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Oz

Arastirmanin amaci ortaokul Ogretmenlerinin Orgiitsel gliven ve oOrgiitsel adalet algilarinin is
doyumlar1 araciligiyla motivasyonlar1 iizerindeki etkisini ortaya koymaktir. Arastirmanin evreni,
Alanya Ilgesinde 2020-2021 egitim — ogretim yilinda Milli Egitim Bakanligma bagh devlet
ortaokullarinda gorev yapan 1069 Ogretmenden olusmaktadir. Orneklem olarak 281 Ogretmene
ulasilmistir. Arastirma nedensel tarama modeline sahiptir. Basit tesadiifi 6rnekleme yontemiyle
olusturulan orneklemden c¢evrimigi anketle elde edilen veriler SPSS.22 ve LISREL istatistik
programlar1 araciligiyla analiz edilmistir. Toplam 12 maddeden ve 4 gizil yapidan olusan model
LISREL programi kullanilarak &ncelikle 6lgme modelinde uygunlugu test edilmis ardindan
yapilandirilmis model incelenerek her iki model karsilastirilmistir. Orgiitsel giiven, orgiitsel adalet, is
doyumu ve motivasyon boyutlar1 arasindaki korelasyonlar dikkate alindiginda orgiitsel giiven ve
orgiitsel adalet boyutlarinin is doyumunun boyutlariyla pozitif ve anlaml bir iligkiye sahip oldugu ve
is doyumu boyutlarinin motivasyon boyutlariyla pozitif ve anlamli bir iliskiye sahip oldugu
goriilmiistiir. Yapisal esitlik modeli cergevesinde Ogretmenlerin Orgiitsel giiven ve Orgiitsel adalet
algilarinin is doyumlariin % 63’tinii agikladig1 ve bu is doyum durumunun 6gretmen motivasyonunun
%77’sini agikladigr sonucuna varilmistir. Bu durumda Ogretmenlerin orgiitsel giiven ve oOrgiitsel

algilarinin motivasyonlarina etkisinde is doyumunun aracilik ettigi soylenebilir.
Anahtar Sézciikler: ortaokul, orgiitsel giiven, orgiitsel adalet, iy doyumu, motivasyon.
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Giris
Giiniimiiz ¢alisma yasami, salt Orgiitsel verimliligi veya Orgiitlerin ve bireylerin maddi
kazanglarini arttirmayr onemseyen bilimsel yonetim anlayisina sahip orgiitlerin varligini

stirdiiremeyecegini; insancil yaklasimlari benimseyen Orgiitlerin ayakta kalabilecegini

vurgulamaktadir (Giiney, 2015).

Bir orgiitiin varligin1 devam ettirebilmesi i¢in ortak amagclar etrafinda toplanan, yeter
sayida is yapmaya istekli calisana ihtiyag duyulmaktadir (Cemaloglu ve Sahin, 2017).
Cagimizda orgiitlerin insan faktorii tizerinde durmasi gerekliliginin en 6nemli sebepleri,
orgiitlerin rekabet ortaminda 6nemli degisimlerle basa ¢ikmak mecburiyetinde olmalar1 ve
nitelikli insan giliclinden en verimli sekilde yararlanabilmeleri olarak gorilmektedir

(Karcioglu, Timuroglu ve Cinar, 2009).
Ogretmenlerin is Doyumu

Gelecek nesillerin olumlu anlamda yetismesi i¢in okullar 6nemli goérevler ylirlitmektedir.
Okullarda galisan yonetici ve Ogretmenlerin is doyumlari, egitim kavraminin hassasiyeti
sebebiyle, onemli bir inceleme alan1 olmustur. Ogretmenler isini, meslektaslarini ve ¢alisma
ortamlarini sevmesi durumunda yiiksek is doyumu elde eder ve boylelikle is doyumu yasayan

ogretmenler, 6grencilerin 6grenmesi dogrultusunda fazladan ¢aba sarf ederler (Demirtas ve

Nacar, 2018).

Ogretmenlerin is doyumlarmin egitim — 6gretim niteliklerini etkileyecegi gercegi
unutulmamalidir (Diri ve Kiral, 2016). Basaran (2000), 6gretmenlerin yasamsal, orgiitsel ve
mesleki gelisim gereksinimlerinin kargilanmasinin egitim sisteminin gerekliligi olarak
belirterek 6gretmenlerin is doyumunu arttiracak unsurlar1 6zerklik ve 6z denetim imkanlarinin
olmasi, gercek bir liderin varliginin hissedilmesi, statii kazanimi, is basinda etkili iletisim ve
etkilesim mekanizmasinin varligi ve 6gretmen ve yonetici amaglarinda birligin olmasi olarak

belirtmistir.

Ogretmenlik mesleginin strese ve zorlanmaya agik oldugu herkes tarafindan
bilinmesine ragmen, pek cok Ogretmenin is doyumu yasadigi ve bu durumu islerine,
ogrencilere, isin g¢esitlilik sunmasina, mesleki o6zerklige ve Ogretmenler arasi destege
bagladiklarin1 ifade etmislerdir. Ancak sinif stresinin ve sinif yonetimindeki zorluklarin
artmas1 ve yOnetim desteginin azalmasi Ogretmenlerin daha cok stres ve tiikenmislik
yasamasina sebep olmakta ve bu etkenler 6gretmenlerin is doyumlarin1 azaltmaktadir
(Troesch ve Bauer, 2017; Veldman, Tartwijk, Brekelmans ve Wubbels, 2013). Ayrica
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ogretmenlerin 6grencilerle olan etkilesimlerinin bir sonucu olarak egitim — dgretim siirecinin
gereklerini yaparken baski ve stres yasamalari, 6gretmenlerin mesleki gelisim yollarinin
tikanmasi, Ogretmenlerin mesleki ihtiyaclarii karsilayamamalart ve velilerin elestirel
tutumlar1 6gretmenlerin is doyumlarin1 olumsuz etkilemektedir (Akgamete, Kaner ve

Sucuoglu, 2001).

Okullarda Orgiitsel Adalet

Egitim orgiitlerinin kendilerinden beklenen hedeflere ulasmasinda sistem igerisinde miimkiin
oldugunca her tiirlii kaynagi en iyi sekilde isleyerek kullanmasi gerekmektedir. Bu konudaki
en biiyiik sorumluluk ise okulun biitiin islerini diizenlemeye ve denetlemeye amir olan okul
yoneticisine aittir (Celik ve Giirsel, 2017; Sisman, 2019).

Okullarda orgiitsel adalet algisi, okul yoneticilerinin orgiitsel adalet ilkelerine uyma ve
saygl, nezaket, tutarlilik, diiriistliik gibi kavramlar ¢er¢evesindeki davranislarina bagli olarak
gelismektedir (Sahin ve Kavas, 2016). Ancak bu ¢aba 6gretmenlerin ve okul yoneticilerinin
ortak bir ¢abasi olarak algilanmasi kosuluyla okullarda olumlu, isbirlik¢i ve huzurlu bir iklim
ortaya ¢ikabilecektir (Titrek, 2009). Ayrica kaynaklar1 dagitmakta yiikiimlii olan yoneticiler
sergiledikleri davranislarda ortak bir katilimer Orgiit yapisini ortaya koyabilirlerse, okullar
arzu edilen hedeflere ulasabileceklerdir (Celik ve Giirsel, 2017).

Orgiitsel adalet, hem calisanlarin giiven boyutundaki algilarina ve 6rgiit baglamindaki
adalet algilarina agiklik getirmeye c¢alisan bir esas ¢erceveyi hem de bireysel boyutta bireyin
orgiit icerisindeki Orgiit, yapt ve isleyisinin etik ve ahlaki degeri hakkindaki o6zel bir
degerlendirmesini icermektedir (Kiilek¢i Akyavuz, 2017). Bu baglamda ogretmenlerin
kararlarda aktif rol oynamalari,  okulun Orgiitsel kazanimlarinda etkili olacak ve
ogretmenlerin adalet algis1 giiglenecektir (Sahin ve Kavas, 2016). Boylelikle egitim
orgiitlerinde yiiksek bir adalet algisina sahip Ogretmenler, daha verimli ve yiiksek bir is
performansi sergileyeceklerdir (Ayik, Yiicel ve Savas, 2014).

Pek cok orgiitsel davranigla beraber orgiitsel adalete iliskin yapilan aragtirmalarda,
okul ortamindaki adalet algilarinin 6grenci basarisinda olumlu bir etkiye sahip oldugu
goriilmektedir (Burns ve DiPaola, 2013). Okullarda orgiitsel adaletin varligi, tiim orgiitlerde
oldugu gibi zaman zaman sosyal bir hastalik olarak goriilen catigmalarin ortadan kalkmasini
saglayan ve Ogretmenlerin okullardaki doyum duygusunun kapisini agan bir unsur olarak
gorilmektedir. Okullarda orgilitsel adaletin yasanmasiyla orgiitte yabancilasma duygularinin
azaldig1 goriilmekte ve olumsuz davranislarin Oniine gegilebilmektedir (Kurtulmus ve

Karabiyik, 2016; Titrek, 2009).
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Okullarda Orgiitsel Giiven

Oztiirk ve Aydin (2012), egitimi, bireylerde yasantilar ve kiiltiirlenme siireci yoluyla arzu
edilen davranislarin elde edilmesine yonelik davranis degistirme amaciyla uygulanan bir siire¢
olarak tamimlamaktadir. Okullar, elindeki en 6nemli unsur olan insani sosyal bir yapilanma
icerisinde ve giiven ikliminde islemek durumundadir (Tekin ve Yasar, 2014). Bu baglamda
Memduhoglu ve Zengin (2011), sosyal orgiitlerin nemli kurumlarindan biri olarak okullarin
hem kendisine giivenen hem de toplum igin giivenilir bireyler yetistirmeyi amag¢ edindigini,
ayni zamanda okullardaki giiven olgusunun okul etkililigini belirleyen bir kavram oldugunu

One sirmektedirler.

Egitim kurumlarinda biiyiik bir éneme sahip olan giiven, bir 6gretmenin okulun
amagclarina bagli olmasi, kuruma yonelik faaliyetleri yerine getirmesi, 6grenciye olan bagliligi
ve Ogretmen sevgisi gibi pek ¢ok unsurdan etkilenmektedir (Kiilek¢i Akyavuz, 2017). Ayrica
orgiitlerdeki giiven dinamiklerine iligskin pek ¢ok arastirma bulunmakta ve iletisim, destek,
orgiit iklimi, orgiitsel vatandaslik, kurallarin etkililigi gibi giivene iliskin pek ¢ok dinamik

unsur okullara da yansiyabilmektedir (Tschannen Moran ve Hoy, 2000).

