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ABSTRACT

The aim of this study is to evaluate the opinions of teachers who teach Turkish as a foreign language on the use of
distance education in educational activities. In line with this purpose, 387 teachers, who were reached through
criterion sampling, and who worked in institutions that taught Turkish as a foreign language for at least one year
with distance education in Turkey during the pandemic process, were invited to participate in the study. 96 teachers
who agreed to participate in the study voluntarily formed the study group. The data obtained from this study, which
was carried out with the phenomenology method, one of the qualitative research methods, was evaluated using
descriptive analysis. According to the research findings, 63% of the teachers found distance education beneficial,
34% found it useless, and 2% did not express an opinion. More than half of the teachers who found distance
education beneficial in teaching Turkish as a foreign language stated that distance education could be beneficial
due to the fact that distance education is not the main element of teaching, but a supporting element, students'
individual learning motivation is high, language learning motivation is provided, and due to extraordinary
conditions such as global epidemics and natural disasters. Teachers who do not find distance education beneficial

stated that interaction in distance education is insufficient.
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1. INTRODUCTION

At the point reached from the end of 2019 until today, in the Covid-19 epidemic, in which all the people
of the world have been harmed in many ways, the education and training of 1.6 billion students (94% of
the world student population) has been disrupted, according to the United Nations data; this has
exacerbated educational inequalities (United Nations, 2020). Due to the emergency situation, the
teaching environments have changed rapidly, and solutions have been sought by all stakeholders of
education in order to find different ways of interaction. Due to the obligations such as social distance
and reducing the risk of transmission brought by the Covid-19 pandemic, education and training
activities have started to be carried out almost all over the world through distance education
technologies, with the recommendation of the World Health Organization (WHO, 2020). This situation,
which negatively affects education and training activities in many countries, has been described as
"Emergency Remote Teaching - ERT" due to the closure of schools and the compulsory transition to
distance education at all levels of education (Bozkurt and Sharma, 2020). Educational activities in higher

education have also been greatly affected by this situation (de Oliveira Aratjo et al., 2020).

The emergency distance education process, which emerged with the Covid-19 pandemic conditions,
brought along new common situations for many individuals, such as the digitalization of curricula in
educational activities, the acquisition of digital skills by teachers and students, and their involvement in
educational activities through technology independent of time and space (Ali, 2020). It can be stated
that this situation creates various difficulties and opportunities in every field of education. Foreign
language teaching is one of the areas affected by this process. When the basic building blocks of foreign
language teaching are considered as a whole; it is possible to say that it directly affects the learning
environments, the motivation of the students and the pedagogical and field competencies of the teachers.
However, learning a foreign language is not just learning the rules of that language; it includes the

processes of providing social interaction and providing cultural information (Iscan & Yassitas, 2018).

With the simplest definition, distance education is the continuation of education and training activities
independent of time and place. Distance education has started with mail and letters in the historical
process and has developed in the form of radio, television and internet technologies (Isman, 2011). This
historical development process of distance education and the most criticized feature of today is the lack
of interaction (Xiao, 2017). While classroom is the first concept that comes to mind when it comes to
interactive learning environment in traditional education environments, this understanding has changed
thanks to current distance education tools. In language teaching, distance education has brought many
innovations in terms of learning tools and learning environments, students and teachers. Digital
materials and tools, which have become widespread especially with web 2.0, web 3.0 and web 4.0 tools,

have become an important part of education activities today.



As in all fields of education and training, it is important that the field of teaching Turkish as a foreign
language adapts to this new situation so that education and training processes are not disrupted. For this
reason, the opinions of teachers, who are at the center of these activities, are as important as examining
the activities carried out in the emergency distance education process. Because teachers are in a position
to observe the learning processes of students most closely, and it is important for teachers to evaluate
the process in order to improve educational activities during the pandemic period. When the studies on
teaching Turkish as a foreign language in the pre-pandemic period are examined it is seen that there are
various studies such as; evaluation of existing distance education programs in teaching Turkish as a
foreign language (Sen, 2016), the ability of foreigners learning Turkish through distance education to
use Turkish as a communication tool (Pilanci, 2009), evaluation of a distance Turkish education program
(Pilanci, Caligkan, Karadag, Soker and Saltik , 2015), evaluation of some websites used in teaching
Turkish as a foreign language in terms of usability (Goker, 2019), examining the readiness of Turkish
teachers abroad for distance education (Hamutoglu, Horzum, & Okur, 2016), a distance education
technology in teaching Turkish as a foreign language. Evaluation of the use of podcasts as a distance
education technology (Yilmaz & Babacan, 2015), evaluation of the use of mass online open courses as
a distance education technology in teaching Turkish (Ozan & G6¢menler, 2018), and the use of web 2.0
tools as a distance education technology in teaching Turkish individual evaluations (Tirker, 2014;
Goker and Ince, 2019). Moreover, in the process we are in with the Covid-19 epidemic, it has been
observed that many studies have been carried out in the literature on learning with distance education,
compared to previous periods, in order to continue teaching Turkish as a foreign language efficiently.
These studies are such as; student opinions and web 2.0 tools; (Cin Seker, 2020; Oztiirk & Eren, 2020;
Cangal, 2020; Tenekeci, 2020; Demir & Eren, 2020), basic principles for teachers of Turkish as a foreign
language openly and remotely (Pilanci, Saltik & Zenci, 2020); teachers' opinions and web 2.0 tools (Gok
& Karademir, 2020), student and teacher opinions on distance education of Turkish as a foreign
language (Giingdr, Cangal, & Demir, 2020), use of web 2.0 tools in language teaching (Birinci, 2020;
Celik, 2020; Soézer, Azdamar, & Pilanci, 2020). In this study, it is aimed to examine the views of
teachers, who are seen as an important element of teaching, in the light of the studies carried out in order

to observe the effect of the epidemic in language teaching and to reduce the negative effects.

2. METHOD

The study was carried out with the phenomenology method, one of the qualitative research methods.
The phenomenological study describes the shared meaning of several people's lived experiences with a
phenomenon or concept. Researchers focus on identifying the common characteristics of all participants

who experience a phenomenon (Creswell, 2020, p.77).
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2.1 Participants

The criterion sampling method was used for the selection of the participants in the study. The reason for
choosing this method is to get the opinions of teachers who use educational websites that provide content
related to teaching Turkish as a foreign language for teaching purposes. For this reason, 96 teachers who
work in various institutions in the public and private sectors teaching Turkish as a foreign language in
accordance with the criteria and who agreed to participate in the study voluntarily constituted the

participants of the study. Some demographic information of the participants is presented in Table 1.

Table 1

Demographic information of the participants-1

Gender n Age n
Female 63 25 years and below 17
Male 33 26-32 years 58
33 years and older 21
Total 96 Total 96
Undergraduate program n Graduate program n
Turkish Language Education 41 Turkish Language Education 25
Turkish  Language and 52 Teaching Turkish as a 16
Literature Foreign Language / Foreign
Language
Modern Turkish Dialects and 2 Turkish ~ Language and 22
Literatures Literature
Japanese Language Teaching 1 New Turkish Language 8
Total 96 Old Turkic Language 7
Turkish Folk Literature 4
PhD program n Modern Turkish Dialects 2
Turkish Language Education 9 Linguistics/Comparative 2
Linguistics
Teaching Turkish as a 11 Teaching Turkish to Turkish 2
Foreign Language Children Abroad
New Turkish Language and 4 Clinical Psychology 1
Literature

Volume: 8 ¢ Issue: 3 ® October 2021 102



Veli GOK

Old Turkish Language and 2 Turcology 1
Literature
Modern Turkish Dialects and 2 Total 90
Literature

[

Turkish Language Dialects

Turkish World Literature 1

Turkish Folk Literature 1
Turcology 1
Total 32

As seen in Table 1, 63 of the teachers who accepted to participate in the study were female and 33 were
male. It is seen that the majority of these teachers (n=58) are between the ages of 26-32. In addition, 17
teachers aged 25 and under and 21 teachers aged 33 and above participated in the research. When the
undergraduate programs of the teachers are examined, it is seen that they are mostly from Turkish
Language and Literature (n=52) and Turkish Language Teaching (n=48) programs. In addition, it was
determined that 2 teachers graduated from the Modern Turkish Dialects and Literatures and 1 teacher
graduated from the Japanese Language Teaching program. When the graduates of the teachers are
examined, it is seen that almost all of them have completed the master's degree (n=90). Here again, the
most graduated programs are Turkish Education (n=25) and Turkish Language and Literature (n=22)
programs. In addition to these programs, the teachers participating in the study Teaching Turkish as a
Foreign Language (n=16), New Turkish Literature (n=8), Old Turkish Literature (n=7), Turkish Folk
Literature (n=4), Modern Turkish Dialects (n=8) =2), Linguistics / Comparative Linguistics (n=2),
Teaching Turkish to Turkish Children Abroad (n=2), Clinical Psychology (n=1) and Turcology (n=1)
programs. Finally, when the PhD graduation status of the teachers participating in the study was
examined, it was understood that only 32 teachers graduated from a doctoral program. The most
graduated program here is Teaching Turkish as a Foreign Language (n=11), unlike undergraduate and
graduate programs. This is followed by the Turkish Education program with 9 people. Other PhD
programs that teachers graduated from are New Turkish Language and Literature (n=4), Old Turkish
Language and Literature (n=2), Modern Turkish Dialects and Literature (n=2), Turkish Language
Dialects (n=1), Turkish World Literature (n=1), Turkish Folk Literature (n=1) and Turcology (n=1).
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Table 2

