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ABSTRACT

It has been acknowledged that the role of metacognitive awareness in foreign language learning
is significant as it includes monitoring and regulating cognition to complete a task in a foreign
language successfully. The metacognitive awareness of foreign language students has been
investigated to understand and provide evidence for a better understanding of language
acquisition process in line with four main language skills. In particular, the relation of
metacognition with listening skill has been investigated with Vandergrift et al. (2006) with a scale
which is one of the reliable and valid instruments. Since the scale was developed in English, its
implementation in the Turkish context required the necessity of translation and adaptation into
Turkish language. Therefore, the aim of this study is to adapt the Metacognitive Awareness
Listening Questionnaire to Turkish and provide reliability and validity results. To this end, 344
Turkish EFL learners participated in the study. The results showed that the scale had one-factor
structure and worked better with 3 items (3rd, 8th and 16th) omitted. The final version of the
Turkish version yielded reliable and valid results for future references and implementation in the
field.

Keywords: Metacognitive awareness listening scale, Listening skill, Scale adaptation, Reliability,
Validity

*Almtilama: Nur Durmaz, B. & Asik, A. (2022). The adaptation of metacognitive awareness
listening questionnaire into Turkish. Gazi Universitesi Gazi Egitim Fakiiltesi Dergisi, 42(1), 897-
920.

** This study is a part of a master’s thesis titled ‘The relationship between listening metacognitive
awareness, foreign language listening anxiety and ambiguity tolerance of Turkish EFL
students’and supervised by Asuman Asik.
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0z

Yabanci dil greniminde iistbilissel farkindalik, yabanci bir dilde bir gérevi basaryla
tamamlamak i¢in bilisselligi gozlemleme ve diizenleme agisindan onemli bir rol oynamaktadir.
Yabancr dil 6grencilerinin iistbiligsel farkindaligi, dil edinimi siirecini dért ana beceriyle
baglantili olarak daha iyi anlamak icin arastiriimaktadir. Bu baglamda, Vandergrift vd. (2006)
tarafindan iistbiligsel farkindalik ve yabanci dilde dinleme becerisi arasindaki iliski incelenmis ve
bu baglamda ilgili konuya yénelik bir olgek gelistivilmistir. Olgegin orjinal dili Ingilizce olup,
Tiirkive baglaminda kullanilabilmesi ve literatiire katki saglamas: adina Ustbilissel Dinleme
Farlandaligi  Olgegi'nin  (Metacognitive Awareness Listening Questionnaire)  Tiirkce'ye
uyarlanmas: ve gegerlilik ve giivenilirlik sonuglarini sunulmas: amaglanmistir. Arastirmanin
calisma grubu Ingilizce hazirlik egitimi alan 344 6grenciden olusmaktadir. Gegerlik ve giivenirlik
analizleri sonucunda 6l¢egin orjinalindeki 5 faktorlii yapisindan farkli olarak uyarlanmig halinde
tek faktorlii yapr dogrulanmistir. Faktor yiiklerinin diigiik olmasindan dolayr dlgekten 3 madde
(3., 8. ve 16. maddeler) cikarimistir. Ustbilissel Dinleme Farkindahgi Olgegi'nin Tiirkce
uyarlamasinin yabanc dilde dinleme becerisi iistbilissel farkindaliginin olgiilmesinde gegerli ve
gtivenilir bir arag oldugu belirlenmistir.

Anahtar Kelimeler: Ustbilissel dinleme farkindaligi Olcegi, Dil Ogrenimi, Dinleme becerisi
tistbiligsel farkindalik, Giivenirlik, Gegerlik
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INTRODUCTION

Language learning strategies have been referred by learners to ease the learning process,
and therefore have been studied by various scholars for decades (O’Malley, Chamot &
Kiippler, 1989; Oxford, 1990; Bacon, 1992; Vandergrift, 1996). These strategies are
categorized by O'Malley, Chamot, and Kiipper (1989) as cognitive, socio-affective and
metacognitive. Flavell (1979) introduced the term ‘metacognition’ and refers to it as
‘cognitive monitoring’. To put it another way, metacognition is monitoring and
regulating cognition for the purpose of reaching a goal or completing a task. He claims
that metacognition has three components: person, task and strategy. Person category
includes the ones’ knowledge about individual and universal learning styles, including
his own. The second category is task and it is related to the knowledge about the
cognitive task. And the finally, strategy involves the choosing and using appropriate
strategies according to the person and task knowledge. He goes on explaining the term
by claiming that it has been linked to various domains such as oral communication,
reading comprehension, problem-solving along with language acquisition (Flavell,
1979). However, recently it has been studied in the language teaching and learning field
by a variety of scholars and found to be a strong predictor of language performance
(Goh, 1997; Vandergrift & Goh, 2012; Dogan & Tuncer, 2017;).

