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Oz

Yaratict drama bireyi 6grenme siirecinde etkin kilan, yaparak ve yasayarak 6grenmesine olanak
saglayan bir yontemdir. Ilkokullarda ve okul &ncesi egitim kurumlarinda yaratict drama calismalar
smifin dgretmeni tarafindan yapilmaktadir. Bu nedenle hizmet Oncesinde yaratici drama
caligmalarina iligkin edinilmis olan deneyimler olduk¢a 6nemlidir. Bu aragtirmanin amaci 6gretmen
adaylarinin yaratic1 drama yontemini kullanmaya iliskin 6z yeterlik algilarimi farkli degiskenlere gore
degerlendirmek ve Ogretmen adaylarinin konuya iligkin goriislerini tespit etmektir. Arastirmada
karma yonteme bagvurulmustur. Arastirma 2018-2019 egitim Ogretim yilinin giiz doneminde
Pamukkale Universitesi Egitim Fakiiltesinde gerceklestirilmistir (n= 302). Katilimcilar okuléncesi
egitimi 0gretmenligi (n=173) ve sinif 6gretmenligi programlarinda (n=129) 6grenim gdren 6gretmen
adaylarindan olusmaktadir. Nitel verilerin elde edilmesinde ise 16 6grenci ile goriismeler yapilmistir.
Arastirma verilerinin elde edilmesinde Can ve Cantiirk Giinhan (2009) tarafindan gelistirilen
"Yaratict Drama Yontemini Kullanmaya Yonelik Oz Yeterlik Algist Olgegi" kullamlmustir.
Arastirmaya gore 0gretmen adaylarinin yaratict drama yontemini kullanmaya iliskin algilar1 6grenim
gordiikleri programa ve cinsiyet degiskenine gore anlamli bir farklilik gostermemektedir. Nitel
verilerin sonuglarina gore 6gretmen adaylar1 yaratict drama ydnteminin kendi mesleki becerilerini

oldugu kadar 6grencilerinin derste etkin katilimini, sosyal becerilerini gelistirecegini belirtmistir.
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Giris

Son yillarda 6gretmen yeterliklerine iliskin beklentilerde biiyiik degisiklikler olmustur. Toplum,
gelecek nesilleri yetistiren 6gretmenlerin iyi egitim almis olmasini, sosyal yasama 6nem vermesini,
entelektiiel bir durus sergilemesini, saglikli bir sekilde iletisim kurmasini beklemektedir. Vizyon
sahibi Ogretmenler Ogrencilerini yalnizca akademik alanda degil her yonii ile desteklemektedir.
Celikten, Sanal ve Yeni’ye (2005) gore bu tarz &gretmenin olusturdugu imaj, gereksinimleri,
yetenekleri veya kosullar1 ne olursa olsun, biitiin 6grencilerin basarili olmasina yardim eden bir insan
portresine uymaktadir. Ogretmenler, sozleri ve hareketleri yoluyla, aydinlanmus, ¢aliskan, erdemli ve

egitimli bir insan olmanin ne anlama geldigini gdsterebilmelidir.

Egitimin temel rollerinden birisi bireylerin zihinsel yeteneklerini gelistirirken ayni1 zamanda
onlarin kendilerine 6zgii becerilerini ortaya ¢ikarmaktir. Her bireyin kendine 6zgii yetileri vardir.
Ogretmenler  Ogrencilerinin  yetilerini  kesfetmelerini  saglayacak  yaratict  ortamlar
diizenleyebilmelidir. Ogretmen bir taraftan 6grencinin kendisi olmasina yardimci olurken diger
taraftan ona cesaret vermelidir. Ogretmenin temel gorevlerinden birisi de yaraticiligi gelistiren
O0grenme ortamlar1 diizenlemesidir. Bu konuda yaratict drama uygulamalari hem 6gretmene hem de

Ogrenciye onemli firsatlar sunabilmektedir.

Yaratici drama c¢aligmalarinda grup etkilesimi vardir. Gruplar kendi alt gruplarinda tartigarak
fikir aligveriginde bulunarak diislinsel boyutta calismalar gergeklestirirler. Katilimcilarin ¢aligmalar
icin istekli ve yeni yonler kesfetmeye hazir olmasi gerekir (Morgiil, 1995; Ustiindag, 1998).
Adigiizel’e (2019) gore yaratict drama, tiimel bir 6grenmeyi gergeklestirebilecek 6zelliklere sahiptir.
Bilissel, duyussal ve devinissel alanlardaki Ogrenmelerin es zamanli olarak gergeklesmesini
kolaylastirir. Yaratict drama katilimcilarin deneyimlerine dayalidir ve merkezde katilimcilar vardir.

Siirece dayali1 bir ¢aligmadir ve disiplinler aras1 bir yapiya sahiptir.

Yaratict drama egitimi alan 6grenci beden dilini etkili bir sekilde kullanir. S6zel olmayan ya
da kelimeler kullanilmadan iletilerin karsi tarafa etkili bir sekilde gonderilmesine yardimci olur
(Adigiizel, 2019; Bell, 2008; Gregersen, 2007; Kellerman, 1992; Susar Kirmizi, 2007). Denge
oyunlari, toplarla galismalar, atip tutma egzersizleri ve pandomimle bir ataséziiniin veya bir deyimin
anlatilmasi dis ¢evreye karsi ¢ocugu acemi olmaktan kurtaran gibi etkinlikleri igerir. Cocugun
hareket gelisimi sayesinde kazandig: fiziksel giiven daha sonra psikolojik giivene doniiserek diger
alanlarda da avantajli duruma gegmesini saglar (Caligkan ve Karadag, 2005). Beden dili iletilerin
kars1 tarafa daha etkili bir sekilde ulasmasini saglar. Sozsiiz iletisimde ve bireyin imajini ortaya

koymasinda etkilidir. Beden dili 6zgiivenin dnemli gostergelerinden birisidir.

Yaratict drama sayesinde 0gretmen G&grencilerinin sanat formlar ile tanismasma yardimet
olurken 6grencinin kendi yeteneklerini de kesfetmesi igin firsat saglar. Yaratict drama teknikleri

coklu uygulamalara izin verebilmektedir. BOylece 0grenci tiyatro, resim, miizik, dans gibi farkli
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sanatlarla tanigirken bu konulardaki egilimlerini de kesfetme firsati yakalayabilmektedir (Duffy,

2006; Fleming, 2018; Ulubey, 2018). Yaratici drama ile sanat egitimi bireyin estetik degerlerini

gelistirmesine, kendini sanat aracilig1 ile ifade etmesine olanak saglar

Ogretmen yaratict dramay1 her derste birgok konunun &gretiminde kullanabilir. Soyut olan
kavramlarin somutlastirilmasinda yardimer olur. Ogretmen yaratic drama sayesinde dgrenciyi aktif
kilar. Yaratict drama uygulamalar1 6grencilerin sorunlar karsisinda ¢6ziim iiretme becerisini gelistirir
(Aksoy; 2019; Duban ve Diizgiin, 2013; Gonen ve Dalkilig, 2003; Heath & Wolf, 2005). Yaratici
drama caligmalari Ogrencilerin sorunlarla yiizlesmesini saglamakta ve Kkarar verme becerisini
gelistirmektedir. Yaratict drama calismalarinda karsilasti§i sorunlara yonelik olarak ¢éziim iiretme
stireglerini baglatan Ogrenci kararlarin1 daha saglikli bir sekilde ortaya koyabilir (Tate, 2005).
Cocuklar yaratict drama etkinlikleri igerisinde gelistirdikleri farkli bakis acilari ile problemleri

yeniden gdzden gegirerek uygun ¢6ziim yollar1 bulabilirler.

Yaratici drama, ¢ocuklarin kendilerine ve baskalarina ait yasanan duygulara duyarlik
gelistirmelerine yardimc1 olmaktadir. Ozellikle rol oynama etkinlikleri cocuklarm olaylara
bagkalarmin goziiyle bakmalarini, boylece onlari daha iyi anlamalarimi saglamaktadir. Yaratici
drama, grup etkilesimini artirdigindan ¢ocugun duygularimi bagkalari ile paylagsmasina yardimci
olmaktadir. Bu siiregte ¢cocuk bagkalarinin duygularini anlamaya ¢alisirken onlara yardimei olmaya
caligmaktadir. Boylece birey ¢evresi ile nitelikli bir etkilesime girebilme firsati yakalamaktadir
(Altuntas ve Altunova, 2015; Fenner & Hagens, 2002; Giiner, 2008). Yaratici1 drama ¢alismalarinda
cocuklar hem kendilerinin hem de bagkalarinin duygularina iliskin biiyiik bir farkindalik gelistirir.
Cocuklar zorlama olmaksizin dogal bir ortamda duygularini ifade eder. Cocuk kendi duygularini fark

ederken baskalarini1 da anlamak icin gii¢lii bir caba gosterir.

Ogretmenler ¢ocuklarla yapilan yaratici drama ¢alismalarinda her anlamda giiglii bir etkiye
sahiptirler. Ogretmenler yaratici dramayi kullanarak cocuklarin arkadaslari ile olan iliskilerini
giiclendirebilir. Diger taraftan yetigkinlerle olan deneyimlerin artmasina da katki saglayabilir (Koksal
Akyol, 2012). Son yillarda bireysel yasamin ve yabancilasmanin ¢ok 6n plana ¢iktig1 goz Oniine
alindiginda yaratict drama bu konuda biiyiik bir yardimecidir. Bireyin gerektiginde baskalarindan
yardim istemesi ve onlara yardim etmesi, baskalarina yonelik olumlu algilara sahip olmasi yaratici
drama sayesinde gelistirilebilir becerileridir (Erbay ve Yildirirm Dogru, 2010; Kara ve Cam, 2007;
Lynch & Simpson, 2010; Onalan Akfirat, 2006; Zafeiriadou, 2009). Sosyal becerilerin gelistirilmesi
bireyin toplum igerisindeki rolleri ger¢eklestirmesinde biiyiik bir etkiye sahiptir. Cocugun yasaminda
karsilagmasi olast senaryolar {izerinden yapilan yaratici drama calismalar1 sosyallesmek agisinda

anlamli deneyimler saglayacaktir.

Yaratict drama ¢aligmalarimin  sagladigr  katkilardan bir digeri de Ogrencilerin

motivasyonlarini  gelistirmesine yardim etmesidir. Yaratict drama yoOntemi uygulanan egitim
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ortamlarinda Ogrenciler biligsel ve duyussal diizeyde oldugu kadar motivasyon baglaminda

gelismektedir. Motivasyon ¢ocugun derslere yonelik istekliligini olumlu yonde etkileyen bir giice
sahiptir (Adigiizel, 2006; Adigiizel, 2019; Onder, 2002). Yaratici drama ydntemini kullanan bir
Ogretmen Ogrencilerinde yaraticilifi ve estetik gelisimi destekleyebilir. Yaratici drama yetkinligi,
Ogretmeni durum tespiti yapmada daha saglikli bir noktaya ulastirir. Yaratict drama 6gretmeni farkl
deneyimlere aciktir. Ogretmen yaptirdig1 yaratict drama etkinlikleri sayesinde bastirilan duygularm
aciga cikmasina yardimci olur. Yaratict drama hem &gretmenin kendisini anlamasini hem de
ogrencilerini anlamasini saglar (Akgaoglu Cayir ve Gokbulut, 2015; Kereks & King; 2010). Boylece
ogretmen ve Ogrenci arasinda saghkli bir iletisim kurulur. Ogretmenlerin 6grencilerine yonelik
olarak kullandig1 yaratici drama etkinlikleri sayesinde elde etmis oldugu kazancglar 6gretmenin 6z

yeterliligini 6nemli dlgiide artirabilir.