Okul hayatinda giivenin olusturulabilmesi igin 6grenci, 6gretmen, yonetici ve okulda
destek hizmetini sunan calisanlar ile velilerle iyi bir iletisimin olmasi, bununla beraber ¢aligan
goriiglerinin alinmasi ve adil bir diillendirme sisteminin var olmasi gerekmektedir (Er¢ek ve
Birel, 2019; Memduhoglu ve Zengin, 2011). Ayrica egitim kavrammin merkezinde yer alan
ogretmenlerin Orgiite ve yoneticiye giliven duymalart kadar ayn1 kurumda calistig
meslektaglarina da giiven duymasi1 ¢ok onemlidir (Sagir ve Parlak, 2018). Benzer sekilde
okullarda destekleyici ve birlikte ¢alismay tesvik edici yonetici davraniglar1 ve 6gretmenler
arasinda gelisen olumlu iliskiler okullardaki giiven ve adalet ortamini tesis etmektedir (Hoy

ve Tarter, 2004).

Orgiitsel giiven diizeyi yiiksek olan okullarda Ogretmenler daha fazla gayret
sarfetmekte ve Orgiit amaglarina yonelik daha fazla ¢aligmaktadir (Ergek ve Birel, 2019).
Okullarda giiven yogun yasandiginda, ¢alisanlara duyarlilik, yoneticiye olan giiven, saglikli
bir iletisim ortami, yenilige agiklik, yardimseverlik, diiriistliik, yeterlilik, seffaflik, sadakat,
tutarlilik siklikla gozlenecektir (Memduhoglu ve Zengin, 2011). Bu baglamda, yapilan birgok
arastirmada, okullarda giiven ortaminin var olmasiyla, okullarda etkililigin, iletisimin,
orgiitsel vatandashgin ve Ogrenci basarisinin yiikseldigi ve yonetici, 0gretmen ve diger

paydaslarin igbirligi cercevesinde islerinin daha da kolaylastig1 belirtilmektedir (Akin ve
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Orman, 2015). Gii¢lii bir orgiitsel giivenin varliginda okullarda saglam bir gelisim ve degisim
temeli olusacak, 6gretmenler arasinda iletisim daha iyi siirdiiriilecek, 6gretmenler arasindaki
giiven giliclenecek, dgretmenler daha yenilik¢i bir bakis agis1 kazanacak, giivenilir bir okul

ortami sayesinde okullar daha iyi bir 6grenme ortamina kavusacaktir (Tekin ve Yasar, 2014).
Ogretmen Motivasyonu

Egitim — Ogretim siirecinin igletilmesinde sorumlular arasinda yer alan Ogretmenlerin
gorevlerine bagl ve istekli bir sekilde gorevlerini yerine getirmeleri bakimindan onlarin
motive olmus ya da motive edilmis olmalari, egitim — 68retim siirecinin niteliginin artmasini

saglayacaktir (Tasdemir ve Ipek, 2019).

Fokkens-Bruinsma ve Canrinus’un (2014) arastirmasina gore, is giivenligi, ise yonelik
sevgi, 0zgeci sebepler, 6diil, 6grencilerle birlikte calisma ve isin getirdigi cazip olanaklar gibi
pek cok igsel ve digsal unsur 6gretmenlik meslegini segmede anahtar unsurlardir. Kiziltepe
(2011), okullarda Ogretmenlerin motivasyon kaynaklariyla motivasyon azaltict etkenleri
belirtmistir. Kiziltepe’ye gore, toplum odakli ve basariyla sonuglanan 6grenci — dgretmen
faaliyetleri, adaletli is dagitimi, isbirligi, terfi imkanlari, giizel bir ¢evre, gelisim olanaklar1 ve
kisiler arasi iyi iliskiler 6gretmenlerin is doyum ve motivasyonlarini arttirirken; basarisiz
ogrenci profili, kotli cevre, oOrgiitte catismalar ve Ogretmenlerin kendilerini yararsiz
hissetmeleri, diistik tcret ve fazla is yikii onlarin is doyum ve motivasyonlarini

diistirmektedir.

Ogretmen motivasyonu konusunda 6énemli bir yer tutan yiiksek diizeyde kendini
gergeklestirme ve saygmlik ihtiyaclarinin  kargilanamamasi  durumunun &gretmenlerde
tikenmiglige yol agtigir tespit edilmistir (Anderson ve Iwanicki, 1984). Bu baglamda,
ogretmenlik mesle§inde motivasyon kavrammin o©Onemli olmasinin nedenleri olarak
motivasyon sayesinde Ogretmenin olumsuz goriilebilecek tiikenmiglik ve devamsizlik
davraniglarini gosterme egiliminin azalmasi, 6gretmenlerin yenilik¢i fikirlerin pesine diismesi,
ogrencilerin akademik basarisinin arttirilmasi gosterilmektedir (Ates ve Bulug, 2018). Benzer
sekilde dgrenci basarisina dogrudan bir etkisi bulunmasi nedeniyle 6gretmen motivasyonunun
okullar agisindan vazgegilmez bir unsur oldugu goriilmektedir (Inayatullah ve Jehangir,

2012).

Okullarin igerisinde birinci derecede sorumlu kilinan okul yoneticileri, hem okulun
istenilen amaglara ulasmasi hem de G6gretmenlerin beklenti ve isteklerini karsilama adina

cabalar sarfetmektedirler (Dogan ve Kogak, 2017). Ote yandan, okul y®&neticilerinin
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ogretmenlerin arzu edilen nitelikte ve nicelikte performans gdstermeleri i¢in okulun iginde
bulundugu ¢evresel ve bireysel unsurlari dikkate alarak dgretmenler i¢in uygun motive edici

unsurlar1 bulup ise kosabilmesi gerekmektedir (Cigek Saglam, 2007).

Ogretmen motivasyonunu belirleyen pek c¢ok unsur bulunmaktadir. Motivasyon,
sayginlik, ekonomik kazanglar, sosyal c¢evreyi bigimlendirmek gibi dissal motivasyon
kaynaklarindan ve kariyer planlamalar1 ve 6gretmenlik meslek sevgisi gibi igsel motivasyon
kaynaklarindan beslenebilmektedir (Arslantas, Tosten ve Bestas Marakg1, 2018). Ote yandan
sadece ekonomik tesviklerle doyum ve verimliligin arttiritlamayacagi belirtilmekle birlikte
Ogretmenlerin islerini yaparken mutlu olabilmesi ve mesle§i sevmesinin motivasyon
acisindan 6nemli bir i¢sel motivasyon kaynagi olarak goriilmektedir (Demirkol, 2019). Buna
bagli olarak Nordhall ve Knez (2018), 6gretmenlerin ise yonelik duygusal olarak daha ¢ok
baglilik hissetmesiyle motivasyon ve oOzerklik yasadiklarini belirtmistir. Bu baglamda,
yonetici ve ogrenci iligkilerini belirleyen iliski boyutu, karsilasilan giicliiklerle basa ¢ikmay1
saglayan beceri boyutu ve psikolojik Ozgiirlik ve isin anlamliligim1 igeren ve bu degeri
icsellestirmeyi saglayan 6zerklik boyutu 6gretmenin genel iyi olus halini etkileyebilmektedir

(Deci ve Ryan akt. Abos, Haerens, Sevil, Aelterman ve Garcia-Gonzalez, 2018).
Problem

Okullar insan1 merkeze alan bir yapiya sahiptir. Okullarda yoneticilerle, meslektaslarla, veli
ve Ogrenci gibi egitim — 6gretim siirecini etkileyebilecek diger paydaslarla olan iliskiler
okullardaki giiveni tesis etmede 6nemli bir rol oynamaktadir. Olusan bu giiven ortaminin
niteligi de ogretmenlerin  islerindeki memnuniyeti ya da memnuniyetsizligini
etkileyebilmektedir. Okullardaki yonetimin adaletli olmasi, kaynaklara ulagmada adalet
temelli bir sistemin olmasi ve kazanimlarin esitlik ve hakkaniyet gozeterek O0gretmenlere
sunulmasi, 6gretmenlerin mesleklerini icra ederken elde edecekleri doyuma katki saglayabilir.
Motivasyon, diger mesleklerde oldugu gibi O6gretmenlik mesleginde de vazgecilmez bir
kavramdir. Bu baglamda 6grencilere istendik davranislar kazandirmada motivasyon 6gretim
siirecinde 6nemli bir role sahiptir. Is doyumu yiiksek dgretmenlerin motivasyon diizeylerinin

de yiiksek olmas1 beklenmektedir.
Amacg

Bu aragtirma, ortaokullarda gdrev yapan O6gretmenlerin oOrgiitsel gliven ve Orgiitsel adalet
algilarmin ig doyumlar1 araciligiyla motivasyonlarina etkisini incelemeyi amaglamaktadir. Bu

amac dogrultusunda asagidaki sorulara yanitlar aranmaistir:
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1. Ogretmenlerin orgiitsel giiven algilari, drgiitsel adalet algilari, is doyumlar1 ve
motivasyonlari arasinda anlamli bir iligki var midir?
2. Ogretmenlerin orgiitsel giiven ve orgiitsel adalet algilart is doyumlar araciligryla

motivasyonlarii anlamli bir sekilde yordamakta midir ?
Yontem

Bu aragtirma nedensel tarama modelindedir. Tarama arastirmalari; ¢cok fazla bireyden bir ¢ok
bilgi elde etmeyi sagladigindan, ekonomiklik ve etkililik agisindan arastirmacilara yararlar
sunmaktadir. Ayrica bu tiir aragtirmalar, evreni temsil edici bir 6zellige sahip oldugundan,
belirli olaylar, olgular arasinda var olan iliskileri belirlemeyi amag¢ edindiginden ve
betimleyici, ¢ikarim yapici, agiklayici, genellleyici bilgiler sundugundan arastirmacilara
faydalar ve kolayliklar saglamaktadir (Biiylikoztiirk, 2020; Biiytlikoztiirk, Cakmak, Akgiin,
Karadeniz ve Demirel, 2018; Cohen, Manion, ve Morrison, 2007). Bu ¢alisma i¢in Bilimsel

Aragtirma Etik Kurulundan Etik Kurul Onay1 alinmistir.
Evren ve Orneklem

Arastirmanin evrenini 2020-2021 egitim 6gretim yilinda Alanya Ilgesi devlet ortaokullarinda
ogretmenlik gérevini siirdiiren farkli branglarda toplam 1069 6gretmen olusturmaktadir. Basit
tesadiifi ornekleme yoluyla farkli biiyiikliikteki evrenler i¢in kuramsal orneklem tablosu
dikkate alinarak 1000 kisilik bir evrende gerekli Orneklem sayisi olan 277’ye ulasmak
hedeflenmistir (Balci, 2011). Bu dogrultuda arastirmanin kapsaminda 2020 - 2021 egitim —

ogretim yilinda ortaokullarda farkli branglarda gorev yapan 281 ogretmene ulagilmstir.
Veri Toplama Araclan

Veri toplama araci is doyumu Olgegi, oOrgiitsel adalet Olgegi,orgiitsel giiven Olgedi ve

motivasyon 6l¢egi olmak iizere dort farkli 6lcekten olusmaktadir.

