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Oz
Giris: Vatandaslik devletlerin ve toplumlarin kimliklerini korumada 6nemli bir yere sahiptir. Ulkelerin bilimsel
ve teknolojik gelismelerinde 6nemli beyin giiciinii temsil eden {istiin yetenekli bireyler i¢in vatandaslik daha da

onemli hale gelmektedir. Bu noktadan hareketle bu aragtirmada Bilim ve Sanat Merkezlerinde (BILSEM) egitim
alan iistlin yetenekli bireylerin vatandagslik kavramina yonelik algilariin ortaya koyulmasi amaglanmaktadir.

Yontem: Calisma nitel arastirma desenlerinden fenomonolojik desen ile yiiriitiilmistiir. Arastirmanin ¢aligma
grubunu 2020-2021 egitim gretim yilinda Istanbul BILSEM’lerde egitim goren 13’0 erkek 10’u kadin olmak
tizere toplam 23 6. sinif 6grencisi olusturmaktadir. Aragtirmanin verileri aragtirmacilar tarafindan gelistirilmis olan
yapilandirilmig gériisme formuyla elde edilmigtir. Verilerin analizinde betimsel analiz kullanilmistir.

Bulgular: Ustiin yetenekli &grencilerin vatandashgi; bir yerde yasayan, ait oldugu yere karsi bazi temel
sorumluluklar1 ve haklari olan birey olarak tanimladiklar1 belirlenmistir. Ogrenciler kendilerini ¢ogunlukla iyi
vatandas olarak tanimlarken iyi vatandasin cevresine ve ilkesine karst sorumluluklari oldugunu ifade
etmektedirler. Devletin insanlarin bir arada yasadig: siyasal kurum oldugu goriisii baglaminda, sosyal ve hukuk
devleti anlayis1 hakimdir. Vatandagin temel sorumluluklar iilkeye ve topluma saygili, caliskan bireyler olmak
olarak ifade edilmistir. Ogrencilerin gogunlugu kendini iilkeye bagli hissederken, baglilikta en 6nemli etken kiiltiir
ve tarih olarak karsimiza gikmaktadir. Turkiye vatandasi olmanin en olumlu yani tarihi miras olarak goriiliirken,
ogrencilerin bir kisminin geligsmis Bat1 iilkelerinin vatandagi olmayi istemesi dikkat ¢gekmektedir.

Tartisma: Ogrencilerin goriisleri vatandaslik ve devlet tanimlamalariyla beyin gdgii temeline dayanan baska iilke
vatandaglig1 konularinda alanyazinda yer alan ¢aligmalarla biiyiik oranda ortiismektedir. Fakat bu ¢aligmada diger
calismalardan farkli olarak, istiin yetenekli bireylerin ayirt edici 6zellikleri arasinda bulunan arastirmac kisilik,
vatandas 6zellikleri arasinda vurgulanmisgtir.
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Atif igin: Ozdemir, F., Aybar-Ercan, Y., & Yigit, E. 0. (2023). Ustiin yetenekli bireylerin vatandaslhik kavramina
iliskin algilari. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, 24(2), 291-306
https://doi.org/10.21565/0zelegitimdergisi.951891

1Sorumlu Yazar: Ars. Gor, Yildiz Teknik Universitesi, E-posta: ozdemirfth01@gmail.com, https://orcid.org/0000-0001-5759-
643X

2yiiksek Lisans Ogrencisi, Y1ldiz Teknik Universitesi, E-posta: yildizaybarl@gmail.com, https:/orcid.org/0000-0001-9230-
2724

3Prof. Dr., Bolu Abant izzet Baysal Universitesi, E-posta: 0zlem1406@hotmail.com, https://orcid.org/0000-0002-3362-3437

Ozdemir vd. 2023, 24(2)


https://doi.org/10.21565/ozelegitimdergisi.951891
https://orcid.org/0000-0001-5759-643X
https://orcid.org/0000-0001-5759-643X
https://orcid.org/0000-0001-9230-2724
https://orcid.org/0000-0001-9230-2724
https://orcid.org/0000-0002-3362-3437
https://orcid.org/0000-0001-5759-643X
https://orcid.org/0000-0001-9230-2724
https://orcid.org/0000-0002-3362-3437

USTUN YETENEKLI BIREYLERIN VATANDASLIK KAVRAMINA ILISKIN ALGILARI 292
Giris

Bilginin ve bilim insaninin her gecen giin daha da 6nem kazanmas: ve iilkelerin bilim insanlarina olan
ihtiyacinin artmasi ile birlikte, sunulan olanaklar bazi iilkeleri digerlerinden daha cazip hale getirmekte ve bu da
beyin gogiinii artirmaktadir (Tansel & Giingér, 2006). Bu gogler neticesinde 6rnegin Yeni Zelanda’da saglik
caliganlariin %46.8’i, Avustralya’da %42.4’{i, Kanada’da %35.1°1, Birlesik Krallik’ta %33.7'si Amerika Birlesik
Devletlerin’de (ABD) %24.4’ii bagka iilkelerden gelmektedir (Grignon vd., 2012). Bu durum egitimli insanlarin
gelismig iilkelere yonelmesine sebep olurken, bireylerin yetismesi igin kisitli imkanlarini kullanan iilkelerin
yasadiklar1 kayip gelismeleri yoniinde dnemli bir engel teskil etmektedir. Tiirkiye de go¢ veren bu iilkeler arasinda
yer almakta, hatta ABD’ye en ¢ok lisansiistii 6grenci yollayan ilk on iilke arasinda bulunmaktadir. 2015-2016
egitim-6gretim yilinda Tiirkiye’den ABD’ye gitmis 10,691 6grenci varken (Elveren vd., 2018), Tiirkiye Istatistik
Kurumu (TUIK) 2020 verileri, Tiirkiye’den yurt digina gogte %2 artis meydana geldigini ve en fazla 25-29 yas
grubundakilerin gdg ettigini ortaya koymaktadir. Bununla birlikte 2019 yilinda yurt disina gég ile ilgili yapilan bir
anketin sonuglar1 da yurt disinda yasama isteginin egitim diizeyi ile dogru orantili olarak arttigini gostermektedir
(istanbul Ekonomi Arastirma [[EA], 2019). Bu veriler, orta ve uzun vadede Tiirkiye aleyhine yasanacak beyin
gocli dikkat ¢cekmektedir. Beyin gocii, gelismekte olan diger ilkelerde oldugu gibi kalkinma agisindan bir¢ok
unsuru olumsuz yonde etkileyecektir. Dolayisiyla nitelikli insan giiciiniin lilkemizde kalmasini saglamaya yonelik
onlemlerin bir an 6nce alimmasina yonelik ¢alismalarin hiz kazanmasini ve beyin go¢iiniin neden olacagi sorunlarin

farkli platformlarda vurgulanmasi gerekmektedir.

Bilgi iletisim teknolojilerindeki gelismeler bireylerin farkli {ilkelerdeki ¢aligma ve yasam kosullarina dair
farkindaliklarini artirmis, kiiresellesmeyle birlikte iilkeler arasindaki smirlar giderek daha belirsizlesmistir.
Ozellikle geng nesil, gelismis iilkelerde yasama fikrine daha sicak bakmaya ve kariyer hedeflerini bu yénde
planlamaya baslamiglardir. Bu durum, toplumlarin insan sermayesinin dnemli bir kismini olusturan iistiin
yeteneklileri daha fazla etkilemektedir. Zira toplumlarin doniim noktasini1 gergeklestiren bilim, teknoloji, fikir ve
sanat hareketlerinin biiyiik boliimii {istiin yetenekli bireyler tarafindan gergeklestirilmektedir (Eng, 1979).
Dolayisiyla bu potansiyelden yararlanilmasi toplum igin stratejik bir 5nem arz etmektedir (Coskun, 2007). Onemli
bir potansiyel olan iistiin yetenekli cocuklarin ¢ogu sosyal acidan hassas ve empatiktir (akt., Berkowitz & Hoppe,
2009; Silverman, 1994). Dogal olarak hassas bireylerin ihtiyaglart digerlerinden farkli olmakta ve bu ihtiyaglarin
karsilanmamasi ¢esitli sorunlar1 beraberinde getirmektedir. Zira tistiin yetenekli bireylerin biligsel, fiziksel, sosyal
ve duygusal yetenekleri birbiriyle uyumlu gelisim géstermediginde asenkronizasyon (es zamansiz gelisim) durum
ortaya c¢ikmaktadir (Cross vd., 2017). Dolaysiyla iistiin yetenekli &grenciler akranlarindan ayri olarak
farklilagtirilmis ve zenginlestirilmis egitim programlarina ihtiya¢ duymaktadirlar (Davasligil & Zeana, 2004).
Bunun yani sira, toplum tarafindan 6nemsendiklerinin ve gelismeyi saglayacak lokomotif unsur olduklarinin
hissettirilmesi, bagka bir deyisle sadece bilissel anlamda degil duyussal ve sosyal anlamda da desteklenmeleri
gerekmektedir. Ustiin yeteneklilere egitim veren kurumlarin ve onlarla etkilesimde bulunan kisilerin bu ¢ocuklari
ve gengleri beyin gogline yoneltmek yerine iilkelerinde kalmalarini tesvik edecek uygulamalar gergeklestirmeleri
ise Ozellikle onemlidir. Bdylece insan sermayesinin farkli iilkelere aktarilmasinin oniine gegilmesi miimkiin
olacak, insanlarin geligmis iilkelere go¢ etmek yerine kendi iilkelerinin gelisimi i¢in ¢aligmalar yapmalar1 ve
kalkinmay1 hizlandirmayi saglanabilecektir.

Geligmis iilkeler de istiin yetenekli bireylere 6zel 6nem verildigi ve bu bireylerin egitimine gereken
onemin verildigi dikkat ¢cekmektedir. Sovyet Sosyalist Cumhuriyetler Birligi (SSCB) ile uzay yarigina giren ABD
1960’11 yillardan sonra iistiin yetenekliler egitimi i¢in dnemli yatirimlar yapmistir (Goodlad & McMannon, 2004).
Yine Giiney Kore 1990’11 yillarda iistiin yetenekliler egitimine dikkatle yonelmis, 1997 Asya Krizi’nden sonra
AR-GE c¢aligmalarini daha da yogunlastirmistir (Erdik, 2016). S6z konusu iilkelerin diinyadaki yerleri dikkate
alindiginda, insan sermayesine verdikleri 6nemin gelismelerine yonelik olumlu etkileri agiktir. Zira bu iilkeler
yukarida da belirtilmis oldugu gibi, sadece kendi iilkelerindeki nitelikli bireyleri desteklemekle kalmayip, baska
iilkelerdeki egitimli bireyleri kendilerine gekme konusunda da 6n siralarda yer almaktadirlar. Geligmis tilkelerdeki
egitim sistemlerini takip eden Tiirkiye’de ilk Bilim ve Sanat Merkezi (BILSEM) 1995 yilinda Ankara’da agilmis
(Kaya, 2013), 2000’li yillara gelindiginde ise istiin yetenekli bireylerin egitimine iligkin stratejik planin
¢ikarilmasi ve iistiin yetenekliler egitimi anabilim dallarmin {iniversitelerde yayginlagmaya baslamasiyla birlikte
istiin yeteneklilerin egitimi biiyiik bir ivme kazanmustir (Sak vd., 2015). Giiniimiizde sayilart 279’u bulan (Milli
Egitim Bakanligi [MEB], 2022) BILSEM’lerde Tiirkce, matematik, fen ve teknoloji, sosyal bilgiler, teknoloji
tasarim, bilisim teknolojileri, Ingilizce, fizik, kimya, biyoloji, cografya, tarih, edebiyat, felsefe dersleri
verilmektedir (MEB, 2019). Ustiin yetenekli bireylerin iilkelerine aidiyetlerinin saglanmasi ve sahip olduklari
yetenekleri kendi iilkelerinin gelismesine yonelik kullanmalarinin tesvik edilmesi agisindan sosyal bilgiler dersi

Ozdemir vd. 2023, 24(2)



USTUN YETENEKLI BIREYLERIN VATANDASLIK KAVRAMINA ILISKIN ALGILARI 293

0zel dneme sahiptir. Bu ders kapsaminda gelistirilecek ve pekistirilecek vatandaglik algisinin iistiin yetenekli
ogrencilerin kariyer planlarmi kendi iilkelerine yonelik olarak gergeklestirmelerine de katkida bulunacaktir.

Ulkeler ve toplumlar egitim sistemleri aracihiiyla, ihtiya¢c duyduklari ozelliklere sahip bireyler
yetistirmeyi hedeflemektedir. Tarihsel silire¢ agisindan ele alindiginda, fiziki giiciin ve askeri yetenegin
gelistirilmesine dayali uygulamalarin 6nemi siirmekle birlikte, beyin giicliniin ve diisinme becerilerinin egitim
siireglerinde 6n plana gectigi goriilmektedir. Vatandaglik ise, ilk devletlerden bu yana egitimin temel hedefleri
arasindaki yerini korumaktadir. Kiiresellesme ve diinya vatandagligi vurgularina ragmen, her devlet kendine
aidiyet duyacak ve hedefleri dogrultusunda hareket edecek bireyler yetistirmeye 6zel 6nem vermektedir. Buna
yonelik olarak da farkli iilkelerdeki vatandaslik algisi toplumlarin kiiltiirel yapisina bagl olarak degisiklik
gosterebilmektedir. Avustralya gibi sonradan goglerle kurulan iilkelerde vatandaslik irksal boyuttan ziyade toprak
ve ortak yasam kiiltiiri temeline dayanmaktadir (Howard & Gill, 2010). Almanya’da ise vatandasligin Alman
olarak dogmak ile kazanilacag1 anlayisi hakimdir (Miller-Idriss, 2006). Benzer durum, Yigit (2017) tarafindan
sosyal bilgiler 6gretmen adaylari ile yapilan ¢alismada da kendini gostermekte, Tiirk vatandasligina iliskin algilar
anayasada gectigi gibi “Tiirk ana babadan dogma” merkezinde toplanmaktadir. Bununla birlikte, buradaki Tiirk
ana baba ifadesinin bir wrki belirtmek i¢in kullanilmadigina, Atatiirk’in de belirtmis oldugu gibi Tiirkiye
Cumhuriyeti vatandagt olmanin, Tiirk olmakla esanlamli bir sekilde kullanildigina dikkat ¢ekilmesi gerekmektedir.
Devletlerin vatandag tanimlarinda ve vatandasligi sunus bigimlerindeki farkliliklara yani sira, insanlarin
vatandaglik algilar1 da devletle iliskilerini ve kendilerini ve digerlerini o devletin bir {iyesi gérme bigcimlerini ortaya
koymasi bakiminda énemlidir. Gii¢lii bir devletin vatandasi olmak gegmisten bugiine tiim bireyler igin bir prestij
niteliginde olmus, vatandaglik bir haklar ve sorumluluklar paketi olarak ele alindiginda haklar kismindaki artilar
insanlar1 vatandagsi olduklar1 devlete daha bagli hale getirmistir. Bunun farkinda olan devletler de kimi zaman
sunduklar1 olanaklarla kimi zamanda 1rk, din, kiiltiir gibi insanlarin bagli olduklar1 gibi unsurlardan yararlanarak
aidiyet duygusunu artirmaya c¢aligmislardir. Tiim bunlar g6z Oniine alindiginda insan sermayesi olarak iistiin
yetenekli bireylerin vatandaslik algilarinin ve devletlerine olan aidiyetlerinin gelistirilmesinin 6nemi agiktir.

