school and society in almost all
countries. Values education, traceable to Confucius and Aristotle in the ancient world
and to Abu al-Ghazali, Thomas Aquinas and Thomas More in the medieval world, found
voice in modern educational theory through works such as those of John Dewey,
Laurence Kohlberg and Richard S. Peters in the twentieth century. While concentration
on values as central to pedagogy was often conceived of as marginal at best or
oppositional at worst in the context of empirical science’s domination of twentieth
century educational thought, policy-making and practice, in recent times, cognitive,
behavioural, social and pedagogical theories have coalesced to shed new light on values
education as a complementary means of addressing all the needs of education in a
comprehensive and effective way (Lovat, 2011, p.148). Values education, which has been
significant in society from the start of history, has grown increasingly systematic, and it
is now recognized as a distinct educational discipline, particularly in schools. It is an
indisputable fact that the future of a society depends on well-educated and character-
wise people, and people cannot have a good character by themselves. For this reason,
providing the values and skills for each individual at school age that will help him/her to
display appropriate moral behaviour are among the main targets of schools (Eksi, 2003,
p.81).
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Values education is an effective concept, especially in character development. Thus, it
has different equivalents in the literature such as character education, moral education.
Character education is defined as those educational practices that foster the
development of student character. Character is defined as the set of psychological
characteristics that motivate and enable the individual to function as a competent moral
agent, that is, to do ‘good’ in the World (Berkowitz, 2011, p.153). Apart from the factors
such as a good education-training program, family and social environment, the literary
works that encourage the individuals to think and provide that they sense and self-learn
can be considered as an important tool in providing an effective values education and
character development. The purposes of literature education have been determined in
the curricula with different aspects and different dimensions. Some of these can be
summarized with their reference points as follows: Literature education will give
students the power to read, understand, think and interpret. It will bring the habit of
critical thinking. It will improve their sensitivity and refine their taste. It will teach you
to recognize beauties and to get a nice, sensory taste from them. It will plant a love of
nature and humanity in them. It will create and enlarge their dream and emotional
realms (Ozdemir, 1987, p.78). Good literature with character development themes has
the power to develop, shape, and reinforce dispositions essential for instilling in
students important core ethical values (Almerico, 2014, p.3). According to Maren and
Grisebach (1995), a literary text can be evaluated in terms of many different
perspectives; moral values, national values and behaviours, elements that will help
history, individual-psychological and social-psychological values for the reader of later
times have been listed among these.

Children's Literature Products in Values Education

Considering the necessity of providing values education effectively from an early age,
the importance of children's books and therefore the importance of children's literature
is understood. The values and ideas of children’s books are of huge cultural relevance
precisely because children’s books are read by and for children, and such values and
ideas are often passed on to future generations (Alvstad, 2010, p.26). Children's
literature products improve the language skills of the child and also provides that
awareness of national and universal cultural values raises and an attitude develops
related to these values (Karatay, 2015, p.941).

Good books can do so much for children. At their best, they expand horizons and instil in
children a sense of the wonderful complexity of life ..No other pastime available to
children is so conducive to empathy and the enlargement of human sympathies. No
other pleasure can so richly furnish a child’s mind with the symbols, patterns, depths,
and possibilities of civilisation. (Landsberg 1987, p.34; as cited in Lesnik-Oberstein,
2005, p.15). Knowing about quality works at an early age ensures the development of
the characters and emotions of children as well as their mental development, expands
their perspective on the world, and improves their awareness of humanity and life. To
provide sensitivity training for children/young people by stimulating their senses, by
providing them emotional training by bringing them together with different emotional
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states and by making them feel the importance of values that have reached the social
and universal dimension are among the important functions of quality children's and
youth literature works (Aslan, 2018, p.35). As Rundell has stated (2020, p.39) if you
want to be amazed, feel the hunger and the longing for justice, children's literature will
be the place to face forward to shake the heart of the old warhorse in the stable.

Literary children's books have an important place in introducing people and life to
children. These products should make children feel the beauty of values such as peace,
friendship, love, respect and tolerance (Aslan, Karaman Kepenekci & Dogan Giildenoglu,
2019, p.139). Rundell (2020, p.47) has summarized her thoughts on children's books as
"Children's books tell me about hope now as it used to be. They say, look, that's what
courage is. That is what generosity is. Children's books tell me that the world we live in
is the world of the people who make jokes, Children's books tell me, through wizards,
lions, and talking spiders, that the world we live in is the world of the people making
jokes, slogging and enduring pain. Children's books say "The world is a big place". They
say "Hope is valuable". They say that "bravery is important, wit is important, empathy is
important, love is important." Although children's books and literature do not have a
direct function such as teaching or value transfer, we observe that qualified children's
literature products indirectly achieve this and gain an important place in the minds and
hearts of children. As a matter of fact, values education cannot be achieved by dictation,
and the most important element that can achieve this by having children sense and
internalize, especially when transferring values to children, is literature products.

Value Classifications

On the one hand, as we shall eleborate, the value priorities prevalent in a society are a
key element, perhaps the most the most central, in its culture, and the value priorities of
individuals represent central goals that relate to all aspects of behaviour. On the other
hand values are directly influenced by everyday experiences in changing ecological and
sociopolitical contexts. Values are therefore well-suited for examining the ongoing
process of cultural and individual change in response to historical and social changes
(Smith & Schwartz, 1997, p.80). The existence of different definitions and opinions about
what the concept of value means has also shown its effect in the classification of values
(Aslan, 2011, p.5). Although the nature of values and their structure may be universal,
individuals and groups differ substantially in the relative importance they attribute to
the values. That is, individuals and groups have different value “priorities” or
“hierarchies.” (Schwartz, 2012, p.3). The change in the historical process and the
different structures of individuals and societies have brought along various value
classifications. There are various value classifications in the world and our country.

It is possible to summarize the commonly used classifications among these value
classifications as follows: Maslow (1996, p.58-59) has stated that the individual whose
biological, social and psychological needs are met is the individual with peak
experiences. He explains the irreducible basic values of this reality during the perception
of reality in peak experiences in fourteen main items: truth, goodness, beauty, integrity,
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vitality, originality, perfection, completeness, justice, simplicity, wealth, effortlessness,
cheerfulness and self-sufficiency. Schwartz has examined values in ten different groups:
power, achievement, hedonism, stimulation, self-orientation, universalism, benevolence,
traditionalism, conformity, and security. There are 56 values in these ten different
groups (Akbas, 2004, p.55). After Spranger, and then after Allport, Vernon and Lindzey
(1960), who later have conducted a big study called "Study of Values" inspired by him, it
has been customary to group values in six groups: aesthetic, theoretical, economic,
political, social and religious values. Cited by: Gungor, 1998, p.84). Giingér has also
added "moral values" to this classification and grouped the values in seven groups
(Glingor, 1998, p.85). Milton Rokeach (1973) has classified values as instrumental values
and target values. Target values include the basic values of life, and instrumental values
include the forms of behaviour that can be used to achieve these targets (Akbas, 2004,
p-30). Peterson and Seligman (2004) have determined eleven criteria for a characteristic
to be classified as virtue and explained the virtues as wisdom, courage, humanity, justice,
temperance and transcendence based on these criteria.

Although it is observed that these classifications, which are included in the foreign
literature, have been frequently used in values education studies conducted in Turkey,
new studies have also been conducted and values have been grouped and interpreted
under certain categories. Menglisoglu has exemplified high values like love, knowledge,
truth, and innocence and he has explained instrumental values as utility, interest, doubt,
envy, and behavioural values as values found in etiquette and traditions of nations
(Yilmaz, 2013, p.50). Kavcar (1999) has explained values under two headings as
individual and social values. Yaman (2014, p.25) has grouped values into categories as
traditional, historical, cultural, philosophical and as religious values, and objective,
logical, moral and aesthetic. In addition, different classifications have been also found in
various academic sources (Giiven, 2012; Karatay, Destebas1 & Demirbas, 2011; Akbas,
2004; Ulken, 2001; Dilmag, 1999).

There are various studies in which the postgraduate theses conducted in the fields of
values education have been examined. Akcay and Tunagur (2017) have examined 118
master's theses prepared to determine the values, and reached results such as the
number of values included in the theses, the classifications used in these theses, the
most frequent values used in these theses. Giindiiz, Baspinar and Biiytikkarci (2017)
have performed the content analysis of the doctorate theses conducted on values
education between 2000-2015 and reached the findings of years, universities, and
methods. Elbir and Bagc1 (2013) have assessed the postgraduate studies in the field of
values education and conducted a research to determine the subjects that can be studied
in this field. Kapkin, Caliskan and Saglam (2018) have examined 113 postgraduate
theses conducted n Turkey in terms of various variables within the context of values
education between 1999-2017 and Adigiizel and Ergilinay (2012) have examined the
theses prepared about values in Turkey in terms of the educational sciences and teacher
training. Akman (2020) has examined and interpreted 137 theses, open to access,
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prepared in the field of Turkish education in terms of different variables such as year,
advisor, subject, problem, the research method.

Purpose of the Research

When we examined research studies in the field of children’s literature, we found many
studies that examine children's books in terms of values education. When the studies
conducted at the graduate level were examined, it was observed that the works of
children's literature examined in the context of values education were quite high among
the studies in the field of children's literature. When we examined Balta's study (2019)
named Content Analysis of the Postgraduate Studies on Children's Literature (2011-
2018), we observed that value transfer was the second most studied subject in the
distribution of children's literature theses according to their subject. Considering that
the subject of values education was the most studied and researched in children's
literature studies, this study aimed to determine the value trends in studies conducted in
the field of children's literature.

2. METHOD
Research Model

Document review, one of the qualitative research methods, was used in this research.
Document analysis is a qualitative research method which is defined as documentary
scanning used to analyze the works such as the pictures, films, etc. bearing the traces of
past phenomena and the printed materials such as books, magazines, etc., published
about these phenomena (Karasar, 2008, p.183). The approved postgraduate theses
registered to the "YOK thesis" prepared in the context of children's literature and values
education constituted the examined document of this research.

Data Collection

In the research, among the theses registered in the YOK National Thesis Database, the
advanced review was used with value, education and child topics and 113 theses were
found in which values were examined in the children's literary works. These theses have
been prepared between 1991 and 2020. Among these theses, 99 theses which were
considered to be directly related to the subject of this study were selected and 6 of these
theses were doctorate theses and 93 of them were postgraduate theses. 14 theses that
were not directly related to the subject of this study were excluded and the selected 99
theses were examined based on the criteria.

Data Analysis

Content analysis, one of the qualitative content analysis methods, was used in the
assessment of the theses examined in this research. The procedure done basically in the
content analysis is to bring similar data together within the framework of certain
concepts and themes and to interpret them by organizing them in a manner that the
reader could understand (Yildirim & Simsek, 2013, p.259). While analyzing the related
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theses; author, publication year, type, university, field and department of the thesis
constituting the tag of a thesis constituted the first category of the research. In
particular, the sources, the selected sample, the type of sample, the method used, the
value for which the analysis is made and the value classification, the values/value
categories and the number of these values and value categories that the graduate thesis
takes as a basis which also constituted the essence of the research, revealed the
methodology of the theses and examined in the relevant theses. The codes of the
research consisted of tables and graphed statements in the findings section of this paper.
While forming these codes, the method part of the relevant theses and, if necessary, the
findings and conclusion parts were subjected to content analysis.