It has been acknowledged that metacognitive awareness needs further analysis in the
language learning context and listening skill in particular. Goh (1997) studied learners’
metacognitive awareness with the help of journal entries in Singaporean context. She
found that writing journals helped learners to become more aware of their learning
process, and therefore, reflect on their learning and manage it eventually. Vandergrift
and Goh (2012) used the term metacognitive awareness to refer to all manifestations of
metacognition in the learning context, in our case it is language learning. They studied

the concept with a specific focus on L2 listening.
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To measure the metacognitive awareness in listening comprehension of language
learners, Vandergrift, Goh, Mareschal, and Tafaghodtari (2006) developed
Metacognitive Awareness Listening Questionnaire (MALQ) which was a 6-point Likert
scale. They collected data from 966 participants of different language backgrounds. The
study yielded a reliable and valid scale with 21 items five factors. These factors are:
planning and evaluation (1,10,14,20,21) directed attention (2,6,12,16), mental
translation (4,11,18), person knowledge (3,8,15) and problem-solving (5,7,9,13,17,19).
Table 1 shows these factors and the concept they measure in the questionnaire.

Table 1. Factors of MALQ

Factors Description

Problem-solving Strategies learners use to overcome a difficulty in
understanding the listening text

Planning & Strategies learners use before and after a listening task to
Evaluation plan an evaluate their performance

Mental Translation Strategies that are used for the translation of the listening
text

Directed Attention Strategies that help learners to keep their focus on the
listening task

Person Knowledge Learners’ self-concepts about their performance during the
listening task

The highest score that can be obtained from the scale is 126 and the lowest is 21, while
each of these factors also have their scores separately as well. Later on, MALQ was
tested in several studies, which adds to the validity and reliability of the instrument.

There are various studies that implemented the questionnaire in various contexts.

Baleghizadeh and Rahimi (2011), for instance, examined the relationship between
metacognitive awareness, motivation and listening test performance of 82 EFL students
in Iranian context. The results yielded a significant positive correlation among the three
variables. Another study that was conducted with MALQ is the study of Wallace (2017)

with 226 Japanese students to investigate the effect of domain specific and domain
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general variables on listening comprehension with the structural equation model. He
found that metacognitive awareness has an indirect effect on listening performance of

the learners.

Moreover, Wang and Daller (2017) also investigated learners’ listening performance
with relation to general language proficiency, vocabulary size and metacognitive
awareness. The study included 151 Chinese learners of English and results showed that
metacognitive awareness predicted the listening comprehension less than other three
variables. Chon and Shin (2019) studied with 312 Korean learners of English to
investigate the role of academic motivation, and metacognitive awareness in self-
regulated learning. The results of the study revealed that individual differences such as
motivation and metacognitive awareness had a significant effect on self-regulation of
the learners. Another important study with the MALQ in a different context is
conducted by Maftoon and Fakhri Alamdari (2020) conducted an experimental study

with 60 EFL students in Iran to examine the effect of metacognitive strategy instruction.

In light with the previous studies, MALQ has been used actively in both descriptive and
experimental studies in different contexts such as Korean, Iranian, Chinese and
Japanese. The scale was used in the in Turkish context as well (Coskun, 2010; Harputlu
& Ceylan, 2014; Topag, 2019; Ulke, 2014; Yilmaz, 2019). These studies investigated
the effect of metacognitive instruction on listening comprehension and metacognitive
awareness revealed that: a significant difference between control and experimental
groups in terms of listening comprehension; while there was no difference in terms of
metacognitive awareness (Ulke, 2014); positive effect on both metacognitive awareness
and listening comprehension (Topag, 2019; Yilmaz, 2019). In addition, Harputlu and
Ceylan (2014) examined the relationship between motivation, listening proficiency and
metacognitive awareness. The study showed that proficient listeners used metacognitive
strategies more and there was a positive correlation between the three sub-dimensions

of metacognitive awareness and motivation.
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Statement of the Problem

