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Canan Sola Ozgti¢, Damla Altin

DETERMINING THE EXPERIENCES OF SCHOOL COUNSELORS WORKING IN
SPECIAL EDUCATION SCHOOLS

ABSTRACT:

This study aims to determine the experiences and needs of school counselors
working in special education public schools and offer suggestions on how to sup-
port preservice counselors who will work in the field. Ten school counselors parti-
cipated in the research conducted with a phenomenological pattern. Data obtained
by semi-structured interviews were analyzed by content analysis in the NVivo 10
program. In-depth analysis of the data has been carried out under the headings: (a)
reasons why counselors prefer to work at a special education school; (b) responsi-
bilities of a school counselor at a school for special education; (C) school counse-
lors’ opinions about working at a special education school; (d) challenges school
counselors face while working at a special education school; (e) their opinions re-
garding the contribution of graduate education to working in special education;
and (f) their reccommendations. The most important finding of this study is that
school counselors feel inadequate in terms of knowledge and practice in the field
of special education. Participating school counselors justify the shortcomings by
pointing out the inadequacy of the number of courses offered on individuals with
special needs in undergraduate education and the content that is only theoretical
in nature. Another important finding is the lack of resources to receive support
for subjects where school counselors feel inadequate. The findings were supported
and discussed with reference to the relevant research in the field. This study also
offers suggestions as to eliminate shortcomings concerning knowledge and prac-
tice that school counselors in special education schools face through an increase
in the efficiency of the undergraduate courses on special education and inclusive
classrooms, in addition to recommendations as to what can be done to satisfy the
current needs in the special education schools.

Keywords: school counselor, special education school, teacher training
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INTRODUCTION

It requires teamwork to offer the educational services required for individu-
als with special needs. Personnel working toward a common purpose in special
education have different roles and responsibilities (Kaya, 2014). Working collabo-
ratively to support students with these needs, this team makes joint decisions on
critical matters along with educational plans for the students (Bakken, 2015; Io-
nescu & Bacos-Bintintan, 2018). The Regulation for Special Education Institutions
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(2018) states that the staff of the special education school consists of a principal,
deputy principal, special education and branch teachers, and school counselors. It
is possible for team members to offer these services in special education schools
only through cooperation in carrying out these roles and responsibilities.

As important stakeholders in special education, school counselors play sig-
nificant roles in contributing to the academic, personal, social, and professional
development of all students (Janson, Miller, & Rainey, 2007; Schmidt, 2014). Hall
(2015) regarded school counselors as leaders who directly or indirectly advocate
student rights, stating that they are important collaborators in student and inter-
disciplinary work. As such, school counselors undertake tasks such as diagnosing
and directing students, preparing individualized education plans (IEP), and mo-
nitoring students’ development (Geltner & Leibforth, 2008; Milsom, Goodnough,
& Akos, 2007).

National and international literature reveals that the duties undertaken by
school counselors are generally similar across borders (Archit, 2019; Barrow &
Mamlin, 2016; Bayar & Dogan, 2020; Hall, 2015; Mitcham, Portman, & Dean,
2009). School counselors perform principal duties such as providing support to
the families of students with special needs and taking part in the IEP unit. In Tur-
key, school counselors can serve in guidance and research centers and schools of all
levels and types. They carry out the necessary guidance processes according to the
needs of all students with special needs in the school and their parents while taking
part in the educational diagnostics process in guidance research centers (S6nmez,
Kogyigit, & Selimoglu, 2020).

The duties and responsibilities of school counselors working in special educa-
tion schools in Turkey are determined by law. The Regulation for Special Educati-
onal Institutions of the Ministry of Education (2012) stated that every special edu-
cation school must have a resident school counselor. The participation of school
counselors in the special education process is not just a legal requirement, however,
i.e., the counselors also ensure that students with special needs benefit from direct
services such as counseling, guidance, and the organization of educational plans as
well as indirect services such as the exercise of individual rights and establishing
cooperation with families (S6onmez et al., 2020; Yilmaz Bing6l, 2018).

Although school counselors’ goals are generally related to the development of
academic or social skills, children with special needs can benefit from individu-
al interventions of school counselors. Further, school counselors undertake im-
portant tasks in the context of developing self-confidence, addressing the social
and emotional needs of students with developmental disabilities, and acquiring
appropriate behaviors (American School Counselor Association [ASCA], 2016;
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Aviles, Russell-Chapin, & Rybak, 2015). School counselors are the first people core,
and branch teachers consult in the case of problematic behaviors exhibited by stu-
dents with special needs (Aksoy & Diken, 2009a). However, the duties of school
counselors working in special education schools are not just limited to children
with special needs. Still, they extend to the families of students with special needs
and fellow teachers at the school. School counselors also mediate between students
with special needs, their families, school staff, and other stakeholders (Johnson,
Belcher, Zimmerman, & Franklin, 2020).

Several studies have investigated the critical role of school counselors in the
education of students with special needs. Closer examination reveals that the
majority of these studies are on the competency of existing or prospective school
counselors working with individuals with special needs (Aksoy & Diken, 2009a;
Ates, 2017; Deniz, 2016; Sonmez et al., 2020; Yiiksel, Diken, Aksoy, & Karaaslan,
2012). Although school counselors are an integral part of special education, stu-
dies have observed that they find themselves inadequate in terms of the services
they are expected to offer to individuals with special needs and devoid of suffi-
cient knowledge of these individuals, while feeling that their education at the un-
dergraduate level does not prepare them sufficiently to work with individuals with
special needs (Aksoy & Diken, 2009b; Goodman-Scott & Milsom Bobzien, 2019;
Kolodinsky, Draves, Schroder, Lindsey, & Zlatev, 2009; Romano & Paradise, 2009).
Although it has been determined that school counselors have difficulties working
with individuals with disabilities, the services provided for school counselors wor-
king with individuals with disabilities and studies to overcome these difficulties are
observed to be limited (Cimsir & Hunt, 2018).