3. FINDINGS
Findings Related to the Tags of the Postgraduate Theses
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Figure 1. Distribution of the Postgraduate Theses Conducted in the Context of Children's
Literature and Values Education by Years

The first postgraduate study in the context of children's literature and values education
has been conducted in 1991. It has been observed that these studies, conducted at a
limited level until 2014, have increased after 2014.
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Table 1

Distribution of the Postgraduate Theses Conducted in the Context of Children's Literature
and Values Education by Type

Thesis Type Number of Theses
Postgraduate 93
Doctorate 6

[t was found that most of the postgraduate theses conducted in the context of children's
literature and values education were at the master's level. It was observed that studies
at the doctoral level started after 2013. One of the six doctorate thesis prepared at
Sakarya University and the others were prepared at Atatiirk University.

Table 2

Distribution of the Postgraduate Theses Conducted in the Context of Children's Literature
and Values Education by University

University Number of Theses
Afyon Kocatepe University 11
Atatiirk University 10

Inéni University

Necmettin Erbakan University
Usak University

Gazi University

Marmara University

Biilent Ecevit University
Gaziantep University

Dokuz Eyliil University

w W w s, O O N O @

Sakarya University

It was seen that the postgraduate thesis studies conducted in the context of children's
literature and values education were mostly conducted in Afyon Kocatepe, Atatiirk,
[noénii, Necmettin Erbakan, Usak, Gazi, and Marmara Universities, respectively. One

Volume: 11 e Issue : 2 » August 2021 254



Methodological Tendencies of Graduate Theses in the Context of Children's Literature and Values Education
I — —

study was found in each of 15 universities (Bolu Abant izzet Baysal, Ahi Evran, Akdeniz,
Bayburt, Celal Bayar, Canakkale 18 Mart, Erciyes, Erzincan Binali Yildirim, Giresun,
Karadeniz Teknik, Mardin Artuklu, Nevsehir Haci Bektas Veli, Okan, 19 Mayis, and Siirt
Universities) which were not included in Table 2. Again, two postgraduate theses were
determined in each of 8 universities (Agr1 Ibrahim Cegen, Ankara, istanbul Aydin,
Mersin, Selgcuk, Trakya, Uludag, and Yiiziincii Yil Universities) which were not included
in table 2.

Table 3

Distribution of the Postgraduate Theses Conducted in the Context of Children's Literature
and Values Education by the Fields of Study

Field of Study Number of the Researchers Studying on the
Field

Education 84

Turkish Language and Literature 32

Religion 2

German Language and Literature 1

Philosophy 1

Linguistics 1

Eastern Languages and Literature 1

When the study fields of the researchers who prepared the theses were examined, it was
seen that the researchers registered their theses in the YOK National Thesis Center in
more than one field. Therefore, it was seen in Table 4 that the number of researchers
was higher than the number of theses. For example, it was seen that 21 researchers
were studying both in the field of education and in the field of Turkish Language and
Literature. It was seen that the postgraduate theses conducted in the context of
children's literature and values education concentrated in education and Turkish
Language and Literature fields. Apart from this, it was observed that there were 2
researchers in the field of Religion and 2 researchers in the field of Linguistics,
Philosophy, Eastern Languages and German Language and Literature.
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Table 4

The Fields of Science in which the Postgraduate Theses Conducted in the Context of
Children's Literature and Values Education were Studied

The Branches of Science in which The Number of Researchers/Theses
Postgraduate Theses were Conducted

Turkish Education 65

-
S

Classroom Education

Turkish Language and Literature
German Language Education
Pre-school Education

Religious Education

Islamic civilization and Social Sciences
Kurdish Language and Culture
Secondary Education Social Fields

Social Studies Education

S N T = ‘S RN |

Education Programs and Education
Programs Education

Turkish-Islamic Literature 1
History of Turkish-Islamic Thinking 1

New Turkish Literature 1

It was observed that "Turkish Education" was the branch of science in which the great
majority of postgraduate studies in the context of children's literature and values
education were conducted. Apart from Turkish Education, it was observed that there
were also studies in Classroom Education and Turkish Language and Literature,
respectively, in the context of children's literature and values education. It was observed
that there were a limited number of studies in German Language Education, Religious
Education, Curriculum Education, Pre-School Education, Islamic Civilization and Social
Sciences, Kurdish Language and Culture, Secondary Education Social Fields, Social
Studies Education, Turkish-Islamic Literature, History of Turkish-Islamic Arts and New
Turkish Literature.
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Findings Related to the Methodology of the Postgraduate Theses

Findings Related to the Population-Sample and Subject of Postgraduate Theses

Table 5

Population-Sample Type in the Postgraduate Theses in the Context of Children's Literature
and Values Education/ Resource or Resource Person of which is the Subject of the Research

Population-Sample Type/Resource or Resource Number of Examination
Person of which is the Subject of the Research

All or part of the works of the author or poet 67
Works selected by a particular genre, subject or 36
theme

A certain historical period or series 17
Child Magazines 10
Translated children’s classics and books 9
Folk literature works 7
Works for a specific grade level or age group 6
Popular works/popularity level 5
100 main works 2
Picture Book 1

When Table 5 was examined, it was observed that there were different selection habits
in determining the research topic or sample in the postgraduate theses prepared in the
context of children's literature and values education. It was observed that the
researchers had the tendency to choose all or a certain part of the works of an author or
poet in the selection of samples or topics. The analysis of these writers or poets was
discussed in Table 6.

Also, it was frequently observed that the researchers focused on a specific genre or
theme, or a historical period, and the publication range of the source work, while
choosing a sample or research topic. It can be mentioned that the periodicals published
for children were also at the centre of attention of researchers in the context of values
education. Three of these periodicals were children's magazines with old letters, while
the rests were popular children's magazines and the magazines published in the Latin
alphabet in a certain period. It was seen that the main works, classics and folk literature
products that were thought to be appropriate to children constituted the sample of the
research although this was at a low level.
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It was observed that especially the age group and education level of the children were
assessed as a sample group in these studies conducted in the context of values education
and whose subject was children. In a limited number of studies, it was observed that the
choices made by children, that is, popular children's books or magazines, affect the
sample selection, and they were effective in naming the postgraduate theses.

Table 6

The Author or Poet who was Subject to Population-Sample Selection in the Postgraduate
Theses Conducted in the Context of Children's Literature and Values Education

The Author or Poet who was Number of The Author or Poet who ~ Number of
Subject to Population- Postgraduate = was Subject to Postgraduate
Sample Selection Theses Population-Sample Theses
Selection
A.Vahap Akkas 1 Melih Cevdet Anday 1
Abdulla Saik 1 Memduh Sevket Esendal 1
Ahmet Yilmaz Boyunaga 1 Mevlana Idris Zengin 1
Asli Der 1 Miyase Sertbarut 2
Aydogan Yavash 1 Mustafa Ruhi Sirin 1
Aygen Sibel Celik 1 Muzaffer Izgii 2
Ayla Cinaroglu 1 Necdet Neydim 2
Aysel Giirmen 1 Nezihe Merig 2
Ayse Yamag 1 Nur i¢ozii 1
Aytil Akal 4 Nuran Turan 1
Behi¢ Ak 3 Oktay Rifat Horozcu 1
Bekir Yildiz 1 Orhan Veli Kanik 1
Berdibek Sokpakbayev 1 Omer Seyfettin 2
Bican Veysel Yildiz 1 Rakim Calapala 1
Cahit Uguk 1 Resat Ekrem Kocu 1
Cahit Zarifoglu 3 Sara Giirbiiz 1
Fatih Erdogan 1 Sema Marash 1
Feridun Oral 1 Serpil Ural 1
Giilsiim Cengiz 1 Seving Kusoglu 1
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Giilten Dayioglu 2 Seza Kutlar Aksoy 2

Hasan Ayc 1 Ulker Koksal 1

Hasan Kallimci 1 Umit Kaftancioglu 1

Hasan Latif Sariyiice 1 Uzeyir Giindiiz 2

Hikmet Temel Akarsu 1 Yalvag Ural 3

Irfan Giirkan Celebi 1 Yavuz Bahadiroglu 3
1

Mavisel Yener

51 writers and poets were determined as the sample or subject of 67 postgraduate
theses in the context of children's literature and values education listed alphabetically in
Table 6. When the relevant table was examined, it was observed that the works of Aytiil
Akal, Behi¢ Ak, Cahit Zarifoglu, Yalvag¢ Ural, Yavuz Bahadiroglu, Giilten Dayioglu, Miyase
Sertbarut, Muzaffer Izgii, Necdet Neydim, Nezihe Meri¢, Omer Seyfettin, Seza Kutlar
Aksoy, Uzeyir Giindiiz were the subject of two or more theses.

Table 7
The Type of the Source/Work Examined

The Type of the Work Examined Number of Postgraduate Theses

Story 50
Novel 38
Tale 21
Poem 15

—_
o

Type distinction was not performed
Theatre (play/public theatre)

Essay

Fable

Folk Tale

Biography

Comic book

Article

=N NN W s DO

Memoir
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Proverb
Riddle

Epic

Myths
Funny Story

Movie

S S N S =

Travel Writing

When Table 7 was examined, it was observed that the stories, novels and fairy tales
were the most studied genres in postgraduate theses prepared in the context of
children's literature and values education. Apart from these genres, poetry and theatre
genres were mostly included, respectively. When the works, which were expressed to be
without genre distinction, were examined, it was observed that all of them were
periodicals for children As its number was indicated in Table 5, it was observed in the
values education study conducted in all children's magazines that no distinction was
made between genres and there was no analysis for genre distinction.

Findings Regarding the Value and Value Classification Method of the Postgraduate
Theses
Table 8

The Source of the Value and Value Classification Method Used by the Researcher

Source Number of Thesis/researcher Thesis/researcher
Postgraduate using value not using value

Theses/researchers category category

The ones produced from 8 3 5

academic texts

The ones formed by the 7 4 3

researcher

The ones synthesized 12 8 4

from the value lists

The ones who used a 9 9 -
certain value list

The ones who benefitted 1
from a different work

other than the work

examined
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The ones deduced from 36 19 17
the work examined

The ones who took the 26 3 23
curriculum as a basis

When Table 8 was examined, it was observed that most of the postgraduate theses
examined in the context of children's literature and values education took the source
work directly as a basis and deduced the value or value categories from the studied
work. The researcher's attitude here was how many different values or value categories
he/she created, rather than the presence/absence of values. Although the values
produced from the studied work observed in this type of research were deduced by the
researcher, it may be said that some researchers tended to show the value expressions
they created based on the literature or similar value lists under certain categories. It was
also noted that values and value lists were formed by only one researcher by examining
the primary school Turkish textbooks, and the work of an author selected in line with
this list was examined.

It was observed that researchers, who took the curriculum as a basis, benefited from the
values or themes in the curriculum which were prepared for Turkish, Social Studies, Life
Science, Religious Culture and Moral Knowledge, Turkish Language and Literature
courses approved by the Ministry of National Education and put into practice for a
certain period. In addition, while some researchers took only one curriculum as the
basis, some researchers used the values and themes from two or more curricula while
forming a value list. In addition, the General Objectives of the Turkish National
Education, the general objectives of the Turkish lesson and the value list determined by
the Board of Education and Discipline included in the curriculum were also used by
some researchers. Almost all of the researchers who used the curriculum did not list the
values included in the list of values, which they deduced or used, under certain
categories. Those who preferred categorization formed their own value categories.

The researchers who synthesized the value lists did not rely on a single source when
forming value and value categories but preferred the valid value lists created by certain
researchers, the values in the curricula, and at least two of the academic studies of
domestic or foreign researchers. It was seen that those who formed value lists based on
the valid value lists tended to categorize.