Ortaokullarda ¢alisan dgretmenlerin is doyumlari, Bil (2018) tarafindan s Doyumu
Olgegi olarak Tiirkge’ye uyarlanan lgek ile belirlenmistir. Bil, lgegin pilot uygulamalarina
dayanarak elde ettigi faktor analizleri sonucunda KMO (Kaiser-Meier Olkin) degerini 0.92 ve
Bartlett Kiiresellik Testi degerini 0.00 (p<0.05 olarak anlamli) bulmustur. KMO degerinin
0.50 den biiyiik olmasi, 6rneklem biiyiikliigiiniin yeterli oldugunu, Barlett Kiiresellik testi
degerinin p<0.05 bulunmas: ise verilerin faktér analizine uygunlugunu yansitmaktadir. Is
doyumu dlgegine yonelik yapilan giivenirlik analizinde is doyumunun digsal boyutunda

Cronbach Alpha katsayisi, 0.89, is doyumunun igsel boyutunda ise Cronbach Alpha katsayisi,
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0.93 olarak ¢ikmustir. Ayrica 6lgegin agiklanan toplam varyanslari dissal boyut igin %56.14;
icsel boyut icin ise %64.10 olarak belirlenmistir (Bil, 2018). i¢sel ve digsal doyum olarak iki
boyutlu olan 6lgek toplam 17 sorudan olusmaktadir. Bu arastirmadan elde edilen bulgular
sonucunda is doyumu o6lgeginin Cronbach Alpha degeri 0.94 olarak hesaplanmustir. Is
doyumunun igsel boyutunuin Cronbach Alpha degeri 0.93; is doyumunun digsal boyutunun
Cronbach Alpha degeri ise 0.87 olarak hesaplanmistir. Dogrulayici faktor analizinden (DFA)
elde edilen sonuglar incelendiginde ise verilerin Glgek ile uyumunun olduk¢a iyi oldugu
soylenebilir (X%92=195.92, p=0.00, X?%/Sd=2.12, CFI= 0.97, NFI=0.95, SRMR=0.053,
RMSEA=0.062, GFI= 0.93, AGFI= 0.88).

Ortaokullarda &gretmenlerin orgiitsel adalet algilar1 bu ¢alismada, Orgiitsel Adalet
Olgegi'nin Tiirkceye uyarlanmis bir versiyonuyla o&lgiilmiistir. Olgegin Tiirkiye igin
uyarlamasini Polat (2007) yapmustir. Olgegin alt boyutlar1 dagitimsal adalet, islemsel adalet
ve etkilesimsel adalet olmak iizere ii¢ tanedir. Olgekte 19 madde bulunaktadir. Polat’in (2007)
yaptig1 pilot ¢aligmalar sonucunda elde edilen faktor analizinde, Ol¢ek ii¢ boyutlu olarak
siiflandirilmig, her bir maddenin faktor yiikii 0.45’in istiinde oldugundan tiim maddeler
degerlendirilmistir. Orgiitsel adalet 6lgeginin Cronbach Alpha katsayisi, ii¢ faktorlii dlgegin
tamami i¢in 0.96 olarak ¢ikmistir. Alt boyutlar i¢in giivenirlik katsayilar ise dagitimsal adalet
boyutunda 0.89, islemsel adalet boyutunda 0.95 ve etkilesimsel adalet igin 0.90 olarak
saptanmustir (Polat, 2007). Bu arastirmadaki veriler dogrultusunda orgiitsel adalet dlgeginin
toplam Cronbach Alpha degeri 0.97 olarak hesaplanmistir. Cronbach Alpha degerleri dagitim
adaleti i¢in 0.93; prosediir adaleti igin 0.95 ve etkilesim adaleti i¢in 0.92 olarak tespit
edilmistir. Dogrulayic1 faktor analizinden (DFA) elde edilen sonuglar incelendiginde ise
verilerin 6lgek ile uyumunun oldukca iyi oldugu sdylenebilir (XZ126=272.40, p=0.00,
X?/Sd=2.16, CFI=0.97, NFI=0.95, SRMR=0.039, RMSEA= 0.064, GFI= 0.91, AGFI= 0.86).

Ortaokul dgretmenlerinin orgiitsel giiven algilarii belirlemek igin Orgiitsel Giiven
Olgegi  kullamlmustir. Bu 6lgek, Yilmaz’in (2006) Tiirkgeye uyarlamis oldugu bir veri
toplama aracidir. 11k olarak uzmanlardan alinan gériisler dogrultusunda 6lgek 30 maddelik bir
Olgme araci Olarak dgretmenlere uygulamaya hazir hale getirilmistir. Ancak dlgege agimlayici
faktor analizi (AFA) uygulandiktan sonra 0.30 faktor yiik degerinin altinda yiik degeri olan ve
faktorler arasinda farkli boyutlarda yiiksek faktdr yiikk degeri veren maddeler Slgekten
cikarilmigtir. Yoneticiye gliven boyutunda faktor yiik degerlerinin 0.49 — 0.84 arasinda ve
maddelerin korelasyonlarinin 0.52 - 0.73 arasinda degistigi goriilmistiir. Meslektasa gliven

boyutunda faktor yiik degerlerinin 0.32 - 0.73 arasinda ve maddelerin korelasyonlarinin 0.42 -
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PR

.70 arasinda degistigi goriilmiistiir. Paydasa giiven boyutunda ise faktor yiik degerlerinin 0.50
- 0.79 arasinda ve maddelerin korelasyonlarinin 0.42 -0.59 arasinda degistigi goriilmiistiir. Bu
sonuclar incelendikten sonra maddelerin giiven diizeyi yiiksek olanlar ile giiven diizeyi diisiik
olanlar1 ayirt etmede yeterli olduklar1 kabul edilmistir. Olgegin giivenirligi incelendiginde
Cronbach Alpha katsayilar1 yoneticiye giiven boyutunda 0.89, meslektaslara gliven boyutunda
0.87, paydaslara giiven boyutunda ise 0.82 olarak gériilmiistiir. Olcegin tamam i¢in Cronbach
Alpha degeri ise 0.92 olarak hesaplanmistir. Boylelikle olgegin yiiksek seviyede giivenilir
oldugu tespit edilmistir. Bu 06lgegin faktorleri icin acgiklanan varyans oranlar dikkate
alindiginda ise yoneticiye giiven boyutu i¢in agiklanan varyans orant % 30. 92, meslektaslara
giiven boyutu i¢in agiklanan varyans orani % 8.30 ve paydaslara giiven boyutu i¢in agiklanan
varyans orani % 6.08 olarak goriilmiistiir. Son halinde 22 maddeden olusan 6lgek, yoneticiye
giiven, meslektaglara giiven ve paydaslara giiven olmak {izere {i¢ boyuttan olusmaktadir
(Y1lmaz, 2006). Bu arastirmadan elde edilen veriler dogrultusunda orgiitsel giivenin
yoneticiye giiven boyutu Cronbach Alpha degeri 0.85; meslektasa giiven boyutu Cronbach
Alpha degeri 0.95 ve paydasa giiven boyutu Cronbach Alpha degeri 0.89 olarak saptanmustir.
Orgiitsel giiven 6lceginin toplam Cronbach Alpha degeri ise 0.94 olarak tespit edilmistir.
Dogrulayici faktor analizinden (DFA) elde edilen sonuglar incelendiginde ise verilerin 6lgek
ile uyumunun oldukga iyi oldugu sdylenebilir (X?(180=347.96, p=0.00, X?/Sd=1.93, CFI=
0.97, NFI1=0.94, SRMR=0.061, RMSEA= 0.058, GFI=0.90, AGFI= 0.86).

Ortaokul o6gretmenlerinin motivasyon diizeylerini 6grenmek i¢in Akbolat ve Isik
(2012) tarafindan Tiirkceye uyarlanmis olan Motivasyon Olgegi kullanilmistir. Olgek 12
maddeden ibarettir ve i¢sel motivasyon, 6zdeslesmis motivasyon, i¢e yansitilmig motivasyon
ve digsal diizenleme / kontrol boyutlari olmak iizere dort boyuttan olusmaktadir. Orijinal
formu dort boyutlu olan 6l¢egin agikladigi varyans ylizdesi igsel motivasyon alt dlgeginde
51.050, 6zdeslesmis diizenleme Olgeginde 12.02, i¢e yansitilmis diizenleme alt dlgeginde
8.77, dissal diizenleme 6lgeginde 5.81 ve bu dort boyutun agikladigi toplam varyans yiizdesi
77.65 olarak bulunmustur (Akbolat ve Isik, 2012). Motivasyon 6l¢eginin Cronbach Alpha
degeri 0.90 bulunmustur. Motivasyon 6lgegi boyutlar1 olarak her bir boyut i¢in Cronbach
Alpha degerleri incelendiginde igsel motivasyon boyutu Cronbach Alpha degeri 0.88,
0zdeslesmis diizenleme Cronbach Alpha degeri 0.91; i¢ce yansitilmig diizenleme Cronbach
Alpha degeri 0.78; dissal diizenleme/kontrol boyutu Cronbach Alpha degeri ise 0.69 olarak
belirlenmistir. Olcegin gecerlilik analizi i¢in kesfedici faktor analizi kullanilmistir. Faktor

analizinde verilerin uygunlugu Kaiser-Meier Olkin (KMO) katsayis1 ve Bartlett Kiiresellik
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Testi (BST) ile incelenmistir. Bu baglamda motivasyon o6l¢eginin KMO katsayist 0.90
bulunmus ve BST sonucunun anlamli oldugu goriilmiistiir (Akbolat ve Isik, 2012). Bu
arastirmanin verileri kapsaminda motivasyon 6lcegi i¢in elde edilen Cronbach Alpha degeri,
0.86 olarak tespit edilmistir. igsel motivasyon boyutu i¢in Cronbach Alpha degeri, 0.87;
0zdeslesmis diizenleme boyutu i¢in 0.88; i¢e yanSitilmis motivasyon boyutu i¢in 0.76; dissal
diizenleme/kontrol boyutu icin ise 0.36 olarak tespit edilmistir.  Dogrulayict faktor
analizinden elde edilen sonuglar incelendiginde ise verilerin 6l¢ek ile uyumunun iyi oldugu
soylenebilir (X%39)=119.97, p=0.00, X?/Sd=3.07, CFl= 0.96, NFI=0.94, SRMR=0.063,
RMSEA=0.08, GFI=0.93, AGFI=0.87).