Ozyeterlik, bireyin belirli bir durum ya da konuda performansini1 gdstermek icin gerekli olan
etkinlikleri biitiinciil bir sekilde organize edip basarili olma kapasitesine iligkin kendi yargilaridir
(Bandura, 1989). Ozyeterlik bireyin kendine duydugu giiveni ifade eder. Bireyin kendisi ile ilgili
uygulamalarinda kontrol kurma yeteneklerine olan inancidir (Luszczynska, Gutierrez Dona &
Schwarzer, 2005). Ozyeterlik kavranmi Bandura tarafindan ortaya konulmus olan Sosyal Ogrenme
Kuramina dayanmaktadir. Kuram ozyeterlik kavramini bireyin farkli durumlarla bas edebilme
kapasitesine iliskin algilari aciklamaya yoneliktir. Ozyeterlik gerekli performansi gosterme
konusunda bireyin etkinlikler diizenlemesi, basarili olmak i¢in kendi kapasitesine iligkin algi inang
ve yargilarmi kapsamaktadir (Demirtas, Comert ve Ozer, 2011, s.99). Bandura’ya (1978) gore
ozyeterlik, kisisel yeterlik beklentileri ile basa ¢ikma davramisinin baglatilip baglatilmayacagini
belirlemede etkilidir. Ozyeterlik caydiric1 deneyimler karsisinda bireyin ne kadar ¢aba sarf edecegini,
direncinin ne kadar siirecegini etkilemektedir. Oznel olarak tehdit edici olan ancak nispeten giivenli
olan faaliyetlerde ustalik deneyimlerini kullanmada israr etmek Ozyeterligin daha da artmasini

saglamaktadir.

Oz yeterlilik, durumlarla miicadele etmede ve bu durumlar1 degistirmede yeteneklerini ve
becerilerini koordine etmek i¢in bireyin yapabileceklerine iliskin inancini temsil etmektedir. Bireyler
cesitli zorluklarla basa c¢ikarken kendi potansiyelinde var olan bas edebilme eylemlerine yonelik
olarak birtakim algilara sahiptir. Bu eylemeleri ne kadar etkili yapacagina iligskin inanglari kendi
Ozyeterligi icin Onemli bir belirleyicidir (Snyder & Lopez, 2002). Yapilan pek cok calisma
ogretmenlerin 6zyeterlik algisi ile 6grencilerinin basarilar1 arasinda anlamli bir iliski oldugunu ortaya
koymustur. Yapilan bir¢ok arastirmada ogretmenlerin 6z yeterlik inancinin yiiksek olmasi
durumunun 6grencilerin dersteki motivasyonunu ve basarisini olumlu yonde etkiledigi belirlenmistir
Alrefaei (2015) yaptigi galismada 62 katilimcidan olusan matematik ve fen Ogretmenlerinin
Ozyeterlik algilariin 5. smif 6grencilerinin basarisi iizerindeki etkisini arastirmigtir. Arastirmaya

gore lisans diizeyindeki 6gretmenlerin 6z yeterlik algisimin yiiksek lisans diizeyindeki 6gretmenlere



202 F., Kirmizi/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 56, 198-224, 2022
gore daha yiiksek oldugu bulunmustur. Achurraa & Villardonb (2012) Ispanya’da yaptiklar

arastirmada Ogretmenlerin Ozyeterlik inanclar1 ile Ogrencilerin basaris1 arasindaki iliskiyi
incelemistir. Arastirma 71 Ogretmen ve 2195 o&grenci ile gergeklestirilmistir. Arastirmada
ogretmenlerin Ozyeterlik inanglar1 ile siiflardaki davranis kaliplar1 arasinda anlamli bir iliski
bulunmustur. Mojavezi & Tamiz (2012) iran’da 80 &gretmen ve 150 lise dgrencisinin katilimi ile
gerceklestirdigi  ¢alismada Ogretmen Ozyeterligi ve Ogrenci motivasyonu arasindaki iligkiyi
incelemistir. Arasgtirmanin sonuglari, 6gretmen 6z yeterliginin 6grencilerin motivasyonu ve basarisi
iizerinde olumlu bir etkiye sahip oldugunu ortaya koymustur. Yenice (2012) &gretmenlerin 6z-
yeterlikleri ile problem ¢6zme becerileri arasindaki iliskiyi fen bilgisi, sosyal bilgiler ve simf
Ogretmenligi anabilim dallarinda 429 6gretmen adayi ile yaptig1 ¢alismada arastirmistir. Arastirma
sonucuna gore 6gretmen adaylarinin 6zyeterlik diizeyleri ile problem ¢6zme becerileri arasinda ise
orta diizeyde pozitif yonde (r=,387) ve anlamli bir iliski oldugunu tespit etmistir. Ogretmenlerin
Ozyeterlik algilart ile 6grencilerin akademik basarilar1 arasinda anlaml bir iligki oldugunu belirten
pek ¢ok ¢alisma bulunmaktadir (Caprara, Barbaranelli, Steca, & Malone, 2006; Cawthon & Dawson,
2009; Chou & Shen, 2019; Lazarides & Warner, 2020; Mok & Moore, 2019). Ozyeterlik gegmis

basarilar ve basarisizliklarla da yakindan iliskilidir.

Ogretmen adaylarinin 6z yeterligini gelistirmede yaratici drama yontemi olumlu katkilar
sunabilir. Ornegin Oguz Namdar ve Kaya (2019) tarafindan yapilan deneysel bir calismada
Ogretmenlere verilen yaratict drama egitiminin onlarin yaratici drama yontemini kullanmaya iligkin
ozyeterlik algilarin1 olumlu yonde etkiledigi tespit edilmistir. Giirol (2003) okul 6ncesi dgretmen
adaylari ile yaptig1 arastirmada yaratici drama c¢alismalarinin gerekli oldugunu ve onlar1 gelistirdigini
belirlemistir. Ceting6z (2012) okuldncesi 6gretmenligi adaylari ile yaptig1 arastirmada yaratici drama
uygulamalarinin yaratict drama yontemini kullanmaya iliskin 6zyeterlik algilarini olumlu yonde
etkiledigini tespit etmigtir. Koksal Akyol (2012) 6gretmenlerin yaraticit drama etkinliklerini planlama
ve uygulama konularinda da bilgi, beceri ve yetkinlige sahip olmalarinm 6nemli oldugunu
belirtmektedir. Okul 6ncesi egitimi dgretmenleri yaratict drama ile ilgili gerekli bilgi, beceri ve
yetkinlige sahip degillerse planlayacaklari ve uygulayacaklar1 yaratici drama etkinliklerinin
etkililiginden s6z etmenin miimkiin olmayacag: dile getirilmistir. Stanton, Cawthon & Dawson’a
(2018) gore yaratict drama yonteminin Ogretmenlerin mesleki gelisimleri {lizerindeki etkisini
belirlemek; dgretmenlerin bu konudaki deneyimlerini gelistirmek; 6gretmenlerin biiyiik 6lgekli okul
etkinlikleri iginde sanat entegrasyonu stratejilerini uygulamalarini incelemek ic¢in daha fazla

arastirmaya gereksinim vardir.

Ogretmen adaymnin 6zyeterlik bilinci gelistirmesi acisindan derslerde performansini etkili bir
sekilde ortaya koymasinda yaratict drama etkili bir yontemdir. Yaratici drama 6gretmen adayinin
derslere iligkin uygulamalarinda basariy1 arttiran bir etkiye sahiptir. Yaratici drama ydnteminin

hizmet 6ncesi donemde islevsel bir sekilde kullanilmasi etkinliklerin biitiinciil bir sekilde organize
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edilmesine katki saglayacaktir (Kay, 2010). Ogretmen aday1 yaptifi g¢aligmalar sayesinde

ogretmenlik becerilerine iliskin olarak olumlu algilar gelistirme firsati bulabilecektir. Bu ¢aligmalar
ogretmen adayinda ozyeterlik algisinin gelismesi acisindan etkili olabilir. Ogretmenlik yetilerine
yonelik olarak olumlu algilar gelistirilmesi mesleki 6zgiivenin ortaya ¢ikmasina da katki saglayabilir.
De Jong, Mainhard, Van Tartwijk, Veldman, Verloop & Wubbels’e (2014)goére rol oynama
caligmalart 6gretmen adaylarinin 6zyeterlik becerilerinin gelistirilmesi agisindan 6nemlidir. Sinif
yonetimi, kisileraras: iliskilerin diizenlenmesi konusunda Ogretmen adaylarina yeni bilgiler

kazandirmaktadir.

Ogretmen adaylari ile yapilan yaratict drama calismalari onlarin sinif ici iletisim becerilerini,
kendilerine giiven duygularini, 6grenciyi tanima yetilerini gelistirecek ve ders i¢in uygun ortam
olusturmalar1 konusunda onlara yardimci olacaktir (Tekerek, 2007). Yaratict drama caligsmalari
Ogretmen adayinin sahip olmasi1 gereken alana iliskin uzman becerilerinin gelismesine 6nemli bir
katki saglayabilir. Hizmet oncesi gerceklestirilen yaratici drama g¢aligmalarinin amacina ulagmasi

ogretmen Gzyeterlik algisinin gelismesinde biiyiik 6lgiide etkili olabilir.

Yaratict drama Ogretmen adaylar1 agisindan onlar1 mesleki yonden gelistirecek bir
yontemdir. Diger taraftan onlarin kisisel gelisimini de desteklemektedir. Ogretmen adaylarmin
sosyallesmesine ve iletisim becerilerinin gelismesine yardimer olmaktadir (Adigiizel, 2019). Egitim
fakiiltelerinde, Ogretmen adaylarinin egitimini aldigi yaratict drama, onlarin bu yontemi
kullanmalarma iliskin &zyeterliklerini gelistirmede onemli bir role sahiptir. Ogretmenlerin hizmet
Oncesi egitimleri siirecinde yaratict drama yontemi mesleki 6z yeterlik gelisimine katki saglayabilir.
Ogretmen adaylarinin kendilerini yaratici drama y&ntemini uygulama konusunda yeterli gdrmesi
ilerleyen yillarda mesleki basarilari agisindan Onemlidir. Yaratici dramanin ¢ocugun gelisimi
tizerindeki etkisinin ne denli biiylik oldugu goz oniine alindiginda 6gretmen adaylari ile bu alanda
bilimsel ¢alismalar yapilmasi da olduk¢a &nem kazanmaktadir. Ogretmen adaylarmin yaratici
dramaya iliskin ozyeterlik algilarinin arastirilmasi nitelikli 6gretmen yetistirme agisinda O6nemli
gorilmiistiir. Bu arastirmanin amaci 6gretmen adaylarinin yaratici dramaya iliskin 6zyeterlik
algilarii ve yaratici drama uygulamalarin1 gergeklestirme durumlarma ydnelik goriislerini farkl
degiskenler acgisindan degerlendirmektir. ~ Arastirmanin alt problemleri sunlardir: 1. Ogretmen
adaylarinin yaratici drama yontemini kullanmaya iliskin 6zyeterlik algilar1 “a)cinsiyet, b)dgrenim
goriilen boliim, ¢)simif diizeyi, ¢)atélye ¢aligmalarina katilmis olma” degiskenlerine gore anlamli bir
farklilik gdstermekte midir? 2. Ogretmen adaylarmin yaratict dramay1 bir yéntem olarak kullanma

konusundaki yeterliklerine iliskin goriisleri nelerdir?
Yontem

Calismada nitel ve nicel arastirmanin bir arada kullanildigi karma y6ntem tercih edilmistir. Karma

yontem arastirmalari, bilimsel bir arastirmada ya da birbirini takip eden arastirmalarda nitel ve nicel
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yontemi bir arda kullanmaktir (Creswell, 2003). Karma yontem nitel ve nicel arastirma arasinda bir

koprii kurulmasia yardimci olur. Nicel ve nitel tekniklerin bir arada kullanilmasi her iki teknigin
avantajli taraflarin1 kuvvetlendirmektedir (Baki ve Gokgek, 2012; Johnson & Onwuegbuzie, 2004).
Aragtirmanin gergeklestirilmesinde Creswell (2003) tarafindan belirlenmis olan “sirali doniisiimsel
tasarim” temele alinmigtir. Bu tasarima gore nicel ya da nitel veri onceden toplanip analiz edilir.
Sonrasinda ise diger veri toplanir. Verilerin degerlendirilmesinde 6ncelik veri tiirlerinden birisinde
daha fazla olabilir ya da her iki veri tiirii esit diizeyde kabul edilebilir. Calismanin nicel kismi igin
betimsel aragtirmalarda sik¢a bagvurulan survey (tarama) yontemi tercih edilmistir (Biiylikoztiirk, ve
dig., 2018; Ekiz, 2016). Calismanin nitel boyutunun gerceklestirilmesi i¢in yar1 yapilandirilmig