It can be said that a significant part of the researchers who preferred a certain value
classification used Schwartz's List of Values. Apart from this, the value lists formed by
Peterson and Seligman (2004), Kavcar (1999), Karatay, Destebasi and Demirbas (2011-
Value Processing Frequency Scale) were used. It was observed that all of the
researchers, who used a certain value classification, categorized values indirectly.
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The values or value lists produced from academic research were used by making
benefitting from the other researchers' academic texts such as thesis, article, book or
book chapter. The vast majority of these researchers did not choose to categorize values.

[t was noted that the value lists formed by the researcher did not refer to the value and
value classifications used by the researchers preparing the postgraduate thesis in the
method part, and any academic text, scale, value list, curriculum or resource. In general,
it was observed that these researchers mentioned 'literature reading' and value or value
classifications when forming value lists.

Table 9

Value Lists and Academic Texts Used in the Theses Prepared in the Context of Children's
Literature and Values Education

Researcher Value Lists/Academic Texts Number of
postgraduate
theses
Karatay, Destebasi & Demirbas, Value Processing Frequency Scale 1
(2011)
Vedat Ozcan Character Education with Stories 2
H. Emin Oztiirk Basic Values in the Western Children's 2
Classics

Takiyeddin Mengiisoglu Human Philosophy 2

Glingor, E. (1998) Studies in the Psychology of Values 6
Moral Psychology, Moral Values and
Moral Development

Spranger (1928) Value Classification of Spranger 4
(1928)

Cahit Kavcar (1999) The value classification in the work of 4
Cahit Kavcar named "Literature and
Education" (1999: 22)

Schwartz Schwartz Values List 4

Gliven (2012) Giliven (2012) Values List 1

Biiyiikdiivenci, S. (2002). On the Value of Value. 1

Ulken, H.Z. (2001) Knowledge and Value. 1

Helwig, C., Ryerson, R., & Children’s, adolescents', and adults' 1

Prencipe, A. (2008)

judgments and reasoning about
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different methods of teaching values.
Cognitive Development

Nel Noddings “Difficulty of Sensitivity: An 1
Alternative Approach for Education”

Hayati Hokelekli (2013) Values psychology and education in 1
the family, school and society

When the value lists and academic resources used by the researchers in the
postgraduate theses were examined, it was observed that certain classifications came to
the fore. The Values listed in 7 categories listed by Giingor (1998), based on Spranger's
value classification and by adding the moral values category, appeared as the most
preferred value classification in the theses. Apart from this, the value list also formed by
Spranger (1928), the value list of Schwartz and the value categories determined by Cahit
Kavcar were used. Various classifications related to values included in the domestic and
foreign academic resources were also preferred by the researchers.

Findings Regarding Value Categories and Number of Values

When the value and value categories were examined by various methods in the
postgraduate theses prepared in the context of values education and children's
literature, it was observed that almost all researchers, except those who used a certain
value list, reached different results when determining the value categories and values. It
was seen that while some of the researchers who determined value categories put
values under a single category, some use the value lists that reached 11 categories.
Those who assessed the values in a single category expressed the values as 'universal’,
'national’ and 'spiritual’. The researchers classifying values into two categories grouped
the value categories as individual-social, religious-social, state-people, moral-social,
positive-negative, universal-national, cultural-social.

It was determined that the researchers who did not use certain values of value lists
conceptualized the value categories as cultural, social, universal, national, religious,
social, moral, political, scientific, aesthetic, economic, individual, spiritual, metaphysical,
worldly, positive, negative, self-oriented, traditional, persona, physiological, safety,
belonging, self-worth, self-esteem, self-actualization. In addition, there were researchers
who did not express the value categories with a word or group of words but used
explanatory expressions: 'the values with a mediating role in the education of the model
human profile', 'the behaviour that is negated in the education of the model human
profile', 'the values that prioritize the ideal person’, 'the undesirable behaviour in the
education of the ideal person’, 'the behaviour desired to be realized in the individuals',
'the suggestions about social life’, 'the values coming to the forefront in the ideal human
education’, 'the values that should not be included in the ideal human typing', 'the values
related to state administrators’, 'the values related to the people’, ' the direct religious
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and social values', 'the values that help personal development'. Some researchers did not
use these methods while forming value categories but used direct value expressions as
value categories. For example, the concepts that can be defined as value expressions
such as love, respect, sensitivity were used as value categories, and the sub-values such
as love of animals, love of nature, respect for elders, self-respect, and sensitivity to the
natural environment were listed under these categories.

When the value lists used in the postgraduate theses prepared in the context of values
education and children's literature were examined, it was observed that a minimum of 4
and a maximum of 95 values were listed. It was determined that there was no common
trend in the number of values, except for those who use a certain value list, and the
differences in the value expressions drew attention in almost all the researchers even if
the number of values was equal.

4. CONCLUSION, DISCUSSION AND RECOMMENDATIONS

It is observed that the postgraduate studies have increased especially after 2014 within
the context of the children's literature and values education. Almost all of these studies
are at the postgraduate level. When these studies were assessed especially in terms of
method selection and sampling, it was observed that they were similar studies. It was
determined that the postgraduate studies, the printed texts, generally considered to be
suitable for children, were produced without using methodologically valid and reliable
values or value categories. In the context of children's literature and values education, it
drew attention that the postgraduate theses had issues to cause problems especially in
terms of method. It was noted that most of the theses examined within the scope of the
research either did not provide information about the method used in the method part
or there were ambiguous and general statements about the method such as descriptive
scanning/source scanning/description/descriptive analysis/tagging and case study.
When these studies were examined, it was understood that document review and
documentary scanning methodology dominated the research in general. However, in the
method of a limited number of studies, it was included how the codes and categories
used during the analysis, an important element of document review/documentary
scanning, were explained. Especially in a thesis prepared on the values education in the
context of children's literature, it was observed that it was not explained which value
classification was chosen and why, while the value and value categories to be used in the
document review/documentary scanning study were very important. In addition, it can
be mentioned that a very limited number of expert opinions were taken or the validity
and reliability studies were conducted with different methods. It is thought that the
confusion about the methodology can be eliminated with the qualified academic
publications and doctoral studies prepared with different research models that will form
a methodological framework in the context of children's literature and values education.
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In the context of children's literature and values education, when the postgraduate
theses prepared in the universities which conduct studies at the postgraduate level were
examined, it was observed that studies were conducted on certain academic fields and
branches of science. Although the concepts of 'child’, 'literature’, 'value' and 'education’
were studies that fall within the subject area of different disciplines such as sociology,
philosophy, psychology and linguistics, the production of the postgraduate studies
conducted on the values education in the context of children's literature within the
framework of certain disciplines and research areas led to the emergence of studies at
similar levels that did not contribute to each other. To prevent this situation, a suitable
environment should be prepared to enable interdisciplinary studies and it should be
provided that the experts working in this field interact with different disciplines. It is
clearly seen that this uniformity is the main reason why graduate theses prepared in the
context of children's literature and values education do not have diversity in terms of
content and method.

It can be mentioned that a different aspect of the selection of samples and in the
postgraduate theses has emerged in the context of values education and children's
literature. Unlike other postgraduate theses, it was observed that the sample and the
subject emerged also as an element determining the method in determining the research
method of these postgraduate theses. It can be inferred that the content characteristics
of the elements such as the author, journal and work that are the source of the sample of
a thesis directly affect the determination of the values/value classifications in the
postgraduate theses and the results of the academic study. Although sample selections
were made based on a certain period, age group, class level, popularity level or an
author who formed works for children in the context of children's literature, it was
observed that the results of these theses emphasized the field of values education.
Because mainly the basic framework of the method part of most of these theses was
based on the values education and the use of different sources in forming of the value
categories, even if values are produced from works, it can be concluded that the
postgraduate theses were weaker in producing findings for children's literature.
However, as it was observed, it did not reveal the conclusion that qualified results
related to values education emerged. The sample selected in a postgraduate study
directly affects the results. When these postgraduate theses were evaluated in the
context of children's literature and values education, it can be mentioned that synthesis
results were limited. To overcome this situation, it is required to select children-
oriented samples and research methods, which are the subjects of the researches. It
should be focused on the skills that children are active in, focusing on
watching/listening, speaking and writing activities different from the sources where
children will only be able to read in print.

When the types of works that were the subject of sampling were examined, it was
observed that especially fiction and plot-oriented genres were examined in the context
of values education. In addition, it can be said that the type of poetry, which is an
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important carrier of oral culture, and which is the source of music, rhythm and cultural
melodies, was not sufficiently included. In addition, the suitability of epic, folk tale,
proverb, idiom and funny stories, which are Turkish folk literature products open to
direct messages, should be discussed for values education studies. Considering that the
scientific results of these works, which have educational functions in the cultural
context, are predictable, analyzing these genres with different methods may lead to
different scientific results. It is seen that there are few genres such as comics, movies,
picture books, and theatre suitable for the children's affective world for visual arts
among the genres that constitute the sample of the postgraduate theses. Texts suitable
for children's level, which are non-fiction, used for information transfer, functional types
such as travel writing, memoir, article and essay can be determined and can be the
subject of research for. It was observed that the postgraduate theses examined in terms
of publications for children on these genres were limited and this prevented the
researchers from turning to these genres and they did not turn to these genres in the
selection of the studied work.

It can be said that the part in which the theses examined in the context of children's
literature and values education displayed the most difference and which was shaped
according to the attitude of the researcher was the method part. Although all the theses
were examined within the framework of the value or value category of a certain printed
document determined in various ways, it was observed that they revealed very different
value and value categories. This situation gives the impression that there is a need for
scientific studies on the determination of values and categories of values, especially for
children's literature, rather than the value determination in the printed documents
analyzed. In particular, the fact that almost all of the researchers do not use a valid value
classification or do not include serious validity and reliability studies about the value
and value categories they use reveal that there is a significant lack of methodology in the
literature. In addition, the use of themes and sub-themes in the curriculum, which is the
planning element of the teaching process, and the use of value lists formed by certain
commissions, which were not formed within the framework of scientific research, can be
explained by the tendency of researchers to refer to valid and reliable value
classifications. At this point, it was observed that the use of basic texts such as curricula,
which researchers thought to be less controversial methodologically, for value analysis
produces different results. In this sense, even the most important result was the
curriculum of the same course about value and value categories, it was observed that
there were differences between the value and value categories of the recently prepared
curriculum in terms of number, content and categorization. This problem can be
understood from the fact that some researchers did not find the curriculum sufficient
and synthesized their own value lists by using various value lists in the literature.
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Oz. Etkili bir degerler egitimi verilmesi ve karakter gelisiminin saglanmasinda, iyi
bir egitim-6gretim programi, aile ve sosyal c¢evre gibi faktorlerin disinda bireyi
diisinmeye sevk eden, sezinleterek kendiliginden 6grenmeyi saglayan edebi eserler
onemli bir arag olarak degerlendirilebilir. Deger egitiminin kiiciik yaslardan itibaren
etkili bir sekilde verilmesinin gerekliligi géz 6niinde bulundurulacak olursa ¢ocuk
kitaplarinin dolayisiyla ¢ocuk edebiyatinin énemi ortaya ¢ikar. Cocuk edebiyat1 ve
degerler egitimi baglaminda ozellikle 2014 yilindan sonra akademik c¢alismalarin
artis gosterdigi goriilmektedir. Tiirkiye’de degerler egitimi alaninda yapilan tezlerin
o6nemli bir kisminin Tiirkgenin egitimi ve 6gretimi ile ilgili alanlara yogunlastigi
tespit edilmistir. Yapilan bu arastirmanin amaci 2020 yilina kadar nicelik olarak
belirli bir artis gosteren lisanststii diizeyde yapilan g¢alismalarin yontembilimsel
olarak niteligini ve arastirmaci egilimlerini tespit edip degerlendirmektir.
Arastirmada ¢ocuk edebiyati ve degerler egitimi baglaminda 2020 yilina kadar YOK
tarafindan onaylanmis 99 tez, ilgili tezlerin kiinyesi, arastirma modeli ve esas aldigi
deger veya deger kategorisi degiskenleri acisindan incelenmistir. Cocuk edebiyat1 ve
degerler egitimi baglaminda lisansiistii diizeyde calisma yapan iiniversitelerde
yapilan lisansiistii tezler incelendiginde belli bagh akademik alan ve bilim dallarina
yonelik ¢alismalar oldugu gorilmektedir. Ornekleme konu olan eserlerin tiirleri
incelendiginde o6zellikle kurmaca ve olay orgiisii odakl tiirlerin degerler egitimi
baglaminda incelendigi, incelenen biitiin tezlerin belirli bir basili dokiimanin ¢esitli
sekillerde belirlenen deger veya deger kategorisi ¢ercevesinde incelense de ¢cok
farkli deger ve deger kategorileri ortaya koydugu gorilmustiir.
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1. GIRIS

