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Abstract

This research aimed to make a comparative analysis of 2006, 2007, 2008, and 2018 Middle School Elective Folk
Culture Course Curriculum. For this, descriptive model was adopted in the research and document analysis
technique was used. The data source of the study was the Middle School Elective Folk Culture Course
Curriculums published by the Ministry of National Education Board of Education in 2006-2007-2008 and 2018.
In the data collection process two forms were used; Comparative Document, and Curriculum Analysis Forms.
The data were analyzed descriptively. According to the analysis results, it was determined that the sections such
as the commission list, activity examples, the definition and purpose of folklore and the description of the Folk
Culture course in the 2006-2007 and 2008 curricula were not included in the 2018 curriculum. When the
structural features of the curriculum were examined, it was determined that the 2018 curriculum did not include
skills, but instead included competencies as core skills. In addition, different values are included in the
curriculum; it has been concluded that there are substantial similarities in learning areas and acquisitions. When
examining the dimension of teaching-learning process, although the 2006-2007 and 2008 curricula include
detailed examples of activities and daily lesson plans related to each acquisition it was determined that there was
no sample activity in the 2018 curriculum. In the evaluation dimension, while the measurement tools are
explained in detail in 2006-2007 and 2008 curricula and examples related to their outcomes are included, it has
been determined that measurement-evaluation methods and tools are not included in the 2018 curriculum.
Keywords: Turkey, Folk culture course curriculum, Document analysis, Curriculum evaluation.

Oz

Arastirmada 2006, 2007, 2008 ve 2018 Ortaokul Se¢meli Halk Kiiltiirii Dersi Ogretim Programlarmin
kargilagtirmali olarak analizinin yapilmasi amaglanmistir. Bunun i¢in aragtirmada betimsel model benimsenmis
ve dokiiman inceleme teknigi kullanilmigtir. Arastirmanin veri kaynaklarini, 2006-2007-2008 ve 2018 yillarinda
MEB TTK tarafindan yayimlanan Ortaokul Se¢meli Halk Kiiltiirii Dersi Ogretim Programlari olusturmustur.
Veri toplama araglar1 olarak, Karsilastirmali Dokiiman ve Ogretim Programlari Analiz Formlar1 kullamlnugtir.
Veriler betimsel yoldan analiz edilmistir. Analiz sonuglarina gore, 2006-2007 ve 2008 6gretim programlarinda
yer alan komisyon listesi, etkinlik 6rnekleri, halk biliminin tanimi, amaci ve Halk Kiiltiiri dersinin agiklamasi
gibi bolimlerin, 2018 6gretim programinda yer almadigi belirlenmistir. Ayrica 2018 6gretim programinda
becerilere yer verilmedigi, bunun yerine yetkinliklerin ¢ekirdek beceriler olarak yer aldigi saptanmistir. Bunlara
ek olarak 6gretim programlarinda birbirinden farkli degerlere yer verildigi; 6grenme alanlar1 ve kazanimlarda ise
biiyiik dl¢lide benzerlikler oldugu sonucuna ulasilmistir. Egitim durumlart boyutu incelendiginde, 2006-2007 ve
2008 ogretim programlarinda her bir kazanim ile ilgili etkinlik ve giinliik ders plan1 drneklerine ayrintilt bir
sekilde yer verilmesine ragmen; 2018 &gretim programinda herhangi bir etkinlik 6rnegine yer verilmedigi
belirlenmistir. Degerlendirme boyutunda ise 2006-2007 ve 2008 6gretim programlarinda 6lgme araglari ayrintili
bir sekilde agiklanip, bunlarla ilgili kazanim baglantili drneklere yer verilirken, 2018 6gretim programinda
6l¢me-degerlendirme yontem ve araglarina yer verilmedigi saptanmustir.
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1. INTRODUCTION

Folklore is a course that scientifically compiles, -classifies, evaluates and
systematically explains all the material and spiritual cultural elements in human life from
birth to death, examining the general development and change rules of folk culture, and
revealing the similarities and differences among cultures (Cobanoglu, 2020). In this
framework, the folk culture is tried to be transferred to the younger generations through the
Folklore course.