It is essential to have a reliable tool to measure the construct of metacognitive
awareness in foreign language listening to examine it further. The role of MALQ in the
investigation of gaining deeper insight about the metacognitive awareness construct has
been emphasized with studies listed above. Even though the scale was used in Turkish
context, there was no report on the psychometric properties of the Turkish version to the
best of our knowledge. Testing the psychometric properties of the scale is important in
the adaptation to see if it is reliable and valid to be used in a different culture and
language. According to Erkus and Selvi (2019), the psychological construct that is
aimed to be measured can differ based on language, culture, sample and the time since
the definition or the perception of the measured construct may change based on these
parameters. There could be differences in the scale terms of its psychometric
properties. Therefore, it is important that the related construct is tested to see if there are

differences in the adapted version of the measurement tool.

In our case, MALQ is needed in the Turkish language to be used with the Turkish
learners of English. The studies in the relevant literature showed that there is a need for
an adaptation study for this scale to investigate the metacognitive strategy use in

listening skill for Turkish learners of English.
Aim of the Study

With abovementioned background knowledge and the research gap in mind, the present
study aims to adapt Metacognitive Awareness Listening Questionnaire (Vandergrift et
al., 2006) to Turkish language to be used with the Turkish language learners, in which
lies the importance and the contribution of the study. The reliability and validity
analysis will be implemented to provide evidence for further possible uses of the
MALQ Turkish version.
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METHODOLOGY

The data collection process started with 40 ELT pre-service teachers, who were
administered both English and Turkish versions of MALQ for language validity
purposes. After checking the language validity, a total of 304 EFL learners were
administered the Turkish version of MALQ via pen and paper. Confirmatory and
exploratory factor analyses were conducted on these data together with reliability

analysis.
Participants

Participants consisted of a total of 344 students. 40 students only participated in the
language validity phase and were not included in the factor analyses. Erkus and Selvi
(2019) state that the demographics of the sample should be the similar to the one the
original scale was intended for. In our case, the scale was developed with university
students who were language learners; therefore, we chose university students who
attended the school of foreign languages for the adaptation study. The age range of the
participants were 18 - 33. Below is the table for distribution of the participants based on

their gender and level of English.

Table 2. The demographics of the participants

Level of English

Al A2 B1 B2 C1 Cc2 Total
Female 120 43 24 26 10 7 238
GENDER Male 26 13 6 12 2 15 66

Table 2 shows that 78% of the participants were females and 22% of them were males.
Also, 48% were Al level, 18% of them were A2, 10 of them were B1 and 13% of them
were B2. All in all, it can be concluded that the majority of the participants were
females (69%) and Al level (42%).
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Data Collection Tool

Metacognitive Awareness Listening Scale was developed by Vandergrift, Goh,
Mareschal, and Tafaghodtari (2006) as a 6-point Likert type scale (1= Strongly
Disagree, 6= Strongly Agree) with 21 items to measure metacognitive awareness and
strategy use in foreign language listening. Their first step was to review the literature on
metacognition, language learning, and L2 listening to be able to create an item pool.
They also included existing tools on strategy use in listening and consulted field experts
for language validity. They created an item pool consisting of 51 items and applied to
966 participants from a variety of countries and proficiency levels. With this data, they
performed an exploratory factor analysis (EFA) for the validity measures and to
determine the factor loadings of the items. As a result of EFA, a shorter version was
obtained, and confirmatory factor analysis (CFA) was performed with additional 512
university students who studied French as a second language and English as a Foreign
Language. These analyses yielded the final version of the scale with 21 items and five
factors. In addition, reliability analysis revealed that Cronbach’s alpha coefficients of
the factors ranged from .74 and .78. and for the whole scale it was .62. Moreover, 3rd,
4th, 8th, 11th, 16th, and 18th items are reverse coded in the scale. In Turkish literature,
however, there was no validity analysis for the Turkish version to the researchers’

knowledge.
The Compliance with the Ethical Rules

To conduct the study and administer the scale for adaptation approvals from the ethical
committee were received (Appendix 1) as well as the permission from one of the scale
developers Professor Christine C. M. Goh via e-mail. The ethical committee approval
was given by Gazi University Ethical Committee with the document number E.55701
on 21th of May 2020.
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Procedure

There are several steps to be followed for adaptation of a scale. The procedure for the
adaptation of the scale included three steps as suggested by Erkus and Selvi (2019),
which are presented below.

