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This study was designed to delve into determining the views of teachers from different
disciplines about their distance education experiences on the EBA platform during the
COVID. The sample for this study consisted of teachers from various disciplines selected
by a purposeful sampling method. Phenomenological research design among
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qualitative research methodology was employed in our study. The data were collected
through semi-structured interviews prepared by the authors. The collected data were
examined using the content analysis technique. The obtained results revealed that EBA
was a reliable and solution-oriented platform used by both students and teachers for
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educational activities and practices during the pandemic. Furthermore, teachers stated
COVID-19 Pandemic, that although there were some difficulties, such as the lack of teachers” and students’
EBA Platform, ability to use technology, internet access, and connection issues, system-related, issues,
and insufficient information about the EBA, they emphasized that this platform is a
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reliable and facilitating platform established for educational purposes. Moreover, it was
determined that the majority of the participants will would use the EBA platform and
its contents in their lessons if the specified deficiencies and problems are eliminated. In
other words, they have positive views towards the EBA platform.
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Bu ¢alismanin amaci; COVID-19 Pandemi siirecinde gesitli branglardaki 6gretmenlerin EBA
platformu tizerinden gergeklestirdikleri ¢evrim ici uzaktan egitim deneyimlerine yonelik
goriislerini almaktir. Aragtirmanin katilimeilarmi amagh 6rneklem yontemiyle belirlenen
farkli brans Ogretmenleri olusturmustur. Arastirma nitel arastirma yontemlerinden
olgubilim ¢alismasi seklinde desenlenmistir. Arastirmarmn verileri aragtirmacilar tarafindan
hazirlanan yapilandirilmis goriisme formu araciligiyla toplanmustir. Elde edilen veriler igerik
analizi teknigi ile analiz edilmistir. Arastirmada elde edilen bulgulara gore; COVID-19
Pandemi siirecinde EBA platformu o6grenci ve Ogretmenlerin etkinlik ve derslerini
gergeklestirdigi ve giivenilir bulusma noktast olan bir ¢6ziim odakli platform olmustur.
Bunun yaninda dgretmen ve 6grencilerin teknoloji kullanim yetersizligi, internete ulasim ve
baglant1 sorunlari, sistemsel hatalar ve EBA platformunu tanimamak gibi problemleri olsa
da bu platformun egitim 6gretim amagli olusturulan giivenilir ve kolaylastirici oldugunu
ifade etmislerdir. Ayrica katilimclarin c¢ogunlugu belirtilen eksiklik ve problemlerin
giderilmesi durumunda EBA platformunu ve igeriklerini derslerinde kullanacaklar1 yoniinde
olumlu goriis belirtmislerdir.
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Giris

Bilgideki hizli artis ve teknolojik gelismeler yasamin her alaninda etkisini gostermektedir.
Bilginin akis1 icin gerekli olan araglar, geleneksel 6grenme ortamu ile teknoloji destekli egitim ortaminda
oldukca farklidir. Kurumlar bu egitimleri diizenlemek i¢in uygun ortamlara (altyapilara, simiflara,
laboratuvar, ses ve goriintii stiidyosu), 6grenciler ve egitmenler bu ortamlara ulasmak igin bilgisayar
ve internet destekli araclara gereksinim duymaktadir. Teknolojik degisimler egitim ve Ogretim
anlayisini  degistirmistir.  Ogretim  siirecleri  artik  elektronik ~ 6grenme  ortamlarinda
gerceklestirilmektedir (Zhao, 2020). Bilgi gegmisten giinlimiize tas, kil tablet, deri, parsomen, kagit ve
benzeri araglardan kablolara tasmmistir (Giilbahar, 2012). Hayatimizin her alanina niifus eden
bilgisayar ve internet teknolojileri, egitim-6gretimin yeniden sekillenmesine ve geleneksel anlayistan
uzaklasarak fiziki ortamlardan bagimsiz internet tabanl sanal ortamlara dogru degisime yol agmustir.
Ulkemizde elektronik egitim ortamlarindaki hizli bilgi akis1 i¢in egitim platformlar1 kurulmustur. Bu
egitim platformlarinda bilgisayar ve donanimlari, internet altyapilari, uzaktan egitim siteleri, portallar,
videolar, animasyonlar gibi dijital igerikler yer almaktadir (Maden ve Onal, 2018). Farkl iilkelerde de
benzer ¢evrim i¢i uygulanma ve platformlarin kullanildig sdylenebilir (Azhari ve Farji, 2021; Garad,

Al-Ansi, and Qamari, 2021; Tay, Lee, and Ramachandran, 2021).

Tiirkiye egitim alaninda elektronik altyapisini giiclendirmek adina Aralik 2010'da MEB ve
Ulastirma ve Altyap1 Bakanligi ortaklig: ile Firsatlar1 Artirma ve Teknolojiyi iyilegtirme Hareketi
(FATIH) projesini hayata gecirmistir. FATIH Projesinin en temel amacr; iilke genelinde farkli bolgelerde
egitim-Ogretimde firsat esitligini saglamak, okullarin yetersiz teknolojik altyapilarim iyilestirmek ve
okul ve cevresi aracilig: ile teknolojik okur yazarlig: {ist seviyelere tasimaktir (Akgiin, Yilmaz ve
Seferoglu, 2011; Dursun, Kirbas ve Yiiksel, 2015). Evrensel Hizmet Fonu (EHF) tarafindan finanse edilen
bu biiyiik capli proje, daha islevsel yonetilebilmek ve etkililigini artirmak adina alt projelere ayrilarak
yiiriitiilmiistiir. Fatih Projesi igerisindeki bu alt projeler; altyapi, donarmim, Fatih Projesi Ogretmen
Egitimi ve Egitim Bilisim Ag1 (EBA) olarak ifade edilmektedir (Akgiin ve digerleri, 2011; Dursun ve
digerleri, 2015).

Proje kapsaminda su alt projeler gerceklestirilmistir: Okullarda altyap: ve donanim eksiklikleri
giderilmis, 6gretmen egitimleri tamamlanmais, 6grenci ve dgretmenlerin giivenilir ve kontrol edilmis
dogru dijital iceriklere ulasabilecegi EBA platformu olusturulmustur (Dursun ve digerleri, 2015).
EBA'nin ilk kez 2012 yilinda test siiriimii, 2015 yilinda ikinci siiriimii, 2016 yilinda tiglincii siirtimii
yaymmlanmustir (Pala, Arslan ve Ozding, 2017). Olusturuldugu giinden itibaren siirekli giincellenen EBA
web sitesi 6grenci ve dgretmenlerin her an f{icretsiz olarak ulasabildigi ve zenginlestirebildigi dijital
igeriklerin yer aldig1, her 6gretim kademesine uygun kontrolden ge¢mis, glivenilir dijital igeriklerin
oldugu, TRT EBA ile desteklenen ¢evrimici bir platformdur (EBA, 2020). EBA’da ses, yazi, resim, video,

animasyon, canli ders, uzaktan egitim icerigi tiiriinde kaynaklar yer almaktadir. Kullanicilarin
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paylasimlarina imkan saglamasi, dosya yiikleme, ders diizenleme, yarisma diizenleme, duyurular
yapabilme gibi etkilesimleri saglayan zengin bir dijital platformdur (Akgiin ve digerleri, 2011; EBA,
2020). EBA &grenciler ve dgretmenlere etkilesim olanagi saglamaktadir. Ogretmenler dgrencilerine
calismalar gonderebilir, bu calismalar1 olusturduklar: takvime gore takip edebilir, 6grenciler bu
calismalar1 tamamlayarak Ogretmenine gonderebilir, platform iizerinden smif arkadaslar1 ve
ogretmenleri ile iletisime gegebilir. Ayn1 sekilde 6gretmenlerde 6grencileri ve meslektaslar ile bu

platform {izerinden iletisime gegebilirler (EBA, 2020).

Fatih Projesi ve EBA hakkinda bir¢ok arastirma bulunmaktadir (Arslan ve Kuzu, 2019; Dursun
ve digerleri, 2015; Pala ve digerleri, 2017). Bu arastirmada EBA platformu ve araglarina yonelik
O0gretmen ve O0grenci goriislerini iceren arastirmalar incelenmistir. Arslan ve Kuzu (2019) yaptiklar
calismada Ogretmenlerin EBA platformundaki ¢alisma ve igerikler hakkinda branglara gore farkl
goriislerinin yer almasma ragmen temel birtakim goriislerinin ortak oldugunu belirtmislerdir.
Alanyazindaki bir¢ok calismada, 6gretmenler ve 6grencilerin genellikle EBA platformuna baglanma
sorunlarindan, altyapr eksikliklerinden, donanimsal problemlerden ve G&grencilerin internete
ulagsmalarindaki engellerinden bahsettikleri goriilmektedir (Arslan ve Kuzu, 2019; Can ve Topguoglu
Unal, 2018; Cuya ve Kayis, 2018; Saklan ve Unal, 2018; Sahin ve Erman, 2019; Tanrikulu, 2017; Tirker
ve Giiven, 2016). Ayrica EBA platformunun kullaniminin oniindeki bir diger engelin 6grenci ve
ogretmenlerin teknoloji kullanimi konusundaki yetersizlikleri oldugundan bahsedilmistir (Arslan ve

Kuzu, 2019; Tirker ve Giiven, 2016).

Atasoy ve Yigitcan Nayir (2019) EBA platformunun kullanilmasi ve igeriklerin
zenginlestirilmesi ig¢in 0grenci ve Ogretmenlerin teknolojik yeterliliklerinin artirilmasi gerektigini
belirtmislerdir. Ayrica alanyazindaki ¢alismalar incelendiginde 6gretmenler ve &grencilerin EBA
platformundaki dijital icerikleri yetersiz bulduklar1 ve zenginlestirilmesi gerektigini diistindiikleri
belirlenmigtir (Durmuscelebi ve Temircan, 2017; islamoglu, Ursavas ve Reisoglu, 2015; Kuyubasioglu
ve Kilig, 2019; Sahin ve Erman, 2019). Bahgeci ve Efe (2018) bu durumun &6grencilerin sisteme olan
ilgilerini azalttigin ve sistemin 6grenciler tarafindan seyrek olarak kullanildigini belirtmislerdir. Ayrica
EBA platformunun igerikler agisindan zenginlestirilmesi, ilgi ¢ekici hale getirilmesi, igeriklerin farkli
anlatim yontemlerini benimseyen gesitlilikte temel-orta-ileri diizey seklinde olmasi gerektigini belirten
calismalar goriilmiistiir (Durmuscelebi ve Temircan, 2017; Maden ve Onal, 2018; Tiirker ve Giiven,
2016). Ogretmenlerin EBA iceriklerini kullanmayi faydali bulduklari halde kendi alanlari ile ilgili dijital
icerikleri iiretme konusunda yeterli olmadiklar1 belirlenmistir (Karagorlu ve Atici, 2019; Tiirker ve

Giiven, 2016).

Can ve Topcuoglu Unal (2018) ogrencilerin okul disindan EBA’y1 kullanabilmeleri yoniinde
calismalar yapilmasi, konu anlatimlar: eksik igeriklerin tamamlanmas: ve gelistirilmesi gerektigini

belirtmiglerdir. Atasoy ve Yigitcan Nayir (2019) 6grencilerin EBA platformunu ders calisirken kendi
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O0grenme hizlarina gore bireysellestirebilmeleri ve okul egitimini desteklemesi gibi faydalar: nedeniyle
kullandiklar1 sonucuna ulasmislardir. Maden ve Onal (2018) ise iceriklerin sinuflar arasinda esitsiz
sekilde dagildigini, igerik siirelerinin yetersiz oldugunu, dijital igeriklerin editorlerce kontrol
edilmedigini ve giincellenmedigini belirtmislerdir. Coskunserce ve Becit Iscitiirk (2019) ile Atasoy ve
Yigitcan Nayir (2019) ise EBA igeriklerinin matematik, Ingilizce ve fen derslerinde daha zengin
oldugundan bahsetmislerdir. Aktay ve Keskin (2016) EBA'nin egitsel bakimdan bir¢ok ozellik
sundugunu, sunulmus olan bu igerik ve 6zelliklerin ulasilmasina olanak tanidigini belirtmektedir. Bazi
aragtirmacilar EBA platformunun 6grenci, 6gretmen ve velilere tanitimlarinin yapilarak kullaniminin
artacagimi belirtmislerdir (Arslan ve Kuzu, 2019; Coskunserge ve Becit Iscitiirk, 2019; Saklan ve Unal,
2018). Bulgaristan Ogrencileri ile gerceklestirilen bir calismada g¢evrim ig¢i egitim platformlarinin
pandemi siirecinde yasam boyu Ogrenme becerileri agisindan bir firsat oldugu ancak cevrim igi
platformlarin dezavantajlar1 oldugu gibi avantajli yonlerinin de bulundugu belirtilmistir (Branekova,
2020). Ayrica uzaktan egitim platformlarinin etkili kullanilmas1 hem 6gretmen hem de 6grencilerin
yeterli kosullara sahip olmasi ve uzaktan egitime olan ilgisi diizeyinde olmaktadir (De Souza, Jardim,
Junior, Marques, Lima ve Ramos, 2020). Endonezyali 6grencilerin ¢evrim i¢i 6grenmeleri hakkinda
yapilan arastirmada ailelerin sahip oldugu ekonomik kosullarin, internet erisimine smirli erisimin
olmasi1 nedeniyle 6gretmenler platformlar: kullanmada giigliikler yasadiklarini ve rehberlige ihtiyag

duyduklarini belirtmislerdir (Azhari ve Farji, 2021).
Problem Durumu

COVID-19 Pandemi siireci tiim diinyay: etkileyen ve ongoriilemeyen bir siireg olmustur.
Diinya Saglik Orgiitii verilerine gore diinyada yaklasik 6,3 milyon kisi (WHO, 2022) Tiirkiye'de ise
yaklagik 99 bin kiginin (Tiirkiye Cumhuriyeti Saglik Bakanligi, 2022) hayatini kaybettigi salginda
insanlarin zarar gormemesi ve sagliklarinin korunmasi adina bir dizi 6nlem alinmis ve toplumsal yasam
olusan yeni sartlara gore diizenlenmeye ¢alisilmistir. Egitim alaninda da okullarin kapatilmasi ile 2019-
2020 egitim dgretim yilinin uzaktan egitimle tamamlanmasi alinan dnlemlerden biridir. Insanlarin
birbirleriyle iletisimleri yiiz yiize ortamlardan sanal ortamlara tasinmistir (Azhari ve Fajri, 2021; Garad

ve digerleri, 2021; Tay ve digerleri, 2021).