goriisme formu uygulanmustir (Yildirim ve Simsek, 2008).
Calisma Grubu

Arastirma nicel c¢alisma igin Ornekleminin belirlenmesinde kiime Ornekleme yoOntemine
bagvurulmustur (Neuman & Robson, 2014; Sahin, 2014). Ancak aragtirmanin hem nitel hem de
nicel oldugu temele alinarak sirali karma yontem 6rneklemi tercih edilmistir. Sirali karma yontem
orneklemi, bir karma yontem ¢aligsmasi igin olasilikli ve amagh 6rnekleme stratejileri (Nicel-Nitel)
ya da (Nitel-Nicel) seklinde sirali bi¢imde 6rneklem secilmesini kapsar. Bu yontemin ele alindigi
calismada nicel asamada calisilan Orneklem, daha sonraki nitel asamada Orneklem se¢me igin
belirleyici olarak kullanilir (Baki ve Gokgek, 2012). Bu arastirmada sirali karma yontem
orneklemine uygun bir sekilde katilimcilara 6lgek uygulanmis. Veriler bilgisayar ortamina aktarilmis
ve analizler yapilmistir. Yapilan analizlerde aritmetik ortalamasi en yiiksek olan 6grencilerle
goriismeler yapilmistir. Arastirma, Pamukkale Universitesi Egitim Fakiiltesinde, 2018-2019 egitim
dgretim yilmin giiz yartytlinda, Okul Oncesi Egitimi ve Simf Egitimi Ana Bilim Dallarinda iigiincii
ve dordiincii sinif 6grencileri ile gerceklestirilmistir. Goniilliiliik esasinin dikkate alindig1 ¢aligmaya
Okul Oncesi Egitimi ana bilim dalindan 173, Simif Egitimi Ana Bilim Dalindan 129 olmak iizere
toplam 302 6grenci katilmistir. Nitel verilere ulasmak i¢in de 16 6grenci (10= Kiz, 6= Erkek) tespit
edilmis ve bu Ogrencilerin yaratict drama yontemini kullanma oOzyeterliklerine iliskin goriisleri
belirlenmistir. Ogrencilerden 8’i Simif Egitimi, 8’i ise Okul Oncesi Egitimi ABD’de 6grenim

gormektedir.
Veri Toplama Araci

Aragtirmada nicel veri toplama aract olarak Can ve Cantiirk Giinhan (2009) tarafindan gelistirilen
"Yaratict Drama Yontemini Kullanmaya Yénelik Oz Yeterlik Algis1 Olgegi" kullanilmustir. Olgegin
pilot uygulamas: 178 &gretmen aday1 ile gerceklestirilmistir. Olgek tek faktorlii olup faktdr yiik
degerleri 0,42 ile 0,78 arasinda degismektedir. Cronbach's Alpha 0,95 olan ve toplam 47 maddeden
olusan 6lcek 1-5 puan araliginda derecelendirilmistir. Olgekle yer alan 36 madde olumlu, 11 madde

olumsuzdur. Bu arastirma i¢in elde edilen Cronbach's Alpha degeri 0,95’tir.
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Calismanin nitel verilerinin elde edilmesinde arastirmaci tarafindan gelistirilmis olan yart

yapilandirilmis  goriisme formu kullanilmistir. Ogretmen adaylarinin yaratict drama yontemini
kullanmaya yonelik 6zyeterliklerini degerlendirmek icin toplamda 4 soru olusturulmus bu sorular
alaninda uzman O6gretim elemanlarinin goriisiine sunulmustur. Gelen doniitler sonrasinda yari

yapilandirilmig goriisme formu 3 soruya indirilmis ayrica kisisel bilgiler formu da eklenmistir.
Verilerin Toplanmasi ve Coziimlenmesi

Arastirma 2018-2019 egitim-0gretim yilinin bahar doneminde gerceklestirilmistir. Veri toplama
aracina kisisel bilgiler formu da eklenmis daha sonra katilimcilara uygulanmistir. Uygulama
yapilmadan &nce 6lgegin doldurulmasina iliskin olarak bilgilendirme yapilmistir. Ogretmen adaylar
tarafindan doldurulan 6lgek verileri bilgisayar ortamina aktarilmis ve verilen normal dagilim gosterip
gostermedigini kontrol etmek igin Shapiro-Wilk uygulanmigtir. Gergeklestirilmis olan ¢éziimlemeler
sonrasinda verilerin normal dagilim gosterdigi tespit edilmistir (p>005). Buna bagli olarak da
verilerin ¢dziimlenmesinde parametrik testlerden yararlanilmistir. Frekans, yilizde ve standart

sapmalar alinmuis, iki gruplu karsilastirmalar igin t-testi yapilmistir.

Yar1 yapilandirilmig goriisme formu Ogrencilerle yiiz yiize goriismeler yapilarak
uygulanmustir. Ogrencilerle yapilan goriismeler not edilmis daha sonrasinda elde edilen wveriler
bilgisayar ortamina aktarilmistir. Veriler biiyiik bir 6zenle okunmus ve kodlar tespit edilmistir.
Birbiri ile iligkili olan kodlar bir araya getirilmis ve temalara ulagilmistir. Nitel verilerin giivenirligini
saglamak icin ayni islem igin alaninda uzman baska bir dgretim elemanindan yardim alinmistir. ki
farkli bakis agisi ile ortaya c¢ikarilan kodlarin karsilastirilmas: i¢in Miles & Huberman’in (1994)
giivenirlik formiiliinden “Giivenirlik = Goriis Birligi/ (Gortis  Birligi+Gortis  Ayrilig)”
yararlanilmistir. Yapilan hesaplamalar sonucunda olusturulan kodlara iliskin goriis birliginin % 81’in

iizerinde oldugu belirlenmistir.
Bulgular

Calismanin bu boliimiinde alt problemlere yanit vermek amaci ile yapilan ¢éziimlemelerden elde
edilen sonuglar tablolar halinde sunulmustur. Aragtirmanin birinci alt problemini yanitlamak amaci
ile O0gretmen adaylarinin yaratici drama yontemini kullanmaya yodnelik o6zyeterlik algilar ile
“cinsiyet” degiskeni arasinda bir iligki olup olmadigina bakilmistir. T-testi analizi sonuglar1 Tablo

1’de verilmistir.

Tablo 1. Olgek Puanlarimin “Cinsiyet” Degiskenine Gore t-Testi Sonuclar

Cinsiyet N X SS sd t p

Kiz 204 194,28 20,73 300 1,87 ,06
Erkek 98 188,72 29,92
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Tablo 1’e gore kiz ve erkek Ogrencilerin yaratict drama ydntemini kullanmaya iligkin

Ozyeterlik algilar1 arasinda anlamli bir farklilik bulunmamaktadir [t(300)=1,87, p>0,05]. Kiz
ogrencilerin ortalamalarinin ( X =194,28) erkek ogrencilerin ortalamalarindan ( X =188,72) daha
yiiksek oldugu ancak farkm anlamli olmadig: tespit edilmistir. Ogretmen adaylarinmn yaratict drama
yontemini kullanmaya iliskin 6zyeterlik algilarina yonelik dlgekten elde edilen puanlar “6grenim
goriilen bolim” degiskenine gbre ¢oziimlenmis ve t-testi uygulanmustir. Elde edilen bulgular Tablo

2’de sunulmaktadir.

Tablo 2. Olcek Puanlarimn “Ogrenim Gériilen Boliim” Degiskenine Gore t-Testi Sonuglar

Bolim N X SS sd t p
Smf Ogretmenligi 129 191,10 25,64 300 -,855 ,393
Okul Oncesi Ogretmenligi 173 193,50 23,06

Tablo 2 incelendiginde smif 6gretmenligi ( X =191,10)  ve okul Oncesi Ogretmenligi
(X =193,50) adaylarinin yaratict drama yontemini kullanmaya iligkin 6zyeterlik algilarinin benzer
oldugu goriilmektedir [t(300)=-,855, p>0,05]. Ogretmen adaylarmin yaratici drama ydntemini
kullanmaya iligkin O6zyeterlik algis1 Olgeginden elde edilen puanlarla “siif diizeyi” degiskeni
arasinda bir iligki olup olmadigimma bakilmistir. Ortaya c¢ikan t-testi bulgular1 Tablo 3’te

sunulmaktadir.

Tablo 3. Olgek Puanlarimin “‘Sinif Diizeyi” Degiskenine Gére T-Testi Sonuclar

Siif N X SS sd t p
3. Sinif 149 192,17 22,58 300 -,216 ,829
4, Simf 153 192,77 25,72

Tablo 3 incelendiginde 3. siif &grencilerinin (X =192,17) ve 4. siif 6grencilerinin
(X =192,77) yaratict drama yontemini kullanmaya iliskin 6zyeterlik algilar1 arasinda anlamli bir
farklihk olmadig1 tespit edilmistir [t(300)=-,216, p>0,05]. Ogretmen adaylarmdan elde edilen
yaratict drama yontemi kullanmaya iliskin 6zyeterlik algisi puanlart “ek yaratici drama kursu almig

olma” degiskenine gore karsilastirilmustir. Elde edilene t-testi sonuglar1 Tablo 4’te sunulmaktadir.

Tablo 4. Olcek Puanlarimin “Ek Atélye Calismalarina Katilmis Olma” Degiskenine Gore T-Testi

Sonucglart
Ek Atolye Calismalarina Katilma N X SS sd t p
Evet 85 189,91 26,02 300 -1,136 ,257

Hayir 216 193,43 23,46
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Tablo 4 incelendiginde daha dnce yaratict drama at6lyelerine katildigini belirten dgrencilerle

(X =189,91) katilmadigini belirten 6grencilerin ( X =193,43) yaratict drama yontemini kullanmaya
iligkin Ozyeterlik algilar1 arasinda anlamli bir farklilik olmadigi gériilmektedir [t(300)=-1,136,
p>0,05].

Aragtirmanin ikinci alt problemine yanit vermek amaci ile 6gretmen adaylarinin yaratici
dramay1 bir yontem olarak kullanma konusundaki yeterliklerine iligkin goriisleri analiz edilmis ve iki
temaya ulasilmistir. “Mesleki gelisim” ve “kendini kesfetme” temalar1 belirlenmistir. Mesleki
gelisim temast “Ogretmenlik becerileri ve aktif katihm” kodlarimi igermektedir. Kendini kesfetme
temas1 ise “sosyallesme, duygulart destekleme ve sanat” kodlarini icermektedir. Mesleki gelisim
temasmin “6gretmenlik becerileri” koduna iligkin olarak belirlenmis olan goriigler Tablo 5°te

sunulmaktadir.

Tablo 5. Ogretmen Adaylarimin “Ogretmenlik Becerileri” Koduna Iliskin Goriisleri

Ogretmen adaylarmin goriisleri Frekans

-
N

Isinma ¢aligmalar1 yaptirabilirim.

Yaratici drama ¢aligmalari ile kisisel anlamda gelistigimi hissettim.

Yaratici drama tekniklerini uygulayabilirim.

Yaratici bir 6gretmen olabilirim.

Tanigma ¢aligmalarini yaptirabilirim

Ogrencilerle birbirimizi daha fazla taniyabiliriz.

Yaratici drama tekniklerini uygulama konusunda eksiklerim oldugunu diisiiniiyorum.

Yaratic1 drama sayesinde geleneksel bir 6gretmen olmayacagim.

N W W O1 00 00 O O

Onlar1 yeni seyler kesfetmesini saglayabilirim.