Folk culture is traditionally defined as the attitude and behavior set of a group that has
homogeneous values, beliefs, norms and ideologies that live in relative isolation from other
groups. This cultural fabric historically, when transmitted through oral tradition, shows “old
ways” versus innovation, and folk culture is associated with a sense of community in this
sense. On the other hand, folk culture is often linked to a sense of place. As a result, if the
basic elements of folk culture are copied or transported by foreign settlements, they still
symbolically carry the powerful connotations of the original places of creation. In this respect,
it has taken its place in a special course curriculum on folk culture in the Turkish education
system. In the Turkish education system, the “Folk Culture” course has been put into practice
gradually in the 6th, 7th and 8th grades of middle schools since the 2006-2007 academic year.
Therefore, before 2006, there was no separate course called Folk Culture. Nowadays (in
2021) in middle schools in Turkey, the teaching of Folk Culture (5th, 6th, 7th and 8th grades)
is carried out by social studies teachers for 2 lesson hours (40 minutes) per week. For this,
“Middle School Elective Folk Culture Lesson Curriculum” has been developed. However, it
was determined that these curriculums were not analyzed comparatively.

The issue of the place of folk culture in education remains up-to-date for several
reasons. Today, it is witnessed that two paradigms are in conflict with each other in the global
ideological context. These are the globalist paradigm and national component that neutralizes
national differences not only to protect the nation itself; it is also a traditionalist paradigm that
considers it vital to create a new modern layer (Medkova, 2017). It has been observed in
Turkish society that since the 2000s, it has been observed that traditional values and global
values have been kept alive together at both the state level and almost every level of national
formations. However, in recent studies, it has been determined that cultural colonialism has
begun to erode traditional values (Akkog, 2019; Cavdarci, 2002). In this sense, through the
Folk Culture course, which is taught as an elective course in Turkish middle schools, strategic
goals such as preserving traditional cultural values, transferring these values to young
generations, and creating a Turkish identity in order to root patriotic beliefs are tried to be
achieved.

Folk Culture Course

The United Nations, which has taken important steps in the protection and
preservation of Tangible and Intangible Cultural Heritage in many platforms, put forward a
contract in 2003 on the protection, survival and transfer of intangible cultural products to new
generations (UNESCO, 2003). In Turkey, one of the most serious steps towards the protection
of intangible cultural products was taken with the approval of the Grand National Assembly
of Turkey in 2006. In line with this contract, it has been decided by the Board of Education
affiliated to the MoNE to introduce an elective Folk Culture course for 6th, 7th and 8th grades
in primary education (Kutlu, 2009). In this framework, in the 21st century, when strong
cultures try to destroy weak cultures, it is thought that the Folk Culture course will fill an
important gap in students' getting to know their own culture, protecting it and transferring it to
future generations (Cetin & Giirgil, 2013).
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The Folk Culture course, which is a part of cultural education, is a “culture” course
that reflects nurtures and is a resource that reflects the thoughts, tendencies, attitudes and
behaviors of Turkish people in different areas of social and cultural life (Kutlu, 2009). In this
context, it is aimed to protect cultural heritage and to transfer this heritage to future
generations. In fact, what is meant by the concepts of “heritage” and “protection” is the
protection of “common memory” areas (Oguz, 2007: 5-8). Common memory is based on the
objectives, content and learning areas of the Folk Culture course; in short, it has been tried to
be reflected in the curriculums.

Curriculum Development and Evaluation

The curriculum is defined as all the studies carried out for the purpose, content,
learning-teaching process and evaluation dimensions of the education program in order to
realize the goals of the National Education and the school inside or outside the school
(Demirel, 2015). In addition, there are researchers who argue that curriculum development
actually includes curriculum evaluation (Ornstein & Hunkins, 2014). In line with this view, it
can be said that the evaluation of the curriculums as much as the development is important in
achieving the determined general and specific goals.

