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Bu calismada Tiirkgenin ana dili olarak &gretiminin yapildigi bir simifta 6gretmenin simf ici
etkilesimde yararlandigi etkilesimsel kaynaklar ile bu kaynaklarin islevlerinin tespit edilmesi
amaglanmigtir. Calismada konusma ¢ozliimlemesi yontemi kullanilmigtir. Caligma verisi Ankara
merkez Etimesgut ilgesinde bir devlet okulundan toplanmistir. Sinifa 3 kamera (6grencileri gérecek
bicimde 6gretmen masasinin arkasina ve kapi girisine, 6gretmeni gorecek sekilde 6grenci siralarinin
arkasina) ve 2 ses kayit cihazi (kameralardan uzak kalan noktalara) yerlestirilmistir. Toplamda 27 ders
saatlik veri kaydedilmistir. Arastirmada 6gretmenin; bekleme siiresi kullanma, 6gretmen-6grenci ses
yansimasi, beden dilinden yararlanma, s6z sirasi1 dagitiminda Ogrencinin ismini sdyleme, gegmis
Ogrenme olaylarina gonderim, iistdilsel gonderim/tercih, sdylem belirleyici kullanma, 6grenci katkisini
sekillendirme, genisletim, vurgu-tonlama, vurgulu olumlu degerlendirme gibi etkilesimsel
kaynaklardan yararlandig1 goriilmiistiir. Veri biitiincesinden elde edilen ii¢ kesitte dgretmenin bu

kullanimlar1 6rneklenmektedir.
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Giris

“ki ya da daha fazla birey arasinda karsilikl1 paylasima dayanan bir iletisim siireci.” olarak
tanimlanan etkilesim (TUBA Bilimler Akademisi Tiirkge Bilim Terimleri Sozliigii), toplumsal
alanlarda belirli kurallara tabi olarak ortaya ¢ikar. Kisiler, etkilesim siireglerinde birbirileriyle
olan iligkilerini bu kurallara uygun bicimde gerceklestirir; etkilesim i¢inde ve ¢esitli kimlikler
kazanir, 6grenir, 6gretir siirekli miizakere eder (Sert, 2015). Toplumsal yasamda kurulan
etkilesimler yoluyla hem sosyallesme saglanir hem de ¢esitli kurumlar var edilir; mahkeme
salonlar1, parlamentolar, okullar ve hatta siniflar, etkilesim yoluyla siirdiiriilen kurumlardandir

(Sert, 2015).

Toplumsal etkilesimler, kisilerin toplumun bir parcasi olarak durum ve zamanlara uygun
olarak tstlendigi roller baglaminda sekillenir. Anne-baba-¢ocuk, hasta-doktor, ev sahibi-
kiraci, 6gretmen-6grenci iliskileri ve benzerinde iistlenilen roller; ¢esitli durum, zaman ve
mekanlarda bigimlenen bu rollere 6rnek gosterilebilir. Ornegin, ev sahibi-kiraci etkilesiminde
ev sahibinin evin bakimi i¢in gerekli seyleri yapmasi, kiracininsa kirasini1 6demek ve eve zarar
vermemek ylikiimliiliikleri arasindadir. Ayn1 6rnekteki kiracinin mesleginin doktor oldugu ve
ev sahibinin kendisine muayene olmaya geldigi bir durumda iistlenilecek roller degisiklik
gosterecektir. Goffman (2017) bu durumu toplumsal yasamda davranis kurallarinin
yiikiimliiliik ve beklentiler odaginda gerceklestigi biciminde agiklar. Buna gore, toplumsal
acidan olusan ytlikiimliiliikler bireyin belirli ahlaki sinirlar1 gozetmesini gerektirir; beklentiler
ise bireyin iistlendigi rolle sekillenen kendisinden beklenen davranig bigimleridir (Goffman,
2017). Smf i¢i etkilesim diizeninde ortaya c¢ikan etkilesimlerde tanimlanan 6gretmen ve
ogrenci rolleri, belirli yiikiimliiliik ve beklenti durumlarina rnek gosterilebilir: Ogretmenin
bilgi sunmasi1 veya kesfedilmesine olanak saglamasi beklenirken 6grencinin s6z konusu

bilgiyi edinme ytikiimliiliigii bulundugu sdylenebilir.

Sinifta Ogrenci-O6gretmen, Ogretmen-6grenci, Ogrenci-Ogrenci ve Ogrenci-materyal
etkilesimi olarak karsimiza ¢ikan etkilesim, belirli toplumsal roller baglaminda sekillenir.
Ogretmen ve ogrenci rolleri de ogretim siireclerinin planlanmas1 ve uygulanmasinda
sekillendiricidir. Ogrenme gretme yaklasimlar: bakimindan geleneksel kabul edilebilecek
siiflarda 6gretmenin baskin oldugu, etkilesimin ¢ogunlukla 6gretmen tarafindan yiiriitiildiigi
bir siire¢ beklenirken modern olarak kabul edilebilecek siniflarda beklenti, 6grencinin kendi

ogrenmesinde aktif rol almasidir.
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Ogretim programlari, dgrenme-dgretme siirecinin tiimii iizerinde etkilidir. Ogretim

yaklagimlari, materyaller, egitim ortami tasarimlari, uygulama asamasi vb. tiim unsurlar,
Ogretim programlariin ¢izdigi c¢erceve iginde belirlenir. Simif icindeki etkilesimi de
programlarin temel aldig1 yaklasim big¢imlendirir. Tiirkiye’de 2005-2006 yillarinda yapilan
program degisiklikleriyle smnif i¢i etkilesimi arttiracak bir 6grenme Ogretme yaklasimi
benimsenmistir (MEB, 2006). Ogrenme hedeflerinin kazanim olarak belirlenmesi simif i¢inde
ogrenci rollinii aktif katilime1 olarak belirlemektedir. Temel dil becerilerinin gelistirilmesinde
Ogrencinin bu Ozellikleri sergileyebilecegi etkinlik ve aktivitelerin kullanilmasi
roliine gore Ogretmenin isi, d6grencilerin yeni bilgileri var olanlarla iliskilendirmesine ve
anlamlandirmasina yardime1 olmaktir (Scales, 2015, s. 39). Ogrenme siirecinde dgretmenin,
Ogrencinin 6grenmesine yardimci olmasi, 6grencilerin birbirileriyle etkilesime gegmesine ve
akran Ogrenmesine olanak saglayacak bir O6grenme ortami tasarlamasi beklenmektedir.
Ogrencilerin etkinlikler araciligiyla bir etkilesim siirecinin igine girmesi ve bu yolla simf
icinde aktif bir rol almasi hedeflenmektedir. Bu nedenle ders isleme siirecinde kullanilan
etkinliklerin sinif i¢cinde 6grencinin daha aktif bir rol almasini beraberinde getirecek nitelikte
olmasi gerekmektedir. Ogretim uygulamalari iizerinde son derece belirleyici olan bu rolleri

ve etkilerini gormek, sinif i¢i etkilesimi incelemekle miimkiindiir.

Orgiin egitimde simf, dil dgretiminin gergeklestigi ortam olmasma ragmen simifta
gerceklesen siireglere dair bilgi, sinirlidir (van Lier, 1988). Ogrenme ortamlarinin diizenlenisi,
ogrenmenin gergeklesmesi lizerinde etkiye sahiptir. Van Lier (1988), “6gretme”nin tek basina
ogrenmenin ger¢eklesmesini saglayamayacagi; 6grenmeyi saglayan ya da 6grenmeye ket
vuran sartlar1 ortaya c¢ikarabilecegini ifade etmistir (s. 32). Bununla birlikte sinifta
gerceklestirilen calismalara dair gerekcelendirmesinde sinifta neler olup bittigine iliskin
bilginin sinirli oldugunu ve bu bilgiyi arttirmanin gerekli ve degerli oldugunu ifade etmis,
bunu saglamanin siniftan elde edilen veriyle miimkiin oldugunu sdylemistir (van Lier, 1988,
s. 37). Ayrica simiftan elde edilen verinin siif baglamindan hareketle yorumlanabilecegini,
bu baglamin yalnizca dilsel ve biligsel bakimdan degil, sosyal baglam bakimindan da elzem
oldugunu ifade etmistir (van Lier, 1988, s. 37). Mehan (1979) da sinif diizenini anlamanin
“stif’in tamamini ele alan biitlinsel bir yaklasimla goriilebilecegini belirtmistir. Dil
simiflarindaki sosyal ve pedagojik stireglerin 6grenmeye etkisinin incelenmesi etkilesim
baglammin incelenmesiyle miimkiindiir (Sert, 2015). Ogretmen ve &grenciler pedagojik

hedefleri yiiz yiize sif diyalogu araciligiyla iletir ve 6grenmeyi eyleme gegiren de bu
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etkilesimin kendisidir (Huth, 2011). Sinif ortaminda katilimecilar, etkilesimler yoluyla ortak

anlam olusturur, sinif sdylemi incelenerek bu ortak anlam ve sinif diyalogunun islerligi

saptanabilir (Mercer, 2008).

Tiirk¢e derslerine iliskin siif i¢i etkilesime odaklanan ¢aligsmalarin sayisi son derece
siirlidir. Bu galigmalarin bir kismi sinif sdylemine odaklanmis (Cakir, 2017; Cakir-Sari,
2020; Ozcan ve Aksan, 2017), sinif etkilesiminin belli bir pargasini (6rnegin doniit) ele almis
(Karatay, Dolunay ve Savas, 2014), kimi calismalar da Tiirk¢enin yabanci dil olarak
ogretiminde belli baglamlarin incelenmesi iizerine (Cimenli ve Sert, 2017; Sumruk, 2019)
yapilmistir. Ote yandan yurt disinda yapilan calismalar incelendiginde sinif ici etkilesimi
mikroanalitik bir bakis a¢istyla inceleyen ¢ok sayida ¢aligma oldugu goriilmektedir. Hem ana
dili 6gretimi baglamlarinda hem de yabanci dil/ikinci dil 6gretimi baglamlarinda yapilan
caligmalar mevcuttur. Bu calismalar arasinda, 6grencilerin sézel olarak belirtmedikleri ancak
anlamakta giicliik cektikleri soz siralarinda Ogretmenlerin yapmis oldugu onarimlara
odaklanan (Badem-Korkmaz ve Balaman, 2020), ikinci dil 6gretiminde iigiincii 6z sirasinin
ogrenme firsatina olanak saglayabilecek bicimde kullanimini 6rnekleyen (Girgin ve Brandt,
2019), yabanci dil 6gretim baglaminda ge¢mis 68renme olaylarindan sinif i¢i etkilesimde
yararlanmay1 6rnekleyen (Can-Daskin, 2017; Can-Daskin ve Hatipoglu, 2019), 6gretmenin
ogrenci yanitlarim1 sekillendirme yoluyla pedagojik hedeflere ulagsmay1 hedefleyen (Can-
Dagkin, 2015), olumlu degerlendirmenin kullanimina odaklanan (Batlle, 2021; Fagan, 2014;
Waring, 2008; Wong ve Waring, 2009), sesli okuma c¢alismalarinin sinif i¢i etkilesim
diizenindeki etkisini inceleyen (Tainio & Slotte, 2017), vurgu ve tonlamanin sinif igi
etkilesimde kullanimini inceleyen (Hellerman, 2003), diller aras1 aktarimin iletisim kurma ve
bu siirecte katilimi saglama baglaminda ele alan (Kirsh & Scale, 2020) calismalar

bulunmaktadir.

Sinif i¢i etkilesimin incelenmesinde, 6gretmenin ders konusuyla ilgili kavramsal alani
ogrenciler acisinda erisilebilir hale getirmek i¢in etkilesimsel kaynaklardan nasil
yararlandigin1 gozlemek, konugma ¢oziimlemesi yontemi gibi dogal veriye dayali bir yontem
araciligryla gerceklestirilebilir (Kéddntd, 2021). Smf ici etkilesimde genellikle 6gretmen
konuyu baglatir, gelistirir ve kapatir, dolayisiyla etkilesimi yoneten kisi olarak dgretmenin
Ogretime dair varsayimlari, hedefleri, endiseleri etkilesimi sekillendirir (Lee, 2021). Dil
ogreticilerinin, 6gretim uygulamalarini planlarken dil 6gretiminin sosyal boyutuna da dikkat
etmesi gerekmektedir (Leslie, 2017). Ogretim uygulamalarin1 gdzlemlemek ve incelemek,

hem ana dil 6gretimi baglaminda hem de ikinci dil/yabanci dil 6gretimi baglamlarinda dil
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ogretimine dair icgdrii saglar (Kéintd, 2021). Ogrenme ve dgretme yalnizca sdzel unsurlarla

gerceklestirilmez, dil dis1 unsurlar da anlam ve baglam olusturmada kullanilir. Tiim bunlart
incelemek, Ozellikle dil siniflarinda, dilin nasil 6grenildiginin anlasilmasi icin gereklidir

(Kaantd, 2021).