Alanyazin incelendiginde {istiin yeteneklilerde vatandaslik ile ilgili ¢alismalarinin sinirli oldugu
goriilmektedir. Gibson ve digerleri (2008), kiiresel 6grenme ve sorumlu diinya vatandagligi gelistirmeye, Johnson
(2018) ise kiiresel vatandas olarak iistiin yetenekli 6grenciler igin kiiresel bir egitim programi gelistirmeye iligkin
calismalar gerceklestirmislerdir. Ulkemizde ise Ogurlu ve digerleri (2016) tarafindan {istiin yetenekliler
baglaminda kiiresel vatandaslik egitimi programmin etkililigine yonelik ¢alisma gerceklestirilmis oldugu
goriilmektedir. Bu ¢aligmalar disinda degerler egitimi (Kurnaz vd., 2013; Kurnaz, 2018; Yildirim, 2016),
demokrasi egitimi (Er &Unal, 2015), {istiin yetenekliler egitim politikalari (Ozmen & Kémiirlii, 2013) konularinda
calismalar yapilmis olsa da vatandashga yonelik goriislere iliskin ¢alismaya rastlanmamustir. Ustiin yetenekli
¢ocuklarin vatandaglik baglamindaki goriislerinin belirlenmesi ve bu konudaki goriislerinin ortaya konulmasi,
onlara verilecek vatandaglik egitiminin hedeflerinin ve igeriginin belirlenmesine ve siiregte yapilacaklarin
planlanmasina temel olusturacak bulgular sunacaktir. Boylece vatandaslik algilarinin ve iilkelerine aidiyetlerinin
gelistirilmesi yoluyla beyin gd¢iliniin 6niine gegilmesi ve bu bireylerin kendi iilkelerinin kalinmasina yonelik
caligmalar yapmalarinin desteklenmesi miimkiin olacaktir. Bunun yani sira, politika belirleyici kurum ve
kuruluslarin da bu konuya dikkatlerinin ¢ekilmesi, tistiin yetenekli bireylere yonelik ¢alismalarin vatandaglikla
baglantili olarak farkli bir gozle ele alinmasina olanak taniyacaktir. Bu baglamda yapilacak ihtiyac analizi
calismalarma yardimei olacag: diisiincesinden yola ¢ikilarak, bu arastirmada BILSEM’lerde egitim alan iistiin
yetenekli bireylerin vatandaslikla ilgili goriiglerinin ortaya konulmasi amaglanmistir. Bu ana amaca bagli olarak
asagidaki sorulara cevaplar aranmistir:

1. Ustiin yetenekli bireyler vatandasligi nasil tamimlamakta ve kendilerini nasil bir vatandas olarak
gormektedir?

Ustiin yetenekli bireylere gore iyi vatandasin dzellikleri nelerdir?
Ustiin yetenekli bireylere gore devletin tanimi, devlet ve vatandasin karsilikli gorevleri nelerdir?
Ustiin yetenekli bireylere gore Tiirkiye Cumhuriyeti vatandasi olmanin olumlu yanlari nelerdir?

Ustiin yetenekli bireyler kendilerini vatana bagh hissediyorlar m1?

@ g~ w DN

Ustiin yetenekli bireylerin, Tiirk vatandashigi diginda bagka bir iilke vatandaghgma gegmeye yonelik
diistinceleri nedir?
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Yontem

Bu béliimde arastirma deseni, ¢calisma grubu, veri toplama araci, verilerin toplanmasi, verilerin analizi ve
verilerin giivenilirligi basliklarina iliskin agiklamalar yer almaktadir.

Arastirma Deseni

Arastirma, BILSEM’lerde egitim alan iistiin yetenekli bireylerin vatandashga yonelik goriislerini
belirlemeyi amacladigi igin nitel aragtirma tiirlerinden fenomonolojik desende yiiriitiilmiistiir. Fenomonolojik
¢alisma, belirli bir grubun bir kavram ya da fenomenle ilgili yasanmis deneyimlerinin ortak tanimlanmis halidir
(Creswell, 2016) Fenomonoloji; sosyal bilimlerde kavramlari, olaylar1, durumlari, deneyimleri ortaya ¢ikarmak
icin kullanilmaktadir (Sonmez & Alacapinar, 2016). Vatandaslik tiim bireyler i¢in oldugu gibi istiin yetenekli
bireyler i¢in de giinliik hayat icerisinde yer alan bir olgudur. Bu nedenle, {istiin yetenekli bireylerin vatandaslik
olgusuna yonelik goriislerinin  belirlenmesinin  amaglandigt bu arastirmada fenomonolojik desenden
yararlanmigtir.

Cahsma Grubu

Aragtirmanin ¢alisma grubunu rastgele olmayan O&rnekleme yontemlerinden uygun Ornekleme
kullanilmistir. Arastirmacilar; mevcut, goniillii veya kolayca erisilebilir ve aragtirmaya katilmak isteyen insanlari
orneklem igerisine dahil etmek istediklerinde uygun 6rnekleme yontemini kullanirlar (Johnson & Christensen,
2014). Caligma grubunu 2020-2021 egitim-6gretim yilinda Istanbul ilinde yer alan bilim sanat merkezlerinde
egitim goren 13’0 erkek 10°u kadmn olmak iizere toplam 23 6. simf grencisi olusturmaktadir. Ogrencilerin tamam
Istanbul’da dogmus ve biiyiimiistiir. Ogrencilerin ¢alismaya katilimlar1 goniilliiliik esasina dayanmaktadir.
BILSEM’lerde 7. smuf ve 8. smflara oranla daha fazla 6. simf &grencinin bulunmasi ve 5. smmflarla
kiyaslandiginda bu ¢ocuklarin daha iist kavrama diizeyine sahip olduklarinin diisiiniildiigii diigiiniilmesi dolayisiyla
6. smif diizeyindeki dgrenciler bu ¢alismanin katilimeilari olarak tercih edilmistir.

Veri Toplama Araclar

Aragtirmada veri toplama araci olarak, aragtirmacilar tarafindan gelistirilen 11 agik uglu sorudan olusan
yapilandirilmig goriisme formu kullanilmistir. Veri toplama yonteminin tercih edilmesinde, bireylerin goriislerini
dogrudan alma diisiincesi ve kolay uygulanilabilirlik etkili olmustur. Yapilanmis goriismede, cevaplayanlar
arasinda gergek farki gosteren karsilagtirmalar yapilabilmesi de (Kincal, 2013) bu teknigin tercih edilme nedenleri
arasinda yer almaktadir. Goriisme formu olusturulurken ilgili alanyazin ayrintili olarak taranmis, dgrencilerin
vatandagliga iliskin goriislerini ortaya koymak amact ile 13 maddelik form olusturduktan sonra vatandaslik
alaninda ve 6zel egitim alaninda uzman 2’ser aragtirmacidan uzman goriisii alinmigtir. Vatandaslik kavraminin
hassashig1 dolayisiyla devlet otoritesine yonelik olumsuzluk olusturabilecek olan 2 soru formdan g¢ikarilmigtir.
Uzmanlarin déniitleri dogrultusunda sorular yeniden diizenlenmistir. Son halini vermeden énce BILSEM’lerde
egitim goren 5 dgrenci ile deneme uygulamasi yapilmistir. Devletin tanimlanmasiyla ilgili anlasiimayan 1 adet
soru gorliisme formundan ¢ikartilarak forma son sekli verilmistir

Veri Toplama

Aragtirma i¢in Yildiz Teknik Universitesi Arastirma ve Planlama Rektér Yardimeiligi Kuruluna bagvuru
yapilmistir. 2020/10 etik kurul karari ve E-73613421-604.01.02-2011240417 sayili yaz1 ile 24 Kasim 2020
tarihinde etik kurul izni alinmistir. Caligma grubu belirlendikten ve gerekli yasal izin alindiktan sonra iistiin
yetenekli 6grencilerin vatandaglik kavrami hakkindaki goriislerini ve anlayislarini ortaya ¢ikarmak amaciyla
hazirlanmis olan yapilandirilmis gériisme formu 6grencilere verilerek formdaki sorulari yazili olarak yanitlamalari
istenmigtir. Bilim Sanat Merkezinde yapilan uygulama sessiz ve dikkat dagitict etkenlerden arindirilmis olup 30
dakika stirmiistiir. Uygulama esnasinda arastirmacilardan biri bizzat ortamda bulunmus ve 6grenciler form {izerine
isim yazmamalart konusunda &zellikle uyarilmigtir. Verilerin arastirma amaciyla toplandigi ve ikinei kisilerle
paylasilmayacagi 6grencilere bildirilmistir.

Verilerin Analizi

Nitel aragtirmalarda veri analizi; verilerin hazirlanmasini kodlanmasini, temalarin olusturulmasini ve son
olarak da verinin farkli sekillerde (tablolar, sekiller veya tartigma) ortaya konulmasini icermektedir (Creswell,
2016). Bu aragtirmada nitel veri analizlerinden betimsel analiz kullanilmistir. Betimsel analizde aragtirmada elde
edilen veriler temalar altinda 6zetlenerek okuyucuya sunulmaktadir. Bu analiz tiirlinde arastirmada elde edilen
verilerden sik sik dogrudan alintilar yapilmaktadir. Betimsel analizde temel amag elde edilen bulgulari 6zetleyerek
ve yorumlayarak okuyucuya sunmaktir (Yildinm & Simsek, 2013). Bu arastirmada da tstiin yetenekli

Ozdemir vd. 2023, 24(2)



USTUN YETENEKLI BIREYLERIN VATANDASLIK KAVRAMINA ILISKIN ALGILARI 295

ogrencilerden yapilandirilmig goriisme formu ile elde edilmis veriler iliskilendirilerek temalara ulasilmistir.
Katilimcilar, “O-1, 0-2, 0-3...0-23” olarak sunulmustur. Veriler temalar altinda ele alinmis ve uygun yerlerde
dogrudan alintilar (6grenci goriigleri) ile desteklenmigtir

Nitel Verilerin Giivenilirligi

Verilerin analiz siirecinde, kodlama ve tema olusturma her aragtirmaci tarafindan ayri ayri yapilmstir.
Arastirmacilar tarafindan yapilan analizler benzerlik ve farklilik agisindan incelenmistir. Bu sekilde kodlayicilar
arasindaki uyum capraz sekilde kontrol edilmig ve bu sayede arastirmacilar arasinda uyum saglanmasina 6zen
gosterilmigtir. Kodlayicirlar arasi uyum Miles ve Huberman’in (1994) formiilii ile incelenmis ve uyum .83 olarak
belirlenmistir. Ogrenci goriisme formundan elden edilen verilerden 6rnekler temalar1 desteklemek amaciyla
bulgularda sunulmustur. Arastirmada elde edilen temalar alan yazin ¢ergevesinde degerlendirilmis ve tartisilmistir.

Bulgular

Vatandaslik ve vatandaslik algisi ile ilgili dgrencilerin goriislerinin incelenmesinin amaglandigi bu
calismanin bulgular1 ii¢ tema cercevesinde agiklanmistir. Temalar; vatandas, devlet ve vatandasin gorevleri,
Tiirkiye ve diger iilke vatandaslig1 seklinde ifade edilmistir. Belirlenen temalar 6grencilerin goriiglerinden bire bir
alintilarla desteklenerek agiklanmistir.

1. Vatandas ve Vatandashk Algis1

Ustiin yetenekli 6grencilerin goriislerinden elde edilen veriler incelediginde vatandaslik kavraminin bir
yerde yasayan birey seklinde ifade edildigi goriilmektedir. O-15 “Ayn1 iilkede yasayan insan toplulugunun bir
parcast olmak.”, O-1 ise bu durumu “Vatandaslik kavram bir vatana ait kisi anlamina gelmektedir.” seklinde ifade
etmistir. Bu ifadeler incelendiginde 6grencilerin vatandaglik kavramimi genellikle bir yerde yasama, bir yere ait
olma seklinde tanimladiklari sdylenebilir.

Aragtirma verilerine gore istiin yetenekli 6grencilerin, vatandaslhik kavramini farkli kavramlar ile
acikladiklarr goriilmektedir. Ornegin O-17 “Vatandashk kavrami benim igin 6zgiirlik ve vergi 6demektir,
vatandaslik bir sorumluluk veya bir istir.” ifadeleri ile vatandashgmn 6zgiirlik ve sorumluluk oldugunu ifade
ederken O-5 “Vatandaslik iilkede kurallara uyarak dzgiir bir sekilde yasamimiz siirdiirmek ve gérevimizi yerine
getirmektir.” diyerek ozgiirliige ve kurallara deginmistir. Diger bir drnekte O-18 “Yasadigimiz devlete olan
sorumluluk ve gorevlerimizi en iyi sekilde yapmak 6rnek; vergilerinizi zamaninda ddersek iyi bir vatandas oluruz
veya kimseye saygisizlik yapmazsak iyi bir vatandas oluruz.” seklinde ifade etmistir. Gorilldigii tizere iyi bir
vatandag olmanin gorevlerin yerine getirilmesi ve saygisizlik yapilmamasi ile degerlendirildigi dikkat
cekmektedir. 0-19 ise “Vatandaslik bir insanin kendi iilkesi i¢in bir seyler yapip yoneticiler icin oy kullanmasidir.”
diyerek gorev ve sorumluluklarin igerisinde oy kullanmaya vurgu yapmuistir.

Aragtirma grubundaki o6grencilerin goriisleri incelendiginde “Devletin vatandasa hizmet etmesi”
durumunun da 6n plana ¢ikarilmis oldugu goriilmektedir. Ornegin O-6 “Vatandaslik bir iilkenin icerisinde
yasayan, haklari olan, devlet bagkaninin onlara hizmet ettigi, onlarin da iilkenin devami icin calistig1 bireylere
verilen addir.” ifadesiyle bu durumu aciklanmustir. Ornekte gériildiigii iizere O-6, sorumluluktan dnce haklari
vurgulamis ve devletin halkina hizmet etmesi gerektigini ifade etmistir. Devaminda ise halkin da iilke
devamliligini saglamada gorevli oldugunu vurgulamstir.

Ogrenci goriisleri incelendiginde iistiin yetenekli 6grencilerin kendilerini farkl1 vatandaslik kavramlar ile
tanimladiklar1 goriilmektedir. Iyi vatandas olarak tanimlayan dgrenciler iyi vatandasligi ise kendilerinde bulunan
baz1 Ozellikler ile ele almiglardir. “Bence ben iyi bir vatandagim; insanlara iyi davraniyorum, 6zgiirligiimi,
haklarimi ve sorumluluklarimi biliyorum.” seklinde ifade eden O-5, kendisini iyi vatandas olarak tanimlarken iyi
bir vatandas olmasini da insanlara iyi davranma, hak ve sorumluluklarini bilme davraniglarina baglamaktadir.
Diger bir émekte ise O-20 “Kendimi iyi bir vatandas olarak tanimlarim ciinkii hak yemem ve iyilik yaparim.”
ifadesiyle hak yememe ve iyilik yapma 6zelligi ile iyi vatandashgi 6zdeslestirmektedir. Burada 6grencilerin
vatandagligi kendileri lizerinden degerlendirmeleri dikkat gekmektedir.