Demographic information of the participants-2

Teaching experience in the field n Levels taught in the field of Teaching  n

of Teaching Turkish to Turkish to Foreigners and the number
Foreigners of teachers teaching at this level
2 years and below 33 Al 96
3-5 years 36 A2 95
6-10 years 23 Bl 89
11 years and above 4 B2 82
C1 80
Total 96  Academic Turkish 28
Have you worked abroad inthe  n In which institution did you work n
field of Teaching Turkish to abroad?
Foreigners?
I have not worked abroad 76  Yunus Emre Institute 16
I worked abroad 20  Manas University 1
Johannes Gutenberg University 1
Hayia University 1
Okayama Hayfa 1
Total 96 Total 20

Which countries are your target audiences in general?

Country n Country n
Syria 72 Somalia 37
Irag 35 lIran 28
Afghanistan 27  Palestine 25
Yemen 22 Jordan 19
Kazakhistan 17 Chad 13
Kyrgyzstan 11 Egypt 11
Saudi Arabia 11 Bosnia and Herzegovina 9
Indonesia 9 Russia 9
Turkmenistan 8 Nigeria 7
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USA 6 Djibouti 6
Morocco 5 Sudan 5
China 4 Algeria 3
South Korea 3 Kosovo 3
Libya 3 Uzbekistan 3
Germany 2 Albania 2
Kenya 2 Kuwait 2
Hungary 2 Mongolia 2
Pakistan 2 Poland 2
Ukraine 2 Tunisia 2
Azerbaijan 1 United Arab Emirates 1
UK 1 Brazil 1
Ivory Coast 1 Philippines 1
Gabon 1 Ghana 1
Georgia 1 Cameroon 1
Qatar 1 Macedonia 1
Malaysia 1 Serbia 1
Greece 1

When Table 2 is examined, 33 of the teachers who accepted to participate in the study have 2 years or
less, 36 have 3-5 years, 23 have 6-10 years and 4 have 11 years or more experience. These data show
that the majority of teachers (63) have more than 3 years of experience in teaching Turkish as a foreign
language. Apart from this, it was determined that most of the teachers who accepted to participate in the
study gave lessons at Al, A2, B1, B2 and C1 levels, except for Academic Turkish level. The number of
teachers working abroad is only 20. While 16 of these people stated that they worked at Yunus Emre
Institute abroad, the other four teachers stated that they worked at Manas University (Kyrgyzstan),
Johannes Gutenberg University (Germany), Haifa University (Israel) and Okayama University (Japan).
In addition to these, the target groups of the teachers participating in the study were mostly Syria (n=72),
Somalia (n=37), Irag (n=35), Iran (n=28), Afghanistan (n=27), Palestine (n=). 25), Yemen (n=22),
Jordan (n=19) students.
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2.2 Data Collection Tool, Data Collection and Data Analysis

A semi-structured form created by the researchers was used to collect the data. In this form, aiming to
determine the characteristics of the participants participating in the study, gender, age, undergraduate -
graduate - doctoral program, experience of teaching Turkish to foreigners, the levels taught in the field
of teaching Turkish as a foreign language, whether or not to work abroad in the field of teaching Turkish
as a foreign language. It contains questions about the situation and the countries where the target
audience is mostly from. The other question in the form is “Will the distance education course be
beneficial for students in the field of Teaching Turkish as a Foreign Language? Why? (It will be
beneficial. Because.../ It will not be beneficial. Because...)” is the question. The data were collected
through a digital form created on Google Forms. The form was sent to the participants by e-mail and the
data of the participants who agreed to participate in the study were analyzed. The data were evaluated
with descriptive analysis. The data of each participant was coded as T1, T2 .. T96, respectively. For the
reliability of the analysis, the coding was done separately by two researchers and the Miles and
Huberman (1994) coefficient was calculated for the harmony of the themes. It was observed that the
Miles and Huberman coefficient values calculated for the determined themes varied between .873 and

1.000, so the intercoder reliability was at a very good level (Miles & Huberman, 1994).

3. FINDINGS

The participants were asked, “Will distance education courses be beneficial for students in the field of
teaching Turkish as a foreign language? What are your thoughts on this subject?”” The answers given to

the question are divided into different themes and given in tables below:

Table 3

Teachers' general opinions on whether distance education courses in the field of teaching Turkish as a

foreign language will be beneficial for students or not.

Opinion n %
It'll be helpful 59 63.54
It will not be helpful 35 34.37
I have no idea 2 2.09

The general views of the participants on whether the distance education course would be beneficial for
students in the field of teaching Turkish as a foreign language were examined by dividing them into

themes and codes. The themes and codes created are given in Table 4:
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Table 4

Themes of teachers' views on whether the distance education course in the field of teaching Turkish as

a foreign language will be beneficial for students or not.

Theme

Codes

Teachers who participated in

the idea n
Allows learning independently of  T7, T8, T11, T17, T18, T20, 10
time and place T22,T37,T69, T73
Teachers who think  Technology facilitates language ~ T1, T3, T10, T13, T15, T20, 8
tf:jat distance education T21, T68
education Is Provides equal opportunity in
beneficial gt o CPPOTRLY T1,T22, T30, T71, 86 5
Allows it to reach more students T31, T44,T66 3
Can be used as a supporting factor T7, 719, T16, T18, T19, T22,
for teachin T24,T28, T39, T48, T55, 17
g T68, T75, T77,T79, T83
The individual e_ffort, ability, T2, T14, T32, T34, T78,
purpose and desire of the learner T83. T84, T93 8
Teachers who find  are decisive in its beneficialness. : '
distance education ~ Motivation is very effective in
beneficial language teaching, it can be
depending on a beneficial if necessary motivation T11, 715,724,749, T80 5
certain condition is provided.
Distance education provides
continuity and can be beneficial in
compulsory situations such as T46, T78, T92 3
global epidemics and natural
disasters.
T2, T4, T5,T6, T12, T19,
. . . T23, T25, T26, T27, T35,
Teachers who think 7 . N T53, T55, T56, T58, T60, 33
- disadvantage in learning, it should
that distance be one-to-one education T61, T63, T67, T70, T71,
education is not T72,T80, T81, T85, T88,
beneficial T89, T94
Learning a language is learning a
culture, a language is learned by T33, T57 2

doing-living

When the opinions of the participants are examined, it is seen that 63.54% find distance education

beneficial in teaching Turkish as a foreign language in general. It is seen that the reason why the

participants think that teaching Turkish through distance education can be beneficial in teaching Turkish

as a foreign language stems from the reasons such as distance education provides learning independently

of time and place, technology facilitates language education, distance education provides equal

opportunities in education and distance education allows more students to be reached. Some examples
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of the reasons why the participants think that teaching Turkish as a foreign language through distance
education is beneficial because it provides learning independent of time and place are given below:

“In the globalizing world order, it may not always be possible to establish face-to-face

communication.” (T8)

“Because Turkish is not learned only in Turkey. The person works in another country and does

not have time for the course. Therefore, distance education is beneficial.” (T17)
"It'l be helpful. Because there is no space and time limitation.” (T69)

Some sample views of the participants regarding the reasons why they think that teaching Turkish as a
foreign language through distance education is beneficial because technology provides convenience in

language teaching are given below:
“It will be more beneficial for today's youth who are more open to emerging technologies.” (T3)

“Because it is easier to address different intelligence areas in distance education platforms that
offer enriched content.” (T10)

"It'll be helpful. Because technology offers many possibilities. Although it is not exactly like a
classroom environment, learning/teaching can be carried out in a way that is closest to the

classroom environment, perhaps in a much more practical way.” (T21)

Some examples of the reasons why the participants think that teaching Turkish as a foreign language
through distance education is beneficial because it provides equal opportunities in education are given

below:
“There are many people who want to learn Turkish but cannot attend a course.” (T22)

"It'll be helpful. Because each person or student due to work, social status, etc. He cannot receive

a separate education for various reasons.” (T69)