Tablo 5 incelendiginde Ogretmen adaylarinin yaratict drama ¢alismalarinin temel
uygulamalarini yapma konusunda duyarli olduklari gériilmektedir. Ornegin 12 dgretmen adayi
1sinma c¢aligmalarini yaptirabilecegini; 8 O0gretmen adayr da tanisma galigmalar1 yaptirabilecegini
belirtmistir. Ogretmen adaylarindan 8’i yaratict drama g¢alismalar1 sayesinde daha yaratict bir
Ogretmen olabilecegini dile getirmistir. Genel olarak Tablo 5 incelendiginde katilimcilarin yaratici
drama caligmalarini mesleki anlamda kullanma konusunda kendilerini yeterli gordiikleri sdylenebilir.
Ancak tim bu olumlu ifadelere ek olarak 3 Ogretmen aday1 yaraticti drama tekniklerinin
uygulanmasina iligkin olarak birtakim eksiklerinin oldugunu belirtmistir. Mesleki gelisim temasinin
“aktif katilim” koduna yonelik olarak ogretmen adaylarinin ortaya koymus oldugu goriisler Tablo

6’da sunulmaktadir.
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Tablo 6. Ogretmen Adaylarimn “Aktif Katihm” Koduna Iliskin Gériisleri

Ogretmen adaylarmin goriisleri Frekans
Ogrencilerin dersleri sevmesini saglayabilirim. 12
Ogrencileri derslerde etkin kilacak calismalar yaptirabilirim. 12
Ogrencilere zor gelen derslerde onlarmn motivasyonlarin arttirabilirim. 9
Derslerin daha eglenceli bir hale gelmesini saglayabilirim. 8
Kalict 6grenmeyi saglayabilirim. 4
Yaratici drama sayesinde 6grencilerin 6grendikleri bilgiyi kullanmalarini saglarim. 2
Yaratici drama c¢aligmalar1 sayesinde &grencileri derslerde siirekli oturmaktan 1

kurtarabilirim.

Tablo 6 incelendiginde 6gretmen adaylarinin Ogrencilerin derse katilimini saglamak igin
yaratici dramadan yararlanma diisiincesinde oldugu gériilmektedir. Ogretmen adaylarindan 12’si
yaratict drama calismalar1 sayesinde dersleri sevdirebileceklerini belirtmistir. Yine 12 6gretmen
aday1 6grencileri derste etkin kilacak caligmalar yapabilecegini belirtmistir. Arastirmaya katilan 9
Ogretmen aday1 da ozelikle de 6grencilere zor gelen derslerde motivasyonu saglamak icin yaratici
drama calismalarin1 kullanabileceklerini dile getirmistir. Katilimcilardan 8’1 de dersi daha eglenceli
kilabilecegini belirtmistir. Ogretmen adaylar meslege basladiktan sonra dgrencilerini derslerde etkin
kilmak i¢in yaratici dramay1 kullanmada kendilerini yeterli gordiikleri sdylenebilir. Kendini kesfetme
temasinin “sosyallesme” koduna iliskin olarak tespit edilmis olan 6gretmen adaylarina ait goriisler

Tablo 7’de sunulmaktadir.

Tablo 7. Ogretmen Adaylarimin “Sosyallesme” Koduna Iliskin Gériisleri

Ogretmen adaylarinin goriisleri Frekans
Ogrencilerin grup igerisinde kendini ifade etmesini saglayabilirim. 14
Ogrencilerimin iletisim becerilerini gelistirebilirim. 12
Ogrencilerin yardimlasma becerilerini gelistirebilirim. 9
Ogrencilerimin arasinda olumlu iliskiler gelistirebilirim. 9
Kendilerini 6zgiirce ifade etmeleri firsatlar veririm. 8
Isbirligi kurmalarini saglayabilirim. 6
Ogrencilerin kendi aralarinda dayanigma yapmalarini saglayabilirim. 5
Ogrencilerin arasindaki dostluk iliskilerini giiclendirebilirim. 3
Birbirlerini olduklar1 gibi kabul etmelerine yardimci olurum. 3
Ozellikle iletisime kapali dgrencilerimi destekleyebilirim. 2
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Ogrenciler icin daha samimi ortamlar olusturabilirim. 2
Baskalarinin neyi sevmedigini fark etmelerini saglayabilirim. 1
Her konuda girisimci bireyler olmalaria yardimer olabilirim. 1

Tablo 7 incelendiginde sosyallesme koduna iligkin olarak 6gretmen adaylarmnin kendilerini
oldukca iyi bir noktada gordiiklerini sdylemek miimkiindiir. Ogretmen adaylari Sgrencilerinin
kendilerini ifade etmesine yardimci olurken (14 katilimci); iletisim becerilerini gelistirirken (12
katilimci); Ogrencilerine yardimlagsmayr Ogretirken (9 katilimer) yaratici drama ¢alismalarindan
yararlanabileceklerini belirtmistir. Genel olarak Tablo 9 incelendiginde sosyal becerileri gelistirme
konusunda drama uygulamalarimi kullanmak i¢in 6gretmen adaylarinin kendilerini yeterli gordiikleri
ifade edilebilir. Kendini kesfetme temasinin “duygular1 destekleme” koduna iligkin olarak 6gretmen

adaylarinin goriisleri Tablo 8’de verilmistir.

Tablo 8. Ogretmen Adaylarimin “Duygular: Destekleme” Koduna Iliskin Gériisleri

Ogretmen adaylarinin gériisleri Frekans
Bagkalarina saygi gostermeleri i¢in ¢aligsmalar yaptirabilirim. 14
Drama sayesinde 6grencilerimin 6zgiivenini gelistirebilirim. 12
Baskalarina yonelik olarak daha anlayisli olmalarini saglayabilirim. 12
Sabir gostermelerini saglarim. 10

Empati kurmalarim saglayacak ¢alismalar yaptirabilirim.
Ogrencilerde adalet duygusunu gelistirebilirim.
Hosgoriilii olmalarini saglayabilirim.

Sorumluluk alma bilinci gelistirebilirim.

Sevgi egitimi yaptirabilirim.

Ozdenetim becerisini gelistirebilirim.

N W N o1 o1 o1

Ahlaki degerleri gelistirebilirim.

Tablo 8 dikkate alindiginda 6gretmen adaylart 6zellikle 6grencilerinde saygi gelistirmek icin
(14 katilmeci) yaratict dramay1 bir ydntem olarak kullanabileceklerini belirtmektedir. Ogretmen
adaylar1 yaratici drama yontemi uygulayarak 6z giiveni (12 katilimci); baskalarina yonelik olarak
anlayishi olmay1 (12 katilimci); sabirli olmayr (10 katilimei) gelistirebileceklerini ifade etmistir.
Ogretmen adaylar1 olumlu duygular gelistirmede yaratici dramay1 bir yontem olarak uygulama
konusunda kendilerini iyi bir noktada gérmektedir. Bunlara ek olarak empati, adalet, hosgorii,
sorumluluk, sevgi gibi duygular1 gelistirmede de yaratici drama yontemini uygulayabileceklerini
belirtmiglerdir. Kendini kesfetme temasinin “sanat” koduna iliskin olarak belirlenmis olan goriisler

Tablo 9’da verilmistir.
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Tablo 9. Ogretmen Adaylarimin “Sanat” Koduna Iliskin Gériisleri

Ogretmen adaylarimin goriisleri Frekans
Ogrencilerimin yaratic1 yonlerini gelistirebilirim. 13
Resim calismalar1 yaptirabilirim. 12
Ogrencilere 6zgiirce hareket etme firsat: verebilirim. 11
Kendi sanat egilimlerini kesfetmelerine yardimci olabilirim. 10
Ogrencilerin kendi giiglii yonlerini kesfetmelerini saglarim. 10
Tiyatro sevgisi kazandirabilirim. 10
Miizige iliskin olarak yatkinliklar1 gérmelerini saglayabilirim. 10

Ogrencilerde heykel sanatia iliskin bir farkindalik olusturabilirim.
Gozlem yeteneklerini gelistirebilirim.

Ozgiin dykiiler yazmalarmi saglayabilirim.

Dans ederek kendilerini ifade etmelerini saglayabilirim.
Ogrencilerin gii¢siiz olan ydnlerini gelistirmeye caligirim.

Sanata yonelik duyarlilik/sevgi gelistirmeye caligirim.

g1 o O ~N 0 0 o©

Cagdas sanatlara iligkin olarak farkindalik gelistirebilirim.

Tablo 9 incelendiginde Ogretmen adaylar1 meslege bagladiktan sonra Ogrencilerinin
yaraticitligmi gelistirmede (13 katilimci); resim g¢alismalari yaptirmada (12 katilimci); hareket
ozgurligi saglamada (11 katilimci); sanat egilimlerini kesfetmede (10 katilimei); gii¢lii yonlerini
kesfetmede (10 katilime1); miizik egilimini kesfetmede (10 katilime1); tiyatro sevgisi agilamada (10
katilimci) yaratict dramay1 bir yontem olarak kullanmak icin kendilerini yeterli gormektedir. Genel
olarak oOgretmen adaylart yaratici drama c¢alismalar1 sayesinde sanatin hemen her dalinda
Ogrencilerinin yetilerini gelistireceklerinin farkindadir. Diger taraftan 6 katilimci da sanata iligskin

olarak duyarlilik gelistirebileceklerini ifade etmistir.
Sonug ve Tartisma

Elde edilen nicel verilerinin analizi i¢in kullanilan t testi sonucunda kiz ve erkek 6grencilerin yaratici
drama yontemini kullanmaya iliskin 6zyeterlik algilar1 arasinda anlamli bir farklilik bulunmamustir.
Bu sonuca gore kiz ve erkek Ogrencilerin yaratict drama yontemini kullanma konusundaki
ozyeterlilik algilarinin birbirine benzer oldugunu séylemek miimkiindiir. Elde edilen bulgular daha
once gerceklestirilen caligmalar1 destekler niteliktedir. Aksoy (2019) 6gretmen adaylarinin drama
yontemini kullanmaya iliskin 6zyeterlik algilarini arastirmustir. ingilizce ve Tiirkge 6gretmenligi
bolimlerinde yapilan arastirmada cinsiyet degiskenine gore istatiksel olarak anlamli bir farkliligin
olmadig1 tespit edilmistir. Sahin ve Yesilyurt (2014) Tiirkge egitimi boliimiinde 6grenim goéren

ogretmen adaylar1 ile yaptigi calismada onlarin yaratici drama yontemini kullanmaya iliskin



F., Kirmizi/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 56, 198-224, 2022 211
ozyeterlik algilarimi degerlendirmistir. 80 6gretmen aday1 ile yapilan caligmada cinsiyet degiskenine

gore anlamli bir farklilik olmadig1 saptanmistir. Cinsiyet degiskenine gore yaratici drama yontemini
kullanmaya yonelik 6z yeterlik algilarinda anlamli bir farklilik olmadigini ortaya koyan pek ¢ok
calisma bulunmaktadir (Fenli, 2010; Maden, 2010; Sahin, 2018; Oguz Namdar ve Kaya, 2019). Buna
sonuglara karsin cinsiyet degiskenine gore yaratici drama yontemini kullanmaya yonelik 6zyeterlik
algilarinda kiz 6grenciler lehine cinsiyete gére anlaml bir farklilik oldugunu gosteren galigmalar da
bulunmaktadir. Turan, Kuguoglu ve Albayrak (2012) 180 siif 6gretmeni adayi ile yaptiklari
calismada 6gretmen adaylarinin yaratict drama kullanmaya yonelik 6z yeterliklerini ve cografya,
tarih ve vatandaslik bilgileri konularinda ele almistir. Calismanin sonucuna gore cinsiyet degiskenine
gore Ozyeterlik algilarinda kiz 6grenciler lehine anlamli bir farklilik oldugu belirlenmistir. Cetingdz
(2012) okul 6ncesi 6gretmenligi boliimiinde 6grenim goéren 190 6gretmen adayi ile yaptigi ¢aligmada
Ogretmen adaylarinin yaratict drama yontemini kullanmaya iliskin olarak 6z yeterliklerini

incelemistir. Arastirma sonucuna gore kiz 6grenciler lehine anlamli bir farklilik elde edilmistir.