Bu dénemde MEB, uzaktan egitim platformu EBA ve TRT (Tiirkiye Radyo ve Televizyon Ust
Kurumu) destegi ile derslerin devamini saglamistir (Ozer, 2020). 2020-2021 egitim ogretim doneminde
de kademeli olarak okullarin agilmasiyla uzaktan egitim, yiiz yiize egitim faaliyeti ile birlikte devam
etmistir. Yiiz yiize egitimler gerceklestirilirken 6gretmenlerin bu egitimleri desteklemek ve pekistirmek
i¢in kullandiklar1 ¢evrim igi egitim platformlar1 6grenciler ile tek bulugsma ve egitim alanlar1 haline
gelmistir. Bu platformlarin mevcut yapilari, islevsellikleri, igerikleri ve benzeri konular bu siirecte daha

on plana ¢ikmustir. Literatiirde ¢evrim ici egitim platformlari ve EBA hakkinda bircok calismaya
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ulasilmaktadir (Altintas Yiiksel, 2021; Arslan ve Kuzu, 2019; Dursun ve digerleri, 2015; Kogoglu, Ulu
Kalmn, Tekdal ve Yigen, 2020; Ozcan ve Sarag, 2020; Pala ve digerleri, 2017).

COVID-19 déneminde uzaktan egitim ile ilgili Tiirkiye’deki ¢alismalarin genellikle ayni brans
ogretmenleri ile gerceklestirildigi belirlenmistir. Bu aragtirmalardan Ozcan ve Sarag (2020) beden
egitimi 0gretmenlerinin pandemi doneminde ¢evrim i¢i egitim yeterliklerini nicel olarak incelemistir.
Altintas Yiiksel (2021) smuf Ogretmenlerinin bu siiregte yasadigt deneyimleri ve bakis agilarim
incelemistir. Kogoglu, Ulu Kalin, Tekdal ve Yigen (2020) farkli branslardaki 6gretmenlerin pandemi
siirecinde egitime genel bakislarini incelemistir. Cevrim i¢i 6grenme platformlariin sayica artmasina
ragmen bun platformlar1 kullanmada halen giigliikler ve zorluklar yasandig: bilinmektedir (Almaiah
and Al Mulhem, 2019). Ozellikle teknik sorunlar1 ¢dzmede dgrenci ve dgretmenlerin eksik kalabildigi
ortaya c¢ikmustir (Eltahir, 2019). Bu durum farkli branslarda uygulama yapan Ogretmenlerde bu

durumun sorgulanmasini gerektirmektedir.

Tiirkiye’de pandemi siirecinin baglamasiyla ihtiya¢ duyulan ve kullanim diizeyi artan EBA
platformunu kullanurken ogretmenlerin yasadigi deneyimlerle ilgili goriislerinin belirlenmesi
gerekgesiyle bu calisma ortaya ¢ikmistir. Farkli branslardaki 6gretmenlerin uzaktan egitim siirecinde
EBA platformunun kullanumi ve kullanishg ile ilgili bir calismaya ihtiya¢ duyulmasina bagli olarak bu
arastirma “farkli branglardaki 6gretmenlerin uzaktan egitim siirecinde kullandiklar1 EBA platformu ile
ilgili goriisleri nasildir?” problemini ele almaktadir. Bu baglamda derslerini EBA ile yiiriiten farkli brans
Ogretmenlerinin bu stiregte yasadiklar1 deneyim ve gozlemleri incelenmistir. Calisma, pandemi
doéneminde kullanimi artan EBA platformu hakkinda goriisler vermesi, farkli 6gretim kademesi ve
farkli bransglardan ogretmenlerin goriisleri bakimindan 6neme sahiptir. Teknolojik okuryazarlik
agisindan EBA ve benzeri platformlar1 6nceden hi¢ kullanmamis &gretmenlerin olabilecegi gibi,
kullanmaya baslayan 6gretmenlerin ve 6grencilerin yasadiklari sorunlarin, kaynak yetersizliginin varsa
incelenmesi branslara gore fikir alinmas: bakimindan arastirmanin 6nemini gostermektedir. Ayrica
calisma 6gretmenlerin gevrim i¢i derslerini nasil isledikleri ve beklentileri ile ilgili bulgular sunarak bu

konudaki aragtirmalara katkida bulunabilecektir.
Arastirmanin Amaci

Bu aragtirma ile pandemi siirecinde her biri farkli branglardaki 6gretmenlerin EBA ¢evrim igi

uzaktan egitim deneyimlerine iliskin goriislerinin alinmasi asagidaki sorular ile amaclanmistir.
1. Ogretmenlerin pandemi ncesinde EBA’y1 derslerinde kullanim deneyimleri nelerdir?

2. Ogretmenlerin pandemi sonrasinda EBA’y1 derslerinde kullanim hakkindaki goriigleri

nelerdir?

3. C)gretmenler EBA’daki hazir icerikler hakkinda ne diisiinmektedir?
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4. Ogretmenler pandemi siirecinde EBA iizerinden gerceklestirilen g¢evrim i¢i uzaktan

egitimleri nasil géormektedir?

5. Ogretmenlerin pandemi siirecinde EBA ¢evrim ici uzaktan egitimlerine alternatif olabilecek

Onerileri nelerdir?

6. Ogretmenlerin pandemi siirecinde EBA ¢evrim ici uzaktan egitimler sirasinda karsilastiklar

sorunlara iliskin deneyimleri nelerdir?

7. Ogretmenler pandemi siirecinde EBA ¢evrim ici uzaktan egitimler sirasinda kargilastiklart

sorunlara yonelik ¢6ziim bulabilmis midir?

8. Ogretmenlerin COVID-19 pandemi siirecinde EBA cevrim ici uzaktan egitimler sirasinda

alternatif platformlar1 kullanma deneyimleri olmus mudur?
9. Ogretmenler EBA ile kullandig) alternatif platformu nasil karsilagtirmaktadir?
Yontem
Arastirma Modeli

Bu arastirma nitel arastirma yontemlerinden olgubilim ¢alismasi desenine gore hazirlanmistir.
Nitel aragtirmalar ile gozlem, goriisme, dokiiman analizi gibi farkli veri toplama teknikleri kullanilarak
olaylarin, bireylerin diislincelerinin, algillarinin dogal ortaminda derinlemesine incelenir.
Tiimevarimsal ve siirekli gelisen nitelige sahip stireglerdir. Arastirmacinin veri toplama ve analiz etme
deneyimleri ile sekillenir (Creswell, 2020; Yildirim ve Simsek, 2018). Olgu bilim deseni bireylerin
farkindalik sahibi olduklar1 yasantilari, deneyimleri veya algilarinin derinlemesine incelenmesine ve
farkinda olunmayan olgulara odaklanir (Biiytikoztiirk, Kili¢ Cakmak, Akgiin, Karadeniz ve Demirel,

2020). Baslica veri toplama araci goriismedir.
Calisma Grubu

Katillmc1 se¢imi amagsal 6rnekleme yontemlerinden uygun orneklem segimiyle yapilmis;
COVID-19 siirecinde EBA platformu iizerinden ¢evrim igi egitim gerceklestiren ¢esitli branglardaki 16
Ogretmenle calisilmistir. Amacli 6rneklem arastirmacinin bireyleri ve mekanlar: ¢alismasina hizmet
edecek sekilde belirlemesine olanak saglar. Calismaya katilacak kisiler problemin merkezi olan durum
hakkinda bilgi vermeye goniillii olmalidir (Creswell, 2020). Uygun 6rnekleme arastirmacinin zaman,
kaynak, yer gibi degiskenlerin simirliliklar: géz oniine alarak 6rneklemi kullanigh ve kolay ulasilabilir

bir sekilde se¢ebilmesi olanagima sahip olmasidir (Merriam ve Tisdell, 2015).
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Tablo 1. Degiskenlere gore katilimct sayist

Gruplar Frekans (f) %

Cinsiyet Erkek 7 43,7
Kadin 9 56,3

Yas 25-35 5 31,0
36+ 11 69,0

Ingilizce (K14) 1 6,5

Beden Egitimi (K3) 1 3,2

Bilisim Teknolojileri (K10) 1 3,2

Biyoloji (K15) 1 3,2

Cografya (K6) 1 9,7

Din Kiiltiirii ve Ahlak Bilgisi (K12) 1 9,7

Fen Bil. (K2) 1 6,5

Kimya (K13) 1 3,2

Brang Matematik (K9) 1 9,7
Miizik (K4) 1 3,2

Okul Oncesi (K7) 1 3,2

Sinif Ogretmeni (K16) 1 19,4

Tarih (K8) 1 9,7

TD ve Edebiyat1 (K11) 1 32

Tirkge (K1) 1 3,2

Ozel Egitim (K5) 1 3,2

1-5 1 6,25
6-10 4 25,0
Kidem 11-15 1 6,25
15+ 10 62,5
Okul Oncesi 1 6,25
Gorev Yapilan Ogretim Tkokul 1 6,25
Kademesi Ortaokul 4 25,0
Lise 10 62,5

Tablo 1 incelendiginde farkl cinsiyet, yas, brans ve mesleki kidem siiresine gore katilimcilar

oldugu goriilmektedir. Ayrica gorev yapilan 6gretim kademesi bakimindan katilimcilar segilmistir.
Verilerin Toplanmasi

Aragtirmanin verileri arastirmacilar tarafindan gelistirilen ve Ogretim iiyesi olan uzman
goriislerinin rehberliginde hazirlanan yari-yapilandirilmis goriisme formu kullanilmistir. Goriisme
formunun i¢ gecerliligi goriisiilen katihimcilarin pandemi siirecinde EBA platformu iizerinden
etkinlikler yaptiklarina dair meslektas teyitleri alinarak saglanmistir. Dis gecerlilik ise Orneklemin
amagcli érneklem yontemi ile belirlenmesi ile saglanmistir. Goriisme formlar: ve arastirma siireclerinin
glvenirligini saglamak icin baska bir arastirmacinin goriisme formlari ve arastirma siireglerini
incelemesi saglanmistir. Bir uzman goriisii alinarak diizenlenmis arastirma sorulart GoogleForms ile

olusturulup, katilimcilara goriisme formunun baglantisi: yonlendirilerek goriismeler yapilmis, veriler
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internet aracilif ile toplanmistir. Bu yontemin benimsenme sebebi verilerin toplandig1 dénemde tiim
kademelerde egitimin online olarak yapilmasi, pandemi siirecinde yiiz ylize goriismeler
gerceklestirmenin ¢ok zor olmasidir. Goriisme yapilacak kisiler ile dnceden Whatsapp {izerinden
goriismeler yapilmis goniillii olan 6gretmenlerin goriisme formlarmi doldurmas: istenmistir. Ayrica
her biri farkli branstan 6gretmenlerin calismaya katilmasina dikkat edilerek bu kisilerin pandemi
siirecinde EBA platformu {izerinden 6grencileri ile ¢evrim i¢i uzaktan egitim siireglerine katildiklar
meslektaglar1 tarafindan teyit edilmistir. Milli Egitim 11 Miidiirliigiiniin etik komisyonundan gerekli

izinler alindiktan sonra veriler toplanmustir.
Verilerin Analizi

Verilerin analizinde igerik analizi teknigi benimsenmistir. Ogretmenlerden goriisme formlari
araciligiyla toplanan verilerden birbirine benzeyen veriler belirli kavram ve temalar cercevesinde
okuyucunun anlayabilecegi sekilde sistemli olarak diizenlenmeye ve yorumlanmaya calisilmigtir
(Yildirim ve Simsek, 2018). Ierik analizi, genis nitel veriler icinden tutarli ve anlamli veriler elde etmek
igin veri azaltma gibi yontemlerle verileri sistemli ve yorumlanabilir hale getirmeye olanak saglar. Bu
amagla veriler temalar seklinde Excel ortaminda tablolastirildiktan sonra yorumlanir hale getirilmistir.
Veri analizinde izlenen asamalar asagidaki Sekil 1’de goriilmektedir.

*Veriler tanimlandi ve ilk kodlamalar yapildi.
*Goriisme transkriptleri arastirmacilar tarafindan okundu. Her bir temaya iligkin veriler gruplandirilda.

eTemalarin analiz edildigi bu asamada Goriisme Kodlama Anahtar1 hazirlandi.
eTemalarin tutarlilifini belirlemek igin bagka bir arastirmacidan verileri kodlamas: istendi.