Ogrencilerin vatandas ve vatandaslik kavramlarina iliskin ifadeleri analiz edildiginde bir iilkenin sinirlart
icerisinde yasiyor ve ihtiyaglarint karsiliyor olmanin, ilgili devlet ile bireyler arasinda karsiliklt bir hak ve
sorumluluk bagi olusturduguna degindikleri gériilmektedir. Ornegin O-15 “Ben bir iilkede yasiyorum, bu iilke
sinirlari i¢inde ihtiyaglarimi gideriyorum. Devlete karsi ve devletin bana karsi sorumluluklar: var.” sdzleriyle
kendini, gorev ve sorumluluklarini bu iilkede yasadig1 i¢in yerine getiren bir vatandas olarak tanimlamaktadir.
Yine buna benzer olarak O-1 “Kendimi bir vatandas olarak Tiirkiye'de dogan ve yasayan biri olarak tanimlarim.”
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diyerek Tiirkiye’de yasamasi nedeniyle bir bag kurulmus oldugunu belirtmektedir. O-13 “Normal bir vatandasim,
ozel bir yanim yok.” seklindeki agiklamasiyla bu durumu “normal ya da siradan vatandaglik” olarak ele almis ve
ozel bir yanmin olmadigin ifade etmistir. Buradan yola ¢ikilarak 6grencilerin aktif vatandasi sira dist ya da
anormal olarak gordiiklerinin sdylenmesi miimkiindiir. Buna yonelik baska bir 6mek ise O-19 “Ben
sorumluluklarimi yerine getirip kendim i¢in segimler yapan bir vatandagim ¢iinkii altindan kalkamayacagim islere
kalkismayan bir insanim.” ifadesidir. Ornekte de goriildiigii {izere sorumluluklarini yerine getirirken aslinda bu
sorumluluklarin bilincinde olan bir birey olarak hareket ettigi goriilmektedir. Bununla birlikte “altindan
kalkamayacagi islere kalkismayan” ifadesi dikkat ¢ekicidir ve iilkemizde bireylerin iistiin yetenekli dahi olsalar
vatandaglik agisindan kurallara uymanin ve sorumluluklarini yerine getirmenin yeterli olduguna dair algilarmin
devam ettigini goz Oniine sermektedir. Bir 6grenci ise iistlin yeteneklilerin dogasinda bulunan 6zelligi ile merakl
oldugunu fakat yasalar ¢ignemedigini ifade ederek bu bulguyu destekleyen baska bir 6rnek olugturmaktadir.
“Kendimi sinir bozucu ama kurallara uyan ve ciddi sug¢ iglemeyen bir vatandas olarak tanimlarim ¢iinkii ¢ok
merakliyim ama basimi belaya sokmay1 sevmem.” diyen O-7, merakli olmasinin onu yasa dis1 davranislara
itmedigini ifade etmektedir. Bu da bir seyleri merak etmenin kisileri yasalarla kars1 karsiya getirecegine yonelik
inancin, istiin yetenekli 6grencilerde de mevcut oldugu gostermektedir. Dolayisiyla merak eden, sorgulayan ve
aragtiran, aktif vatandag yetistirme hedefine ulagsma konusunda iistiin yetenekli bireyler baglaminda da eksiklikler
olmas dikkat ¢ekicidir.

Ogrenci goriisleri incelendiginde ulusal vatandashik ile birlikte kendisini diinya vatandasi olarak
tanimlayan bir 6grenci de yer almaktadir. “Devlet vatandagliginin yaninda diinya vatandasi olan, iyi seyler yapmak
icin calisan ve diger vatandaslara hak veren bir vatandas olarak tanimliyorum.” diyerek O-6; devlet ve diinya
vatandasi oldugunu ifade etmekte, bunun dayanagi olarak da genel kabul géren diinya vatandasligt davranist olarak
iyi olma temeline vurgu yapmaktadir.

Ustiin yetenekli dgrencilerin goriislerinden elde edilen verilerde bazi 6grencilerin kendilerini yarim
vatandag olarak tanimlamalar1 oldukga dikkat ¢ekicidir. “Ben kendimi yarim bir vatandas olarak tanimliyorum.
Ciinkii daha vergi 6demiyorum ve vatandaslik sorumlulugunun hepsini iistlenmedim.” 6rneginde goriildiigii iizere
0-17, kendisini vergi miikellefiyeti ve sorumluluklari yiiklenme hususunda yasi itibariyla yetersiz gormektedir.
Ozgiirlik veya miilteci baglamindan ziyade yarim vatandaslik algist bu temele dayanmaktadir. Bu &mek
vatandasligin vergi verme, askere gitme ve oy kullanma {iggeninde tanimlanan klasik vatandaslik algisinin hala
devam ettigini gostermekte ve bunlarin yapilmamasi durumunda ilging bir kavram olan “yarim vatandas” ifadesini
karsimiza ¢ikarmaktadir. Diger taraftan O-10, farkli bir vurgu ile tam vatandas olmadigin1 ifade etmektedir. O-10
“Tam olarak bir vatandas oldugumuzu diisinmiiyorum. Ciinkii bizim g¢abalarimiz bazi siyasilerin kaliteli
yasamasina neden olur, bizim degil.” 6rnekte goriildiigii izere vatandasligin goérev ve sorumluluklar yerine
getirilmis olsa dahi tam bir vatandas olunamayacagi ifade edilmistir. Bu ifade bir dnceki baglamin aksine
vatandasligin elestirel bir bakis agisiyla ele alinmasina drnek olusturmakta ve iistiin yetenekli bireylerden beklenen
sorgulama davranisini karsimiza ¢ikarmaktadir.

1.1. Iyi Vatandas Algist

Ustiin yetenekli 6grencilerin goriisleri incelendiginde iyi vatandas algilarinin farkli sekilde oldugu
goriilmektedir. Ustiin yetenekli 6grenciler genel olarak iyi vatandas olma sartinda cevreye saygi ve iilkesi igin
sorumluluk sahibi olma gerekliligini ifade etmislerdir. Ornegin O-4 “Cevresini temiz tutmak, vergi vermek, milli
degerlere saygir duymaktir.”, O-15 “Vergilerini 6der, oy verir, askere gider, cevresine ve ydnetime karsi
saygilidir.”, O-10 “Oy kullanan, iilkesi icin ¢alisan kisi iyi vatandasin &zelliklerindendir.” O-18 ise “Gérev ve
sorumluluklarmi yerine getiren, isini dogru yapan, okuyan bilgi edinen ve lilkesine katkida bulunan bireyler
olmalidir.” seklinde agiklar. Bu ifadelerden yola ¢ikilarak istiin yetenekli 6grencilerin iyi vatandas olmay1
ozellikle gorev ve sorumluluklar: yerine getirme ile iligkilendirdikleri goriilmektedir. Bununla birlikte isini dogru
yapma, bilgi edinme, iilkeye katkida bulunma ve gevreye saygi gibi 6zelliklerin dile getirilmis olmasi iyi
vatandagliktan 6te aktif vatandagliga yonelimi goz oniine sermektedir.

Ustiin yetenekli 6grencilerin iyi vatandas anlaminda gériisleri incelendiginde {ilkesine yonelik
sorumluluklarin yerine getirilmesinin yan1 sira vatana karsi sevginin de vurgulanmis oldugu goriilmektedir. 0-17
bu konudaki gériislerini su sekilde ifade etmistir: “Ilk 6nce vatanini seven ve koruyan biri olmalidir. Askerlik
yapmak, vergi vermek meslegini diizgiin yapmak vb. seyleri yapmalidir.” Burada da goriildiigii lizere vatan sevgisi
ile birlikte askere giderek ve meslegini iyi sekilde yaparak iyi vatandas olunacagi ifade edilmistir. Diger bir 6rnekte
ise O-18 “Saygil, 6zgiivenli ve vatan sevgisi olan. Gérev ve sorumluluklarini yerine getiren.” iyi vatandas olma
kavrami; yine vatan sevgisi, gorev ve sorumluluklar ile birlikte vurgulanmistir.
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Ogrencilerden elde edilen goriisme verilerine gore vurgulanan diger bir iyi vatandas ozelligi, O-20
“Kanunlar1 ¢ignememelidir.” rneginde goriildiigii iizere adil olmak ve yasalara uymaktir. Diger bir rnekte ise O-
6 “Devletin iyi olmast i¢in ¢alisan, sorumluluklarini yerine getiren, ayni zamanda iilkede haksizlik olursa da dogru
olani yapan bir insandir.” devlete kars1 sorumluluklarini ¢alisarak yerine getirmek ve haksizliklara karsi miicadele
etmek iyi vatandag 6zellikleri olarak belirtilmistir.

Iyi vatandas olarak nitelendirilemeyecek kisilerin hangi 6zelliklere sahip olabilecegi noktasinda ise iistiin
yetenekli 6grencilerin, genellikle gevre vurgusu iizerinde gériisler ortaya koyduklari sdylenebilir. Ornegin O-11
“Vergi kagirir.”, O-15 “Vergi kacirir, askerden kagar ve cevresine saygisiz olur. Vergi vermez, ¢evreyi kirletir.”
0-6 da “Yasadig1 iilkeyi mahveder, sorumsuz olur.” seklinde agiklamistir. Goriildiigii iizere sorumluluklarin yerine
getirilmemesi baglaminda 6rnekler; vergi kacirma, askerden kagma, gevreyi kirletme, devlet malina zarar verme
iizerine yogunlagmustir.

Ustiin yetenekli 6grencilerden elde edilen verilerdeki iyi vatandasin tam tersi 6zelliklerine sahip bireyler
icin yapilan tanimlarda, s6z konusu insani iliskilere deginilmis olmas: dikkat gekicidir. O-6 kodlu &grencinin
“Diger vatandaslara saygisiz olur.” seklindeki ifadesinden de anlasilacagi iizere iyi bir vatandastan beklentiler
bilisselin yan1 sira duyussal diizeyde de karsimiza ¢ikmaktadir. Diger bir érnekte ise O-6 “Kibar olur, kiifiir etmez,
haklarina ve diger insanlarin haklarimi1 korur bunlari yapmayanlar kotiidiir.” diyerek diger insanlara kibar
davranmaya ve onlarin haklarmi korumaya dikkat ¢ekmektedir. O-18 de “Saygisizlik yapar, ¢ocuklara iyi
davranmaz.” s6zleriyle insanlar arasindaki iliskilere ve ¢ocuklara iyi davranmaya da vurgu yapmustir.

Goriismelerden elde edilen diger bir vurgu ise iyi vatandas olamamanin kotii aligkanliklar ve yasa dist
islerle bagdastiriimasidir. O-18 “Alkol, sigara, uyusturucu kullamir; zamparalik ve taciz yapar.”, O-22 “Sabikasi
vardir ve yasadisi seylere ilgisi olur.” Bu orneklerden de anlasildigi iizere genel anlamda olumlu olarak
nitelendirilen insan davraniglarinin iyi vatandaslikla iliskilendirilmis oldugunun ve bu davranislarin tam tersini
gerceklestiren bireylerin iyi vatandas kavramindan uzakta goriildiigiiniin séylenmesi miimkiindiir.

2. Devlet-Vatandas iliskisi
2.1. Devletin Tanimi ve Gorevleri

Ogrenci goriismelerinden elde edilen veriler incelendiginde iistiin yetenekli dgrencilerin devleti farkl
kavramlar ile agikladigimi gérmekteyiz. Ornegin O-15 “Devlet, sinirlar1 igerisinde bir halk barindiran ve onlara
yardimei1 olan ydnetimdir.”, O-6 “Devlet siyasal giictiir. Ayn1 6zelliklere sahip olan insanlarn (gelenek vs.) toplu
olarak bulundugu bir kurumdur.”, O-4 “Uzerinde vatandaslar1 bulunan toprak biitiiniidiir.” O-7 ise “Bence devlet
diizenli biiyiik bir insan toplulugudur. Devlet deyince aklima eski imparatorluklar geliyor.” seklinde ifade etmistir.
Ustiin yetenekli 6grenciler genel olarak devleti insanlarin bir arada yasadig1 siyasal kurum olarak tanimlamislardar.

Devletin alametlerine baktigimizda dgrenciler devleti demokratik bir kurum olarak degerlendirmektedir.
Ogrenciler tarafindan devletin tanimi1 yapilirken demokrasinin 6n planda tutulmus oldugu dikkat ¢ekmektedir.
Ornek ifadeler su sekildedir: O-17 “Devlet bence demokrasidir. Ozellikleri; herkes esit sartlarda diisiinerek istedigi
seyleri dzgiirce sdyleyerek daha iyi bir yonetim olur.”. O-19 “Bence devlet vatandasin vergisini ve destegini en
iyi sekilde kullanan bir yapidir. Devlet denince aklima demokrasi geliyor.”. Bu alintilar, demokrasi vurgusunda
ozgiirliik, esitlik ve esit paylasim olgularina dikkat cekildigini ortaya koymaktadir. O-5 “Devlet demokratik
insanlarin yasadigi samimi bir birliktir, bir cografyadir.” diyerek devlet taniminda samimiyet ile birlikte
demokrasiyi vurgulamustir. O-6 ise “Demokratik gii¢lii bir iilkede insanlar mutlu ve rahat yasar. Ayn1 zamanda
diinya vatandasi1 da yetistirir.” ifadesiyle mutlulugun, iyi iilke ve iyi diinya vatandagliginin en 6nemli kaynagi
olarak demokrasiyi isaret etmektedir.

Ustiin yetenekli 6grencilerin devlet tanimlarinda karsimiza ¢ikan bir baska kavram adalet olmustur. O-7
“Iyi bir devlet, halka esit davranmali.” bigiminde ifade ederken O-17, “Devlet deyince aklima adalet geliyor.”
seklinde ifade etmektedir. Bunun yani sira 6zgiirliik¢iiliik ve sosyal devlet anlayisi yine devletle iligkili dile
getirilenler arasindadir. O-10 “Bence devlet, vatandaslarina kaliteli yasam sunup onlar1 koruyan bir kurulustur.
Halkin1 diigiinen vatandaglarinin fikrini nemseyen bir devlet, iyi bir devlettir.” seklinde belirtmistir. Diiriistliik
devletle iliskilendirilen bir baska kavramdir. O-3 “Ulkeyi yoneten birimdir. Giiclii devlet diiriist devlettir.”
sozleriyle ortaya konuldugu gibi devletin gii¢ kaynagmin diiriistliikten gelebilecegi vurgusu yapilmgtir. O-11
“Devlet deyince aklima meclis, bayrak, baskan ve ne yazik ki savas aklima geliyor.” seklinde diisiincesini ifade
eden 6grencinin devlet simgelerini sayarken bunlarin diginda 6zellikle savasi vurgulamis olmasi dikkat ¢ekicidir.

Ustiin yetenekli 6grencilerin goriisleri incelendiginde devletin gérevlerini en ¢ok sosyal devlet anlayist
gercevesinde ele aldiklarin1 gérmekteyiz. “Vatandaglar1 saglikli, mutlu, huzurlu, egitimli ve 6zgiir bir sekilde
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yetistirmektir, onlarin barimma ve beslenme ihtiyaclarini belli bir miktarda genel bir sekilde karsilamalidir.”
sozleriyle O-6, vatandaslarin saglik ve egitim ile mutluluk gibi temel ihtiyaclarinin belirli oranda devlet tarafindan
karsilanmasini dile getirerek sosyal devlet anlayismi vurgulamistir. O-21 ise “Vatandaslari korumaktir,
giivenliklerini, egitim olanaklarmi, saglik hizmetlerinden yararlanmalarini saglamak, ihtiyaglarimi yerine
getirmeye galismaktir.” diyerek ilk 6nce giivenlik vurgusu ile sosyal devlet anlayisini goz 6niine sermektedir. O-
17 “Devlet vatandaslarin tiim ihtiyaglarini karsilayarak onlarin hem egitim agisindan daha basarili olmasini saglar
hem de kendi iilkesine yararl insanlara yardimci olmus olur.” ifadesiyle sosyal devlet anlayisinda egitim ve iyi
vatandas baglantisin1 kurmustur. Ogrencilerden bazilari iicret dengesine vurgu yaparak devletin gorevlerini sosyal
devlet anlayis1 cercevesinde ele almistir. Bu baglamda O-7 “Vatandasin maaslarini yeteri kadar yiikseltmeli, asgari
ficreti gegim saglayacak kadar artirmalidir.” diyerek maas vurgusu yapmustir. Diger bir 6rnekte ise O-9, “Maaslari
yiikseltmesi, asgari iicretin 5000 TL olmasi1” diyerek asgari limit belirterek maas kavramini vurgulamistir.

Devletin gorevlerine yonelik iistiin yetenekli 6grencilerin goriisleri incelendiginde vurguladiklar: diger
kavramin ise hukuk devleti anlayisi oldugu goriilmektedir. O-20 “Devlet bence topluma yararli vakiflar, sivil
toplum kuruluslar1 ve benzeri kurmalidir. Cevreyi diizenlemeli, ¢opleri toplamali, hak yememelidir.” sdzleriyle
devletin gorevlerini sayarken vakif ve sivil toplum kuruluslart ile hak vurgusu ile hukuk devleti anlayisi
cercevesinde bir degerlendirme yapmistir. O-11 ise “Ihtiyaclarimi karsilamak, imkanlar saglamak ve haklarm
korumaktir. Benim isteklerimi karsilamiyor ¢iinkii benim istedigimin gergeklesmesi igin insanlarin &rgiitlenip
sikayet etmesi gerekmektedir.” diyerek sosyal devlet anlayisini ele almig olsa da vurgunun en ¢ok haklarin
korunmasi ve orgiitlenme hakki ile gikayet etme iizerine yapilmis oldugu dikkat gekmektedir.