Curriculum evaluation, collecting data about the effectiveness of the education
program, comparing and interpreting the collected data with the criteria that are the indicators
of the effectiveness of the curricula, determining the success of students; In summary, it can
be expressed as the process of making a judgment about the effectiveness of the curricula and
increasing the quality of the curricula (Klenowski, 2010). Data can be collected systematically
from different stakeholders such as documents, teachers, students, parents and the business
world during the evaluation process of curricula in schools. If it is determined that the
curricula are effective at the end of the evaluation, studies can be done to make the curricula
more qualified. In cases where it is determined that the curricula are not effective, curriculum
development studies are initiated to increase the effectiveness of the curricula (Gékmenoglu,
2014). In this context, curriculum evaluation ensures that training curriculums are developed
based on data and made more effective. While developing each curriculum, it should
definitely be started by making an evaluation (Kalayc1 & Baysal, 2020).

The Purpose and Importance of the Research

When the literature was reviewed, it was found that many studies were conducted on
the Folk Culture course (Akyol Kasapoglu, 2015; Cetin & Giirgil, 2013; Giirgil, 2017; Kutlu,
2009; Medkova, 2017). Among them, Cetin and Giirgil (2013), primary school students'
opinions on the practices of Folk Culture; Giirgil (2017) examined pre-service teachers'
perceptions of Folk Culture. Moreover, Akyol Kasapoglu (2015), while conducting a
systematic compilation study for the Folk Culture course in both Turkey and foreign
countries, tried to reveal the perceptions and knowledge levels of social studies and Turkish
teachers about folk culture. Medkova (2017), on the other hand, dealt with the problems of
teaching traditional folk culture in Modern Russian general education schools. Finally, in the
study conducted by Kutlu (2009), information on the importance of the Folk Culture course in
Turkey was given. Only one study focused on comparing the Folk Culture Course Curriculum
(2006-2007-2008) at the grade level (Yilmaz, 2012). However, there are no studies in which
the Folk Culture Curriculums developed in 2006/2007/2008 and 2018 in Turkey are evaluated
comparatively. This situation reveals a need in this area in terms of applying and evaluating
the curriculum more effectively and developing / updating it according to the conditions of
the time. Based on this need, the aim of the research is to make a comparative analysis of the
Folk Culture Course Curriculum developed and implemented in 2006/2007/2008 and 2018.
This study is important as it will be a data source and an exemplary study for field experts,
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especially those working on folklore and culture, and researchers who aim to work in this
field. In addition, this study will be a data source for the Ministry of National Education
Board of Education and other units involved in the preparation of education programs. In line
with this main purpose, the sub-questions of the research were determined as follows:

1. How are the formal features structured in the Folk Culture Curriculum?
e What are the similarities / differences in educational purposes?
e What are the similarities / differences in basic approaches?
2. How are the structural features structured in the Folk Culture Curriculum?
e What are the similarities / differences in skills?
e What are the similarities / differences in values?
e What are the similarities / differences in learning areas?
e What are the similarities / differences in the acquisition?
e What are the similarities / differences in measurement and evaluation?

2. METHOD
Research Model

The model of this research is descriptive. In the descriptive model, the current
situation is analyzed systematically and it is tried to be revealed as it is (Creswell & Poth,
2017). In this context, the descriptive model was used in the study, as the current situation
was tried to be revealed by analyzing the Folk Culture Curriculum comparatively.

Study Group

The study group of the research was determined according to the criterion case
sampling method. The basic understanding in this sampling method is to study all situations
that meet a predetermined set of criteria (Biiytikoztiirk et al., 2015: 91). The 2006/2007/2008
and the 2018 curriculum were chosen as criteria because of the significant changes compared
to the previously implemented curriculums in accordance with the principles of this sampling
method.