Tiirk¢e derslerinde sinif ortamina biitiinciil olarak bakilmasi 6gretim uygulamalarinin
“neligi” ve “ne ige yaradig1” hakkinda bilgi sunmasi agisindan 6nem arz eder. Bu ¢alismanin
amaci, Tirkce dersleri siif i¢i etkilesiminde Ogretmenin etkilesimsel kaynaklardan
yararlanma bic¢imlerini konusma ¢oziimlemesi yonteminin mikro analitik bakis agisindan

yararlanarak ortaya koymaktir.
Yontem

Calismada, konusma ¢dziimlemesi yontemi kullanilmistir. Konusma ¢oziimlemesi temelinde
etnometodolojik bir bakis a¢is1 tasimaktadir. Etnometodoloji, liyelerin toplumsal yagamdaki
yapip etmelerini kendi siirecleri i¢inde degerlendirmeyi esas alir (Coulon, 2015). Konusma
coziimlemesi yoOntemi verinin analizinde verinin kendisinden yola ¢ikar. Etkilesimde-
konugmalarin diizeni ve etkilesimde-konusma diizeninde gerceklesen sosyal eylemleri
inceleyen konugsma coziimlemesi, insanlarin dogal etkilesim siirecinde birbirilerini nasil
anladiklarin1 nesnel bi¢cimde ortaya koyabilen bir yontemdir (Sert vd., 2015). Sert ve dig.
(2015), yontemin ilkelerini su sekilde siralamistir: etkilesim sistematik bir sekilde diizenlenir,
etkilesimde katkilar baglami sekillendirir ve baglam tarafindan sekillendirilir, ¢6ziimleme
veriden hareketle yapilir, ¢c6ziimleme iceriden bir bakis agisi ile gerceklestirilir (s. 6). Marti
(2015) da konusma ¢ozlimlemesinin prensiplerini, “konusma diizenlidir; konugmaya katk1
birbirini izleyen, ardisik ve o anda olusturulan yapidadir, konusmacilar hem konusmaya
katkida bulunur hem de bu ardisik yapi sayesinde anlasilabilir; konusmanin analizi
konugmanin kendisine dayanir” bigciminde aktarmistir (s. 269). Siralanan ilkelerden hareketle
konusma ¢6ziimlemesi yontemi etkilesimde-konusma diizenini verinin kendisinden hareketle
ve diizeni i¢inde inceler denebilir. Sert ve Seedhouse (2011), analizde tiim ayrintilarin goz
oniinde bulunduruldugunu ifade etmis, s6z siras1 alma ve etkilesimde-konugsmanin konusma

cozlimlemesinin temelinde oldugu vurgulamistir.

Konusma ¢oziimlemesinde etkilesim, konusucularin birbirilerine yonelimlerinde ortaya ¢ikan
ayrintilar ile incelenir; s6z sirast alma, onarim, yegleme gibi etkilesimsel kaynaklar iizerinden
degerlendirilir (Sert, vd., 2015). Konusma ¢odziimlemesi, konugsmanin kendisinden hareketle
incelenir, 6rnegin sz siras1 alma ve olusturma diizeni, konusucunun kendisinden 6nceki s6z

sirasinin ardindan olusturdugu s6z sirasina ve kendisinden sonra gelen sz sirasina bakilarak
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analiz edilir, bu durum anlama ve anlasilma gostergesi olarak kabul edilir (Heritage &

Clayman, 2010). S6z siras1 alma diizeni; mevcut konusucunun bir sonraki konusucuyu sirali
cift kullanimi, bakis veya hitap ile segcmesi veya séz sirasini sonraki konusucunun kendi
kendine almasi ile ilerleyebilir (Sacks, Schegeloff ve Jefferson, 1974; akt. Sert vd., 2015). S6z
siras1 tasarimi ile birlikte dizi diizeni, onarim, yegleme diizenleri de etkilesimde konusmanin
izlendigi etkilesimsel unsurlar arasindadir. Konusma ¢oziimlemesi, sinif diizeni hakkinda
idealize edilmis diislincelerle saptamalarda bulunmak yerine etkilesimin siralt ve eszamanli
olarak ortaya ¢ikmasina odaklanmaktadir (Kimura vd., 2018, s.185). Konusma ¢oziimlemesi,
dogal etkilesimde ortaya ¢ikan konusmanin ve sézel olmayan yanlarinin, 6zneler arasiliktan
(katilimcilarin birbirilerini anlama ve anlasmada ortaya koydugu izleklerden) hareketle

gozlenmesine ve incelenmesine olanak saglamaktadir.
Veri Toplama Siireci

Arastirma icin dncelikle Hacettepe Universitesi Etik Komisyonu’ndan 23.10.2018 tarihinde
izin almmustir (Say1: 35853172-044). Etik komisyon izninin ardindan Ankara Il Milli Egitim
Midiirliigiinden gerekli izinler alinmistir. Bu izinlerin tamamlanmasiyla birlikte ¢alisma
verisinin toplanacagi okul idaresi ile iletisime gecilmis, idarenin kabuliinliin ardindan
ogretmen, veli ve dgrencilerden goniillii katilim formu alimmustir. Izinlerin tamamlanmas: ile
birlikte veri toplama asamasina gec¢ilmistir. Veri toplama stlirecinde Ankara il genelinde 1
giinlik kar tatili ilan edilmesi ve yazili sinav uygulamasindan dolay1r 3 saatlik kayit
yapilamamis, kalan kayitlar planlandig sekilde tamamlanmustir. 6 haftalik siire diliminde ilk
hafta 4 ders saati (117 dakika), ikinci hafta 3 ders saati (103 dakika), 3. hafta 5 ders saati (169
dakika), 4. hafta 5 ders saati (171 dakika), 5. hafta 5 ders saati (179 dakika), 6. hafta 5 ders
saati (181 dakika) olmak tizere toplamda 27 ders saati / 920 dakika kayit elde edilmistir (Avci,

2020). Elde edilen veriden secilen 10 saatlik kayit, calisma verisini olusturmaktadir.
Arastirma Grubu ve Simif Ortam

Calisma verisi Ankara merkez Etimesgut il¢esinde bir devlet okulundan toplanmistir. S6z
konusu sinifa 3 kamera (6grencileri gorecek bicimde 6gretmen masasinin arkasina ve kapi
girisine, Ogretmeni gorecek sekilde Ogrenci siralarinin arkasina) ve 2 ses kayit cihazi
(kameralardan uzak kalan noktalara) yerlestirilmistir. Tiirk¢enin ana dili olarak 6gretiminin
gerceklestirildigi bu sinifta Tiirkge dersi haftalik bes saat olarak islenmektedir (7. sinif

diizeyi). Tiirkce ders kitab1 ana materyal olarak kullanilmaktadir.
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Verilerin Analizi

Analiz asamasina gecilmeden once kayitlar hi¢gbir odak noktast olmaksizin izlenmis ve tim
kayitlarin ortografik transkriptleri hazirlanmistir. Odak noktasi olarak dgretmenin kullandigi
etkilesimsel kaynaklar tespit edilmistir. Ilgili etkilesimsel kaynaklarin 6gretmen-dgrenci
etkilesimlerinde siklikla ortaya c¢iktigi goriilmiis, bu 6zelligi tasiyan kesitler segilmistir.
Calismada ornek olarak iki kesit ele alinmis, etkilesim diizeni ile birlikte etkilesimsel
kaynaklarin sinif i¢i etkilesim siireglerinde ortaya ¢ikma yer ve bicimleri agiklanmaya

calisilmustir.
Bulgular

Arastirma verisi kapsaminda on ders saati i¢inde 0gretmen-6grenci etkilesimini 6rnekleyen
48 kesit belirlenmistir. S6z konusu kesitlerden etkilesimsel kaynak kullanimini temsil eden ii¢
kesit ele alinmis, bu kesitlerde on farkl: etkilesimsel kaynagin kirk bes kez kullanildig: tespit
edilmistir (Tablo 1). Ogretmenin s6z konusu etkilesim &rneklerinde séz sirast dagitimini
kendisinin yaptigi, 6grencilere yanitlarin1 olusturmak ve diizenlemek i¢in bekleme siiresi
tanidig1, etkilesimin seyrini kontrol ve siirekliligini saglamak i¢in vurgulu olumlu
degerlendirme unsurlar1 ile sdylem belirleyicilerden yararlandigi goriilmiistiir. Bununla
birlikte dil bilgisi konulariin islendigi etkilesim oOrneklerinde iistdilsel gonderimlerden
yararlandigi; dil bilgisi yapilarmi kasithh olarak kullandigi ve vurguladigi oOrneklere

rastlanmistir.

Tablo 1. Etkilesimsel kaynaklar, iglevieri ve sikliklart

Kesit  Etkilesimsel Kaynak Kullanim Amaci Sikhik
Kesit  Vurgulu Olumlu Degerlendirme e Etkinligin akisini saglama 5
1 e Etkinligi kapatma/diger 1

etkinlige gecis yapma

Ogretmen-dgrenci ses yansimasi e Onaylama 4
Beden dilini kullanma e Simif diizenini saglama 1
e Onay/degerlendirme 4
Ogrencinin ismini sdyleme e S0z siras1 verme S
Bekleme siiresi e Ogrenciye yanitini 2

olusturmak ya da
diizenlemek i¢in zaman

tanima
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kasitl olarak kullanimi1 ya
da sorulmasi araciligiyla

Ogrenciye sunulan ileti

Soylem belirleyici e “devam et” anlami vermek 2
e Onay/degerlendirme 1
e Dikkat cekme 1
Kesit  Vurgu/tonlama e Dikkat cekme 1
2 Séylem belirleyici e Onay/degerlendirme 2
Genisletme e Tamamlama/derinlestirme 1
e Ogrenci katkisini 1
sekillendirme
Ogrencinin ismini sdyleme e S0z siras1 verme 2
Bekleme siiresi e Ogrenciye yanitini 1
olusturmak ya da
diizenlemek i¢in zaman
tanima
Vurgulu Olumlu Degerlendirme e Etkinligin akisini saglama 1
Epistemik durum yoklamasi e Ek bilgi talebi 1
Kesit  Soylem belirleyici e “devam et” anlami vermek 2
3 Beden dilini kullanma e Onay/degerlendirme 1
Genisletme e Ek bilgi talebi 1
Ogretmen-6grenci ses yansimasi e Onaylama 2
o Gegis 1
Vurgulu olumlu degerlendirme e Etkinligi kapatma/diger 1
etkinlige gecis yapma
Ustdilsel génderim/tercih e Bir dil bilgisel yapinin 1

Kesitl’de ikinci donemde haftanin ilk dersinin 18. dakikasi ile 20. dakikas: arasinda
Tiirk¢ce ders kitabinda yer alan etkinliklerden birinin yapildigr etkilesim diizeni Ornegi
verilmektedir. Oncesinde etkinliin ydnergesi, “zaman anlanu tasiyan kelime ve kelime
gruplarini bulunuz” ifadesi okunmus, zaman anlami tasiyan sozciikle neyin kastedildigi

sorusu dgretmen tarafindan sorulmustur. Ogretmen, sorusunun yanitin1 “zaman zarfi” olarak
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aldiktan sonra etkinlige ge¢mistir. Kesit 1’in ilk satir1 6gretmenin bu yaniti tekrar edisi ile

baslamaktadir.

Kesit 1!

(00.18.14.5-00.20.16.9, Siire: 02.02.6)

01 OGRT: zaman zarfin1 bulmamizi istiyo

02 (1.1)

03 O1: ya kendi soyliiyo ...((anlasilmayan konusma))

04 OGRT: alla:h alla:h ya: 1

05 OGRT: bakiyim| O3 yapmustir ondan kopya ¢ekelim +O3iin kitabini alip
ogretmen masasina koyup bu kitaptan takip ediyor.

06 0.7)

07  OGRT: tderken (0.7) 1derken

08 aa:? O3 édevini yapmamis

09 Ol >ha:yirt 6dev degildi ki<

10  OGRT: tamam tamam

11 (1.0) +6gretmen eliyle masaya vuruyor

12 OGRT: >ona bakmiyorum zaten<

13 (0.5)

14 sst

15 (0.4)

Ogretmenin, yonergede sorgulanan bilgiyi tekrar ettikten sonra 6n siradan bir
ogrencinin kitabin1 “O03 yapmistir ondan kopya c¢ekelim” diyerek aldigi
goriilmektedir. O3’iin etkinligi yapmadigini sasirarak ifade ettikten sonra O1, etkinligin 6dev
olmadigii soyler, smifta olusan sesten dolayr 6gretmen 10. satirda “tamam tamam”
diyerek, 11. satirda 6grencilere 1.0 saniyelik bekleme siiresi (Rowe, 1984) taniyip elini
masaya vurarak, 12. satirda “>ona bakmiyorum =zaten<” diyerek, 14. satirda “sst”
diyerek (Girgin & Brandt, 2011) ve 13 ile 15. satirlarda kisa stireli beklemelerle sinifta diizeni
yeniden saglamaya (Burden, 2013) calismaktadir.