School counselors can work in general education schools (preschool, primary,
secondary, and high school levels), counseling and research centers (CRC), reha-
bilitation centers, and public special education schools. School counselors seem to
need information and practical support in working with people with disabilities,
regardless of which educational environment they are working in (Cimsir & Hunt,
2018). It is observed that the existing literature is conducted mainly on school
counselors serving in general education schools that provide inclusion services in
a general sense. Studies on school counselors working in institutions only for indi-
viduals with special needs are limited at the national level. Arsit (2019) determined
the perceived self-efficacy of school counselors in special education guidance and
psychological counseling services with quantitative and qualitative data in his mas-
ter’s thesis, i.e., that gender, marital status, education level, education received from
the Ministry of Education, professional seniority, and location variables did not
have a significant impact on the perceived self-efficacy levels of school counselors.
However, it was also revealed that the perceived self-efficacy of the group, which
found the content of the special education courses given in undergraduate edu-
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cation as insufficient, was lower than that of the group, which stated the content
adequacy of the special education course is adequate. However, qualitative data re-
veal that most school counselors do not feel adequate in psychological counseling
and guidance services in special education. In a study to determine the perceived
self-efficacy of school counselors on guidance and counseling in special education
in guidance and research centers, Giirbliz and Bozgeyikli (2014) found that the
perceived self-efficacy of teachers displayed no variance by gender; however, sig-
nificant differences were found where there were differences in seniority, having
a person with disability in the family and per the undergraduate program from
which they graduated.

Although the duties and responsibilities of school counselors have been laid
down in specific contexts (Regulation of Guidance and Psychological Counseling
Services by the Ministry of Education, 2020), the regulations followed by the ins-
titution in which they work and the characteristics of the institution (student age,
student characteristics, etc.) are believed to play an essential role while fulfilling
their duties and responsibilities. Self-efficacy perceptions of school counselors
working in institutions that serve only students with special needs have been exa-
mined in the studies mentioned above. However, further research is needed to
explore the experiences of school counselors who are determined to have a low
self-efficacy perception providing psychological and counseling services in special
education schools. Based on this assessment, questions such as “What are the du-
ties, responsibilities, and problems of school counselors in special education scho-
ols? Is the environment in special education schools different from that of general
education schools? How prepared do they feel to work in the field of special educa-
tion while performing these tasks?” emerge. With an eye on all this, this study aims
to provide recommendations on preparing prospective teachers who will work in
the field by determining the experience and needs of school counselors working
in a special education public school exclusively for students with special needs.
For this fundamental purpose, the research questions were determined as follows:

1. What are the reasons for school counselors to choose a special education
school?

2. What are the duties and responsibilities of school counselors in a special
education school?

3. What are the opinions of school counselors on working in special educa-
tion schools?

4. 'What challenges do school counselors face in a special education school?
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5. How does undergraduate education contribute to the duties and responsi-
bilities of working in a special education school?

6. What are the school counselors’ recommendations?
METHOD
Research Model

This research was carried out with a phenomenological model, one of the qu-
alitative research methods. The experiences of 10 school counselors working in
special education schools in the spring semester of the 2016-2017 academic year
were studied. The phenomenological model aims to provide in-depth and detailed
information about a subject and reveal experiences and meanings (Yildirim & Sim-
sek, 2005). The primary data collection tool in this kind of research is interviews
(Creswell, 2003). The researchers conducted semi-structured interviews with
school counselors and attempted to elicit their opinions and thoughts on guidance
experiences and perspectives of working in special education schools. Semi-struc-
tured interviews were analyzed by the content analysis method.

Participants

The research study group consists of school counselors of special education
schools where students with special needs are educated. Due to the limited num-
ber of school counselors in special education schools in Sakarya Province, where
the research is conducted, data were collected through semi-structured interviews
with a total of 10 school counselors from Sakarya Province and the surrounding
area. Personal characteristics of school counselors are shown in Table 1.
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Table 1 Personal Characteristics of Participants

Experience in
. Professional Special
Name Type Age Education Level Experience |Education Type of School
School

T1 41 Graduate 17 7 Special Education
Practice School

T2 30 Graduate 7 4 Special Education
Practice School

T3 23 Graduate 1 1 Special Education
Practice School

T4 44 Postgraduate 20 20 Special Education
Practice School

T5 40 Graduate 18 6 Special Education
Practice School

T6 42 Graduate 17 1 Special Education
Practice School

T7 31 Graduate 9 9 Special Education

Vocational School

T8 26 Graduate 3 1 Special Education
Practice School

T9 41 Graduate 19 6 Special Education
Practice School

T10 45 Graduate 21 8 Special Education

Vocational School

Table 1 shows school counsellors’ ages ranging from 23 to 45 for the study.
Nine participants have graduate degrees; one has a postgraduate degree. Their pro-
fessional experience ranged from 1 to 21 years. Eight school counselors worked in
different types of schools and institutions before special education schools. Two
participants began their professional life in a special education school; they did not
have experience working in another school or institution. Seven participants work
at special education practice schools and three at special education vocational tra-
ining centers.

Data Collection Tools

The data consists of information obtained through semi-structured interviews.
Both researchers jointly developed a semi-structured interview form, which conta-
ined 10 questions, to determine the experiences of school counsellors during their
work in special education schools. The interview form consists of three parts: the
voluntary participation form; participant demographic information; and interview
questions. The form was validated by two expert faculty members who have studies
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in special education and qualitative research methods. The form was revised by the
opinions and recommendations of these faculty members.