Mevcut caligmada, 6grenim goriilen bolim degiskenine gore gruplar arasinda anlamli bir
farklilik tespit edilmemistir. Simif 6gretmenligi ve okul dncesi 6gretmenligi boliimlerinde 6grenim
goren Ogrencilerin yaratici drama ydntemini kullanma 6zyeterligine iliskin algilar1 benzerdir. Bu
durum her iki bolimde de Ogretmen adaylarinin yaratict drama dersinden benzer bigimde
yararlandiginin bir gostergesi olabilir. Diger taraftan 6grenciler drama dersini ayn1 y1l icerisinde ayni
smif diizeyinde aldiklan i¢in de benzer algilara sahip olabilirler. Elde edilen sonuglar daha 6nce
yapilan caligmalar1 da destekler niteliktedir. Aksoy (2019) 6gretmen adaylarinin yaratici drama
yontemini kullanmaya iliskin 6zyeterlik algilarini karsilastirmali bir sekilde aragtirmistir. Calismanin
sonuglarina gore ingilizce ve Tiirkge 6gretmenliginde dgrenim goren 6gretmen adaylarmin yaratic
drama yontemini kullanma 6zyeterlikleri arasinda anlaml bir farklilik tespit edilmemistir. Sahin de
(2018) benzer bir sekilde yaratict drama yontemini kullanma oOzyeterlik algilarinin boliim

degiskenine gore farklilagmadigini tespit etmistir.

Sinif diizeyi goz oOniine alindiginda gruplar arasinda yaratict drama yontemini kullanma
ozyeterlik algisinin farklilasmadigi tespit edilmistir. 3. ve 4. Smuf Ogrencilerinin yaratict drama
yontemini kullanma &zyeterlik algilar1 birbirine benzerdir. Arastirmadan elde edilen bu sonug¢ daha
once yapilan ¢alismalari destekler niteliktedir. Aksoy (2019) 6gretmen adaylari ile yaptigi ¢calismada
siif diizeyi (3. ve 4. Smif) degiskenine gore gruplar arasinda anlamli bir farkliligin olmadigini tespit
etmistir. Susar Kirmizi ve Saygi (2015) yaptiklari arastirma ile 380 sinif 6gretmeni adayinin yaratici
drama yontemi kullanmaya yonelik 6zyeterlik algilarin1 farkli degiskenlere gore karsilastirmustir.
Smif diizeyi degiskenine gore yapilan karsilastirmada 3. ve 4. siniflarda 6grenim gdren 6gretmen
adaylarinin yaratict drama yontemini kullanmaya iliskin Ozyeterlik algilar1 arasinda anlamli bir

farklilik olmadig1 belirlenmistir.
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Aragtirmadan elde edilen bir baska sonuca gore daha Once yaratici drama atdlyesi

caligmalarna katilan Ogrencilerle katilmayan 6grencilerin yaratict drama yontemini kullanmaya
iligkin 6zyeterlik algilar1 arasinda anlamli bir farklilik bulunmamaktadir. Her iki grubun yaratici
drama yontemini kullanma Ozyeterligine iliskin algilar1 benzerdir. Bu durum G6grencilerin
fakiiltelerinde nitelikli bir sekilde drama dersi almalar ile aciklanabilir. Yaratici drama konusunda
farkli yerlerden kurs alan 6grencilerin Ozyeterlik algilar1 ile kurs almayan Ogrencilerin algilari
birbirine benzerdir. Elde edilen bu sonu¢ daha 6nce yapilan arastirmalari destekler niteliktedir.
Cetingoz ise (2012) yaptig1 calismada atdlye calismasi alan 6gretmen adaylarinin yaratict drama

yontemini kullanma 6zyeterlik algilarinin anlamli diizeyde farklilik gosterdigini belirlemistir.

Aragtirmadan elde edilen nitel sonuglara gore 6gretmen adaylar1 yaratict dramanin bir
yontem olarak uygulanmasi konusunda olarak kendilerini iyi bir noktada gérmektedir. Goriigler
agirlikli bir sekilde olumlu yondedir. Aym zamanda yaratict dramanin kendilerini kisisel anlamda da
gelistirdigini de belirtmislerdir. Ogretmenlik becerileri kodu kapsaminda katilimcilar yaratict drama
caligmalarinin kendilerini mesleki anlamda gelistirdigini belirtmistir. Elde edilen sonuglar daha dnce
yapilan calismalar destekler niteliktedir. Kosucu & Hursen (2017) 6gretmen adaylar ile yaptigi
caligmada yaratici dramanin yonteminin onlar1 mesleki anlamda gelistirdigini tespit etmistir. Kereks
& King (2010) yaratict dramanin Ogretmen yetistirmede mesleki gelisimi destekleyecegini
belirtmistir. Yaratict drama O6gretmen adaylarimin mesleklerine iliskin olarak olumlu duygular
gelistirmesini saglamaktadir. Hamurcu (2008) o6gretmen adaylari ile yaptigi deneysel calisma
sonrasinda onlarin goriislerini almistir. Ogretmen adaylarina gére yaratici drama uygulamalari
mesleki anlamda onlara olumlu nitelikler kazandirmistir. Elde edilen bu sonuglar1 destekleyen pek
¢ok calisma bulunmaktadir (Kaf Hasirc, Bulut ve Iflazoglu Saban, 2008). Bu arastirmaya gore
yalnizca 3 katilimci yaratict drama tekniklerini uygulama konusunda bazi eksiklerinin oldugunu dile
getirmistir. Elde edilen sonuglar diger arastirmalar1 da destekler niteliktedir. Ezer ve Ulukaya Oteles
(2020) yaptiklar1 galigmada, Ogretmen adaylarinin yaratici drama ydntemini kullanmaya iligkin
gorlislerini tespit etmeyi amaglamistir. Aragtirmanin sonuglarina goére 6gretmen adaylari drama
yontemini mesleklerine basladiktan sonra uygularken gesitli sorunlar yasayabileceklerini belirtmistir.
Erdogan’in (2011) yaptig1 arastirmada smif Ogretmenleri Tiirkce dersinde yaratici drama
uygulamalarinda yontem konusunda sorun yasadiklarimi ifade etmistir. Benzer sonuglar baska
calismalarda da tespit edilmistir (Akkaya, 2012; Akyel ve Caligkan, 2013, Ormanci ve Sasmaz,
2010).

Ogretmen adaylarmin dgrencilerin derse katilimini saglamak igin olumlu gériisler ortaya
koydugu gorilmiistiir. Meslege basladiktan sonra dersleri sevdirmek, derse onlar1 etkin kilacak
caligmalar yaptirmak, eglenceli bir ortam saglamak, 6grencilerinin motivasyonunu arttirmak gibi
konularda yaratici drama uygulamalar1 yapmak i¢in kendilerini yeterli goérdiikleri belirlenmistir.

Ayrica calismaya katilan 1 Ogretmen de yaratici drama uygulamalar1 sayesinde Ogrencileri



F., Kirmizi/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 56, 198-224, 2022 213
oturmaktan kurtarabilecegini belirtmistir. Kaf Hasirci, Bulut ve iflazoglu Saban (2008) 6gretmen

adaylar ile yaptig1 ¢alismada 6gretmen adaylarinin yaratici drama c¢alismalarina iligkin gorislerini
tespit etmistir. Ogretmen adaylarina gore yaratici drama egitimde etkili bir yontemdir. Prabjandee &
Inthachot (2013) yaratici dramanin dersin etkililigini arttirdigini belirmektedir. Popper da (2005)

yaraticit drama ¢alismalarinin motivasyonu artirdigini ifade etmistir.

Aragtirmadan elde edilen sonuglara gore 6gretmen adaylar1 6grencilerini sosyallestirmek i¢in
yaratict drama uygulamalar1 yaptirma konusunda kendilerini yeterli gormektedir. Ogretmen adaylar
meslege basladiktan sonra grup icinde kendini ifade etme, iletisim becerilerini gelistirme,
yardimlasma, olumlu iliskiler gelistirme, is birligi yapma, dayanisma, birbirini oldugu gibi kabul
etme, samimi ortamlar olusturma gibi konularda yaratict drama uygulamalarindan
yararlanabileceklerini belirtmistir. Kusdemir Kayiran’in (2018) 6gretmen adaylar1 ile yaptigi
caligmada, 6gretmen adaylari yaratict drama yontemini 6grencilerin sosyal becerilerini ve is birligini
gelistirmek i¢in kullanabileceklerini belirtmistir. Biitiin, Uzuner ve Duman (2015) 6gretmen adaylari
ile yaptig1 arastirmada Ogretmen adaylar1 yaratici dramayi sosyallestiren bir ydntem olarak
nitelendirmistir. Daha Once yapilan pek c¢ok arastirma yaratici dramanin sosyallesmeye olumlu
etkileri oldugu yoniindedir. Elde edilen sonu¢ daha 6nce yapilan ¢aligmalar1 destekler niteliktedir

(Kaf Hasirc1, Bulut ve iflazoglu Saban, 2008; Kili¢ Kirbasoglu ve Eyiip, 2013; Rances, 2005).

Ogretmen adaylar1 meslege basladiktan sonra olumlu duygular1 gelistirmek igin yaratici
dramay1 bir yontem olarak kullanabileceklerini belirtmistir. Ozellikle saygi, 6zgiiven, anlayisli olma
ve sabir gelistirmek igin yaratict drama galismalari uygun bir alan olarak goriilmiistiir. Ogretmen
adaylar1 6zellikle 6grencilerinin bagkalari iletisimini giiglendirmede, duygulari desteklemede yaratici
dramadan bir yontem olarak yararlanabilecek yeterlilikleri oldugunu dile getirmektedir. Empati,
sevgi, adalet gibi duygular 6n plana ¢ikarilmistir. Bagg1 ve Giindogdu (2011) 6gretmen adaylar ile
yaptig1 arastirmada yaratict dramanin empati ve 6zgiiveni gelistirdigi yoniinde tespitler yapmustir.
Wagner’e (1988) gore de yaratict dramanin empati ve 6zgiiveni gelistirici bir yonii bulunmaktadir.
Kasapoglu (2019) yaptigi calismada 6gretmen adaylar1 yaratici dramanin hosgorii, sevecenlik gibi
nitelikleri gelistirdigini ifade etmistir. Freeman, Sullivan & Fulton (2003) yaraticti drama
caligmalarinin benlik kavrami ve sosyal becerilerin gelisimi {izerinde olumlu etkileri oldugunu

belirlemistir.

Ogretmen adaylar1 sanatin biitiin dallarina yonelik olarak &grencilerinin yetilerini
gelistirmede yaratici dramay1 bir firsat olarak gérmektedir. Yaraticiligr gelistirme Oncelikli olmak
lizere, resim, miizik, heykel, dans, tiyatro dallarinda Ogrencilerine yaratici drama uygulamalari
yapabileceklerini dile getirmislerdir. Ogrencilerin gdzlem yetilerini gelistirmek i¢in de yine yaratici
drama bir firsat olarak goriilmektedir. Katilimcilar 6grencilerini sanata duyarlilik konusunda
gelistirmek i¢in yaratici drama ¢alismalarini kullanmakta kendilerini yeterli gormektedir. Elde edilen

bulgular daha 6nce yapilan ¢aligmalari da destekler niteliktedir. Baran Burgoglu ve Aykag da (2013)
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yaratict drama caligmalarinin dgrenciye sanatla i¢ ice olma konusunda 6nemli firsatlar sundugunu

belirtmektedir. Sanat eseri inceleme siirecine iligskin olarak gergeklestirilen ¢alisma sonrasinda
katilimecilar sanat ve sanat eserlerine iliskin olarak olumlu goriisler ortaya koymustur. Yaratici
dramanin egitimin pek ¢ok alaninda etkin bir sekilde kullanilmasi 6gretmen adaylari agisindan
zenginlestirici bir durum olarak goriilebilir. Sever (2010) 3. simf 6grencileri (n= 52) ile birlikte
yaptig1 calismasinda miizik egitiminde yaratici drama etkinliklerinden yararlanmistir. Sekiz haftalik
deneysel ¢aligmanin sonunda yapilan analizlerde deney grubu lehine anlamli bir farklilik elde
edilmistir. Winston (2005) dykiilerle yapilan drama egitiminde moral degerlerin verilmesinde etkili
oldugunu belirtmektedir. Ozellikle ilkokul ¢ocuklarinda moral degerlerin egitiminde dramanin ve
Oykiilerin 6zel bir yeri oldugunu vurgulamaktadir. Freeman, Sullivan, & Fulton, (2003) yaratici
drama etkinliklerinin benlik kavrami, problem davranis ve sosyal beceriler {izerindeki etkilerini
incelemistir. 3. ve 4. Smif 6grencileri (n=237) ile yaptig1 deneysel ¢alismada Solomon tasarimini
kullanmistir. Aragtirmada sorunlu davraniglarin  azaltilmasinda, olumlu benlik algisinin
gelistirilmesinde ve sosyallesmede yaratici dramanin etkili oldugu belirlenmistir. Mcnaughton
(1997) calismasinda dramanin ¢ocuklarin yaratici yazma becerilerini gelistirmede etkili bir ara¢ olup
olmadigini arastirmistir. Calismaya gore drama deneyimi ¢ocuklarin yapi, fikir ve duygulari ifade
etme gibi alanlarda yazma gorevini daha etkin bir sekilde yerine getirmelerine yardimci olmustur.