Verilerin Analizi

Ortaokul &gretmenlerinin Orgiitsel giiven ve oOrgiitsel adalet algilarinin is doyumlari
araciligiyla motivasyonlarina etkisini incelemek ig¢in toplam 12 alt faktoriin korelasyon
katsayilart SPSS.22 programi araciligiyla incelenmis, ardindan yapisal esitlik modeli (YEM)
ise kosulmustur. Yapisal esitlik modeli, pek cok istatistik islemlerini igeren ve pek cok
gozlenebilir degisken tarafindan temsil edilen gizil faktorler {izerinde islem yapmay1 miimkiin
kilan dogrulayic1 faktér analizi islemidir (Cokluk, Sekercioglu ve Biiyiikoztiirk, 2010).
Orgiitsel giiven gizil degiskeni yoneticiye giiven, meslektasa giiven ve paydasa giiven
gozlenen boyutlarla; orgiitsel adalet gizil degiskeni dagitimsal adalet, prosediir adaleti ve
etkilesim adaleti gozlenen boyutlarla, is doyumu gizil degiskeni igsel doyum ve digsal doyum
gozlenen boyutlarla ve motivasyon gizil degiskeni i¢sel motivasyon, 6zdeslesmis motivasyon,
ice yansitilmig motivasyon ve dissal diizenleme / kontrol goézlenen boyutlariyla temsil
edilmektedir. Boylelikle toplam 12 maddeden ve 4 gizil yapidan olusan model LISREL
programi kullanilarak Oncelikle 6lgme modelinde uygunlugu test edilmis ardindan

yapilandirilmis model incelenerek her iki model karsilagtirilmigtir.
Olcme ve Yapilandirilmis Modellerin Uygunlugu

Modelin uygunlugu o6lgme ve yapilandirilmis modelde test edilmis ve elde edilen veriler

tablo.1’de sunulmustur.
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Tablo 1. Ol¢me ve Yapilandirilmis Modellerin Uyum Katsayllarimin Karsilastirilmasi

Endeks Ol¢me modeli Yapilandirilms Model Sinir Degerler

X? 57.70 146.79 -

Sd 29 36 -

X?/Sd 1.98 4.07 5

p 0.00 0.00 >0.05
CFlI 0.99 0.95 >0.90
NFI 0.98 0.93 >0.90
SRMR 0.03 0.05 <0.08
RMSEA 0.059 0.10 <0.10
GFlI 0.97 0.92 >0.80
AGFI 0.91 0.83 >0.80

X?/Sd > 5 (Simsek,2007), p> 0.05 (Kline,1989), CFI > 0.90 (Hu ve Bentler, 1999), NFI >
0,90 (Hu ve Bentler, 1999), SRMR < 0.08 (Browne ve Cudeck, 1993), RMSEA < 0.10
(Byrne,2010; Hopper, Couglan ve Mullen, 2008; MacCallum, Browne ve Sugawara, 1996),
GFI >0.80 (Doll, Xia, ve Torkzadeh, 1994), AGFI > 0.80 (Doll, Xia, ve Torkzadeh, 1994).

Tablo 1. incelendiginde model, sinir degerler goze alindiginda 6lgme ve yapisal esitlik
modellerinin oldukga iyi bir uyuma sahip oldugu sdylenebilir. Bunun gibi tarama ve iliskisel
korelasyon arastirmalarinda 200 ve iistii gibi 6rneklem sayisinin artmastyla X2 degeri, anlamli
bir olasilik gdsterebilmektedir. Bu nedenle 6lgme modellerini degerlendirmede X?/sd oranlar
daha uygun bir 6l¢iit sundugundan bu oranin 5’ten kiiciik olmas1 gerektigi (Simsek, 2007),

g6z Oniine alindiginda her iki modelin oldukga 1yi bir uyuma sahip oldugu sdylenebilir.
Bulgular

Orgiitsel giiven, ydneticiye giiven (YG), meslektasa giiven (MG), paydasa giiven (PG)
boyutlariyla; orgiitsel adalet dagitim adaleti (DA), prosediir adaleti (PA), etkilesim adalet
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(EA) boyutlariyla; is doyumu igsel doyum (ICD) ve digsal doyum (DD) boyutlariyla ve
motivasyon i¢sel motivasyon (IM), 6zdeslesmis motivasyon (OD), ice yansitilmis motivasyon
(I'YD) ve digsal diizenleme ve kontrol (DD/K) boyutlariyla temsil edilmekte ve boylelikle
toplam 12 boyut aracilifiyla olgeklerin temsil edildigi goriilmektedir. Tablo.2’de maddelerin
korelasyon katsayilar1 incelenmis ve maddelerin temsil giicii degerlendirildiginde ige
yansitilmis motivasyon (I'YD) ve meslektaglara giiven (MG) boyutlar1 (r = 0.001, p>0.01)

disinda maddelerin aralarinda pozitif ve anlamli iligkilere sahip oldugu goriilmiistiir.

Tablo 2. Orgiitsel Giiven, Orgiitsel Adalet, Is Doyumu ve Motivasyon Olceklerinin Alt

Boyutlar: Faktorleri Arasindaki Korelasyonlar

YG MG PG DA PA EA ICD DD IM OD 1YD DDK

YG

MG 0.47**

PG  0.50**0.62**

DA 0.63**0.38** 0.43**

PA  0.71**0.47** 0.49** 0.80**

EA  0.80**0.52** 0.50** 0.73** 0.85**

ICD 0.58**0.50** 0.52** 0.52** 0.59** 0.58**

DD  0.59**0.36** 0.47** 0.75** 0.77** 0.67** 0.69**

IM  0.51**0.51** 0.53** 0.39** 0.53** 0.53** 0.70** 0.64**

OD  0.41**0.31** 0.39** 0.29** 0.43** 0.44** 0.67** 0.54** 0.69**
IYD 0.23**0.00 0.19**0.36** 0.36** 0.24** 0.45** 0.54** 0.38** 0.63**

DDK 0.17**0.21** 0.21** 0.32** 0.30** 0.25** 0.26** 0.47** 0.33** 0.23** 0.23**

** p< 0.01

Tablo 2. incelendiginde, orgiitsel giliveni temsil eden yoneticiye giiven (r=0.58,
p<0.01), meslektaslara giiven (= 0.50, p<0.01) ve paydaslara giiven (r=0.52, p<0.01)
boyutlariyla igsel doyum arasinda pozitif ve anlamli bir iliski goriilmektedir. Orgiitsel adaleti
temsil eden dagitim adaleti (r=0.52, p<0.01), prosediir adaleti (r= 0.59, p<0.01) ve
etkilesimsel adalet (r=0.58, p<0.01) boyutlariyla i¢sel doyum arasinda pozitif ve anlamli bir
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iliski goriilmektedir. Orgiitsel giiveni temsil eden yoneticiye giiven (1=0.59, p<0.01),
meslektaslara giiven (r=0.36, p<0.01) ve paydasa giiven (r= 0.47, p<0.01) boyutlariyla digsal
doyum arasinda pozitif ve anlamli bir iliski goriilmektedir. Orgiitsel adaleti temsil eden
dagitim adaleti (r=0.75, p<0.01), prosediir adaleti (r=0.77, p<0.01) ve etkilesim adaleti (r=
0.67, p< 0.01) boyutlariyla digsal doyum arasinda pozitif ve anlamli bir iliski goriilmektedir.
Boylelikle orgiitsel gliven ve orgiitsel adaletin tiim alt boyutlarinin digsal ve i¢sel doyumla

olumlu ve anlaml bir iligkiye sahip oldugu sdylenebilir.

Is doyumunu temsil eden i¢sel doyum ve dissal doyum boyutlariyla i¢sel motivasyon
arasinda (r= 0.70, p<0.01; r= 0.64, p<0.01), i¢csel doyum ve dissal doyum boyutlariyla
0zdeslesmis motivasyon arasinda (r=0.67, p<0.01; r= 0.54, p<0.01), i¢sel doyum ve digsal
doyum boyutlariyla ige yansitilmis motivasyon arasinda (r=0.45, p<0.01; r= 0.54, p<0.01) ve
icsel doyum ve digsal doyum boyutlariyla digsal diizenleme ve kontrol arasinda (r=0.26,
p<0.01; r=0.47, p<0.01) pozitif ve anlaml bir iligski goriilmektedir. Boylelikle is doyumunun
alt boyutlartyla motivasyonun tiim alt boyutlar1 arasinda olumlu ve anlamli bir iliskiden s6z
edilebilir.

Toplam 12 gozlenen maddeden ve 4 gizil degiskenden olusan modelin yap1
gecerliligini stnamak amaciyla 6lcme modeli dogrulayici faktor analizi ile test edilmistir.
Sekil 1’de 6lgme modeli sunulmustur. Sekil 1. incelendiginde 6l¢gme modelinde orgiitsel
giiveni temsil eden toplam ii¢ boyutun katsayilarinin 0.54 — 0.78 arasinda degistigi, orgiitsel
adaleti temsil eden toplam ti¢ boyutun 0.83 — 0.95 arasinda degistigi, is doyumunu temsil eden

oo

iki boyutun 0.78 — 0.93 arasinda degistigi ve motivasyonu temsil eden dort boyutun 0.44 —
0.82 arasinda degistigi ve tiim maddelerin 0.01 diizeyinde anlamli oldugu goriilmektedir.
Olgme modelinin dogrulayici faktdr analizinden elde edilen sonuglar incelendiginde verilerin
olgme araciyla uyumunun oldukca iyi oldugu sdylenebilir (X?(29)=57.70, p=0.00).
Karsilagtirmalt uyum endeksleri incelendiginde 6lgme aracinin veriler ile uyumlu oldugu
goriilmektedir (CFI= 0.99, NFI1=0.98, SRMR=0.035, RMSEA= 0.059, GFI= 0.97, AGFI=

0.91). Model i¢in X?/Sd orani ise 1.98 olarak belirlenmistir.
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Sekil 1. Olciim Modeli

Olgme modelinin uygunlugu test edilmis ve ardindan yapilandirilmis model
incelenmistir. Yapilandirilmis modelde orgiitsel giiven, orgilitsel adalet ile motivasyon ve is
doyumlar1 degiskenleri alt boyutlariyla incelenmis ve Sekil 2’de modelin uygunlugunu

degerlendirilmistir.
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Sekil 2. Yapisal Esitlik Modeli

Yapilandirilmis modelin  dogrulayici faktor analizinden elde edilen sonuglar
incelendiginde verilerin Olgcme araciyla uyumunun olduk¢a iyi oldugu sdylenebilir
(X%36=146,79, p=0,00). Karsilastirmali uyum endeksleri (CFI=0.95, NFI=0.93,
SRMR=0.052, RMSEA=0.10, GFI= 0.92, AGFI= 0.83) incelendiginde 6lgme aracinin veriler

ile uyumlu oldugu goriilmektedir. Model i¢in X?/sd orani ise 4.07 olarak belirlenmistir.

Sekil 2’deki yapisal model incelendiginde ortaokul ogretmenlerinin Orgiitsel giiven
(B=0.25, p > 0.01) ve orgiitsel adalet algilarmin (B=0.65, p > 0.01) 6gretmenlerin is
doyumlarina olumlu ve anlamh diizeyde bir etki ettigi goriilmektedir. Buna gore
ogretmenlerin Orgilitsel adalet ve Orgiitsel giiven algilari, dgretmenlerin iy doyumlarinin
%63’iinii agiklamaktadir (R? = 0.63). Ayrica Ogretmenlerin is doyumlar1 alt puanlarinin
(B=0.86, p > 0.01) motivasyon diizeyleri lizerinde anlamli ve olumlu bir etkiye sahip oldugu
gorilmektedir. Buna gore, 6gretmenlerin i doyumlar1 6gretmen motivasyonunun % 77’sini

aciklamaktadir (R? = 0.77).