Step 1: The translation of the Scale

At first, the scale was translated to Turkish by the researcher and checked by 3 field
experts, two of which held PhD degrees in the field of Foreign Language Education,
and the third one held an M.A. degree, in terms of clarity and accuracy of the
translation. According to Brislin (1970), there are four methods of translation in cross-
cultural studies: (a) back-translation method, (b) bilingual method, (c) committee
approach and (d) pretest method. The present study used two of these techniques. One
of them is committee approach, which includes bilingual experts to translate the scale
from the source language to target language. Pretest method is simply a pilot study in
which the translated version is administered to a group of participants to see if there is a

problem in terms of comprehension of the translation (Cha, Kim, and Erlen, 2007).
Step 2: Pilot Study

This is the last part of the translation process of the scale. Approximately 30-40
participants are chosen to make sure that the translation is clear and comprehensible
(Cha et al., 2007). In our case, both the translated version and original scale were
applied to 40 students with an advanced level of English studying at English Language
Teaching Department 10 days apart. T-test was performed between the scores from the

original scale and the translated version.
Step 3: Statistical Analyses

Following the pilot study, the translated version with 21 items were administered to 304
EFL learners who studied in the School of Foreign Languages of a state and a
foundation university. The first step of the analysis included the Paired Samples T-test

to check the consistency between the two versions of the scale with 40 participants.



The Adaptation of Metacognitive Awareness ... 906

Later, the tests for validity and reliability were performed with additional 304
participants. Confirmatory factor analysis (CFA) was performed to check the factor
structure of the scale using the Lisrel 8.7 program. Other analyses such as principal
components analysis (PCA) and reliability tests were performed on the SPSS 23
package program. The details of the results are presented in the Results section.

RESULTS

Before conducting the Paired Samples T-test, the normality distribution was checked
with Skewness and Kurtosis coefficients together with Shapiro-Wilks tests. If the
number of participants is lower than 50, Shapiro-Wilks value was checked instead of
Kolmogorov-Smirnov (Cokluk, Sekercioglu & Biiyiikoztiirk, 2010). Skewness and
Kurtosis values were between [-1, +1] and Shapiro-Wilks value was significant, which

means that the data was normally distributed for further analysis (p< .05).

After the normality was checked, Paired Samples T-test was performed to check the
consistency between the two versions. Table 3 shows the paired-samples T-test
regarding the difference of the scores from original and the translated version of
MALQ.

Table 3. Results of the Paired Samples T-Test

Scale N Mean S sd t p
MALQENG 40 86.44 9.89 35 -1.33 .19
MALQTUR 40 88.63 10.38

Table 3 shows that there was no significant difference between the mean scores of the
two scales (t(35) = -1.33, p< .05). In other words, the analysis shows that the mean
scores of both the original scale and the translated version are close to one another.

Therefore, it can be inferred that both versions of the scale conveyed the same meaning.

After the language validity is checked, we performed confirmatory factor analysis
(CFA) to test the factor structure of the scale in the Turkish version, with 304

preparatory school students. The results of CFA are given in Table 4.
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Table 4. Results of the Confirmatory Factor Analysis

Index Suggested range Values
y2lsd Very good < 3 <Good< 5 2.22
RMSEA Very good < .05 <Good < .08 .08
GFlI Very good >.95> Good > .90 .82
CFI Very good >.95> Good >.90 .95
NFI Very good > .95 >Good > .90 91
NNFI Very good > .95 >Good > .90 .94
SRMR Very good < .05 <Good < .08 .09

Table 4 shows that modification and error indices, while the former are lower than
suggested values (Browne & Cudeck, 1993; Hu & Bentler, 1999; Kline, 2005) and the
latter are high. Based on these results it can be said that the five-factor structure of the
original scale wasn't confirmed, leading us to perform an Exploratory Factor Analysis
(EFA) to find out the factor structure of the scale. Also, Kaiser-Meyer-Olkin (KMO)

and Bartlett’s Sphericity tests were performed, and the results are given in Table 5.