Degerler, toplumun devamini saglamak, toplumdaki ahlaki diizeni korumak gibi bir¢cok
acidan 6nem arz etmektedir. Son yillarda toplumlarda c¢esitli ahlaki sikintilarin bas
gostermesiyle birlikte bu konuya gosterilen 6nem ve hassasiyet artmistir. Degerler,
bireyin saglikli bir kisilik gelisimi i¢in gerekli, sosyal hayata katilimini saglayan, toplum
hayatin1 diizene koyan ve kiiltiir aktariminin gerceklesmesinde 6nemli rol oynayan
kavramlardir. Degerler, tutumlardan, inanglardan, normlardan ve o6zelliklerden farkl
olarak, benligimizin ve kisiligimizin 6nemli, 6zellikle merkezi bir bilesenidir (Schwartz,
2012, s.17). Hem kisiyi hem de toplumu ilgilendirir deger kavrami; kisinin kendi
degerleri olabilecegi gibi bir topluma 6zgili degerler de vardir. Nitekim degerler, kendi
iclerinde “iyi” olarak kabul edilen (giizellik, dogruluk, sevgi, diirtistliik ve sadakat gibi)
ve kisisel veya sosyal tercihler olarak cesitli sekillerde tamimlanmistir (Halstead, 2005,
s.4). Harland ve Pickering’e gore (2011, s.3) hepimiz hayatimizi karsilastigimiz
durumlarda iyi secimler yapmaya c¢alisarak degerler aracilifiyla yasariz. Bir deger
yalnizca bir tercih degildir, ayn1 zamanda hissedilen ve/veya "ahlaki olarak" veya akil
yuriitme veya estetik yargilarla, genellikle bunlardan ikisi veya iicii tarafindan
gerekcelendirilen bir tercihtir (Kluckhohn, 1951, 5.396).

Degerler Egitimi

Degerlerin gerek insan karakterinin gelismesinde gerekse toplum hayatinda yadsinamaz
bir 6nemi vardir. Kii¢lik yastan itibaren bireylere etkili bir deger egitimi verilmesi aile,
okul ve toplum tarafindan hemen hemen biitiin iilkelerde benimsenmis ve uygulanmaya
konulmustur. Degerler egitimi, antik cagda Konfiicyiis ve Aristoteles’e, ortacagda Gazali,
Thomas Aquinas ve Thomas More’a uzanir, modern egitim teorilerinin oldugu yirminci
yuzyillda John Dewey, Laurence Kohlberg ve Richard S. Peters’te anlam bulur.
Pedagojinin merkezi olarak degerlere odaklanma, ampirik bilimin yirminci ytzyil egitim
diistincesi, politika olusturma ve pratigine hakimiyeti baglaminda genellikle en iyi
ihtimalle marjinal veya en kotl ihtimalle muhalif olarak algilanirken, son zamanlarda
bilissel, davranissal, sosyal ve pedagojik teoriler, egitimin tiim ihtiyaclarini kapsaml ve
etkili bir sekilde ele almanin tamamlayici bir yolu olarak degerler egitimine yeni bir 151k
tutmak icin bir araya geldi (Lovat, 2011, s.148). ilk ¢caglardan itibaren toplumda énem
teskil eden degerler egitimi gittikce sistemli bir hale gelmis, giiniimiizde ise 6zellikle
okullarda ayr1 bir egitim alani olarak goriilmeye ve 6nem gosterilmeye baslanmistir. Bir
toplumun geleceginin iyi yetismis ve karakter sahibi insanlara bagh oldugu tartisma
gotliirmez bir gercektir ve insanlar iyi ahlaki karaktere kendiliginden sahip olamazlar.
Bundan dolay1 6grenim ¢agindaki her bireyin uygun ahlaki kararlar ve davranislar
sergilemesine yardimc olacak degerler ve becerilerle donatilmasi kaginilmaz olarak
okullarin temel hedefleri arasindadir (Eksi, 2003, s.81).

Degerler egitimi 6zellikle karakter gelisiminde etkili bir kavram olarak karsimiza cikar.
Nitekim alanyazinda da karakter egitimi, ahlak egitimi gibi farkh karsihklar1 da
bulunmaktadir. Karakter egitimi 6grenci karakterinin gelisimini destekleyen egitim
uygulamalari olarak tanimlanir. Karakter ise bireyin diinyada yetkin bir ahlaki fail olarak
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islev gdbrmesine, yani toplumda “iyilik” yapmasina olanak saglayan ve onu motive eden
psikolojik bir dizi olarak tanimlanir (Berkowitz, 2011, s.153). Etkili bir degerler egitimi
verilmesi ve karakter gelisiminin saglanmasinda iyi bir egitim-6gretim programj, aile ve
sosyal cevre gibi faktorlerin disinda bireyi diisiinmeye sevk eden, sezinleterek
kendiliginden 0Ogrenmeyi saglayan edebi eserler oOnemli bir ara¢ olarak
degerlendirilebilir. Edebiyatin ne icin ogretilecegi, 6gretim izlencelerinde degisik
yonleri, degisik boyutlariyla belirlenmistir. Bunlarin bir béliimii nirengi noktalariyla
soyle ozetlenebilir: Ogrencilere okuma, anlama, diisiinme ve yorum giicii
kazandiracaktir edebiyat oOgretimi. Elestirel diisiinme aliskanlifli verecektir.
Duyarliklarimi gelistirecek, begenilerini inceltecektir. Giizelliklerin ayrimina varmays,
bunlardan giizel duyusal bir tat almay1 6gretecektir. Doga ve insan sevgisi asilayacaktir
onlara. Diis ve duygu evrenlerini kurup genisletecektir (Ozdemir, 1987, s.78). Karakter
gelistirme temalarina sahip iyi bir edebiyat eseri, 6grencilere 6nemli temel etik degerleri
yerlestirmeye yoOnelik gerekli oOnermeleri gelistirip sekillendirir ve glglendirir
(Almerico, 2014, s.3). Maren ve Grisebach (1995)’e gore bir edebi metin ¢ok cesitli
acilardan degerlendirilebilir; ahlaki degerler, milli degerler ve davranislar, tarihe yardim
edecek unsurlar, daha sonraki zamanlarin okuyucusu agisindan ferdi psikolojik ve sosyal
psikolojik degerler bunlar arasinda gosterilmistir.

Degerler Egitiminde Cocuk Edebiyat1 Uriinleri

Deger egitiminin kii¢lik yaslardan itibaren etkili bir sekilde verilmesinin gerekliligi goz
o6niinde bulundurulacak olursa ¢ocuk kitaplarinin dolayisiyla cocuk edebiyatinin 6nemi
ortaya ¢ikar. Cocuklar tarafindan okunup cocuklar icin hazirlandigindan ve bu degerler
ve fikirler genellikle gelecek nesillere aktarildigindan g¢ocuk kitaplarinda yer verilen
degerler ve fikirler ¢ok biiytk bir kiiltlirel anlama sahiptir (Alvstad, 2020, s.71). Cocuk
edebiyati liriinleri, bir yandan ¢ocugun dil becerilerini gelistirirken bir yandan ¢ocukta,
milli ve evrensel Kkiiltiir degerlerine iliskin bir bilincin uyanmasin ve bir tutumun
gelismesini saglar (Karatay, 2015, s.941).

Iyi kitaplar ¢ocuklar icin ¢ok sey yapabilir. Ellerinden gelenin en iyisini yaparak, ufkunu
genisletirler ve cocuklara hayatin harika karmasikligi duygusunu asilarlar. Cocuklar i¢in
mevcut olan bagka hicbir eglence, empatiye ve insan sempatisinin artmasina bu kadar
yardimci olamaz. Baska hi¢bir zevk, bir cocugun zihnine uygarhgin sembolleri, kaliplari,
derinlikleri ve olasiliklarini bu kadar zengin bir sekilde veremez (Landsberg 1987, s.34;
aktaran Lesnik-Oberstein, 2005, s.15). Cocuklarin erken yasta nitelikli eserlerle
tanismasi onlarin zihinsel gelisimlerinin yani sira karakterlerinin ve duygularinin da
gelisimini saglar, diinyaya bakis acilarini genisletir, insanliga ve hayata dair
farkindaliklarini gelistirir. Nitelikli cocuk ve genclik edebiyati yapitlarinin 6nemli bir
islevi de duyularin1 devindirerek, farkli duygu durumlariyla bulusturup duygu
egitiminden gecirerek, toplumsal ve evrensel boyuta ulasmis degerlerin 6nemini
duyumsatarak cocuklari/gencleri duyarlik egitiminden gegirmektir (Aslan, 2018, s.35).
Rundell'in ifade ettigi gibi (2020, s.39) hayret etmek, achig1 ve adalete duyulan 6zlemi
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hissetmek istiyorsaniz, ahirdaki yash savas atinin kalbini yerinden oynatmak igin
ylziiniizii déneceginiz yer cocuk edebiyati olacaktir.

Edebi cocuk kitaplari1 ¢cocuga insani ve yasami tanitmada 6nemli bir yere sahiptir. Bu
iriinler cocuklarin ytreklerinde baris, dostluk, sevgi, saygi, hosgorii gibi degerlerin
giizelligini duyumsatmalidir (Aslan, Karaman Kepenekci ve Dogan Giildenoglu, 2019,
s.139). Rundell (2020, s.47) ¢ocuk kitaplar1 hakkindaki diisiincelerini; cocuk kitaplari
bana eskiden oldugu gibi simdi de umudu anlatiyor. Diyorlar ki, bak, cesaret boyle bir
sey. Comertlik boyle bir sey. Cocuk kitaplar1 bana biiyliciiler, aslanlar ve konusan
ortimcekler araciligiyla yasadigimiz diinyanin sakalar yapan, ¢alisip didinen ve acilara
katlanan insanlarin diinyasi oldugunu anlatir. Cocuk kitaplar1 der ki diinya kocaman bir
yer. Der ki umut kiymetli. Der ki yigitlik 6nemli, ince zeka énemli, duygudaslik 6nemli,
sevgi onemli seklinde 6zetler. Cocuk kitaplarinin ve edebiyatin her ne kadar égreticilik
ya da deger aktarimi gibi dogrudan bir islevi olmasa da nitelikli cocuk edebiyati
driinlerinin dolayli yoldan bunu gerceklestirdigini ¢ocuklarin zihninde ve kalbinde
o6nemli bir yer edindigini gérmekteyiz. Deger egitiminin de nitekim dikte ile yapildiginda
bir sonu¢ alinamayacag1 aciktir ve 6zellikle ¢ocuklara deger aktarimi yaparken bunu
sezinleterek ve icsellestirerek yapabilecek en 6nemli 6ge edebiyat lirlinleridir.