I Kesit 1, ilk yazarin ikinci yazar damgmanlhigmda hazirladigi “Vurgulu Olumlu

Degerlendirmenin Tiirkce Dersleri Smif I¢i Etkilesiminde Kullanim1” isimli tezden alimustir.
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16  OGRT: peki 021 (0.5)

17 su yedinci etkinligi oku bakalim

18 (1.3)

19 02: asagidaki ciimlelerde yer alan

20 OGRT: [sst 1()

21 O [kelime] ve kelime

22 gruplarini belirleyerek ciimleler yaziniz (0.3)
23 pardon bosluklara yaziniz

Ogretmenin s6z siras1 dagilimini kendisinin yaptig1 goriilmektedir. 02’ye yiikselen bir
tonlamayla s6z verdikten sonra 6grenciden etkinlik yonergesini okumasini istemektedir. 1.3
saniyelik bir bekleme siiresinin ardindan O2 yonergeyi okurken 6gretmen “[sst 1(.)”
diyerek siifta diizeni yeniden saglamaktadir. 23. satirda 6grencinin kendi baglatimli kendi

onarim gergeklestirerek yonergeyi okumay1 tamamladigi goriilmektedir.

24 OGRT: [peki:]

25 02: [insan]larla iy1 geg¢inirsek dmiir boyunca mutlu

26 oluruz (0.5) 1 dmiir boyunca diyo

27 OGRT: Omiir boyunca, zaten 0rnegi yapmis

28 evet (.) devam edelim

29 02: her zaman 6l¢iilii hareket etmek durumundayiz

30 (.) 11: (0.9) her zaman

31 OGRT: ne zaman? oOl¢ilii hareket [etmek durumundayiz
+bastyla onaylayarak

32 02 [her zaman

33 OGRT: her zaman (.) zaman zarfi (.)giizelt

34 (0.5)

Ogretmenin sdylem belirleyici ile 6grencinin devam etmesine onay vermesinin
ardindan O2 6rnek ciimleyi okumaktadir. 0.5 saniyelik bir bekleme siiresinin ardindan “11
émilr boyunca diyo” diyerek érnegi tekrarlamaktadir. Ogretmenin s6z grubunu tekrar
etmesi ve “zaten o6rnedi yapmis” demesinden sonra sOylem belirleyici ile etkilesimi

siirdiirdiigii goriilmektedir. 29. satirda O2 siradaki ciimleyi okumaktadir. Kisa bir bekleme



M, Aver ve O, Karadag / Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 55, 1-26, 2022 11
siiresi ve zaman kazanmak {lizere c¢ikarilan sesin ardindan “her zaman” cevabini

vermektedir. 31. satirda 6gretmen, yiikselen bir tonlamayla ve yiiksek sesle zarfi buldurmaya
yonelik olan soruyu sdylemekte ardindan ciimleyi tekrar etmektedir. Ogretmenin tekrari
bitmeden O2’nin de cevap verdigi, buna es olarak Ogretmenin basiyla onayladig
goriilmektedir. 33. satirda 6gretmenin zarfi yeniden vurgulu bigimde sOylemekte, kisa bir
bekleme siiresinin ardindan tiiriinii belirtmekte ve 6grenciye yiikselen bir tonlamayla vurgulu
olumlu degerlendirme yapmaktadir. 0.5 saniyelik bir bekleme siiresinin ardindan 6gretmen

s0z siras1 dagitimini kendisi yapmakta, O3’e ismini sdyleyerek s6z vermektedir.

35  OGRT: O3 yap bakalim

36 yapmis benim kuzucum hi¢ yapmaz mi1?

37 eve:t 1

38 03: sabahleyin karsilastigimiz giine giinaydin diyor
39 muyuz? (.) sabahleyin

40 OGRT: eve:t (.) ne zaman giinaydin diyor muyuz? (.)
41 sabahleyin (.) 04?

42 (0.5)

Ogretmen, etkilesimin basinda O3’iin kitabin1 alirken etkinlikleri ¢dzmedigini
sOyledigi kisma atifta bulunarak “yapmis benim kuzucum hi¢ yapmaz m1i?”
demektedir. Daha sonra 6gretmenin sdylem belirleyici ile devam edebilecegini gdstermesinin
ardindan O3 ciimleyi okumakta ve ciimlede yer alan zarfi kisa bir duraksamanin ardindan
soylemektedir. Ogretmen 40. satirda sdylem belirleyici ile cevabi onaylamakta ve ciimleyi
zarfi buldurmaya yénelik soru ile birlikte tekrar etmektedir. Ogretmenin zarfi da yineledikten

sonra O4’e sdz verdigi goriilmektedir.

43 04: 1: kigisel-kisisel gelisimle ilgili kitaplar
44 gecen yil okumustum (.) gecen yil
45  OGRT: ne zaman?1 okumustum[? gecen yil
+bastyla onaylayarak
46 04: [gegen yil]
47  OGRT: a:ferin (.) O5?
48 0s5: insanlar bahar aylarinda daha mutlu oluyor (.)

49 bahar aylar1



12 M, Avei ve O, Karadag / Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 55, 1-26, 2022

50  OGRT: ne zaman mutlu oluyor?t
51 Os: bahar[aylarinda
52 OGRT: [bahar aylarinda (0.3) aferin

+bastyla onaylayarak

42. satirda goriilen 0.5 saniyelik bir bekleme siiresinin ardindan O4 ciimleyi okumakta
ve kisa bir siire sonra cevab1 vurgulu bir bicimde sdylemektedir. Ogretmen 45. satirda zarfi
buldurmaya yonelik soruyu vurgulu ve yiikselen bir tonlamayla sdylerken sorusunu
tamamlamadan &grencinin yanit1 tekrar ettigi goriilmektedir. Ogretmen, dgrencinin yanitina
“a:ferin” diyerek vurgulu olumlu degerlendirme yapmakta ve etkilesimin siirdiiriilmesini
saglamaktadir. Ogretmen, O4’e verdigi vurgulu olumlu degerlendirmenin ardindan soz
strasmi ismini sdyleyerek O5’e vermektedir. O35, 48. satirda ciimleyi okumakta ve kisa bir
duraksamanin ardindan 49. satirda “bahar aylari” cevabini vermektedir. Ogretmen, zarfi
buldurmaya yénelik soruyu vurgulu ve yiikselen bir tonlamayla tekrar etmektedir. O5’in
dgretmenin sorusuyla birlikte cevabini tekrar etmeye basladig1 ve dgretmenin de O5’in bu
katkisin1 hem sozel olarak (cevabin tekrari yoluyla) hem de beden hareketleriyle onayladigi
goriilmektedir. Kisa bir duraksamanin ardindan da 6gretmen vurgulu olumlu degerlendirme

vererek etkilesimi devam ettirmektedir.

53 (0.5)

54 06?

55 (0.6)

56 06: sanatg1 lise yillarinda uluslararasi bir

57 yarismaya katilmis (.) lise yillarinda|

58 OGRT: ne zaman yarigmaya katilmis +basiyla onaylayarak
59 li[se yillarinda (0.3)

60 Oe: °[lise yillarinda®

61  OGRT: (0.3) a:ferin

0.5 saniyelik bir bekleme siiresinin ardindan O6’ya ismini sdyleyerek s6z vermektedir.
55. satirda gdzlenen 0.6 saniyelik bekleme siiresinin ardindan O6 ciimleyi okumakta ve kisa
bir duraksamanin ardindan “lise yillarinda;” cevabmi algalan bir tonlama ile
vermektedir. Ogretmen yeniden zarfi buldurmaya yénelik soruyu vurgulu bigimde sesletirken

bastyla 8grenci cevabini da onaylamakta ve cevabi tekrar etmektedir. O6’nin da 6gretmenin
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tekrarini ortiisme i¢inde kisik sesle tekrar ettigi gozlenmektedir. 0.3 saniyelik kisa bir bekleme

stiresinin ardindan 6gretmen vurgulu olumlu degerlendirme ile etkilesimi siirdiirmektedir.

62 (0.9)

63 07?2

64 (0.8)

65 07: cogu zaman en biiyiik pismanliklarimiz

66 birbirimize sdylediklerimizden kaynaklanir (.)

67 [¢ogu Jzaman

68 X [¢ogu ] ((hangi 6grenci tarafindan sOylendigi anlasilamadi))
69 OGRT: ne zamant kaynaklanir? (.) cogu zaman? (.)

70 a:ferin

62. satirda goriilen 0.9 saniyelik bir bekleme siiresinin ardindan &gretmen O7’ye
ismini sdyleyerek sdz siras1 vermektedir. 0.8 saniyelik bir bekleme siiresinin ardindan Q7 nin
ciimleyi okudugu goriilmektedir. Kisa bir bekleme siiresinin ardindan O7 cevabi sdylerken
ayni zamanda bir bagka 6grencinin de “[¢codu ] diyerek soz girdigi ancak sonrasinda
sustugu goriilmektedir. Ogretmen, zarfi buldurmaya yonelik soruyu vurgu ve yiikselen
tonlama ile sdylemekte ve cevabi tekrar etmektedir. 70. satirda 6gretmenin vurgulu olumlu

degerlendirme yaptig1 71. satirda da sdylem belirleyici ile sonraki soruya gegisi vurguladigi

goriilmektedir.

71 evet? 08?

72 08: iletisim konulu konferansa iki giin sonra

73 gidecegiz (.) iki giin sonra

74 OGRT: ne zaman gidecegiz? (.) iki giin sonrat 09?
75 09: bin dokuz yiiz seksen sekiz bin dokuz yiiz
76 doksan sekiz yillar1 arasinda tiniversitede

77 ogretim gorevlisi olarak ¢alistim (.) >bin

78 dokuz yiiz seksen sekiz bin dokuz yiiz doksan
79 sekiz< yillar1]

80 OGRT: yillart ara[sinda (.) dimi?

81  09: [arasinda |

82 OGRT: ne zaman calistim (.) su su su yillar

83 arasinda? arasinday1 da aliyoruz (.) >aferin<

84 simdit (1.0) 1: () O101
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08¢ ismini sdyleyerek soz vermesinden sonra O8 ciimleyi okumakta ve cevabi
vermektedir. Ogretmenin bu katkidan sonra da yine zarfi buldurmaya yénelik soruyu tekrar
ettigi goriilmektedir. Cevabi da yiikselen bir tonlama ile tekrar eden dgretmen 09’a ismini
soyleyerek s6z vermektedir. O9, ciimleyi okuduktan sonra cevabi hizli bir bigimde “>bin
dokuz yiliz seksen sekiz bin dokuz yiiz doksan sekiz< yillar1|” seklinde vermektedir.
Ogretmen O9’un cevabini alirken cevabin son kismi olan “yillar1 ara[sinda (.)” y1 tekrar
etmektedir. O9 da 6gretmenin tekrari ile drtiisme icinde “ [arasinda |” olarak bitirdigi
cevabina “[arasinda | sdzciigiinii de eklemektedir. Ogretmenin, O9 un yapmis oldugu hatay1
80. satirda oOrtik bigimde; 82-83. satirlarda ise acik bicimde diizelttigi goriilmektedir.
Ardindan vurgulu olumlu degerlendirme veren 6gretmen etkilesimi sonlandirmakta ve 84.

2

satirda “simdi1” ifadesi ve vurgulamasi ile bir baska dgrenciye s6z vermesiyle sonraki
etkinlige gecis yapmaktadir.

Ogretmen-6grenci etkilesiminin 6rneklendigi kesitte Tiirkge ders kitabinda yer alan bir
dil bilgisi etkinliginin islendigi goriilmektedir. Bu etkinligin yapildig: etkilesim siirecinde
Ogretmenin soz sirasi dagitimini yaptigi, 6grencilere yanitlarini olusturmalar: icin bekleme
stiresi tanidig1, 6gretmen-6grenci ses yansimasini kullanarak 6grenci yanitlarini tekrar etme

yoluyla onayladigi, beden dilini ve yonelimi kullandig1, sinifta diizeni saglama adina gesitli

unsurlardan yararlandigi, vurgulu olumlu degerlendirme unsurlarint kullandig1 goriilmektedir.

Kesit 2

Kesit2’de etkilesim 6rneginin ders kitabinda yer alan metinlerden biri lizerine gerceklestigi
goriilmektedir. Etkinlikte Tiirk kahvesi ile ilgili bir metin okunurken 6gretmenin okuyan
ogrenciyi durdurdugu ve Tiirk kahvesi ile ilgili metinde gegen bilgileri yanit1 bilinen soru ile
sordugu goriilmektedir. 2. satirda 6grencilerin dikkatini ¢ekmek icin yiikselen bir tonlama
kullanmaktadir. Bu esnada 028, durumla ilgili bir yorum yapmustir. Ogretmen bu yorumu 4.
satirda onaylayarak sordugu bilgiyi kendisi tamamlamaktadir (4.-9. satir). 10. satirda OS5
isimli 6grenci, 6gretmenin “sey olabilir ama zehirli olsalar kegiler 6liirdii dimi?” ¢ikarimini
“belki kegileri etkilemiyo” seklinde yamitlamaktadir. Ogretmenin bu yamiti da sdylem
belirleyici ile onayladiktan sonra 6grenci yanitini1 kavramsallastirarak “yani risk almis ¢oban
kendi de denemis bunu (.)”dedigi goriilmektedir.

01 OGRT: dur 6nce bir ¢goban kendi siiriisiinde bunu fark ediyor dimi? (.)

02 daha once (.) daha 6nce?