Deney grubu 6grencileri kontrol grubu 6grencilerine oranla ortalama %24,5 daha basarili olmustur.

Aragtirmadan elde edilen sonuglar dogrultusunda su Oneri gelistirilmistir. Yaratict drama
derslerini yiiriiten 6gretim elemanlar1 yaratici drama tekniklerini uygulama konusunda 6gretmen
adaylar1 ile daha fazla ¢alisma yapmalidir. Yaratici drama derslerinde 6gretmen adaylarinin gok

yonli bir sekilde gelistirilmesine devam edilmesi uygundur.

Etik Kurul lIzin Bilgisi: Bu arastrma, Sosyal ve Begseri Bilimler Arastirma ve Yayin Etigi
Kurulunun 27/01/2021 tarihli E-93803232-622.02-14081 sayili karart ile alman izinle
yiirtitiilmiistiir.

Yazar Cikar Catismas1 Bilgisi: Arastirma yazarimin calismasini, uygun olmayan bir sekilde
etkileyecek herhangi bir ¢cikar catismast bulunmamaktadir.

Yazar Katkisi: Arastirma yazari, ¢alismanin ortaya ¢ikarilmasi siirecinde tizerine diisen gérevieri

yerine getirmistir.
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Introduce

In recent years, there have been great changes in expectations regarding teacher competencies. The
society expects teachers who train future generations to be well-educated, to attach importance to
social life, to display an intellectual stance, and to communicate in a healthy way. Visionary teachers
support their students not only in the academic field but also in every aspect. According to Celikten,
Sanal, and Yeni (2005), the image created by this type of teacher fits the portrait of a person who helps
all students be successful, regardless of their needs, abilities or conditions. Teachers should be able to
show through their words and actions what it means to be an enlightened, hardworking, virtuous and
educated person.

One of the main roles of education is to develop the mental abilities of individuals while at the
same time revealing their unique skills. Each individual has their own unique abilities. Teachers should
be able to organize creative environments that will enable their students to discover their abilities. On
the one hand, the teacher should help the student to be himself, on the other hand, he should encourage
him. One of the main duties of the teacher is to organize learning environments that develop creativity.
In this regard, creative drama practices can offer important opportunities to both the teacher and the

student.

There is group interaction in creative drama studies. Groups carry out intellectual work by
exchanging ideas by discussing in their own subgroups. Participants should be willing and ready to
explore new directions for studies (Morgiil, 1995; Ustiindag, 1998). According to Adigiizel (2019),
creative drama has features that can realize a holistic learning. It facilitates the simultaneous realization
of learning in cognitive, affective and psychomotor domains. Creative drama is based on the
experiences of the participants and the participants are at the center. It is a process-based study and

has an interdisciplinary structure.

The student who receives creative drama education uses body language effectively. It helps to
send non-verbal or non-verbal messages to the other party effectively (Adigiizel, 2019; Bell, 2008;
Gregersen, 2007; Kellerman, 1992; Susar Kirmizi, 2007). It includes activities such as balance games,
working with balls, throwing exercises and telling a proverb or an idiom with pantomime, which saves
the child from being a novice against the external environment. The physical confidence that the child
gains thanks to his movement development turns into psychological confidence later on, enabling him
to gain an advantageous position in other areas (Caliskan & Karadag, 2005). Body language allows
messages to reach the other party more effectively. It is effective in nonverbal communication and in
revealing the image of the individual. Body language is one of the important indicators of self-

confidence.

Thanks to the creative drama, the teacher helps the students to meet the art forms, while

providing the opportunity for the students to discover their own talents. Creative drama techniques can
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allow multiple applications. Thus, while the student is introduced to different arts such as theater,

painting, music, and dance, he or she has the opportunity to discover their tendencies in these subjects
(Duffy, 2006; Fleming, 2018; Ulubey, 2018). Art education with creative drama enables individuals

to develop their aesthetic values and express themselves through art.

The teacher can use creative drama in teaching many subjects in each lesson. It helps in
concretizing abstract concepts. The teacher makes the student active through creative drama. Creative
drama practices improve students' ability to find solutions to problems (Aksoy; 2019; Duban &
Duzgun, 2013; Gonen & Dalkilig, 2003; Heath & Wolf, 2005). Creative drama studies enable students
to face problems and improve their decision-making skills. Students who initiate the process of
producing solutions for the problems they encounter in creative drama studies can reveal their
decisions in a healthier way (Tate, 2005). Children can find appropriate solutions by reviewing the
problems with the different perspectives they have developed in creative drama activities.

Creative drama helps children develop sensitivity to their own and others' feelings. In
particular, role-playing activities enable children to see things through the eyes of others, so that they
can better understand them. As creative drama increases group interaction, it helps the child to share
his feelings with others. In this process, the child tries to help others while trying to understand their
feelings. Thus, the individual has the opportunity to interact with his/her environment in a qualified
manner (Altuntas & Altunova, 2015; Fenner & Hagens, 2002; Giiner, 2008). In creative drama studies,
children develop a great awareness of their own and others' feelings. Children express their emotions
in a natural setting without coercion. The child makes a strong effort to understand others while

noticing his own feelings.

Teachers have a strong influence on creative drama studies with children in every sense.
Teachers can strengthen children's relationships with their friends by using creative drama. On the
other hand, it can also contribute to the increase of experiences with adults (Koksal Akyol, 2012).
Considering that individual life and alienation have come to the fore in recent years, creative drama is
a great help in this regard. Asking and helping others when necessary, having positive perceptions
about others are skills that can be developed through creative drama (Erbay & Yildirim Dogru, 2010;
Kara & Cam, 2007; Lynch & Simpson, 2010; Onalan Akfirat, 2006; Zafeiriadou, 2009) . The
development of social skills has a great impact on the individual's fulfillment of roles in society.
Creative drama studies based on scenarios that the child may encounter in his life will provide

meaningful experiences in terms of socialization.

Another contribution of creative drama studies is that it helps students improve their
motivation. In educational environments where the creative drama method is applied, students develop
in the context of motivation as well as cognitive and affective levels. Motivation has a power that

positively affects the willingness of the child towards lessons (Adigiizel, 2006; Adigiizel, 2019; Onder,
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2002). A teacher who uses the creative drama method can support creativity and aesthetic development

in his students. Creative drama competence brings the teacher to a healthier point in making due
diligence. Creative drama teacher is open to different experiences. Thanks to the creative drama
activities, the teacher helps to reveal the suppressed emotions. Creative drama enables the teacher to
both understand himself and his students (Akcaoglu Cayir & Gokbulut, 2015; Kereks & King; 2010).
Thus, a healthy communication is established between the teacher and the student. The gains obtained
by the teachers thanks to the creative drama activities that they use for their students can significantly

increase the teacher's self-efficacy.

Self-efficacy is the individual's own judgments about the capacity to organize and succeed in
a holistic manner necessary to demonstrate his or her performance in a particular situation or subject
(Bandura, 1989). Self-efficacy refers to an individual's self-confidence. It is an individual's belief in
their ability to control their own practices (Luszczynska, Gutierrez Dona & Schwarzer, 2005). The
concept of self-efficacy is based on the Social Learning Theory introduced by Bandura. The theory
aims to explain the concept of self-efficacy for the individual's perceptions of their capacity to cope
with different situations. Self-efficacy includes the individual's organization of activities to show the
necessary performance, perceptions, beliefs and judgments about his own capacity to be successful
(Demirtas, Coémert, & Ozer, 2011, p.99). According to Bandura (1978), self-efficacy is effective in
determining whether to initiate coping behavior with personal efficacy expectations. Self-efficacy
affects how much effort an individual will exert in the face of deterrent experiences and how long his
resistance will last. Insisting on using mastery experiences in activities that are subjectively threatening

but relatively safe increases self-efficacy even more.

Self-efficacy represents the individual's belief in what he or she can do to coordinate their abilities and
skills in coping with and changing situations. While individuals are coping with various difficulties,
they have some perceptions about the coping actions that exist in their own potential. Their beliefs
about how effectively they will do these actions are an important determinant of their self-efficacy
(Snyder & Lopez, 2002). Many studies have revealed that there is a significant relationship between
teachers' self-efficacy perceptions and their students' achievements. In many studies, it has been
determined that teachers' high self-efficacy beliefs positively affect students' motivation and success
in the lesson. According to the research, it was found that the self-efficacy perception of undergraduate
level teachers is higher than that of graduate level teachers. Achurraa & Villardonb (2012) examined
the relationship between teachers' self-efficacy beliefs and students' success in their study in Spain.
The research was carried out with 71 teachers and 2195 students. In the study, a significant relationship
was found between teachers' self-efficacy beliefs and their behavior patterns in the classroom.
Mojavezi & Tamiz (2012) examined the relationship between teacher self-efficacy and student
motivation in a study conducted with the participation of 80 teachers and 150 high school students in

Iran. The results of the study revealed that teacher self-efficacy has a positive effect on students'
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motivation and success. Yenice (2012) investigated the relationship between teachers' self-efficacy

and problem-solving skills in a study conducted with 429 pre-service teachers in science, social studies
and classroom teaching departments. According to the results of the research, it was determined that
there was a moderately positive (r=.387) and significant relationship between pre-service teachers'
self-efficacy levels and their problem-solving skills. There are many studies stating that there is a
significant relationship between teachers' self-efficacy perceptions and students' academic
achievement (Caprara, Barbaranelli, Steca, & Malone, 2006; Cawthon & Dawson, 2009; Chou & Shen,
2019; Lazarides & Warner, 2020; Mok & Moore , 2019). Self-efficacy is also closely related to past

successes and failures.

Creative drama method can make positive contributions to improve the self-efficacy of teacher
candidates. For example, in an experimental study conducted by Oguz Namdar and Kaya (2019), it
was determined that the creative drama education given to the teachers positively affected their self-
efficacy perceptions regarding using the creative drama method. Giirol (2003) determined in his
research with pre-school teacher candidates that creative drama studies are necessary and improve
them. Ceting6z (2012), in his research with preschool teacher candidates, determined that creative
drama practices positively affect their self-efficacy perceptions about using the creative drama method.
Koksal Akyol (2012) states that it is important for teachers to have knowledge, skills and competence
in planning and implementing creative drama activities. It has been stated that if pre-school education
teachers do not have the necessary knowledge, skills and competence regarding creative drama, it will
not be possible to talk about the effectiveness of creative drama activities that they will plan and
implement. According to Stanton, Cawthon & Dawson (2018), to determine the effect of creative
drama method on teachers' professional development; to improve teachers' experience in this matter;
More research is needed to examine teachers' implementation of arts integration strategies in large-

scale school activities.