Deger Siniflamalar

Bir toplumda yaygin olan deger oncelikleri, kiiltiirtiniin belki de en merkezi olan anahtar
unsurudur ve bireylerin deger oncelikleri, davranisin tim ydnleriyle ilgili merkezi
hedefleri temsil eder. Ote yandan degerler, degisen ekolojik ve sosyopolitik
baglamlardaki gilinliik deneyimlerden dogrudan etkilenir. Bu nedenle degerler, tarihsel
ve sosyal degisimlere cevap olarak devam eden kiiltiirel ve bireysel degisim siirecini
incelemek i¢in ¢ok uygundur (Smith ve Schwartz, 1997, s.80). Deger kavraminin ne
anlama geldigi ile ilgili farkl tanimlarin ve goriislerin varligi, degerlerin simiflandirilmasi
noktasinda da etkisini gostermistir (Aslan, 2011, s.5). Degerlerin dogasi ve yapisi
evrensel olsa da bireyler ve gruplar, degerlere atfettikleri goreli énem bakimindan
biiyiik 6lciide farklilik gosterir. Yani bireyler ve gruplar farkli deger “onceliklerine” veya
“hiyerarsilerine” sahiptir (Schwartz, 2012, s.3). Tarihsel siirecin degismesi, bireylerin ve
toplumlarin farkli yapilarda olmasi cesitli deger siniflamalarimi da beraberinde
getirmistir. Diinyada ve tlilkemizde cesitli deger siniflamalar1 mevcuttur.

Bu deger siniflamalar1 arasinda yaygin olarak kullanilan siniflamalart soyle 6zetlemek
miimkiindiir: Maslow (1996, s.58-59), biyolojik, sosyal ve psikolojik ihtiyaclari
karsilanmis bireyi doruk deneyimlere sahip birey olarak ifade eder. Gergekligin doruk
deneyimlerde algilanisi sirasinda bu gercgekligin indirgenemez temel degerleri olarak;
dogruluk, iyilik, giizellik, biitiinliik, canlilik, 6zgiinliik, miikemmellik, tamamlanmislik,
adalet, yalinlik, zenginlik, ¢cabasizlik, neselilik ve kendine yeterlilik olarak on doért ana
maddede aciklar. Schwartz ise degerleri gii¢, basari, hazcilik, uyarihim, 6zyonelim,
evrenselcilik, iyilikseverlik, geleneksellik, uyma, gilivenlik gibi on farkli grupta
incelemistir. Bu on farkli grupta 56 deger bulunmaktadir (Akbas, 2004, s.55).
Spranger'den ve daha sonra ondan ilham alarak "Study of Values" adli genis bir ¢alisma
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yapan Allport, Vernon ve Lindzey (1960) den sonra degerleri alt1 grup halinde toplamak
adet olmustur: estetik, teorik, iktisadi, siyasi, sosyal ve dini degerler (aktaran Giingor,
1998, s.84). Giingor bu siiflamaya “ahlaki degerleri” de katmis ve degerleri yedi grupta
toplamistir (Giingor, 1998, s.85). Milton Rokeach (1973) degerleri arag degerler ve amag
degerler olarak siniflamistir. Amac degerler yasamin temel degerlerini, arac degerler ise
bu amaclara ulasmada kullanilabilecek davranis bicimlerini icermektedir (Akbas, 2004,
s.30). Peterson ve Seligman (2004), bir 6zelligin erdem olarak siniflandirilabilmesi i¢in
on bir kriter belirlemis, bu kriterlere gore erdemleri; bilgelik, cesaret, insanlik, adalet,
Olctliliik ve askinlik olarak aciklamistir.

Tirkiye’de yapilan degerler egitimi arastirmalarinda da yabanci literatiirde gecen bu
siniflamalarin siklikla kullanildigi goriilmekle beraber yeni ¢alismalar da yapilmis ve
degerler belirli kategoriler altinda toplanilip yorumlanmistir. Mengiisoglu yiiksek
degerleri sevgi, bilgi, dogruluk, masumluk diye 6rneklerken, ara¢ degerleri yarar, cikar,
kusku, cekememezlik, davranis degerleri ise gérgii kurallar1 ve uluslarin geleneklerinde
bulunan degerler olarak izah etmeye calisir (Yilmaz, 2013, s.50). Kavcar (1999), ise
degerleri bireysel ve sosyal degerler olarak iki baslik altinda ifade etmistir. Yaman
(2014, s.25) degerleri; geleneksel, tarihsel, kiiltiirel, felsefi ve dini degerler olarak ve
nesnel, mantiki, ahlaki ve estetik olmak iizere kategorilere ayirmistir. Bunlarin yani sira
cesitli akademik kaynaklarda farkl sinmiflamalara da rastlanilmaktadir (Giiven, 2012;
Karatay, Destebasi ve Demirbas, 2011; Akbas, 2004; Ulken, 2001; Dilmag, 1999).

Degerler egitimi alninda yapilan lisansiistii tezlerin incelendigi cesitli arastirmalar
mevcuttur. Ak¢ay ve Tunagiir (2017); degerleri tespit etmek i¢in hazirlanmis 118 yiiksek
lisans tezini incelemis, tezlerde ortalama kag¢ degerin yer aldigi, hangi siniflamalarin
kullanildigl, hangi degerlerin siklikla kullanildigi gibi sonuglara ulagmistir. Gilindiiz,
Baspinar ve Biiylkkarci (2017), 2000-2015 yillar1 arasinda degerler egitimi lizerine
yapilan doktora tezlerinin icerik analizini yapmis; yil, liniversite ve yonteme dair
bulgulara ulasmistir. Elbir ve Bagci (2013), degerler egitimi alaninda yapilmis lisansiistii
calismalar1 degerlendirerek bu alanda ¢alisilabilecek konularin tespitine yonelik bir
arastirma yapmistir. Kapkin, Caliskan ve Saglam (2018), Turkiye'de 1999-2017 yillar
arasinda degerler egitimi baglaminda 113 lisansiistii tezi cesitli degiskenler acisindan;
Adigiizel ve Ergiinay (2012), Tirkiye’de degerler iizerine hazirlanan tezleri egitim
bilimleri ve 6gretmen yetistirme perspektifinden incelemistir. Akman (2020) ise Tiirkge
egitimi alaninda erisime acgik 137 tezi yil, danisman, konu, problem durumu, arastirma
yontemi gibi farkl degiskenler agisindan inceleyip yorumlamistir.

Arastlrmanln amaci

Cocuk edebiyati alaninda yapilan arastirmalar incelendiginde ¢ocuk kitaplarini degerler
egitimi acisindan inceleyen cok sayida calismayla karsilasiriz. Lisansiistii diizeyde
yapilan calismalar incelendiginde de c¢ocuk edebiyati alaninda yapilan calismalar
arasinda degerler egitimi baglaminda incelenen ¢ocuk edebiyat1 eserlerinin oldukga
fazla oldugu gériilmiistiir. Balta’nin (2019), Cocuk Edebiyat: Uzerine Yapilmis Lisanstistii
Calismalarin icerik Analizi (2011-2018) isimli calismasina bakildiginda ¢ocuk edebiyati
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alaninda yapilan tezleri konusuna gore dagiliminda deger aktariminin en ¢ok calisilan
ikinci konu oldugu gorilmiistiir. Cocuk edebiyati g¢alismalarinda degerler egitimi
konusunun en ¢ok ¢alisilan ve arastirilan konu olmasi1 géz oniinde bulundurularak
yapilan bu ¢alismada ¢ocuk edebiyati alaninda yapilan ¢alismalarda deger egilimlerini
tespit etmek olmustur.

2. YONTEM
Arastirmanin Modeli

Bu arastirmada nitel arastirma yontemlerinden olan dokiiman inceleme yo6ntemi
kullanilmistir. Dokiiman inceleme, belgesel tarama olarak belirtilen, gegmisteki olgularin
izlerini tasiyan resim, film vb. yapitlari, olgularla ilgili olarak yayinlanmis kitap, dergi vb.
birtakim yazili materyalleri analiz etmek i¢in kullanilan nitel arastirma ydntemidir
(Karasar, 2008, 5.183). Cocuk edebiyati ve degerler egitimi baglaminda yapilan YOK teze
kayith onaylanmis lisansiistii tezler bu arastirmanin incelenen dokiimanini
olusturmaktadir.

Verilerin Toplanmasi

Arastirmada YOK Ulusal Tez Veri tabaninda kayitli olan tezler icinden deger, egitim ve
cocuk basliklan ile gelismis tarama 6zelligi kullanilmis ¢ocuk edebiyati tiriinlerinde
degerlerin incelendigi 113 teze rastlanilmistir. Bu tezler 1991-2020 yillar1 arasinda
yapimistir. Bu tezler arasindan arastirmanin konusu ile dogrudan ilgili oldugu
diisliniilen 99 tez se¢ilmistir, bu tezlerden 6 tanesi doktora tezi 93 tanesi ise yiiksek
lisans tezidir. Konuyla birebir iliskili olmayan 14 tez ¢alismanin disinda tutulmus ve
secilen 99 tez belirlenen olciitler dogrultusunda incelenmistir.

Verilerin Analizi

Bu arastirmada incelenen tezlerim degerlendirilmesinde nitel veri ¢6ziimleme
yontemlerinden igerik analizi kullanmilmustir. Icerik analizinde temelde yapilan islem
birbirine benzeyen verileri belirli kavramlar ve temalar ¢ercevesinde bir araya getirmek
ve okuyucunun anlayabilecegi bir bicimde diizenleyerek yorumlamaktir (Yildirim ve
Simgek, 2013, s.259). Ilgili tezlerin analizi yapilirken tezin kiinyesini olusturan; yazar,
yayin yili, tiirdi, tezin yapildig1 iniversite, alan ve boliim arastirmanin ilk kategorisini
olusturmaktadir. Ozellikle arastirmanin da 6ziinii olusturan ve tezlerin metodolojisini
ortaya koyan ilgili tezlerde incelenen kaynaklar, secilen drneklem, 6rneklemin ¢esidi,
kullanilan yontem, analizin yapildigi deger ve deger siniflamasi lisansiistii tezin esas
olarak aldig1 degerler/deger kategorileri ve bu deger ve deger kategorilerinin sayisi
ikinci kategoriyi olusturmustur. Arastirmanin kodlarini bu makalenin bulgular
boliimiinde tablo ve grafiklestirilen ifadeler olusturmaktadir. Bu kodlar olusturulurken
ilgili tezlerin yontem kismi ve gerekirse bulgular ile sonu¢ kismi icerik analizine tabi
tutulmustur.
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3. BULGULAR

Lisansiistii Tezlerin Kiinyesi ile ilgili Bulgular
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Sekil 1. Cocuk Edebiyati-Degerler Egitimi Baglaminda Yapilan Lisansiistii Tezlerin Yillara
Gore Dagilimi

Cocuk edebiyati ve degerler egitimi baglaminda yapilan lisansiistii diizeyde ilk ¢alisma
1991 yilinda hazirlanmistir. 2014 yilina gelene kadar sayili diizeyde yapilan bu
calismalarin, 2014 yili sonrasinda artis gosterdigi gorilmiistiir.