Tartisma ve Sonug¢

Arastirmadan elde edilen bulgular, ortaokul 6gretmenlerinin orgiitsel giivenin boyutlar1 olan
yoOneticiye giiven, meslektaslara giiven ve paydaslara giiven puanlariyla oOrgiitsel adaletin
boyutlar1 olan dagitim adaleti, prosediir adaleti ve etkilesim adaleti puanlarin is doyumunun
boyutlar1 olan i¢sel ve digsal doyumlarindaki varyansimi agikladigini gostermektedir. Bu

baglamda uluslararasi alanyazin incelendiginde Van Maele ve Van Houtte (2012), tiim
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boyutlarda 6gretmenlerin Orgiite olan giivenlerinin onlarin is doyumlarina olumlu etkide
bulundugunu tespit etmistir. Ogretmenlerin &rgiitsel giivenlerinin is doyumlara etkisini
inceleyen arastirmalar (Trace, 2006; Wolfe, 2010), Ogretmenlerin yonetsel destek ve
yoneticiye olan giivenlerinin is doyumlarin1 arttirdigini gostermektedir. Orgiitsel adalet ve is
doyumunun incelendigi aragtirmalarda orgiitsel adalet ile i3 doyumunun anlamli ve olumlu
bir iliskiye sahip oldugu goriilmektedir (Altahayneh, Khasawneh, ve Abedalhafiz, 2014;
Fatimah, Amiraa, ve Halim, 2011; Nojani, Arjmandnia, ve Afrooz, 2012; Whisenant ve
Smucker, 2009; Zainalipour, Fini, ve Mirkamali, 2010). Ayrica Lam ve Yan (2011), dagitim
adaleti boyutunun meslege yeni baslayan ogretmenlerin i doyumunu Onemli Olgiide
etkiledigini belirtmistir.

Ulusal alanyazin incelendiginde, Yalgin (2014) 0zel dershanelerde ¢alisan
Ogretmenlerin Orglitsel giivenleri ile is doyumlar1 arasinda, Bil (2018) ortadgretim
kurumlarinda calisan Ogretmenlerin Orgiitsel giivenleriyle is doyumlar1 arasinda, Yilmaz
(2019) tim ilk, orta ve lise diizeyinde calisan Ogretmenlerin Orgiitsel giivenleri ile is
doyumlar1 arasinda, Dag (2018) 6zel okullarda ¢alisan 6gretmenlerin orgiitsel giivenleri ile is
doyumlari arasinda olumlu ve anlamli iliskiler tespit etmislerdir. Orgiitsel adalet ile is doyumu
iligkisinin ele alindig1 wulusal arastirmalar incelendiginde Diindar (2011) ilkdgretim
okullarinda, Atasoy (2019), Celik (2011), Giirsel ve Celik (2017) ve Kete (2015), resmi tiim
okullarda, Yozgat (2019) ortaokullarda, Alanoglu (2019), Capraz (2009) ve Karakose (2014)
resmi ortadgretim kurumlarinda, Kilig (2013) yatili ilkogretim bolge okullarinda ve Altas ve
Cekmecelioglu (2015) okul oOncesi egitim kurumlarinda aragtirma yapmislar ve
ogretmenlerin Orglitsel adalet ve is doyumlar1 arasinda olumlu ve anlamh iliskiler tespit
etmislerdir. S6z konusu arastirmalar, arastirmanin bu bulgusunu desteklemektedir.

Ogretmenlerin okullarina yiiksek diizeyde orgiitsel giiven duymasi ve orgiitsel adalete
inanmasi, onlarin i3 doyumlarmma olumlu bir etkide bulunmaktadir. Bu dogrultuda
ogretmenlerin Orgiitsel giiven ve orgiitsel adalet algilar yiikseldikg¢e is doyumlarinin da arttig
sOylenebilir. Arastirma, ortaokul 6gretmenlerinin orgiitsel gliven ve orgiitsel adalet algilarinin
tim boyutlara iliskin puanlarin i doyumunu yordadigin1 ve bu is doyum durumunun
motivasyon diizeyine olumlu etkide bulundugunu gostermektedir.

Ulusal alanyazin incelendiginde Yilmaz (2014), ortaokul &gretmenlerinin motivasyon
ve 13 doyumlar1 arasinda; Yirmibescik (2015), simif Ogretmenlerinin motivasyon ve is
doyumlar1 arasinda; Ozsiier (2016) devlet okullarinda ¢alisan dgretmenlerin motivasyonlar1 ve

is doyumlar1 arasinda olumlu ve anlaml iliskiler tespit etmislerdir.
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Uluslararasi alanyazin incelendiginde Ali, Dahie ve Ali (2016), Mertler (2002), Scott,
Cox ve Dinham (1999), Wagner ve French (2010), Webb (2007) ve Nyakundi (2012) pek ¢ok
okul tiiriinde yaptiklari arastirmalarin sonucunda is doyumunun motivasyonun onemli bir
aciklayicist oldugunu belirtmiglerdir. Bu dogrultuda o6gretmenlerin is doyumlar1 arttikga
motivasyon diizeyleri de artmaktadir.

Arastirma sonuglar dikkate alindiginda érgiitsel giiven ve orgiitsel adalet boyutlarinin
is doyumunun boyutlariyla pozitif ve anlamli bir iliskiye sahip oldugu ve is doyumu
boyutlarinin motivasyon boyutlariyla pozitif ve anlamli bir iligskiye sahip oldugu goriilmiistiir.
Ortaokul 6gretmenlerinin Orgilitsel giivenin boyutlar1 olan yoneticiye giiven, meslektaglara
giiven ve paydaslara giiven puanlartyla oOrgiitsel adaletin boyutlar1 olan dagitim adaleti,
prosediir adaleti ve etkilesim adaleti puanlarinin is doyumunun boyutlari olan i¢sel ve digsal
doyumlarindaki varyansi agiklamakta ve is doyumunun, motivasyonlarina olumlu bir etkisi
bulunmaktadir. Bu dogrultuda okul yoneticilerinin “insan” faktoriine gereken 6nemi vererek
ogretmenler, veliler ve dgrenciler arasinda insani iliskilerin tesis edilmesi ve okul igerisinde
gerekli giiven ikliminin olusturulmasi 6gretmenlerin okula olan giivenlerini ve is doyumlarini
arttirabilir.

Ortaokul 6gretmenlerinin Orgilitsel adalet algilari, is doyumlarina olumlu bir etkide

bulunmaktadir. Bu dogrultuda kararlarda s6z hakki, kaynaklarin ve ders yiikiiniin esitlik ve
hakkaniyet gozetilerek dagitimi, uygulanacak kararlarin agik, anlasilir, net ve uygun bir dille
teblig edilmesi 6gretmenlerin orgiitsel adalet algilarini giiglendirebilir.
Y oneticilerin, 6gretmenlerin ve tiim paydaslarin katildig1 belirli zamanlarda sosyal — kiiltiirel
faaliyetlerin diizenlenmesi, basar1 ve basarisizliklarin sorumlulugunun yonetici- 6gretmen —
paydaglarca {stlenilmesi okulda demokratik bir yonetim yapisina katkida bulunarak
ogretmenlerin Orgiitsel giiven algilar giiclendirebilir. Ayrica yoOneticilerin isbirli§ine agik
olmasi, Ogretmenleriyle sorumluluklar1 paylasma yoluna gitmesi ve nezaket dilini kullanmasi
ogretmenlerin Orgiitsel adalet algilarini arttirabilir.

Ogretmenlerin motivasyonlarini arttirmak igin yoneticilerin daha ¢ok is doyumunu
arttiracak aracglara oncelik vermeleri, is giivenligini, calisma sartlarini, kisilerarasi iligkileri ve
okul amag¢ ve politikalarii gelistirmesi, 0gretmenlerin ilgi ve ihtiyaclarini1 belirlemeleri,
ogretmenlerin motivasyonuna katkida bulunabilir.

Covid -19 pandemi siirecinden dolay1 aragtirmanin 6zellikle veri toplama siirecinde
giicliikler ortaya ¢gikarmistir. Salgin sonrasi normallesme siirecinde 6gretmenlerle nitel birebir

veya odak grup goriismeleri aragtirmaciya daha detayli bilgiler sunabilir. Farkli tiirdeki
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okullarda gorev yapan Ogretmenlerden elde edilen veriler, arastirmaciya farkli gorisler
sunabilir veya benzeri aragtirma 6zel okullar biinyesinde yapilabilir. Aragtirmaci yoneticileri
ve paydaslari iceren bir arastirma yiiriiterek daha genis bir bakis agis1 elde edebilir. Ortaokul
ogretmenlerinin dahil edildigi arastirmalar incelenerek bir meta — analiz ¢alismasi yapilabilir

ve farkli degiskenlerin 6gretmenlerin is doyumu ve motivasyonlarina etkileri incelenebilir.

Etik Kurul izin Bilgisi: Bu arastirma, Alaeddin Keykubat Universitesi Rektorliigii Bilimsel
Arastirma ve Yayin Etigi Kurulunun 3/3/2020 tarihli ve 02/10 sayuli karari ile alinan izinle

yiiriitiilmiistiir.
Yazar Cikar Catismasi Bilgisi: Yazarin beyan edecegi bir ¢ikar ¢catismasi yoktur.

Yazar Katkisi: Birinci yazar, problem durumunun belirlenmesi, literatiir taramasi, verilerin
toplanmast ve tartisma asamalarinda, iKinci yazar, problem durumunun belirlenmesi,
arastirma yonteminin ve deseninin belirlenmesi ve verilerin analizi asamalarinda; ¢alismaya
katkida bulunmuslardir. Ayrica her iki yazar da raporlama kisminda ¢alismaya katkida

bulunmuslardr.
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Abstract

The research aims to reveal the effect of lower secondary teachers' perceptions of organizational trust
and justice upon their motivations through job satisfaction. The research universe comprises 1069
lower secondary school teachers who worked in state schools for the Ministry of Education in the
district of Alanya in the education years of 2020 and 2021. Two hundred eighty-one teachers were
reached as a sample group. The research has a causal survey model. The data obtained from the
sample with the help of a simple random sampling method via the online questionnaire form were
analyzed by using SPSS 22 and LISREL statistics programs. First, the relevance of the model, which
is constituted by 12 dimensions and four latent variables, was tested on the measurement model by
using the LISREL program. Then, the structural equation model (SEM) was examined, and both
models were compared. When the correlations of the dimensions of organizational trust, justice, job
satisfaction, and motivation are taken into account, there is a positive and significant relationship
between the dimensions of organizational trust and justice and those of job satisfaction. There is also a
positive and significant relationship between job satisfaction and motivation. It has been concluded
that lower secondary school teachers' perceptions of organizational trust and organizational justice
explain 63% of their job satisfaction and that job satisfaction explains 77% of their motivation within
the framework of structural equation modeling (SEM). In this case, it can be said that job satisfaction

mediates the effect of teachers' organizational trust and organizational perceptions on their motivation.
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Introduction

Nowadays, working life suggests that organizations that center on humanistic approaches will
stand longer than those that center on only organizational productivity or raise financial gains

of organizations and individuals in terms of scientific management (Giiney, 2015).