Interview Process

After editing the interview form and finalizing the interview questions, the se-
cond author conducted the interviews. Five interviews were conducted face-to-fa-
ce in the school counselor’s office; five were conducted by phone. Before starting
the interviews, each participant was informed that participation in the study was
voluntary and that third parties would not share the raw state of the interview
data. Before starting the interviews, participants were asked to read the voluntary
participation form and sign it if they consented. After that, the participants were
informed that the interviews would be recorded with their permission and that the
recording would be stopped if they did not want to be recorded. The interviews
were thus started with the consent of the participants. All participants agreed to
participate voluntarily in the study, however, and approved the recording of the
interviews. All interviews were recorded by the second author’s mobile phone. The
shortest interview lasted approximately 50 minutes; the longest interview lasted 91
minutes; the average duration of the interviews is about 65 minutes. The total time
is 656 minutes.

Analysis of the Data

The data analysis process consists of two parts: preparing the data for analysis
and performing the analysis. To make the data ready for analysis, audio recordings
of semi-structured interviews were put on paper by an undergraduate student as
they were, without any changes in the interviews. After printing, the first author
checked the transcripts and audio recordings of three of the interviews.

After verification, the transcripts were uploaded to the NVivo 10 program. The
data were analyzed by the content analysis method for research purposes. The first
author read all the transcripts and divided the texts into meaningful parts, taking
into account the research objectives and interview questions. Relevant sections
were encoded in the second reading. After the first reading, 41 codes were formed.
After the code list was created, the overlaps in the codes were checked, and the
number of codes was reduced to 17. The themes and subthemes were created with
the codes obtained after the second review.

Validity, Reliability, and Ethics

Measures were taken before and after the interviews to ensure the reliability
of the research. Before the interviews were conducted, the opinions of two rese-
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archers experienced in qualitative research and special education were taken for
the question form. The form was finalized according to the feedback, and the in-
terviews were conducted with these questions. After running the interviews, the
interview transcripts and audio recordings were checked for consistency. After the
subsequent analysis, the codes and categories created by the first author were re-
vised together with the second author. Codes and categories were compared using
Miles and Huberman’s (2015) reliability formula. Discrepancies appearing after
comparing the codes, themes, and subthemes were revised once again until con-
sensus was achieved; otherwise, they were redefined. The reliability of codes and
categories was determined as 94%. A reliability value of 70% and above indicates
that the encoding is reliable (Miles & Huberman, 2015). After ensuring the vali-
dity and reliability of the analyzed data, the themes and subthemes were matched
with direct quotes from the teachers’ statements in the interviews and given in the
results section.

Before conducting the semi-structured interviews, school counselors were in-
formed about the research process for informed consent. Approval was obtained
for audio recording before the interviews began. School counselors’ personal in-
formation was not included in the study. The research was carried out with the
approval of Sakarya University Ethics Committee No. 61923333/000/.

FINDINGS
School Counselors’ Preference of a Special Education School

School counselors can be assigned to public schools at the primary, secondary,
and high school levels and guidance research centers and special education scho-
ols (special education practice schools, special education vocational schools, etc.).
In this study, participants were asked about the school counselors” preference of
special education school among various options. Eight out of 10 participants exp-
ressed their preference for a special education school of their own accord. At the
same time, two teachers stated that they were compulsorily assigned to the schools
in question. Three teachers who preferred to work in a special education school out
of their own accord stated that they chose a special education school because the
exam preparation processes in general education schools were exhausting. Two of
these teachers stated that they preferred it because of its proximity to their home;
one explained their choice about a person with special needs in the family. One te-
acher stated that they preferred to work with children with intellectual disabilities,
while another did so because they had experience working in CRC. One of the two
teachers who stated that they did not prefer to work at these schools out of their
own accord stated that they chose a special education school because of the seni-
ority score requirement in the provincial transfers. The other teacher said that he
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agreed to work at any school he would be assigned to when he first started working
and was assigned to a special education school.

T2 expresses the difficulties experienced by the exam process in other schools
as a guidance teacher in the following words: “Exam anxiety was very high. Because
we were constantly focusing on study programs, and the children’s hopes were so often
destroyed, it started to wear me out after a while. After that exam, when you don’t
achieve the success you hope for, you can’t motivate the kids, and you are disappo-
inted. To be honest, after an entire year’s hustle, all the pilot tests, exams, programs,
test techniques, and so on that a child’s world comes crashing down due to a minor
mistake, an anxiety issue, or inadequate preparation started to get to me.”

T5 states that he chose a special education school because he didn’t have much
of choice: “Well, you don’t have many options in public schools when you want to get
appointed to another province. You go through your options and pick some of them.
You have to make a choice, and I applied to special education schools, among the ot-
hers. Hoping that I would get appointed more easily. This school turned out to be the
one. It’s destiny, and here we are. I filled in all the 24 options in the form if there were
good STEM high schools or Anatolian high schools, I would prefer those. But there
weren’t any. That’s how I ended up in a special education school”

Responsibilities of School Counselors in Special Education Schools

The duties and responsibilities of school counselors differ in general educati-
on schools and special education schools. The responsibilities specified by school
counselors were determined to be (a) family education, (b) treatment of inapprop-
riate behavior of students, (c) preparation of a guidance program, and (d) profes-
sional guidance.
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Family Education

Family education, which appears to be the task that school counselors attach
the most significant importance to, is at the forefront, regardless of the type of spe-
cial education school. On family education, T2 shares his thoughts “You constantly
inform families about behavior change, that is communicating with the student for
behavior change, accepting a person with a disability and the disability rights. One
other issue is abuse, and I work a lot on it” T4 explains: “For example, here’s what
... we do a family study on parent attitudes; its general in scope. We call, we invite
(parents). We do it with all the parents who come ... and we do one-on-one family
sessions when necessary. They say my child has sibling jealousy. This, for instance,
does not concern other parents. So, we sit down with that parent, talking about sibling
jealousy, and we inform them about what they can do.”

T3 explains the efforts toward family education: “I said, I spend more time on
family education. I prepare brochures every week. I have created a large brochure bo-
ard. I put the board in the kitchen as parents spend most of their time in the kitchen.
I send them three brochures on different topics every week ... We have a T'V set over
here. I plug in the flash drive and put the file on repeat. The idea is to give them the
idea, See, our child can do that, too. I expect to gain family support like this. I also
attach great importance to one-on-one meetings. I hold a lot of individual meetings,
anyway.”