Ustiin yetenekli &grencilerin devletin gorevlerini ifade ederken vurguladiklari diger kavram ise
demokratik devlettir. “Demokratik bir devletin 6zellikleri vatandasin destegini en iyi sekilde kullanmak ve onlar
icin dogru kararlar vermektir.” seklinde aciklayan KO-6, devletin demokratik olmas1 gerektigini varsayarak halkin
destegini iyi kullanma ve dogru kararlar verme zorunlulugunu dile getirmistir.

2.2. Vatandagsin Devlete Karsi Gorevleri

Ustiin yetenekli dgrencilerin goriisleri incelendiginde vatandasin devlete kars1 gérevlerini genel olarak
temel sorumluluklar (oy, vergi, askerlik vb.) cercevesinde ele aldiklarin1 gérmekteyiz. “Oy vermelerini, vergi
vermelerini beklemelidir.” érneginde goriildiigii iizere O-20, oy ve vergi gibi temel gorevlere vurgu yapmistir.
Yine O-4’iin “Vergi bekler, milli degerlere saygi bekler, askerlik gorevini yerine getirmesini bekler (erkekler
icin).” ifadesinde goriildiigii tizere milli degerlere saygi ile birlikte temel gorevlere deginilmistir. Diger bir 6rnek
ise O-9 “Caligmasmm ciinkii calismiyorlar” seklindeki agiklamasiyla temel sorumluluk iceresinde yer alan
calismayi, farkli sekilde vurgulayarak vatandaslarin iilkesi ve kendisi i¢in en temel vazife olan ¢alisma gorevini
yapmadigini ve bunun yapilmasi gerektigini dile getirmistir.

Vatandasin devlete kars1 gorevleri arasinda belirtilen diger kavram ise iyi insan olunmasidir. Buna iligkin
olarak O-18 “Iyi biri olmayi, ¢iinkii insanlar iyi olursa iilkede huzur olur. Bunun i¢in de devletin insanlar1 iyi bir
egitim vermesi ve onlarin iyi birer insan olmasi i¢in ¢aligmast gerekir.” seklindeki ifadesiyle devletin
vatandaglardan iyi insan olmalarini beklemesi, devletin vatandaslara iyi egitim vermesi sartina baglanmistir.
Dolayisiyla temel vurgu iyi insan olmak iizerinedir. O-6 ise “Barisik bir sekilde yasamalarini beklemelidir ¢iinkii
bunlar olmazsa olmazlardir. Insanlar is birligi icinde calismalidir.” diyerek insanlarm baris icinde yasamasim
vurgulamis ve barigin devletler i¢in sart oldugu ifade etmistir.

Vatandasin devlete kars1 gorevleri arasinda sayilan bir diger kavram ise basaridir. Buna 6rnek olarak O-
17 “Bence eger yardim ederse vatandasina ondan da basarili bir bilim insani, sporcu ve benzeri mesleklere sahip
insanlardan derece bekleyebilir ¢linkii devlet yardim ederse insanlar da devlete yardimei olur. Bu yiizden bekledigi
seyler olabilir.” sozleriyle devletin yardim sartina bagli olarak vatandaglarin da kendi alanlarinda basarili
olabilecegini belirtmistir. O-6 da “Yeni yaratic1 seyler kesfetmelerini, eger yapmazlarsa en azindan devletin
devamli olarak kalmasina yardimci olmalarini beklemelidir.” diyerek yeni seyler kesfetmenin ve yaraticiligin
basar ile iliskisine vurgu yapmustir. Yeni seyler kesfetme konusunda katkida bulunamayan vatandaslarin da
devletin devamlilig1 i¢in yardimer olmasi gerektigi belirtilmistir. Bir bagka 6grenci ise digerlerinden farkli olarak
umutsuz bir tavir takinmistir. Bu baglamda O-23 “Buiilkede hicbir sey.” ifadesini kullanarak vatandaslardan gérev
talebinde bulunulamayacagini ifade etmistir. Bu yaklasimin elestirel vatandaslik kavrami cergevesinde
degerlendirilmesi miimkiindiir.

Ozdemir vd. 2023, 24(2)



USTUN YETENEKLI BIREYLERIN VATANDASLIK KAVRAMINA ILISKIN ALGILARI 299

3. Tiirkiye ve Baska Ulke Vatandashg

Aragtirmanin bir diger alt problemi olan Tiirkiye vatandaslig1 ve baska iilkelerin vatandasi olmaya yonelik
istek konusundaki goriisler incelendiginde, baska bir iilke vatandaslig1 imkani olsa 23 6grenciden 11’1 bagka iilke
vatandagligini tercih etmezken, 12’si baska iilke vatandasligini kabul edecegini ifade etmistir. Bu ifadelere iligkin
temalar ve 6grenci goriisleri asagida sunulmustur.

3.1. Aidiyet Durumu ve Sebepleri

Yukarida ifade edilmis oldugu gibi 23 distiin yetenekli &grenciden 16’s1 kendisini iilkeye bagl
hissetmektedir. Kendini iilkeye bagl hisseden 6grencilerin bagli hissetmesindeki en énemli etken ise kiiltiirdiir.
0-17, buna yonelik olarak “Evet, hissediyorum ciinkii turistlerle kendimi karsilastirdigimda, farklarimizi yani
kiiltiiriimiiziin farkin1 anliyorum. Bu yiizden de icimden gecirerekten ben Tirk’dim diyebiliyorum.” diyerek
turistlere kiyasla kendi kiiltiiriinii vurgulayarak vatanina aidiyet hissettigini ifade etmistir. O-16 ise goriislerini
“Evet c¢iinkii kiiltiirel ve dil acisindan zengin bir iilkedeyiz.” seklinde ifade etmis; kiiltiirel ve dil olarak zengin
olmamizin kendisinin iilkeye bagli hissetmesine sebep oldugunu dile getirmistir. Diger bir 6rnekte ise O-2 “Evet
¢linkii bence iilkemizin insan1 samimi.” diyerek kiiltiirel bir 6zellik olan insanlarin samimiligini tilkeye aidiyet
hissetmede vurgulamistir.

Ustiin yetenekli 8grencilerin aidiyet duygusuna olumlu etki yapan diger bir etken ise genis bir tarihin
olmasidir. Ornegin O-20 “Evet sebebi ise su; tarihe baktikca niye ki bdyle bir iilkede dogmusum diyorum.”
ifadesiyle bu duruma deginmistir. Diger bir drnekte ise “Evet, ¢ilinkii biiyiiklerimiz bu iilkeye ¢ok emek verdiler.”
diyen 0-22, tarihimizde atalarimizin iilkemize katkilarindan dolayn aidiyet hissettigini ifade etmistir.

23 dstiin yetenekli 6grenciden 7’si ise kendilerini bu iilkeye bagli hissetmediklerini belirtmislerdir.
Kendilerini iilkeye bagli hissetmeyen Ogrencilerin 6nemli bir kismi imkansizlig1 sebep gostermektedir. O-6
“Hissetmiyorum ¢iinkii bu lilkede maalesef siddet, umursamazlik var. Devlet bagkanlar1 padisah gibi kendilerini
besliyor. Ustelik cografi olarak ¢ok iyi olanaklarimiz varken onlar1 kullanamiyoruz. Bu iilkenin vatandaslarmin
birgogu ile ayn1 misyonu ve vizyonu paylastigimi diisiinmiiyorum.” ifadesinden anlasildig1 iizere tilkemizde siyasi
siddet ve umursamazlik kaynakli olarak var olan olanaklarimizi kullanamadigimiz ve yetersiz oldugumuz ifade
edilmistir. Diger bir 6rnekte ise O-11 “Hayrr, ¢iinkii imkanlarimiz iyi degil ve siyasileri sevmiyorum.” sdzleriyle
imkansizlik ve siyasiler ile duygusal anlamda olumsuz hislerden dolay1 tilkeye aidiyet duygusunun kurulamadigini
ifade etmektedir.

Bu baglamda, asirt sorumlulugun aidiyet duygusunu olumsuz etkilemekte oldugu da goriilmektedir.
“Hayir, ¢linkii iilkemizin insanlaria ve ¢ocuklarin ¢ok fazla sorumluluk yiikleniyor.” ifadesinde goriildiigii iizere
O-15, insanlara ve gocuklara yiiklenen agirt sorumlulugun aidiyet duygusunu olumsuz etkiledigini dile
getirmektedir.

3.2. Tiirkiye Vatandasi Olmanin Olumlu Yanlar

Ustiin yetenekli 6grencilerden Tiirkiye vatandasi olmanmn olumlu yanlarina yénelik goriislerini ifade
etmeleri istendiginde O-10 “Sanli ve koklii bir gecmise sahibiz.”, O-15 ise “Giizel ve genis bir tarihimiz var.”
seklinde agiklama yapmistir. Orneklerde goriildiigii {izere “Tarih” kavrami siklikla dile getirilmistir.

Ogrencilerin vurgulamis oldugu diger alt boyut ise insanlarin samimi olmasidir. O-5 “Béyle bir iilkede
yasamak insana mutluluk verir, insanlarin samimiyeti seni mutlu eder.” sozleriyle insanlarmm samimiyetini
mutluluk kaynagi olarak ifade etmistir. O-21 ise “Biz samimiyiz ve birbirimize destek olan bir milletiz.” ifadesiyle
samimiyeti ve yardimseverligi Tiirk vatandasi olmanin olumlu yonleri olarak vurgulamistir.

Ogrencilerden O-6 “Cografya olarak asir1 soguk ve sicakta yasamamak.” ifadesiyle iklim olarak 1liman
bolgede yer alinmasmi Tiirk vatandasi olmanin olumlu yonleri igerisine dahil etmistir. O-23 ise “Yok ¢iinkii
durmadan savas i¢indeyiz.” agiklamasiyla Tiirk vatandast olmanin olumlu bir yant olmadigini ifade etmistir

3.3. Baska Ulke Vatandashg

Baska bir iilke vatandasligi imkéani olmast durumunda 23 6grenciden 11’1 bagka iilke vatandagligini tercih
etmemektedir. Ustiin yetenekli dgrencilerin bagka iilke vatandashgimi istememe sebepleri arasinda ise Tiirkiye’yi
ve Tiirkiye cografyasini sevmelerinin en sik vurgulanan unsur oldugunun sdylenmesi miimkiindiir. Ornegin O-2
“Hayir ¢iinkii burada gezilecek gériilecek ¢ok yer var. Buray1 seviyorum.” derken O-21 ise “Ben baska iilkenin
olmak istemezdim diye diisiiniiyorum ciinkii bu iilkeyi cok seviyorum. Gérecek cok sey var.” ifadelerini
kullanmigtir. Her iki ornekte de goriildiigii lizere iilke sevgisi ve goriilecek yerlerin ¢ok olmasi baska iilke
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vatandasligini istememe konusunda olumlu etken olusturmaktadir. Diger bir 6rnekte ise “Hayur, ¢linkii Tiirkiye'yi
¢ok seviyorum ve baska bir tilkede uyum saglayamam.” diyerek 0-20, Tiirkiye’yi ¢ok sevdigini ve baska iilkeye
aidiyet problemi yasayacagi ifade etmistir. Ogrenci goriislerinden elde edilen sonuglara gore iistiin yetenekli
ogrencilerin baska iilke vatandashigini istememe sebepleri arasinda O-15 “Ciinkii fazla vergi vermek, baska
tilkelerin sorunlarla ugrasmak ve oradan oraya gitmek istemem.” Orneginde goriildiigii iizere ek vergi ve
sorumluluk istememe de bulunmaktadir.

Bagka bir iilke vatandasligi imkani olsa 23 6grenciden 12’si bagka iilke vatandasligini kabul edecegini
ifade etmistir. Ogrenciler tarafindan tercih edilen iilkeler arasinda en ¢ok Iskandinav iilkeleri, ingiltere, Kanada,
ABD, Avrupa iilkeleri ve Rusya yer almaktadir. Ogrenci gériislerinden elde edilen sonuglara gore 6grencilerin
baska tilke vatandaghgim en ¢ok gelismislik (demokrasi, egitim, ekonomi) diizeyine bagh olarak istedikleri
gorilmektedir. 0O-16 “Evet, daha gelismis iilkeler demokrasi, kiiltiirel ve egitimsel olarak. Ingiltere, Kanada,
Almanya.”, 0-18 “Evet, mesela Norveg veya Isveg ciinkii egitim olanaklari ve yasam tarzlar1 daha iyi.”, O-10 ise
“Evet Inglltere ¢linkii hem ekonomisi iyi, halk egitimi diizgiin ve yasam standartlar1 yiiksek, ayrica d1$ iilkelerle
iliskileri iyi.” diyerek iilkenin gelismislik diizeyini en biiyiik etken olarak gostermekle birlikte dis iligkilerin de
onemini vurguladigini gérmekteyiz. “Evet ¢linkii isteklerim ger¢ek olmuyor. Ben Alman vatandasi olmak isterdim
¢linkii bir Alman takimini tutuyorum, spora daha ¢ok 6énem veriyorlar. Ben su topu oynuyorum ve Almanya'da su
topu da gelismis, ayrica doktor olmak istiyorum ve doktorlugun en iyi gelistigi yerdir Almanya.” diyen O-11 de
tilkenin gelismislik diizeyine vurgu yaparken spor dallarinin ve {ilke olanaklarinin tercihine temel olusturdugunu
belirterek Tiirkiye’de yeteri kadar imkéan sunulmadigimni ifade etmektedir. Diisiincesini “%100 evet. Fransa, italya
(Pisa Kulesi’ne), Amerika ve Rusya hangisi olursa.” seklinde ifade eden O-8 ise oldukga kararli olmakla birlikte
gidis sebebini tam olarak belirtmemis olmasi iilkemiz i¢in endise verici bir durumdur.

Tartisma

Insanlarin yasamis olduklar1 topluma ve diinyaya uyum saglamalari i¢in vatandashk egitimi gereklidir
(Coskun-Keskin & Yiiceer, 2013). Bu siirecte, yasadiklari iilkeye aidiyet duygularinin gelistirilmesi de 6zel 6nem
tasimaktadir. Bu sayede devletlerin gereksinim duyduklari insan kaynagina sahip olmalar1 ve insanlarin vatandas
olarak gdrev ve sorumluluklarmi yerine getirmekten memnuniyet duymalari saglanmis olacaktir. Bilim ve
teknolojinin gelisim hiz1 ve bu ivmede egitimli insanlarin yeri ve dnemi egitim sistemlerinin kendilerini bu
baglamda yenilemelerini ve gelistirmelerini gerekli kilmaktadir. Yetisen insan kaynaginin iilkede kalmasi ise en
az bu insanlarin egitilmesi kadar dnemlidir. Bu da vatandaslik egitimi siirecinde sadece bilissel baglamda degil
duyussal olarak da farkli kazanimlara sahip insanlarin yetistirilmesi geregine dikkati ¢ekmektedir. Beyin gocii
kapsaminda iistiin yetenekli bireylerin daha 6n planda olmalari dolayisiyla bu kisilerin kendi iilkelerinde kalmalari
icin yapilabilecekler iizerinde diisliniilmesi gerekmektedir. Bu nedenle, bu c¢alismada s6z konusu bireylerin
vatandasliga ve aidiyete yonelik goriislerinin ele alinmastyla bu kapsamda yapilacak ¢alismalara temel olusturacak
bulgulara ulagilmasi hedeflenmistir. Boylece, iistiin yetenekli ¢ocuklarin egitimi aktif, bilingli vatandaslik ve etik
liderlik becerilerini de kapsayacak bicimde igeriklere sahip olacak sekilde gelistirilmeli (Sternberg, 2017),
dolayisiyla da IQ puant hesaplamaya dayali geleneksel yontemlerin Stesine gegilmelidir.