03 028: onu fark etmesi de basar1 ama



04
05
06
07
08
09
10
11
12
13
14
15
16
17
18
19
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OGRT: evet ¢ok 6nemli (.) daha 6nce kahve nedir bilen yok,

dimi e bu ¢oban ee iste kegilerinin mi 11 bu otlari-yapraklari
yedigini goriiyo ve daha az uyanik 11-yok daha fazla uyanik
kaldiklarin1 daha az uyuduklarini fark edip ding olduklarini
goriiyo ve kendisi de deniyo o da bi cesaret mesela zehirli bi
sey olabilir ama zehirli olsalar kegiler 6liirdii dimi?

05:  belki kegileri etkilemiyo

OGRT: evet beli dimi yani risk almis ¢oban kendi de denemis bunu (.)
sonra yayiliyo bu sekilde
cekirdeklerini pisiriyolarmis dimi

028: valla --- ((anlasilamayan konusma))

OGRT: dimi? ¢ekirdeklerini ¢ekirdeklerini iste kirmizi ¢ekirdekleri
alip kurutarak sonra onlar1 gekerek doverek ogiiterek dimi (.)
kahve haline getirilmis
11: bir siirli kahve ¢esidi var giiniimiizde dnceden Tiirk kahvesi-

>ama neden Tiirk kahvesi denmis (.) bu da ilging<

13. satirda 6gretmenin kahve ile ilgili bir bagka bilgiye gectigi goriilmektedir. 13.-17.

satirlar arasinda bu 6zellik hakkinda bilgiyi derinlestirdikten sonra 18. satirda Tiirk kahvesi

denmesinin sebebini sordugu soruyu kendi baslatimli kendi onarimla 19. satirda hizli bigimde

tamamlamaktadir. Bu soruya yanit olarak 20. satirda O11 isimli “ciinkii tadi daha ac1”

yorumunu yapmaktadir. Ogretmenin bu yorumu karsiliksiz biraktigi, sorusunu genisleterek

yineledigi goriilmektedir.

20
21
22
23
24
25
26
27
28
29

O11: ciinkii tadi daha aci

OGRT: yani Tiirkiye'de, sunu hi¢ diisiindiiniiz mii, Tiirkiye'de
yetistirilmedigi halde Tiirk kahvesi deniyo

028:  ¢ok seviyoruz

OGRT: acaba neden? 07?

O7:  hocam Osmanl

OGRT: bi dakka (.)

O7: o zaman osmanl topraklarinda Arap yarimadasindan gelen bi
madde oldugu i¢in ve orda yetistigi i¢in sonra saray

getirilmis sonra Osmanli (anlasilmayan konusma)
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30 OGRT: tamam da neden Arap kahvesi denmemis

23. satirda 028’den gelen “cok seviyoruz” yanitin1 da yeglenen yamit olarak kabul
etmeyen 6gretmenin sorusunu “acaba neden? O7?” seklinde yineledigi ve O7 isimli 6grenciye
ismini soyleyerek (Mehan, 1979) sdz verdigi goriilmektedir. 27-29. satirlar arasinda O7 nin
soruyu yanitladigi ancak 6gretmenin bu cevabi da yeglenen yanit olarak isaret etmedigi
goriilmektedir (30. satir). 31. satirda O27’nin parmak kaldirip “hocam hocam (.) ben
biliyorum” diyerek yanitlamaya goniilli oldugunu (Kardas-isler, 2019) gdstermekte,

ogretmen de sorusunu tamamladiktan sonra ismini sdyleyerek ona s6z vermektedir.

31 027: hocam hocam (.) ben biliyorum #parmak kaldirip

32 OGRT: veya baska bi iilke denmemis de Tiirk kahvesi denmis? 027?
33 hisst (.) bi dakka ¢ok onemli,

34 (6.3)

35 027: Tiirklerin

36 X: babasi tarih¢i ((hangi 6grenci tarafindan soylendigi anlasilamadi))
37 OGRT: dur (.) 027 baba torpilli

38 bi dakka

39 027: hocam g¢iinkii Tiirkler kahveyi alip farkli bi sekilde pisirmis

40 normal Araplar Liibnanlilar gibi degil farkli sekilde pisirmis

41 dibinde telvesi bi seyi kalmis o yiizden

42 OGRT: hih (.) giizel ve bunu térenle mi yapmislar téren haline mi
43 getirmisler?

33. satirda Ogretmenin sinifta diizeni saglamaya (restoring order, Burden, 2013)
calistign goriilmektedir. 6.3 saniyelik bir bekleme siiresinin ardindan O27°nin yanitina
bagladig1 ancak 6gretmenin yeniden durdurarak sinif diizenini sagladigi goriilmektedir. 36.
satirda bir bagka &grencinin O27°nin babasmin Tarih 6gretmeni olusunu isaret ettigi,
Ogretmenin de 37. satirda bu yorumu siirdiirdiigii goriilmektedir. 38. satirda 6gretmen yeniden
dikkat ¢ekmekte, 39-41. satirlar arasinda O27°nin yanitini tamamladigi gériilmektedir.
Ogretmen “hih (.) giizel” diyerek onaylamakta, vurgulu olumlu degerlendirme ile yanit1
degerlendirmektedir. Bunun hemen ardindan ek bir soru ile 06grenci yanitini

sekillendirmektedir (shaping learner contribution, Can-Daskin, 2015).
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Kesit 3

01
02
03
04
05
06
07
08
09

12
13
14
15
16
17
18
19

21
22
23
24

26
27
28
29

O11: ben yapiyim mi
OGRT: sekizinci soruya bakint peki O11 oku bakalim ne diyo
O11: asagidaki ciimlelerde pekistirilmis sdzciiklerden hangisi zarf

gorevinde kullanilmigtir?

OGRT: ha

O11: asapasaglam vazoyu niye ¢dpe attin

OGRT: dur. sapasaglam sozii sdzciigii pekistirilmis bir sézciik mii?

O11: evet

OGRT: sapsaglam araya iinlii girmis sapasaglam olmus diisebiliyodu veya 10

araya unlii girebiliyodu bunu anlatmistik. peki zarf gorevinde 11
kullanilani soruyo, sapasaglam vazo demis (.)
Ol11: sifat
OGRT: sifat dimi, nasil vazo sapasaglam vazo
ismi etkilemis sifat gérevinde
b ye bakalim
O11: giipegiindiiz soymuslar diikkan
OGRT: ha
Ol11: ne zaman soymuslar giipegiindiiz soymuslar burda zarf.
OGRT: zarf dimi, soymak fiildir, ¢ekimli fiil. ne zaman soymuslar, 20
giipegiindiiz (.) hangi zarf? (.) hangi tiir?
Ol1: zaman zarfi
OGRT: zaman zarfi
c ye bakalim yine
O11: diimdiiz bi yol ¢ikmist karsimiza, diimdiiz bi yol, nasil bir yol 25
diimdiiz bir yol, burda sifat
OGRT: sifat, aferin
O11: masmavi gokyiizii huzur vermisti (.) nasil gokyiizii, masmavi
gokylizii burda da sifat
OGRT: a:ferin (.) ismi etkiledigi i¢in sifat

Kesit 3, 6z se¢imli 6grenci baslatimi ile baslamaktadir. O11 sdz istedikten sonra

ogretmen, tim sinifin dikkatini ylikselen bir tonlama kullanarak ¢ekmektedir. Daha sonra

sdylem belirleyici kullanarak sozii yeniden ogrenciye vermektedir. Ogrenci yonergeyi
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okuduktan sonra “ha” diyerek devam etmesini saglamistir. Ilk secenegi okuyan 6grenciyi

durdurduktan sonra yonergede yoklanan bilgiyi secenekte “sapasaglam soOzii sézcligi
pekistirilmis bir sézciik mii?” diyerek sorgulamaktadir. Ogrenciden evet yanitin1 aldiktan
sonra basiyla onaylayarak sapasaglam sozciigiinliin pekistirme yolunu ge¢mis 6grenme
olaymna gonderme (Can-Dagkin, 2017; Can-Daskin, Hatipoglu, 2019) ile agiklamaktadir.
Aciklamanin ardindan yonergede istenen bilgiyi ve ciimlede gecen pekistirilmis sozciigii
yanindaki sozciikle birlikte tekrarlayarak Ogrenciden yanit beklemektedir. Ayni zamanda
sozciikte gerceklesen ses olayima da vurgu yapmaktadir. Ogretmen, tekrar yoluyla sorgulanan
bilgi i¢in gerekli incelemenin sapasaglam ve vazo kelimelerinin birlikte ele alinmasim
gerektirdigini vurgulamaktadir. Ogrencinin verdigi yaniti sonraki s6z sirasinda tekrar yoluyla
onayladiktan sonra cevabi bulmayi saglayan soruyu ve cevabi yeniden sdylemektedir.
Ogrencinin cevabinin ardindan cevabi tekrar edip onaylayan dgretmen hemen pesinden soru
sifat1 kullanarak sozciigiin gorevini belirtmekte ve sonraki secenege gegmesi i¢in dgrenciye
sozel yonlendirmede bulunmaktadir. 16. satirda segenegin okunmasinin ardindan “ha”
diyerek 6grencinin devam etmesini saglayan 6gretmen, 19. satirda 6grencinin cevabini tekrar
yoluyla onaylamaktadir. Ayrica Ogretmenin dersin pedagojik hedeflerine ulasmak igin
sOzciigiin birlikte kullanildig1 s6zcliglin tiirlinii belirtmekte ve gorevini bulmak i¢in gereken
soruyu yinelemektedir. 20. satirda sorusunu kendi baslatimli kendi onarimla yeniden soran
dgretmene 6grenci “zaman zarfi” yanitin vermektedir. Ogretmen, bu cevabi 22. satirda
tekrar ederek onayladiktan sonra siradaki secenege gecis icin sozel yonerge vermektedir.
Ogretmen, sozel yonergesinde sorunun dogru cevabmimn bulunmasma ragmen diger
secenekteki sOzcligli inceleme istegini “yine” sozciigiinii kullanarak gostermektedir.
Ogrencinin secenegi okuyup cevabi vermesinin ardindan cevabn tekrar yoluyla onayladiktan
sonra vurgulu olumlu degerlendirme ile gecis yapmay1 saglamaktadir. Son secenegi okuyan
ve ardindan sozciigiin tiiriinii sdyleyen 6grenciye 0gretmen, son satirda dogrudan vurgulu

olumlu degerlendirme vererek soru ile ilgili 6grenci etkilesimini sonlandirmaktadir.
Sonuc, Tartisma ve Oneriler

Bu calismada, konusma ¢oziimlemesi yonteminin tanimis oldugu verinin kendisine dayali
mikro analitik bakis a¢is1 sayesinde Tiirkiye’de cogunlukta olan bir kesimin yegane araci olan
ders kitabinin islendigi simif i¢i etkilesim Ornegi incelenmistir. Bu incelemede Tiirkge
ogretmeninin etkinliklerin tekrarli yapist geregi sinif kiiltiiriinii soru-cevap etkilesimi lizerine
kurguladigr goriilmektedir. Bu etkilesimlerde baslangig-yanit-doniit veya degerlendirme

etkilesimleri olarak ortaya cikabilmekte, bu veri Orneginde de genellikle 68retmen
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baskinliginda ger¢eklesmektedir. Ele alinan {i¢ kesitte 6gretmenin ders i¢inde kullanmis

oldugu etkilesimsel kaynaklar ile bunlarin hangi amagla ve ne siklikta kullanildig1 Tablo 1°de
listelenmistir. Her {i¢ kesitte de ders kitabinda yer alan etkinliklerin islendigi goriilmekte,
farkl1 giinlerde yapilmis olmalarina ve farkli iceriklere sahip olmalarina ragmen ders isleme

stirecinin benzer bicimde gerceklestirildigi goriilmektedir.

Dil smiflarinda, smif ici etkilesimin verilen gorevler dizisi olarak ilerledigi
goriilmekte, bu gorevlerin konugsmanin niceligini ve niteligini etkiledigi gozlenmektedir
(Huth, 2011). Ogretmenin her ii¢ etkinlikte de s6z siras1 dagitimini kendisinin gergeklestirdigi;
ogrencilerin yanitlamaya goniillii olma durumlarinda dahi baslatimlarinin belirli bir sinirda
kaldig1 goriilmektedir. Ogrenci katkilarmin belirli kaliplar dahilinde tekrar ettigi (Huth, 2011),
etkinliklerin etkilesimi soru-cevap etkilesimi seklinde simirlandirdigi agik bigimde
izlenebilmektedir. Tiirk¢e ders kitaplarinda yer alan etkinlik 6rneklerinin sinif ici etkilesim
diizeni, 6grencilerin tiim etkinlikleri soru olarak algilamasina dolayisiyla da 6gretmenin s6z
sirast dagitimi yapmasini beklemesine neden olmaktadir. Bununla birlikte 6gretmenin bir sinif
kiiltiirii olusturdugu, 6grencilerin s6z siralarint olugturma bigimlerinden de 6grencilerin bu
olusuma hakim oldugu (6rnegin Kesit 1°’de vurgulu olumlu degerlendirmenin ardindan sz
alan 6grenciler vurgulu olumlu degerlendirme unsuru kullaniminin gegise isaret ettigi bilgisi

ile hareket etmektedir) diistintilmektedir.