T9 explains that they try to help parents of children with special needs in col-
laboration with the experts in the field: “I started family education programs. The
family education plan is on a more professional scale. For example, I consult with
the group myself; other than that, I have organized a family training program. Then,
according to this program, I identify an important issue every month, considering the
needs of parents. Then I think about who is there out there that can help these parents
as an expert in the field. I reach out to these people and invite them over here.”

Behavioral Treatment

School counselors have stated that they also have the responsibility to deal with
and reduce behavioral problems of students with special needs. T1 believes the
issue they have to deal with most frequently is the relationship between boys and
girls: “Think of the inclusive student or the student from the lower grades. They usu-
ally sit in the back in a class of 40 students. They don’t interact with a lot of their
peers. Even if they try, the class rejects them. They are usually alone. Usually, antiso-
cial. Therefore, they usually find and embrace one another when they come here. The
problem is the relationship between boys and girls.”
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T6 explains that they work not only on problem behaviors at school but also
the behaviors they need to learn to prepare for after-school life: “Our function here
is to intervene in abnormal behavior, as I said before. To intervene in problematic
behavior. For instance, how should a child’s attitude be in a workplace when he gets a
job? Let’s say, against the workplace, against your child, or how does the child behave
in the workplace?”

Program Preparation

Guidance framework programs are stated to be among the duties of school
counselors. T1 explains the groundwork for the programs: “I made plans for our
school with my fellow guidance teacher. We prepared a guidance framework program.
During these guidance hours, we carry out some activities. Later, I assign my friends
to primary school guidance activities from the first to eighth grades. I ask my friends
to check the activities and pick the ones that are appropriate for the children, so that
we can include them in the program. We had studied all the classes from the first to
eighth grades and made our plans. For the first to fourth grades, we assigned three
hours from 9 to 12 otlock. It was hard work”

Professional Orientation

Because there are teachers working in a vocational school of special education,
it was determined that vocational guidance was also listed among the school coun-
selors’ responsibilities. T1 explains what they do: “For instance, we made an appo-
intment with the Labour Exchange for the twelfth grades. So what do we do? Can we
teach the kids where to apply with ISKUR to find a job? The goal here is professional
guidance. Then there’s the eKPSS, and these kids are taking this exam. We make par-
ticular referrals to this exam.”

School Counselors’ Views on Working in Special Education Schools

School counselors have assessed the positive and negative aspects of working in
special education schools.

Positive Views

When school counselors are asked about the positive aspects of working in
special education, they express that the school environment is sincere, students are
natural, the number of students is small, and professional satisfaction is greater.
They also add that there is a comfortable and peaceful working environment beca-
use there is no stress due to exam anxiety or catching up with the curriculum. They
also noted that wages and working hours were more advantageous compared with
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working in other schools. School counselors’ views on working in special educati-
on schools are summarized in Table 2.

Table 2 School Counselors’ Positive Views on Working in Special

Education Schools

Statements f
Having a friendly and natural environment 3
Having a comfortable and peaceful environment 2
Higher occupational satisfaction 1
Adopting a more positive outlook on life 1
Low number of students 1
Higher salary 1
More convenient working hours 1

On performance and professional satisfaction, T2 explains, “Children are very
relaxed. Teachers are relaxed because there is no exam anxiety, and they don’t have
to struggle toward an exam constantly. There is no need to teach something cons-
tantly. You know, we don’t have anything to get to or catch up with. So we are very
close to everyone in the school administration, teachers, school counselors, families,
and children; you can have a really good time. My office is always crammed with
students. And I like that. I mean, were always in touch with students ... It affects my
performance; it excites me.”

T4, on his satisfaction with the sincere behavior of children with special nee-
ds being genuinely natural, explains, “I am professionally happy, indeed very, very
happy. If children come to your office and say that they love you very much; they are
telling the truth; they don’t expect anything in return. If they say they don’t love you,
it is because they don’t really love you, so because they don’t have masks, because they
don’t act, everyone lives their honesty to the maximum. Don'’t these kids ever lie? They
do when they think they make a mistake; they lie. But their feelings for you are honest.
Their likes and dislikes are thoroughly honest. Either because they don’t pretend or
they don’t know how to pretend, everything about them is true” T5 comments on
the small number of students in special education schools: “The small number of
students here makes it easier for the school counselor to work.”

T8 brings up the issue of extra pay for special education school teachers: “You
are paid 25% more. Naturally, getting paid 25% more than everybody else has a posi-
tive impact on our motivation. That is also a factor” T8 also says, “The working hours
are also convenient. I have friends working in high schools. They get home around 4
or 4:30 in the afternoon, which thereby highlights another advantage of working in
special education schools.”
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Negative Views

As for the negative aspects of working in special education schools, school
counselors spoke about students’ employment concerns, the amount of patience
it requires, feeling inadequate when working with students with special needs, de-
aling with behavioral problems, getting results in a long run, students’ inability to
remember their teachers and the challenges of individual or group consultancy.
Negative opinions of school counselors about working in special education schools
are summarized in Table 3.

Table 3 Negative Views of School Counselors on Working in Special

Education Schools

Statements f
Delayed outcomes
Requires a lot of patience 2
Students have concerns about getting a job 2
Feeling inadequate as a teacher when working with students 1
More behavioral problems 1
Students’ failure to remember their teachers 1
Difficulty in performing individual or group consultancy 1

T1 highlights the anxiety that children with special needs go through: “Parents
ask what will happen to their children after they finish school? Because in the workp-
laces, employment of people with special needs is only tolerated if they dont cause
problems. They don't really want to work with our kids. Parents complain a lot about
this issue. If the job opportunities for these children were more extended, the children
would not experience this anxiety. Because most of them worry about work. They are
worried about what they are going to do. I really feel sorry about this.”