Tablo 1

Cocuk Edebiyati ve Degerler Egitimi Baglaminda Yapilan Lisanstistii Tezlerin Tiiriine Gére
Dagilimi

Tez Turu Tez Sayisi
Yiiksek Lisans 93
Doktora 6

Cocuk edebiyati ve degerler egitimi baglaminda yapilan lisansiistii tezlerin
cogunlugunun ytksek lisans diizeyinde oldugu goriilmektedir. 2013 yilindan sonra
doktora diizeyinde ¢alismalarin yapilmaya baslandig1 goriilmiistiir. Hazirlanan 6 doktora
tezinin biri Sakarya Universitesi'nde, digerleri Atatiirk Universitesi’nde yapilmistir.
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Tablo 2

Cocuk Edebiyati ve Degerler Egitimi Baglaminda Yapilan Lisansiistii Tezlerin
Universitelere Gére Dagilimi

Universite Tez Sayisi
Afyon Kocatepe Universitesi 11
Atatiirk Universitesi 10

[nonii Universitesi

Necmettin Erbakan Universitesi
Usak Universitesi

Gazi Universitesi

Marmara Universitesi

Biilent Ecevit Universitesi
Gaziantep Universitesi

Dokuz Eyliil Universitesi

W W w H» O O N O @

Sakarya Universitesi

Cocuk edebiyat1 ve degerler egitimi baglaminda yapilan lisansiistii tez ¢alismalarinin
sirasiyla Afyon Kocatepe, Atatiirk, Inoénii, Necmettin Erbakan, Usak, Gazi ve Marmara
Universitelerinde yogunlastifi goriilmektedir. Tablo 2’de yer almayan 15 iiniversitede
(Bolu Abant [zzet Baysal, Ahi Evran, Akdeniz, Bayburt, Celal Bayar, Canakkale 18 Mart,
Erciyes, Erzincan Binali Yildirim, Giresun, Karadeniz Teknik, Mardin Artuklu, Nevsehir
Hac1 Bektas Veli, Okan, 19 Mayis ve Siirt Universitesi) birer calismaya rastlanilmistir.
Yine tablo 2’de yer almayan 8 iiniversitede (Agr ibrahim Cecen, Ankara, Istanbul Aydin,
Mersin, Selguk, Trakya, Uludag ve Yiiziincii Y1l Universitesi) ikiser lisansiistii tez tespit
edilmistir.

Tablo 3

Cocuk Edebiyati ve Degerler Egitimi Baglaminda Yapilan Lisansiistii Tezlerin Calisma
Alanlarina Gére Dagilimi

Calisma Alani Alanda Calisan Arastirmaci Sayisi
Egitim ve Ogretim 84
Tirk Dili ve Edebiyati 32
Din 2
Alman Dili ve Edebiyati 1
Felsefe 1
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Dilbilim 1
Dogu Dilleri ve Edebiyati 1

Tezleri yapan arastirmacilarin calisma alanlari incelendiginde arastirmacilar tezlerini
birden fazla alana yonelik olarak YOK Ulusal Tez Merkezi'ne kaydettigi goriilmektedir.
Bu yiizden Tablo 4’te arastirmaci sayisinin yapilan tez sayisindan fazla oldugu
gorilmektedir. Ornegin hem egitim-6gretim alaninda hem Tiirk Dili ve Edebiyati
alaninda calisan 21 arastirmacinin mevcut oldugu goriilmektedir. Cocuk edebiyat1 ve
degerler egitimi baglaminda yapilan lisansiistii tezlerin egitim ve 6gretim ile Tiirk Dili ve
Edebiyat1 alanlarinda yogunlastigi goriilmektedir. Bunun disinda Din alaninda 2,
Dilbilim, Felsefe, Dogu Dilleri ve Alman Dili ve Edebiyat1 alaninda 2 tane arastirmacinin
mevcut oldugu gorilmiistur.

Tablo 4

Cocuk Edebiyati ve Degerler Egitimi Baglaminda Yapilan Lisanstistii Tezlerin Calisildigi
Bilim Dallart

Lisanstistii Tezin Yapildig1 Bilim Dallar1 Arastirmaci/Tez Sayisi

Tirkce Egitimi 65

[EnN
S

Sinif Egitimi

Tirk Dili ve Edebiyati

Alman Dili Egitimi

Okul Oncesi Egitimi

Din Egitimi

Islam medeniyeti ve Sosyal Bilimler
Kirt Dili ve Kiltiiri
Ortadgretim Sosyal Alanlar
Sosyal Bilgiler Egitimi

Egitim Programlar ve Ogretimi
Tiirk Islam Edebiyati

Tiirk islam Sanatlar: Tarihi

Yeni Tiirk Edebiyati

S = Y S RN

Cocuk edebiyati ve degerler egitimi baglaminda yapilan lisansiistii ¢alismalarin biiyiik
cogunlugunun yapildigi bilim dalimin ‘Tirkce Egitimi’ oldugu goriilmektedir. Tiirkce
Egitimi disinda ¢cocuk edebiyati ve degerler egitimi baglaminda sirasiyla Sinif Egitimi ve
Tirk Dili ve Edebiyat1 bilim dallarinda da ¢alisildig1 goriilmektedir. Alman Dili Egitimi,
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Din Egitimi, Egitim Programlar1 ve Ogretimi, Okul Oncesi Egitimi, islam medeniyeti ve
Sosyal Bilimler, Kiirt Dili ve Kiiltiirii, Ortaégretim Sosyal Alanlar, Sosyal Bilgiler Egitimi,
Tiirk islam Edebiyati, Tiirk islam Sanatlar1 Tarihi ve Yeni Tiirk Edebiyati bilim dallarinda
da sinirh sayida ¢alisildigi goriilmiistur.

Lisansiistii Tezlerin Metodolojisine Yonelik Bulgular

Lisansiistii Tezlerin Evren-Orneklemi ve Konusuna Iliskin Bulgular

Tablo 5

Cocuk Edebiyati ve Degerler Egitimi Baglaminda Yapilan Lisansiistii Tezlerde Evren-
Orneklem Cesidi/ Arastirmaya Konu Kaynak ya da Kaynak Kigi

Evren-Orneklem Cesidi/Arastirmaya Konu Incelenme Sayis1
Kaynak ya da Kaynak Kisi

Yazar ya da sairin eserlerinin tamami veya bir 67
bolimi

Belirli bir tiir, konu veya temaya gore secilen 36
eserler

Belirli bir tarihsel donem, siire, veya seri 17
Cocuk dergileri 10
Ceviri cocuk klasikleri ve kitaplari 9
Halk Edebiyati Uriinleri 7
Belirli bir sinif diizeyi veya yas grubuna yonelik 6
eserler

Popiiler eser/popiilerlik diizeyi 5
100 temel eser 2
Resimli kitap 1

Tablo 5 incelendiginde cocuk edebiyati ve degerler egitimi baglaminda yapilan
lisansiistii tezlerde arastirma konusu veya oOrneklemi belirlemede farkli se¢me
aliskanliklart s6z konusu oldugu goriilmektedir. Arastirmacilarin 6érneklem veya konu
seciminde bir yazar ya da sairin eserlerinin tamamini veya belirli bir kismin1 segcme
egiliminde oldugu gorilmektedir. Bu yazar ya da sairlerle ilgili inceleme Tablo 6’da
ayrica ele alinmistir.

Arastirmacilarin 6érneklem veya arastirma konusu secerken belirli bir tiir veya temaya
veyahut bir tarihsel doneme, incelenen kaynak eserin yayin araliina odaklandigi da
sikca goriilmektedir. Cocuklara yonelik ¢ikarilan siireli yayinlarin da arastirmacilar
tarafindan ilgi odaginda oldugu da degerler egitimi baglaminda soylenebilir. Bu siireli
yayinlarin tiglini eski harfli cocuk dergileri olustururken geriye kalan kismini popiiler
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cocuk dergileri ve belirli bir donem araliginda Latin alfabesiyle cikarilan dergiler
olusturmaktadir. Cocuklara hitap ettigi diisliniilen temel eserler, klasikler ve halk
edebiyati iirlinlerinin az da olsa arastirmalarin 6rneklemini olusturdugu goériilmektedir.

Degerler egitimi baglaminda yapilan ve 6znesi ¢ocuk olan bu calismalarda 6zellikle
cocugun yas grubunun ve Ogrenim dilizeyinin bir o6rneklem grubu olarak
degerlendirildigi goriilmektedir. Sinirlh sayida ¢alismada da g¢ocuklarin yaptig
secimlerin yani poptler ¢ocuk kitap veya dergilerinin de arastirma konusu oldugu
orneklem secimini etkiledigi ve yapilan lisansiistii tezlerin adinin konulmasinda dahi
etkili oldugu goriilmektedir.

Tablo 6

Cocuk Edebiyati ve Degerler Egitimi Baglaminda Yapilan Lisansiistii Tezlerde Evren-
Orneklem Secimine Konu Olan Yazar ya da Sair

Evren-Orneklem Secimine Lisansiistii Evren-Orneklem Lisansiistii
Konu Olan Yazar ya da Sair Tez Sayisi Secimine Konu Olan Tez Sayis1
Yazar ya da Sair

A.Vahap Akkas 1 Melih Cevdet Anday 1
Abdulla Saik 1 Memduh Sevket Esendal 1
Ahmet Yilmaz Boyunaga 1 Mevlana Idris Zengin 1
Asli Der 1 Miyase Sertbarut 2
Aydogan Yavash 1 Mustafa Ruhi Sirin 1
Aygen Sibel Celik 1 Muzaffer Izgii 2
Ayla Cinaroglu 1 Necdet Neydim 2
Aysel Glirmen 1 Nezihe Merig 2
Ayse Yamag 1 Nur I¢ozi 1
Aytil Akal 4 Nuran Turan 1
Behi¢ Ak 3 Oktay Rifat Horozcu 1
Bekir Yildiz 1 Orhan Veli Kanik 1
Berdibek Sokpakbayev 1 Omer Seyfettin 2
Bican Veysel Yildiz 1 Rakim Calapala 1
Cahit Uguk 1 Resat Ekrem Kogu 1
Cahit Zarifoglu 3 Sara Giirbiiz 1
Fatih Erdogan 1 Sema Marash 1
Feridun Oral 1 Serpil Ural 1
Gulstim Cengiz 1 Seving¢ Kusoglu 1
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Giilten Dayioglu 2 Seza Kutlar Aksoy 2

Hasan Ayci 1 Ulker Koksal 1

Hasan Kallimci 1 Umit Kaftancioglu 1

Hasan Latif Sariyiice 1 Uzeyir Giindiiz 2

Hikmet Temel Akarsu 1 Yalvag Ural 3

Irfan Giirkan Celebi 1 Yavuz Bahadiroglu 3
1

Mavisel Yener

Tablo 6’da alfabetik olarak siralanan ¢ocuk edebiyati ve degerler egitimi baglaminda 67
lisansiistii tezin érneklemi veya konusu olan 51 yazar ve sair tespit edilmistir. lgili tablo
incelendiginde Aytiil Akal, Behi¢ Ak, Cahit Zarifoglu, Yalva¢ Ural, Yavuz Bahadirogly,
Giilten Dayioglu, Miyase Sertbarut, Muzaffer izgl'i, Necdet Neydim, Nezihe Meri¢, Omer
Seyfettin, Seza Kutlar Aksoy, Uzeyir Giindiiz'iin eserlerinin birden fazla teze konu oldugu
goriilmektedir.