Data Collection

The data collection in the study was carried out by taking the stages of the document
analysis technique mentioned below into consideration.

Access to Documents: Documents (Folk Culture Curriculum), which are the data source of the
research, can be found on the web site of the Board of Education
(http://mufredat.meb.gov.tr/Programlar.aspx)

Checking Originality: Documents are available from the website of the relevant institution;
that is, it is original because it is obtained from an official institution.

Understanding the Documents: The curriculum downloaded from the web site of the Board of
Education was examined comparatively and the accuracy of the data was checked.

Analyzing the Data: The documents were compared by the researchers in the context of
analysis units and analyzed with document analysis forms.

Using Data: The results of the analysis were shared with two curriculum development experts
and expert opinion was obtained (Yildirim & Simsek, 2016).
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Data Analysis

Choosing a sample from the data subject to analysis: The sample was created by sampling
criteria, one of the purposeful sampling methods.

Developing categories: Categories are not pre-determined. As the message items were
handled and reviewed, the categories were determined; that is, open coding approach was
preferred (Bilgin, 2014). In this context, the features of the analysis units were determined by
examining the curriculum over and over again. The researchers created individual categories
and the categories were compared with their own categories on 3 units randomly determined
from the categories belonging to the analysis units created by the researchers, and the rates of
consensus and disagreement were determined in the comparisons, and the reliability of the
categories was determined by Miles & Huberman's (1994) formula (Reliability = consensus /
opinion). It was calculated as 0.91 by using unity + difference of opinion). This coefficient of
fit shows that the categories have high reliability.

Determining the unit of analysis: The unit of analysis of the 2006-2007-2008 and 2018 Folk
Culture Curriculum; curriculum approach, objectives, content, teaching-learning process and
evaluation dimensions were formed. In the research, the curriculum evaluation approach
based on the elements of Bloom's curriculum was taken as the basis and accordingly
curriculum approach, objectives, content, teaching-learning process and evaluation
dimensions were determined as the analysis units of the research.

Digitization: This stage consists of determining the frequencies of the categories
quantitatively. At this stage, firstly, each document was examined one by one and it was
determined whether the analysis units exist in the documents; that is, the frequencies are
determined. The data obtained in this way were presented in tables and sample citations from
the documents were included in order to support the comments made by the researcher.

3. FINDINGS
Formal Features

Findings regarding the comparison of the curriculums in terms of formal features are
presented in Table 1.
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Table 1. Comparison of the curriculums in terms of formal features

Curriculums
Formal Features 2006 2007 2008 2018 (5th, 6th, 7th
(6" (7" 8" and 8" grades)
grade) grade) grade)
Commission list v v v X
Aims of Turkish National Education v v v X
General purposes v v v X
Special purposes X X X v
Definition and purpose of folklore v v v X
Description of the Folk Culture lesson v v v X
The basic approach of the curricula 4 4 4 Changed
(Competencies)

Individual development and curriculums X X X v

= Skills v v v X

2 £ Values v v v v

2 5 Learning areas v v v v

5 £ Acquisition v v v v

© Measurement and evaluation approaches v v v v
Learning-teaching processes / Activity examples v v v X
Symbols used and their meaning v v v X
Notes on the implementation of the curricula v v v v
Daily lesson plan examples v v v X
Utilized references v v v X
Basic references that can be used v v v X
Number of pages 126 146 241 19

Note: “X”: It means that the feature does not exist. “v“: It means that the feature exists. These symbols (X, and
V) are used with the same meaning in all tables in the “Findings” section.

When Table 1 is examined, it is seen that Folk Culture Curriculums have various

similarities and differences in terms of formal features. These are stated as follows:

It has been determined that “values, learning areas, acquisition, explanations about the
implementation of the curricula and measurement and evaluation approaches” are
included in all of the Folk Culture Curriculums.