Ogretmen, sinif i¢i etkilesimin en tipik etkilesim unsurlarindan biri olan (Walsh, 2013)
soru-cevap etkinliklerinde {igiincli s6z siralarinda Ogrencileri degerlendirmekte ve
onaylamaktadir. Ayrica 6gretmenin soru-cevap bigiminde ilerleyen bu etkinliklerin doniit /
degerlendirme asamasinda yalnizca sézel yanitlarla dogrudan degerlendirme yapmakla
kalmadigi, “onay verme” islemini birden ¢ok ve farkli bicimde gerceklestirdigi goriilmektedir.
“Konusmada aktarilan anlamlar1 pekistirmek, s6zliik anlamlarini agik hale getirmek, uzun s6z
siralarinda uyumu siirdiirmek ve baglamdan kopmanin 6niine gegme” (Belhiah, 2013) gibi
bi¢imlerde kullanilan beden dilinden yararlanan (Whitehead, 2011) 6gretmen, degerlendirme
dizisini olustururken bununla sinirli kalmamakta 6rnegin “hih” tepkisi ile sdylem
belirleyicilerden yararlanmaktadir (Girgin & Brant, 2019). Ogretmenin, onay ve doniit
vermenin birden fazla, farkli bi¢ciminden yararlanmasi sinif i¢inde etkilesim siirekliligi
acisindan bir hiz kazanilmasini saglamakta, 6grencilerin yanitlamaya goniillii olma durumlari
da bu kullanimlara asina olduklarmi gdstermektedir. Ugiincii soz sirasinda olusturulan bu tip
kullanimlarin ayn1 zamanda doniitiin eksikligine de isaret ettigi, soruyu yanitlayan 6grenci

disindaki 6grencilerin anlamadigi durumlarda etkilesime katilmasini da giiclestirdigi
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sdylenebilir. Ogretmenin 6grenci katkilarini sekillendirme (Can-Daskin, 2015) ve genisletme

icin ¢abaladigi, 6grenci yanitlarint diizenlerken sik sik 6gretmen-6grenci ses yansimasindan
yararlandig1 goriilmektedir. Ogrencilerin yanitlarini tekrar ederek onaylamakta, bu yanitlarla
birlikte veya bu yanitlar1 diizenleyerek dogru formlar1 ve yeglenen yanitlar1 sezdirmektedir.

Ogretmen, 6gretmen-dgrenci ses yansimasini kullanarak ortiik onarim gerceklestirmektedir.

Ogretmen, etkinlik siirecinde vurgulu olumlu degerlendirme unsurlarindan da
yararlanmakta; bunu hem etkilesim kapatma (case closed, Batlle, 2021; Wong ve Waring,
2009) hem de gecisi ifade etmede (Batlle, 2021; Brophy, 1981) kullanmaktadir. Alanyazinda
vurgulu olumlu degerlendirmelerin kullaniminin olas1 6grenme firsatlarinin  6niine
gecebilecegi dolayisiyla bu unsurlardan yararlanilirken dikkatli olunmasi gerektigi ifade
edilmektedir (Wong & Waring, 2009). Ogretmen, bu unsurlardan Kesit 1°de agirlikli olarak
etkilesim siirdiirme isleviyle yararlanmis, sonraki soruya gecildigine isaret etmistir. Kesit 3’te
ise vurgulu olumlu degerlendirme unsurunun hemen ardindan cevabin gerekgesini tekrar
etmis, s0z konusu etkinligin kapandigina ve daha fazla katki istenmedigine igaret etmistir. Bu
bakimdan bakildiginda 6gretmenin  vurgulu olumlu degerlendirme unsurlarindan
yararlanmay1 ders isleme siireci i¢inde farklilastirdigi goriilmektedir. Ayrica dgretmenin
Tiirk¢e dersinin niteligi geregi listdilsel génderime de bagvurdugu, dil bilgisi agisindan fark
ettirmeyi amacladig1 kurallari, ornekleri etkinlikler ve tekrarlar araciligiyla 6grencilere

vermeye calistig1 goriilmektedir.

Dil egitiminin gergeklesme siirecinde Ogretim programlar siirecin tiim parcalarin
etkilemektedir. Ders materyalleri hazirlanirken kitap yazarlari programdaki gergeveyi takip
etmekte, kitaplardaki yaklasim 6gretmenin ders i¢indeki uygulamalarini bi¢imlendirmektedir.
Ancak ders kitaplarinin igerigi ve diizeni, etkilesimli ders islemeye her zaman imkan
tanimamaktadir. Ders icinde kullanilacak materyallerin etkilesimsel agidan verimli olarak
kullanilabilecek materyaller olmasi (Seedhouse, 2005); 6gretmenler i¢in izlence niteligi
tagimasi, 6grenme hedeflerine ve yontemlerine uygun olmasi, egitimi tim 6grenciler i¢in
standart hale getirirken g¢esitli ve etkili 6gretim olanaklar1 sunmasi (Richards, 2001)
gerekmektedir. Kullanilan ders kitaplar1 konusmanimn sinirli 6zelliklerine sahip modeller
icermekte, gergek konusma pratiklerine imkan sunmamaktadir (Pitaksuksan &
ders isleme siireclerini etkilemekte, etkinliklerin soru-cevap sinirinda kalmasina neden
olmakta, etkilesimli 6grenme hedefine erisilmesine mani olmaktadir. Etkinliklerin bu 6zelligi,

ogrencilerin derse katilimlarini etkilemektedir. Etkinliklerde sozel iletisimde kullanilabilecek
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sorular agirlikli oldugundan soru-cevap etkilesimi yalnizca yanitlayan 6grenci ve 6gretmenle

simirli kalmakta, diger 6grenciler etkinligin takipgisi olup etkilesimin bir pargasi haline

gelememektedir.

Ormnegin Kesit 1°deki etkilesim siirecini olusturan etkinlik, ders kitabinda asagidaki
bicimde yer almaktadir (Sekill). Etkinlik 6rnegine bakildiginda bu etkinligin bir 6gretim
stireci olusturmaktan ¢ok bir 6lgme-degerlendirme niteligi tasidigr goriilmektedir. Etkinligin
niteligi geregi Ogretmen, ders kitabini takip ederek, etkilesimi soru-cevap baglaminda
kurgulamak ve Ogrencileri sorulara verdikleri yanitlar iizerinden degerlendirmektedir.
Ogretmenin kitaplarda yer alan etkinlikleri gesitlendirerek &gretmen-6grenci ve dgrenci-

ogrenci etkilesimlerini arttiracak bigimde uygulamadigi goriilmiistiir.
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Sekil 1. Kesit 1 'deki etkilesim siirecini olusturan etkinlik

Ders isleme siireclerinde gerceklesen etkilesimin ayrintili bicimde incelenmesinden
ogretmenlerin kendi uygulamalarinin sonuglarin1 gérmesinde ve 6z diizenleme yapmasinda
yararlanilabilir. Konusma ¢6ziimlemesi yontemi ile incelenen veri, yalnizca Tiirkge dersi
ogretim uygulamalar1 degil, 6gretmen yetistirme alanina yonelik de ¢ikarim yapmaya olanak

saglayacaktir. Sert ve Seedhouse (2011), konusma ¢oziimlemesi yOntemini anlattiklart
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caligmalarinda sinif i¢i etkilesimin etkisini goren Ogretmen adaylarimin etkilesimsel alan,

ogrenci katkisini sekillendirme, etkili doniit verme, Ogretmen konugmalarinin dogru
kullanimi, etkilesimsel farkindalik bakimindan 6gretmen yetilerini etkileyecegi ¢ikariminda

bulunmustur.

Ders kitaplarinin temel ve en ulasilabilir ders materyali oldugu diisiiniildiigiinde ders
kitaplarinin niteligine pratikte gerceklesen 6gretim uygulamalari ile bakmak bu ve bunun gibi
mikro analitik c¢aligmalarla miimkiindiir. Milyonlarca Ogrenciye ulasan kaynaklarin
niteliklerinde gergeklesecek en ufak bir olumlu degisim egitimde olumlu etkilere neden
olacak, Tiirk¢e dersi 6gretim programlari ile hedeflenen 6grencinin kendi 6greniminden
sorumlu oldugu aktif bir 6grenme siirecini destekleyen kaynaklarin hazirlanmasinda bir adim

olabilecektir.

Konusma c¢oziimlemesi bakis agisinda kilit yon, arastirmacinin gozlemledigi tiim
derslerde meydana gelen etkilesimsel dizi ve sosyal eylemleri se¢ebilmektir (Kadanté, 2021).
Bu veride 6gretmen eylemleri, 6gretmen-6grenci etkilesimleri tanimlanabilir bir sosyal eylem
ozelligi gostermektedir. Ayrica veriden, konusma ¢oziimlemesinin yaklasimi araciligiyla
Ogretmenin  smif  icindeki  uygulamalarmin  etkilesimsel — goriinlimlerine  dair

bilgilendirme/farkindalik kazandirmada yararlanilabilir.

Etik Kurul izin Bilgisi: Bu arastirma, Hacettepe Universitesi Etik Komisyonu nun 23

/10/2018 tarihli 35853172-044. sayili karari ile alinan izinle yiiriitiilmiistiir.
Yazar Cikar Catismasi Bilgisi

Yazarlar ¢ikar ¢atismast olmadigini beyan etmektedir.

Yazar Katkisi

Yazarlar ¢calismaya esit oranda katki saglamistir.
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Introduction

The interaction, defined as “A communication process based on mutual sharing between two
or more individuals.” in the TUBA Academy of Sciences Turkish Science Terms Dictionary,
emerges subject to certain rules in social areas. People perform their relations with each other,
interact and acquire various identities, learn, teach, and constantly negotiate according to these
rules in interaction processes (Sert, 2015). Through the interactions established in social life,
socialization is ensured, and various institutions are created; courtrooms, parliaments, schools,
and even classrooms are maintained through interaction (Sert, 2015).

Social interactions are shaped in the context of individuals' roles as part of society by
situations and times. Roles such as parent-child, patient-doctor, landlord-tenant, and teacher-
student can be given as examples for those shaped in various situations, times, and places. In
the landlord-tenant interaction, the landlord's obligations are doing the necessary things to
maintain the house; the tenants are to pay the rent and not damage the house. In the same
example, where the tenant is a doctor by profession and the landlord is a patient of him, the
roles will vary. Goffman (2017) explains this situation as the rules of behavior in social life
are realized in the focus of obligations and expectations. Accordingly, societal obligations
require the individual to observe certain moral boundaries; expectations are the expected
behavior patterns shaped by the individual's role (Goffman, 2017). The roles of teachers and
students defined in the interactions that occur in the classroom interaction pattern can be
shown as examples of certain obligations and expectations: While the teacher is expected to
provide information or allow it to be discovered, it can be said that the student must obtain the
information in question.

The interaction, which appears in the classroom as student-teacher, teacher-student,
student-student, and student-material interaction, is shaped in the context of social roles.
Teacher and student roles are also formative in the planning and implementation of teaching
processes. In terms of learning-teaching approaches, while the teacher mostly carries out a
process in which the teacher is dominant, and interaction is expected in the classrooms that
can be considered traditional, in the classrooms that can be considered modern, the expectation
is that the student takes an active role in his learning.

Curriculums are effective in the whole learning-teaching process. Teaching
approaches, materials, educational environment designs, implementation phase, etc., all
elements are determined within the framework drawn by the curricula. The interaction in the

classroom also shapes the approach on which the programs are based. With the curriculum
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changes made in Turkey in 2005-2006, a learning-teaching approach was adopted that would

increase classroom interaction (MEB, 2006). Determining the learning objectives as an
outcome determines the student's role as an active participant in the classroom. In the
development of basic language skills, it is envisaged to use activities and activities in which
the student can exhibit these characteristics. According to the role of the teacher required by
the learning-teaching approaches in the classroom, the teacher's job is to help students relate
to and make sense of new information with existing ones (Scales, 2015, p. 39). In the learning
process, the teacher is expected to help the student learn and design a learning environment
that will allow students to interact with each other and learn from peers. It is aimed that
students get into an interactive process through activities and take an active role in the
classroom. For this reason, the activities used in the course teaching process should be such
that the students take a more active role in the classroom. It is possible to see these roles and
their effects, which are very decisive on teaching practices, by examining in-class interaction.

Although the classroom is the environment in which language teaching occurs
informal education, the knowledge about the processes taking place in the classroom is limited
(van Lier, 1988). The arrangement of learning environments has an impact on the realization
of learning. Van Lier (1988), "teaching™ alone cannot ensure the realization of learning; he
stated that it could reveal conditions that enable or hinder learning (p. 32). However, in his
justification for the studies carried out in the classroom, he stated that the knowledge about
what is going on in the classroom is limited and that it is necessary and valuable to increase
this knowledge, and that this is possible with the data obtained from the classroom (van Lier,
1988, p. 37). He also stated that the data obtained from the classroom can be interpreted from
the context of the classroom and that this context is essential not only in linguistic and
cognitive terms but also in terms of social context (van Lier, 1988, p. 37). Mehan (1979) also
stated that understanding the classroom order can be seen with a holistic approach covering
the whole "classroom.” Examining the effect of social and pedagogical processes in language
classes on learning is possible by examining the context of interaction (Sert, 2015). Teachers
and students communicate pedagogical goals through face-to-face classroom dialogue, and it
is this interaction that puts learning into action (Huth, 2011). In the classroom environment,
participants create a common meaning through interactions, and the functionality of this
common meaning and classroom dialogue can be determined by examining the classroom
discourse (Mercer, 2008).