“It happens because not every student has the opportunity to go to the country of the target
language. For this reason, distance education allows the student to reach native speakers and to
learn Turkish with less cost.” (T73)

Some sample views of the participants regarding the reasons why they think that teaching Turkish as a
foreign language through distance education is beneficial because it enables them to reach more students

are given below:
“It allows more students to be reached.” (T31)
"It'll be helpful. Because more students can be reached more economically.” (T44)

“It can be useful and accessible to a large number of students at the same time, with the support

of technology, teaching Turkish can become more enjoyable.” (T66)
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The reasons why the participants think that teaching Turkish as a foreign language through distance
education can be beneficial under a certain condition, is that the individual effort, ability, aim and desire
of the learner are decisive in distance education, It is seen that they think in this way because it is thought
that it can be beneficial if the necessary language learning motivation is provided and it can provide
continuity in education in obligatory situations such as global epidemics and natural disasters. Some
sample views of the participants regarding the reasons why they think that teaching Turkish as a foreign
language through distance education are determinative of the learner's individual effort, ability, purpose

and desire are given below:

“...it can be useful because the process progresses depending on the individual effort of the

student.” (T34)

“...but for distance education to be beneficial to students, the student must be diligent, but this

generation, which we call the “Z” generation, is very lazy in accessing information.” (T78)

“The answer may differ according to individual characteristics. A student who knows how to
learn the language can learn the language by managing his own education process with
autonomous learning. However, a general problem | encounter in language classes; the student
does not know how to learn the language. In this sense, educational websites do not provide
information; however, it does not take into account individual differences. Therefore, it is very
dependent on individual effort” (T83)

Some examples of the reasons why the participants think that teaching Turkish as a foreign language
with distance education can be beneficial provided that it supports the actual teaching by taking a
supporting role instead of the main element of the teaching are given below:

“Because the activities that are insufficient in the classroom due to various problems can be
completed with distance education and repetitions and deficiencies can be solved in this way.”
(T7)

“It can be used in addition to formal education. It can be supportive and reinforcing.” (T28)
“It is only useful if it is considered as a helpful resource. It is insufficient on its own.” (T83)

Some sample opinions of the participants regarding the reasons why distance education courses in
teaching Turkish as a foreign language can be beneficial if the necessary language learning motivation

is provided are given below:

“Distance education alone may not be enough if the student does not have a serious motivation to

learn a language.” (T24)

“Students do not take part in a real classroom setting. This causes a lack of motivation in the

student.” (T80)
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Some examples of the opinions of the participants regarding the reasons why distance education courses
in teaching Turkish as a foreign language may be beneficial in compulsory situations such as global

epidemics and natural disasters, as it can provide continuity in education, are given below:

“Due to the corona virus epidemic, which is a current problem, the courses have switched to
distance education. It will be beneficial because it can ensure the continuity of online education
in such difficult situations.” (T46)

“No education is as good as when you meet a student, but distance education can be applied in

obligatory situations such as an epidemic.” (T78)

“I do not find distance education absolutely useful except for necessity, for example, Covid-19...”
(T92)

The participants also expressed their opinions that it would not be beneficial in addition to their thoughts
that distance education could be beneficial in teaching Turkish as a foreign language. It is seen that these
thoughts of the participants stem from the lack of interaction in distance education and the fact that
language learning requires learning by doing and experiencing, like learning culture. Some sample
opinions of the participants regarding the reasons for their thoughts that distance education courses in

teaching Turkish as a foreign language are useless due to the lack of interaction are given below:

“It would be useless. Because | do not think that distance education is as interactive and

explanatory as formal education.” (T19)
“It is not helpful. Because face-to-face communication is important in language teaching.” (T26)
"No no. Because language training provides efficiency when face-to-face.” (T50)

“Non-interaction. The teacher-student bond does not complement the value of socialization.”
(T71)

Some sample views of the participants regarding the reasons for their thoughts that teaching Turkish as
a foreign language through distance education are useless because language learning requires learning
by doing and experiencing, like learning culture, are given below:

“I don't think it will be helpful. Language becomes more useful when it is learned by living it in
place.” (T33)

“It will not be useful because learning a language is also learning a culture, it is always more

beneficial to learn by living.” (T57)

Participants who do not find distance education beneficial mostly think that distance education will not
be beneficial due to the lack of interaction.

Volume: 8 ¢ Issue: 3 ® October 2021 110



4. DISCUSSION, CONCLUSION AND RECOMMENDATIONS

It is known that studies focused on teaching Turkish as a foreign language on Web 2.0 tools, interactive
environments and distance education were the fields of study that attracted the attention of researchers
even before the pandemic. The "compulsory distance education" imposed by the Covid-19 pandemic
process has directed the experts of teaching Turkish as a foreign language to research on language
teaching in distance education environments. It has been seen that the views of students and teachers
about distance education and language teaching process have an important place in the thesis studies,
developed projects, presented papers and published articles in the field. It was seen that Giingor, Cangal
and Demir (2020) took the opinions of both students and teachers in their studies on the distance
language teaching process of teaching Turkish as a foreign language. In the study, there were positive
and negative statements of both groups about the process. While the situation of eliminating the time
and space limit of the pandemic for both sides is seen as positive; Negative opinions were determined
in cases such as interaction problems experienced in the process and the negative impact of language
skills development. Similarly, in this study, teachers' opinions were taken about the processes of
teaching Turkish as a foreign language from a distance. When the results of the two studies are
compared, it is seen that the teachers mostly have positive opinions about the process and express similar
opinions: "It can be used in compulsory situations, it removes time and space limitations, and it provides

teaching supporting materials" can be shown as common opinions.

When we look at the general opinions of the teachers about whether the distance education course in the
field of teaching Turkish as a foreign language will be beneficial for the students, 63.54% of them
thought that it would be beneficial, 34.37% of them thought that it would not be useful, and 2.09% did
not express an opinion. The opinions of the teachers who thought it would be useful were gathered under
the themes of seeing it useful and finding it useful under a certain condition. The prominent views in
both themes were as follows: "It provides learning independent of time and place" and "It can be used
as a supporting factor for teaching." When the views of the teachers are examined, it has been concluded
that distance education is both economical in many aspects and has supportive aspects to teaching. In
addition, some participants stated that distance education can facilitate language learning and teaching
processes thanks to technology. In some similar studies in the literature, distance education can
contribute to listening/watching skills in Turkish teaching (Karakus et al., 2020; Ozgiil, Ceran, & Y1ldiz,
2020), and interactive e-books and digital books will contribute to reading/comprehension skills (Sanal,

2016; Karagol, 2021) was expressed.

It was determined that the majority of the teachers who expressed their opinions were women (63). This
situation is similar to the studies created to get other opinions Ozaydin (2019), Giingdr, Cangal and
Demir (2020), Gok and Karademir (2020). Generally, female teachers contribute more to studies than
males. When the age ranges of all teachers are examined, it is seen that most of them are in the young -

middle age range. In addition to the age of the teachers, it has been determined that the majority of them



have 3-11 years of experience in teaching Turkish to foreigners and they teach at all levels (A1-A2-B1-
B2-C1) in language teaching. The fact that the number of teachers with academic Turkish experience is
quite low can be explained by the fact that most language teaching centers do not give lectures at this
stage. In this case, it is possible to say that the majority of the teachers participating in the study are in
the young - middle age range and have good experience in the field. Finally, when the target audience
of the teachers participating in the study is examined, it is understood that the majority of the student
profile in teaching Turkish as a foreign language is composed of immigrants (Syria, Iraq, Iran,

Afghanistan, Palestine, Yemen).

One of the basic elements of language teaching is the student and the other is the teacher. In this study,
it is thought that the results obtained in line with the opinions obtained from the teachers will make great
contributions to the teaching of Turkish as a foreign language. Every opinion expressed is of a quality
to improve teaching. It is of great importance for the future to take the necessary lessons from the
distance education processes that are passed urgently due to Covid-19 and unprepared. It is very
important for prospective teachers who are interested in working in the field of teaching Turkish as a
foreign language to follow such studies closely and to identify their deficiencies with the opinions of

experienced teachers.