Ustiin yetenekli 6grencilerin goriislerinden elde edilen veriler incelediginde vatandashik kavramimin bir
tilkede yasayan birey seklinde ifade edildigi goriilmektedir. Arastirma sonucu ile Tirk Dil Kurumu (TDK)
tarafindan yapilan yurttasg- vatandas “Yurttas olma, bir yurtta dogup biiyiime veya yagamis olma durumu.” tanimi
arasinda benzerlik oldugu goriilmektedir. Benzer sekilde, Yilmaz’in (2013) ilkogretim &grencileri ile yapmis
oldugu arastirmada, 6grenciler vatandasligi iilke veya toprak pargasi, iilke iizerinde yasayan insan toplulugu olarak
tanimlamiglardir. Dolayisiyla, aragtirma sonuglart TDK’nin tanimi ve Yilmaz’in (2013) ilk6gretim 6grencileri ile
yapmis oldugu calisma sonuglart ile Ortiismektedir. Bunun yani sira katilimcilarin, vatandaglik kavrami
kapsaminda sorumluluk, 6zgiirliik, kurallara uyma, saygisizlik yapmama ve oy kullanmaya yer verilmis oldugu
goriilmiistiir. Bogazliyan ve Yilmaz’in (2018) ortaokul 8. Smif 6grencileri ile yapmis olduklari ¢calismada da
vatandaslik kavraminin bir millete bagli olma, toplumsal sorumluluklari yerine getirme, 6zgiirliik¢ii olma ve
dayanismaya 6nem verme baglaminda degerlendirilmis oldugu goriilmektedir. iki arastirma toplumsal
sorumluluklart yerine getirme, 6zgiirliik¢ii olma ve dayanisma gibi sonuglar agisindan ortiismektedir. Diger yandan
Yigit (2017) sosyal bilgiler 6gretmen adaylari ile yapmis oldugu ¢alismada, 6gretmen adaylarinin vatandasligi hak
ve Ozgiirliikler olarak degil de gérev ve sorumluluklar temelinde algiladiklarini dile getirmistir. Bakioglu ve Kurt
(2009) da yapmuis olduklar1 aragtirmada 6gretmenlerin cogunun demokratik vatandasligi, kurallara uyan ve itaatkar
bireyler baglaminda ele aldiklarini ifade etmislerdir. Dolayisiyla iki arastirma da kurallara uyma, gorev ve
sorumluluklar temelinde benzerlik olsa da dzgiirliikler anlaminda farklilik bulunmaktadir. Ogretmen ve 6gretmen
adaylariin tanimlarinda yer almayan ve vatandagligin 6nemli unsurlarindan olan 6zgiirliigiin 6.sin1f 6grencileri
tarafindan dile getirilmesi dnemli bir durumdur. Diger yandan 6grencilerden bazilar1 ise vatandasligi, hizmet
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edilen vatandas anlayist ile agiklamislardir. Diger arastirmalardan farkli olarak gérev ve sorumluluklarin yansira
devletin vatandas icin hizmet emesi, yani devlet icin vatandas degil de vatandas icin devlet anlayiginin dile
getirilmis olmasi bu aragtirma agisindan énemli bir sonugtur.

Ustiin yetenekli 6grenciler kendilerini, vatandas olarak tanimlarken iyi vatandas, normal vatandas, diinya
vatandasi, yarim vatandas ve yavas vatandas olarak simiflandirmiglardir. Akhan ve Cigek (2019) Tiirk ve Rus
ortaokul dgrencileri ile yapmis olduklar1 ¢alismada, Acun ve digerleri (2010) 6gretmen adaylar ile yapmis
olduklar1 calismada, Ocal ve Kemerkaya (2011) yetistirme yurdunda kalmis yetiskinlerde gerceklestirdik leri
aragtirmada biiyiikk ¢ogunlugun kendilerini iyi vatandas olarak nitelendirmis olduklarint belirtmislerdir. Diger
taraftan {istiin yetenekli 6grencilerin bazilarinin kendilerini normal bir vatandas olarak nitelendirmiglerdir. Gibson
ve digerleri (2008) kiiresel vatandaslik hakkinda yapmis olduklari ¢aligmalarinda, giiniimiizde ve gelecekte
diinyanin i¢inde bulundugu zorluklardan kurtulabilmesi i¢in iistiin yetenekli 6grencilerin kiiresel vatandas olarak
yetistirilmesi gerektigini ifade etmislerdir. Bu anlamda, elimizdeki ¢alismanin katilimeilar: tarafindan vatandaslik
baglaminda diinya vatandasligimin ifade edilmesi, vatandaslik egitiminin genel amaclart agisindan olumlu bir
durum olarak goriilmektedir. Diger yandan yarim vatandas ve yavas vatandas olarak nitelendirmeleri eriskin
olmamalarindan dolay1 kendilerini vatandas olarak gdrme konusunda sikinti yasadiklarimi ve vatandasligin
dogumla birlikte kazanilan bir hak oldugunun farkina varmaktan uzak olduklarini ortaya koymaktadir. Bu durum,
vatandasligin dogar dogmaz kazanilan bir hak oldugunun vatandaslik egitimi siirecinde 6zellikle agiklanmasi
gerekliligine dikkat cekmektedir.

Ustiin yetenekli 6grenciler genel olarak iyi vatandas olma sartinda gevreye saygili ve iilkesi igin
sorumluluk sahibi olmak gerektigini ifade etmislerdir. Bunun yansira sorumluluklarini yerine getirme, vatana kars1
sevgi, adil olma ve yasalara uyma da iyi vatandasin Ozellikleri arasinda goriilmektedir. Yesilbursa (2015)
tarafindan sosyal bilgiler 6gretmen adaylari ile yapilan arastirmada iyi vatandasin gevresel sorumluluga sahip
olmasina, insanlara zarar vermemesine ve iyi davranmasina vurgu yapilmistir. Aragtirma sonuglari ¢evre vurgusu
ve duygusal duyarlilk anlaminda biiyiik benzerlik gostermektedir. Ocal ve Kemerkaya’nm (2011) yapmis
olduklari arastirmada katilimcilar iyi vatandasi saygili, vatanini ve milletini seven, vergisini veren ve diiriist olan
seklinde tanimlamiglardir. Kizilay’in (2015) yapmis oldugu arastirmada iyi vatandag vatanini seven ve koruyan,
topluma ve gevresine karsi gérev ve sorumluluklarini yerine getiren seklinde tanimlanmistir. Baloglu’nun (2013)
yapmis oldugu arastirmada 8. simif Amerikan ve Tirk &grencilerinin iyi vatandasi hak ve sorumluluklar,
demokrasiye aktif katilim, toplumsal kurallara uyma baglaminda tanimladiklar1 goriilmektedir. Kaya (2013) sosyal
bilgiler 6gretmen adaylari ile yapmis oldugu arastirmada; gorevlerinin farkinda olan, gérevlerini yerine getiren ve
tilkesine faydali olan kisi sonucuna ulasmigtir. Kiling ve Dere’nin (2013) yapmis olduklar1 arastirmada ise lise
ogrencileri iyi vatandasin vatanini sevmesi, ahlak kurallarma dikkat etmesi ve toplumsal degerlere karsi saygili
olmasi gerektigini ifade etmiglerdir. Goriildiigli lizere aragtirma sonucunda elde edilen bulgular ve literatiirdeki
aragtirma sonuglartyla benzerdir. Ustiin yetenekli 6grenciler diinya vatandasi olmanin gerektirdigi davranislar
olarak da ¢evreye sayg1 ve iyi insan olma anlayigina sahiptirler. Bununla birlikte, kendilerini iyi vatandas olarak
niteleyen bu Ogrencilerin, iyi vatandaglikla iligkilendirdikleri sorumluluk sahibi olma baglaminda kendi
sorumluluklarmi dile getirmemis olmalar1 dikkat ¢ekicidir.

Cagimizda ulus devletlerin en dnemli gorevlerinden biri vatandaslarin beklentisi dogrultusundan kamu
hizmetlerini kamu yarar1 gozeterek kullanmaktir (Sezer & Vural, 2010). Ayrica giinimiizde neo-liberalizm
tarafindan yenilenen devletin gorev tanimina bakacak olursak devlet “yasa ve diizenin koruyucusu” olma
anlaminda “jandarma devlet” olarak tanimlanmaktadir (Kalfa-Ataay, 2016). Ustiin yetenekli 6grencilerin goriisleri
incelendiginde devletin gorevlerini en ¢ok sosyal devlet anlayisi gergevesinde ele aldiklarint gérmekteyiz. Bunun
yansira hukuk devleti vurgusunu da yapmislardir. Sugur ve Dogru (2010) yoksul ¢ocuklar ile yapmis olduklar
calismada devlet yiyecek, giyecek ve barmmma gibi temel ihtiyaclart karsilayan, onlarin yasamasini saglayan bir
gii¢ olarak tammlanmistir. Ocal ve Kemerkaya (2011) yapmis olduklar1 arastirmada, devletin sosyal destekler
anlaminda toplumsal diizeni saglayici siyasal bir gii¢ oldugu vurgulanmstir. Ustiin yetenekli dgrencilerin sosyal
devlet vurgusu bu iki arastirmanin sonuglariyla ortiismektedir. Katilimcilar tarafindan vurgulanan hukuk devleti
anlayis1 ile gliniimiiz ulus devlet anlayisindaki hukuk vurgusu da benzer 6zellikler tasimaktadir. Dolayistyla iistlin
yetenekli dgrencilerin devletten beklentileri oldugunun ve devletin gorevlerini ifade ederken bunu yansitmis
olduklarinin séylenmesi miimkiindiir. Ustiin yetenekli dgrencilerin goriisleri incelendiginde vatandasin devlete
kars1 gorevlerinin genel olarak temel sorumluluklar ¢ercevesinde ele alindig1 ve iyi insan kavramimin da dile
getirilmis oldugu goriilmektedir. Arastirma sonucu genel olarak literatiirde yer alan ¢aligmalardaki (Kaya, 2013;
Kiling & Dere, 2013; Kizilay, 2015; Ocal & Kemerkaya, 2011; Yesilbursa, 2015) iyi vatandas tammu ile
otlismektedir. Bu baglamda iistiin yetenekli 6grenciler agisindan farkli sonuglara ulagilamamis olmasi dikkat
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cekicidir. Ozellikle kendi yetenekleri dogrultusunda devlete hizmet anlaminda yapabileceklerine deginmemis
olmalar1 diigiindiiriictidiir.

Ustiin yetenekli dgrencilerin goriisleri incelendiginde diger arastirmalardan farkli olarak arastirmaci
kisiligin ve bilimsel basarinin vatandaslik kapsaminda dile getirilmis olmasi dikkat ¢gekmektedir. Bu sonucun iistiin
yeteneklilerin dogasindan kaynaklanan arastirmaci kisilik yapisina bagli olarak ortaya ¢ikmis olabilecegi
diisiinebilir. Ustiin yetenekli bireyleri digerlerinden ayiran temel 6zelliklerden biri koymus olduklar1 hedefler ve
bu hedeflere ulagmada harcanan c¢abadir (Caglar, 2004). Ustiin yetenekli bireyler daha fazla ¢aba ve gayret
gosterdigi icin diger vatandaglari ve devleti az galismakla elestirmeleri dogal karsilanabilir. Bir 6grencinin
vatandaglarin ¢alismadiklar1 ve gorevleri yerine getirmedikleri yoniindeki diislincesinin de bu baglamda
degerlendirilmesi miimkiindiir. Diger taraftan bu tavir, var olan durumu sorgulayabilen elestirel vatandaslik
gercevesinde de ele alinabilir.

Kendini tilkeye bagli hisseden iistiin yetenekli dgrencilerin bu diisiincelerindeki en 6nemli etkenin kiiltiir
oldugu ortaya ¢cikmustir. Cif¢i ve Dikmenli (2016) iiniversite 6grencileri ile yapmis olduklar1 calismada ortak
yasam ve farkliliklarin zenginligi ve ortak gayeye yonelik sonuclar elde etmislerdir. Ozkan ve Taskin (2014)
ilkdgretim dgrencilerinin vatana iligkin algilarimi belirlemek i¢in yaptiklar1 arastirmada aile, ev, can, sevgi ve
bayrak gibi kiiltiirel ve duyugsal metaforlara ulagsmislardir. S6z konusu arastirmalar ile bu aragtirma vatandaslik
baginin kiiltiirel temele dayanmasi acisindan Srtiismektedir. Ustiin yetenekli 6grenci goriislerinden elde edilen
verilere gore aidiyet duygusuna olumlu etki yapan diger bir unsurun tarih oldugu gériilmektedir. Alptekin (2011)
de lisans egitimi alan 6grencilerle yapmis oldugu arastirmada tarihin toplumsal aidiyet igerisinde 6nemli bir yeri
oldugu sonucuna ulagilmistir. Pamuk (2009) yapmis oldugu ¢alismada tarih ile vatandaslik arasinda siki bir bag
oldugu sonucuna ulagmistir. Bu bulgular ile arastirmanin sonuglar1 benzerlik tagimaktadir. Dolayistyla tarih,
toplumlarin sarsint1 yagsamast durumunda ortak aidiyet ¢ercevesinde toplanarak, birligin ingasini saglamakta biiyiik
etkendir (Pakdil, 2010). Bu sonug, iistiin yetenekli 6grencilerin iilkeye bagliliklarini agiklamada diger bireylerden
farkli diigiincelere sahip olmadiklarini ve farkli nedenleri bulunmadigimi gostermektedir.

Kendilerini iilkeye bagli hissetmeyen 6grencilerin 6énemli bir kismi imkansizligi sebep gostermektedir.
Buradaki imkéansizliklarin genel anlamda egitim, saglik ve ekonomik imkanlar ¢er¢evesinde oldugu goriilmektedir.
20. yiizyilin ikinci yarisinda hiz kazanmig ve giiniimiizde giderek artan beyin gogiiniin en dnemli nedeni egitim
olanaklarinin yetersizligidir (Kaya, 2009). Dolayisiyla, iistiin yetenekli 6grenciler tarafindan dile getirilenler beyin
g06cl ile olanaksizliklar arasindaki iliski bir kez daha gbz oniine serilmektedir. Zira, bu ¢alismanin katilimeilari
olan {istiin yetenekli 6grencilerin farkl: {ilkelere go¢ etmeye egilimli olduklar1 goriilmektedir. Yasadiklari iilkenin
sundugu olanaklarin yetersizligini vurgulayan &grenciler, iilkelerine aidiyetlerinin diisiik oldugunu ifade ederek
gelecekte baska bir iilkede yasamay1 planladiklarin1 gz dniine sermektedirler. Ogrenciler tarafindan tercih edilen
iilkeler arasinda Iskandinav iilkeleri, ingiltere ve Kanada ilk siralarda yer almaktadir. Ogrenciler baska iilke
vatandasligini en ¢ok gelismislik (demokrasi, egitim, ekonomi) diizeyine bagli olarak tercih etmektedirler. Giines
ve Cetin’in (2020) orta okul 6grencileri ile yapmis oldugu beyin gogiine iliskin metaforik ¢alismada, 6grencilerin
biiyilik cogunlugunun beyin go¢iinii iyi bir yagam kurmak ve kendini gelistirmek olarak algiladiklari goriilmektedir.
Tansel ve Giingdr (2006) yurt digina egitim i¢in giden 6grencilerin geri donmemesinde siyasal duyarsizlik, licret
diistikliigii ve is olanaklarinin azlig1 yaninda yurt disinda yasamay1 yeglemenin etkili oldugunu belirtmektedir.
Yapilan aragtirmanin sonuglarinin; ilk arastirmada giizel yasam ve kendini gelistirme, ikinci arastirmada ise iyi
olanaklarin beyin gociine etki etme durumu ile ortiistiigli goriilmektedir. Dolayisiyla iistiin yetenekli 6grencilerin
kariyer ve gelecek planlarini baska bir lilke baglaminda yapmalari diger bireylerle benzerlik gostermektedir.