Table 5. Results of KMO and Bartlett's Test,
KMO and Bartlett's Test

Kaiser-Meyer-Olkin Measure of Sampling Adequacy. 0.88
Approx. Chi-Square 2630.68
Bartlett's Test of Sphericity df 210
Sig. 0

Table 5 shows that KMO value is 0,88 and Bartlett’s Sphericity Test is significant (p =
0,00 < 0,05), showing that the data is fit for the EFA. The EFA results revealed that
although there were four eigenvalues above 1 (Table 6), a one-factor structure was
visible in the scree plot (Figure 1).
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Scree Plot
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Figure 1. Scree Plot

Figure 1 reveals a dramatic fall after the first factor. In addition, one-factor structure of
the scale is visible in the steepness between the first and the second factor and the
flatness after the second factor in the scree plot (Cokluk et al., 2010, p. 221-22).

Table 6. Total Variance Explained

. Rotation Sums of
Initial Eigenvalues .
Squared Loadings

Component .
% of Cumulative % of .
Total . Total Cumulative
Variance . 0
% Variance %
1 7,085 33,738 33,738 3,619 16,759 16,759
2 2,302 10,964 44,702 3,071 14,624 31,382
3 1,305 6,214 50,916 2,725 12,977 44,36
4 1,178 5,611 56,528 1,798 8,56 52,92
5 1,01 4,81 61,338 1,768 8,418 61,338
6 0,921 4,384 65,722

,Table 6 shows that five factors have eigenvalues higher than 1. The first factor explains
33,738% of the variance and its eigenvalue is 7,085; the second factor explains

10,964% of the variance and its eigenvalue is 2,302; third factor explains 6,214% of the



Nur Durmaz & Asik 909

variance and its eigenvalue is 1,305. Another indicator for the one factor structure of the
scale is the fact that the eigenvalue of the first factor is three times as more than the
second factor and that the first factor explains more than 30% of the variance (Cokluk et
al., 2010). Therefore, one-factor structure of the scale was confirmed with a parallel
analysis (Akbas, Karabay, Yildirnm-Seheryeli, Ayaz & Demir, 2019). The factor

loadings of the items in the scale are presented in Table 7.

Table 7. Factor Loadings of the Items

Component Matrix

Component
1

m9 0,728
m12 0,721
mll 0,705
mb5 0,703
m14 0,693
m19 0,69

ml7 0,686
m7 0,676
m13 0,676
m2 0,67

m21 0,658
m20 0,612
m6 0,609
m4 0,539
ml 0,524
m10 0,507
m15 0,343
m18 0,276
m8 0,233
m3 0,077
m16 0,031

Table 7 shows that the factor loading of the items are between .39 - .74. It was found
that the scale worked better with 4 items removed (items 3-8-16 and 18, their factor
loadings were lower than .30) (Biiyiikoztiirk, 2019). However, item 18 was not omitted
with the opinions of three field experts since it had acceptable factor loading. and with

18 items and one factor the scale explained % 39.07 of variances. The reliability value
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for the current version of the scale was .80, which is considered reliable according to
Biiytikoztiirk (2019). To this respect, the final version of the scale included one factor
and 18 items (see Appendix 2).

DISCUSSION and CONCLUSION

Metacognitive awareness in listening is found significant as it is positively correlated
with second language listening comprehension and metacognitive awareness of the
students can be improved through a structured metacognitive strategy training.
Therefore, it was suggested that metacognitive awareness in listening is a relatively new
research field and more studies need to be done to have a better understanding of the
construct from different aspects of listening in different contexts (Goh & Hu, 2014).To
this end, Vandergrift et al. (2006) developed a scale to measure learners’ metacognitive
awareness in listening (called MALQ) and investigated the level of metacognitive
awareness of the learners. They conducted exploratory factor analysis with 966
language learners from various countries and used another 512 participants for
confirmatory factor analysis. They reported that MALQ was a reliable and valid
instrument to measure the level of metacognitive awareness in listening with 21 items
and five dimensions, which were listed as problem-solving, planning and evaluation,
mental translation, directed attention, and person knowledge. Another result of the study
was the significant relationship between metacognitive listening awareness and L2
listening comprehension. One of the implications regarding the possible use of the
MALQ in L2 listening context was as a self-assessment tool for learners and as a means

of improving metacognitive awareness.