It is thought that the study will prevent the problems to be experienced in new teachings and that it will
improve the negative situations that may be experienced in distance education situations other than face-
to-face teaching. Every work needs to be developed and improved. In this respect, we have some
suggestions for field researchers. First, a comparative study can be conducted on face-to-face education
and distance education with more qualified and more qualified teachers working in the field of teaching
Turkish as a foreign language. Secondly, it is possible to consult the opinions of students and teachers
about the changes in the use of source materials in language teaching with a similar perspective, with

research methods before and after the pandemic.
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OZET

Bu c¢alismanin amaci1 Tiirkgeyi yabanci dil olarak &greten Ogretmenlerin uzaktan egitimin egitim-6gretim
faaliyetlerinde kullanilmasina yonelik goriislerinin degerlendirilmesi olarak belirlenmistir. Bu amag dogrultusunda
6l¢iit ornekleme yoluyla ulasilan ve pandemi siirecinde Tiirkiye’de uzaktan egitimle en az bir y1l Tiirk¢eyi yabanci
dil olarak ogreten kurumlarda gorev yapan 387 Ogretmen ¢aligmaya katilim i¢in davet edilmistir. Calismaya
goniillii olarak katilmay1 kabul eden 96 6gretmen ise ¢alisma grubunu olusturmustur. Veriler elektronik ortamda
hazirlanan yari-yapilandirilmig bir form araciligi ile dijital ortamda toplanmustir. Nitel aragtirma yontemlerinden
olgubilim yontemiyle yiriitilen bu c¢aligmaya ait elde edilen veriler betimsel analiz kullanilarak
degerlendirilmistir. Arastirma bulgularina gore 6gretmenlerin %63l uzaktan egitimi faydali bulurken, %34’u
faydasiz bulmus, %2’si ise fikir belirtmemistir. Uzaktan egitimi Tiirkgenin yabanci dil olarak 6gretiminde faydali
bulan 6gretmenlerin yaridan fazlasi uzaktan egitimin 6gretimin ana unsuru degil destekleyici unsuru olmasi,
Ogrencilerin bireysel 6grenme motivasyonlarinin yiiksek olmasi, dil 6§renme motivasyonunun saglanmasi ile
kiiresel salgin, dogal afet gibi olagan dis1 sartlara bagli olarak faydali olabilecegini belirtmistir. Uzaktan egitimi

faydali bulmayan 6gretmenler ise uzaktan egitimde etkilesimin yetersiz oldugunu ifade etmistir.
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1. GIRIS

2019 yilimin sonlarindan giiniimiize kadar gelinen noktada biitiin diinya insanlarinin pek ¢ok agidan zarar
gordiigii Covid-19 salgininda, Birlesmis Milletler verilerine gére 1,6 milyar 6grencinin (diinya 6grenci
niifusunun %94') egitim ve dgretimi aksamis; bu durum egitim esitsizliklerini daha da koétiilestirmistir
(United Nations, 2020). Yasanan acil durum sebebiyle 6gretim ortamlar1 hizli bir sekilde degismis, farkli
etkilesim yollar1 bulmak i¢in egitimin biitiin paydaslar tarafindan ¢6ziim yollar1 aranmigtir. Covid-19
pandemisinin getirdigi sosyal mesafe ve bulas riskinin azaltilmasi gibi zorunluluklar nedeniyle egitim -
ogretim faaliyetleri Diinya Saglik Orgiitiiniin de tavsiyesi ile neredeyse tiim diinyada uzaktan egitim
teknolojileri araciligiyla gergeklestirilmeye baslamistir (WHO, 2020). Bircok iilkede egitim - 6gretim
faaliyetlerini olumsuz etkileyen bu durum, okullarin kapanmasi ve mecburi olarak egitimin tiim
kademelerinde uzaktan egitime gecilmesi nedeniyle “acil uzaktan 6gretim” (Emergency Remote
Teaching - ERT) olarak agiklanmustir (Bozkurt ve Sharma, 2020). Yiiksekogretimdeki egitim - 6gretim
faaliyetleri de bu durumdan fazlasiyla etkilenmistir (de Oliveira Aratjo vd., 2020).

Covid-19 pandemi sartlariyla birlikte ortaya c¢ikan acil uzaktan egitim silireci egitim-O6gretim
faaliyetlerinde miifredatlarin dijitallesmesi, 6gretmen ve Ogrencilerin dijital becerileri kazanmalari,
zaman ve mekandan bagimsiz teknoloji aracilifi ile egitim-6gretim faaliyetlerine dahil olma gibi birgok
birey i¢in ortak yeni durumlar1 da beraberinde getirmistir (Ali, 2020). Bu durumun her egitim-6gretim
alani icinde gesitli zorluklar ve firsatlar ortaya ¢ikardigi ifade edilebilir. Yabanci dil 6gretimi alan1 da
bu siiregten etkilenen alanlardan birisidir. Yabanci dil 6gretiminin temel yapi taglari bir biitiin olarak ele
alindiginda; 6grenme ortamlarini, 6grencilerin motivasyonlarini ve 6gretmenlerin pedagojik ve alan
yeterliklerini dogrudan etkiledigini sdylemek miimkiindiir. Bununla birlikte yabanci dil 6grenimi
yalnizca o dile ait kurallarin 6grenilmesi degil; sosyal etkilesim saglama ve kiiltiirel bilgilerin verilmesi

siireclerini igermektedir (Iscan ve Yassitas, 2018).

Uzaktan egitim en basit tanimlama ile zaman ve mekandan bagimsiz bir sekilde egitim ve dgretim
faaliyetlerinin stirdiiriilmesidir. Uzaktan egitimle 6gretim tarihsel siire¢ icerisinde posta ve mektupla
baslamis, radyo, televizyon ve internet teknolojileri seklinde gelisim gostermistir (Isman, 2011).
Uzaktan egitimin bu tarihsel gelisim siireci ve giiniimiizde en cok elestirilen 6zelligi etkilesim
eksikligidir (Xiao, 2017). Geleneksel egitim ortamlarinda etkilesimli 6grenme ortamu denildiginde ilk
akla gelen kavram smif iken, giinlimiizde giincel uzaktan egitim araglar1 sayesinde bu anlayis degisime
ugramistir. Dil 6gretiminde uzaktan egitim, 6grenme araglar ile birlikte 6gretimi olusturan 6grenme
ortamlar1, dgrenci ve dgretmen acisindan birgok yeniligi de beraberinde getirmistir. Ozellikle web 2.0,
web 3.0 ve web 4.0 araglari ile birlikte kullanimi yayginlasan dijital materyal ve araglar giiniimiizde

egitim - 0gretim faaliyetlerinin 6nemli bir pargasi haline gelmistir.

Tilim egitim - 6gretim alanlarinda oldugu gibi Tiirk¢enin yabanci dil olarak dgretilmesi alaninin da bu

yeni duruma adapte olmasi egitim - dgretim siireglerinin aksamamasi i¢in 6nemlidir. Bu nedenle acil
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uzaktan egitim siireci icerisinde gergeklestirilen faaliyetlerin incelenmesi kadar bu faaliyetlerin
merkezinde olan Ogretmenlerin goriisleri de oldukca Onem kazanmaktadir. Ciinkii 6gretmenler
Ogrencilerin 6grenme siireglerini en yakindan goézlemleyebilecek konumdadir ve pandemi donemindeki
egitim - 6gretim faaliyetlerinin gelistirilebilmesi i¢in 6gretmenlerin siireci degerlendirmeleri onemlidir.
Pandemi Oncesi donemde Tiirkcenin yabanci dil olarak Ogretimi ile ilgili yapilan caligmalar
incelendiginde; Tiirkgenin yabanci dil olarak 6gretiminde var olan uzaktan egitim programlarinin
degerlendirilmesi (Sen, 2016), uzaktan egitimle Tiirk¢e dgrenen yabancilarin Tiirkgeyi iletisim araci
olarak kullanabilme yeterlikleri (Pilanci, 2009), uzaktan bir Tirk¢e Ogretim programin
degerlendirilmesi (Pilanci, Caligkan, Karadag, Soker ve Saltik, 2015), yabanci dil olarak Tiirkce
ogretiminde kullanilan bazi web sitelerinin kullanilabilirlik a¢isindan degerlendirilmesi (Goker, 2019),
yurt disindaki Tiirkge Ogretmenlerinin uzaktan egitime yonelik hazirbulunusluklarinin incelenmesi
(Hamutoglu, Horzum ve Okur, 2016), yabanc1 dil olarak Tiirk¢enin 6gretiminde bir uzaktan egitim
teknolojisi olarak Podcast kullanimina yonelik degerlendirme (Y1ilmaz ve Babacan, 2015), Tiirk¢enin
Ogretiminde bir uzaktan egitim teknolojisi olarak kitlesel c¢evrimici acik derslerin kullaniminin
degerlendirilmesi (Ozan ve Gogmenler, 2018), web 2.0 araglarinin bir uzaktan egitim teknolojisi olarak
Tiirkgenin 6gretiminde kullanilmasina yénelik degerlendirmeler (Tiirker, 2014; Goker ve Ince, 2019)
gibi ¢esitli ¢aligmalarin var oldugu goriilmektedir. Bununla birlikte Covid-19 salgini ile beraber iginde
bulundugumuz siirecte, Tiirk¢enin yabanci dil olarak 6gretiminin uzaktan verimli bir sekilde devam
etmesi i¢in gegmis donemlere nazaran uzaktan egitimle 6grenmeye yonelik alanyazinda ¢ok sayida
calisma yapildigi gézlemlenmistir. Bu ¢aligmalar, 6grenci goriisleri ile web 2.0 araclari; (Cin Seker,
2020; Oztiirk ve Eren, 2020; Cangal, 2020; Tenekeci, 2020; Demir ve Eren, 2020), a¢ik ve uzaktan
yabanci dil olarak Tiirk¢e 6gretmenleri i¢in temel ilkeler (Pilanci, Saltik ve Zenci, 2020); 6gretmenlerin
goriigleri ile web 2.0 araglart (Gok ve Karademir, 2020); yabanci dil olarak Tiirkgenin uzaktan
Ogretimine iligkin 6grenci ve 6gretmen goriisleri (Gilingor, Cangal ve Demir, 2020); web 2.0 araglarinin
dil 6gretimindeki kullanimina yoénelik (Birinci, 2020; Celik, 2020; S6zer, Azdamar ve Pilanci, 2020)
calismalar olarak yer almaktadir. Bu calismada ise dil 6gretiminde salginin etkisini gézlemlemek ve
olumsuzluklar1 azaltmak amaciyla ortaya konulan ¢aligmalarin 15181nda 6gretimin dnemli unsuru olarak