*Belirlenen temalar kapsaminda goriisler yorumlandu. }

Sekil 1. Veri analizi asamalari
Veriler frekanslandirma yerine nitel ¢calismalarin dogasina uygun olarak 6gretmenlerin var olan
deneyimlerinin paylasilmasiyla agiklanmistir. Arastirma bulgularinin islenmesi sirasinda katilimeilarin

isimleri yerine belirlenen kod isimleri kullanilmistir.
inandiricilik

Verilerin inandiriciigini saglamak amaciyla bazi yollar izlenmistir. Oncelikle katilimct onayl1
alimustir. Arastirmacilarin transkript ettikleri goriisme formlarindan elde edilen yazili formlar
katilimcilar ile paylasilmistir. Daha sonra verilerden elde edilen bilgilerin temalar cergevesinde
degerlendirilmesi i¢in uzman kisilerden arastirmaci tarafindan olusturulan temalar1 kontrol etmeleri
istenmistir (Miles, Huberman ve Saldafia, 2018). Arastirmaya bilinen ve kimlikleri teyit edilmis kisilerin
katilmas1 saglanmistir. Derslerini uzaktan egitim yoluyla ve EBA platformunu kullanarak yiiriiten

Ogretmenler calismada yer almistir.
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Arastirmanin Etik izinleri

Yapilan bu ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.
Etik kurul izin bilgileri:
Etik degerlendirmeyi yapan kurul adi1 = Amasya Universitesi Sosyal Bilimler Etik Kurulu
Etik degerlendirme kararinin tarihi= 19 Agustos 2020
Etik degerlendirme belgesi say1 numarasi= 17789
Bulgular

Katiimcilara pandemi oncesinde EBA platformunu derslerinde kullanma durumlarr ve

platform hakkindaki goriisleri sorulmus, cevaplardan elde edilen temalar Sekil 2’de belirtilmistir.

Bazen; 8

Sekil 2. Katilmcilarin pandemi 6ncesi EBA platformunu kullanma durumlar:

Sekil 2 incelendiginde EBA platformunu pandemi Oncesi aktif olarak kullanan, daha 6nce
platformu kullanmayan, platformu nadiren kullananlar oldugu goriilmektedir. “Derslerde yeri geldiginde
ogrenilenleri pekistirme anlanunda ve egitimi 6grenme ortammn digina da tasima anlaminda oldukea faydal bir
uygulama halini almistir EBA. (K-6)”

“Platform iyi degil. 1yi ki varsin EBA diyemiyorum niye varsin EBA diyorum viriis ¢ikt1 ilk defa

ise yaradi canli ders ama onda da sorunlar var bilgisayar miihendisleri g¢alismamuis,

gelistirmemisler viriis ¢tkmasa bu canli ders de olmayacakt1 ad1 olan i¢i olmayan bir sey velhasil
sorun ¢ok.”(K-8)

“Cok sik kullanmiyordum agikgasi. Genellikle dersi destekleyici video ve etkinliklerden
yararlaniyordum. Zaten maalesef ilkokul noktasinda da ¢ok eksiklikler oldugunu
diisiiniiyorum. Ilkokula yonelik ¢alismalar sinurl sayida.” (K-16)

Sonug olarak 6gretmenlerin pandemi 6ncesinde EBA platformundan haberdar olduklar: ancak

nadiren kullandiklar1 ortaya gikmistir. Sinif 6gretmeni, ilkokul diizeyinde ders ve etkinliklerin smirh
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oldugunu ifade etmistir. Sadece cografya ogretmeni ¢ok faydali bulmustur. Katilimcilara pandemi
sonrasi EBA platformunu derslerinde kullanma durumlari ve nedeni hakkindaki goriisleri sorulmus,

verilen cevaplardan elde edilen temalar $ekil 3'te belirtilmistir.

Sekil 3. Katilimcilarin pandemi sonrasi EBA platformunu kullanma durumlar
Sekil 3 incelendiginde katilimcilarin COVID siireci sonrasinda EBA platformunu kullanmaya
devam edecekleri, EBA platformunu kullanmayacaklari, ¢ekimserlikleri olmakla beraber kullanmaya
egilimli olduklar: seklinde farkli cevaplar verdikleri goriilmiistiir.
“Evet diistiniiriim. Cilinkii 6lgme degerlendirme cok net. Her calismanin, her 6grencinin
sonuglarina kolay erigebiliyorsunuz. Ogrencilerin dijital yeterliliklerini gelistirmek igin
kullanilabilecek platform. Uygulamada agiklar var ¢oziim f{iretilecegini diistiniiyorum.

Pandemi sonras1 kullanacagim bir soru havuzum olustu ve hepsi kayit altinda miikemmel bir
arsiv ve yayginlastirma aract EBA.”(K-6)

“Koéyde gorev yapryorum. Ogrencilerimin bilgisayara ve internete ulagimi kisitli ya da hig yok.

Evde teknolojiye maruz kalmamalar: sebebiyle teknoloji kullamimlari zayif. EBA'y1 aktif
kullanacak kaynaklari smurli. Oradan 6grencilerime yonelik caligmalar: yiiriitebilecegimi
sanmiyorum. Ders esnasinda farkli platformlardan yararlantyorum.”(K-16)

Pandemi sonrasinda sadece Cografya 6gretmeni EBA’y1 kullanmay1 diisiinmektedir. Miizik
Ogretmeni dersine uygun olmadig igin kullanmay1 diigiinmemektedir. Din Kiiltiirii ve Ahlak Bilgisi
Ogretmeni ise cevrim igi egitime karsi goriis bildirmistir. Katilimcilara EBA hazir dijital igerikleri

hakkindaki goriisleri sorulmus, verilen cevaplardan elde edilen temalar Sekil 4’te belirtilmistir.

yeterli yetersiz giizel, kullanish  anlatimlar dolayh icerikler
zenginlestirilmeli

Sekil 4. EBA Platformu igerisindeki hazir igerikler hakkindaki 6gretmen goriisleri
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Sekil 4 incelendiginde katiimcilarin olumlu olumsuz goriisleri dikkat ¢cekmektedir. Bir kismi
igeriklerin zenginlestirilmesini belirtirken, bir kismi igerikleri yeterli, giizel, seklinde belirtirken, biiyiik
bir kismu yetersiz, anlatimlar dolayl seklinde goriis belirtmislerdir. “Konu anlatim videolari, testler, ¢ikmig
sorular gayet giizel ve derslerde rahatlikla kullanilabilir. (K-8)”, “Ingilizce dersi ile ilgili yeterli icerik yok, Diger
ders icerikleri ve akislar1 giizel ve kullamgl.”(K-14)

“Hazir igerikler yetersiz kaliyor. Ogretmenlerin kendi Ogrencilerini baz alarak igerikleri

Ozellestirmeleri ve zenginlestirmeleri gerektigini diisiiniiyorum. Alt smiflar icin sayica yetersiz

ama ortaokul ve daha iist gruptaki c¢ocuklar icin giizel hazirlanmis ama gelistirilebilir
elbette.”(K-16)

Bulgular neticesinde smif 6gretmeninin EBA'nin ilkokul diizeyinde eksik kaldigimi ancak
ortaokul diizeyinde hazirlanan igerikleri begenmis oldugu goze carpmaktadir. Ingilizce 6gretmeni de
kendi bransi icin benzer diistinmektedir. Tarih Ogretmeni ise ¢ok begendigini ifade etmistir.
Katilimcilara pandemi siirecinde EBA uzaktan egitimler hakkindaki goriisleri sorulmus, verilen

cevaplardan elde edilen temalar Sekil 5’'te belirtilmistir.

Bagaril Altyapi Teknolojiye Tt
Faydali ! 5 Birinci siniflar erenc
. {Ornek: i ulagim katilim
(O Bilgisayar (Drnek: EBAy
kullanmayan
plmamasi} dfrenciler)

{Gmek: Konu Bakanlgin {Bmelk: Siire {Omek: Oniine

tekran basanl uyans, baglant: efitim sirecine veintamet

g E s, resi dahil edil i
saglomas)) bulunmas)) mrL:l::;h 5;:;:]&““ iImemesi}

Sekil 5. Katilimcilarin EBA ¢evrim ici egitimleri ile ilgili goriisleri
Katilmcilarin EBA uzaktan egitimleri faydali bulduklar;; EBA platformundaki altyap:
sorunlari, ogrencilerin teknolojiye katilimlarindaki problemleri ve engelleri, ilkokul birinci siuf

diizeyinin EBA’ya dahil edilmedigi ile ilgili goriis bildirdikleri Sekil 5'te goriilmektedir belirtmiglerdir.

“Bakanligimizi basarih buluyorum. Cocuk motive edilirse giinde 1saat egitimleri takip edebilir.
Canli dersler sinif tadinda olmasa da, 6grencilik modunu hatirlatti. Konu tekrari bunlar diyen,
konuyu daha iyi anladim diyenleri hesap ettigimizde yapilacak en iyi uygulama tabii bazi
siniflar i¢in.”(K-7)

“Veliler gorevini yapmiyor hem iyi hem kotii bi durum &grencinin ne yaptigini géremiyoruz
pat diye baglantiy1 kesiyor siire doldu soziiniiz yarida kaliyor kisinin yiiziine telefon kapatmak
gibi kendimi yle hissediyorum kapanmadan bir dakika 6nce gorsel ve onu sesli uyar1 vermesi
lazim. Derse 6grenci ka¢ defa katilmis kag saat bagh kalmis bunun istatistigini 6gretmen
gormeli o 6grenci ile ilgili bilgilerine kisa yoldan ulasmali 6grenci konustugu zaman ismi
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goriilmeli, kimin konustugunu fark edemiyorsunuz anlik daha baska uygulamalar da
diisiiniilebilir, kullandikca eksikler ortaya ¢ikiyor.” (K-8)

“Faydal1 bir uygulama. Eksik yonii alt yapis1 (internet, bilgisayar vb.) olmayan 6grencilerin
uygulamadan faydalanamamasi. Bu durum da egitimde firsat esitligine golge
diisiirmektedir.” (K-6)

“Amacina ulasabildigini diistinmiiyorum. Okullari % 50 si koy okullarindan olusuyor. Cogu
koylerde de internet ve bilgisayar, tablet vb. eksiklikler bulunuyor. Firsat esitliginin saglanmasi
kanisindayim. TV {izerinden yapilan yaymlara da ¢ogu &grenci ulasamiyor. 1.siniflar EBA
¢evrim ici slirecine dahil edilmedi. Ben Zoom {izerinden kendim yapiyorum.”(K-16)

Cografya Ogretmeni uygulama ve uzaktan egitim siirecini basarilhi bulmakta ancak diger
ogretmenler gibi eksik yanlarmin oldugunu da ifade etmektedir. Ozellikle yazilimsal eklentilerin
gerekli oldugunu ifade etmislerdir. Siuf 6gretmeninin 1.siniflara ait hi¢bir icerigin EBA’da olmadigim
belirtmesi dikkat cekicidir. Firsat esitligini saglamak icin her eve internet ve tablet desteginin olmasi

gerektigini diisiinmektedirler.

Katilmcilara pandemi siirecinde EBA uzaktan egitimlere alternatif olabilecek Onerileri

sorulmus, verilen cevaplardan elde edilen temalar Sekil 6’da belirtilmistir.

fikrim yok Zoom, internet destegi farkh sehirlere gore oyun
Whatsapp, uygulamalar wuzaktan egitim platformlar:
Instagram

Sekil 6. Katilimcilarin EBA platformuna alternatif oneriler ile ilgili goriisleri

Sekil 6 incelendiginde bazi katiimcilarin EBA’ya alternatif getiremedigi goriilmiistiir. Ders
igeriklerinden olusan oyun platformlarinin yararl olacagini, 6grencilere cevrim ici uzaktan egitimler
i¢in internet destegi verilmesi gerektigini, bakanlikca degil de il ¢capinda ¢evrim ici uzaktan egitimlerin
yapilmasi gerektigini, sistem disinda 6gretmenlerin kullandiklar: basarili farkli uygulamalar: sisteme
entegre edilmesi gerektigini diisiinenler ve Zoom, Whatsapp ve Instagram’i alternatif olarak
diisiinenlerin oldugu goriilmektedir.

“Tlkokulda yliz ylize egitimin yerini tutabilecek alternatif oldugunu diisiinmiiyorum. Fakat bu

stireg gectiginde telafi egitimlerinin yapilmasi elzemdir. EBA TV bu konuda destek oldu. Ciinkii

televizyon en ulasilabilir kaynak. EBA platformunda arkadaslarin yogunluk nedeniyle zorluk

yasadigini duydum bu duruma ¢6ziim bulunmali. EBA ulasilabilirligi belli sosyo-ekonominin
altindakiler igin zor. Akilli telefonu olmayan kisiler var.”(K-16)

“Yok. Sadece 6grencilerimiz icin verdigimiz canli derslerde interneti iicretsiz olmasini isterdim EBA TV
ya da EBA da gecerli 6 GB internet canli derste gecerli degil diye biliyorum.”(K-9) “Kahoot, Quizlet, Quizizz

uygulamalariyla es zamanl ve puanli ¢alismalar, sisteme entegre edilebilir.”(K-14) “Zoom, teamlink, Whatsapp
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baglanti ile ve diger araglarla iletisim kuruyor bazi 6gretmenler.”(K-1) “Bireysel derslerimde Instagram kadar iyi

canly baglanti gormedim.”(K-4)

Ogretmenler EBA disinda EBA TV'nin yararli oldugunu, ancak genel olarak Zoom, Whatsapp
gibi diger sosyal medya araglarini kullanmanin kendileri icin daha uygun oldugunu belirtmektedir.
Ingilizce gretmeninin beyin firtinasi yaptiran senkronize ders soru cevap uygulamalarmi kullandig:

gbze carpmaktadir.