Despite the growing interest in the concept of metacognitive awareness in the field of
foreign language education and listening skill in particular, the limited number of
measurement tools in Turkish context revealed the need for a reliable and a valid
instrument. Therefore, the aim of the study was to adapt the Metacognitive Awareness
Listening Questionnaire (Vandergrift et al., 2006) to Turkish. To this end, the
adaptation process of the MALQ into Turkish was conducted by following the steps
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including the translation, pilot implementation and the statistical analyses, as suggested
in Erkus and Selvi, (2019). The data was collected from a total of 344 participants. As a
result of the confirmatory factor analysis with the Lisrel 8.7 program, principal
components analysis and reliability tests on the SPSS 23 package program, the Turkish
version of the MALQ scale is found to be reliable and valid with one-factor structure

and 18 items to be used with Turkish learners of English.

Original five-factor structure did not work in the Turkish context and the scale measures
the construct of ‘metacognitive awareness’ as a whole. It is important to reveal the
statistical analysis in the target culture because if the scale has a different structure the
data would yield inaccurate results (Bayik & Giirbiiz, 2016). In this regard, Aryadoust
(2015) examined the scale with Rasch model and found that all the subscales yielded
good psychometric functioning and the scale was found to be reliable. In addition,
Ehrich and Henderson (2019) also investigated the psychometric properties of the scale
with the Rasch model for validation purposes. They found that 'person knowledge'
subscale did not fit the model and there were two misfitting items: item number 8 (I feel
that listening comprehension in English is a challenge for me) and item number 16
(When | have difficulty understanding what | hear, | give up and stop listening), which
are two of the items that had very low factor loadings and therefore did not work in our
study as well. They revealed that removing these items improved the psychometric
properties of the scale. In our case, the construct was different as it did not confirm the
original five-factor structure. Therefore, the adapted version is believed to be essential
in the field in terms of metacognitive awareness in listening skill in language learning
and can be used in both descriptive and experimental studies in the relevant literature in

the Turkish context.

The adapted Turkish version of the MALQ can be used for several purposes in the field
of English Language Teaching. For further research studies, researchers in the ELT
field can implement the scale for investigating the metacognitive awareness of EFL
learners from different contexts (grades, levels, socio-cultural contexts) in Turkey.

Moreover, the scale can be used to track the improvement of foreign language learners
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in terms of any possible increase in metacognitive awareness in listening skill. As for
other pedagogical implications, based on the results of the MALQ scale, the researchers
or practitioners can make decisions on how to increase metacognitive awareness, which
components of the metacognition should be promoted in language classrooms, or the
metacognitive strategy training can be designed to be used in class or out-of class
listening activities. Moreover, the scale can also be used by language students for self-

assessment purposes to monitor their own progress in listening skill.
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GENIS OZET

Ik defa Flavell (1979) tarafindan kullamilan ‘iistbilis’ terimi ‘bilissel faaliyetlerin kontrol
edilmesi, denetlenmesi ve degerlendirilmesi’ olarak tamimlanmaktadir. Son 40 yilda farkl
alanlarda oldugu gibi dil ogretimi ve 6grenimi alaminda da oynadigi rol incelenmis ve iistbilisin
dil performansinda énemli bir yordayict oldugu bulunmustur (Dogan & Tuncer, 2017; Goh,
1997, 2014; Vandergrift & Goh, 2012). Goh (2018) dil 6grenme siirecinde dinleme becerilerinin
gelistirilmesi siirecinin daha az gézlemlenebilir olmasina dikkat ¢ekerek iistbilissel siireglerinin
daha yakindan izlenmesi gerektigini belirtmistir. Bu sekilde ogrencilerin yabanct dilde dinleme
becerilerinde ozerklik kazanabileceklerini savunmustur. Vandergrift ve Goh (2012) iistbilisin tiim
gostergelerini ifade etmek igin ‘iistbiligsel farkindalik’ terimini kullanmiglardr. Bu baglamda,
tistbiligsel farkindaligin yabanci dilde dinleme becerisi itizerindeki etkisini incelemek igin daha
detayli ¢galismalara ve analizlere ihtiya¢ duyulmugstur. Bu nedenle, Vandergrift, Goh, Mareschal,
and Tafaghodtari (2006) yabanct dil 6grenen dgrencilerin dinleme becerilerindeki iistbiligsel
farkindalik  seviyelerini Gl¢mek icin  Ustbilissel Dinleme Farkindaligi Olgegini (MALQ)
gelistirmistir. Olgegin gelistirilmesi icin oncelikle 51 maddelik bir madde havuzu olusturulmus ve
bu maddeler 966 katilimciya uygulanmistir. 6°li Likert Ol¢egi olarak gelistirilen bu élgek 5 faktor
boyut ve 2/ maddeden olusmaktadir. Olcekteki faktorler: planlama ve degerlendirme
(1,10,14,20,21), yonlendirilmis dikkat (2,6,12,16), zihinsel ¢eviri (4,11,18), kisi bilgisi (3,8,15) ve
problem ¢ozme (5,7,9,13,17,19 olarak belirlenmistir. Olgegin alt boyutlarmin  giivenirlik
katsayilar: .74 ve .78 arasinda degismekte olup tiim olgek ic¢in giivenirlik katsayisi .62 olarak
bulunmustur. Olgegin gegerlik ve giivenirlik calismalart sonucu élgegin iistbilissel dinleme
farkandaligini 6l¢mede giivenilir bir olgme aract oldugu bulunmustur.