goriilen 6gretmenlerin uzaktan egitime yonelik goriislerinin incelenmesi amaglanmistir.

2. YONTEM

Calisma nitel arastirma yontemlerinden olgubilim (fenomonoloji) yontemi ile gerceklestirilmistir.
Fenomenolojik ¢alisma birkag kisinin bir fenomen veya kavramla ilgili yasanmis deneyimlerinin ortak
anlamin1 tanimlar. Arastirmacilar bir fenomeni deneyimleyen tiim katilimcilarin ortak 6zelliklerinin

tanimlanmasina odaklanir (Creswell, 2020, s.77).
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2.1 Katihhmecilar

Calismada katilimcilarin se¢imi igin Olgiit 6rnekleme yontemi kullanilmigtir. Bu yontemin tercih
edilmesinin nedeni Tiirk¢enin yabanci dil olarak dgretimi ile ilgili igerik saglayan egitsel web sitelerini
Ogretim amagh kullanan 6gretmenlerin goriislerini almaktir. Bu nedenle dlgiite uygun bigimde yabanci
dil olarak Tiirk¢e dgreten kamu ve 6zel sektorde gesitli kurumlarda gorev yapan ve ¢alismaya goniillii
olarak katilmay1 kabul eden 96 6gretmen ¢aligmanin katilimcilarini olugturmustur. Katilimcilara ait bazi

demografik bilgiler Tablo 1’de sunulmustur.

Tablo 1

Katilimcilara ait demografik bilgiler-1

Cinsiyet n Yas n
Kadin 63 25 yas ve alt1 17
Erkek 33 26-32 yas 58
33 yas ve lstil 21
Toplam 96 Toplam 96
Mezun olunan lisans programi n Mezun olunan yiiksek lisans n
programi
Tiirkge Ogretmenligi 41 Tiirk¢e Egitimi 25
Tiirk Dili ve Edebiyati 52 Yabancilara /Yabanci Dil Olarak 16
Tirkce Ogretimi
Cagdas Tiirk Lehgeleri ve 2 Tiirk Dili ve Edebiyati 22
Edebiyatlart
Japonca Ogretmenligi 1 Yeni Tiirk Dili 8
Toplam 96 Eski Tiirk Edebiyati 7
Tiurk Halk Edebiyat 4
Mezun olunan doktora programi n Cagdas Tiirk Lehgeleri 2
Tiirk¢e Egitimi 9 Dilbilim/Karsilastirmali Dilbilim 2
Yabanci Dil Olarak Tiirkge Ogretimi 11 Yurt D1§}ndaki Tiirk Cocuklarina 2
Tiirk¢ce Ogretimi
Yeni Tiirk Dili ve Edebiyati 4 Klinik Psikoloji 1
Eski Tiirk Dili ve Edebiyati 2 Tiirkoloji 1
Cagdas Tiirk Lehcgeleri ve Edebiyati 2 Toplam 90
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Tirk Dili Lehgeleri 1
Tiirk Diinyas1 Edebiyati 1
Tiirk Halk Edebiyat1 1
Tiirkoloji 1
Toplam 32

Tablo 1°de goriildiigii lizere ¢alismaya katilmayi kabul eden 6gretmenlerin 63’ii kadin olup 33’1
erkektir. Bu 6gretmenlerin biiyiik bir ¢ogunlugunun (n=58) 26-32 yas araliginda oldugu goériilmektedir.
Bununla birlikte 25 yas ve alt1 17, 33 yas ve iistii 21 6gretmen arastirmaya katilmistir. Ogretmenlerin
mezun olduklart lisans programlar1 incelendiginde agirlikli olarak Tiirk Dili ve Edebiyat1 (n=52) ve
Tiirkge Ogretmenligi (n=48) programlarindan olduklari gériilmiistiir. Bunun yam sira 2 gretmenin
Cagdas Tiirk Lehgeleri ve Edebiyatlari, 1 dgretmenin ise Japonca Ogretmenligi programindan mezun
oldugu belirlenmistir. Ogretmenlerin yiiksek lisans mezuniyeti incelendiginde neredeyse tamamina
yakinmnin yiiksek lisansi bitirdigi (n=90) goriilmektedir. Burada yine en ¢ok mezun olunan programlar
Tiirkge Egitimi (n=25) ve Tiirk Dili ve Edebiyati (n=22) programlaridir. Bu programlarin yani sira
calismaya katilan 6gretmenlerin Yabanci Dil Olarak Tiirkge Ogretimi (n=16), Yeni Tiirk Edebiyati
(n=8), Eski Tiirk Edebiyat1 (n=7), Tiirk Halk Edebiyat1 (n=4), Cagdas Tiirk Lehgeleri (n=2), Dilbilim /
Karsilastirmali Dilbilim (n=2), Yurt Disindaki Tiirk Cocuklarina Tiirkce Ogretimi (n=2), Klinik
Psikoloji (n=1) ve Tiirkoloji (n=1) programlarindan yiiksek lisans mezunu oldugu goriilmiistiir. Son
olarak caligmaya katilan 6gretmenlerin doktora mezuniyeti durumlar incelendiginde yalnizca 32
Ogretmenin bir doktora programindan mezun oldugu anlagilmigtir. Burada en ¢ok mezun olunan
program lisans ve yiiksek lisanstan farkli olarak Yabanci Dil Olarak Tiirkge Ogretimi (n=11)
programuidir. Bunu 9 kisi ile Tiirkge Egitimi programi izlemektedir. Ogretmenlerin mezun oldugu diger
doktora programlari ise Yeni Tiirk Dili ve Edebiyati (n=4), Eski Tiirk Dili ve Edebiyati (n=2), Cagdas
Tiirk Lehgeleri ve Edebiyat1 (n=2), Tiirk Dili Lehgeleri (n=1), Tiirk Diinyas1 Edebiyati (n=1), Tiirk Halk
Edebiyat1 (n=1) ve Tiirkolojidir (n=1).
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Tablo 2

Katilimcilara ait demografik bilgiler-2

Yabancilara Tiirkce Ogretimi n Yabancilara Tiirkce Ogretimi alaninda  n
alaninda ders verme deneyimi ders verilen diizeyler ve bu diizeyde
ders veren 6gretmen sayilari

2 yil ve alt1 33 Al 96
3-5y1l 36 A2 95
6-10 y1l 23 Bl 89
11 y1l ve iizeri 4 B2 82

C1 80
Toplam 96  Akademik Tiirkge 28
Yabancilara Tiirkce Ogretimi n Yurtdisinda hangi kurumda goérev n
alaninda yurtdiginda gorev yaptiniz?

yaptiniz m1?

Yurtdisinda ¢calismadim 76  Yunus Emre Enstitiisii 16

Yurtdisinda gorev yaptim 20  Manas Universitesi 1
Johannes Gutenberg Universitesi 1
Hayfa Universitesi 1
Okayama Universitesi 1

Toplam 96  Toplam 20

Ogretim faaliyeti yiiriittiigiiniiz hedef kitle genel olarak hangi iilkelerdendir?