Diinya ile paralel olarak Tiirkiye’de ilk ciddi beyin gog¢ii 1960’11 yillarda baslamistir (Kaya, 2009).
Giiniimiizde de hala devam etmektedir. Bu baglamda, arasinda iilke digina egitim igin giden 6grencilerin doniis
yapmamas1 ya da calismak, yasamak icin farkli iilkelerin tercih edilmesi BILSEM’in ¢alisma siirecinde en 6nemli
riskler arasinda yer almaktadir (Tiirkiye Sanayi Sevk ve Idare Enstitiisii [TUSSIDE], 2009). Dolaysiyla, calisma
sonuglarinin da gostermis oldugu gibi, iilkemiz gelecegi icin biiyiik 6nem tastyan iistiin yetenekli 6grencilerin
onemli sayilacak bir boliimiiniin baska bir {ilkede vatandaslik istemesi, iilkemiz i¢in biiyiik kayiplara neden
olabilir. Bu nedenle, iistiin yetenekli olarak nitelendirilen bireylerin vatandaglik baglarinin gii¢lendirilmesi ve
aidiyet duygularinin pekistirilmesi sosyal bilgiler ve vatandaglik alaninda g¢alisan kisiler i¢in dnem tagimaktadir.
Buradan yola ¢ikilarak asagidaki dnerilerin yapilmasi miimkiindiir:

Aragtirma sonucunda iistiin yetenekli 6grencilerin imkanlar1 oldugunda bagka iilke vatandasi olma istegi
ustiin yetenekli 6grencilerin beyin gociine katilacagi sdylenebilir. Bu sonuca iligkin arastirmacilara yonelik iistiin
yetenekli 6grencilerin vatandaglik algilarmin ve iilkelerine aidiyetlerinin gelistirilmesine yonelik etkinlikler ve
projeler yapilmalidir.
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1. BILSEM’lerde verilen sosyal bilgiler ve vatandaslik derslerinin 6gretim programlarina iilkelerine
aidiyetlerini destekleyecek kazanimlar eklenmelidir.

2. BILSEM’lerde gérev yapmakta olan sosyal bilgiler 6gretmenlerinin vatandashga iliskin gériislerinin bu
ogrencilerin goriis ve diigiincelerini etkilemesi olast oldugundan, bu 6gretmenlerin vatandaslik algilarimi
ortaya koyacak caligmalar gergeklestirilmelidir.

3. Ustiin yeteneklilik kavraminin fen bilimleri ve sanat odakli olarak ele alinmasinin 6tesine gegilerek iistiin
yetenekli 6grencilerin duyussal ve sosyal gelisimlerine yonelik programlara yer verilmelidir.

4. Ustiin yetenekli ogrencilerin kariyer hedeflerinde onlara destek olan ailelerinin ve danisman
ogretmenlerin onlar1 yonlendirirken, kendi iilkelerine yapacaklar: katkilara dikkat ¢ekmelerini saglamak
icin bu kisilere egitim verilmelidir.

5. Sosyal bilgiler egitimi alaninda c¢alisan aragtirmacilarin iistiin yetenekli 6grenciler lizerine egilmeleri ve
bu kapsamda vatandasligi vurgulayan calismalara yonelmeleri tesvik edilmelidir.

Yazarlarin Katki Diizeyleri

Yazarlar, bu ¢alismanin fikir ve tasarim siirecine esit derecede katkida bulunmustur. Caligmanin literatiir
taramast ve dergi siireci birinci yazar tarafindan, uygulama asamasi ise ikinci yazar tarafindan yiiriitilmistir.
Yazim siirecinde {i¢ yazar yer almistir.
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Abstract

Introduction: Citizenship plays a crucial role in protecting the identity of states and societies. Citizenship becomes
even more important for gifted people who make important contributions to the scientific and technological
development of a country. From this point of view, this study aims to explore the perceptions of gifted people
trained at Science and Art Centers (SAC) in relation to the concept of citizenship.

Method: The study was conducted using a phenomenological design, one of the qualitative research designs. The
study group of the research consisted of 23 6th grade students, 13 boys and 10 girls, studying at SACs in Istanbul
in the academic year 2020-2021. The data of the study was collected using a structured interview form developed
by the researchers. Descriptive analysis was used to analyse the data.

Findings: It was found that gifted students defined citizenship as a person living in a place and having some basic
duties and rights to the place to which they belong. The students mostly defined themselves as good citizens and
stated that a good citizen has responsibilities towards his environment and country. In the context of the view that
the state is a political institution in which people live together, the understanding of a social and legal state
dominates. The main responsibility of citizens is seen in being hardworking and respecting the country and society.
The majority of students feel connected to their country, with the most important factor for this connection being
culture and history. While the most positive aspect of being a citizen of Turkey is its historical heritage, it is
noteworthy that some of the students wish to be citizens of the developed Western countries.

Discussion: The students’ views are largely consistent with studies in the literature on citizenship and state
definitions and citizenship of other countries based on brain drain. However, unlike other studies, this one
emphasized researcher personality, which is one of the distinguishing characteristics of gifted individuals, among
the characteristics of citizens.
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Introduction

As the importance of knowledge and scientists increases and countries’ needs for scientists grow, the
opportunities offered make some countries more attractive than others, which increases brain drain (Tansel &
Giingdr, 2006). As a result of this outflow, for example, 46.8% of health professionals in New Zealand, 42.4% in
Australia, 35.1% in Canada, 33.7% in the United Kingdom, and 24.4% in the United States are from other countries
(Grignon et al., 2012). While this situation causes educated people to migrate to developed countries, the loss
experienced by countries that use their limited opportunities to educate people is an important obstacle to their
development. Turkey is among these countries that emigrate and is even among the top ten countries that send the
most college graduates to the United States. While 10.691 students from Turkey traveled to the US in the 2015-
2016 academic year (Elveren et al., 2018), data from the Turkish Statistical Institute (TSI) for 2020 shows that
outward migration from Turkey increased by 2%, with the highest number of migrants in the 25-29 age group.
Furthermore, the results of a 2019 survey on migration abroad show that the desire to live abroad increases in
direct proportion to the level of education (Istanbul Economic Research [IEA], 2019). These statistics highlight
the brain drain that Turkey will face in the medium and long term. As in other developing countries, brain drain
will have a negative impact on many factors of development. Therefore, it is necessary to accelerate efforts to take
measures to ensure that skilled workers remain in our country as soon as possible, and the problems caused by
brain drain should be highlighted on various platforms.

Through improved information and communication technologies, people now know more about how
people in other countries work and live. As a result of globalization, the borders between countries are disappearing
more and more. The younger generation, in particular, has begun to view life in developed countries positively
and to set career goals in this direction. This is more of a problem for talented people, who are an important part
of a society’s human capital. This is because most of the movements in the fields of science, technology, literary
and art that bring about the turning point of a society are carried by gifted people (Eng, 1979). Therefore, utilizing
this potential is of strategic importance to society (Coskun, 2007). Most gifted children are socially sensitive and
empathic (Silverman, 1994; cited in Berkowitz & Hoppe, 2009). Of course, the needs of sensitive people differ
from those of others, and failure to meet these needs leads to various problems. Asynchronization (asynchronous
development) occurs when the cognitive, physical, social and emotional abilities of gifted individuals do not
develop in harmony (Cross et al., 2017). Therefore, gifted students need differentiated and enriched educational
programmes that are distinct from those of their peers (Davasligil & Zeana, 2004). Moreover, they should be made
to believe that society cares about them and that they are the driving force for their society’s development; i.e.,
they should be supported not only in the cognitive sense but also in the affective and social sense. It is especially
important that institutions that educate gifted students and the people who interact with them adopt practices that
encourage these children and youth to remain in their home countries rather than driving them to migrate. In this
way, it will be possible to prevent the transfer of human capital to other countries and ensure that people work for
the development of their own countries and accelerate development instead of migrating to developed countries.

It is noteworthy that in industrialised countries special attention is paid to gifted people and due
importance is given to their education. The United States of America (USA), which entered the space race with
the Union of Soviet Socialist Republics (USSR), has invested significantly in gifted education since the 1960s
(Goodlad & McMannon, 2004). South Korea also paid attention to gifted education in the 1990s and intensified
its R&D activities after the Asian crisis in 1997 (Erdik, 2016). Looking at the position of these countries in the
world, it is clear that the importance they attach to human capital has positive implications for their development.
This is because, as mentioned earlier, these countries not only support skilled individuals at home, but are also
leaders in attracting educated individuals from other countries. Following the educational systems in developed
countries, the first Science and Art Center (SAC) center in Turkey was opened in Ankara in 1995 (Kaya, 2013),
and with the release of a strategy plan for the education of talented persons and the establishment of gifted
education departments at universities, gifted education gained considerable importance in the 2000s (Sak et al.,
2015). Today, there are 279 SACs (Ministry of National Education [MoNE], 2022) offering courses in Turkish,
mathematics, science and technology, social sciences, engineering design, information technologies, English,
physics, chemistry, biology, geography, history, literature and philosophy (MoNE, 2019). Social studies education
is of particular importance in ensuring that the gifted belong to their country and encourage them to use their talents
for the development of their country. The sense of citizenship to be developed and strengthened in this course will
also help gifted students realize their career plans for their own country.

Countries and societies strive to grow individuals with the qualities they need through their educational
systems. In terms of historical process, while the importance of practises based on the development of physical
strength and military skills has continued, it can be seen that brain power and thinking skills have moved to the
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forefront of educational processes. Citizenship, on the other hand, has retained its place among the main goals of
education since the early states. Despite the emphasis on globalization and world citizenship, each state places
special emphasis on raising individuals who will belong to it and act in accordance with its goals. Accordingly,
the conception of citizenship in different countries may vary according to the cultural structure of societies. In
countries such as Australia, which was founded by immigrants, citizenship is based on land and a culture of
common life rather than on a racial dimension (Howard & Gill, 2010). In Germany, on the other hand, the
prevailing understanding is that citizenship is acquired through birth as a German (Miller-Idriss, 2006). A similar
situation was observed in the study conducted by Yigit (2017) with prospective social studies teachers, where
perceptions of Turkish citizenship focused on “being born of Turkish parents” as mentioned in the Constitution.
However, it should be noted that the term “Turkish parents” is not used to refer to a race and that citizenship of
the Republic of Turkey is used synonymously with being Turkish, as Ataturk said. In addition to the different
definitions of citizenship and the way states portray citizenship, their people’s perceptions of citizenship are also
important in revealing their relationships to the state and the way they see themselves and others as members of
that state. From the past to the present, being a citizen of a strong state has been a source of pride for every
individual. Considering citizenship as a package of rights and duties, the benefits in the area of rights have
strengthened people’s loyalty to the state of which they are citizens. Aware of this, states have sought to strengthen
the sense of belonging, sometimes through the opportunities they provide and sometimes through the use of
elements such as race, religion, and culture with which people are associated. Given all this, the importance of
improving gifted people’s perception of citizenship as human capital and their sense of belonging to their state is
obvious.

When the literature is examined, it is seen that studies on citizenship in gifted people are limited. Gibson
et al. (2008) conducted studies on global learning and developing responsible global citizenship, and Johnson
(2018) conducted studies on developing a global education program for gifted students as global citizens. In our
country, Ogurlu et al. (2016) conducted a study on the effectiveness of a global citizenship education program in
the context of gifted students. Apart from these studies, there are studies on values education (Kurnaz et al., 2013;
Kurnaz, 2018; Yildirim, 2016), democracy education (Er & Unal, 2015), and gifted education (Ozmen & Komiirlii,
2013), but there are no studies on the concept of citizenship. Identifying the views of gifted children on the subject
of citizenship and disclosing their views on this subject will provide insights that will form the basis for
determining the goals and content of the civic education to be imparted to them and for planning the actions to be
taken in this regard. In this way, it will be possible to prevent the brain drain by improving the gifted people’s
perception of citizenship and belonging to their country and to help these people work to preserve their homeland.
Bringing this issue to the attention of organizations and institutions that make policy will also give researchers a
new way to look at gifted people from the point of view of citizenship. Based on the premise that it will help the
needs analysis studies to be undertaken in this context, the purpose of this study is to discover the perspectives of
gifted people receiving education at SACs towards citizenship. Based on this main objective, answers were sought
to the following questions:

1. How do gifted people define citizenship, and what kind of citizen do they see themselves as?
2. What are the characteristics of a good citizen according to gifted people?
3. How do gifted people define the state, and what are the mutual duties of the state and citizens?
4. What are the positive aspects of being a citizen of the Republic of Turkey according to gifted people?
5. Do gifted people feel connected to their home country?
6. What do gifted people think about acquiring citizenship of a country other than Turkey?
Method

This section provides explanations on the research design, study group, data collection tools, data
collection, data analysis and reliability of the data.

Design of the Study

Since the research aims to determine the views of gifted individuals taught at SACs about citizenship, it
was conducted in a phenomenological design, one of the types of qualitative research. Phenomenological research
is a general definition of the experiences of a particular group about a concept or phenomenon (Creswell, 2016).
Phenomonology is used in the social sciences to uncover concepts, events, situations and experiences (Sonmez &
Alacapinar, 2016). Citizenship is a phenomenon that takes place in the daily lives of gifted people, as it is for all
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people. Therefore, the phenomenological design was used in this study to identify gifted people’s views on the
phenomenon of citizenship.

Study Group

Convenient sampling, one of the non-random sampling methods, was used for the research study group.
Researchers use the convenience sampling method when they want to include people who are available, voluntary,
or easily accessible and willing to participate in the research (Johnson & Christensen, 2014; p.230). The study
group consists of 23 6th-grade students, 13 boys and 10 girls, studying at SACs in Istanbul in the academic year
2020-2021. All the students were born and raised in Istanbul. Participation in the study was voluntary for students.
Since there are more 6th-grade students than 7th and 8th-grade students at SACs, and these children are expected
to have a higher level of comprehension than 5th-grade students, the study was carried out with 6th graders.

Data Collection Tools

The study used a structured interview form consisting of 11 open-ended questions developed by the
researchers as a data collection tool. The idea of directly soliciting the opinion of individuals and the ease of use
were effective reasons for preferring this data collection method. In structured interviews, the possibility of making
comparisons that show the real difference between respondents (Kincal, 2013) is also one of the reasons for
preferring this technique. In preparing the interview form, the relevant literature was reviewed in detail. After
creating a 13-item form to reveal students’ views on citizenship, expert opinion was sought from two researchers
who are experts in the field of citizenship and special education. Due to the sensitivity of the concept of citizenship,
2 questions that could evoke negative attitudes towards the authority of the state were removed from the form. The
questions were redesigned in line with feedback from the experts. Before finalizing the form, a trial application
was conducted with 5 students studying at SACs. A question on the definition of the state that was not understood
was removed from the interview form and the form was finalized.

Data Collection

An application was submitted to the Office of the Vice-Rector for Research and Planning Committee of
Yildiz Technical University for the research. The approval of the Ethics Committee was granted on 24 November
2020 with the decision of the Ethics Committee 2020/10 and protocol number E-73613421-604.01.02-
2011240417. After the study group was determined and the necessary legal approval was obtained, the students
were given the structured interview form, which was designed to reveal the views and understandings of gifted
students about the concept of citizenship, and were asked to respond in writing to the questions on the form. The
interview was conducted at the SAC in a quiet and undisturbed environment and lasted 30 minutes. During the
application, one of the researchers was personally present in the environment, and students were explicitly warned
not to write their names on the form. Additionally, the students were informed that the data would be collected for
research purposes and would not be shared with third parties.

Data Analysis

Data analysis in qualitative research involves preparing and coding the data, creating themes, and
presenting the data in different ways (tables, figures, or discussions) (Creswell, 2016). Descriptive analysis, one
of the qualitative data analyses, was used in this study. In the descriptive analysis, the data obtained in the research
is summarized under themes and presented to the reader. This type of analysis often uses direct quotes from the
data collected in the study. The main aim of descriptive analysis is to summarize and interpret the findings and
present them to the reader (Yildirrm & Simsek, 2013). In this study, themes were found by associating data
obtained from gifted students to a structured interview form. The participants were introduced as “S-1, S -2, -3...,S-
23” Then the data were analyzed based on the themes and supported by direct quotes (students’ opinions) where
appropriate.