Katilmcilara pandemi siirecinde EBA uzaktan egitimleri sirasinda karsilastiklar1 sorunlar

sorulmus, verilen cevaplardan elde edilen temalar Sekil 7’de belirtilmistir.

yetersiz internet EBA platformu  derse ilginin ve sorun yok teknoloji yetersiz ders
ve baglant1 sistem sorunlar1  katilimin azhg kullanimi siireleri
sorunlari yetersizligi

Sekil 7. EBA ¢evrim i¢i egitimleri sirasinda karsilasilan sorunlara iligskin gortisler
Sekil 7’de katihmcilar uzaktan egitimlerde baglanti sorunlar1 yasandigini, sistem hatalar:
oldugunu, ogrencileri uzaktan egitimlere ilgisiz bulduklarini, ders siirelerinin yetersiz oldugu,
Ogretmen ve O0grencilerin teknoloji kullanimi konularinda eksik bilgileri oldugunu ifade etmislerdir.

Bununla birlikte sorun yasamadigini ifade edenler de olmustur.

“Baz1 0grencilerimin EBA'y1 hi¢ kullanmamis olmalar1 karsilastigim en biiyiik sorun sanirim.
Internetin cekmedigi yerlerde olmalarini, EBA'nin zorunlu olmadigini, ¢ocuklarmin isteksiz
olmalarini 6ne siiren bazi veliler platforma dahil olamadilar. Velilerimiz girigin ¢ok zor
oldugunu one siirlip sisteme girmekten vazgectiklerini ifade ettiler. EBA'min bir agigim
kullanarak bazi 6gretmenlerin kendilerini "dersine girmedikleri siniflara” ekleterek o sinifin
raporlarint goriintiilemek suretiyle EBA puanlarini artirmalart sorunu en kisa siirede
¢oziilmelidir.” (K-16)

“Ogrencilerin imkanlar1 esit degil, EBA ¢ok internet tiiketiyor, bir evde ii¢ kardesin giinliik
dersleri takip edecegini diisiiniirsek veliler internet yetistiremiyorlar, bu yiizden katilim
azaliyor giderek ve bir de sistem ¢ok sik hata veriyor, siirekli programi kaldirip yeniden
yliklemek zorunda kaliyoruz.” (K-2)

“Diger 6gretmenlerin teknik sorun ve teknoloji kullanimi konusunda sorunlar yasamasidir. Bu
sorun tarafima aktarilmakta ve uzaktan kontrolle sorunlarini ¢dzmeye ¢alismaktayim. Sorun ilk
zamanlarda ¢ok olmasina karsin 2. ve 3. haftada sorun yok denecek kadar azalmistir.” (K-10)

Ogretmenler EBA’nin interneti ¢ok tiikettigi igin kotali internet kullananlarm sorun

yasayabildigini, bazi Ogrencilerin programi: kullanmay1 bilmediklerini, ailelerin bu konuda
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bilgilendirilmedigini, firsat esitligini baltaladigini ifade etmislerdir. Ancak bilisim teknolojileri
Ogretmeni yazilimsal sorunlara kendi basina ¢tzebildigini, hatta meslektaslarinin yasadigi sorunlara

¢oziim buldugunu ifade etmistir.

Katilmcilara pandemi siirecinde EBA uzaktan egitimleri sirasinda karsilastiklari sorunlara

yonelik ¢6ziim Onerileri sorulmus, verilen cevaplardan elde edilen temalar Sekil 8'de belirtilmistir.

internete ulasim teknoloji onerim yok altyapi sistem hatalar1  6grencileri
sorunu kullanim egitimi giiclendirilmeli  giderilmeli degerlendirme
¢oziilmeli verilmeli kriterleri olmah

Sekil 8. EBA ¢evrim igi egitimleri sirasinda karsilasilan sorunlara iliskin 6neriler

Sekil 8'de katilimcilarin internete ulasim sorununun ¢oziilmesi, 6grenci, 6gretmen ve velilere
teknoloji kullanimi egitimlerinin verilmesi gerektigini vurguladiklar1 goriilmektedir. Bir bolimii
altyapi1 sorunlarinin ve sistem hatalariin giderilmesi gerektigini belirtmislerdir.

“EBA'nin alt yapisi gliclendirilirse zaman sinirlamasi olmadan sisteme giris saglayabiliriz,

sisteme girerken yasadigimiz giigliikler ¢oziilebilir. Kisa zamanda puanini 5 binlerin {istiine

¢ikaranlar ile gergekten hakkiyla kullanip soru, sinav, igerik olusturmasina ragmen o puanlari

yakalayamayanlar ve kdy 6gretmenligi yaptig1 icin internet erisiminden dolayr 6grencileri

EBA'y1 sehir merkezindekilere oranla aym 6lgiide kullanamayanlar ayni kefeye konmamalidur.

Veli egitimi 6nemli. Cevrim igi egitimlerde onlara biiyiik sorumluluk diisiiyor. Cocuklarin bu

siireci tatilmis gibi algilamalar1 velilerden kaynaklaniyor. Evde disiplin saglanmadig: igin
ogrenciler derslerden uzaklasiyor.” (K-16)

“Derslere katilmayan, katilamayan 63renciler icin bir degerlendirme kriteri olmast gerekir. Ogrenci derse
katilirsa ne kazanacak, katilmazsa nasil bir yaptirim olacak belli degil.”(K-14)"EBA konusunda ailelere ve

ogrencilere rehberlik yapilmali. Tanitim kitapgiklar: hazirlanmali.” (K-5)

Ogretmenlerin EBA’da yasanan sorunlara iliskin benzer onerilerinde altyapmin
giiclendirilmesi, aile katiliminin olmasi, devamsizlik ile ilgili kriterler getirilmesi, 6grenci ve ailelere

rehberlik edilmesi gerektigi vurgulanmigtir.

Katilimcilara pandemi siirecinde EBA uzaktan egitimler sirasinda alternatif platformlari
kullanma ihtiyact duyup duymadiklart sorulmus, verilen cevaplardan elde edilen temalar Sekil 9'da

belirtilmistir.
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Sekil 9. EBA ¢evrim ici egitimleri sirasinda alternatif platformlar: kullanma
Sekil 9 incelendiginde katiimcilarin bazilar1 pandemide EBA uzaktan egitimlerde yasadiklar
sorunlardan dolay1 alternatif araclar kullandiklarini belirtmislerdir. Bazilar1 ise alternatif araclari
kullanmadiklarin1 belirtirken bunun nedenini giivenli bulmadiklar1 ya da teknoloji kullanimi
konusunda yetersiz olmasina baglamiglardir.
“Oncesinde Zoom kullandim, Whatsapp sinuf grubu siirekli kullaniyordum, COVID siirecinde
cok daha etkin kullandim. Skype ilerleyen giinlerde deneyecegiz. Iletisimde kopukluk

olmamasi igin. (Yabanci dil sinifim var ve bu sene simnava girecekler bu ytiizden siirekli iletisim
halindeyim.” (K-14)

“Evet kullandim. Ciinkii canl1 ders yapmak istedim ve sistemde 1. siniflara ders atanmadig igin
cabalarimla bagka platformlar kullanarak bu agigr giderdim. Kolay ulasabildikleri igin
Whatsapptan video atip, gorevlendirme yapiyoruz. Bu da kisith internet nedeniyle tam
ulagilamiyor.” (K-16)

K-6 ve K-2 alternatif platformlari neden kullanmadiklarini su sekilde ifade etmislerdir: “Giivenli
olmadig1 icin. Sadece irtibat kuramadiumiz 6grenciler icin Whatsapp simiflart olusturdum.”(K-6), “Hayir ama

alternatif kaynaklar: ¢ok kullaniyorum, EBA min kaynaklar: ¢ok yetersiz.”(K-2)

Ingilizce 8gretmeni alternatif programlari kullanmaya daha yatkin goriinmektedir. Sf
ogretmeni EBA’daki sinurli ilkokul igerikleri nedeniyle kullanmak durumunda kaldigini ancak internet
erigim sorunu yasadiklarmi belirtmistir. Cografya ve Fen Bilgisi 6gretmenleri alternatif platformlar:

gtvenli bulmadiklari igin kullanmamaktadir.

Katilimcilara pandemi siirecinde wuzaktan egitimleri sirasinda kullandiklar1 alternatif
platformlar ile EBA’y1 karsilastirmalari istenmis, verilen cevaplardan elde edilen temalar Sekil 10°da

belirtilmistir.
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3
2
yorum yok EBA giivenilir ve  daha bilinir platformlar Sorunlar giderildiginde
kapsamh mevcut EBA daha faydah olur

Sekil 10. EBA ile alternatif platformlarin kargilagtirilmasi
Sekil 10 incelendiginde farkhi platform kullanmayanlarin yorum yapmadiklar: goriilmiistiir.
Alternatif platformlari kullananlarin bir boliimii farkli platformlar: daha pratik ve bilinirligi oldugu icin
tercih ettiklerini, bir boliimiiniin sorunlar1 giderildiginde EBA'nin daha faydali olacagini, bir boliimii
ise EBA’y1 zengin igerikli, glivenilir buldugunu belirtmislerdir.
“Whatsapp kendi igeriklerimi, videolarimi gonderme agisindan avantajli. EBA igin 8 gb

tanimlandi eger velilerimiz kullanabilseydi bu platformdan yararlanirdim. Teknolojik yeterlilik
konusunda, sistemin igerigi bakimindan problem var diye diistintiyorum.” (K-16)

“EBA platformunun milyonlarca 6gretmen ve 6grencinin kullamldi$ diisiiniildiigiinde ilk etapta bu
sorunlarmn yasanmast normal olarak gormekteyim. Zamanla sorunlar giderilmektedir.”(K-10). “Diger
platformlarda sumirl etkinlik var, EBA’da ¢oziimlii sorulara, konu testlerine, alistirmalara bolca yer verilmis.” (K-

3). “Goériintii, materyal ve ses paylasimi oldugu icin EBA platformu daha kullamsh.”(K-6)

Ogretmenlerden cografya, bilisim teknolojileri ve beden egitimi dgretmenleri EBA’y1 daha
kullanigh bulmaktadir. Sinif 6gretmeni ise alternatif programlari tercih etmektedir. Bu tercihin ashinda
ilkokul diizeyinde ders igeriklerinin yetersiz olmasindan kaynaklandigini da ayrica belirtmistir.
Katilimcilara son olarak arastirmaya katki saglayacak farkli goriis ve onerileri sorulmus, verilen
cevaplardan dikkat ¢ekici olanlar asagida paylasilmistir:

“Liitfen her haneye ulasilsin. Sosyoekonomik durum ¢ok etkin oldu bu stiiregte yakin gevremde

goriityorum benim sinirsiz interneti olan 4 velim var. Siireci ¢ok abartmamali yiiz ylize egitimle

daha giiglii, kavrayic egitimlerle ¢cocuklarimiz igin hazirlik yapmaliyiz. Daha ¢ok sinerji igin

baglantilarini giiclendirmeli ve 2021 ve sonrast i¢in yeni normal yasam igin kendimizi
hazirlamahyiz.” (K-7)

“Koy okullarinda 6grenim goren ve internet erisimi zayif olan dgrencilerin de sistemden
faydalanmasi i¢in devletin kurumlar, sivil toplum kuruluslari, operator firmalari ile iletisim
halinde olmas: erisilebilirligi arttiracaktir. Ogretmenlere, 6grencilere ve velilere EBA ve diger
egitim teknolojileri konusunda daha detayh ve kapsamli egitimler verilmesi taraftartymm.” (K-
16)

Ogretmenler EBA konusunda bilgilendirme ve tanitimlarin gerekliligine, internetin her haneye
erisimini saglanmasina gelecek yillar i¢in daha nitelikli egitime dogru hazirlik yapilmas: gerektigine

dikkat ¢cekmislerdir.
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Tartisma ve Sonug

Pandemi 6ncesi EBA platformunu derslerinde kullanma durumlar: sorulmus ve 6gretmenlerin
biiytiik bir kisminin nadiren de olsa platformu kullandig1 bulgusuna ulasilmistir. Cesitli arastirmalarda
(Arslan ve Kuzu, 2019; Karacorlu ve Atici, 2019; Kuyubasoglu ve Kilig, 2019; Tanrikulu, 2017)
Ogretmenlerin ¢ok sik olmamakla beraber EBA platformunu kullandiklari bulgularina ulasilmistir.
Kuyubasoglu ve Kilic (2019) Ogretmenlerin cinsiyet, kidem, brans degiskenleri agisindan
degerlendirildiginde EBA platformunu kullanimlarinin yiiksek oldugu bilgisine ulasmistir. Buna gore

EBA kullaniminin 6gretmenler arasinda ¢ok sik olmamakla beraber yaygin oldugu séylenebilir.

Pandemi sonrasi EBA platformunu derslerinde kullanma durumlari sorulmus ve 6gretmenlerin
biiyiik bir ¢ogunlugu pandemi sonrasinda da derslerinde kullanacaklarimi bildirmistir. Benzer
calismalarda (Arslan ve Kuzu, 2019; Karagorlu ve Atici, 2019; Kuyubasoglu ve Kilig, 2019; Tanrikulu,
2017) EBA kullaniminin 6gretmenlerin 6grencilerin derslere olan ilgisini artirmasi ve 6grenci basarisin
etkilemesi, dersleri zevkli ve akici hale getirmesi ve &grenci motivasyonunu ve basarisin1 olumlu
etkiledigi vurgulanmaktadir. Buna gore ogretmenlerin derslerin islenmesi acgisindan avantajlar1 ve

ogrenci lizerindeki etkilerinden dolay1 EBA kullaniminda olumlu diisiinceleri oldugu sdylenebilir.