Employees who are eager to work, suffice in number, and gather around the same
objectives are highly needed so that organizations can exist (Cemaloglu & Sahin, 2017). The
most important reasons why organizations consider the human factor in our era are that
organizations need to cope with significant changes in the competition atmosphere, and they
have to make the best use of qualified human power in the most productive way (Karcioglu,
Timuroglu & Cinar, 2009).

Teachers' Job Satisfaction

Schools perform crucial tasks so that the next generations can be brought up positively. The
job satisfaction of teachers and managers at school has been an important field of study as the
concept of education is very sensitive. Teachers gain high-level job satisfaction because they
love working places and their colleagues. For this reason, teachers with job satisfaction make
extra effort for students to learn better (Demirtas & Nacar, 2018).

Teachers' job satisfaction affects the quality of education. This reality should not be
forgotten (Diri & Kiral, 2016). Basaran (2000) states that the education system should meet
the subsistence, organizational and occupational needs of teachers and indicates the factors to
increase teacher job satisfaction as autonomy, opportunities for self-supervision, feeling of the
existence of true leader, gaining status, effective communication at work, unity of purposes

among teachers and managers, and the existence of interaction mechanisms.

Even though everyone commonly knows that the teaching profession is susceptible to
stress and uneasiness, many teachers have been reported to experience job satisfaction. They
point out that they attach satisfaction to their work, students, job diversity, professional
autonomy, and support among teachers. However, teachers suffer more from burnout and
stress, like classroom management difficulties and stress increase, and managerial support
decreases. This situation alleviates teachers’ job satisfaction (Troesch & Bauer, 2017,
Veldman, Tartwijk, Brekelmans & Wubbels, 2013). Furthermore, teachers feel distressed and
uneasy while performing educational duties due to interaction among students. Their

professional development opportunities can be hampered, and they, therefore, cannot meet
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their occupational needs. What is more, parents have negative criticism about teachers. These

affect teacher job satisfaction badly (Ak¢amete, Kaner & Sucuoglu, 2001).

Organizational Justice at Schools

Educational organizations must make the best use and process all kinds of sources within the
system to reach the expected goals as much as possible. This responsibility belongs to the
school manager, who is competent in regulating and supervising all the school tasks (Celik &
Girsel, 2017; Sigsman, 2019).

Organizational justice perceptions at school develop depending on school managers'
conforming to the principles of organizational justice and their behaviors within the concepts
such as respect, courtesy, consistency, and honesty (Sahin & Kavas, 2016). Yet, only if this
effort is perceived as a common task of both teachers and managers a positive, cooperative,
and peaceful atmosphere come into existence (Titrek, 2009). Moreover, schools can reach
desired goals if managers in charge of allocating sources can execute and make people
understand a common participant organization model in their behaviors (Celik & Giirsel,
2017).

Organizational justice encompasses not only the regulation which clarifies employees’
perceptions of justice in the context of the organization and trust dimension but also a special
evaluation of a person in an organization about ethic and moral values of organization,
structure, and mechanisms within a particular context (Kiilek¢i Akyavuz, 2017). In this sense,
the active participation of teachers in decision-making will contribute to the organizational
gaining of schools and enhance the organizational justice perceptions of teachers (Sahin &
Kavas, 2016). Therefore, teachers who possess higher perceptions of organizational justice
will perform a more fruitful and higher job performance (Ayik, Yiicel & Savas, 2014).

It has been observed in the studies carried out about organizational justice and many
organizational behavior studies that justice perceptions in the school atmosphere positively
affect students' success (Burns & DiPaola, 2013). The existence of organizational justice at
schools is regarded as a key element that clears off disagreements or conflicts called social
illness as in many organizations and facilitates job satisfaction of teachers at school. When
organizational justice has been experienced, alienation in organizations is observed to
decrease, and negative behaviors can be prevented (Kurtulmus & Karabiyik, 2016; Titrek,
2009).
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Organizational Trust at Schools

Oztiirk and Aydin (2012) define education as a process applied to change individuals'
behaviors for gaining desired behaviors during experiences and enculturation in individuals.
Schools need to process the human, the most important element of schools, in a social
structure in a climate of Trust (Tekin & Yasar, 2014). In this context, Memduhoglu and
Zengin (2011) suggest that schools, which are the most influential social organizations, aim to
educate individuals who are self-reliant and reliable to society and that the concept of trust at

schools determines the efficacy of schools.

Trust, which attaches great importance at schools, is sensible to many factors such as
teachers' abiding by school goals, their handling of school tasks, their commitment to
students, and teacher love (Kiilek¢i Akyavuz, 2017). Furthermore, many studies about the
trust dynamics of organizations are available, and such dynamic factors as communication,
support, organizational climate, organizational citizenship, and the efficacy of rules can be

mirrored in schools, as well (Tschannen Moran & Hoy, 2000).

A trustful atmosphere at schools must have good communication among students,
teachers, managers, and other employees who give supporting services, staff's opinions are
taken, and a fair reward system is constituted (Ercek & Birel, 2019; Memduhoglu & Zengin,
2011). Apart from this, it is very important for teachers, who are at the center of the concept
of education, to trust their colleagues and their organizations and managers (Sagir & Parlak,
2018). Similarly, positive relations between teachers due to encouraging and supporting
administrator behaviors to support cooperation can establish justice and Trust in schools (Hoy
& Tarter, 2004). Teachers who work at schools of high leveled trust put more effort and work
more for organizational goals (Ergek & Birel, 2019). When trust has been intensely
experienced at schools, sensitivity to employees, Trust in managers, good communication,
openness to innovations, helpfulness, honesty, competence, transparency, loyalty, and
consistency (Memduhoglu & Zengin, 2011). In this context, many studies mainly state that
the efficacy, communication, organizational citizenship, and students' success increase, and
school tasks are eased within the cooperation of managers, teachers, and other stakeholders,
provided that trust exists at schools (Akin & Orman, 2015). When there is a strong
organizational trust at schools, steady development and change frame will be able to be built,

communication among teachers will execute better, trust among teachers will enhance,
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teachers will acquire more novel perspectives, and therefore schools will have better teaching

places thanks to a trustful school atmosphere (Tekin & Yasar, 2014).
Teacher Motivation

If teachers who are in charge of executing the educational process at schools are motivated to
perform their tasks willingly and in full commitment to their jobs, education will increase in
quality (Tasdemir & ipek, 2019).

According to the research carried out by Fokkens- Bruinsma, and Canrinus (2014),
many internal and external factors such as job security, love of the job, altruistic reasons,
reward, work with students, and charming opportunities of the job are key factors to have
people choose the career of teaching. Kiziltepe (2011) specifies teachers' sources of
motivation and the factors of demotivation at schools. In Kiziltepe's opinion, fair distribution
of tasks, cooperation, promotion opportunities, a nice setting, development opportunities,
good interpersonal relationships, and society-centered student-teacher activities, which result
in success, increase teachers' motivations. In contrast, unsuccessful student profiles, a bad
setting, organizational disagreements, teachers' feelings of unusefulness, low salary, and over

workload decrease teachers' motivations.

If the need for self-actualization and prestige, which occupies a significant place in
teachers' motivation, is not fully satisfied teachers, this situation causes teachers to suffer
from burnout (Anderson & Iwanicki, 1984). In this context, the motivation concept is
important in the teaching profession because teachers tend less to display absenteeism and
experience burnout, teachers pursue innovative ideas more, and students' academic success
proves to increase thanks to motivation (Ates & Bulug, 2018). Similarly, teachers' motivation
is regarded as an indispensable element in terms of schools as it directly affects students'
achievements (Inayatullah & Jehangir, 2012).

School managers who are primarily held responsible for schools do their utmost to
meet teachers' expectations and wishes and enable schools to reach the desired goals (Dogan
& Kogak, 2017). Apart from this, school managers need to employ appropriate motivators for
teachers paying attention to environmental and individual factors which belong to the school

so that teachers can perform in the desired quality and quantity (Cigek Saglam, 2007).

Many factors determine teachers' motivation. Motivation can nurture both from such
external sources as prestige, economic gains, forming social environment and from such

internal sources as career planning, occupational love of teaching (Arslantas, Tosten & Bestas
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Marakg1, 2018). On the other hand, it has been signified that productivity and satisfaction
cannot be met merely with the aid of economic incentives and teachers' feeling of happiness
when they are at work, and their love of profession can be regarded as significant sources of
inner motivation within the context of motivation (Demirkol, 2019). Similarly, Nordhall and
Knez (2018) state that the more emotionally teachers feel the commitment to their jobs, the
more they feel autonomy and motivation. In this context, the relatedness dimension specifies
teacher—manager relationships, the competence dimension, enables teachers to cope with
hardships encountered, and the autonomy dimension encompasses psychological freedom and
the significance of the job. It enables the value to be internalized. All these dimensions can
affect teachers' general good being stated (Deci & Ryan as cited in Abos, Haerens, Sevil,
Aelterman & Garcia-Gonzalez, 2018).

Problem

Schools own a structure that focuses on human beings. The relationships among managers,
colleagues, and other stakeholders capable of affecting educational processes play a vital role
in instituting trust at schools. The quality of the trust created at schools may affect the
satisfaction and dissatisfaction of teachers in their professions. The existence of fair
management at schools and fair-based systems in obtaining sources, presenting gainings to
teachers by taking equality and equity into account can contribute to teachers' job satisfaction
when they profess. As in many professions, motivation is essential in the teaching profession.
In this context, it has a vital role in getting students to acquire desired behaviors during the
educational process. Also, teachers with more job satisfaction are expected to have higher

motivation levels.
Purpose

This research examines the effect of lower secondary teachers' perceptions of organizational
trust and justice on their motivations through job satisfaction. The answers are sought using

the questions below within the framework of this aim:

1. Are there any significant relationships between organizational trust and teachers'
justice perceptions, job satisfaction, and motivations?
2. Do the organizational trust and justice perceptions of teachers significantly predict

their motivation through job satisfaction?
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Method

The research has a causal survey model. Survey research benefits researchers in terms of
economy and efficiency as it enables a great deal of information to be obtained from many
individuals. Moreover, such studies can represent the universe; they aim to specify the
relations existing among significant cases and facts, and they, in the end, present descriptive,
inferring, generalizing, and explicatory information. Hence, they provide easiness and
benefits for researchers (Biiytikoztiirk, 2020; Biiyiikoztiirk, Cakmak, Akgiin, Karadeniz &
Demirel, 2018; Cohen, Manion & Morrison, 2007). The ethical approval for the research was

received from the Ethics Committee of Scientific Research.
Sample

The target population comprises a total of 1069 lower secondary school teachers who worked
in state schools in the district of Alanya in the education years of 2020 and 2021. 277 is the
number that must be reached according to the theoretical sample chart for target populations
of different sizes (Balci, 2011). Thus, 277 individuals aimed to be reached with the aid of
simple random sampling when the theoretical sample chart used for representing universalizes
in different sizes was considered. Accordingly, 281 teachers who worked in the education

years of 2020 and 2021 were reached as a sample group within the framework of the research.
Data Collection Tools

The data collection tools consist of 4 scales. They are the job satisfaction scale, organizational

justice scale, organizational trust scale, and motivation scale.