Reliability of the Qualitative Data

In analyzing the data, each researcher undertook coding and theming separately. The analyses conducted
by the researchers were examined for similarities and differences. This way, the coders’ consensus was Cross-
checked and analyzed using Miles and Huberman’s (1994) formula. The consensus was determined to be .83.
Examples of the data obtained from the student interview form were presented in the findings section to support
the themes. The themes identified in the study were evaluated and discussed in the context of the literature.
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Results

The findings of this study, which aimed to explore students’ views on citizenship and perceptions of
citizenship, were explained within the framework of three themes. The themes were determined as citizens, state
and civic duties, and citizenship of Turkey and other countries. The themes identified were explained through one-
to-one quotes from the students’ views.

1. Citizen and Perceptions of Citizenship

The analysis of the data obtained from the opinions of the gifted students shows that the concept of
citizenship is expressed as an individual living in a place. S-15 defines citizenship as “being a member of a
community of people who live in the same country” and S-1 defines it as “a person who belongs to a homeland.”
Analyzing these expressions, it can be said that students generally define the concept of citizenship as living in a
place and belonging to a place.

According to the research findings, the gifted students explained the concept of citizenship using different
concepts. For example, S-17 explained the citizenship as freedom and responsibility by saying, “For me,
citizenship is freedom and paying taxes; citizenship is a responsibility or a duty,” while S-5 mentioned freedom
and rules by saying, “Citizenship means living our lives freely and fulfilling our duties by following the rules in
the country.” In another example, S-18 stated, “To fulfill our responsibilities and duties to the state we live in as
well as we can; for example, if we pay our taxes on time, we are good citizens, or if we do not disrespect anyone,
we are good citizens.” As can be seen, a good citizen is measured by fulfilling the duties and not being
disrespectful. S-19 emphasized voting in the context of duties and responsibilities by saying, “Citizenship means
doing something for your own country and voting for those who govern.”

Analyzing the opinions of the students in the study group, it can be noticed that the situation of the “state
serving the citizens” is also emphasized. For example, S-6 explained this situation by stating, “Citizenship is the
label given to those who reside in a country, have rights, are serviced by the head of state, and work to ensure the
country’s survival.” As the example shows, S-6 prioritizes rights over duties and mentions that the state should
serve its citizens. He then emphasizes that the people are also responsible for ensuring the country’s continuation.

In analyzing student opinions, it is clear that gifted students define themselves with different concepts of
citizenship. The students who described themselves as good citizens felt that good citizenship had some of its
characteristics. S-5, who said, “I think | am a good citizen; | treat people well, and | am aware of my freedom,
rights, and duties,” defined himself as a good citizen and attributed his characteristic of being a good citizen to
treating people well and knowing his rights and duties. In another example, S-20 identifies good citizenship as
being fair and doing a favor, stating, “I define myself as a good citizen because | am fair and do a favor.” Here, it
is noteworthy that students evaluate citizenship through themselves.

Analyzing the students’ statements on the concepts of citizen and citizenship, we find that living within
the borders of a country and meeting its needs creates a mutual bond of rights and duties between the state and the
individual. For example, S-15 defines himself as a citizen who fulfills his duties and responsibilities because he
lives in this country. He says, “I live in a country, | fulfill my needs within the boundaries of that country, | have
obligations to the state, and the state has obligations to me.” Similarly, S-1 declares that a bond was formed by
living in Turkey by saying, “I define myself as a citizen as someone who was born in Turkey and lives there.” S-
13 viewed this circumstance as “regular or ordinary citizenship” and claimed, “I am an ordinary citizen; there is
nothing extraordinary about me,” implying that he is not exceptional. This suggests that students view active
citizens as exceptional or abnormal. Another example of this is the statement on S-19: “I am a citizen who takes
responsibility and makes decisions for myself because | am a person who does not try to do things I cannot handle.”
As can be seen in the example, while he or she is carrying out his or her responsibilities, he or she is actually acting
like a person who is aware of those responsibilities. However, the phrase “does not try to do things that he/she
cannot manage” is remarkable and shows that people in our country still believe that following the rules and
fulfilling his/her civic duties is necessary, even if he/she is gifted. Another student supported this statement by
saying that gifted people are naturally curious but do not break the law. S-7 said, “I define myself as a citizen who
is troublesome but follows the rules and does not commit serious crimes because | am very curious but do not like
to get into trouble” explaining that his curiosity does not lead him to engage in illegal behaviors. This shows that
the belief that curiosity can get one into trouble with the law is present even among gifted students. Therefore, it
is noteworthy that even in the context of the gifted, there are deficits in achieving the goal of educating active
citizens who are curious, ask questions, and do research.
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When the students’ perspectives are examined, one student defines himself as both a global and national
citizen. By saying, “I define myself as a citizen who is a citizen of the world as well as a citizen of the state, a
citizen who works to do good things and gives rights to other citizens” S-6 expresses that he is a citizen of the state
and the world, and emphasizes the basis of being good as a generally accepted world citizenship behaviour.

In the data obtained from the opinions of the gifted students, it is noticeable that some students define
themselves as semi-citizens. As the example shows, “I call myself a semi-citizen because | do not pay taxes yet
and | have not taken on all the responsibilities of citizenship.” S-17 considers himself insufficient in terms of
paying taxes and assuming duties because of his age. The perception of “semi-citizenship” is based on this basis
rather than the context of freedom or refugee status. This example shows that the classic perception of citizenship
defined in the triangle of paying taxes, performing military service, and voting still applies, and that in the case of
failure to perform these duties, the term “‘semi-citizen” emerges, which is an interesting concept. On the other
hand, S-10 expresses with a different emphasis that he is not a full citizen. saying, “I do not think we are full
citizens because our efforts result in some politicians living a good life, not us.” As can be seen from the example,
one cannot be a full citizen even if one fulfills the duties and responsibilities of citizenship. In contrast to the
previous context, this statement is an example of addressing citizenship from a critical perspective and
demonstrates the questioning behavior expected of gifted people.

1.1. Perception of Good Citizen

In analyzing the views of gifted students, it can be found that they have different ideas about good citizens.
Gifted students generally expressed the need to respect the environment and take responsibility for their country
as a prerequisite for being good citizens. For example, S-4 said, “The one who keeps the environment clean, pays
taxes, and respects national values.” S-15: “The one who pays taxes, votes, serves in the military, respects the
environment, and the government.” S-10: “A person who votes and works for his country is the characteristic of a
good citizen.” On the other hand, S-18 states as follows: “They should be individuals who fulfill their duties and
responsibilities, do their work properly, read and acquire knowledge, and contribute to their country.” According
to these statements, gifted students associate being a good citizen primarily with fulfilling duties and
responsibilities. In addition, the above-mentioned characteristics such as doing one’s work properly, acquiring
knowledge, contributing to the country, and respecting the environment reveals a tendency towards active
citizenship rather than good citizenship.

In analyzing the gifted students’ views on good citizenship, it is seen that in addition to fulfilling duties
to their country, love for the homeland has also been emphasized. S-17 expressed his views on this issue as follows:
“First, s/he should be someone who loves and protects his/her homeland. Then, you should do your military
service, pay taxes, do your work properly, etc.” As can be seen here, it is stated that one can be a good citizen by
joining the military and doing his/her profession well, along with love for the homeland. In another example, S-
18 said, “The one who is respectful, self-confident, and patriotic, and fulfills his/her duties and responsibilities.”
The concept of being a good citizen was again emphasized, along with love for the homeland, duties, and
responsibilities.

According to the interview data collected by the students, another highlighted characteristic of a good
citizen is to be fair and obey the laws, as shown in the example of S-20: “The one who does not break the laws.”
In another example, S-6 says, “He/she is a person who works for the well-being of the state, fulfills his
responsibilities, and at the same time does the right thing even if there is injustice in the country.” Fulfilling one’s
duties to the state by working and fighting injustice are mentioned as characteristics of a good citizen.

It can be said that gifted students generally emphasized the environment in terms of the characteristics of
people who cannot be called good citizens. For example, S-11 “He/she evades taxes,” S-15 “He/she evades taxes,
does not do military service, and is disrespectful to his environment. He/she does not pay taxes and pollutes the
environment.” S-6 states, “He/she destroys the country s/he lives in, he is irresponsible.” As can be seen, in the
context of non-fulfilment of responsibilities, examples are focused on tax evasion, evading military service,
polluting the environment and damaging state property.

It is noteworthy that in the definitions for people with the opposite characteristics of good citizens in the
data obtained from gifted students, the human relations in question are mentioned. As can be seen from the
statement of the student coded S-6, “He/she is disrespectful to other citizens,” the expectations of a good citizen
appear at both the affective and cognitive levels. In another example, S-6 draws attention to being polite to other
people and protecting their rights by saying, “He/she is polite, does not swear, protects his/her rights and other
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people’s rights, and whoever does not do these things is bad.” S-18 also emphasizes interpersonal relationships
and treating children well by saying, “He/she is disrespectful and does not treat children well.”

Another point highlighted in the interviews is that a bad citizen is associated with bad habits and illegal
activities. S-18 “The one who uses alcohol, cigarettes and drugs; who runs after women and harasses them,” S-22:
“The one who has a criminal record and is interested in illegal things.” As can be seen from these examples, it can
be said that human behaviors that are generally described as positive are associated with good citizenship and
individuals who exhibit the opposite of these behaviors are considered far from the concept of good citizenship.

2. State-Citizen Relationship
2.1. Definition and Duties of the State

When analyzing the data obtained from the student interviews, it appeared that gifted students explained
the state using different concepts. For example, S-15: “A state is a government that houses and helps people within
its borders.” and S-6: “A state is a political power. It is an institution where people with the same characteristics
(tradition, etc.) come together.” S-4: “It is the whole territory with citizens on it.” S-7: “I think of a state as a large,
organized human community. When | think of a state, | think of ancient empires.” Gifted students generally define
the state as a political institution in which people live together.

If we look at the signs of the state, the students evaluate the state as a democratic institution. It is
noteworthy that students give priority to democracy in defining the state. Here are some examples of statements:
S-17 “I think the state is democracy. If everyone has equal rights to think and freely say what they want, the state
becomes a better government.” S-19: “I think government is a structure that makes the best use of taxes and citizen
support. When I think of government, | think of democracy.” These quotes show that freedom, equality, and equal
sharing are emphasized on the concept of democracy. S-5 emphasized democracy and sincerity in defining the
state, saying, “The state is a sincere association where democratic people live; it is a geography.” S-6 said, “In a
strong democratic country, people live happily. At the same time, it also educates the citizens of the world,” he
said, calling democracy the most important source of happiness, a good country, and a good world citizenship.

Another concept that appears in state definitions of gifted students is justice. While S-7 stated that “a
good state should treat people equally,” S-17 stated, “When | think of a state, | think of justice.” In addition,
libertarianism and a social understanding of the state are among the concepts associated with the state. S-10: “I
think the state is an organization that provides a good life for its citizens and protects them. A state that thinks
about its citizens and cares about what they think is a good state.” Honesty is another concept associated with the
state. S-3 said, “It is the authority that governs the country. A strong state is an honest state.” It was emphasized
that the source of the state’s power can come from honesty. S-11: “When | think of the state, | think of the
parliament, the flag, the president, and unfortunately, the war.” It is noteworthy that the student, who commented
this, particularly emphasized war when listing the symbols of the state.

When we analyze the opinions of the gifted students, we find that they mostly addressed the tasks of the
state in the context of their understanding of the welfare state. S-6 emphasized the understanding of the welfare
state by expressing that the basic needs of citizens such as health, education, and happiness should be satisfied to
some extent by the state with the words, “It should educate citizens healthy, happy, peaceful, educated, and free;
it should satisfy their housing and nutritional needs in general to some extent.” S-21, on the other hand, emphasized
an understanding of the welfare state with an emphasis on security: “It should protect citizens, ensure their safety,
provide educational opportunities and health services, and try to meet their needs.” S-17 made the connection
between education and good citizens in the understanding of the welfare state with the statement, “The state meets
all the needs of citizens and makes them more successful in terms of education and helps people who are useful to
their country.” Some students addressed the state’s responsibility in their understanding of the welfare state by
emphasizing wage compensation. In this context, S-7 emphasized wage issue, saying, “The state should raise
citizens’ salaries enough and raise the minimum wage enough to live on.” In another example, S-9 emphasized the
concept of salary by stating the minimum limit: “The state should raise salaries; the minimum wage should be
5000 TL.”

When we analyze the views of the gifted students on the duties of the state, we find that the other concept
they emphasize is the understanding of the state of law. S-20 said, “I think the state should establish foundations,
non-governmental organizations, etc. that benefit society. It should regulate the environment, collect garbage, and
be fair.” While listing the duties of the state, S-11 focused on foundations, non-governmental organizations, and
rights within the framework of the state of law and said, “The state should meet people’s needs, provide
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opportunities, and protect their rights. My needs are not being met because people have to organize and complain
to get what | want.” Although he addressed the understanding of the welfare state, it is notable that he focus
primarily focused on the protection of rights, the right to organize, and the right to complain.

The other concept that gifted students emphasize when explaining the functions of the state is the
democratic state. When explaining the characteristics of a democratic state as “the characteristics of a democratic
state are to make the best use of the support of the people and to make the right decisions for them,” S-6, assuming
that the state should be democratic, expressed the necessity of its using the support of the public well and making
the right decisions.

2.2. Duties of Citizens towards the State

If we analyze the views of the gifted students, we find that they addressed the duties of citizens to the
state in general in the context of basic duties (voting, taxes, military service, etc.). As can be seen in the example
“The state should expect them to vote and pay taxes,” S-20 emphasized basic duties such as voting and paying
taxes. Also, in the statement of S-4, “expects taxes, expects respect for national values, and expects military service
(for men) to be fulfilled,” basic duties were mentioned along with respect for national values. Another example is
S-9’s statement, “The states expects them to work, because they do not work,” in which he emphasizes the basic
responsibility of working in a different way by stating that citizens do not fulfill their duty to work, which is the
most basic duty for their country and themselves, and that it should be fulfilled.

Another concept mentioned among the duties of citizens to the state is to be a good person. In this context,
S-18 said, “To be a good person, because if people are good, there will be peace in the country. For this, the state
should give people a good education and put efforts to make them good people.” This statement links the state’s
expectation of citizens to be good people with the condition that the state should give citizens a good education.
Thus, the emphasis is on being a good person. S-6 said, “The state should expect them to live in peace, because
that is the most important thing. People should work in co-operation,” emphasizing that people should live in peace
and peace is a must for states.

Another concept that is among the duties of citizens to the state is success. As an example of this, S-17
said, “I think if the state helps its citizens, it can expect degrees from people who are successful scientists, athletes,
and people with similar professions, because if the state helps its people, they can help the state.” He stated that
citizens can also be successful in their own fields, subject to the condition of state assistance. S-6 also emphasized
the connection between discovering new things and creativity and success, saying, “The state expects its people to
discover new creative things, and if they do not, at least help the state to stay continuous.” He emphasized the
relationship between discovering new things and creativity and success. Another student, unlike the others,
represented a hopeless attitude. In this context, S-23 used the phrase “nothing can be expected in this country” and
stated that nothing could be asked of citizens. It is possible to evaluate this approach within the concept of critical
citizenship.

3. Turkish and Foreign Citizenship

When the opinions on another sub-problem of the research, the desire to be a citizen of Turkey and other
countries, were analyzed, it was seen that 11 out of 23 students did not prefer the citizenship of another country,
while 12 of them stated that they would accept the citizenship of another country if they had the opportunity. The
themes associated with these statements and the students’ opinions are presented below.