T2 remarks that working with individuals with special needs requires patience:
“The main disadvantage is that you have to be very patient. There is not much to say
as downsides, but it requires a lot of patience. Sometimes you can’t get any results for
what you do. In comparison, when you work in a general education high school with
teenagers, you probably get something when you work on a problem. You get positive
feedback. In special education, however, you simply don’t. When there is a problem,
you work on it and apply a multitude of techniques and methods. You spend a lot
of time but still observe the same pattern of behavior. It is upsetting and the biggest
challenge, indeed. So you really need to be patient in special education.”

T5 comments on the long time it takes to obtain results when working with
students with special needs: “You probably get results somewhat later than usual
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here” T6 explains why it is difficult to get professional satisfaction in special edu-
cation schools: “I used to work with more successful students at the Anatolian high
schools. You see the results more quickly when you communicate with them or do
something beneficial for them—and that gives you some professional satisfaction. You
are used to this. Here you can’t meet the same standards.”

T8 elaborates on why it is more challenging to hold group consultancy sessions:
“As for the downsides, we put educational guidance in the second plan. This is because
the students do not have to take the exams. Professional guidance, therefore, is less
stressed here. There is some vocational and professional guidance, of course, but the
kids get that directly. So, I inform the families. I don’t know how to put it ... I think I
could do it if  were in middle school, primary school, or high school. These are things
that can be done. But working in special education, for example, having an individual
consultation or a group consultation is not as easy as educational guidance. It requi-
res courage, knowledge, and experience.”

Challenges School Counselors Face in a Special Education School and the
Support They Receive to Overcome These Challenges

School counselors explained their experience working in a special education
school with the challenges they face and the support they receive in overcoming
these challenges.

Challenges School Counselors Face in the Field of Special Education

School counselors were asked about the challenges they face and what kind of
support they received in such cases. It was determined that school counselors fa-
ced difficulties when they started working in a special education school and in the
aftermath. These challenges are outlined in Table 4.

Table 4 Challenges School Counselors Face in Special Education
Schools

Statements f
Behavioral problems of students 3
Lack of resources 3
Communication with families 2
Collaborating with colleagues 1
Having limited knowledge of the field of special education 1
Getting upset because of the students’ conditions 1
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School counselors have stated that they have difficulty in reducing behavioral
problems. T8 admits, “I have a hard time changing behavior. Not every behavior but
sexual behavior, negative sexual behavior” T2 also talks about the challenges concer-
ning behavior change: “I didn’t know I would have such a hard time dealing with be-
havioral problems. There is a significant difference. I also worked at a boarding school
for two years. I had a hard time studying adolescent psychology. Everything changes
when you get out of there and go into a completely behavioral dimension instead of
educating everyone. It was really demanding. When you work in special education,
you definitely need prior knowledge of special education.”

All teachers noted the lack of resources for what they will do when they beco-
me school counselors in special education. Two teachers stated that there was no
framework plan and that the proposed plan could not be adopted in the school
where they worked. T3 says, “There is not even a framework plan that the National
Education has given us. I'll tell you that. I mean, theres a plan, but it’s not appropri-
ate” T8 comments on the plans: “And I also had a lot of trouble with the annual plan
in the first year because we didn’t have a plan. The plan changed in 2005, you know.
A plan was made based on the understanding of developmental guidance. Now you
have primary education, secondary education, and high school activities. We didn’t
have that then. I was also in charge of the high school guidance plan, the first guidan-
ce plan. Now, as for ... I went to my first class and told the kids something. No plans
yet; it seemed to me that I was talking to the walls. They didn’t understand anything,
and I didn’t understand anything. A 40-minute lesson in the program was over in 15
minutes.” T2 explains the difficulties they've experienced: “Now, we psychological
counseling and guidance (PCG) people already have various such pages where all
PCG teachers can register. Guidance services on social media such as Facebook, etc.
... We have PCG services, kindergarten, and such pages. But we don’t have anything
specifically on special education.” He says there was no support or resources availab-
le for teachers working in special education schools to consult with.

T2 adds that they have problems cooperating with their colleagues: “We have
more problems; we have more problems with branch teachers because I assign branch
teachers, workshop teachers, the crafts teacher is doing teamwork or doing manual
work, but problems arise because they are not qualified in maintaining discipline or
controlling behavior, and when they can’t cope with these problems, they communi-
cate with school counselors and direct the students there. There is a serious education
problem with branch teachers. They cannot cope with students’ behaviors in class and
constantly apply to school counselors”

T3 talks about having insufficient knowledge of special education: “You want to
make yourself useful. You want to do something, but you are helpless. The kids won't
speak. They are screaming, making strange noises. You don’t understand what they
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are trying to say. They have a behavioral problem, but you can’t find a solution. We're

inadequate, as school counselors, were inadequate in special education. That's what
I think”

On communication with the families, T7 says, “They take their child differently.
They think the kids are not capable of doing better, whereas they can perceive the kids’
condition as an illness that is going to pass. To be honest, I am having some trouble
with that”

T3 comments on the challenges of communication with the families: “It is a
given that the kids have problems, but the families also have problems. They look at
you when you talk, but they are pensive, or they have an attention deficit disorder,
maybe not listening or just not understanding. I have difficulty understanding what
they say. I think this is one of the downsides, too.”

Support Received by School Counselors in the Field of Special Education

School counselors state that they overcome these challenges through the expe-
rience of their colleagues and their own efforts.

T7 exemplifies this: “I had a neighbor who also was a guidance teacher. He had
worked for a year in the same place I was assigned to. Thanks to him; he was very
helpful. But then, it was only about the general outline of things. We had to figure out
the details on our own.” When T9 reached out for help, she couldn’t get much support:
“Everyone around me said that they were working on exam anxiety or that they were
working on family issues, whereas I couldn’t even speak to these children. I wasn’t
able to conduct a consistent and reasonably long consultancy session.” T6 complains
about the insufficiency of support for school counselors in special education: “There
was no one. If I didn’t do my own research, there was no one to turn to. The ministry
says you are on your own. They just say you will get your assignment documents, start
work there, and do these according to the regulations. There was no one. If you don’t
improve yourself, if you don’t do things on your own...”