Katilimcilara EBA dijital igerikleri hakkindaki goriisleri sorulmus ve iceriklerin &gretmenler
tarafindan kolaylastiric1 ve giizel bulunmakla beraber, bazi1 derslerde igeriklerin olmadigy, alt smiflar
i¢in igeriklerin yetersiz oldugu, iceriklerin zenginlestirilmesi gerektigi bulgularina ulagilmistir. Ses,
gorlintli gibi uyaranlarda sorunlar oldugu, 6grenci katiliminin takip edilemedigi, kdyde oturan veya
internet erisimi olmayan ¢ocuklar i¢gin firsat esitsizligi oldugu belirlenmistir. Tanrikulu (2017) ile Arslan
ve Kuzu (2019) EBA igeriklerinin yetersiz oldugunu, igeriklerin basit ve kalitesiz oldugunu
belirtmektedir. Arastirmalarda igeriklerin siirelerinin yetersiz oldugu, iceriklerin siniflara dagilimin esit
olmadig1 ve sinif diizeyine uygun olmadigy, ilgi gekici olmadigi i¢in izlenme sayilarmin diisiik oldugu
bulgularina ulasilmistir (Erensayin ve Giiler, 2019; Karagorlu ve Atici, 2019; Kuyubasoglu ve Kilig, 2019;
Maden ve Onal, 2018). Sonuglar, EBA platformu igeriklerinin yetersiz olduguna, bazi derslerde uygun
igerik bulunmadigma, teknolojik altyapida birtakim sorunlar olduguna, erisim olanagi olmayan
Ogrencilerin sikinti yasadigina, bu nedenlerden dolay: katilim sayisinin diisiik olduguna dikkat
¢ekmektedir. Bu igeriklerin her smif diizeyinde gelistirilmesi, iceriklerin zenginlestirilmesi gerektigi

sOylenebilir.

Katilimcilara pandemi siirecinde EBA uzaktan egitim hakkindaki goriisleri sorulmus ve
Ogretmenlerin yarisindan fazlasi (n=8) bu egitimleri faydali ve basarili bulmuslardir. Altyap: sorunu,
ogrenci katiminin az oldugu ve 6grencilerin teknolojiye ulagsmalarinda engel oldugu, ilkogretim
birinci siniflarin bu siirece dahil edilmedigi gibi bulgulara ulasilmistir. Cesitli arastirmalarda da altyap:
ve baglanti sorunlariin 6gretmenlerin EBA kullanimina engel oldugu vurgulanmaistir (Arslan ve Kuzu,

2017; Cuya ve Kayis, 2018; Erensayin ve Giiler, 2019; Tiirker ve Giiven, 2016). Farkl iilkelerde kullanilan
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platformlarda da internet erisiminin sinirliligi ve ekonomik kosullarin platformlar: kullanamamaya
sebep oldugu ortaya c¢ikmustir (Azhari ve Farji, 2021). Elde edilen bulgular ve benzer c¢alismalar
incelendiginde 6gretmen ve 6grencilerin bu platform {izerinden gerceklestirilen egitim ve galismalara
kars1 olumlu olduklar1 ama kalan siire ile ilgili uyar1 vermeme, sesin birden azalip artmasi, yiiksek
¢Oziiniirliiklii resimlerin baglantiy1 yavaglatmas1 ve benzeri altyapr sorunlari, internet ve baglanti

sorunlari, igeriklerin yetersiz olmasi gibi problemlerden dolayi ilgilerinin azaldig1 sdylenebilir.

Katilimcilara pandemi siirecinde EBA uzaktan egitimlerine alternatif olabilecek Onerileri
sorulmus ve O0gretmenler ders igerikli oyun platformlari, EBA Tv, ¢evrim i¢i deneme sinavlari, iller
diizeyinde uzaktan egitim platformlari, Zoom, Whatsapp, Instagram gibi farkli uygulamalarin sisteme
entegre edilmesini goriis olarak bildirmislerdir. Ogretmenlerin alternatif platform ve araclari kullanma
sebeplerinden en dikkat gekici olani bu araglarin bilinirliginin fazla olmasi ve kullaniminin pratik
olmasidir. Platformun 6grenciler, 6gretmenler ve veliler tarafindan bilinirliginin artmasi yoniinde
tanitimlar yapmak gerekmektedir. Cuya ve Kayis (2018) Ogrencilerin platformdan haberdar
olmadiklarini ve platformun 6grencilere yeteri kadar tanitilmadigini belirtmektedirler. Azhari ve Farji
(2021) platformlarin kullanimi hakkinda teknik destek verilmesi gerektigini ifade ederek uygulama ve

platformlar1 kullanmada rehberligin 6nemine isaret etmislerdir.

Katilimcilara pandemide EBA uzaktan egitimlerinde karsilastiklar: sorunlar sorulmus ve ders
katilim azlig1 ve derslere ilgisizligi, EBA sistem hatalari, 6gretmen ve 6grencilerin teknoloji kullanim
yetersizligi gibi benzer calismalardan (Erensayimn ve Giiler, 2019; Sahin ve Erman, 2019; Tirker ve
Giliven, 2016) elde edilen bulgulara ulasilmistir. Elde edilen bulgular ve benzer c¢alismalar
incelendiginde bu ¢alismalarin birbirlerini destekleyici olduklar1 goriilmektedir. Karsilastiklar:
sorunlara yonelik ¢6ziim Onerileri soruldugunda altyapmin gli¢lendirilmesi, sistem hatalarinin
giderilmesi, internete ulasim sorununun ¢o6ziillmesi, EBA’min tanitilmasi, teknoloji kullanimi
egitimlerinin verilmesi, 6grenciler i¢in degerlendirme kriterlerinin olmasi gibi yanitlara ulasilmistir.
Benzer c¢alismalarda EBA platformunun altyapr ve sistemsel hatalarmin giderilerek, igeriklerin
zenginlestirilmesi, internete ulasim kaynakl sorunlarin ¢dziilmesi gibi bulgulara ulasilmistir (Cuya ve
Kays1s, 2018; Erensayin ve Giiler, 2019; Karagorlu ve Atici, 2019; Kuyubasoglu ve Kilig, 2019; Maden ve
Onal, 2018; Sahin ve Erman, 2019, Tiirker ve Giiven, 2016).

Katilimcilara pandemi siirecinde EBA platformunda 6grencileri ile gerceklestirdikleri uzaktan
egitimler sirasinda alternatif platformlari kullanma ihtiyact duyup duymadiklari sorulmus ve bazilar
farkli bir platforma ihtiyagc duymazken bazilarmin Zoom, Whatsapp, Instagram, Skype gibi
platformlara ihtiya¢ duyduklar: goriilmiistiir. Tay ve digerlerinin (2021) Singapur’daki 6gretmenler ile
goriisme yoluyla gergeklestirdikleri calismada 6gretmenlerin her derse uyarlanabilecek bir ¢evrim ici

platform olmadigin belirtmislerdir. Bu durum ¢evrim igi 6grenmelerde EBA disinda gerekli hallerde
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benzer uygulamalarin da ise kosulabilecegini gostermektedir. Cuya ve Kayis (2018) EBA kullanimin
diisiik olup farkl araglara ihtiya¢ duyma gereksiniminin o araglarin bilinirliginin yiiksek olmasindan,
EBA platformu ve araglariin tanitimlarinin yeteri kadar yapilmamasindan kaynaklandigini
belirtmislerdir. Garad ve digerleri (2021) de g¢evrim i¢i Ogrenme platformlarin gelisimi ve
yayginlastirilmasi icin destek verilmesi gerektigini belirtmislerdir. Ogretmenler kii¢iik sorunlar
¢ozmede basarili olabilir; ancak altyapr ve arag-gere¢ konusundaki destegin ilgili miidiirliikler ve
bakanliklar tarafindan sunulmas: sarttir. Her ne kadar altyap: ve sistemsel sorunlar mevcut olsa da
platformun tanitiminin yapilmamasindan dolay1 6gretmen ve 6grencilerin kullanimi alisilagelmis farkl
araglar1 kullandiklar1 soylenebilir. De Souza ve digerleri (2020) uzaktan egitimden iyi diizeyde
yararlanmak i¢in bilgi ve teknoloji okuryazarliginin olmasi ve yeterli kosullara sahip olmasi gerektigini

vurgulamaktadir.

Katilimcilara pandemi siirecinde EBA platformunda cevrim i¢i uzaktan egitimler sirasinda
kullandiklar1 alternatif platformlar ile EBA platformunu karsilastirmalari istenmis ve diger
platformlarin daha pratik ve bilinir oldugunu, sistemsel sorunlar giderildiginde EBA'nin daha faydal
olacagini, EBA'nin zengin igerikli, giivenilir ve kapsamli oldugunu belirttikleri goriilmiistiir. Arslan ve
Kuzu (2016) ile Cuya ve Kayis (2018) 6gretmenlerin ve 6grencilerin EBA platformunu daha giivenilir
bulduklarini, aksayan yonlerinin giderilerek, zenginlestirildiginde daha fazla kullanilacagin ifade
etmektedir. Bulgaristan Trakya Universitesinde gerceklestirilen bir calismada (Branekova, 2020)
derslerde kullanilan Big Blue Button adli ¢evrim i¢i konferans programinin Zoom, Teamviewer ve
Skype’e gore siire kisitlamasi olmadan ders islenmesi ve hazir uygulama tahtasinin olmasi gibi
avantajlarinin bulundugu ifade dilmektedir. Bu nedenle sadece EBA ya da sadece Zoom kullanilmali
gibi bir yanilg: icin de olunmamasi gerekmektedir. 21. yiizyil becerileri dogrultusunda teknolojik

okuryazarlik geregi her programi kullanmay1 bilmek kisisel tercihler agisindan yararl gériinmektedir.

Sonug olarak 6gretmen ve Ogrencilerin egitim ve 6gretim amaghh EBA platformunu faydal
bulmakta ve kullanmak istemektedirler. Pandemide uzaktan egitim siireclerinde bu platformu kullanan
ogretmenler, platformu bir kurtarici olarak gérmektedirler, fakat sistemsel ve baglantisal problemlerin
olmas, bilinirliginin az olmasi, 6gretmen ve 6grencilerin teknoloji kullanma dtiizeyleri, internete ulagim
gibi engellerin bu siireci etkiledigi goriilmektedir. Ogretmenlerin bu platformu kullanma nedeni
platformun giivenilir egitim ve 6gretim yapilmasina olanak saglamasi ve egitim 6gretim faaliyetleri icin
gelistirilmis bir arag olmasidir. Farkli araglarin kullanilmasindaki en baglica neden 6grenciler ve aileler
tarafindan bilinirliginin ve kullanilabilirliginin ¢ok olmasi ve bunlarin kullaniminin pratik ve

ulagilabilir olmasidir.
Oneriler ve Sinirliliklar

Calismada 6gretmen goriislerinden teknoloji kullanim yetersizligi, uygulamaya yonelik olarak

seminer ve egitimler yoluyla 6gretmenlerin teknoloji kullanimlarinin giiglendirilmesi gerekliligini
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ortaya koymustur. Ogretmenlerin derse ilgi ve katilimda &grencilerini yetersiz bulmalari, 6grencilerin
ders disinda egitimde kullanabilecekleri benzer uygulamalar hakkinda bilgilendirilmesi ihtiyacin
yansitmaktadir. EBA'nin olumlu bulunmakla beraber bazi sistemsel sorunlarin ve eksiklerinin
oldugunun belirtilmesi sonucunda Milli Egitim Bakanlig1 ve okullar arasinda koordineli bir sekilde
altyap1 calismalarinin gozden gegirilmesi ve EBA uygulamasinin daha da gelistirilmesinin 6nemli
oldugu diistiniilmektedir. Giiglii ve olumlu Ozellikleri olmakla birlikte tercihlerine birakildiginda
O0gretmenlerin biiyiik ¢ogunlugunun Zoom gibi alternatif uygulamalar1 kullanmasi, politika
uygulayicilarin iyilestirmeler yapmalar1 ve arastirmacilarin farkli yazilimlarin etkililigi konusunda
arastirma yapmalar1 gerektigini ve bilgisayar/tablete erisimde her o6grencinin firsat esitliginin
saglanmasi icin MEB'in girisimlerde bulunmasi gerektigini gostermektedir. Bu sonuglardan hareketle

bazi 6neriler gelistirilmistir:

. Ogrenci ve 0gretmenlere EBA kullanimu ile ilgili egitimler verilebilir.

¢ EBA'nin kullanish oldugunun belirtilmesi sonucunda derslerin ¢evrim igi O0gretimlerle

desteklenecek sekilde diizenlenmesi Onerilebilir.

e Evinde interneti, bilgisayari, tableti olmayan 6grenciler i¢in destekler sunulabilir.

¢ Okul yonetimi ve ailelerin uzaktan egitim siireclerinde 6grencilerin derse katilimi takip

edilebilir.

e Bransa gore kullanilabilecek farkli uygulamalar konusunda &gretmen ve Ogrenciler

bilgilendirilebilir.