Tablo 7

Incelenen Kaynagin/Eserin Tiirti

Incelenen eserin Tiirii Lisansiistii Tez Sayisi

Hikaye 50
Roman 38
Masal 21
Siir 15

[EnN
o

Tiir ayrimi yapilmamis

Tiyatro (oyun/piyes/halk tiyatrosu)
Deneme

Fabl

Halk hikayesi

Biyografi

Cizgi roman

Makale

Ani

Atasozu

Bilmece

_R R R N NN WS N o

Destan
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Efsane
Fikra

Film

[ o O =Y

Gezi Yazisi

Tablo 7 incelendiginde cocuk edebiyati ve degerler egitimi baglaminda yapilan
lisanstistli tezlerde hikaye, roman ve masal tiirlerinin en ¢ok incelenen tiirler oldugu
gorilmektedir. Bu tiirlerin disinda sirasiyla en c¢ok siir ve tiyatro tiirlerine yer
verilmistir. Tir ayrimi yapilmamis olarak ifade edilen eserler incelendiginde bunlarin
tlimiiniin siireli ¢ocuk yayinlari olan dergiler oldugu goériilmektedir. Tablo 5’te de sayisi
belirtildigi izere ¢ocuk dergilerinin tiimtinde yapilan degerler egitimi ¢alismasinda tiir
ayriminin gozetilmedigi, tiir ayrimina yonelik bir incelemenin séz konusu olmadigi
gorilmektedir.

Lisansiistii Tezlerin Deger ve Deger Siniflama Yontemine iliskin Bulgular

Tablo 8
Arastirmacilarin Kullandigi Deger ve Deger Siniflama Yénteminin Kaynagi
Kaynak Lisansiistii tez Deger Deger
sayisi/arastirmaci kategorisi kategorisi
kullanan kullanmayan
tez/arastirmact tez/arastirmaci
Akademik metinlerden 8 3 5
uretilenler
Arastirmaci tarafindan 7 4 3
olusturulanlar
Deger listelerinden 12 8 4
sentezlenenler
Belirli bir deger listesi 9 9 -
kullananlar
Incelenen eser disinda farkl bir 1

eserden faydalananlar

Incelenen eserden ¢ikarilan 36 19 17
Ogretim programini temel 26 3 23
alanlar

Tablo 8 incelendiginde ¢ocuk edebiyati ve degerler egitimi baglaminda incelenen
lisanstistli tezlerin énemli bir kisminin incelenen kaynak eserin dogrudan esas alip
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deger veya deger Kkategorilerini incelenen eserden ¢ikardigi goriilmektedir.
Arastirmacinin buradaki tutumu degerlerin varligi/yoklugundan ziyade kag farkli deger
veya deger kategorisi olusturdugudur. Bu tip arastirmalarda goézlemlenen incelenen
eserden iiretilen degerler arastirmaci tarafindan ¢ikarilmis olsa da bazi arastirmacilarin
literatiirden veya benzer deger listelerinden hareketle olusturduklar1 deger ifadelerini
belirli kategoriler altinda go6sterme egiliminde oldugu soylenebilir. Sadece bir
arastirmaci tarafindan ilkégretim Tiirkce ders kitaplarim inceleyerek deger ve deger
listeleri olusturuldugu ve bu liste dogrultusunda segilen bir yazarin eserinin incelendigi
de gorilmiistiir.

Ogretim programini temel alan arastirmacilarin cesitli zaman dilimlerinde Milli Egitim
Bakanlig1 tarafindan onaylanmis ve belirli siire ile uygulamaya konulmus Tiirkce, Sosyal
Bilgiler, Hayat Bilgisi, Din Kiiltiirii ve Ahlak Bilgisi, Tiirk Dili ve Edebiyat1 dersleri i¢in
hazirlanmis 6gretim programlarinda yer alan deger veya temalardan yararlandigi
gorilmiistir. Ayrica bazi arastirmacilar sadece bir 6gretim programini esas alirken bazi
arastirmacilarin birden fazla 6gretim programindaki deger ve temalar: deger listesi
olustururken kullanmistir. Bunun yaninda 6gretim programinda yer alan Tiirk Milll
Egitimi'nin Genel Amaglari, Tiirkce dersi genel amaclar1 ve Talim Terbiye Kurulu
tarafindan belirlenmis deger listesi de bazi arastirmacilar tarafindan kullanilmistir.
Ogretim programi kullanan arastirmacilarin neredeyse tamamina yakini ¢ikardigi veya
kullandig1 deger listesinde yer alan degerleri belirli kategoriler altinda siralamamistir.
Kategorilestirmeyi tercih edenler deger kategorilerini kendileri olusturmuslardir.

Deger listelerini sentezleyen arastirmacilar deger ve deger kategorisi olustururken tek
bir kaynag1 esas almamis belirli arastirmacilar tarafindan olusturulmus gecerli deger
listelerini, Ogretim programlarinda yer alan degerleri, yerli veya yabanc
aragtirmacilarin akademik calismalarindan en az ikisini tercih etmistir. Ozellikle gecerli
deger listelerini temel alarak deger listesi olusturanlarin kategorize etme egiliminde
oldugu gorilmektedir.

Belirli bir deger siniflamasi tercih eden aragtirmacilarin 6nemli bir kisminin Schwartz’in
Degerler Listesi'ni kullandig1 s6ylenebilir. Bunun disinda Peterson ve Seligman (2004),
Kavcar (1999), Karatay, Destebasi ve Demirbas (2011-Deger Isleme Sikhg Olcegi)
tarafindan olusturulan deger listeleri kullanilmistir. Belirli bir deger siniflamasi kullanan
arastirmacilarin hepsinin degerleri dolayl olarak kategorilestirdigi goriiliir.

Akademik arastirmalardan tiretilen degerler veya deger listeleri baska arastirmacilarin
tez, makale, kitap veya kitap boliimii gibi akademik metinlerinden yararlanilarak
kullanilmistir. Bu arastirmacilarin biiyiik ¢cogunlugu degerleri kategorilestirme yolunu
tercih etmemislerdir.

Arastirmaci tarafindan olusturulan deger listeleri, lisansiisti tez hazirlayan
arastirmacilarin yontem kisminda kullandiklar: deger ve deger siniflamalari ile herhangi
bir akademik metin, 6l¢ek, deger listesi, 6gretim programi veya kaynaga atif yapmadigi
gorilmektedir. Genel olarak bu arastirmacilarin deger listelerini olustururken ‘literatiir
okumasy’ ile deger veya deger siniflamalarindan soz ettigi goriilmektedir.
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Tablo 9

Cocuk Edebiyati Ve Degerler Egitimi Baglaminda Yapilan Tezlerde Kullanilan Deger

Listeleri Ve Akademik Metinler

Arastirmaci Deger Listeleri/Akademik Metinler Lisanstistii
tez sayisi
Karatay, Destebasi, Demirbas, Deger isleme Sikhig1 Olgegi 1
2011
Vedat Ozcan Hikayelerle Karakter Egitimi 2
H. Emin Oztiirk Bat1 Cocuk klasiklerinde Temel 2
Degerler
Takiyeddin Mengiisoglu Insan Felsefesi
Giingor, E. (1998) Degerler Psikolojisi Uzerinde 6
Arastirmalar Ahlak Psikolojisi, Ahlaki
Degerler ve Ahlaki Gelisme
Spranger’in(1928) Spranger’in(1928) Deger Siniflamasi
Cahit Kavcar (1999) Cahit Kavcar'in “Edebiyat ve Egitim”
(1999: 22) adli eserindeki “ deger
siniflamasi
Schwartz Schwartz Degerler Listesi 4
Giiven (2012) Giiven (2012) Degerler Listesi 1
Biyiikdiivenci, S. (2002). Degerin Degeri Uzerine. 1
Ulken, H.Z. (2001) Bilgi ve Deger. 1
Helwig, C., Ryerson, R. ve Children’s, adolescents, and adults 1
Prencipe, A. (2008) judgments and reasoning about
different methods of teaching values.
Cogni-tive Development
Nel Noddings “Okullarda Duyarliligin Zorlugu: 1
Egitime Alternatif Bir Yaklasim”
Hayati Hokelekli (2013) Ailede, okulda, toplumda degerler 1

psikolojisi ve egitimi

Arastirmacilar tarafindan lisansiistii tezlerde kullanilan deger listeleri ve akademik
kaynaklar incelendiginde belirli siniflamalarin 6ne ¢iktig1 gortilmektedir. Giingor (1998)
tarafindan Spranger’in deger siniflamasini temel aldig1 ve ahlaki degerler kategorisini
ekleyerek 7 kategoride listelenen degerler tezlerde en cok tercih edilen deger siniflamasi
olarak karsimiza ¢ikmaktadir. Bunun disinda yine Spranger (1928)’in olusturdugu deger
listesi, Schwartz'in deger listesi ve Cahit Kavcar'in belirledigi deger kategoriler
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kullanilmistir. Yerli ve yabanci akademik kaynaklarda degerlerle ilgili yer alan cesitli
siniflamalar da arastirmacilar tarafindan tercih edilmistir.

Deger Kategorileri ve Deger Sayisina iliskin Bulgular

Degerler egitimi ve cocuk edebiyati baglaminda hazirlanan lisansiistii tezlerde cesitli
yontemlerle deger ve deger Kkategorileri incelendiginde belirli bir deger listesi
kullananlar hari¢c hemen hemen biitiin arastirmacilarin deger kategorisi ve degerleri
belirlerken birbirinden farkli sonuclara ulastigt goriilmektedir. Deger kategorisi
belirleyen arastirmacilarin bazilar1 degerleri tek kategori altina toplarken bazilarinin 11
kategoriye ulasan deger listeleri kullandig1 goriilmektedir. Degerleri tek kategori
icerisinde degerlendirenler degerleri ‘evrensel’, ‘milli’ ve ‘manevi’ olarak ifade etmistir.
Degerleri iki kategoriye siniflayan arastirmacilar deger kategorilerini bireysel-
toplumsal, dini-sosyal, devlet-halk, ahlaki-toplumsal, olumlu-olumsuz, evrensel-milli,
kiltirel-toplumsal olarak gruplamistir.

Belirli bir deger ve deger listesi kullanmayan arastirmacilarin deger kategorilerini
kiltiirel, toplumsal, evrensel, milli, dini, sosyal, ahlaki, siyasi, bilimsel, estetik, ekonomik,
bireysel, manevi, metafizik, diinyevi, olumlu, olumsuz, 6ze donik, geleneksel, kisisel,
fizyolojik, giivenlik, ait olma, 6z deger, 6z saygi, kendini gerceklestirme olarak
kavramsallastirdig1 tespit edilmistir. Ayrica deger kategorilerini bir kelime veya kelime
grubuyla ifade etmeyen, aciklayici ifadeler kullanan arastirmacilar da mevcuttur: ‘model
insan profilinin egitiminde araci rolii olan degerler’, ‘model insan profilinin egitiminde
olumsuzlanan davraniglar’, * ideal insan1 6nceleyen degerler’, ‘ideal insanin egitiminde
istenmeyen davraniglar’, ‘bireylerde gerceklesmesi istenen davranislar’, ‘sosyal hayatla
ilgili telkinler’, ‘ideal insan egitiminde 6ne c¢ikan degerler’, ‘ideal insan tiplemesinde
bulunmamasi1 gereken degerler’, ‘devlet yoneticileriyle ilgili degerler’, ‘halk ile ilgili
degerler’, ‘dogrudan dini ve sosyal degerler’, ‘kisisel gelisime yardimci degerler’. Bazi
arastirmacilar deger kategorileri olustururken bu yontemleri kullanmamis dogrudan
deger ifadelerini deger kategorisi olarak kullanmistir. Ornegin, sevgi, saygi, duyarlilik
gibi deger ifadesi olarak tanimlanabilecek kavramlar1 deger kategorisi olarak kullanmig
bu kategorilerin altina da hayvan sevgisi, tabiat sevgisi, biiyiiklere saygi, 6z saygi, dogal
cevreye duyarlilik gibi alt degerler listelenmistir.