Olgek yabanci dil ogrenen Tiirk ogrencilere uygulanmis (Ulke, 2014; Topag, 2019; Yilmaz,
2019), ancak olgegin uyarlamasimin psikometrik ozelliklerinin analizlerine rastlanmanugtir.
Uyarlama yapilan él¢egin 6l¢tiigii yapr uygulandigy kiiltiire, dile ve orneklemine gorve degisiklik
gostereceginden uyarlamanin yapilacag dil ve kiiltiirde psikometrik ozelliklerinin tekrar analiz
edilmesi gerekmektedir (Erkus & Selvi, 2019).

Amag

Olgiilen  yapin  kiiltiirel ve dilsel farklilklardan —dolayr  degisiklik ~ gdsterebilecegi
diistiniildiigiinde bir 6lcegin gelistirildigi dilden farkli bir dil ve kiiltiirde yapist test edilmeden
kullamlirsa giivenilir sonuclar vermeyebilir (Baytk & Giirbiiz, 2016). Olgegin Tiirk kiiltiiriinde
giivenilir bir sekilde kullanilabilmesi igin gerekli istatistiksel analizlerin yapilmasi gerekmektedir.
Bu calismamn amaci Ustbiligsel Dinleme Farkindaligi Olgeginin  (MALQ) Tiirkce’ ye
uyarlanmasidir.

Yontem

Ol¢egin uyarlamast icin 344 katthmcidan veri toplanmistir. Katithmcilar hazirhk okullarinda
okuyan Ingilizceyi yabanci dil olarak égrenen Ogrencilerden olusmaktadir. Toplanan veriler
SPSS 23 ve Lisrel 8.7 programlart kullanilarak analiz edilmistir. Uyarlama igin Erkus ve Selvi
(2019) 'un olgek uyarlama adimlar takip edilmistir. Veri toplamamin ilk adiminda 6lgegin
orijinali ve Tiirkce’ye ¢evrilmis hali 10 giin arayla 40 kisive uygulanmistir. Sonrasinda 304
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ogrenciye Tiirkge hali uygulanmis ve yapi gecerligini belirlemek icin Dogrulayici Faktor Analizi
ve Temel Bilesenler Analizi uygulanmistir.

Bulgular

40 kisiden toplanan verilerle yapilan analiz sonucunda veriler arasinda fark olmagi bulunmus ve
dil gecerligi dogrulanmistir. 304 kisiden toplanan verilerin analiz sonuglarina gore élgegin
orijinalindeki 5 faktorlii yapisi dogrulanmamus, Tiirk kiiltiiviinde tek faktorlii olarak ¢alistigi
bulunmus ve paralel analizle dogrulanmigtir. Ayrica, ii¢ madde (3.8. ve 16.) diisiik faktor
yiiklerinden dolayr ¢ikarimis ve 18 madde ile dlgegin giivenirliginin .80 oldugu bulunmustur.
Biiyiikoztiirk’e (2019) gore giivenirlik araligimin .70 °ten biiyiik olmasi yiiksek giivenirligi
gostermektedir. Biitiin analizler sonucunda, olgegin Tiirk kiiltiiriinde tek faktorlii ve 18 maddeli
olarak kullamilabilecegi bulunmustur.