Calisma farkh branglardan 16 6gretmen ile simirlidir. Ancak nitel arastirmalarda érneklemin
biiyiikliigiinden ¢ok derinlemesine bir tanimlama sunuldugu i¢in bu sinirlilik g6z ardi edilebilir. 2020-
2021 pandemi siirecinde gerceklestirilen bu calismada 6gretmenler ile yiizylize goriisme yapma firsati
bulunmadigl ic¢in internet iizerinden goriismelerin gerceklestirilmesi simirliklardan biridir. EBA
kullaniminin sinif ortaminda kullanimu ile ilgili gdzlemlerin yapilamamas: bir diger sinirlilik olarak
karsimiza ¢ikmaktadir. Gelecekte arastirmacilarin durum calismas: deseninde gozlem ve goriismeler

yoluyla arastirmalar tasarlamalar1 6nerilmektedir.
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Introduction

As aresult of the advancements in technological tools, people are now enjoying the benefits and
comfort provided by these tools in different areas of life. The tools required to transfer information in
traditional and electronic learning environments are quite different. While educational institutions need
proper environments (infrastructures, classrooms, laboratories, audio, and video studios) to conduct
educational activities in digital environments, students and educators need computers and internet-
supported tools to access these environments. Technological advancements have also changed the
perspective on educational practices. Teaching processes are now carried out in electronic education
environments (Zhao, 2020). While the information was conveyed by stone, clay tablets, leather,
parchments, paper, and similar tools in the past, it is transferred via wired and wireless media today.
Electronic tools now carry out educational practices (Giilbahar, 2012). Computer and internet
technologies, included in all areas of our lives, have carried the education implemented through
traditional physical environments to independent internet-based virtual environments, thus reshaping
educational activities. Many countries, including Turkey, have strengthened their infrastructure for the
rapid information flow in the digital educational environments and established their education
platform. These educational platforms include computers and their equipment, internet infrastructures,
distance education websites, and digital content such as videos and animations (Maden and Onal, 2018).
It can be said that similar online applications and platforms are used in different countries (Azhari and

Farji, 2021; Garad, Al-Ansi, and Qamari, 2021; Tay, Lee, and Ramachandran, 2021).

In order to strengthen its electronic infrastructure in education, Turkey initiated the Movement
of Enhancing Opportunities and Improving Technology (FATIH) Project in December 2010 under a
partnership with the Ministry of National Education and the Ministry of Transport and Infrastructure.
The main purposes of the FATIH Project are to provide equal opportunities in education in all regions
of the country, to improve the inadequate technological infrastructure in schools, and to raise
technological literacy levels in the school and its environment (Akgiin, Yilmaz, and Seferoglu, 2011;
Dursun, Kirbas, and Yiiksel, 2015). This large-scale project financed by the Universal Service Fund

(EHF) was carried out as sub-projects to manage it more functionally and increase its effectiveness. The
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sub-projects of the FATIH Project are infrastructure, equipment, Fatih Project Teacher Training, and

Education Information Network (EBA) (Akgiin et al., 2011; Dursun et al., 2015).

The following sub-projects were carried out under this project: The infrastructure and
equipment shortages in the schools were completed, the training of teachers was completed, and the
EBA platform was established where students and teachers could access reliable and controlled digital
content (Dursun et al., 2015). The first test version of EBA was published in 2012, the second in 2015,
and the third in 2016 (Pala et al., 2017). EBA is an online platform supported by TRT EBA. EBA platform
has been constantly updated since its publication. It offers verified and reliable digital content for all
educational levels, which students and teachers can access freely and enrich at any time (EBA, 2020).
EBA includes various resources such as audio, text, images, videos, animations, live lessons, and other
content for distance education. It is a rich digital platform that enables users to submit posts, upload
files, create lectures, organize contests, and make announcements (Akgiin et al., 2011; EBA, 2020).
Furthermore, EBA allows student and teacher interaction. Through the system, teachers can send tasks
to their students, follow these tasks according to the schedule they created, and students can complete
these tasks and send them back to their teachers. Furthermore, students can communicate with their
classmates and teachers through this platform. Also, teachers can communicate with their students and

colleagues (EBA, 2020).

Many studies have been reported on the Fatih Project and EBA (Arslan and Kuzu, 2019; Dursun
et al., 2015; Pala et al., 2017). The current paper also reviews studies on 'teachers' views of the EBA
platform and its tools. Arslan and Kuzu (2019) determined that although the teachers had different
views about the courses and contents on the EBA platform according to their disciplines, some basic
views were common. Furthermore, a literature survey revealed that teachers and students generally
mentioned some common issues related to the EBA platform, such as connectivity problems,
infrastructure deficiencies, equipment problems, and difficulties encountered by students in accessing
the internet (Arslan and Kuzu, 2019; Can and Topguoglu Unal, 2018; Cuya and Kayis, 2018; Saklan and
Unal, 2018; Sahin and Erman, 2019; Tanrikulu, 2017; Tirker and Giiven, 2016). Moreover, it was stated
that another difficulty in using the EBA platform is the inadequacy of students and teachers in using

technology (Arslan and Kuzu, 2019; Tiirker and Giiven, 2016).

Atasoy and Yigitcan Nayir (2019) pointed out that students and teachers' technological
competency should be increased to use the EBA platform and enrich the contents effectively.
Furthermore, our literature survey also indicated that teachers and students believed that the digital
content provided on the EBA platform is insufficient and needs to be enriched (Durmuscelebi and
Temircan, 2017; islamoglu et al., 2015; Kuyubasioglu and Kilig, 2019; Sahin and Erman, 2019). Bahgeci
and Efe (2018) stated that students' interest in the system decreased due to this situation, and students

used the system less frequently. Moreover, some previous studies reported that the contents on the EBA
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platform should be enriched, become more interesting, include different teaching methods, and be
appropriate to the different competency levels of basic, intermediate, and advanced (Durmuscelebi and
Temircan, 2017; Maden and Onal, 2018; Tiirker and Giiven, 2016). It was also found that although
teachers believe that using the contents on the EBA is useful, teachers were inadequate in creating digital

content in their field (Karagorlu and Atici, 2019; Tiirker and Giiven, 2016).

According to Can and Topguoglu Unal (2018), efforts should be made to facilitate using EBA by
students outside of school, and the contents with missing lectures should be completed and improved.
Besides, Atasoy and Yigitcan Nayir (2019) found that students use the EBA platform because they can
customize courses according to their learning speed, and it supports school education. On the other
hand, Maden and Onal (2018) pointed out that the contents were not evenly distributed among different
grade levels, the duration of the content was inadequate, and digital content were not checked and
updated by the editors. The studies conducted by Coskunserce and Becit Iscitiirk (2019) and Atasoy and
Yigitcan Nayir (2019) implied that the EBA contents in mathematics, English, and science classes are
richer. Aktay ve Keskin (2016) stated that EBA offers many educational features and content that can be

easily accessed.

On the other hand, some scholars emphasized that the use of the EBA platform will increase if
it is introduced to students, teachers, and parents (Arslan and Kuzu, 2019; Coskunserce and Becit
Iscitiirk, 2019; Saklan and Unal, 2018). In a study conducted with Bulgarian students, it was stated that
online education platforms offer a good opportunity in terms of lifelong learning skills and offer various
advantages and disadvantages during the pandemic (Branekova, 2020). Besides, it should be stated that
the effective use of distance education platforms depends on the 'teachers' and 'students' having
adequate conditions and their level of interest in distance education (De Souza et al., 2020). In a study
on the online learning of Indonesian students, teachers stated that they had difficulties in using the
platforms and needed guidance due to the economic conditions of families and limited access to internet

access (Azhari and Farji, 2021).
Statement of the Problem

The COVID-19 pandemic is an unpredictable fact that has affected the entire world. According
to the World Health Organization data, the epidemic caused more than 6,3 million deaths in the world
(WHO [World Health Organization], 2022), and approximately 99 thousand deaths in Turkey (Republic
of Turkey Ministry of Health, 2022). Therefore, several measures have been taken to protect people's
health, and social life is reorganized according to new conditions. Schools were shut down due to the
measures taken in the field of education, and the 2019-2020 academic year was carried out through
distance education. Human communications have evolved from face-to-face to virtual environments

(Azhari and Fajri, 2021; Garad et al., 2021; Tay et al., 2021).
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During this period, MEB ensured the continuity of educational activities with the support of the
TRT (Turkish Radio and Television Corporation) and the EBA distance education platform (Ozer, 2020).
In the 2020-2021 academic year, with the gradual reopening of schools, educational activities continue
with a combination of distance education and face-to-face education methods. Online education
platforms used by teachers to support and consolidate the education provided in the face-to-face
education period have become the only environment of education and meeting with students today.
Therefore, these platforms' structure, functionality, content, and other features have become even more
important in this period. Many studies exist about online education platforms and EBA (Arslan and

Kuzuy, 2019; Dursun et al., 2015; Pala et al., 2017).

It has been determined that studies on distance education in Turkey during the COVID-19
period are generally carried out with the same type of teachers. Among these studies, Ozcan and Sarag
(2020) quantitatively examined the online education competencies of physical education teachers
during the pandemic period. Altintas Yiiksel (2021) examined the experiences and perspectives of
classroom teachers in this process. Kogoglu et al. (2020) examined teachers' general views in different
education branches during the pandemic process. Although the number of online learning platforms
has increased, it is known that there are still difficulties in using these platforms (Almaiah and Al
Mulhem, 2019). It has been revealed that students and teachers may be lacking, especially in solving
technical problems (Eltahir, 2019). This situation requires the questioning of teachers who practice in

different branches.

This study emerged on the grounds of determining teachers' opinions about their experiences
while using the EBA platform, which is needed with the start of the pandemic process in Turkey and
whose usage level has increased. Due to the need for a study on the use and usefulness of the EBA
platform in the distance education process of teachers in different branches, this research was conducted
on the question "What are the opinions of teachers in different branches about the EBA platform they
use in the distance education process?" addresses the problem. In this context, the experiences and
observations of different branch teachers who conduct their lessons with EBA were examined in this
process. The study is important in giving opinions about the EBA platform, the use of which has
increased during the pandemic period, and the opinions of teachers from different education levels and
branches. Furthermore, in terms of technological literacy, there may be teachers who have never used
EBA and similar platforms before, as well as examining the problems experienced by teachers and
students who have started using them. The lack of resources, if any, shows the research's importance in
taking opinions according to branches. In addition, the study will contribute to research on this subject

by presenting findings about how teachers conduct their online lessons and their expectations.
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Purpose of the Study

This research aimed to get the opinions of teachers from different branches, each in different
branches, about the EBA online distance education experiences during the pandemic process with the

following questions.
1. What are the teachers' experiences using EBA in their lessons before the pandemic?
2. What are the teachers' views about using EBA in their lessons after the pandemic?
3. What are the teachers' views about the ready-to-use content provided on EBA?

4. What are the teachers' views about the online distance education carried out on EBA during

the pandemic?

5. What are the teachers' recommendations for alternatives to the EBA online distance

education during the pandemic?

6. What are the difficulties experienced by teachers regarding the EBA online distance

education during the pandemic?

7. Were the teachers able to find solutions to the problems they faced in the EBA online distance

education during the pandemic?

8. Did teachers use alternative platforms to EBA for distance education during the COVID-19

pandemic?
9. What are the teachers' views on comparing EBA and the alternative platform they used?

Method

Phenomenological research design among qualitative methods was employed in this paper.
Qualitative research aims to thoroughly examine a specific event, "participants’ views or perceptions in
their natural environments through various data collection techniques such as observation, interview,
and document analysis. This type of research is inductive and constantly evolving. The researchers'
experiences shape the process in collecting and analyzing data (Creswell, 2020; Yildirim and Simsek,
2018). The phenomenological methodology aims to provide an in-depth insight into experiences, and
perceptions that individuals are aware of, and it also focuses on unconscious phenomena (Biiyiikoztiirk,
Kili¢ Cakmak, Akgiin, Karadeniz, and Demirel, 2020). The main data collection tool in this research type

is the interview.
Participants

The participants were selected using the convenience sampling method; a total of 16 teachers
from different disciplines who implemented online distance education through the EBA platform

during the COVID-19 pandemic were selected. In this process, the participants were determined



Yapar, N. E., Uluginar Sagr, S., & Bozgiin, K.

according to the fact that the teachers gave all their courses through distance education. Purposive
sampling enables researchers to select the participants and places suitable for the study. In addition, the
participants should be willing to provide information about the phenomenon in the focus of the research
(Creswell, 2020). Convenience sampling is when the researcher has the opportunity to choose the
appropriate sample for the research topic, taking into account variables such as time, source, and place

(Merriam and Tisdell, 2015).

Table 1. Descriptive statistics of participants

Grups Frequency (f) %
Male 7 43,7
Gender Female 9 56,3
Age 25-35 5 31,0
36+ 11 69,0
English (K14) 1 6,5
Physical Education (K3) 1 3,2
Information Technologies(K10) 1 3,2
Biology (K15) 1 32
Geography (K6) 1 9,7
Religious Culture and Moral Knowledge (K12) 1 9,7
Science (K2) 1 6,5
Branch of Chemistry (K13) 1 3,2
Teacher Mathematics (K9) 1 9,7
Music (K4) 1 3,2
Pre-school (K7) 1 3,2
Primary (K16) 1 19,4
History (K8) 1 9,7
Turkish Philology (K11) 1 3,2
Turkish (K1) 1 3,2
Special Education (K5) 1 3,2
1-5 1 6,25
Length of 6-10 4 25,0
Service 11-15 1 6,25
15+ 10 62,5
Pre-school school 1 6,25
School of Primary school 1 6,25
Teaching Level Secondary school 4 25,0
High-school 10 62,5

As shown in Table 1, the participants of different gender, age groups, disciplines, and seniority
were included in the study. Furthermore, participants who teach at different educational levels were

selected.
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Data Collection

Data for the study were collected by semi-structured interview forms prepared by the authors.
The interview forms were finalized after getting expert opinions. The internal validity of the interview
form was obtained by the confirmation received from 'teachers' colleagues that the participants carried
out educational activities on the EBA platform during the pandemic. The external validity was provided
by selecting the participants with a purposeful sampling method. Another researcher was asked to
examine the interview forms and research processes to ensure reliability of the interview form and
research processes. Due to the COVID-19 pandemic conditions limit face-to-face communications, the
final interview form was created using Google Forms and shared with the participants. Accordingly,
the data were collected through digital environments. Before conducting interviews, participants were
informed through online messaging applications, and volunteer participants were asked to fill out the
interview form. Besides, the authors paid attention to select teachers from different disciplines who
conducted online distance education via the EBA platform. The work described has been carried out in
accordance with The Provincial Directorate of National Education of MEB, and informed consent was

obtained from the participants.
Data Analysis

The content analysis technique was used to analyze the data. The data collected from teachers
through interview forms were classified under relevant concepts and themes and systematically
arranged and interpreted to make it understandable to the readers (Yildirim and Simsek, 2018). This
analysis makes data systematic and interpretable through some methods such as data reduction, thus,
consistent and meaningful data can be obtained from large amounts of qualitative data. Accordingly,
data were presented in tables with themes by MS Excel and prepared for interpretation.