In 2006, 2007 and 2008 curricula, “commission list, aims of Turkish National
Education, general purposes, definition and purpose of folklore, explanation of folk
culture lesson, basic approach, skills, learning-teaching processes / activity examples,
symbols used and their meanings, although there are sections such as daily lesson plan
examples, used references and basic references that can be used, these sections are not
included in the 2018 curriculum; it was also determined that the word competencies
was used instead of basic approach. In addition, it is seen that the 2006 curriculum has
126 pages, the 2007 curriculum has 146 pages, the 2008 curriculum has 241 pages,
and the 2018 curriculum is 19 pages.

It has been determined that departments such as “special purposes, individual
development and competencies” in the 2018 curriculum are not included in the 2006-
2007 and 2008 curricula. Although it is not included in the 2006/2007 and 2008
curricula, there is a “competencies” heading in the 2018 curriculum. In this title,
competencies are defined as “skill range”. Although the difference in meaning
between the words skill and competence is blurred, this may not mean that
competencies can be considered as “skills”. Because skill is the human, technical and
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social characteristics expected from the person for the relevant job/task. On the other
hand, competence is evaluated as an indicator of an individual's ability, behavior, and

knowledge for the relevant job (McNeill, 2021; Turan, 2015).

Educational Purposes

Findings regarding the comparison of the curriculums in terms of educational purposes

are presented in Table 2.

Table 2. Comparison of the curriculums in terms of educational purposes

Educational purposes

Curriculums

2006 2007 2008

2018

Understands  the  relationship v v v" Changed (Ensuring them understand
between culture, folk culture and the relationship between culture and
folklore. folk culture.)
It perceives the change and v v v" Changed (Identifying the similarities
continuity by determining the and differences between social
similarities and differences between practices experienced in different
the social practices experienced in periods and places in folk culture and
different periods and places in ensuring that they perceive change
Turkish folk culture. and continuity.)
Realizes the place and importance v v v' Changed (Ensuring them realize the
of verbal expressions in folk place and importance of verbal
culture. expressions in folk culture.)
It examines the knowledge v v v Changed (To enable people to think
produced by the people and the critically about the knowledge and
fields of knowledge production knowledge production areas (folk
(folk knowledge) in our culture knowledge) produced by the people
with a critical point of view. in folk culture.)
Determines  the  place and 4 4 v" Changed (Ensuring them realize the
importance of folk arts in folk place and importance of folk arts in
culture. folk culture.)
It determines the place of music, v v v' Changed (Ensuring them to
games and entertainment in folk determine the place of performing
culture and their current forms. arts in folk culture and their current
forms)
Realizes  the  necessity  of v v v' Changed (Ensuring them realize the
preserving, preserving and necessity of preserving, transferring,
developing the cultural heritage that preserving and developing the
creates Turkish folk culture and cultural heritage defined in the
national consciousness in the Convention on the Protection of
process of globalization. Intangible Cultural Heritage to which
the Republic of Turkey was a party
in 2006.)
It adopts the elements of Turkish 4 4 v' Changed (Ensuring that they adopt
folk culture and tries to adopt it at the elements of folk culture and try to
every opportunity. adopt them at every opportunity.)
It believes in the importance of v v v X

social and cultural participation.
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Table 3. Comparison of curricula in terms of basic approaches / competencies

Curriculums
Basic Approaches / Competencies 2006 2007 2008 2018
Learning to learn. v v v v
To be able to observe, research and 4 v v' Changed (Mathematical
compile. competence and basic

competencies in  science /
technology.)

To be physically and emotionally 4 v 4 X

healthy and happy.

To adopt universal values by v v v X

focusing on national identity.

Understanding cultural wealth. 4 v v' Changed (Cultural awareness and
expression.)

Using experiences and interacting v v v Changed (Social and civic

with the environment. competencies.)

Individualizing learning and 4 4 4 X

teaching.