The job satisfaction of lower secondary school teachers has been determined by the
scale adapted as the Job Satisfaction Scale by Bil (2018). Bil found KMO value (Kaiser-
Meier Olkin) 0.92 and Bartlett Sphericity Test 0.00 (significant as p<0.05) as a result of the
factor analysis he obtained from the pilot studies of the scale. KMO value being bigger than
0.50 displays that the sample size is big enough, and the value of the Bartlet Sphericity Test
being found p< 0.05 demonstrates the convenience of data for factor analysis. In the reliability
analysis executed for the job satisfaction scale, the coefficient of Cronbach's Alpha was found
to be 0.89 in the extrinsic dimension of job satisfaction, while it was found to be 0.93 in the
intrinsic dimension. Also, the total variance of the scale was declared % 56.14 for the
extrinsic dimension and %64.10 for the intrinsic dimension. (Bil, 2018). The two-dimension
scale, which is made up of extrinsic and intrinsic dimensions, includes 17 questions.

Cronbach's Alpha value of the job satisfaction scale was calculated as 0.94, 0,93 for intrinsic
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dimension, and 0.87 for extrinsic dimension due to findings obtained from this research.
When the data obtained from the confirmatory factor analysis (CFA) have been examined, it
can be said that the data seem quite fit with the scale. (X?92=195.92, p=0.00, X?/Sd=2.12,
CFI=0.97, NFI=0.95, SRMR=0.053, RMSEA= 0.062, GFI= 0.93, AGFI=0.88).

Organizational justice perceptions of lower secondary school teachers have been
evaluated in this research with a Turkish adapted version of the Organizational Justice Scale.
The Turkish adaptation was made by Polat (2007). The sub-dimensions of the scale are a total
of 3. They are called distributive justice, procedural justice, and interactive justice. There are
19 statements on the scale. In the factor analysis obtained as a result of the pilot studies
carried out by Polat (2007), the scale was classified as three dimensions one, and all
statements on the scale were assessed as the factor load of each statement exceeded 0.45.
Cronbach's alpha coefficient of the organizational justice scale was found to be 0.96 for the
whole scale. The reliability coefficients of the sub-dimensions were as follows: 0.89 for
distributive justice, 0.95 for procedural justice, and 0.90 for interactive justice (Polat, 2007).
The total Cronbach's Alpha value of the organizational justice scale has been calculated at
0.97 due to the data obtained from this research. Furthermore, Cronbach's Alpha value has
been detected as 0.93 for distributive justice, 0.95 for procedural justice, and 0.902 for
interactive justice. When the results obtained from the confirmatory factor analysis (CFA)
have been examined, it can be said that the data seem fit quite with the scale. (XZ126=272.40,
p=0.00, X?/Sd=2.16, CFl= 0.97, NFI=0.95, SRMR=0.039, RMSEA= 0.064, GFI= 0.91,
AGFI=0.86).

Organizational Trust Scale has been employed to determine organizational trust
perceptions of lower secondary school teachers. The scale is a data collection tool that was
adapted into Turkish by Yilmaz (2006). The scale was initially prepared as an assessment tool
of 30 statements for teachers following the views of experts consulted. However, the
statements which remained below 0.30 and remained above very high values in different
dimensions among dimensions needed to be excluded after exploratory factor analysis (EFA)
had been applied. It was observed that the factor load values ranged between 0.49 - 0.84, and
the correlations of the statements ranged between 0.52 — 0.73 in the dimension of trust in
principals. It was observed that the factor load values ranged between 0.32 - 0.73 and, the
correlations of the statements ranged between 0.42 — 0.70 in the dimension of trust in
colleagues, and it was observed that the factor load values ranged between 0.50 - 0.79, and the

correlations of the statements ranged between 0.42 — 0.59 in the dimension of trust in
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stakeholders. After the results were studied, it was admitted that the statements were
competent enough at discerning high trusted and lowed trusted ones. When the scale's
reliability was examined, the coefficient of Cronbach's Alpha was 0.89 in the dimension of
trust in principals, 0.87 in the dimension of trust in colleagues, and 0.82 in the dimension of
trust in stakeholders. Cronbach's Alpha value of the whole scale was also calculated at 0.92.
Therefore, it was detected that the scale was highly reliable. When the variance ratios
explained for the scale factors were taken into account, it was seen that the variance ratio was
% 30.92 for the dimension of trust in principals, % 8.30 for the dimension of trust in
colleagues, and % 6.08 for the dimension of trust in stakeholders. Eventually, the scale of 22
statements was made up of a total of three dimensions called to trust in principals, Trust in
colleagues, and Trust in stakeholders (Yilmaz, 2006). Cronbach's Alpha value of trust in
principals has been detected at 0.85, that of trust in colleagues has been detected at 0.95, and
that of trust in stakeholders has been detected at 0.89 due to the data obtained from this
research. The total Cronbach's Alpha value of the organizational trust scale has been detected
as 0.94. When the results obtained from confirmatory factor analysis (CFA) have been
examined, it can be said that the data seem quite fit with the scale (X?%us0=347.96, p=0.00,
X?/Sd=1.93, CFI=0.97, NFI=0.94, SRMR=0.061, RMSEA= 0.058, GFl= 0.90, AGFI= 0.86).

The motivation Scale adapted into Turkish by Akbolat and Isik (2012) has been used
to find out the motivation levels of lower secondary school teachers. The scale consists of 12
statements and is made up of four dimensions. They are called intrinsic, identified,
introjected, and external motivation control. The variance percentage explained by the four
dimension scale was 51.050 in intrinsic motivation, 12.02 in identified motivation, 8.77 in
introjected motivation, and 5.81 in external regulation. The total variance percentage which
was explained by the four dimensions, was found 77.65 (Akbolat & Isik, 2012). Cronbach's
Alpha value of the scale was found 0.90. When each dimension of the scale was examined, it
was specified that Cronbach's Alpha value of intrinsic motivation was 0.88, that of identified
motivation 0.91, that of introjected motivation was 0.78, and that of external regulation or
control for motivation was 0.69. Exploratory factor analysis was employed for validity
analysis. The convenience of the data was examined by means of Kaiser — Meier OlKkin
(KMO) Coefficient and Bartlett Sphericity Test (BST). In this context, the KMO coefficient
of the motivation scale was found to be 0.90, and the result of BST was found significant
(Akbolat & Isik, 2012). Cronbach Alpha value obtained within the framework of the data in

this research for motivation scale has been found as 0.86. Cronbach's Alpha value for intrinsic
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motivation has been found to be 0.87, that for identified motivation has been found 0.88; that
for introjected motivation has been found 0.76, and that for external regulation or control for
motivation has been found to be 0.36. When the results obtained from confirmatory factor
analysis (CFA) have been examined, it can be said that the data seem quite fit with the scale
(X?39)=119.97, p=0.00, X?/Sd=3.07, CFI= 0.96, NFI=0.94, SRMR=0.063, RMSEA= 0.08,
GFI=0.93, AGFI=0.87).

Data Analysis

The coefficients of a total of 12 sub-factors have been scrutinized to study the effect of lower
secondary school teachers' organizational trust and justice perceptions on their motivations
using job satisfaction with the help of the SPSS 22 program and, later on, the structural
equation model (SEM) has been utilized. The structural Equation Model is a confirmatory
factor analysis that includes a great number of statistical operations and enables operation on
latent factors represented by many observable variables (Cokluk, Sekercioglu & Biiyiikoztiirk,
2010). The latent variable of organizational trust is represented by trust in principals, trust in
colleagues, trust in stakeholders, the latent variable of organizational justice is represented by
distributive, procedural, and interactive justice, the latent variable of job satisfaction is
represented by intrinsic and extrinsic motivation and the latent variable of motivation is
represented by intrinsic motivation, identified motivation, introjected motivation and external
regulation or control for motivation. Therefore, the fitness of the model constituted by 12
dimensions and four latent variables has been tested on the measurement model and has been
examined on the structural equation model (SEM) by using the LISREL program. Later on,

both models were compared.
The Fitness of Measurement and Structural Equation Model

The model's fitness has been tested on both measurements, and the structural equation model

and data obtained have been presented in Table 1.
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Table.1. The Comparison of Measurement and Structural Equation Models in Terms of Inter

factor Fitness Coefficients

Indexes The Measurement The Structural Values
X? 57.70 146.79 -

Sd 29 36 -

X?/Sd 1.98 4.07 5

p 0.00 0.00 >0.05
CFl 0.99 0.95 >0.90
NFI 0.98 0.93 >0.90
SRMR 0.03 0.05 <0.08
RMSEA 0.059 0.10 <0.10
GFlI 0.97 0.92 >0.80
AGFI 0.91 0.83 >0.80

X?/Sd > 5 (Simsek,2007), p> 0.05 (Kline,1989), CFI > 0.90 (Hu & Bentler, 1999), NFI > 0,90
(Hu & Bentler, 1999), SRMR < 0.08 (Browne & Cudeck, 1993), RMSEA < 0.10
(Byrne,2010; Hopper, Couglan & Mullen, 2008; MacCallum, Browne & Sugawara, 1996),
GFI >0.80 (Doll, Xia & Torkzadeh, 1994), AGFI > 0.80 (Doll, Xia & Torkzadeh, 1994).

When Table.1 has been examined, it can be said that both the measurement model and
the structural equation model seem to be a good fit after paying attention to limit values. X2
value can display a significant likelihood as the number of the sample increases 200 or more
in the surveys or relational research as it does in this research. Therefore, both models can be
said to be a good fit when considering that X2/sd ratios offer a more convenient criteria and
should be less than 5 (Simsek, 2007).
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Findings

Organizational Trust is represented by trust in principals (TP), Trust in colleagues (TC), and
Trust in stakeholders (TS). Organizational justice is represented by distributive justice (DJ),
procedural justice (PJ), and interactive justice (1J). Job satisfaction is represented by intrinsic
satisfaction (IS) and extrinsic satisfaction (ES). Motivation is represented by intrinsic
motivation (IM), identified motivation (IDM), introjected motivation (IJM), and external
motivation or control for motivation (EMC). Correlation coefficients of dimensions have been
introduced in Table 2. When the power of factor representation of dimensions has been
assessed, dimensions seem to have positive and significant relationships among each other
except for introjected motivation (IJM) and trust in colleagues (TC) (r = 0.001, p>0.01),
according to Table 2.