Ulke n  Ulke n
Suriye 72 Somali 37
Irak 35 Iran 28
Afganistan 27  Filistin 25
Yemen 22 Urdiin 19
Kazakistan 17 Cad 13
Kirgizistan 11 Misir 11
Suudi Arabistan 11 Bosna-Hersek 9
Endonezya 9 Rusya 9
Tiirkmenistan 8 Nijerya 7
ABD 6 Cibuti 6
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Fas 5 Sudan 5
Cin 4 Cezayir 3
Giiney Kore 3 Kosova 3
Libya 3 Ogzbekistan 3
Almanya 2 Arnavutluk 2
Kenya 2 Kuveyt 2
Macaristan 2 Mogolistan 2
Pakistan 2 Polonya 2
Ukrayna 2 Tunus 2
Azerbaycan 1 Birlesik Arap Emirlikleri 1
Birlesik Krallik 1 Brezilya 1
Fildisi 1 Filipinler 1
Gabon 1 Gana 1
Gilircistan 1 Kamerun 1
Katar 1 Makedonya 1
Malezya 1 Sirbistan 1
Yunanistan 1

Tablo 2 incelendiginde ¢alismaya katilmay1 kabul eden 6gretmenlerin 33’1 2 yil ve daha az, 36’s1 3-5
yil, 23’1 6-10 y1l ve 4’1 11 y1l ve iizeri deneyime sahiptir. Bu veriler 6gretmenlerin ¢ogunlugunun (63)
Tiirkgenin yabanci dil olarak 6gretimi alaninda 3 yildan daha fazla deneyime sahip oldugunu
gostermektedir. Bunun disinda galismaya katilmay1 kabul eden 6gretmenlerin biiyiik bir boliimiiniin
Akademik Tiirkce diizeyi hari¢ A1, A2, B1, B2 ve C1 diizeylerinde ders verdikleri tespit edilmistir. Yurt
disinda gorev yapan 6gretmenlerin sayisi yalnizca 20°dir. Bu kisilerin 16’s1 yurt disinda Yunus Emre
Enstitiisii biinyesinde gorev yaptigim belirtirken, diger dort 6gretmen Manas Universitesi (Kirgizistan),
Johannes Gutenberg Universitesi (Almanya), Hayfa Universitesi (Israil) ve Okayama Universitesinde
(Japonya) gorev yaptigini ifade etmistir. Bunlara ilave olarak ¢alismaya katilan dgretmenlerin 6gretim
yaptiklar1 hedef kitlenin gogunlukla Suriye (n=72), Somali (n=37), Irak (n=35), Iran (n=28), Afganistan
(n=27), Filistin (n=25), Yemen (n=22), Urdiin (n=19) uyruklu 6grenciler oldugu goriilmiistiir.
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2.2 Veri Toplama Araci, Verilerin Toplanmasi ve Verilerin Analizi

Verilerin toplanmasi igin aragtirmacilar tarafindan olusturulan yar1 yapilandirilmis bir form
kullanilmigtir. Bu formda calismaya katilan katilimcilarin 6zelliklerinin belirlenmesini amaglayan
cinsiyet, yas, mezun olunan lisans - yiiksek lisans - doktora programi, yabancilara Tiirkce 6gretimi
alaninda ders verme deneyimi, Tiirk¢enin yabanci dil olarak 6gretimi alaninda ders verilen seviyeler,
Tiirk¢enin yabanci dil olarak 6gretimi alaninda yurtdisinda gorev yapip yapmama durumu ve 6gretim
faaliyeti yiiriitiilen hedef kitlenin daha ¢ok hangi iilkelerden oldugu ile ilgili sorular igermektedir.
Formda yer alan diger soru ise “Tiirkgenin Yabanci Dil olarak Ogretimi alaninda uzaktan egitimle ders,
ogrenciler i¢in faydali olur mu? Neden? (Faydali olur. Ciinkii.../ Faydali olmaz. Ciinkii...)” sorusudur.
Veriler Google Formlar {izerinden olusturulan dijital form aracilig1 ile toplanmistir. Form katilimcilara
e-posta ile gonderilmis ¢alismaya katilmay1 kabul eden katilimcilarin verileri analiz edilmistir. Veriler
betimsel analizi ile degerlendirilmistir. Her bir katilimcinin verisi sirastyla O1, 02 .. 096 olarak
kodlanmistir. Analizin giivenirligi icin kodlamalar iki arastirmaci tarafindan ayri ayri yapilmis ve
temalarin uyumu i¢in Miles ve Huberman (1994) katsayisi hesaplanmistir. Belirlenen temalara ait
hesaplanan Miles ve Huberman katsayisi degerleri .873 ile 1.000 araliinda degistigi, dolayist ile
kodlayicilar arasi glivenirligin ¢ok iyi diizeyde oldugu gortilmistiir (Miles ve Huberman, 1994).

3. FINDINGS

Katilimeilarin “Tiirkgenin yabanci dil olarak 6gretimi alaninda uzaktan egitimle ders, 6grenciler igin
faydal1 olur mu? Bu konu hakkinda diisiinceleriniz nedir?”” sorusuna verdikleri yanitlar farkli temalara

ayrilarak asagida tablolar halinde verilmistir:

Tablo 3

Tiirkgenin yabanct dil olarak 6gretimi alanminda uzaktan egitimle dersin, ogrenciler igin faydali olup

olmayacagina dair 6gretmenlerin genel goriisleri

Gorlis n %
Faydali olur 59 63.54
Faydali olmaz 35 34.37
Fikrim yok 2 2.09

Katilimeilarin Tiirkgenin yabanci dil olarak 6gretimi alaninda uzaktan egitimle dersin 6grenciler igin
faydali olup olmayacagina dair genel goriisleri temalar ve kodlara ayrilarak incelenmistir. Olusturulan

tema ve kodlar Tablo 4’te verilmistir:
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Tablo 4

Tiirk¢enin yabanct dil olarak 6gretimi alaminda uzaktan egitimle dersin, égrenciler igin faydali olup

olmayacagina dair 6gretmenlerin goriislerine ait temalar

Tema Kodlar
Katilan 6gretmenler n
Zaman ve mekandan bagimsiz bir 07, 08, O11, 017, O18, 10
sekilde grenme saglar 020, 022, 037, 069, 073
) Teknoloji dil egitiminde kolaylik ~ O1, 03, 010, 013, 015, 8
Faydali gorme saglar 020, 021, 068
Egitimde firsat esitligi saglar 01, 022, 030, 071, 086 5
Daha fazl? Ogrenciye ulagsmasina O31, 044, O66 3
olanak saglar
i 07, 09, 016, 018, 019,
Ogretimi destekleyici bir faktor 022, 024, 028, 039, 048, 17
olarak kullanilabilir 055, 068, 075, 077, 079,
083
o dnasnia i g o o000
Belirli bir kosul cysel gabast, yelencgl, 083, 084, 093
dahilinde favdals ve istegi belirleyici olmaktadir
bulma Y Dil dgretiminde motivasyon ¢ok ) ) ) ) )
etkili, gerekli motivasyon 011, 015, 024, 049, 080 5
saglanirsa faydali olabilir
Kiiresel salgin, dogal afet gibi
mve'c'burludurumlva}rdavuzaktan 046, 078, 092 3
egitim siirekliligi saglar ve faydali
olabilir
02, 04, 05, 06, 012, 019,
T 023, 025, 026, 027, 035,
[{(Z?Ef‘nl e ztkgeslm i 041,045,050,051,052,
neden olabilir, birebir egitim 053 035 056, 058, 060, 33
Faydasiz gérme olmals ’ & 061, 063, 067, 070, 071,
072, 080, 081, 085, 088,
089, 094
Dil dgrenmek kiiltiir 6grenmektir, 033, O57 2

dil yaparak-yasayarak dgrenilir

Katilimeilarin gorisleri incelendiginde %63.54{iniin genel anlamda uzaktan egitimi Tiirk¢enin yabanci

dil olarak dgretiminde faydali buldugu goriilmektedir. Katilimcilardan Tiirkgenin yabanci dil olarak

Ogretiminde uzaktan egitimle ders verilmesinin faydali olabilecegini diisiinmelerinin uzaktan egitimin

zaman ve mekandan bagimsiz bir sekilde 6grenme saglamasi, teknolojinin dil egitiminde kolaylik

saglamasi, uzaktan egitimin egitimde firsat esitligini saglamasi ve uzaktan egitimin daha fazla 6grenciye

ulagilmasina olanak saglamasi gibi nedenlerden kaynaklandigi goriilmektedir. Katilimcilarin Tiirkgenin

yabanci dil olarak dgretiminde uzaktan egitimle ders verilmesinin zaman ve mekandan bagimsiz bir
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sekilde 6grenme sagladigi i¢in faydali olduklarini diisiinmelerinin nedenleri ile ilgili baz1 6rnek goriisleri

asagida verilmistir:
“Globallesen diinya diizeninde, her zaman yiiz yiize bir iletisim kurma imkan1 olmayabilir.” (O8)

“Ciinkii sadece Tiirkiye’de Tiirkge 6grenilmiyor. Baska iilkede kisi ¢alistyor ve kurs igin vakti
yok. Bu nedenle uzaktan egitimle ders faydalidir.” (017)