Creating a portfolio. v v v X

Communicating in mother tongue. X X X v

Communicating in foreign X X X 4

languages.

Digital competence. X X X v

Taking initiative and X X X v

entrepreneurship.

According to Table 2, it was determined that 1 item in the 2006-2007 and 2008
curricula was removed from the 2018 curriculum, and 8 items were changed. When the
changes made in the purpose statements are examined, it is seen that in the 2006-2007 and
2008 curricula, there are expressions reflecting behavioral outcomes (such as “realizes,
perceives”); however, in the 2018 curriculum, it is seen that the verb stem “ensuring” is used
at the end of the verbs in the purpose statements. Along with these, it has been determined
that although “cognitive (such as perceiving) and affective (striving, believing and adopting)
educational purposes” take place together in all curricula, the cognitive level is higher.

Comparison of Basic Approach / Competencies
Findings regarding the comparison of the curriculum in terms of basic approach /
competencies are presented in Table 3.

When Table 3 is examined, it is seen that the curricula have various similarities and
differences in terms of basic approach / competencies. These are stated as follows:

e [t has been determined that “learning to learn” is included in all of the curriculums.

e 4 basic approaches in 2006, 2007 and 2008 curricula were not included in the 2018
curriculum; in addition, it was determined that 4 competencies in the 2018 curriculum
were not included in other curricula.

e It has been determined that the 3 basic approaches in the 2006, 2007 and 2008
curricula were changed and included in the 2018 curriculum.
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Structural Features
Comparison of Skills

Findings regarding the comparison of curricula in terms of skills are presented in
Table 4.

Table 4. Comparison of curriculums in terms of skills

Curriculums

Skills 2006 2007 2008 2018
Thinking critically. v v v X
Thinking creatively. 4 v v X
Contact. v v v X
Research. v v v X
Problem solving. v v v X
Using information technologies. v v v X
Entrepreneurship. v v v X
To use Turkish correctly, beautifully and 4 4 4 X
effectively.

Observation. v v v X
Compilation. v v v X
Perceiving change and continuity. v v v X
Social and cultural participation. v v v X
Total 12 12 12 X

When Table 4 is analyzed, it is determined that although “skills” part was included in
the 2006-2007 and 2008 curricula, it was not included in the 2018 curriculum.

Comparison of Values

Findings regarding the comparison of curriculums in terms of values are presented in
Table 5.

Table 5. Comparison of curriculums in terms of values
Curriculums

2007 2008

Values

Solidarity.

Aesthetic.

Tolerance.

Hospitality.

To respect differences.
Responsibility.

Helpfulness.

Sensitivity to keeping cultural heritage alive.
To give importance to family unity.
Humility.

Diligence.

Confidence.

Mercy.

Sharing.

Saving.

Loyalty.

Total

—
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When Table 5 is examined, it is seen that the curricula have various similarities and

differences in terms of values. These are stated as follows:

It has been determined that the values of “solidarity, aesthetics, hospitality and
sensitivity” are included in all curriculums.

The 4 values (tolerance, respect for differences, responsibility and helpfulness)
included in the 2006, 2007 and 2008 curricula were not included in the 2018
curriculum; in addition, it was determined that the 8 values included in the 2018
curriculum (family unity, humility, diligence, confidence, mercy, sharing, saving and
loyalty) were not included in other curricula.

Comparison of Learning Areas
Findings regarding the comparison of curricula in terms of learning areas are presented

in Table 6.
Table 6. Comparison of curricula in terms of learning areas
Curriculums
Learning Areas 2006 2007 2008 2018
Folklore v v v X
Social practices v v v v
Folk arts v v v X
Verbal expressions v v v v
Folk knowledge v v v v
Music, games, entertainment v v v Changed (Performing arts)
Globalization and folk culture 4 4 4 Changed (Preserving
intangible cultural heritage)
Handicraft tradition X X X v
Total 7 7 7 6

When Table 6 is examined, it is seen that the curricula have various similarities and

differences in terms of learning areas. These are stated as follows:

It has been determined that the learning areas of “social practices, verbal expressions
and folk knowledge” are included in all curricula.