Sonuclar ve tartisma

Ustbilissel farkindalik kavramimin yabanci dilde dinleme becerilerinde giderek artan onemi
dikkate alindiginda Tiirk kiiltiiriinde bu kavrami 6lcebilen giivenilir ve gegerli bir dlgme aracina
olan ihtiyacin énemi yadsinamaz. Bu nedenle, bu ¢alisma Ustbilissel Dinleme Farkindalhg
Olgeginin (UDFO) Tiirkce ’ye uyarlamayr amaclamis ve bu dogrultuda 344 katilimcidan veri
toplanmistir.  Yapilan analizler sonucunda dlgegin orijinalindeki 5 faktorlii yapimin Tiirk
kiiltiiriinde ¢alismadigr goriilmiis ve tek faktorlii yaprya sahip oldugu bulunmustur. Baska bir
deyisle, iistbilissel farkindalik 6lceginde ayri ayri toplam puan alinabilen planlama ve
degerlendirme, ydnlendirilmis dikkat, zihinsel c¢eviri, kisi bilgisi ve problem ¢ézme alt
boyutlarimin Tiirk érnekleminde ¢alismadigi ve sadece maddeler gevrilerek kullanildiginda hatal
sonuglar verebilecegi sonucuna ulasimigtir. Bu nedenle, iistbilissel farkindaligin dinleme
becerileri alamndaki onemi diisiiniildiigiinde 6lcegin  uyarlamasimin bu alandaki gelecek
calismalara katki saglayacag diisiiniilmektedir.
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Appendix 2. The Turkish Version of Metacognitive Awareness Listening Questionnaire

g g | &
2| 8| 8| g 4| €
8| 2| g & | %
. . 2B E| 4| 5 E
Usthbilissel Dinleme Farkindahg Olcegi (MALQ) g | E s = -
o | 3 =| | o
= =] b3 R
g i g
M H M
1 Dinlemeve baglamadan &nce nasil dinlevecegime dair 1 2 3 4 5 16
kafamda bir plan vardir.
2 | Dinlerken anlavamadigim zaman metne ivice vogunlasinm. 1 2 3 4 5|6
3 | Dinlerken kafamda terciimesini vaparim. 2 3 4 516
4 Dinlerken anlayamadigim kelimelerin tahmin etmek igin 1 2 3 4 5 16
anladifim kelimelerden favdalanirim.
5 Dinleme sirasinda dikkatim dagildiginda derhal dikkatimi 1 3 3 4 5 6
toplanm.
6 Dinlerken anladiklarimi konu hakkinda bildiklerim ile 1 » 3 4 5 6
kargilastiririm.
7 Anlamarmi kolaylagtirmak icin bilgi ve denevimlerinden 1 2 3 4 5 5
faydalaninim.
Dinlemeye baslamadan énce daha énce dinlemis <
8 . .. e 1 2 3 4|15 1|6
olabilecegim benzer metinleri diigiiniirim.
9 | Dinlerken anahtar kelimeleri terclime ederim. 1 2 3 4 ] 6
10 | Dikkatim dagildiginda tekrar dikkatimi toplamaya ¢aliginm. | 1 2 3 4 5| 6
Dinlerken metin hakkindaki vorumumun dogru olmadigim <
11 L 1 2 3 415 1|6
fark edersem hemen diizeltirim_
Dinledikten sonra nasil dinledigimi ve bir sonraki sefere <

12 B - o o 1 2 3 4|15 1]6
nevi farklh vapabilecegimi tekrar diigiiniiriim.

13 | Ingilizee dinlerken kendimi gergin hissetmem. 1 2 3 4 5 6
Anlamadigim sézciklerin anlamlarim tahmin etmek icin <

14 ; ! 1 2 3 4|1 5|6
metnin genel fikrinden vararlanirim.

15 | Dinlerken kehime kelimc| terciime ederim. 1 2 3 /4|56
17 Dinlerken belirli araliklarla anlama dizeyimi yeterli bulup 1 » 3 4 - 6
bulmadigim kendime soranm. o
18 | Dinlerken aklinda bir hedefim vardar. 1 2 3 4 5 6