“Faydal1 olur. Ciinkii mekan ve zaman siirlamasi yoktur.” (069)

Katilimcilarin Tiirkgenin yabanci dil olarak dgretiminde uzaktan egitimle ders verilmesinin teknolojinin
dil 6gretiminde kolayliklar sagladigi i¢in faydali oldugunu diisiinmelerinin nedenleri ile ilgili baz1 6rnek

goriigleri agsagida verilmistir:
“Gelisen teknolojilere daha acik olan giiniimiiz gengleri icin daha faydali olacaktir.” (03)

“Clnki zenginlestirilmis icerik sunan uzaktan egitim platformlarinda farkli zeka alanlarina hitap

edilmesi kolaylasmaktadir.” (010)

“Faydal1 olur. Clinkii teknoloji pek cok imkani sunmakta. Tam bir sinif ortami gibi olmasa da
simif ortamma en yakin sekilde belki de ¢ok daha pratik bir yolla 6grenim/6gretim
gerceklestirilebiliyor.” (021)

Katilimcilarin Tiirkgenin yabanci dil olarak 6gretiminde uzaktan egitimle ders verilmesinin egitimde
firsat esitligi sagladigi i¢in faydali oldugunu diisiinmelerinin nedenleri ile ilgili baz1 érnek goriisleri

asagida verilmistir:
“Tiirk¢e 6grenmek istedigi halde, bir kursa gitme imkan1 olmayan bir¢ok kisi var.” (022)

“Faydal1 olur. Ciinkii her kisi veya 0grenci isi geregi, sosyal durumu vb. sebeplerden ayri bir

egitim alamamaktadir.” (069)

“Olur ¢iinkii her 6grencinin imkani1 hedef dile ait iilkeye gitmek i¢in yeterli degil. Bu sebeple
uzaktan egitim hem 6grencinin ana dili konusuruna ulagsmasina hem de daha az maliyetle Tiirkce

ogrenebilmesine olanak tanmimaktadir.” (073)

Katilimeilarin Tiirkgenin yabanci dil olarak 6gretiminde uzaktan egitimle ders verilmesinin daha fazla
Ogrenciye ulagmayi sagladigi icin faydali oldugunu diisiinmelerinin nedenleri ile ilgili baz1 6rnek

goriigleri agsagida verilmistir:
“Daha fazla 6grenciye ulasilmasina olanak saglar.” (031)
“Faydal1 olur. Ciinkii daha fazla 6grenciye daha ekonomik bir sekilde ulasilabilir.” (044)

“Faydal1 olabilir ayn1 anda ¢ok sayida 6grenciye ulasilabilir teknoloji destegi ile Tiirkge Ogretimi
daha zevkli hale gelebilir.” (066)
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Katilimcilardan Tiirk¢enin yabanci dil olarak dgretiminde uzaktan egitimle ders verilmesinin belirli bir
kosul dahilinde faydali olabilecegini diisiinmelerinin nedenleri olarak uzaktan egitimde &grenenin
bireysel cabasi, yetenegi, amaci ve isteginin belirleyici olmasindan, Ggretimin ana unsuru yerine
Ogretimi destekleyici bir rol lstlenerek asil 0gretimi desteklemesi sartiyla faydali olabileceginin
diisiiniilmesinden, gerekli dil 6grenme motivasyonu saglanirsa faydali olabileceginin diigliniilmesinden
ve kiiresel salgin, dogal afet gibi mecburi durumlarda egitimde stirekliligi saglayabilmesinden dolay1 bu
sekilde diistindiikleri goriilmektedir. Katilimeilardan Tiirk¢enin yabanci dil olarak 6gretiminde uzaktan
egitimle ders verilmesinin 6grenenin bireysel ¢abasi, yetenegi, amaci ve isteginin belirleyici oldugunu

diistinmelerinin nedenleri ile ilgili baz1 6rnek goriisleri agsagida verilmistir:
«...faydal1 olabilir ¢iinkii 6grencinin bireysel ¢abasina bagli olarak siirec ilerlemektedir.” (034)

“...ama uzaktan egitimin ogrencilere faydali olabilmesi i¢in 6grencinin gayretli olmas1 gerekir

ancak “Z” kusag olarak adlandirdigimiz bu kusak bilgiye ulasma konusunda ok tembel.” (O78)

“Cevap bireysel Ozelliklere gore farklilik gdsterebilir. Dili nasil 6grenecegini bilen bir 6grenci
otonom Ogrenme ile kendi egitim siirecini yoneterek dili 6grenebilir. Ancak dil simiflarinda
karsilagtigim genel bir sorun; 6grencinin dili nasil 6grenecegini bilmemesidir. Bu anlamda egitsel
web siteleri bilgi vermemekte; verse de bireysel farkliliklar1 dikkate almamaktadir. Bu nedenle

bireysel cabaya cok bagli” (083)

Katilimcilardan Tiirkgenin yabanci dil olarak 6gretiminde uzaktan egitimle ders verilmesinin gretimin
ana unsuru yerine 0gretimi destekleyici bir rol iistlenerek asil 6gretimi desteklemesi sartiyla faydali

olabileceginin diigiiniilmesinin nedenleri ile ilgili baz1 6rnek goriisleri asagida verilmistir:

“Ciinkii cesitli sorunlarla sinif i¢i yetersiz kalan etkinlikler uzaktan egitimle tamamlanabilir ve

konu tekrarlari, eksiklikler bu sekilde ¢oziilebilir.” (O7)
“Orgiin egitime ek olarak kullanilabilir. Destekleyici ve pekistirici olabilir.” (028)
“Yardime1 kaynak olarak diisiiniiliirse ancak faydali olur. Tek basina yetersizdir.” (083)

Katilimcilardan Tiirkgenin yabanci dil olarak 6gretiminde uzaktan egitimle ders verilmesinin gerekli dil
O0grenme motivasyonu saglanirsa faydali olabileceginin diisiiniilmesinin nedenleri ile ilgili baz1 6rnek

goriigleri agsagida verilmistir:

“Ogrencinin dil 6grenmek icin ciddi bir motivasyonu yoksa uzaktan egitim tek basina yeterli

olmayabilir.” (024)

“Ogrenciler gergek bir simf ortaminda yer almiyor. Bu 6grencide motivasyon eksikligine sebep

oluyor.” (080)
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Katilimcilardan Tiirkgenin yabanci dil olarak 6gretiminde uzaktan egitimle ders verilmesinin kiiresel
salgin, dogal afet gibi mecburi durumlarda egitimde siireklilik saglayabilmesinden dolay1 faydali

olabileceginin diigiiniilmesinin nedenleri ile ilgili baz1 6rnek goriisleri asagida verilmistir:

“Glincel bir problem olan korona viriis salginindan dolay1 dersler uzaktan egitime gegmis
bulunmakta. Faydasi olur c¢iinkii bu gibi zor durumlarda online egitimin siirekliligini

saglayabilmektedir.” (046)

“Hicbir egitim 6grenciyle gbz gbze geldiginizdeki kadar olmaz fakat salgin gibi mecburi

durumlarda uzaktan egitime basvurulabilir.” (078)
“Uzaktan egitimi mecburiyet disinda kesinlikle faydali bulmuyorum, Covid-19 mesela...” (092)

Katilimeilar Tiirkgenin yabanci dil olarak Ogretiminde uzaktan egitimle ders verilmesinin faydali
olabilecegine yonelik diislincelerinin yaninda faydali olmayacagina yonelik de goriis bildirmistir.
Katilimeilarin bu disiincelerinin uzaktan egitimde etkilesim eksikligi ve dil 6grenmenin kiiltiir
Ogrenmek gibi yaparak-yasayarak 6grenme gerektirmesi gibi nedenlerden kaynaklandigi gériilmektedir.
Katilimeilarin Tiirkgenin yabanci dil olarak 6gretiminde uzaktan egitimle ders verilmesinin etkilesim
eksikliginden dolay1 faydasiz oldugu yoniindeki diisiincelerinin nedenleri ile ilgili baz1 6rnek goriisleri

asagida verilmistir:

“Faydasiz olur. Ciinkii uzaktan egitimin orgiin 6gretim kadar etkilesimli ve agiklayici oldugunu

diisiinmiiyorum.” (019)
“Faydal1 olmaz. Ciinkii dil 6gretiminde yiiz yiize iletisim 6nemlidir.” (026)
“Hayir olmaz. Ciinkii dil egitimi yiizyiizeyken verimlilik saglar.” (O50)

“Etkilesimsizlik. Ogretmen ve 6grenci bagimin, sosyallesmenin degerini tamamlayacak nitelikte

degildir.” (O71)

Katilimeilarin  Tiirkgenin yabanci dil olarak &gretiminde uzaktan egitimle ders verilmesinin dil
6grenmenin kiiltlir 6grenmek gibi yaparak-yasayarak 6grenme gerektirmesinden dolay1 faydasiz oldugu

yoniindeki diislincelerinin nedenleri ile ilgili baz1 6rnek goriisleri asagida verilmistir:

“Faydal1 olacagim diistinmiiyorum. Dil yerinde yasayarak 6grenildiginde daha ¢ok faydali olur.”