The number of studies focusing on classroom interaction in Turkish lessons is

extremely limited. Some of these studies focused on classroom discourse (Cakir, 2017; Cakir-
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Sar1, 2020; Ozcan & Aksan, 2017), some focused on a certain part of class interaction (e.g.

feedback) (Karatay, Dolunay, & Savas, 2014), and the other studies were the study was
conducted on the examination of certain contexts in teaching as a foreign language (Cimenli
& Sert, 2017; Sumruk, 2019). On the other hand, when the studies conducted abroad are
examined, it is seen that many studies examine classroom interaction from a microanalytical
perspective. There are studies conducted in both mother tongue teaching contexts and foreign
language/second language teaching contexts. Among these, some studies focus on the
“repairs” made by the teachers during the conversation that students do not express verbally
but have difficulty in understanding (Badem-Korkmaz & Balaman, 2020), exemplifying the
use of the third turn in second language teaching in a way that can provide learning
opportunities (Girgin & Brandt, 2019), past learning in the context of foreign language
teaching, which exemplifies benefiting from the events in classroom interaction (Can-Daskin,
2017; Can-Daskin & Hatipoglu, 2019), aiming to reach pedagogical goals by shaping the
teacher's student responses (Can-Daskin, 2015), emphasizing on the use of positive evaluation
(Batlle, 2021; Fagan, 2014; Waring, 2008; Wong & Waring, 2009), examining the effect of
reading aloud on classroom interaction patterns (Tainio & Slotte, 2017), examining the use of
stress and intonation in classroom interaction (Hellerman, 2003), dealing with participation in
this process (Kirsh & Scale, 2020).

In examining classroom interaction, observing how the teacher uses interactive
resources to make the conceptual area of the lesson accessible to students can be done through
a natural data-based method such as the conversation analysis method (Kéantd, 2021). In
classroom interaction, the teacher usually initiates, develops, and closes the subject, so the
teacher's assumptions, goals, and concerns about teaching, as the person who manages the
interaction, shape the interaction (Lee, 2021). Language teachers should also pay attention to
the social dimension of language teaching while planning their teaching practices (Leslie,
2017). Observing and examining teaching practices provides insight into language teaching
in both mother tongue teaching contexts and second language/foreign language teaching
contexts (Kaantd, 2021). Learning and teaching are done with verbal elements, and non-
linguistic/nonverbal elements are used to create meaning and context. Examining all these is
necessary to understand how language is learned, especially in language classes (Kdénti,
2021).

A holistic view of the classroom environment in Turkish lessons is important in terms

of providing information about the "what is" and "what is useful” of teaching practices. This
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study aims to reveal how the teacher uses interactive resources in the classroom interaction in

Turkish lessons by using the microanalytic perspective of the conversation analysis method.
Method

The conversation analysis method was used in the study. It carries an ethnomethodological
perspective based on conversation analysis. Ethnomethodology evaluates members' actions in
social life within their processes (Coulon, 2015). Conversation analysis also starts from the
data itself in the analysis of the data. Conversation analysis, which examines the order of
conversations in interaction and the social actions that occur in this order, is a set of methods
and approaches that can objectively reveal how people understand each other in the natural
interaction process (Sert et al., 2015). Sert et al. (2015) listed the principles of the method as
follows: the interaction is organized systematically, the contributions in the interaction shape
the context and are shaped by the context, the analysis is done from the data, the analysis is
performed with an insider perspective (p. 6). Mart1 (2015) also describes the principles of
conversation analysis, “The conversation is regular; contribution to the conversation is in a
consecutive, and currently formed structure. Speakers both contribute to the interaction and
can be understood thanks to this sequential structure; the analysis of the conversation is based
on the conversation itself ”(p. 269). Based on the principles listed, it can be said that the
method of conversation analysis examines the talk-in-interaction order from the data itself and
within the order. Sert and Seedhouse (2011) stated that all details were considered in the
analysis and emphasized that speaking in order and talk-in-interaction is the basis of
conversation analysis.

In conversation analysis, interaction is examined with the details that emerge in the
orientation of the speakers to each other; It is evaluated through interactional resources such
as taking turns to speak, repair, and preference (Sert et al., 2015). Conversation analysis is
examined based on the conversation itself; for example, the order of taking and forming a
verbal order is analyzed by looking at the order of conversation formed by the speaker after
the order of conversation before him and the order of conversation that comes after him, which
is considered as an indicator of understanding and comprehension (Heritage & Clayman, 2010
). Taking turns to speak order can progress by the current speaker choosing the next speaker
with a sequential double use, gaze, or address, or by the next speaker taking the turn of his
own (Sacks, Schegeloff, & Jefferson, 1974, cited in Sert et al., 2015). Along with the turn-
taking design, the sequence order, repair, and preference patterns are among the interactive

elements in which the conversation is followed in the interaction. Conversation analysis
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focuses on the sequential and simultaneous occurrence of the interaction rather than making

determinations with idealized thoughts about the classroom order (Kimura et al., 2018, p.
185). Conversation analysis enables the observation and examination of the non-verbal
aspects of conversation that occur in natural interaction, based on intersubjective (the themes
put forward by the participants in understanding and understanding each other).

Data Collection Process

First of all, permission was obtained from Hacettepe University Senate Ethics Committee on
23.10.2018 for the research. After the permission of the ethics commission, the necessary
permissions were obtained from the Ankara Provincial Directorate of National Education.
Upon the completion of these permissions, the school administration where the study data will
be collected was contacted, and after the approval of the administration, a voluntary
participation form was obtained from the teachers, parents, and students. With the completion
of the permissions, the data collection phase started. During the data collection process, 3
hours of recording could not be made due to the announcement of a 1-day snow holiday
throughout Ankara and the written exam application, and the remaining recordings were
completed as planned. In six weeks, the first week four lessons (117 minutes), the second
week three lessons (103 minutes), the third week five lessons (169 minutes), the fourth week
five lessons (171 minutes), fifth week five lessons (179 minutes) and sixth week five lessons
(181 minutes), in all 27 lessons/920 minutes. The 10-hours recording selected from the
obtained data constitutes the study data.

Research Group and Classroom

Data were collected from a public school in the central Etimesgut district of Ankara. In the
class, three cameras (behind the teacher's desk to see the students and at the entrance of the
door, behind the student rows to see the teacher) and two audio recorders (points away from
the cameras) were installed. In this class, where Turkish is taught as a mother tongue, Turkish
lesson is taught for five hours per week (7th-grade level). The Turkish course book is used as
the main material.

Data Analysis

Before proceeding to the analysis phase, the recordings were watched without any focal point,
and orthographic transcripts of all recordings were prepared. As the focal point, the
interactional resources used by the teacher were determined. It has been observed that
relevant, interactive resources frequently emerge in teacher-student interactions, and selected

sections with this feature. In the study, two sections were taken as examples, and the place
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and forms of interactional resources in the classroom interaction processes were tried to be

explained together with the interaction order
Findings

Within the scope of the research data, 48 sections were identified as teacher-student
interaction samples within ten lesson hours. Three sections representing the use of
interactional resources were taken from the mentioned sections, and it was determined that
ten different interactional resources were used forty-five times in these sections (Table 1). It
has been observed that the teacher distributes the order of conversation herself in the
mentioned interaction examples, gives the students a waiting time to create and organize their
answers, and uses emphatic positive evaluation elements and discourse determinants to
control and maintain the course of the interaction. On the other hand, it has been seen that she
benefited from metalinguistic references in the examples that include grammar topics. There
are examples where she deliberately used and emphasized grammatical structures.

Table 1. Interactional resources, their functions and frequency

Extract  Interactional Resources Intended Use Frequency
Extractl Explicit Positive Assessment e Maintain activity S
e Close activity or switch 1
activity
Teacher-student echo e Confirmation 4
Nonverbal communication e Maintain classroom 1
order 4

e Confirm/Assess

Saying students’ names e Turn distribution S

Waiting Time e Give the studenttime 2

to create or edit their

answer

Discourse markers e Use discourse markers 2
to mean “go on”. 1

e Confirm/Assess 1

e Draw attention

Extract2 Prosody/intonation e Draw attention 1

Discourse markers e Confirm/Assess 2
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Expansion e Fulfillment/elaboration 1
e Shaping learner 1
contribution
Saying students’ names e Turn distribution 2
Waiting time e Give the studenttime 1
to create or edit their
answer
Explicit Positive Assessment e Maintain activity 1
Epistemic status check e Information request 1
Extract3 Discourse markers e Use discourse makers 2
to mean “go on”.
Nonverbal communication e Confirm/Assess 1
Expansion e Information request 1
Teacher-student echo e Confirm 2
e Transition 1
Explicit Positive Assessment e Close activity or switch 1
activity
Metalinguistic reference e The utilization 1

presented to the student
through the deliberate
use or asking of a

grammatical structure

In Extractl, an example of an interaction pattern in which one of the activities was
done between the 18th and 20th minutes of the first lesson of the 2nd semester is given.
Beforehand, the instruction that "find the words and phrases which carry the meaning of time"
was read, and the teacher asked what is meant by the word meaning time. After the teacher
answered her question as "adverb of time", she started the activity. The first line of Extractl

begins with the teacher repeating this answer.
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Extract 11
(00.18.14.5-00.20.16.9, Siire: 02.02.6)
01 T: zaman zarfin1 bulmamizi istiyo
want us to find adverb of time
02 (1.2)
03 Si: ya kendi soyliiyo ...((anlasilmayan konusma))
the book says itself
04 T: alla:h alla:h ya: 1
oh really?
05 T: bakiyim| O3 yapmustir ondan kopya ¢ekelim +O3iin kitabin1 alip

ogretmen masasina koyup bu kitaptan takip ediyor.
let me see|  S3 made it, let's cheat on it

+teacher takes S3’s book and use her book during that lesson

06 0.7)

07 T: tderken (0.7) 1derken
1theeen

08 aa:? O3 édevini yapmamis

aa:1 83, did not do her homework
09 Si: >ha:yir! 6dev degildi ki<

>no: 1 this was not a homework<

10 T: tamam (.) tamam
okey (.) okey
11 (1.0) +ogretmen eliyle masaya vuruyor

+teacher slams her hand on the table
12 T: >ona bakmiyorum zaten<

> I'm not looking at that<

13 (0.5)

14 sst
shhh

15 0.4)

! This extract taken from the master thesis of first writer.
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It is seen that the teacher took the book of a student from the front row after repeating

the information questioned in the instruction saying, "S3 made it let's cheat on it". After
expressing surprise that S3 did not do the activity, S1 says that the activity is not homework.
Because of the noise in the classroom, the teacher said, "okay, okay," in line 10, gave students
a waiting time of 1.0 seconds (Rowe, 1984) in line 11, and slammed her hand on the table in
line 12. She tried to restore order in the classroom by saying ">1'm not looking at that<" in the
line, saying "shhh" in the 14th line (Girgin & Brandt, 2011), and with short waits in the 13th
and 15th lines (Burden, 2013).

16 T: peki 021 (0.5)
okey, S21 (0.5)

17 su yedinci etkinligi oku bakalim
read the seventh activity

18 (1.3)

19 S2: asagidaki ciimlelerde yer alan
in the sentences below

20 T: [sst 1()
shh

21 S2: [kelime] ve kelime
[Word) and Word

22 gruplarini belirleyerek ciimleler yaziniz (0.3)

write sentences by identifying groups
23 pardon bosluklara yaziniz
sorry write in the blanks

The teacher makes the turn distribution herself. After giving a turn to S2 via increasing
intonation, she asks the student to read instructions. After a waiting time of 1.3 seconds, while
S2 reads the instruction, the teacher tries to restore the order in the classroom by saying “shh”.

In line 23, it is seen that the student has completed reading the instruction by self-initiated

self-repair.
24 T: [peki:]
okey
25 S2: [insan]larla 1yi geginirsek Omiir boyunca mutlu

if we get along with people

26 oluruz (0.5) 11 dmiir boyunca diyo



27

28

29

30

31

32

33

34
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T:

S2:

S2:

we’ll be happy for life

Omiir boyunca (.) zaten drnegi yapmis

for life (.) the example has already done

evet (.) devam edelim

yes (.) continue

her zaman 6l¢iilii hareket etmek durumundayiz

we always have to act in moderation

(.) 11: (0.9) her zaman

err: (0.9) always

ne zaman?t olgiilii hareket [etmek durumundayiz
+basiyla onaylayarak

when 1 we have to act in moderation
+nodded her head
[her zaman
[always

her zaman (.) zaman zarfi (.)giizelt

always (.) adverb of time (.) good 1

(0.5)

11

S2 reads the example sentence after the teacher confirms the student to continue with

the discourse marker. After a waiting time of 0.5 seconds, she repeats the example by saying,

"err...life long". It is seen that the teacher continues to interact with the discourse marker after

she repeats the phrase and says, "the example has already been done”. In line 29, S2 reads the

next sentence. After a short waiting time and the sound made to save time (err: in line 30), S3

says “always”. In line 31, the teacher pronounces the question of finding the adverb in a rising

intonation and aloud, then repeats the sentence. It is seen that S2 also answered before the

teacher's repetition was over, and the teacher nodded her head. In line 33, the teacher again

emphasizes the adverb, after a short pause, indicates the type, and gives the student an explicit

positive assessment with a rising intonation. After a waiting time of 0.5 seconds, the teacher

distributes the turn herself and gives a turn to S3 by saying her name.