Table 2. Interfactor Correlation Coefficients of Organizational Trust, Organizational Justice,

Job Satisfaction and Motivation Scales

TP TC TS DJ PJ N IS ES IM IDM UM EMC

TP 1

TC 047 1

TS  0.50**0.62** 1

DJ 0.63**0.38** 0.43** 1

PJ 0.71**0.47** 0.49** 0.80** 1

N 0.80** 0.52** 0.50** 0.73** 0.85** 1

IS 0.58** 0.50** 0.52** 0.52** 0.59** 0.58** 1

ES  0.59**0.36** 0.47**0.75** 0.77** 0.67** 0.69** 1

IM  0.51*%*0.51** 0.53** 0.39** 0.53** 0.53** 0.70** 0.64** 1

IDM  0.41**0.31** 0.39** 0.29** 0.43** 0.44** 0.67** 0.54** 0.69** 1
IM  0.23**0.00 0.19** 0.36** 0.36** 0.24** 0.45** 0.54** 0.38** 0.63** 1

EMC 0.17**0.21** 0.21** 0.32** 0.30** 0.25** 0.26** 0.47** 0.33** 0.23** 0.23** 1

** < 0.01
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When Table 2. has been examined, there seems to be a positive and significant
relationship between organizational trust dimensions called trust in principals (r=0.58,
p<0.01), trust in colleagues (r= 0.50, p<0.01), trust in stakeholders (r=0.52, p<0.01) and
intrinsic satisfaction. There also seems to be a positive and significant relationship between
organizational justice dimensions called distributive justice (r=0.52, p<0.01), procedural
justice (r=0.59, p<0.01), interactive justice (r=0.58, p<0.01), and intrinsic satisfaction. As for
the extrinsic satisfaction, there seems to be a positive and significant relationship between
organizational trust dimensions called trust in principals (r=0.59, p<0.01), trust in colleagues
(r=0.36, p<0.01), trust in stakeholders (r= 0.47, p<0.01) and extrinsic motivation. There also
seems to be a positive and significant relationship between organizational justice dimensions
called distributive justice (r=0.75, p<0.01), procedural justice (r=0.77, p<0.01), interactive
justice (r= 0.67, p< 0.01) and extrinsic motivation. Hence, all sub-dimensions of
organizational trust and organizational justice can be said to have a positive and significant

relationship with both intrinsic and extrinsic job satisfaction.

There seems to be a positive and significant relationship between job satisfaction
dimensions called intrinsic and extrinsic job satisfaction and intrinsic motivation (r=0.70, p<
0.01; r=0.64, p<0.01), identified motivation (r=0.67, p<0.01; r=0.54, p<0.01), There also
seems to be a positive and significant relationship between job satisfaction dimensions and
introjected motivation (r=0.45, p<0.01; r= 0.54 , p<0.01) and external motivation or control
(r=0.26, p<0.01; r=0.47, p<0.01). Hence, both sub dimensions of job satisfaction can be said

to have a positive and significant relationship with all sub dimensions of motivation.

The measurement model has been tested via confirmatory factor analysis to examine
structural validity of the model, which is made up of 12 observable factors and four latent
variables. The measurement model has been presented in Figure 1. When Figure 1 has been
examined, the coefficients of total three dimensions which represent organizational trust seem
to range between 0.54 and 0.78, those of three dimensions that represent organizational justice
seem to range between 0.83 and 0.95, those of two dimensions that represent job satisfaction
seem to range between 0.78 and 0.93 and those of four dimensions which represent
motivation seem to range between 0.44 and 0.82 and all factors seem to be significant as 0.01.
When the results obtained from confirmatory factor analysis of the measurement model have
been examined, it can be said that the data seem quite fit with the tool (X2(29)=57.70, p=0.00)

and when the indexes of fitness in the comparison table have been scrutinized, the data seem
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fit with the tool (CFI= 0.99, NFI=0.98, SRMR=0.035, RMSEA= 0.059, GFI= 0.97, AGFI=
0.91). X?/Sd ratio has been specified as 1.98 for the model.
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Figure 1. Measurement Model
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The fitness of the measurement model has been tested, and later on, the structural
equation model has been examined. Organizational Trust, organizational justice, motivation,
and job satisfaction variables and the sub-dimensions have been scrutinized in the structural

equation model, and the fitness of the model has been evaluated in Figure 2.
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Figure 2. Structural Equation Model

When the results obtained from confirmatory factor analysis of the structural equation
model have been examined, it can be said that the data seem quite fit with the tool
(X?36=146,79, p=0,00) and when the indexes of fitness in the comparison table have been
scrutinized, the data seem fit with the tool (CFI=0.95, NFI=0.93, SRMR=0.052,
RMSEA=0.10, GFI= 0.92, AGFI= 0.83) X?%/Sd ratio has been specified as 4.07 for the model.

When the structural model has been studied, the positive and significant effect of
lower secondary school teachers' organizational trust (=0.25, p > 0.01) and organizational
justice (B=0.65, p > 0.01) perceptions upon their job satisfaction can be observed.
Accordingly, organizational trust and organizational justice perceptions of teachers explain
63% of teachers' job satisfaction (R? = 0.63). Furthermore, teachers' sub scores of job
satisfaction (=0.86, p > 0.01) can be seen to have a positive and significant effect on
motivation levels. Accordingly teachers' job satisfaction explain 77% of teachers' motivation
(R?2=0.77).

Discussion and Conclusions
The findings obtained from the research demonstrate that the dimension scores of

organizational trust called trust in principals, Trust in colleagues, and Trust in stakeholders,
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and dimension scores of organizational justice called distributive justice, procedural justice,
and interactive justice can account for the variances of intrinsic and extrinsic job satisfaction.
In this context, Van Maele and Van Houtte (2012) discovered that teachers' organizational
trust positively impacts their job satisfaction in all dimensions. The studies examining the
effect of teachers' organizational trust on job satisfaction (Trace, 2006; Wolfe, 2010) remark
that teachers' trust in principals and managerial support boosts their job satisfaction.
Organizational justice and job satisfaction can be seen to have a positive and significant
relationship in the studies in which justice and job satisfaction were examined. (Altahayneh,
Khasawneh & Abedalhafiz, 2014; Fatimah, Amiraa & Halim, 2011; Nojani, Arjmandnia &
Afrooz, 2012; Whisenant & Smucker, 2009; Zainalipour, Fini & Mirkamali, 2010). Apart
from this, Lam and Yan (2011) declared that the distributive justice dimension greatly affects
apprentice teachers' job satisfaction.

When the national literature review has been considered, organizational trust and job
satisfaction relationships are visible in many studies. For instance, Yal¢in (2014) found out
significant and positive relationships between job satisfaction and organizational trust of
teachers who work for private teaching institutions, Bil (2018) found out the similar
relationships among teachers who work for secondary schools, Yilmaz (2019) found out the
similar relationships among teachers who work in all levels (i.e., primary, lower secondary
and secondary) and Dag (2018) found out the similar relationships among teachers who work
for private schools. When the national studies exploring the relationship between
organizational justice and job satisfaction have been considered, there are also many
remarkable studies. For instance, Diindar (2011) carried out the research in secondary schools,
Atasoy (2019), Celik (2011), Giirsel and Celik (2017), and Kete (2015) carried out their
research in all state schools, Yozgat (2019) carried out his research in lower secondary
schools, Alanoglu (2019), Capraz (2009) and Karakose (2014) did their research in all
secondary state schools, Kili¢ (2013) did her research in the regional boarding schools, and
finally, Altas and Cekmecelioglu (2015) did research in preschool institutions. They all found
significant and positive relationships between organizational justice and teachers' job
satisfaction. The studies mentioned above support the findings of this research.

If teachers acquire a high level of trust in schools and believe in organizational justice,
this paves the way for a positive effect on their job satisfaction. In this sense, it can be
inferred that teachers' job satisfaction increases as their organizational trust and organizational

justice perceptions increase. The research demonstrates that the scores of sub-dimensions bout



62 B. Saghi & K. Demir /Pamukkale University Journal of Education, 55, 46-71, 2022

teachers' organizational trust and justice perceptions predict job satisfaction, and this job
satisfaction has a positive impact on motivation level.

When a national literature review has been considered, several studies mark the
positive and significant relationship between job satisfaction and motivation. For instance,
Yilmaz (2014) found out this relationship among lower secondary school teachers,
Yirmibescik (2015) did this among primary school teachers, and Ozsiier (2016) did this
among teachers in state schools.

When international literature review has been taken into consideration, Ali, Dahie and
Ali (2016), Mertler (2002), Scott, Cox, and Dinham (1999), Wagner and French (2010),
Webb (2007), and Nyakundi (2012) indicated in their studies carried out in many types of
schools that job satisfaction is a significant explanatory variable of motivation. In this sense,
as teachers' job satisfaction increases, their motivation levels also rise.

When the research results have been considered, it has been observed that
organizational trust and organizational justice dimensions have a positive and significant
relationship with job satisfaction dimensions. Those job satisfaction dimensions have a
positive and significant relationship with motivation dimensions. The scores of trust in
principals, trust in colleagues, and trust in stakeholders, which are all of the organizational
trust of lower secondary school teachers, and those of distributive, procedural, and interactive
justice, which are all of the organizational justice of teachers, explain the variance of extrinsic
and intrinsic job satisfaction and this job satisfaction has a positive effect on motivation. In
this context, if school principals pay more attention to the "human™ factor, humanistic
relationships are built up among teachers, parents, and students, and an essential school
climate is created at schools, which may enhance teachers' job satisfaction organizational trust
in schools.

Organizational justice perceptions of lower secondary school teachers affect their job
satisfaction positively. Hence, participation in decision making, the equal and fair distribution
of sources and workload, and the clear, straightforward, comprehensible, and suitable
announcement of decisions to be put into practice may strengthen teachers' organizational
justice perceptions.

If teachers, principals, and stakeholders take over the responsibility of not only
successes but also failure and if social and cultural occasions in which teachers, principals,
and all other stakeholders gather around are held in specified times, these contribute a great

deal to the democratic administration of schools, and teachers' organizational trust perceptions
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may, therefore, increase. Moreover, principals' being open to cooperation, choosing to share
responsibility with teachers, and their polite manner may increase teachers' organizational
justice perceptions.

If principals prioritize tools that will increase teachers' job satisfaction more to
enhance their motivation, if they develop job security, working conditions, interpersonal
relationships, school goals, and policies and determine teachers' interests and needs, they may
contribute to teachers' motivation.

There have emerged difficulties, especially during the data obtaining process of the
research because of the Covid-19 pandemic. Focus group discussions and head-to-head
meetings with teachers in qualitative aspects during the normalization process in the post-
pandemic period may provide researchers with more detailed and comprehensive information.
The data collected from teachers who work in different schools may offer different
perspectives to researchers, or such research may be carried out in private schools.
Researchers may possess a wider perspective by conducting research involving principals and
stakeholders rather than teachers. A meta-analysis study may be conducted by examining the
studies which involve lower secondary school teachers, and by doing so, different variables'

effects upon teachers' job satisfaction and motivation can be surveyed.
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