Two learning areas included in 2006, 2007 and 2008 curricula were not included in
the 2018 curriculum; in addition, it was determined that 1 learning area included in the
2018 curriculum was not included in other curricula.

It was determined that 2 learning areas included in the 2006, 2007 and 2008 curricula
were changed and included in the 2018 curriculum.

Comparison of Acquisition
Findings regarding the comparison of curriculums in terms of acquisition are

presented in Table 7.
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Table 7. Comparison of curriculums in terms of acquisition

Acquisition

Learning Areas 5"grade 6" grade 7" grade 8" grade Total

% © © i~ o oo o 2006-2007

= S g 8 g 8 g and 2008 g

Y NN s N N ceurriculums
Folklore 3 4 3 - 10 -
Social practices 3 6 2 4 3 3 7 13 15
Folk arts 3 - 6 4 - 13 -
Verbal expressions 5 3 6 7 5 7 4 17 20
Folk knowledge 4 5 4 2 3 8 2 15 13
Music, games, entertainment - 3 - 9 - 3 - 15 -
Globalization and  folk - 3 - 1 - 3 - 7 -
culture
Handicraft tradition 4 - 3 - 6 - 4 - 17
Performing arts 3 - 8 - 3 - 3 - 17
Preserving intangible cultural 2 - 2 - 2 - 1 - 7
heritage
Total 21 26 25 33 22 31 21 90 89

*: |t has been decided that the Folk Culture course for 5™ graders will be taught in 2018.

When the distribution of the acquisitions in the curriculum according to Table 7 is
examined according to the learning areas; although the total number of acquisitions is almost
equal to each other; it is seen that the frequency values of the acquisitions are different from
each other according to the class levels.

Comparison of Measurement and Evaluation Dimensions

Findings regarding the comparison of curricula in terms of measurement and
evaluation dimensions are presented in Table 8.

Table 8. Comparison of curriculums in terms of measurement and evaluation dimensions

Measurement-Evaluation Methods and Tools Curriculums
2006 2007 2008 2018

Interview v X X X
Observation v X X X
Oral presentation v v v X
Performance evaluation v v v X
Project v v v X
Self-assessment v v v X
Anecdotal records X v X X
Control list X v v X
Rating scale X v v X
Rubric X v v X
Peer review X v v X
Portfolio X v v X
Open-ended questions X v v X

When Table 8 is examined; it is stated that in 2006-2007 and 2008 curricula,
measurement and evaluation dimensions are given in detail; however, it is seen that the 2018
curriculum does not include measurement and evaluation methods and tools. In the 2018
curriculum, it was emphasized that only process and product-based measurement and
evaluation should be made.
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4. CONCLUSION AND DISCUSSION

When the curriculums are compared in terms of their formal features, it is seen that the
curriculums developed in 2006/2007 and 2008 were prepared in accordance with the basic
principles, rules and procedures of curriculum development; on the other hand, it was
concluded that the 2018 curriculum was developed by neglecting some principles, rules and
procedures of curriculum development in education. In this sense, the 2018 curriculum; it can
be said that it was not developed within the scope of research and development studies
depending on the need, it is not known whether it was developed/developed with the steps
revealed by scientific studies, and whether different groups work in a coordinated manner in
the curriculum is not clearly included. In particular, the fact that the “special expertise
commission, the definition and purpose of folklore and explanations on the nature of the Folk
Culture course” are not included in the 2018 curriculum creates a great deficiency in terms of
planning, designing, drawing attention of practitioners and research and development.
Because these topics are basic reference points in understanding the theoretical foundations of
the curriculum (Ornstein & Hunkins, 2014). On the other hand, in the 2018 curriculum,
different from the 2006/2007 and 2008 curricula; it was concluded that individual differences
were taken as basis, the teacher was given the opportunity to make the necessary adjustments
in the process of achieving the acquisitions, and the teacher was given flexibility. This
situation is positive in terms of teacher's autonomy (Haapaniemi et al., 2020).