35

36

T:

O3 yap bakalim
S3do it
yapmis benim kuzucum hi¢ yapmaz m1?

she did it, wouldn’t my dear ever do it?
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37 eve:t T

yest
38 S3: sabahleyin karsilastigimiz giine giinaydin diyor
do we say good morning your day in the morning
39 muyuz? (.) sabahleyin
() in the morning
40 T: eve:t (.) ne zaman giinaydin diyor muyuz? (.)

yes (.) when do we say good morning?

41 sabahleyin (.) O4?
in the morning (.) S4?
42 (0.5)

At the beginning of the interaction, the teacher referred to the part in which S3 did not
do the activities while she was taking her book, "She did it, wouldn’t my dear ever do it?"
says. Then, after the teacher shows that she can continue with the discourse marker, S3 reads
the sentence and says the adverb in the sentence after a short pause. In line 40, the teacher
confirms the answer with a discourse marker and repeats the sentence with the question to
find the adverb. It is seen that the teacher gives a turn to S4 after repeating the adverb.

43 S4: 1: kigisel-kisisel gelisimle ilgili kitaplar
mmhm: pers-personal development books
44 gecen y1l okumustum (.) gecen yil
i read last year (.) last year
45 T: ne zamant okumustum[? gecen yJil
when did I read 1 [? last year
+bastyla onaylayarak
+nodded her head
46 S4: [gecen yil]
[last year]
47 T a:ferin (.) O5?
very good (.) S5?
48 S5: insanlar bahar aylarinda daha mutlu oluyor (.)
people are happier in the spring
49 bahar aylar1

in the spring
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50 T: ne zaman mutlu oluyor??

when are people happy?

51 S5: bahar[aylarinda
in the spring
52 T: [bahar aylarinda (0.3) aferin

[in the spring (0.3) very good
+basiyla onaylayarak

+nodded her head

After a 0.5 second waiting time in line 42, O4 reads the sentence and says the answer
with emphasis after a short while. It is seen that the student repeats the answer before
completing the question while the teacher says the question for finding the adverb in rising
intonation in the 45th line. The teacher makes an explicit positive assessment by saying “well
done” to the student's answer and maintaining the interaction. After the explicit positive
assessment she gives to S4, the teacher turns S5 by saying his name. S5 reads the sentence in
the 48th line, and after a short pause, he answers “spring months” in the 49th line. The teacher
repeats the question to find the adverb in a rising intonation. It is seen that S5 started to repeat
the answer to the question of the teacher, and the teacher confirmed this contribution of S5
both verbally (through repetition of the answer) and through body movements. After a short

pause, the teacher continues the interaction by giving an explicit positive assessment.

53 (0.5)
54 06?
S6?
55 (0.6)
56 S6: sanatci lise yillarinda uluslararasi bir

The artist participated in an international competition
57 yarismaya katilmis (.) lise yillarinda|
during her high school years (.)
During her high school years |
58 T: ne zaman yarismaya katilmis
When did he/she participate in the competition?
+bastyla onaylayarak
+nodded her head
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59 li[se yillarinda (0.3)

during her high school years
60 S6: °[lise yillarinda®

°[during her high school years®
61 T: (0.3) a:ferin

(0.3) very good

After a 0.5 second waiting time, she gives turn S6 by saying his name. After the
waiting period of 0.6 seconds observed in line 55, S6 reads the sentence and, after a short
pause, answers "in high school years" with a descending intonation. While the teacher
emphasizes finding the adverb again, she confirms the student's answer with her head and
repeats the answer. It is observed that S6 also repeats the teacher's repetition in a low voice
in the overlap. After a short pause of 0.3 seconds, the teacher continues the interaction with

the explicit positive assessment.

62 0.9)
63 07?2
S7?
64 (0.8)
65 ST: cogu zaman en biiyiik pismanliklarimiz

most of the time our biggest regrets
66 birbirimize sdylediklerimizden kaynaklanir (.)
is caused by what we say to each other
67 [¢ogu Jzaman
[most of] the time
68 X [cogu ] ((hangi 6grenci tarafindan sdylendigi anlagilamadi))

[most of] ((could not understand which student said it))

69 T: ne zamant kaynaklanir? (.) cogu zaman? (.)
when is | caused? (.) most of the time

70 a:ferin
very good

After a waiting time of 0.9 seconds seen on line 62, the teacher gives turn S7 by saying
his name. After a waiting time of 0.8 seconds, it is seen that S7 read the sentence. After a short
waiting time, it is seen that while S7 was saying the answer, another student also spoke by

saying "[most of]" but then fell silent. The teacher says the question to find the adverb with
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rising intonation and repeats the answer. In the 70th line, it is seen that the teacher made an

explicit positive assessment, and in the 71st line, she emphasizes the transition to the next

question with the discourse marker.

71 evet? O8?
Yes 1 §8?
72 S8: iletisim konulu konferansa iki giin sonra

we will go to the conference on communication

73 gidecegiz (.) iki giin sonra

() in two days

74 T ne zaman gidecegiz? (.) iki giin sonrat 09?
when will we go 1 (.) two days later 1 §9?

75 S9: bin dokuz yiiz seksen sekiz bin dokuz yiiz
between nineteen eighty eight nineteen

76 doksan sekiz yillar1 arasinda tiniversitede
ninety eight, i worked as

77 Ogretim gorevlisi olarak ¢alistim (.) >bin
lecturer at the university

78 dokuz yiiz seksen sekiz bin dokuz yiiz doksan

nineteen eighty eight nineteen

79 sekiz< yillar1|
ninety eight|
80 T: yillart ara[sinda (.) dimi?
Between the years (.) right?
81 S9: [arasinda |
[between |
82 T: ne zaman calistim (.) su su su yillar

when did i (.) between bla bla bla years
83 arasinda? arasinday1 da aliyoruz (.) >aferin<
we take between too (.) >very good<
84 simdi? (1.0) n: () 0101
now 1 (1.0) u: () S107
After giving the turn to S8 by saying his name, S8 reads the sentence and answers. It
is seen that the teacher repeats the question of finding the adverb again after this contribution.

Repeating the answer with a rising intonation, the teacher gives a turn to S9 by saying her
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name. After reading the sentence, S9 quickly answers as “> nineteen eighty-eight thousand

nine hundred ninety-eight < years|”. While getting the answer of S9, the teacher repeats the
last part of the answer, "between the years (.)". S9 also adds the word "[between |" to her
answer, which she finished as "[between |" in overlapping with the teacher's repetition. In line
80, the teacher makes the mistake of S9 implicitly; 82-83. lines are explicitly corrected. Then,
the teacher who gives an explicit positive assessment ends the interaction and moves on to the
next activity by turning another student with the phrase "now{" on line 84 and emphasizing
it. In the extract where teacher-student interaction is exemplified, it is seen that a grammar
activity in the Turkish textbook is studied. In the interaction process in which this activity is
done, the teacher distributes the turns, gives the students a waiting time to create their answers,
confirms the student answers by repeating the teacher-student echo, uses body language and
orientation, uses various elements to maintain order in the classroom, and explicit positive
assessment elements.

Extract2

In Extract2, it is seen that the interaction example took place in one of the texts in the textbook.
The text about Turkish coffee was being read in the activity; the teacher stopped the student
and asked the information about Turkish coffee with a question whose answer is known. In
line 2, she uses a rising intonation to attract students' attention. Meanwhile, S28 commented
on the situation. The teacher confirms this comment on line 4 and completes the information
she asked for (lines 4-9). In line 10, the student named S5 asks the teacher, “Well, but if they
were poisonous, the goats would die, right?” answers the inference as “maybe it does not
affect the goats”. It is seen that the teacher, after confirming this answer with the discourse
marker, conceptualized the student's answer and said, “that is, the shepherd who took a risk
tried it himself (.)".

01 T: dur 6nce bir ¢oban kendi siiriisiinde bunu fark ediyor dimi? (.)

wait first, a shepherd notices this in her flock, right?

02 daha once (.) daha 6nce?
before (.) before 1
03 S28: onu fark etmesi de basar1 ama

Realizing it is a success but...
04 T: evet cok onemli (.) daha 6nce kahve nedir bilen yok,

yes very important (.) no one knows what coffee is before
05 dimi e bu ¢oban ee iste kecilerinin mi 11 bu otlari-yapraklari

uh this shepherd ee here is his goats these grass-leaves
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06 yedigini goriiyo ve daha az uyanik 11-yok daha fazla uyanik

he sees them eat and is less awake ii-no more awake
07 kaldiklarin1 daha az uyuduklarimni fark edip ding olduklarin
realize that they stay and sleep less
08 goriiyo ve kendisi de deniyo o da bi cesaret mesela zehirli bi
he tried to it's also a dare, for example, it can be a
09 sey olabilir ama zehirli olsalar kegiler 6liirdii dimi?
poisonous but goats would die if they were poisonous, right?
10 S5:  belki kegileri etkilemiyor
maybe it doesn't affect the goats
11 T: evet beli dimi yani risk almis ¢oban kendi de denemis bunu (.)
Yes so the shepherd who took the risk and tried it himself and
12 sonra yayiliyo bu sekilde
it has known like this
13 cekirdeklerini pisiriyolarmis dimi
They were cooking their beans, right
14 S28: valla --- ((anlagilamayan konusma))
I swear --- ((inexplicable speech))
15 T: dimi? ¢ekirdeklerini ¢ekirdeklerini iste kirmizi ¢ekirdekleri
16 alip kurutarak sonra onlar1 ¢ekerek doverek ogiiterek dimi (.)
17 kahve haline getirilmis
right? The seeds, the seeds, here are the red beans He made into coffee by
taking it, drying it, then grinding them by pulling and beating them right

18 11: bir siirli kahve ¢esidi var giinlimiizde 6nceden Tiirk kahvesi-
19 >ama neden Tiirk kahvesi denmis (.) bu da ilging<
there are many types of coffee nowadays formerly Turkish coffee- >but why

is it called Turkish coffee (.), which is interesting<

In the 13th line, it is seen that the teacher passed on to another information about coffee. After
elaborating the information about this feature between the lines13-17, she quickly completed
the question. She asked why it is called Turkish coffee in the 18th line with her own repair on

the 19th line. She comments on line 20, S11, "because it tastes more bitter" in response to this
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question. It is seen that the teacher left this comment unanswered and repeated her question

by expanding it.
20 S11: ¢iinkii tad1 daha ac1
because it tastes bitter
21 T: yani Tirkiye'de, sunu hi¢ diisiindiiniiz mii, Tiirkiye'de
I mean, in Turkey, have you ever thought about this,
22 yetistirilmedigi halde Tiirk kahvesi deniyo
Even though it is not grown in Turkey, it is called Turkish coffee
23 S28: ¢ok seviyoruz
we love so much
24 T: acaba neden? 07?
why? S77?
25 S7:  hocam Osmanl
my teacher ottoman empire
26 T: bi dakka (.)

wait a minute
27 S7: o zaman osmanl topraklarinda Arap yarimadasindan gelen bi
28 madde oldugu i¢in ve orda yetistigi i¢in sonra saray getirilmis 29

sonra Osmanli (anlagilmayan konusma)
At that time, because it was a substance from the Arabian Peninsula in the
Ottoman lands and it was grown there, then the palace was brought and then
the Ottoman (incomprehensible speech)
30 T: tamam da neden Arap kahvesi denmemis

ok why not arabic coffee

The teacher did not accept the "we love it" answer from S28 in line 23 as the preferred
answer was "I wonder why? S7?” It is seen that she repeats as "S7" and gives a turn to the
student named S7 by saying his name (Mehan, 1979). Between lines 27-29, it is seen that S7
answered the question, but the teacher did not point this answer as the preferred answer (line
30). In the 31st line, S27 shows that she is willing to answer by raising a finger (Kardas-isler,
2019) and saying, "I know my teacher (.), My teacher (.)", and the teacher gives a turn to her
by saying her name after completing the question.