*Data were defined and initial coding was done.
eInterview transcripts were read by the researcher. The data for each theme was grouped.

¢ At this stage where the codes were analyzed, the Interview Coding Key was prepared.
¢ Another researcher was asked to code the data to determine the consistency of the themes.

*Opinions were interpreted within the scope of the determined themes. }

Figure 1. Data analysis process

Instead of displaying by frequencies, data were explained by presenting the quotes from
teachers' experiences in accordance with the qualitative study strategies. In addition, instead of using

"participants’ real names, code names were used in the analysis.
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Plausibility

In order to ensure the plausibility of the data, some ways have been followed. First of all,
participant approval was obtained for the texts from the participants' responses. Written forms in which
the researchers transcribed their views were shared with the participants. After classifying the obtained
data from interviews according to the themes, the experts were asked to review and verify the
classification of data (Miles, Huberman, and Saldafia, 2018). Besides, participants in this study are
known people whose identity was confirmed. Teachers who gave their lessons through distance

education and using the EBA platform participated in the study.
Ethical Permissions of the Study

All rules stated to be followed within the scope of the "Higher Education Institutions Scientific
Research and Publication Ethics Directive" were followed in this study. However, none of the actions
stated under the title "Actions Against Scientific Research and Publication Ethics", which is the second

part of the directive, was carried out.
Ethics committee permission information:
Name of the ethical evaluation committee = Amasya University Social Sciences Ethics Committee
Date of ethics approval= August 19, 2020
Ethical selection number = 17789
Results

The participants were asked to provide information about their opinions and the use of the EBA
platform in their lessons before the pandemic, and the themes obtained from their answers are shown

in Fig. 2.

Sometimes;
8

Figure 2. The use of the EBA platform by the participants before the pandemic.

As seen in Fig. 2, participants actively, never, and rarely used the EBA platform before the
pandemic. “EBA has become a very useful application in terms of reinforcing what was learned in lessons when

required and also for carrying education outside the learning environments.” (K-6)
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“The platform is not good. I can't say so glad I have you (EBA). I say, why do you exist? As the
virus emerged, it worked for the first time for online lectures, but there are also problems.
Computer engineers haven't worked on it and haven't developed it. These online lectures would
not have existed if the virus had not emerged. It is something that is nothing, but it has a name.
In short, there are many problems.” (K-8)

“Frankly, I didn't use it very often. I used mostly videos and activities that supported lessons.
Unfortunately, I think it has a lot of deficiencies for the primary school level. Only a limited
amount of content available at the primary school level.” (K-16)

Consequently, it was determined that the teachers were aware of the EBA platform but rarely
used it. The primary teacher stated that only a limited number of courses and activities are available at
the primary school level. Only the geography teacher considered it useful. The participants were asked
to provide information about their opinions and willingness to use the EBA platform in their lessons

after the pandemic, and the themes obtained from their answers are shown in Fig. 3.

Figure 3. The use of the EBA platform by the participants after the pandemic

As shown in Fig. 3, the participants, based on their distance education experiences, gave
different answers regarding their willingness to use EBA after the pandemic, such as whether they will
continue to use the EBA platform, they will not use the EBA platform again. They have the intention to

use the EBA platform despite some concerns.

“Yes, probably. Because assessment and evaluation are displayed very clearly. We can easily
access the results of each assessment and each student. This platform can be used to improve
students' technological competence. Some students express themselves better in the virtual
environment. There are some shortcomings in the application, but I think they will be resolved.
I have a question pool that I will use after the pandemic, and they are all saved. EBA is an
excellent archiving and dissemination tool.” (K-6)

“I work in a village. My students have limited or no internet access and computers. Since they
do not use technological tools in their home, their technological competency is low. They have
limited opportunities to use EBA actively. In my opinion, I cannot carry out activities for my
students on EBA. I use different platforms in my lessons.” (K-16)
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Among teachers, only the geography teacher considered using EBA after the pandemic. The
music teacher did not consider using EBA since it is not suitable for his/her lessons. On the other hand,
the religious culture and moral knowledge teachers stand against online education. The participants
were asked to state their opinions about the ready-to-use digital contents of EBA, and the themes

obtained from their answers are shown in Fig. 4.

adequate inadequate good expressions are  enrich the contents
indirect

Figure 4. 'Participants’ opinions on the ready-to-use content on the EBA platform

As presented in Fig. 4, 'participants' negative views draw attention. While some stated that the
contents should be enriched, some believed that the contents were sufficient and good. A majority of
them stated that the contents were insufficient and some expressions were indirect or incomprehensible.
“Lecture videos, tests, OSYM (Turkey’s student selection and placement center) questions are very useful and
can be used easily in the lessons.” (K-8), “There is no sufficient content for the English course. Contents for other
courses and flow of the lessons are very good and useful.” (K-14)

“No, the contents are insufficient. I think teachers should customize and enrich the contents

according to their students. The content for the lower grades is insufficient in number, but it is

well prepared for children in middle schools and higher grades. But of course, it can be further
improved.” (K-16)

The obtained findings indicated that the primary teacher stated that EBA is insufficient at the
primary school level; however, he/she liked the contents for middle school. The English teacher has
similar beliefs for his/her discipline. On the other hand, the history teacher stated that he/she liked the
contents very much. The participants were asked to state opinions about the EBA distance education

implemented during the pandemic, and the obtained themes from answers are shown in Fig. 5.

problems of having not course

first
attendance

the platform

useful a successful graders technological d
(e.g. Ministry is (e.g. There should - e devices or problems
(e.g. Provide Sacoss ) be warning: “'3', n“-‘d“’“ not network in (e.g. students do
topic repetition) successfi network, sound, A 5 _‘fm““" honie i
picture problems) ) / the platform)
advantages disadvantages

Figure 5. 'Participants' opinions on the EBA distance education

1920



KEFAD Cilt 23, Say1 2, Agustos, 2022

As presented in Fig. 5, participants considered EBA distance education useful; on the other
hand, they pointed out some challenges regarding EBA, such as infrastructure problems, issues, and
difficulties in students' participation in technology, and primary school 1st grade was not included.

Therefore, the obtained results are presented in Fig. 5.

“I think our ministry is successful. If children are motivated, they follow education for 1 hour a
day. Although the live online classes are not effective as in the classroom, online classes remind
them of student mode. Considering those who said 'these are the repetition of the 'subject’ and
'‘wow, I understand the subject much 'better', this is the best application. Of course, only for
some grades.” (K-7)

“Parents do not fulfill their responsibilities. It is both good and bad. We can't see what the
student is doing, he/she suddenly disconnects. When the time is up, our conversation is shut
down. It's like hanging up on someone, that's how I feel. The system should give visual and
audible alerts one minute before the shutdown. Some statistics such as how many times the
student attended the class and how many hours he/she remained connected, should be
displayed to the teacher. A student's information should be displayed easily. His/her name
should be seen while a student is speaking. You cannot know who is speaking at that moment.
So, further improvements may be considered. As we use it, its deficiencies emerge.” (K-8)

“It is a useful application. Its negativity is that students with limited infrastructure (internet,
computer, etc.) cannot use the application effectively. This is a negative situation in terms of
equal opportunity in education” (K-6)

“I don't think it has achieved its purpose. 50% of the schools consist of village schools. And most
of the villages have shortcomings regarding internet and computers, tablets, etc. In my opinion,
equal opportunities should be ensured. Most students cannot access TV broadcasts. 1st-graders
were not included in the EBA online education. I'm making it on Zoom myself.” (K-16)

The geography teacher pointed out that the implementation and distance education practices
are successful; however, EBA also has some shortcomings, as other teachers mentioned. He/she stated
that some software improvements are required. It is attention-grabbing that the primary teacher stated
that no content was provided for 1st-graders on EBA. He/she believed that internet access and tablet
support should be provided to every home to ensure equal opportunity in education. The participants
were asked to state their recommendations for alternatives to the EBA distance education implemented

during the pandemic, and the themes obtained from their answers are shown in Fig. 6.

no idea Zoom, internet support variables apps distance game platforms
whatsapp, education by
instagram cities

Figure 6. The '"participants’ recommendations for alternatives to the EBA platform
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As seen in Fig. 6, some participants could not provide alternatives to EBA. However, some
participants stated that game platforms related to course contents would be useful; internet support
should be given to students for online distance education activities; online distance education should
be provided at the provincial level, not at the country level by the ministry; in addition to the current
one, different successful applications used by teachers should be integrated into the system; and finally
they suggested Zoom, Whatsapp and Instagram as alternatives to EBA.

“I don't think there is an alternative for face-to-face education in primary school. However,

compensatory education should be provided after this period is over. EBA Tv provided some

support in this regard. Because television is the most accessible resource. I heard that some
colleagues had difficulties due to the excessive use of the EBA platform, but a solution must be

generated for this issue. The accessibility of EBA is difficult for those below a certain
socioeconomic level. Some people do not have a smartphone.” (K-16)

“No. I wish the internet were free only for the live online lessons we give to our students. As far as I
know, 6 GB free internet for EBA Tv or EBA cannot be used for live online lessons.” (K-9). “Simultaneous and
score-based studies can be integrated into the system through Kahoot, Quizlet, and Quizizz applications.” (K-14).
“Some teachers communicate with Zoom, TeamLink, Whatsapp, and other applications.” (K-1). “For my live

online lessons, I haven't seen a live communication that is as good as Instagram.” (K-4).

Teachers stated that in addition to EBA, EBA Tv is also useful; however, they generally
preferred social media applications such as Zoom and Whatsapp. It was noteworthy that the English
teacher used synchronous question-and-answer applications to brainstorm in lessons. The participants
were asked to state the difficulties they faced regarding distance education on EBA during the

pandemic, and the themes obtained from their answers are shown in Fig. 7.

lack of quotaor  EBA platform lack of interest no problem  lack of technology inadequate of
connection system errors  and participation using of students  lesson periods
problems of the of students to and teachers
internet lessons

Figure 7. The difficulties faced by participants during online distance education on EBA

As shown in Fig. 7, the participants stated that they had some difficulties while carrying out
distance education on EBA such as connection problems, system-related errors, 'students' lack of
interest in distance education, inadequate course durations, 'teachers' and 'students’ lack of information
regarding the use of technology. On the other hand, some teachers emphasized that they did not

experience any problems.
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“I think the greatest difficulty I encountered was that some of my students had never used EBA.
Some parents did not participate in the platform, arguing that they live in a place without
internet access, EBA is not compulsory, and their children's reluctance. Parents claimed that it
was very difficult to log into the system, so they gave up entering it. Another problem is that
some teachers increase their EBA scores by exploiting a vulnerability in EBA and having
themselves added to the classes “they did not teach”" and by viewing the reports of that class
should be resolved as soon as possible.” (K-16)

“Students do not have equal opportunities. EBA consumes too much data. Considering that
three siblings are in a house all following their classes every day, parents are having trouble
regarding internet quotas. That is why participation is gradually decreasing. Besides, the system
gives frequent errors, we have to remove the program and reinstall it constantly.” (K-2)

“For example, other teachers having technical problems and difficulties regarding the use of
technology. They are reporting these problems to me, and I am trying to fix them through the
remote connection. Although there were too many problems, in the beginning, they decreased
significantly in the 2nd and 3rd weeks.” (K-10)

The teachers mentioned some factors against equality of opportunity, such as some people
might encounter internet quota problems since EBA consumes a high amount of data, some students
do not know how to use EBA. The parents were not informed about the use of EBA. However, the
information technologies teacher stated that he/she was able to overcome software problems and even
he/she provided solutions to the problems experienced by his/her colleagues. The participants were
asked about their solution suggestions to the problems encountered during the distance education on

EBA in the pandemic period. The themes obtained from their answers are presented in Fig. 8.

should be should be given no idea the platform errors should be should be have
supported for  instructional should be solved assesment of
connection to technology improved student
internet

Figure 8. Solution suggestions to the problems encountered during the distance education on EBA
As seen in Fig. 8, the participants emphasized that internet access problems should be
eliminated and training for the use of technology should be provided to students, teachers, and parents.
Besides, some teachers stated that infrastructure-related issues and system errors should be fixed.
“If the infrastructure of EBA is strengthened, we can log into the system without time limitation.
Thus the difficulties we experience while logging into the system can be resolved. Those who

obtained more than 5 thousand scores and those who cannot obtain such high scores despite
using the system properly and creating questions, exams, and content, and village teachers
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whose students cannot use EBA as much as those living in urban areas due to internet access
should not be evaluated in the same way. Parent training is important. They have a big
responsibility during online education. Children perceive this period as a holiday because of
their parents. Students are disconnected from education since there is no discipline at home.”
(K-16)

“An assessment criterion is required for students who could not participate in classes. It is not clear what
the students will get when they attend the classes and what sanction they will face when they do not.” (K-14).
Guidance should be given to families and students regarding EBA. Introductory booklets should be prepared.” (K-
5)

The current study's findings indicated that the teachers recommended increasing the
infrastructure of EBA to overcome difficulties, criteria for student absenteeism should be set, and
students and families should be guided. The participants were asked whether they needed to use
alternative platforms to distance education implemented on EBA during the pandemic. The themes

obtained from their answers are shown in Fig. 9.