T5 had been supported by an experienced colleague and benefitted from pre-
vious experience in a special education center: “When I first started here, there was
this guidance teacher. Together, we started with the system that he had implemented
in the previous years. I had worked at CRC for nine years. I was used to providing
educational guidance there. You decide what kind of education the child should rece-
ive. The education these children received when I came here was nothing new to me.”
T3 also received support from another colleague experienced in special education: “I
called Hasan Hoca. We talked on the phone for almost 1 to 1.5 hours. He explained
in detail what I would face, what I should be prepared for, what I should be cautious
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about, especially what subjects I should be offering consultancy in. He helped. In a
way, he supervised me. Other than him, no one offered supervision.”

Contribution of Undergraduate Education to the Performance of Duties
and Responsibilities in Special Education Schools

When school counselors are asked about the contributions of the special edu-
cation courses they receive in undergraduate education, they state that the courses
are just theoretical; the information is not truly permanent because it is not app-
lied. They do not acquire much of the information they need in real life.

On the theoretical education they received in undergraduate education, T1
says, “Let me put it this way: We studied the theory. For example, there was a book
called Introduction to Special Education, and we studied it. We just saw definitions.
We didn’t get into it that much.” I started work at a CRC,” says T3, “Liether, Binet,
WSCR. We knew nothing about any of these. What we did in undergraduate cour-
ses was measurement tools and psychological tests. What did we learn? Validity and
reliability of this and that was done there and then, etc. We didn’t put anything into
practice. It is the inadequacy of education at PCG here,” on the need for practical
courses in addition to theoretical ones.

T8 talks about the limitations: “We have never heard of this: There is something
in the yearly plan that says, fill in this form if that happens’ We had no idea what it
was. I am sure I would remember if anyone had told us about it. There was a lot like
this that we were never told about.”

School Counselors’ Recommendations

School counselors working in special education schools were asked for their
recommendations for families, prospective school counselors, and academic staff
via their experience. School counselors have stated that families should take an
active role in their children’s education, especially highlighting the father’s parti-
cipation; that families should work in cooperation with teachers; that managers
should be the demanding party rather than the teachers and administrators. For
example, T6 emphasizes that families have to be aware of their children’s educatio-
nal needs; they should not hesitate to demand what they need from the authorities.
“They should be demanding from us, their teachers, janitors, administrators, district,
province, minister to president. They have to be informed and ... in being demanding,
there is already an effort to do something. They should know what they want” T5
recommends that parents need to play a more active role in their children’s education:
“The more attention they pay to their children’s education, the better. Even visiting
the school counts. The closer the attention, the better kids do. If they are really a part
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of what is going on at school, it reflects on the student’s academic development and
behavioral improvement.”

In the light of the problems they face and their experience in the field of special
education, school counselors advise on the integration of the practical teaching
activities to the theoretical components during undergraduate education, making
visits to schools for special education, and inclusion of special education schools
to internship programs and expect academics to follow developments in the field
closely. For example, T3 says, “You can really bring your undergraduate students to
our school. Let them see it here because this place is real. It doesn’t hang in midair, not
left on the paper. This is real practice” T5 adds, “I don’t know. I did an internship in
a middle school or something like that. But no one told me that there is an institution
called CRC, and, when you graduated, we worked there. They didn’t say go and see
what they are doing there,” thus emphasizing the importance of the practice and expe-
rience of visiting different institutions during undergraduate education. T6 comments
on the academic staff's need to keep themselves up to date: “I can see that universities
are disconnected from schools in lower levels of education. They are not in the field.
They raise teachers, but it has been 20 years since they have last been in the field. They
conduct research, it is scientific. They have doctorate degrees but don’t really know
where the field is headed, how education has changed, how the teachers are doing”

The school counselors suggested using resources such as films and books to im-
prove their knowledge on special education. In addition, because special education
is an area that requires sacrifice, they have been advised against preferring special
education only for the purpose of the official appointment. T3 says, “They should
watch movies—on autism, on Down syndrome, movies on any disability. They need
to develop their own perspective. They should watch movies on educators, teachers.”
T2 believes certain people are suitable for special education: “Perfect for those who
are fed up with exam anxiety and the education system, I can recommend this. I
think that people who are sincerer in their relations, who like to treat people as they
are family, people with a positive attitude and extroverts are cut for special educati-
on.” T7 recommends preparing for special education: “There will likely be a student
who needs special education in the school they are appointed to. They should at least
have some information about IEP so that they know where to direct such a student to
when they come across one.” T6 believes that there are many alternatives; that school
counselors should pick a school where they will make themselves useful: “I think
they need to make up their minds first. There are few special education schools. In the
public schools, maybe it is around 2% to 3%. I don’t know; I am just guessing. If they
are not going to cooperate; they should not pick such schools.”

https://doi.org/10.7822/omuefd.984521 d



Canan Sola Ozgti¢, Damla Altin

DISCUSSION, CONCLUSIONS, AND RECOMMENDATIONS

This research aims to determine the experiences of school counselors working
in special education schools. Accordingly, the opinions of school counselors on
issues such as (a) the reasons to prefer to work at a special education school, (b)
the responsibilities of a school counselor at a school for special education, and
(C) opinions of school counselors on working at a special education school, (d)
the challenges they face while working at a special education school, and (e) the
contribution of undergraduate education to professional performance in the field
of special education have been analyzed in depth.