Creative drama is an effective method for teacher candidates to develop self-efficacy
awareness and to present their performance in lessons effectively. Creative drama has an effect that
increases the success of the pre-service teacher's applications regarding the lessons. The functional use
of the creative drama method in the pre-service period will contribute to the holistic organization of
the activities (Kay, 2010). Thanks to his studies, the pre-service teacher will have the opportunity to
develop positive perceptions about his teaching skills. These studies may be effective in terms of
developing the self-efficacy perception of teacher candidates. Developing positive perceptions about
teaching skills can also contribute to the emergence of professional self-confidence. According to De
Jong, Mainhard, Van Tartwijk, Veldman, Verloop & Wubbels (2014), role-playing studies are
important in terms of developing pre-service teachers' self-efficacy skills. Classroom management

provides prospective teachers with new information on the regulation of interpersonal relationships.
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Creative drama activities with pre-service teachers will improve their in-class communication

skills, self-confidence, ability to recognize students, and will help them to create a suitable
environment for the lesson (Tekerek, 2007). Creative drama studies can make an important
contribution to the development of expert skills in the field that the pre-service teacher should have.
The achievement of the purpose of the creative drama studies carried out before the service can be

highly effective in the development of the perception of teacher self-efficacy.

Creative drama is a method for teacher candidates to develop them professionally. On the other
hand, it also supports their personal development. It helps teacher candidates to socialize and develop
their communication skills (Adigiizel, 2019). Creative drama, which teacher candidates receive
education in education faculties, has an important role in developing their self-efficacy regarding using
this method. Creative drama method can contribute to the development of professional self-efficacy
during the pre-service training of teachers. It is important for prospective teachers to see themselves
as competent in applying the creative drama method in terms of their professional success in the
coming years. Considering the great effect of creative drama on the development of the child, it is very
important to conduct scientific studies in this field with teacher candidates. Investigation of pre-service
teachers' self-efficacy perceptions regarding creative drama was considered important in terms of
training qualified teachers. The aim of this study is to evaluate the self-efficacy perceptions of pre-
service teachers regarding creative drama and their views on the realization of creative drama practices
in terms of different variables. The sub-problems of the research are as follows: 1. Do pre-service
teachers' self-efficacy perceptions regarding using the creative drama method show a significant
difference according to the variables "a) gender, b) education department, c) class level, ¢)
participation in workshops"? 2. What are the opinions of pre-service teachers about their competence

in using creative drama as a method?
Method

In the study, a mixed method, in which qualitative and quantitative research are used together, was
preferred. Mixed method research is the use of qualitative and quantitative methods simultaneously in
a scientific research or in successive studies (Creswell, 2003). The mixed method helps to bridge the
gap between qualitative and quantitative research. The use of quantitative and qualitative techniques
together strengthens the advantageous aspects of both techniques (Baki & Gokegek, 2012; Johnson &
Onwuegbuzie, 2004). In the realization of the research, the "sequential transformational design”
determined by Creswell (2003) was taken as the basis. According to this design, quantitative or
qualitative data is collected and analyzed beforehand. Other data is then collected. In the evaluation of
the data, one of the data types may have a higher priority or both data types can be considered equally.
For the quantitative part of the study, the survey method, which is frequently used in descriptive
studies, was preferred (Biiylikoztiirk, et al., 2018; Ekiz, 2016). A semi-structured interview form was

applied to carry out the qualitative dimension of the study (Yildirnm & Simsek, 2008).
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Working group

Cluster sampling method was used to determine the sample for the quantitative study of the research
(Neuman & Robson, 2014; Sahin, 2014). However, on the basis that the research is both qualitative
and quantitative, sequential mixed method sampling was preferred. Ordered mixed-method sampling
involves selecting a sequential sample for a mixed-method study as probabilistic and purposive
sampling strategies (Quantitative-Quantitative) or (Quantitative-Quantitative). In the study in which
this method is discussed, the sample studied at the quantitative stage is used as a determinant for sample
selection in the next qualitative stage (Baki & Gokgek, 2012). In this study, the scale was applied to
the participants in accordance with the sequential mixed method sample. The data were transferred to
the computer environment and analyzed. In the analysis, interviews were conducted with the students
with the highest arithmetic average. The research was carried out at Pamukkale University Faculty of
Education, in the fall semester of the 2018-2019 academic year, with third and fourth grade students
in Preschool Education and Classroom Education Departments. A total of 302 students, 173 from the
Department of Preschool Education and 129 from the Department of Classroom Education,
participated in the study, in which the volunteering principle was taken into account. In order to reach
the qualitative data, 16 students (10= Female, 6= Male) were identified and their views on their self-
efficacy in using the creative drama method were determined. Eight of the students study in the USA
for Classroom Education and 8 of them for Pre-School Education in the USA.

Data collection tool

"Self-Efficacy Perception Scale for Using Creative Drama Method" developed by Can and Cantiirk
Giinhan (2009) was used as a quantitative data collection tool in the research. The pilot application of
the scale was carried out with 178 teacher candidates. The scale has a single factor and factor loading
values vary between 0.42 and 0.78. The scale, which has a Cronbach's Alpha of 0.95 and consists of a
total of 47 items, is graded in the range of 1-5 points. 36 items in the scale are positive and 11 items

are negative. The Cronbach's Alpha value obtained for this study is 0.95.

A semi-structured interview form developed by the researcher was used to obtain the
gualitative data of the study. In order to evaluate the self-efficacy of pre-service teachers in using the
creative drama method, a total of 4 questions were created and these questions were presented to the
opinion of expert lecturers. After the feedback received, the semi-structured interview form was

reduced to 3 questions and a personal information form was added.
Data Collection and Analysis

The research was carried out in the spring term of the 2018-2019 academic year. A personal
information form was added to the data collection tool and then applied to the participants. Before the
application was made, information was given regarding the filling of the scale. The scale data filled in

by the pre-service teachers were transferred to the computer environment and Shapiro-Wilk was
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applied to check whether the data showed a normal distribution. After the analysis, it was determined

that the data showed normal distribution (p>005). Accordingly, parametric tests were used to analyze
the data. Frequency, percentage and standard deviations were taken and t-test was performed for two-

group comparisons.

The semi-structured interview form was applied by making face-to-face interviews with the
students. The interviews with the students were noted down, and then the data obtained were
transferred to the computer environment. The data was read with great care and the codes were
determined. The codes that are related to each other were brought together and the themes were
reached. In order to ensure the reliability of the qualitative data, assistance was obtained from another
expert in the field for the same process. Miles & Huberman's (1994) reliability formula "Reliability =
Consensus/ (Agreement + Disagreement)" was used to compare the codes revealed from two different
perspectives. As a result of the calculations, it was determined that the consensus on the codes created

was over 81%.
Results

In this part of the study, the results obtained from the analyzes made in order to answer the sub-
problems are presented in tables. In order to answer the first sub-problem of the study, it was
examined whether there is a relationship between the self-efficacy perceptions of teacher candidates
for using the creative drama method and the "gender" variable. T-test analysis results are given in
Table 1.

Table 1. T-Test Results of Scale Scores by “Gender” Variable

Gender N X SS sd t p
Girl 204 194,28 20,73 300 1,87 ,06
Men 98 188,72 29,92

According to Table 1, there is no significant difference between female and male students' self-
efficacy perceptions regarding using the creative drama method [t(300)=1.87, p>0.05]. It was
determined that the mean of female students ( X =194,28) was higher than the average of male students
(X =188,72), but the difference was not significant. The scores obtained from the scale regarding the
self-efficacy perceptions of teacher candidates regarding using the creative drama method were
analyzed according to the "department of education™ variable and the t-test was applied. The obtained

results are presented in Table 2.
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Table 2. T-Test Results of Scale Scores According to the Variable of “Learning Department”

Department N X SS sd t p
Classroom teaching 129 191,10 25,64 300 -,855 ;393
Pre-school teaching 173 193,50 23,06

When Table 2 is examined, it is seen that the self-efficacy perceptions of primary school
teacher (X =191,10) and preschool teacher ( X =193,50) candidates regarding using the creative
drama method are similar [t(300)=-,855, p>0.05]. It was examined whether there is a relationship
between the scores obtained from the self-efficacy perception scale of teacher candidates regarding
using the creative drama method and the "class level” variable. The resulting t-test findings are
presented in Table 3.

Table 3. T-Test Results of Scale Scores According to "Class Level™" Variable

Class N X SS sd t p
3. Class 149 192,17 22,58 300 -,216 ,829
4. Class 153 192,77 25,72

When Table 3 is examined, it has been determined that there is no significant difference
between the self-efficacy perceptions of 3rd grade students ( X =192,17) and 4th grade students ( X
=192,77) regarding using the creative drama method [t(300)=-,216, p> 0.05]. The self-efficacy
perception scores of teacher candidates regarding using the creative drama method were compared
according to the variable of "taking an additional creative drama course". The t-test results obtained

are presented in Table 4.

Table 4. T-Test Results of Scale Scores According to the Variable of "Participating in Additional

Workshops"

Participate in Additional Workshops N X SS sd t p
Yes 85 189,91 26,02 300 -1,136 257
No 216 193,43 23,46

When Table 4 is examined, it is seen that there is no significant difference between the self-
efficacy perceptions of the students ( X =189.91) who stated that they participated in creative drama
workshops before and the students ( X =193.43) who stated that they did not participate in creative
drama workshops [t(300)=-1,136, p> 0.05].
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In order to answer the second sub-problem of the research, the opinions of pre-service teachers

about their competence in using creative drama as a method were analyzed and two themes were
reached. The themes of "professional development” and "self-discovery™ were determined. The
professional development theme includes “teaching skills and active participation” codes. The theme
of self-discovery includes the codes of "socialization, supporting emotions and art". The opinions

regarding the "teaching skills" code of the professional development theme are presented in Table 5.

Table 5. Opinions of Pre-Service Teachers on the Code of "Teaching Skills"

Opinions of teacher candidates frequency

I can do warm-ups. 12
| felt that | developed personally with creative drama studies.
I can apply creative drama techniques.
| can be a creative teacher.
| can do introductory work
We can get to know each other more with students.
I think that I have deficiencies in applying creative drama techniques.
Thanks to creative drama, | won't be a traditional teacher.

N W W 01 0 o O O

| can get them to discover new things.

When Table 5 is examined, it is seen that pre-service teachers are sensitive about making basic
practices of creative drama studies. For example, 12 pre-service teachers can have warm-up work
done; Eight pre-service teachers also stated that they can have acquaintance activities. Eight of the
teacher candidates stated that they could become a more creative teacher thanks to creative drama
studies. When Table 5 is examined in general, it can be said that the participants consider themselves
sufficient to use creative drama studies professionally. However, in addition to all these positive
statements, 3 pre-service teachers stated that they had some deficiencies regarding the application of
creative drama techniques. The views of pre-service teachers regarding the "active participation™ code

of the professional development theme are presented in Table 6.

Table 6. Opinions of Teacher Candidates on the "Active Participation” Code

Opinions of teacher candidates Frequency
I can make students love the lessons. 12
I can make students do activities that will make them active in the lessons. 12
I can increase the motivation of students in difficult lessons. 9
I can make the lessons more fun. 8

I can provide permanent learning. 4
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Thanks to creative drama, | enable students to use the knowledge they have learned. 2
Thanks to creative drama studies, | can save students from sitting in the lessons all 1
the time.

When Table 6 is examined, it is seen that pre-service teachers think of using creative drama to
ensure students' participation in the lesson. Twelve of the teacher candidates stated that they could
make the lessons popular thanks to the creative drama activities. Again, 12 pre-service teachers stated
that they could do activities that would make the students active in the lesson. 9 pre-service teachers
who participated in the research stated that they can use creative drama studies to provide motivation,
especially in the lessons that are difficult for the students. Eight of the participants stated that they
could make the lesson more fun. It can be said that pre-service teachers consider themselves sufficient
in using creative drama to make their students active in the lessons after they start their profession.
The views of pre-service teachers regarding the "socialization™ code of the theme of self-discovery are
presented in Table 7.

Table 7. Opinions of Teacher Candidates on the Code of "Socialization™

Opinions of teacher candidates Frequency

I can enable students to express themselves in the group. 14

[EEN
N

| can improve my students' communication skills.

| can improve students' helping skills.

I can develop positive relationships among my students.

| give them opportunities to express themselves freely.

| can get them to cooperate.

| can enable students to cooperate among themselves.

I can strengthen friendship relations between students.

I help them accept each other as they are.

I can especially support my students who have communication problems.
I can create more friendly environments for students.

I can make others notice what they don't like.

P P NN WO W o1l OO 00 O ©

I can help them become entrepreneurial individuals in every subject.