Degerler egitimi ve ¢cocuk edebiyati baglaminda hazirlanan lisansiistii tezlerde kullanilan
deger listeleri incelendiginde en az 4, en fazla 95 degerin listelendigi goriilmektedir.
Belirli bir deger listesi kullananlar hari¢ deger sayisi olarak ortak bir egilimin olmadigj,
deger sayisi esit olsa dahi deger ifadelerindeki farkhiliklar hemen hemen biitiin
arastirmacilarda goze carpmaktadir.

4. SONUC, TARTISMA VE ONERILER

Cocuk edebiyat1 ve degerler egitimi baglaminda 6zellikle 2014 yilindan sonra lisansiistii
calisma sayisinin arttigl goriilmektedir. Bu ¢alismalarin neredeyse tamamina yakinini
yuksek lisans diizeyinde ¢alismalar olusturmaktadir. Bu ¢alismalar dzellikle yontem
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secimi ve orneklem acisindan degerlendirildiginde birbirine benzer nitelikte calismalar
oldugu goriilmektedir. Genellikle lisanstistii diizeydeki calismalarin cocuklara uygun
oldugu diisiiniilen basili metinlerin metodolojik olarak gecerli ve giivenilir degerler veya
deger kategorileri kullanilmadan meydana getirildigi tespit edilmistir. Cocuk edebiyati
ve degerler egitimi baglaminda lisansiisti tezlerin dzellikle yontem agisindan problem
olusturacak hususlarinin oldugu goze ¢arpmaktadir. Arastirma kapsaminda incelenen
tezlerin 6nemli bir kisminin ya yontem kisminda kullandigi metodla ilgili bilgi
verilmemis veyahut betimsel tarama/kaynak tarama/betimleme/betimsel analiz/
fisleme ve durum calismasi gibi yontemle ilgili muglak ve genel ifadelerin yer aldig1
gorilmektedir. Bu ¢alismalar incelendiginde dokiiman inceleme ve belgesel tarama
metodolojisinin arastirmanin geneline hakim oldugu anlasilmaktadir. Buna ragmen
sinirli sayida calismanin yonteminde dokiiman incelemenin/belgesel taramanin énemli
bir unsuru olan analiz yapilirken kullanilan kod ve kategorilerin nasil agiklandigina yer
verilmistir. Ozellikle cocuk edebiyati baglaminda degerler egitimi ile ilgili yapilan bir
tezde dokiiman inceleme/belgesel tarama calismasinda kullanilacak deger ve deger
kategorileri cok dnemli iken hangi deger siniflamasinin nicin secildiginin agiklanmadigi
gorilmektedir. Buna ek olarak ¢ok sinirli sayida uzman goriisiiniin alinarak veya farkl
yontemlerle gecerlilik ve gilivenilirlik ¢calismasi yapildigindan bahsedilebilir. Metodoloji
konusundaki karisikligin cocuk edebiyati ve degerler egitimi baglaminda yapilacak
yontemsel cerceve olusturacak nitelikli akademik yayinlar ve farkl arastirma modelleri
ile hazirlanmis doktora diizeyinde ¢alismalarla asilabilecegi diistintilmektedir.

Cocuk edebiyati ve degerler egitimi baglaminda lisansiistii diizeyde calisma yapan
uiniversitelerde yapilan lisansiistii tezler incelendiginde belli bash akademik alan ve
bilim dallarina yénelik calismalar yapildig1 goriilmektedir. Ozellikle ‘cocuk’, ‘edebiyat’,
‘deger’ ve ‘egitim’ kavramlar1 sosyoloji, felsefe, psikoloji ve dilbilim gibi farkh
disiplinlerin konu alanina giren calismalar olmasina ragmen ¢ocuk edebiyati baglaminda
degerler egitimiyle ilgili yapilan lisansiistii ¢alismalarin belirli bilim dallar1 ve arastirma
alanlar1 c¢ercevesinde Tlretilmesi, birbirine katki saglamayan benzer dizeyde
calismalarin ortaya ¢ikmasina sebep olmustur. Bu durumun o6niine ge¢mek icin
disiplinler arasi galismalarin ve bu alanda ¢alisan uzmanlarin farkli disiplinler ile
etkilesim i¢inde olmasinin saglanmasina ortam hazirlanmalidir. Cocuk edebiyati ve
degerler egitimi baglaminda hazirlanan lisansiistii tezlerin icerik ve ydntem olarak
cesitlilik arz etmemesinin temel sebebinin bu tekdtizelik oldugu acikca gorilmektedir.

Yapilan lisansiistii tezlerde orneklem ve konu sec¢iminin degerler egitimi ve cocuk
edebiyati1 baglaminda farkl bir yoniiniin ortaya ciktig1 séylenebilir. Diger lisansiistii
tezlerden farkli olarak bu lisansiistii tezlerin arastirma yonteminin belirlenmesinde
orneklem ve konunun ayni zamanda yontemi belirleyen bir unsur olarak ortaya ¢iktigi
gorilmektedir. Bir tezin 6rneklemine kaynaklik eden yazar, dergi ve eser gibi unsurlarin
icerik oOzellikleri lisansiistii tezdeki degerlerin/deger siniflamalarinin tespitini ve
akademik ¢alismanin sonuglarini dogrudan etkiledigi sdylenebilir. Her ne kadar ¢ocuk
edebiyat1 baglaminda belirli bir siireyi, donemi, yas grubunu, sinif diizeyini, popiilerlik
diizeyini veyahut c¢ocuklara yonelik eserler meydana getiren bir yazar1 esas alan
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orneklem secimleri yapilsa da bu tezlerden ortaya ¢ikan sonuglarin daha ¢ok degerler
egitimi alanina vurgu yaptig1 goriilmektedir. Clinkii bu tezlerin ¢ogunun basta yéntem
kisminin temel iskeletinin degerler egitimi lizerine oturtulmasi ve degerler eserlerden
tiretilse dahi deger kategorilerinin olusturulmasinda farkli kaynaklardan faydalanilmasi
lisanstistli tezlerin ¢ocuk edebiyatina yonelik bulgular iiretmede daha zayif kaldigi
soylenebilir. Ancak goriildiigii lizere degerler egitimiyle ilgili nitelikli sonuclarin ortaya
ciktif1 sonucunu ortaya koymaz. Yapilan bir lisansiistii arastirmada segilen 6érneklem
sonuglar1 dogrudan etkiler. Incelenen bu lisansiistii tezler cocuk edebiyati ve degerler
egitimi baglaminda degerlendirildiginde sentez sonuglarin kisith 6lciide ortaya ¢iktigi
soylenebilir. Bu durumun asilmasi i¢in arastirmalarin 6znesi olan c¢ocuga odakh
orneklemlerin ve arastirma yontemlerinin secilmesi gereklidir. Cocuklarin sadece basil
olarak okuma etkinligini gerceklestirecegi kaynaklardan farkli izleme/dinleme, konusma
ve yazma etkinliklerine odakli gocugun aktif oldugu becerilere odaklanilmalidir.

Ornekleme konu olan eserlerin tiirleri incelendiginde 6zellikle kurmaca ve olay 6rgiisii
odakl tiirlerin degerler egitimi baglaminda incelendigi goriilmektedir. Bunun yaninda
sozli kiltiriin 6nemli bir tasiyicisi olan, miizige, ritme ve kiiltlirel ezgilere kaynaklik
eden siir tlriine yeterli diizeyde yer verilmedigi soylenebilir. Ayrica dogrudan iletiye
acik Tiirk halk edebiyati liriinleri olan destan, halk hikayesi, atasozii, deyim ve fikranin
degerler egitimi calismalarina uygunlugunun tartisilmasi gerekir. Kiiltiirel baglamda
egitsel islevleri olan bu eserlerin bilimsel sonuglar1 tahmin edilebilir oldugu
diistintildiiginde bu tiirlerin farkli yontemlerle analiz edilmesi farkl bilimsel sonuglarin
ortaya ¢ikmasini saglayabilir. Lisansiistii tezlerin 6rneklemini olusturan tiirler icerisinde
gorsel sanatlara yonelik olarak cocugun duyussal diinyasina hitap eden cizgi roman, film,
resimli kitap, tiyatro gibi tiirlerin az sayida oldugu goriilmektedir. Kurmaca disi, bilgi
aktarimi saglayan, islevsel tiirler olan gezi yazisi, ani, makale ve deneme gibi tiirlere
yonelik de ¢ocuklarin diizeyine uygun olacak metinler tespit edilip arastirmalara konu
olabilir. Incelenen lisansiistii tezlerin bu tiirlerle ilgili cocuga yonelik yayimlar
noktasinda siirli sayida olmasinin arastirmacilarin bu tiirlere yonelmesinin 6niine
gectigi ve incelenen eser seciminde bu tiirlere yonelmedigi goriilmektedir.

Cocuk edebiyat1 ve degerler egitimi baglaminda incelenen tezlerin en ¢ok farklilik arz
ettigi ve arastirmacinin tutumuna gore sekillendigi kismin arastirmanin yontem kismi
oldugu soylenebilir. Incelenen biitiin tezler belirli bir basili dokiimanin cesitli sekillerde
belirlenen deger veya deger kategorisi ¢ercevesinde incelense de ¢cok farkli deger ve
deger kategorileri ortaya koydugu goriilmektedir. Bu durum analizi yapilan basil
dokiimanlarda deger tespiti yapilmasindan ¢ok alanyazinda 6zellikle ¢cocuk edebiyatina
yonelik deger ve degerler kategorisi tespiti ile ilgili bilimsel ¢calismalara ihtiya¢c oldugu
izlenimi vermektedir. Ozellikle arastirmacilarin neredeyse tamanina yakininin gecerli
bir deger smiflamasi kullanmamasi veyahut kullandig1 deger ve deger kategorileri ile
ilgili ciddi gecerlilik ve glivenilirlik calismalarina yer vermemesi yontembilimsel olarak
literatiirde 6nemli bir eksigin var oldugunu ortaya koymaktadir. Bunun yaninda 6gretim
slrecinin planlama unsuru olan 6gretim programlarindaki tema ve alt temalar ile bu
programlarda yer alan ve bilimsel arastirmalar cercevesinde olusturulmamis, belirli
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komisyonlarin olusturdugu deger listelerinin kullanilmasi arastirmacilarin gegerli ve
giivenilir deger siniflamalarina basvurma egiliminde olduguyla agiklanabilir. Burada
arastirmacilarin yontembilimsel olarak daha az tartisilabilir olacagini diisiindiigi
Ogretim programlari gibi temel metinleri deger analizi i¢cin kullanmasinin farkli sonuglar
ortaya cikardigi goriilmektedir. Bu anlamda en 6nemli sonug deger ve deger kategorileri
ile ilgili ayn1 dersin 6gretim programi dahi olsa yakin zamanlarda hazirlanan 6gretim
programlarinin deger ve deger kategorileri arasinda sayi, igerik ve kategorilestirme
bicimi olarak farkhiliklar oldugu gorilmektedir. Bu problem bazi arastirmacilarin
Ogretim programini yeterli géormeyip literatiirde yer alan gesitli deger listelerinden de
faydalanip kendi deger listesini sentezlemesinden de anlasilmaktadir.
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