It is heartening to see that most school counselors choose special education
at their own behest. It is safe to conclude that they are mostly teachers who feel
overwhelmed and tired within the pace of the exam schedules and need to choose
a different working environment. However, it was also observed that two teachers
switched to a special education school after working in CRC. Their experience of
special education in CRC affects their preferences toward a special education scho-
ol. Demographics show that experienced school counselors prefer special educati-
on schools. When the preference of two teachers with little professional experience
(T3 and T8) was checked, it was seen that T8 had a brother with special needs, and
T3 preferred special education with the recommendations of the school counse-
lors around him. Although the number (10 participants) included in the research
is limited to yield generalization, it may still be suggested that school counselors’
special education school preferences be examined according to some variables.
Further research may be conducted to determine the effects of experience and the
knowledge levels of school counselors in the field of special education on school
choice.

When the duties and responsibilities of school counselors are examined, it is
seen that teachers talk mainly about family education, reducing inappropriate be-
havior of students, program development, and professional orientation. As stated
in the Regulation of Guidance and Psychological Counseling Services by the Mi-
nistry of Education (2020), school counselors perform some of the tasks under the
main heading of developmental and preventive, remedial, and support services in
accordance with the competencies and requirements of students. As part of the
guidance and monitoring studies in the framework of developmental and preven-
tive services, it was determined that school counselors in a vocational school of
special education conduct studies to direct their students to work. On the other
hand, school counselors in a special education school mostly work toward moni-
toring the development of students in the context of developmental and preventive
services. In the scope of remedial services, primary efforts focus on reducing inap-
propriate behavior and increasing the social skills that students with special needs
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should acquire. As for support services of the regulation, school counselors carry
out the tasks of offering consultancy support to families, teachers in the school,
administrators, and others who interact with special needs students, and the ad-
ministrative tasks of preparing and entering the school guidance program into the
E-guidance system. This study is yet one of many where school counselors stated
that educating families and preparing programs are also among their responsibili-
ties. It has been observed that school counselors emphasized family education but
did not place much emphasis on teacher training and the task of advising other
employees who communicated with students at the school. Hall (2015) stated that
rights advocacy is an essential task for school counselors when specifying the dire-
ct and indirect duties of school counselors for students with special needs. Throu-
ghout this study, no comments on informing the school staff on the rights of fami-
lies and special needs students were recorded. This finding parallels the findings of
Bayar and Dogan (2020). However, it has to be underlined that Bayar and Dogan’s
(2020) study was conducted with prospective school counselors. The majority of
this study’s participants are experienced school counselors. For school counselors
to perform the important task of advocating the rights of students with special
needs, the importance of emphasizing in detail the duties and responsibilities of
school counselors in undergraduate education becomes apparent.

This study also finds that the duties and responsibilities of school counselors
working in special education differ from basic educational services and even dif-
fer in roles and responsibilities according to student requirements among special
education school types. Cimsir and Hunt (2018) and Stit¢ti (2007) stated that the
regulations on school counselors” services to students with special needs are not
very clear. Challenges that school counselors face in special education schools are
partly believed to be an outcome of the discrepancy between the diverse needs of
students in special education schools and the Regulation on Guidance and Coun-
seling Services (2020) and the Regulation Special Education Services (2018).

School counselors seem to prefer working in special education school, which
typically have a friendly, natural, comfortable, and peaceful working environment.
The duration of preparing students for the exams in general education environ-
ments is hectic, however. They have been reported to increase their workload com-
pared with special education schools where students are prepared for life as inde-
pendent individuals. In a study in which the problems in the field of guidance and
counseling are determined, Bengisoy and Ozdemir (2019) underlined workplace
issues such as the number of students, workload, and challenges of cooperating
with other teachers at school. The small number of students, nonexistent exam
anxiety issues, and collaboration with other teachers in special education schools
make these institutions a peaceful and comfortable environment for special edu-
cation teachers. Participants reported the negative aspects of working in special
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education schools as the delayed returns of the efforts and that working with indi-
viduals with special needs requires patience. With this in mind, school counselors
can be advised to familiarize themselves with the environment of special education
schools where they can work and choose schools according to their expectations.

When asked about the most significant challenges and the kind of support they
receive in the face of these challenges, school counselors repeatedly mentioned
coping with behavioral problems, insufficient resources, and limited knowledge of
special education. Closer examination of the challenges mentioned above reveals
that they result from inadequate knowledge and experience in the field of special
education. The same finding can be seen in Arsit (2019), where participants were
school counselors working in a guidance research center. It is only natural for scho-
ol counselors who receive an education built on a program that is prepared to serve
in general educational settings to experience these difficulties. As for personal or
professional support, it is observed they have nothing but experienced colleagues
or their own efforts. With this in mind, mentor programs can be offered to school
counselors who start working at special education schools regardless of whether or
not they are experienced. Such a Facebook page and group for school counselors
in general education is said to exist and is reported to be beneficial. In contrast, no
such support is available for school counselors in special education. This finding
again reveals the necessity of the mentoring system.