Figure 9. The use of alternative platforms to EBA during online education

As seen in Fig. 9, some participants stated that they used alternative tools due to the problems
they faced in distance education on EBA during the pandemic. On the other hand, some teachers said
that they did not use alternative tools since they do not consider these tools safe or inadequate in using

technology.

“I used Zoom before, I was constantly using the group of our class on Whatsapp, I used it much
more actively in the COVID-19 period. We will try Skype in the following days to prevent any
distribution in communication. ' T'm teaching a foreign language class; they will enter for an
exam this year. So, I am in constant communication with them.” (K-14)

“Yes, ' 'T've used. Because I wanted to give a live online course and since no classes were
assigned to 1st-graders on the system, I have used other platforms and made up for this
deficiency with my efforts. We share videos on Whatsapp as they can be accessed easily, thus
we make assignments. However, they are not completely accessible due to limited internet.”
(K-16)
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K-6 and K-2 stated their reasons why they do not use alternative platforms as follows: “Because
it is not safe. I have created Whatsapp groups only for students we cannot reach.” (K-6). “No, but I have used

alternative sources a lot. " 'EBA’s sources are very limited.” (K-2)

According to our findings, it seems that the English teacher is more likely to use alternative
programs. The primary teacher stated that he/she had to use alternative platforms due to the ' 'EBA's
limited sources at the primary school level; however, he/she mentioned that they experienced internet
access problems. The geography and science teachers did not use alternative platforms because they
considered these platforms not safe. The participants were asked to compare the platforms they used
for distance education as alternatives to EBA during the pandemic. The themes obtained from their

answers are presented in Fig. 10.

no comments EBA is reliable, other platforms are EBA will be more
comprehensive more known useful, if the problems
solved

Figure 10. Comparison of EBA with alternative platforms

As shown in Fig. 10, those who do not use alternative platforms did not comment. However,
some of those who use alternative platforms stated that they prefer different platforms because they are
more practical and popular; some teachers stated that EBA will be more useful when its problems are
fixed; on the other hand, some participants stated that EBA has rich content and reliable. “Whatsapp is
useful for sharing my content, and videos. An 8-GB internet is defined for EBA, if our parents could use it, 1
would use this platform. In my opinion, there are problems regarding technological competence and the contents
in the system.” (K-16). “Considering that millions of teachers and students use the EBA platform, I think it is
normal to experience these problems at first. The problems are fixed in time.” (K-10). “Other platforms offer limited
activities. EBA has many questions with solutions, subject tests, and exercises.” (K-3). “EBA is more useful since

it allows to share video, audio and file.” (K-6).

Our findings showed that geography, information technologies, and physical education
teachers considered EBA more useful among the participant teachers. On the other hand, the primary
teacher preferred alternative programs. He/she stated that the reason for his/her preference was actually

the insufficient course contents at the primary school level.
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Finally, the participants were asked to state their opinions and recommendations regarding this
study, and the important answers are displayed below:

“Please, we should reach every house. I see it in my immediate surroundings, and
socioeconomic status was very effective in this period. I have only 4 parents that have unlimited
internet. We should not overvalue this period; we should prepare for face-to-face education for
stronger and more understandable education for our children. For more synergy, we must
strengthen our internet connections and prepare ourselves for the new normal life after 2021.”
K-7)

“If the relevant institutions of the state, NGOs, and mobile network operators will be in contact
so that the students in village schools and with limited internet access can use this system. In

my opinion, more detailed and comprehensive training on EBA and other educational
technologies should be provided to teachers, students and parents.” (K-16)

The teachers pointed out that information and publicity are required for EBA, every house

should have internet access, and we should prepare for a more qualified education in the future.
Conclusion and Discussion

The participants were asked about their use of the EBA platform in their lessons before the
pandemic, and it was determined that most teachers have used the platform, albeit rarely. Similarly,
some previous studies (Arslan and Kuzu, 2019; Karagorlu and Aticy, 2019; Kuyubasoglu and Kilig, 2019;
Tanrikulu, 2017) showed that teachers have used the EBA platform although not very frequent.
Furthermore, Kuyubasoglu and Kili¢ (2019) determined that teachers used the EBA platform frequently
when evaluated in variables of gender, seniority, and disciplines. Accordingly, it can be argued that

although not very frequently, EBA is widely used by teachers.

The teachers were asked about their willingness to use the EBA platform in their lessons after
the pandemic, and it was found that a majority of the teachers will use the platform in their lessons after
the pandemic. The results obtained in similar studies (Arslan ve Kuzu, 2019; Karacorlu ve Atici, 2019;
Kuyubasoglu ve Kilig, 2019; Tanrikulu, 2017) indicated that teachers think that the use of EBA increases
students' interest in courses, makes lessons enjoyable and fluent, and positively affects 'students'
motivation and success. Based on these findings, it can be argued that teachers have positive views

toward using EBA due to its advantages on teaching and its effects on students.

The participants were asked about their opinions on digital content provided on EBA. The
obtained results showed that the teachers consider the contents as facilitating and useful. However,
some concerns related to EBA were also mentioned, such as there was no content for some courses,
there was insufficient content for the lower grades, and the contents should be enriched. Moreover,
some other problems were determined, such as issues related to audio/visual alerts, unable to follow
'students’ participation, there is inequality of opportunity for children living in villages or without
internet access. Tanrikulu (2017) and Arslan and Kuzu (2019) highlighted that the contents of EBA are
inadequate, too simple, and poor. The recent studies indicated that the duration of the contents is

inadequate, the distribution of the contents according to the grades is not equal. Additionally, the
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number of views is low because the contents are not suitable for the grade level and are not interesting
(Erensayin and Giiler, 2019; Karagorlu and Atici, 2019; Kuyubasoglu and Kilig, 2019; Maden and Onal,
2018). These findings emphasized that the contents on EBA are inadequate, there is no content for some
courses, there are some issues regarding technological infrastructure, and students with no internet
access are facing difficulties and low participation due to these factors. Accordingly, It can be argued

that the contents should be provided for all grade levels and should be enriched.

The participants were asked about their views of distance education via EBA, and it was found
that more than half of the teachers considered these educational activities useful and successful. On the
other hand, some difficulties were also determined, such as infrastructure-related problems and barriers
to students in technology use, which caused low student participation, and 1st-graders were not
included in this process. Consistent with our findings, some studies determined that infrastructure and
connection-related issues preventing 'teachers' use of EBA (Arslan and Kuzu, 2017; Cuya and Kayzs,
2018; Erensayin and Giiler, 2019; Tiirker and Giiven, 2016). It has been revealed that the limited internet
access and economic conditions on the platforms used in different countries cause the inability to use
the platforms (Azhari and Farji, 2021). Considering the obtained results in the present and previous
studies, it can be argued that teachers and students had positive views towards educational activities
on this platform; however, some factors that reduce students' attention were also mentioned, such as
lack of alert about the remaining time, sudden decrease and increase in sound, low connection speed
due to high-resolution images, as well as similar infrastructure problems, internet and connection

problems, and insufficient content.

The participants were asked to state their alternatives to EBA distance education implemented
during the pandemic. Accordingly, teachers mentioned platforms with educational games, EBA Tv,
online trial tests, and distance education platforms at the province level. Furthermore, teachers
recommended integrating some different applications such as Zoom, Whatsapp, and Instagram into the
system. The most attention-grabbing reason stated by teachers to use alternative platforms and tools is
the high popularity of these tools and their practicality. Promotional activities should be made to
increase awareness of the platform among students, teachers, and parents. Similarly, Cuya and Kayis
(2018) stated that students do not become aware of the platform, and it was not sufficiently introduced
to students. Azhari and Farji (2021) stated that technical support should be given to using platforms and

pointed out the importance of guidance in using applications and platforms.

The participants were asked about their difficulties in the EBA online education implemented
during the pandemic. The obtained results were similar to those obtained in previous studies (Erensayin
and Giiler, 2019; Sahin and Erman, 2019; Tiirker and Giiven, 2016), such as insufficient lecture durations,
'students’ internet access problems, connection issues, 'students’ low participation and interest in

classes, EBA system errors, and 'students' and 'teachers' lack of technical competence. It can be argued
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that the findings obtained in the current study are consistent with the previous studies. Regarding their
offers to the solutions faced, teachers stated that infrastructure should be strengthened, system errors
should be fixed, internet access problems should be eliminated, EBA should be introduced to students,
technology usage training should be given, and student evaluation criteria should be added. Similar
recommendations were made in previous studies, such as infrastructure and system-related issues of
the EBA platform should be fixed, the content should be enriched, and internet access issues should be
eliminated (Cuya and Kayis, 2018; Erensayin and Giiler, 2019; Karacorlu and Atici, 2019; Kuyubasoglu
and Kilig, 2019; Maden and Onal, 2018; Sahin and Erman, 2019, Tiirker and Giiven, 2016).

The participants were asked whether they needed to use alternative platforms to EBA for
distance education during the pandemic. Accordingly, while some teachers stated that they did not
need to use alternative platforms, some used alternative platforms such as Zoom, Whatsapp, Instagram,
and Skype. In the study conducted by Tay et al. (2021) through interviews with teachers in Singapore,
they stated that teachers do not have an online platform that can be adapted to every lesson. This
situation shows that similar applications can be used in online learning, apart from EBA, when
necessary. Cuya and Kayis (2018) point out that the low use of EBA and the need to use other platforms
is explained by the reason that these platforms are popular, and a sufficient promotion of the EBA
platform and its tools is not made. Garad et al. (2021) also stated that support should be given
developing and disseminating online learning platforms. Teachers can be good at solving small
problems; however, it is imperative that relevant directorates and ministries provide the support for
infrastructure and equipment. Although some infrastructure and system-related issues exist in EBA, it
can be argued that teachers and students use popular and well-known tools since the promotion of the
EBA platform is not made. De Souza et al. (2020) highlight that information and technology literacy and

sufficient conditions are required to use distance education effectively.

During the pandemic, the participants were asked to compare the platforms they used as an
alternative to the EBA platform for online distance education. Accordingly, the participants stated that
other platforms are more practical and popular. EBA is a reliable and comprehensive platform that
offers rich content and will be useful if its system-related errors are fixed. Similarly, studies indicated
that teachers and students considered the EBA platform more reliable, and its use will increase if its
problems are fixed and the contents are enriched (Arslan and Kuzu, 2016; Cuya and Kay1s, 2018). In a
study conducted at the Trakya University in Bulgaria (Branekova, 2020), it was determined that the
online conference program Big Blue Button used for courses has some advantages compared to Zoom,
TeamViewer, and Skype, such as allowing lectures without time limitation and including a ready-to-
use application blackboard. Therefore, the wrong idea that only EBA or Zoom should be used must be
avoided. Considering 21st-century skills and technological literacy requirements, it seems beneficial in

terms of personal preferences to know the use of different programs.
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Consequently, teachers and students consider the EBA platform useful for educational
purposes and want to use it. Teachers who used the EBA platform for distance education accepted the
platform as a savior. However, it was determined that some difficulties negatively affected this process,
such as system and connection-related problems, low popularity, 'teachers' and 'students' inadequate
technology competency, and internet access issues. The reasons that motivate teachers to use this
platform are that it offers a reliable educational environment and is particularly developed for
educational purposes. The main reason teachers use alternative tools is that they are practical and easily

accessible tools, as well as their high popularity and wide use among parents and students.
Recommendations and Limitations

In the study, the inadequacy of technology use among teachers' opinions revealed the necessity
of strengthening teachers' technology use through practical seminars and training. The fact that teachers
find their students insufficient in interest and participation in the lesson reflects the need to inform
students about similar practices they can use in education outside of the classroom. It is thought that it
is important to review the infrastructure works in coordination between the Ministry of National
Education and schools and to further develop the EBA application, as a result of stating that although
EBA is positive, there are some systemic problems and deficiencies. Although it has strong and positive
features, most teachers use alternative applications such as Zoom. It shows that policy implementers
should make improvements, researchers should research the effectiveness of different software, and e
Ministry of National Education should take initiatives to ensure equal opportunities for each student to

access computers/tablets. Based on these results, some suggestions have been developed:
¢ Training can be given to students and teachers on the use of EBA.

* As a result of stating that EBA is useful, it can be suggested that the courses be organized in

a way supported by online teaching.
® Support can be provided for students who do not have internet, computer, or tablet at home.

* In the distance education processes of the school administration and families, the participation

of the students in the lesson can be followed.

e Teachers and students can be informed about different applications that can be used

according to the branch.

The study is limited to 16 teachers from different branches. However, this limitation can be
overlooked in qualitative studies, as a more in-depth definition is presented rather than the sample size.
In this study, which was carried out during the 2020-2021 pandemic period, one of the limitations is to
conduct interviews over the internet, as there is no opportunity to have face-to-face interviews with

teachers. Another limitation is the inability to make observations about using EBA in the classroom
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environment. In the future, it is recommended that researchers design studies in a case study pattern

through observation and interviews.
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