31 S27: hocam hocam (.) ben biliyorum #parmak kaldirip

teacher teacher (.) I know # raise your finger
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39

40

41

42
43
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T:

S27:

X:

veya baska bi iilke denmemis de Tiirk kahvesi denmis? 027?
or any other country, but Turkish coffee? S27?

hisst (.) bi dakka ¢cok énemli,

shh (.) wait a minute this is important

(6.3)

Tirklerin

babasi tarih¢i ((hangi 6grenci tarafindan sdylendigi anlasilamadi))

his father is a history teacher ((Could not understand which student said it))

T:

S27:

dur (.) O27 baba torpilli

wait (.) S27 is lucky because of his father

bi dakka

just a moment

hocam ¢iinkii Tiirkler kahveyi alip farkl bi sekilde pisirmis
teacher because the Turks bought the coffee and cooked it differently
normal Araplar Liibnanlilar gibi degil farkl sekilde pisirmis
Cooked differently, not like Arabs or Lebanese

dibinde telvesi bi seyi kalmis o ylizden

there were coffee grounds left that’s why

hih (.) giizel ve bunu térenle mi yapmislar toren haline mi

getirmisler?

hih (.) good, and did they do it with a ceremony or make it a ceremony?

19

In line 33, it is seen that the teacher is trying to restore order (Burden, 2013) in the

classroom. It is seen that after a waiting time of 6.3 seconds, S27 started to answer, but the

teacher stopped again and maintained the classroom order. In line 36, another student pointed

out that S27’s father was a History teacher, and the teacher continued this comment in line 37.

In line 38, the teacher draws attention again. Between lines 39-41, it can be seen that S27 has

completed her answer. The teacher confirms by saying "huh (.) nice" and evaluates the answer

with an explicit positive assessment. Immediately after this, the student shapes the answer

with an additional question (shaping learner contribution, Can-Daskin, 2015).

Extract3
01 S11:
02 T:

ben yapiyim mi
may i do

sekizinci soruya bakint peki O11 oku bakalim ne diyo
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look at? the question 8 okey S11 read the question

asagidaki ciimlelerde pekistirilmis sdzciliklerden hangisi zarf

gorevinde kullanilmigtir?

Which of the reduplicated words in the following sentences is used as an

adverb?

ha

a sapasaglam vazoyu niye ¢Ope attin

a why did you throw away the as sound as bell vase?

dur (.) sapasaglam sozii s6zciigii pekistirilmis bir s6zciik mii?
wait (.) is the word as sound as bell a reduplicated adjective?
evet

yes

sapsaglam araya iinlii girmis sapasaglam olmus (.) diisebiliyodu

sapsaglam vowel added between sap and saglam also it could be haplology

veya araya unlii girebiliyodu bunu anlatmistik (.) peki

we explained that vowels could be inserted between them (.) ok
zarf gérevinde kullanilani soruyo? sapasaglam vazo demis (.)

it asks what is used as an adverb it says as sound as bell vase
sifat

adjective

sifat dimi (.) nasil vazo sapasaglam vazo

adjective right (.) how vase as sound as bell vase

ismi etkilemis sifat gorevinde

as an adjective that influenced the noun

b ye bakalim

let see b

giipegiindiiz soymuslar diikkani

robbed the shop in broad daylight

ha

ha

ne zaman soymuslar (.) giipegiindiiz soymuslar burda zarf
when did they rob the shop in broad daylight here that is an adverb
zarf dimi (.)soymak fiildir (.) ¢ekimli fiil (.)

adverb right (.) the word rob is a verb (.) finite verb (.)
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20 ne zaman soymuslar(.) giipegiindiiz (.) hangi zarf? (.) hangi tiir

when did they rob (.) in broad daylight which adverb (.) which kind of adverb
21 S11: zaman zarfi
adverb of time
22 T: zaman zarfi
adverb of time
23 ¢ ye bakalim yine
let see c anyway
24 S11: dimdiiz bi yol ¢ikmist1 karsimiza(.)diimdiiz bi yol(.)
a straight road view(.) a straight road (.) what kind of road
25 nasil bir yol (.) diimdiiz bir yol (.) burda sifat
what kind of road (.) a straight road (.) here that is an adjective
26 T: sifat (.) aferin
adjective (.) very good
27 S11: masmavi gokyiizii huzur vermisti (.) nasil gokytizii (.)
the deep blue sky gave peace (.) how sky (.)
28 masmavi gokyiizli burda da sifat
deep blue sky that is an adjective to
29 T: a:ferin (.) ismi etkiledigi i¢in sifat

very good (.) adjective for referring the noun

Extract 3 begins with self-selected student initiation. After S11 asks permission to speak, the
teacher draws the whole class's attention by using a rising intonation. Then she gives the turn
to the student again by using the discourse marker. After the student read the instruction, she
makes sure to continue by saying "ha". After stopping the student from reading the first option,
the information polled in the instruction is given in the option "Is the word sapasaglam
reduplicated word?" she asks. After receiving the yes answer from the student, she nods and
explains the way of reinforcement of the word "sapasaglam" by referring to the past learning
event (Can-Dagkin, 2017; Can-Daskin, Hatipoglu, 2019). After the explanation, she repeats
the information requested in the instruction and the reinforced word in the sentence together
with the word next to it, waiting for a response from the student. It also emphasizes the sound
event that takes place in the word. The teacher emphasizes that the necessary examination for
the information questioned through repetition requires the solid and vase to be considered

together. After confirming the student's answer through repetition during the next speech, she
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repeats the question and the answer to find the answer. After the student's answer, the teacher

repeats and confirms the answer, then uses the question adjective to indicate the function of
the word and verbally guides the student to move on to the next option. After reading the
option on the 16th line, the teacher, who allows the student to continue by saying “ha”,
confirms the student's answer again in the 19th line. In addition, the teacher indicates the type
of word in which the word is used together to achieve the pedagogical goals of the lesson and
repeats the question required to find the task. In line 20, the student answers "adverb of time"
to the teacher, who asks the question again with self-initiated self-repair. After confirming this
answer by repeating line 22, the teacher gives verbal instructions to move on to the next option.
Although the correct answer to the question is found in the verbal instruction, the teacher
shows her willingness to examine the word in the other option by using "again”. After the
student reads the option and gives the answer, and confirms the answer through repetition, it
provides a transition with an explicit positive assessment. The teacher, who reads the last
option and then says the type of the word, gives a direct, explicit positive assessment in the
last line and ends the student interaction with the question.

Discussion and Conclusion

In this study, the classroom interaction example in which the textbook, which is the only tool
of most people in Turkey, is studied thanks to the micro-analytic perspective based on the data
itself, which is recognized by the conversation analysis method. In this examination, it is seen
that the Turkish teacher built the classroom culture on the question-answer interaction due to
the repetitive nature of the activities. These interactions can occur as initiation-response-
feedback or evaluation interactions, and in this data example, they are usually dominated by
the teacher. In the three sections discussed, the interactional resources used by the teacher in
the lesson and for what purpose and how often they are used are listed in Table 2. It is seen
that the activities in the textbook are covered in all three sections, and it is seen that the lesson
teaching process is carried out similarly, although they have been done on different days and
have different contents.

In language classes, it is observed that classroom interaction progresses as a set of
tasks, and it is observed that these tasks affect the quantity and quality of speaking (Huth,
2011). It was stated that the teacher carried out the distribution of the turns in all three
activities; It is seen that even in cases where students are willing to answer, their initiations
remain at a certain limit. It can be observed that student contributions are repeated within

certain patterns (Huth, 2011) and that the activities limit the interaction as question-answer
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interaction. The classroom interaction pattern of the activity examples in Turkish textbooks

causes students to perceive all activities as questions, and therefore wait for the teacher to
distribute the turns. In addition, it is thought that the teacher creates a classroom culture and
the students dominate this formation in the way they form the order of conversation of the
students (for example, students who take the floor after the emphatic positive evaluation in
Extractl act with the knowledge that the use of the explicit positive assessment element
indicates transition).

The teacher evaluates and confirms the students in the third turn in the question-answer
activities, one of the most typical interaction elements of classroom interaction (Walsh, 2013).
In addition, it is seen that the teacher does not only directly evaluate with verbal answers in
the feedback/evaluation phase of these activities, which proceed in the form of questions and
answers but also performs the process of "giving feedback™ in multiple and different ways.
The teacher (Whitehead, 2011), who uses body language in ways such as "reinforcing the
meanings conveyed in speech, clarifying the dictionary meanings, maintaining harmony in
long lines of conversation and preventing disconnection from the context™ (Belhiah, 2013), is
not limited to this when creating the evaluation series, for example, "hih” with the response
(Girgin & Brant, 2019). The teachers' use of more than one, a different form of giving consent
and feedback provides acceleration in terms of continuity of interaction in the classroom, and
the volunteerism of the students to answer shows that they are familiar with these uses. It can
be said that this type of usage created during the third statement also points to the lack of
feedback and makes it more difficult for students who do not understand to participate in the
interaction than those who answered the question. It is seen that the teacher strives to shape
and expand student contributions (Can-Daskin, 2015), and often makes use of teacher-student
sound reflection while arranging student responses. It confirms the students' answers by
repeating and making sense of the correct forms and preferred answers by organizing or with
these answers. The teacher performs implicit repair using teacher-student sound reflection.

The teacher also benefits from explicit positive assessment in the activity process; it
uses it to both denote interaction closure (case closed, Batlle, 2021; Wong & Waring, 2009)
and transition (Batlle, 2021; Brophy, 1981). The literature states that the use of explicit
positive assessment can prevent possible learning opportunities, so care should be taken when
using these elements (Wong & Waring, 2009). The teacher used these elements predominantly
with the function of maintaining interaction in Extractl and pointed out that the current
guestion was passed. In Extract 3, she repeated the reason for the answer right after the explicit

positive assessment, pointing out that the activity in question was closed and no further
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contribution was requested. From this point of view, it is seen that the teacher differentiates

the use of explicit positive assessment elements within the teaching process. In addition, it is
seen that the teacher also resorts to metalinguistic reference due to the nature of the Turkish
lesson and tries to give students the rules and examples that she aims to make aware of in
terms of grammar through activities and repetitions.

During language education, curriculum affects all parts of the process. While preparing
the course materials, the authors of the books follow the framework in the curriculum, and the
approach in the books shapes the teacher's practices in the course. However, the content and
layout of the textbooks do not always allow for interactive lessons. The materials to be used
in the course should be materials that can be used interactively efficiently (Seedhouse, 2005);
It should be a curriculum for teachers, be in line with learning objectives and methods, and
standardize education for all students while offering diverse and effective teaching
opportunities (Richards, 2001). The textbooks used contain models with limited speaking
features and do not allow real speaking practices (Pitaksuksan & Sinwongsuwat, 2020). The
quality of the materials used, in this example, the textbook, affects the teacher's teaching
processes, causes the activities to remain at the question-answer border, and prevents the
achievement of the interactive learning goal. This feature of the activities affects the
participation of the students in the lesson. Since the questions that can be used in verbal
communication are predominant in the activities, the question-answer interaction is limited
only to the responding student and teacher, and other students are followers of the activity and
cannot become a part of the interaction.

For example, the activity that constitutes the interaction process in Extractl is included
in the textbook (Figure 1). When we look at the example of the activity, it is seen that this
activity has a measurement quality rather than a teaching process. Due to the nature of the
activity, the teacher follows the textbook, constructs the interaction in the context of question-
answer, and evaluates the students based on their answers. It was observed that the teacher did
not apply the activities in the books to increase teacher-student and student-student

interactions by diversifying them (Figurel, Akgiil, 2017).
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7. ETKINLIK: Ajoguick cOmielonde 2aman anlami tapyan kelime ve kelime gruplanny Dolroyorek
utucukiara yozrne

Lln:onlaﬂo Iyl gecininek Smir boyunca mullu cluruz. ] L Sl boyunca ]
ln.( zamaon SicO0 hareke! etmek durumundayis, ] L
Lsobohhvln kargdaghdumz birine “GiOnaydm.” diyor muyuz? ] L ]

Kigisel geligirmie iIgil kitapian gecen yil okumusglum. j I

llrnonlo' bahar aylannda daha mutiu oluyor. ] L

Cogu zaman on BlyOk pigmaniikianmiz dilimizie sdyledikledmizden )
kaynoakione,

Sonalcr se ydlannda ulusicoraras: bir yangmaya kohimug. l I

L'hon“m' konulu konferansa ki gln sonta gidecedis. ] L

19681998 ydian on deo B¢ GOroviisl Obarak ¢aligtim . | I

Figure 1. The activity that constitutes the interaction process in Extractl

A detailed examination of the interaction in the teaching process can be used for
teachers to see the results of their own practice and make self-regulation. The data analyzed
with the conversation analysis method will allow inferences not only for Turkish lesson
teaching practices but also for teacher training. Sert and Seedhouse (2011) concluded that
teacher candidates who see the effect of classroom interaction would affect their teachers'
abilities in terms of interactional domain, shaping student contribution, giving effective
feedback, correct use of teacher speeches, and interactional awareness.

Considering that the textbooks are the basic and most accessible course material, it is
possible to look at the quality of the textbooks with practical teaching practices, with this and
similar micro-analytical studies. The slightest positive change in the qualifications of the
resources that reach millions of students will positively affect education. The targeted Turkish
course curriculum may be a step in the preparation of resources that support an active learning
process in which the targeted student is responsible for his learning.

The key aspect in the conversation analysis perspective is selecting the interactional
sequence, and social actions that occur in all the lessons the researcher observes (Kéinta,
2021). In this data, teacher actions, teacher-student interactions show a definable social action
feature. In addition, the data can be used to inform/raise awareness about the interactional

aspects of the teacher's classroom practices through conversation analysis.
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