When Table 7 is examined, it is possible to say that the pre-service teachers see themselves in
a very good position regarding the socialization code. While teacher candidates help their students to
express themselves (14 participants); while developing communication skills (12 participants); stated
that they can benefit from creative drama activities while teaching their students to help each other (9
participants). When Table 9 is examined in general, it can be stated that pre-service teachers consider

themselves sufficient to use drama practices in developing social skills. The views of the pre-service
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teachers regarding the “supporting emotions” code of the theme of self-discovery are given in Table

8.

Table 8. Opinions of Teacher Candidates on the Code of "Supporting Emotions"

Opinions of teacher candidates Frequency
| can get others to work to show respect. 14
Thanks to drama, | can improve the self-confidence of my students. 12
I can help them be more understanding towards others. 12
I make them show patience. 10

| can get them to work on empathy.
I can develop a sense of justice in students.

I can make them tolerant.

| can teach love.

8
5
5
| can develop a sense of responsibility. 5
2
I can develop self-control skills. 3

2

| can develop moral values.

When Table 8 is taken into account, pre-service teachers state that they can use creative drama
as a method, especially to develop respect in their students (14 participants). Pre-service teachers' self-
confidence by applying creative drama method (12 participants); understanding of others (12
participants); stated that they can develop patience (10 participants). Pre-service teachers consider
themselves at a good point in applying creative drama as a method to develop positive emotions. In
addition to these, they stated that they could apply the creative drama method to develop emotions
such as empathy, justice, tolerance, responsibility and love. Opinions regarding the "art" code of the

theme of self-discovery are given in Table 9.

Table 9. Opinions of Teacher Candidates on the "Art" Code

Opinions of teacher candidates Frequency
I can develop the creative aspects of my students. 13
I can have my students do painting work. 12
I can give students the opportunity to act freely. 11
I can help them discover their own artistic tendencies. 10
I enable students to discover their own strengths. 10
I can instill a love of theater. 10
I can make them see their disposition towards music. 10

I can create an awareness of the art of sculpture in students. 8
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I can improve my observation skills.

| can get them to write original stories.
I can get them to express themselves by dancing.
I try to improve the weak aspects of the students.

I try to develop sensitivity/love for art.

o1 OO O N 00 o

I can develop awareness about contemporary arts.

When Table 9 is examined, pre-service teachers help their students develop their creativity (13
participants); in painting work (12 participants); providing freedom of movement (11 participants);
discovering art trends (10 participants); discovering their strengths (10 participants); discovering the
music trend (10 participants); (10 participants) consider themselves sufficient to use creative drama as
amethod in instilling a love of theater. In general, pre-service teachers are aware that they will improve
their students' skills in almost every branch of art thanks to creative drama studies. On the other hand,
6 participants stated that they can develop sensitivity regarding art.

Discussion and Conclusion

As a result of the t-test used for the analysis of the obtained quantitative data, no significant difference
was found between the self-efficacy perceptions of female and male students regarding using the
creative drama method. According to this result, it is possible to say that the self-efficacy perceptions
of female and male students in using the creative drama method are similar. The obtained findings
support the previous studies. Aksoy (2019) investigated pre-service teachers' self-efficacy perceptions
about using the drama method. In the study conducted in English and Turkish teaching departments,
it was determined that there was no statistically significant difference according to the gender variable.
Sahin and Yesilyurt (2014) evaluated their self-efficacy perceptions about using the creative drama
method in their study with pre-service teachers studying in the Turkish education department. In the
study conducted with 80 pre-service teachers, it was determined that there was no significant difference
according to the gender variable. There are many studies revealing that there is no significant
difference in self-efficacy perceptions for using the creative drama method according to the gender
variable (Fenli, 2010; Maden, 2010; Sahin, 2018; Oguz Namdar & Kaya, 2019). Despite the results,
there are also studies showing that there is a significant gender difference in favor of female students
in the self-efficacy perceptions of using the creative drama method according to the gender variable.
Turan, Kuguoglu, and Albayrak (2012) discussed the self-efficacy of teacher candidates in using
creative drama and geography, history and citizenship knowledge in their study with 180 prospective
classroom teachers. According to the results of the study, it was determined that there was a significant
difference in favor of female students in self-efficacy perceptions according to the gender variable.

Cetingdz (2012) examined the self-efficacy of teacher candidates in using the creative drama method
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in his study with 190 teacher candidates studying in the preschool teaching department. According to

the results of the research, a significant difference was obtained in favor of female students.

In the current study, no significant difference was found between the groups according to the
variable of education. The perceptions of the students studying in the classroom teaching and preschool
teaching departments regarding the self-efficacy of using the creative drama method are similar. This
may be an indication that teacher candidates benefit from the creative drama course in a similar way
in both departments. On the other hand, students may have similar perceptions because they took the
drama course at the same grade level in the same year. The obtained results also support previous
studies. Aksoy (2019) comparatively investigated the self-efficacy perceptions of teacher candidates
regarding using the creative drama method. According to the results of the study, no significant
difference was found between the self-efficacy of using the creative drama method of the teacher
candidates studying in English and Turkish teaching. Similarly, Sahin (2018) found that the self-
efficacy perceptions of using the creative drama method did not differ according to the department

variable.

Considering the grade level, it was determined that the self-efficacy perception of using the
creative drama method did not differ between the groups. Self-efficacy perceptions of using the
creative drama method of 3rd and 4th grade students are similar to each other. This result obtained
from the research supports the previous studies. Aksoy (2019) found that there was no significant
difference between the groups according to the grade level (3rd and 4th grade) variable in his study
with pre-service teachers. Susar-Kirmizi and Saygi (2015) compared the self-efficacy perceptions of
380 primary school teacher candidates for using creative drama method according to different variables
in their study. In the comparison made according to the grade level variable, it was determined that
there was no significant difference between the self-efficacy perceptions of the 3rd and 4th grade

teacher candidates regarding using the creative drama method.

According to another result obtained from the research, there is no significant difference
between the self-efficacy perceptions of the students who participated in the creative drama workshop
studies before and the students who did not participate in the creative drama method. The perceptions
of both groups regarding the self-efficacy of using the creative drama method are similar. This situation
can be explained by the fact that the students take drama courses in a qualified manner in their faculties.
The self-efficacy perceptions of the students who took courses on creative drama from different places
and the perceptions of the students who did not take the course are similar to each other. This result
supports the previous studies. Cetingtdz (2012), on the other hand, determined in his study that the self-
efficacy perceptions of pre-service teachers who took workshops in using the creative drama method

differed significantly.
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According to the qualitative results obtained from the research, pre-service teachers see

themselves in a good position regarding the application of creative drama as a method. Opinions are
mostly positive. At the same time, they also stated that creative drama improved them personally.
Within the scope of the teaching skills code, the participants stated that creative drama activities
improved them professionally. The results obtained support previous studies. Runner & Hursen (2017)
found that the method of creative drama improved them professionally in their study with pre-service
teachers. Kereks & King (2010) stated that creative drama will support professional development in
teacher training. Creative drama enables pre-service teachers to develop positive feelings about their
profession. Hamurcu (2008) took the opinions of prospective teachers after the experimental study he
conducted with them. According to the pre-service teachers, creative drama practices gave them
positive qualities in the professional sense. There are many studies supporting these results (Kaf-
Hasirci, Bulut, & iflazoglu-Saban, 2008). According to this research, only 3 participants stated that
they had some deficiencies in applying creative drama techniques. The results obtained support other
studies as well. In their study, Ezer and Ulukaya Oteles (2020) aimed to determine the opinions of pre-
service teachers about using the creative drama method. According to the results of the research, pre-
service teachers stated that they may experience various problems while applying the drama method
after starting their profession. In Erdogan's (2011) research, primary school teachers stated that they
had problems with the method of using creative drama in Turkish lessons. Similar results have been
found in other studies (Akkaya, 2012; Akyel and Caliskan, 2013, Ormanci and Sagsmaz, 2010).

It has been observed that the pre-service teachers put forward positive opinions in order to
ensure the participation of the students in the lesson. After starting the profession, it has been
determined that they consider themselves sufficient to make creative drama practices in subjects such
as making the lessons popular, making the lessons effective, providing a fun environment, and
increasing the motivation of the students. In addition, 1 teacher who participated in the study stated
that he could save students from sitting thanks to creative drama applications. Kaf-Hasirci, Bulut and
Iflazoglu-Saban (2008) determined the views of teacher candidates on creative drama studies in their
study with pre-service teachers. According to pre-service teachers, creative drama is an effective
method in education. Prabjandee & Inthachot (2013) states that creative drama increases the

effectiveness of the lesson. Popper (2005) also stated that creative drama studies increase motivation.

According to the results obtained from the research, pre-service teachers consider themselves
sufficient to have creative drama practices done to socialize their students. Pre-service teachers stated
that they can benefit from creative drama practices in subjects such as expressing themselves in groups,
developing communication skills, helping each other, developing positive relationships, cooperation,
solidarity, accepting each other as they are, and creating sincere environments. In the study conducted
by Kusdemir Kayiran (2018) with pre-service teachers, pre-service teachers stated that they can use

the creative drama method to develop students' social skills and cooperation. In the study conducted
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by Tiim, Uzuner, and Duman (2015) with pre-service teachers, pre-service teachers described creative

drama as a method that socializes. Many previous studies show that creative drama has positive effects
on socialization. The result obtained supports previous studies (Kaf-Hasirci, Bulut and Iflazoglu-
Saban, 2008; Kilig-Kirbasoglu and Eyiip, 2013; Rances, 2005).

Pre-service teachers stated that they can use creative drama as a method to develop positive
emotions after starting the profession. In particular, creative drama studies were seen as a suitable field
to develop respect, self-confidence, understanding and patience. Pre-service teachers especially
express that their students have the competence to use creative drama as a method to strengthen their
communication with others and to support emotions. Emotions such as empathy, love and justice are
highlighted. Bas¢1 and Giindogdu (2011) found that creative drama improves empathy and self-
confidence in their research with teacher candidates. According to Wagner (1988), creative drama has
an aspect that develops empathy and self-confidence. Kasapoglu (2019) in his study, pre-service
teachers stated that creative drama improves qualities such as tolerance and compassion. Freeman,
Sullivan & Fulton (2003) determined that creative drama studies have positive effects on the
development of self-concept and social skills.

Pre-service teachers see creative drama as an opportunity to develop their students' skills for
all branches of art. They expressed that they can make creative drama practices in the fields of painting,
music, sculpture, dance and theater, with a priority to develop creativity. Creative drama is also seen
as an opportunity to improve students' observation skills. Participants consider themselves sufficient
to use creative drama studies to develop their students' sensitivity to art. The findings also support
previous studies. Baran Burcoglu and Aykac (2013) also state that creative drama studies offer
important opportunities for students to be intertwined with art. After the study on the art work review
process, the participants revealed positive opinions about art and art works. The effective use of
creative drama in many areas of education can be seen as an enriching situation for teacher candidates.
Sever (2010) benefited from creative drama activities in music education in his study with 3rd grade
students (n=52). At the end of the eight-week experimental study, a significant difference was obtained
in favor of the experimental group. Winston (2005) states that drama education with stories is effective
in imparting moral values. He emphasizes that drama and stories have a special place in the education
of moral values, especially in primary school children. Freeman, Sullivan, & Fulton, (2003) examined
the effects of creative drama activities on self-concept, problem behavior and social skills. He used the
Solomon design in his experimental study with 3rd and 4th grade students (n=237). In the research, it
was determined that creative drama was effective in reducing problematic behaviors, developing
positive self-perception and socialization. Mcnaughton (1997) investigated whether drama is an
effective tool in developing children's creative writing skills. According to the study, the experience

of drama helped children to fulfill the writing task more effectively in areas such as structure,
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expressing ideas and emotions. The students in the experimental group were 24.5% more successful

than the students in the control group.

In line with the results obtained from the research, the following suggestion was developed.
Instructors conducting creative drama courses should do more work with pre-service teachers on
applying creative drama techniques. It is appropriate to continue the multi-faceted development of

teacher candidates in creative drama lessons.
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