When curricula are compared in terms of structural features, it is seen that skills are
not included in the 2018 curriculum. This situation causes the teachers not to know which
skills students should acquire in the Folk Culture lesson. Also in terms of teaching-learning
process; removing the examples of activities, symbols used and their meanings and daily
lesson plans from the 2018 curriculum, which are included in the 2006/2007 and 2008
curricula and are guiding the teacher; in measurement and evaluation dimension; the removal
of sample assessment and evaluation tools and definitions in the 2006/2007 and 2008
curriculum from the 2018 curriculum creates problems in understanding the relational
structure between the elements of the curriculum. This situation may cause basic scientific
mistakes in applying the curriculum. As such, since the 2018 curriculum supports teachers'
curriculum adaptation efforts, it can be said that a flexible curriculum approach is based on.
Therefore, the 2018 curriculum does not limit the activities as in-class or extra-curricular
activities as in the previous curriculums, but leaves the activities, where and how to use them,
how to measure and evaluate, to the teacher and his/her creativity. This situation may cause
the teacher to make various scientific mistakes while applying the curriculum. Because first of
all, the social studies teachers who are assigned to teach this course have little knowledge
about Folk Culture and social studies teachers tend to apply the curriculum of different
courses in the Folk Culture course (Akyol Kasapoglu, 2015). Moreover, social studies
teachers do not take a course on Folk Culture in their pre-service education (Yiiksek Ogretim
Kurumu [YOK], 2021). Nevertheless, leaving the teaching of the Folk Culture course to the
initiative of social studies teachers constitutes an obstacle, especially in transferring the
content in line with scientific principles. In addition, it can be said that a teacher who cannot
structure the content can make scientific mistakes in the learning-teaching process and
evaluation steps. Because a curriculum is developed with an integrated and gradual structure,
which is dependent on one step of the other (Ertiirk, 2016). On the other hand, the fact that the
Folk Culture lesson will be taught for 5th graders with the 2018 curriculum and the duty of
teaching this lesson to social studies teachers is important in terms of seeing the Folk Culture
lesson as a lesson taught on a middle school basis. This situation shows that the Folk Culture
lesson may become a compulsory course in middle schools in the future. In the studies carried
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out, it is witnessed that the tendency in this direction is revealed (Ajayi, 2019; Barker & Rice,
2019; Dundes, 2019; Kapaniaris & Varvounis, 2019; Tangherlini, 2017).

When all the results are evaluated together, although the acquisitions are included in
the 2018 curriculum in a standard way; it can be said that the 2018 curriculum has a
framework quality compared to other curricula, there is no guiding curriculum to guide the
teacher, and does not explain what the teacher should do at every step of the way in an
algorithm manner. As such, it is thought that the 2018 curriculum was developed based on the
thesis that social studies teachers knew the curriculum and the Folk Culture lesson, compared
to other curricula. Based on all results and findings, the followings are recommended:

v"In the curriculums to be developed or updated in the future in the context of the Folk
Culture lesson, “the special expertise commission that develops the curriculum, the
skills, the teaching evaluation methods and tools, the daily lesson plan examples, and
the explanations about the Folk Culture lesson” should be included.

v" In order to analyze the relationship between the Folk Culture Curriculum and the
textbook, MoNE should publish a book for the Folk Culture lesson and distribute it to
schools.

v It is recommended to test how much of the determined acquisitions can be gained
according to class levels and to design future programs accordingly.

v Since there is not a certain standard among the values in the curriculum, values
education studies should be carried out in order to determine the values for the lesson
and to decide which values will be included in the curriculum to be developed or
updated in the future.
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