3.1. Belonging Status and Reasons

As stated above, 16 out of 23 gifted students feel connected to their country. Culture is the most important
factor for students who feel connected to the country they live in. S-17 stated that he felt connected to his homeland
by emphasizing his own culture compared to tourists by saying, “Yes, | feel connected because when | compare
myself with tourists, | understand our differences, that is, the difference of our culture. Therefore, | can say | am a
Turk from the inside.” On the other hand, S-16 expressed his views as “Yes, because we are in a country rich in
terms of culture and language” and impressed that the fact that Turkey is culturally and linguistically rich makes
him feel connected to the country. In another example, S-2 said, “Yes, because | think the people of our country
are sincere,” and emphasized the sincerity of people, which is a cultural feature, in feeling of belonging to the
country.

Another factor that has a positive effect on gifted students’ sense of belonging is the presence of a broad
history. For example, S-20 mentioned this situation with the statement “Yes, the reason is this; when I look at our
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history, | say that I am glad | was born in such a country.” In another example, S-22 said, “Yes, because our
ancestors made great sacrificies for this country.” She explained that she feels a sense of belonging to our country
because of the contributions of our ancestors.

7 out of 23 gifted students indicated that they did not feel connected to this country. A significant portion
of students who do not feel connected to the country cites a lack of opportunities as the reason. S-6: “I do not feel
connected because there is violence and carelessness in this country.The heads of the state feed themselves like
sultans. Also, we have very good geographic opportunities, but we cannot use them. | do not think | share the same
mission and vision with most of the other citizens.” From this statement, it is clear that we cannot use our existing
opportunities and are inadequate because of our country’s political violence and carelessness. In another example,
S-11 expressed that there can be no sense of belonging to this country due to the lack of opportunities and the
negative feelings towards politicians by saying, “No, because we do not have good opportunities and | do not like
politicians.”

In this context, it is also clear that excessive responsibility has a negative effect on the sense of belonging.
As seen in the statement “No, because the people and children of our country are burdened with too much
responsibility,” S-15 expresses that the excessive responsibility imposed on people and children negatively affects
their sense of belonging.

3.2. Positive Aspects of Turkish Citizenship

When the gifted students were asked to comment on the positive aspects of Turkish citizenship, S-10
responded, “We have a glorious and deep-rooted history” and S-15 said, “We have a beautiful and broad history.”
As can be seen from the examples, the term “history” was frequently mentioned.

The other sub-dimension highlighted by the students was the sincerity of the people. S-5 expressed
people’s sincerity as a source of happiness by saying, “Living in such a country makes you happy, people’s
sincerity makes you happy.” S-21 emphasized sincerity and benevolence as positive aspects of being Turkish by
saying, “We are sincere and we are a nation that supports each other.”

S-6 of the students counted living in a region with a moderate climate among the positive aspects of being
a Turkish citizen, stating, “We do not live in an extremely cold or hot region geographically.” On the other hand,
S-23 indicated that there is no positive aspect to being a Turkish citizen with the statement, “No, because we are
constantly at war.”

3.3. Citizenship of Another Country

When asked about the opportunity of citizenship in another country, 11 out of 23 students did not prefer
citizenship in another country. It can be said that the most frequently highlighted factor among the reasons why
gifted students do not want to take citizenship of another country is their love for Turkey and its geography. For
example, S-2 said, “No, because there are many places to see here. | love this place,” S-21 said, “I do not think |
would want to be a citizen of another country because I love this country very much. There are many things to
see.” As can be seen in both examples, love for this country and the fact that there are many things to see here are
positive factors for not wishing to be a citizen of another country. In another example, S-20 said, “No, because |
love Turkey very much, and | could not adapt to another country.” According to the results of the student opinions,
among the reasons why gifted students do not want citizenship of other countries are that they do not want to pay
additional taxes and responsibilities, as seen in the example of S-15: “Because | do not want to pay more taxes,
deal with other countries’ problems, and bustle around.”

12 of the 23 students indicated that they would take citizenship in another country if they had the
opportunity. Scandinavian countries, England, Canada, United States, European countries, and Russia are the most
preferred countries by students. From the results of the student opinions, students prefer citizenship of another
country based on the level of development (in terms of democracy, education, and economy). S-16: "Yes, more
developed countries are developed in terms of democracy, culture, and education. For example, England, Canada,
Germany.” S-18: “Yes, for example, Norway or Sweden, because they have better educational opportunities and
lifestyles.” S-10: “Yes, England, because its economy is good, public education is decent, the standard of living is
high, and its relations with foreign countries are good.” As seen, the last student emphasizes the importance of
foreign relations and the level of development of the country as the most important factors. S-11 said, “Yes,
because my wishes are not fulfilled. | would like to be a German citizen because | support a German team and
Germany gives more importance to sports. | play water polo, and water polo is also developed in Germany. Also,
| want to be a doctor, and Germany is the place where medicine is the most developed,” he added, highlighting the
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country’s level of development and explaining that the country’s sports industry and opportunities are the basis
for his preference and that there are not enough opportunities in Turkey. S-8 expressed his opinion as follows:
“Yes, 100%. To France, Italy (to the Leaning Tower of Pisa), America, and Russia, wherever” he was pretty
determined, but the fact that he did not specify the exact reason for his trip is a worrying situation for our country.

Discussion

Citizenship education is required for people to adapt to their society and world (Coskun-Keskin & Yiiceer,
2013). In this process, developing a sense of belonging to the country they live in is of special importance. In this
way, it will be ensured that states have the human resources they need and that people are satisfied with fulfilling
their duties and responsibilities as citizens. The rapid advancement of science and technology, as well as the
position and significance of educated individuals in this setting, require the renewal and development of
educational institutions. Educating competent individuals is at least as vital as retaining them in the nation. This
emphasizes the importance of educating people with varying cognitive and affective abilities in the process of
citizenship education. As gifted people become more prominent in the brain drain, it is necessary to reflect on what
can be done to enable these people to stay in their home countries. For this reason, this study aims to provide
insights that will form the basis for future studies in this context by looking at these individuals’ views on the
concepts of citizenship and belonging. Therefore, the education of gifted children should be developed to include
active, conscious citizenship and ethical leadership (Sternberg, 2017) and go beyond traditional methods based on
calculating 1Q scores.

When analysing the data obtained from the opinions of the gifted students, it is seen that the concept of
citizenship is expressed as an individual living in a country. It can be seen that there is a similarity between the
result of the research and the definition of citizen by the Turkish Language Association (TLA): “To be a citizen,
the state of being born and raised in or having lived in a country.” Also in the study conducted by Yilmaz (2013)
with primary school students, the students defined citizenship as a country or a piece of land, a community of
people living in a country. Therefore, the results of the study are consistent with TLA’s definition and the results
of the study conducted by Yilmaz (2013) with primary school students. In addition, it was observed that
participants included responsibility, freedom, following rules, disrespect and voting in the concept of citizenship.
In the study conducted by Bogazliyan and Yilmaz (2018) with 8th grade secondary school students, the concept
of citizenship was assessed in relation to loyalty to a nation, fulfilling social duties, freedom and the importance
of solidarity. The two studies are consistent with in terms of outcomes such as the fulfilment of social duties,
libertarianism and solidarity. On the other hand, Yigit (2017) found in his study with prospective social studies
teachers that prospective teachers perceive citizenship based on duties and responsibilities rather than rights and
freedoms. Bakioglu and Kurt (2009) also found in their study that most teachers see democratic citizenship in the
context of conformist and obedient people. Thus, although there is a similarity between the two studies in terms
of following rules, duties and responsibilities, there is a difference in terms of freedom. It is important to note that
6th-grade students expressed freedom, which is not included in the definitions of teachers and prospective teachers,
but which is an important aspect of citizenship. On the other hand, some of the students explained citizenship from
the perspective of a citizen being served. In contrast to other studies, the fact that the state serves the citizen in
addition to the duties and responsibilities, i.e., the state for the citizen and not the citizen for the state, is a significant
finding in this study.

The gifted students classified themselves as good citizens, ordinary citizens, global citizens, semi-citizens
and slow citizens. In their studies with Turkish and Russian secondary school students, Akhan and Cigek (2019),
Acun et al. (2010) with pre-service teachers, and Ocal and Kemerkaya (2011) with orphaned adults, the vast
majority of respondents described themselves as good citizens. On the other hand, some of the gifted students
described themselves as “ordinary citizens.” Gibson et al. (2008), in their study on global citizenship, stated that
gifted students should be educated to become global citizens in order to overcome the difficulties facing the world
today and in the future. In this sense, the expression of global citizenship in the context of citizenship is seen by
the participants of the present study as a positive situation with regard to the general goals of citizenship education.
On the other hand, the fact that they described themselves as semi-citizens and slow citizens shows that they have
difficulties in seeing themselves as citizens because they are not yet adults and are far from understanding
citizenship as a right acquired at birth. This situation draws attention to the need to explain in citizenship education
that citizenship is a right acquired at birth.

According to the gifted students, being a good citizen involves respecting the environment and assuming
responsibility for one’s nation. Additionally, performing responsibilities, loving one’s country, being fair, and
abiding by the law are regarded as traits of a good citizen. In the study conducted by Yesilbursa (2015) with
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prospective social studies teachers, it was emphasized that a good citizen takes responsibility for the environment,
does not harm others, and behaves well. The results of the study showed a great similarity in terms of emphasis on
the environment and emotional sensitivity. Participants in the study conducted by Ocal and Kemerkaya (2011)
identified good citizens as being respectful, patriotic, tax-paying, and honest. In the study conducted by Kizilay
(2015), “good citizens” were defined as individuals who love and protect their country and carry out their societal
and environmental obligations and responsibilities. In the study conducted by Baloglu (2013), it was found that
American and Turkish 8th grade students defined good citizenship in the context of rights and duties, active
participation in democracy, and following social rules. Kaya (2013) conducted a study with prospective social
studies teachers and determined that a good citizen is someone who is aware of his or her responsibilities, carries
out those responsibilities, and is beneficial to his or her nation. In the study conducted by Kiling and Dere (2013),
high school students indicated that a good citizen should love his or her homeland, observe moral rules, and respect
social values. As you can see, the results of the study are consistent with the findings in the literature. Gifted
students also understand that respect for the environment and the ability to be a good person are necessary
behaviors for a global citizen. However, it is noteworthy that these students, who called themselves good citizens,
did not express their own responsibilities in the context of the sense of responsibility they associate with good
citizenship.

The utilization of public services in accordance with citizen expectations and in the public interest is one
of the most significant responsibilities of nation governments in the present day (Sezer & Vural, 2010). Moreover,
if we consider the task definition of the state renewed by neoliberalism, the state is now defined as a “gendarme
state” in the sense of “guardian of law and order” (Kalfa-Ataay, 2016). When we analyze the views of the gifted
students, we find that they mostly consider the tasks of the state in the context of their understanding of the welfare
state. In addition, they also emphasize the state of law. In a study conducted by Sugur and Dogru (2010) with poor
children, the participants defined state as a power that provides basic needs such as food, clothing, and shelter and
ensures their survival. Ocal and Kemerkaya (2011), in their study, emphasize that the state is a political power that
provides social order in the form of social support. The gifted students’ emphasis on the welfare state is consistent
with the findings of these two studies. The understanding of the state of law emphasized by the participants and
the emphasis on law in the contemporary understanding of the nation-state have similar characteristics. Therefore,
it can be said that gifted students have expectations of the state and reflect these expectations when they express
the duties of the state. When evaluating the perspectives of gifted students, it is evident that the duties of citizens
to the state are typically discussed in terms of basic responsibilities, and that the notion of a good person is also
emphasized. The results of the research are generally consistent with the definition of good citizens in the studies
in the literature (Kaya, 2013; Kiling & Dere, 2013; Kizilay, 2015; Ocal & Kemerkaya, 2011; Yesilbursa, 2015).
In this context, it is noteworthy that no other results were obtained in terms of gifted students. It is particularly
perplexing that they did not mention what they can do in the service of the state in accordance with their own
abilities.

In contrast to other studies, researcher personality and scientific performance were highlighted in the
context of citizenship while examining the talented students’ perspectives. It might be inferred that this outcome
is the result of gifted students’ naturally curious personality structures. One of the main characteristics that
distinguish gifted people from others is the goals they set and the efforts they make to achieve them (Caglar, 2004).
Of course, because gifted people try harder and put in more effort, they may criticize other citizens and the state
for working less. In this context, it is possible to evaluate a student’s opinion that citizens do not work and do not
fulfill their duties. On the other hand, this attitude can also be considered in the context of a critical citizenship
that questions the existing situation.

It has been shown that the most important factor in the minds of gifted students who feel connected to the
country is culture. In their study with university students, Cift¢i and Dikmenli (2016) obtained results about the
common life, the richness of differences, and the common goal. In their study, Ozkan and Taskin (2014) used
cultural and affective metaphors such as family, home, life, love, and flag to determine primary school students’
perceptions of the homeland. These studies and the present research are consistent in terms of the cultural basis of
homeland attachment. From the data obtained from the opinions of the gifted students, it appears that another
element that has a positive influence on the sense of belonging is history. Alptekin (2011) concluded in his study
conducted with students that history holds an important place in social belonging. Pamuk (2009) concluded in his
study that there is a strong link between history and citizenship. These findings are similar to the results of this
study. Therefore, history is a great factor in ensuring the construction of unity by gathering individuals within the
framework of common belonging when societies experience shocks (Pakdil, 2010). This result shows that gifted
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students do not have different thoughts from other individuals and do not have different reasons in explaining their
loyalty to the country.

A significant proportion of students who do not feel connected to their country state a lack of opportunities
as the reason. It can be seen that these opportunities are generally within the framework of education, health, and
economical opportunities. In the second half of the 20th century, the most crucial reason for the brain drain, which
gained momentum and is increasing today, was insufficient educational opportunities (Kaya, 2009). Therefore, the
relationship between brain drain and lack of opportunities, as expressed by gifted students, is once again brought
to the fore. It is observed that gifted students, who are the participants of this study, tend to migrate to other
countries. Emphasizing the inadequacy of the opportunities offered by the country they live in, the students express
a low sense of belonging to their country and reveal that they plan to live in another country in the future.
Scandinavian countries, the United Kingdom, and Canada are among the countries most preferred by students.
Students prefer the citizenship of another country mainly depending on the level of development (in terms of
democracy, education, economy). In the metaphorical study on brain drain conducted by Giines and Cetin (2020)
with secondary school students, it is found that the majority of students perceive brain drain as building a good
life and improving their own quality of life. Tansel and Giing6r (2006) found that political insensitivity, low wages,
and a lack of employment opportunities, as well as a preference for living abroad, lead students who go abroad for
education not to return. As can be seen, the findings of this study are consistent with the situation of good life and
self-development in the first study and the impact of good opportunities on brain drain in the second study. Thus,
the fact that gifted students make their career and future plans in the context of another country is similar to that
of other individuals.

Parallel to the world, the first serious brain drain began in Turkey in the 1960s (Kaya, 2009). It is still
continuing today. In this context, the fact that students who go abroad for education do not return or that other
countries are preferred for working and living is one of the most critical risks in the training process of SACs
(Turkish Industry Management Institute, 2009). Therefore, as the results of the study show, the fact that a
considerable number of gifted students, who are of great importance for the future of our country, aspire to the
citizenship of another country can cause significant losses for our country. Therefore, it is important for those who
work in the field of social studies and citizenship to strengthen the civic bonds of gifted students and reinforce
their sense of belonging. On this basis, the following suggestions can be made:

1. Asaresult of the research, it can be said that the desire of gifted students to become citizens of another
country, if they have the opportunity, indicates that they will participate in the brain drain. In view of this
finding, activities and projects should be undertaken to improve gifted students’ perceptions of citizenship
and belonging to their country.

2. Acquisitions that support their belonging to their countries should be included in the curricula of social
studies and citizenship courses at SACs.

3. Since the views of social studies instructors working at SACs on citizenship are likely to impact the
thoughts and opinions of these pupils, it is necessary to investigate these teachers' perspectives on
citizenship.

4. The concept of giftedness should not only be considered in terms of science and the arts but also include
programs for the affective and social development of gifted students.

5. Since the career goals of gifted students are guided by their families and advisors who support them, these
individuals should be trained to draw attention to the contribution of these students in their own country.

6. Researchers working in social studies education should be encouraged to focus on gifted students and
studies that emphasize citizenship in this context.
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