(033)

“Faydal1 olmaz ¢linkii dil 6grenmek ayn1 zamanda kiiltiir 6grenmektir, her zaman i¢in yasayarak

ogrenmek daha faydalidir.” (057)

Uzaktan egitimi faydali bulmayan katilimcilar ise agirlikli olarak uzaktan egitimin etkilesim eksikligi

nedeniyle faydali olmayacagi kanaatindedir.

Cilt: 8 ® Sayi: 3 « Ekim 2021 110



4. TARTISMA, SONUC VE ONERILER

Web 2.0 araglari, etkilesimli ortamlar, uzaktan egitim konularinda Tiirk¢enin yabanci dil olarak 6gretimi
odakli ¢aligmalarin pandemi Oncesinde de arastirmacilarin ilgisini ¢eken calisma alanlart oldugu
bilinmektedir. Covid-19 pandemi siirecinin dayatmis oldugu “zorunlu uzaktan egitim” yabanci dil
olarak Tiirk¢e 0gretimi uzmanlarini uzaktan egitim ortamlarinda gergeklesen dil 6gretimine iliskin
arastirmalara yonlendirmistir. Alanda ortaya konulan tez ¢alismalarinda, gelistirilen projelerde, sunulan
bildiri ve yayimlanan makale ¢alismalarinda uzaktan egitim, dil 6gretim siirecine iliskin 6grenci ve
Ogretmen goriislerinin 6nemli bir yer teskil ettigi gortilmiistiir. Glingdr, Cangal ve Demir’in (2020),
Tiirkgenin yabanct dil olarak Ogretimi uzaktan dil 6gretim siirecine iliskin calismalarinda hem
Ogrencilerin hem de 6gretmenlerin goriislerini aldiklar1 goriilmiistiir. Calismada her iki grubun siireg
hakkinda olumlu ve olumsuz ifadeleri yer almustir. Iki taraf i¢inde pandeminin zaman ve mekan smirin1
ortadan kaldirma durumu olumlu goriiliirken; siirecte yasanan etkilesim sorunlari, dil becerilerinin
gelisiminin olumsuz etkilenmesi gibi durumlarda olumsuz goriisler olarak tespit edilmistir. Bu
calismada da benzer sekilde uzaktan Tiirkgenin yabanci dil olarak Ogretimi siiregleri hakkinda
ogretmenlerden goriisleri almmustir. Iki ¢alismanin sonuglarma karsilastirildiginda gretmenlerin
cogunlukla siire¢ hakkinda olumlu goriislere sahip olduklar ve benzer gorisleri dile getirdikleri
goriilmektedir: “Mecburi durumlarda kullanilabilir olmasi, zaman ve mekdan simirlamasini ortadan

kaldirmasi ve ogretimi destekleyici materyaller sunmasi” ortak goriisler olarak gosterilebilir.

Tiirkgenin yabanci dil olarak dgretimi alaninda uzaktan egitimle dersin, 6grenciler i¢in faydali olup
olmayacagina dair 6gretmenlerin genel goriislerine bakildiginda %63.54’ii faydali olur goriisiinde
bulunurken, %34.37’si faydali olmaz goriisiinde bulunmus, %2.09’u ise fikir belirtmemistir. Faydali
olacagim diisiinen 0gretmenlerin goriisleri, faydali gorme ve belirli bir kosul dahilinde faydali bulma
temalarinda bir araya getirilmistir. Her iki temada 6ne ¢ikan goriisler ise sunlar olmustur: “Zaman ve
mekéandan bagimsiz bir sekilde grenme saglar” ve “Ogretimi destekleyici bir faktor olarak
kullanilabilir.” Ogretmenlerin goriislerine bakildiginda uzaktan egitimin hem pek ¢ok agidan
ekonomiklik sagladigi hem de 6gretimi destekleyici yonlerinin oldugu sonuglarina ulagilmistir. Ayrica
baz1 katilimecilar uzaktan egitimin dil O0grenme ve Ogretme siireglerini teknoloji sayesinde
kolaylastirabilecegini belirtmistir. Alanyazinda yapilan benzer bazi ¢alismalarda da uzaktan egitimin
Tiirkce 6gretiminde dinleme/izleme becerilerine (Karakus vd., 2020; Ozgiil, Ceran ve Yildiz, 2020)
katkida bulunabilecegi, etkilesimli z-kitaplar ve dijital kitaplarin okuma/anlama becerilerine katki

saglayacagi (Sanal, 2016; Karagél, 2021) ifade edilmistir.

Goriis belirten 6gretmenlerin biiyilik boliimiint kadinlarin (63) olusturdugu tespit edilmistir. Bu durum
diger goriis almaya yonelik olusturulan ¢alismalarla benzerlik gdstermektedir Ozaydin (2019), Giingér,
Cangal ve Demir (2020), Gok ve Karademir (2020). Genellikle kadin 6gretmenlerin ¢aligmalara olan
katkilar1 erkeklere oranla daha fazladir. Biitiin G6gretmenlerin yas araliklarma bakildiginda

cogunlugunun geng - orta yas araliginda oldugu goriilmiistiir. Ogretmenlerin yaslarimin yan1 sira biiyiik
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¢ogunlugunun 3-11 yil aras1 yabancilara Tiirk¢e 6gretimi deneyimine sahip oldugu ve dil 6gretimindeki
biitiin diizeylerde (A1-A2-B1-B2-C1) ders verdikleri tespit edilmistir. Akademik Tiirk¢e deneyimine
sahip 6gretmenlerin sayisinin olduk¢a az olmasi durumunu ¢ogu dil 6gretim merkezinin bu agamada
ders vermemesi sebebiyle agiklayabiliriz. Bu durumda ¢alismaya katilan 6gretmenlerin ¢ogunlugunun
geng - orta yas araliginda ve alanda iyi denilebilecek deneyime sahip oldugunu sdylemek miimkiindiir.
Son olarak galismaya katilan 6gretmenlerin 6gretim yaptiklar: hedef kitleye bakildiginda, Tiirk¢enin
yabanci dil olarak &gretiminde Ogrenci profilinin cogunlugunu gdg¢menlerin (Suriye, Irak, Iran,

Afganistan, Filistin, Yemen) olusturdugu anlasilmaktadir.

Dil 6gretiminin temel unsurlarindan biri 6grenci digeri ise 6gretmendir. Bu ¢aligmada dgretmenlerden
elde edilen goriisler dogrultusunda ulasilan sonuglarin Tiirk¢enin yabanci dil olarak 6gretimine biiyiik
katkilar saglayacag: diistinilmektedir. Belirtilen her goriis 6gretimi iyilestirecek niteliktedir. Acil bir
sekilde Covid-19 nedeniyle ve hazirliksiz olarak gecilen uzaktan egitim siireclerinden gerekli derslerin
cikartilmasi gelecek adina biiyiikk 6nem tasimaktadir. Tiirk¢enin yabanci dil olarak 6gretimi alaninda
calismaya ilgi duyan Ogretmen adaylarinin bu tiir calismalar1 yakindan takip etmeleri ve deneyimli

Ogretmenlerin gorisleriyle eksiklerini tespit etmeleri oldukc¢a dnemlidir.

Calismanin yeni Ogretimlerde yasanacak aksakliklari Onleyecegi ve yliz ylize 6gretimin diginda
yapilacak uzaktan egitim durumlarinda yasanmasi muhtemel olumsuz durumlari iyilestirici taraflarinin
oldugu diistiniilmektedir. Her ¢alisma gelistirilmeye ve iyilestirilmeye ihtiya¢ duymaktadir. Bu agidan
alan arastirmacilarina bazi onerilerimiz vardir. Bunlardan ilki Tiirkgenin yabanci dil olarak dgretimi
alaninda ¢aligmakta olan daha farkli nitelige sahip ve daha fazla 6gretmen ile yiiz yilize egitim ve uzaktan
egitim iizerine karsilastirmali bir ¢alisma yapilabilir. Ikinci olarak ise benzer sekilde arastirma
yontemleriyle pandemi oOncesi ve sonrast diye karsilastirmali bir bakis agisiyla 6grencilerin,
ogretmenlerin dil dgretiminde kaynak materyal kullanimlarindaki degisikliklere yonelik goriislerine

basvurulabilir.
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