It was determined during the surveys that all 10 teachers interviewed took spe-
cial education courses during undergraduate education. Still, the courses remained
mainly theoretical in the form of introducing disability groups. As a result, when
they start working in a special education school, they report having difficulty in
many areas (for example, changing behavior and communicating with students).
In the literature, the results obtained in studies on determining the self-efficacy of
school counselors in the field of special education are found to be similar (Aksoy &
Diken, 2009b; Bayar & Dogan, 2020; S6nmez et al., 2020). Yiiksek, Diken, Aksoy,
and Karaaslan (2012) explained this situation as an outcome of the limited num-
ber of special education courses in the undergraduate program of guidance and
psychological counseling departments and the lack of experience with individuals
with disabilities in the actual workplace. Bayar and Dogan (2020) noted that, for
a joint special education course opened in teacher education undergraduate prog-
rams, the course objectives differ in some programs, and adaptations according
to the branches may be limited. Findings in the present study also support this.
Participants who graduated from the guidance and psychological counseling prog-
rams of different universities stated that their courses covered disability groups and
definitions of disabilities. Their statements testify to Bayar and Dogan’s (2020) fin-
dings. Given the years of hands-on experience of the participants, it is believed that
providing the same content on special education, regardless of the branch, without
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any adaptations, may be one reason that leads to the lack of competence of scho-
ol counselors in special education. As of this year, when we examine the teacher
training programs published by the Higher Education Institution (YOK) in 2018,
there is a course in the seventh semester under the name of “Special Education and
Inclusion Practices” Thereby, it can be recommended to increase the number of
elective courses on individuals with disabilities to increase the knowledge and ex-
perience of prospective school counselors and provide detailed information about
individuals with special needs in other courses. Apart from the efforts of the course
instructor of special education and inclusion courses, the course content needs to
be developed with an eye to the environment in which guidance and counseling
teachers are likely to work in special education. Goodman-Scott et al. (2015) out-
lined the course content and related activities for individuals with disabilities to
help prospective school counselors to provide better service to individuals with
disabilities. The study outcomes displayed improvements in the self-confidence of
future teachers in working with individuals with disability. These findings attest
to the importance of enriching the contents of the applied courses. In addition,
school visits may also be considered among extracurricular activities that can be
added to these programs.

School counselors have been asked for their opinions on how to provide better
service in special education to increase the quality of education. School counse-
lors state that families should be more demanding for higher-quality education.
It was emphasized that families should stand up for their children and be more
active. This finding is like that of Bodvin, Verschueren, and Struyf (2018), which
noted that families of special needs individuals are intimidated and even afraid of
professionals offering services to their children. Even if the studies are conducted
in different countries, it is obvious that families need to be more willing to defend
their children’s rights and question the quality of their services.

The participants’ recommendations imply that the creation of practical cour-
ses at a university can be considered the highest priority for faculty members. As
mentioned above, adapting the content of the courses to the types of schools where
school counselors will work, and supporting the content with applied components
is likely to contribute to the school counselors’ performance and service quality.
School counselors have made important recommendations for prospective school
counselors, i.e., that choosing special education schools only for easier appoint-
ments will jeopardize their professional satisfaction and the benefits they have to
offer. This kind of preference can be considered only in school counselors who
have personal reasons, but this would then require providing information support
to overcome the challenges and increase the quality of their work.
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This study examined the experiences of school counselors working in special
education schools where only special needs students are educated. The most im-
portant finding here is that school counselors lack knowledge in special education
and try to eliminate their deficiencies with superior efforts during practice. Via
the recommendations given in this study, the quality of services offered by school
counselors can be improved.
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OZEL EGITIM OKULLARINDA GOREV YAPAN REHBER OGRETMENLERIN
DENEYIMLERININ BELIRLENMESI

Oz:

Bu arastirmanin amaci okul 6ncesi egitim kurumlarinda yapilan yil sonu gos-
terilerine iligkin 6gretmen adaylarinin goriislerini belirlemektir. Nitel arastirma
yontemlerinden temel nitel aragtirma desenine 6rnek teskil eden arastirmanin
caligma grubu i¢in amagli 6rneklem yontemlerinden olan 6lgiit 6rneklem yonte-
mi kullanilmistir. Bu kapsamda 20 okul dncesi 6gretmen aday ile goristilmiistiir.
Aragtirma verileri aragtirmacilar tarafindan gelistirilen yar1 yapilandirilmis go-
riigme formuyla elde edilmis ve icerik analizi yoluyla ¢oztimlenmistir. Aragtirma
bulgular1 okul 6ncesi egitimde yil sonu gosterilerinin diizenlenmesinin nedenleri,
yil sonu gosterilerinin diizenlenmesinin gerekliligi, yapilan yil sonu gosterilerinin
¢ocugun gelisimi tizerindeki etkileri, y1l sonu gosterilerinin iceriginin nasil olmasi
gerektigi ve yil sonu gosterileri yerine neler yapilabilecegi temalari altinda toplan-
mugtir. Aragtirma sonuglar1 6gretmen adaylarinin yil sonu gosterilerinin diizenlen-
mesinin nedenlerini kiiltiir, aile, cocuk, 6gretmen ve okul agisindan degerlendir-
dikleri fakat cogunlukla aileleri tatmin etmek ve aligkanlik haline gelmesi olarak
ifade ettiklerini ortaya koymustur. Ogretmen adaylarinin g¢ogu yil sonu gosterisi
diizenlenmesinin gerekli olmadigindan, bu gosterilerin ¢ocuklar iizerinde olumlu
etkilerinin olmasinin yaninda birgok olumsuz etkilerinin oldugundan soz etmis-
lerdir. Yil sonu gosterilerinin ebeveynlere bilgilendirmeler yapilarak ve aile katili-
mui da saglanarak, cocuklarin istekleri dogrultusunda, ¢cocuklarin eglenebilecekleri
ve stres yagamayacaklari iceriklere sahip olmasi ve oyunlastirma yoluyla yapilmasi
gerektigini vurgulamiglardir. Yil sonu gosterilerinin yerine festival ortamlari olus-
turulabilecegini, ¢ocuklarin ailelerinin de katilimiyla bir piknik, yemek, kermes
diizenlenebilecegini, yarismalar ve grup etkinlikleri planlanabilecegini, geziler dii-
zenlenip orada ¢ekilen fotograflarin sergilenebilecegini, portfolyo sunumlar: gibi
cesitli etkinlikler yapilabilecegini belirtmislerdir.

Anahtar Kelimeler: Rehber 6gretmen, Ozel egitim okulu, Ogretmen egitimi
GIRIS

Egitim insanlarin yasadiklar: siire¢ boyunca devam eden ve iilkenin gelecegini
belirleyen 6nemli bir etkendir (Simgek, 2020). Egitimle karsilagan bireylerin davra-
niglarinda bir degisim ortaya ¢ikmasi gerekmektedir (Senemoglu, 2020). Bu degi-
simin yoni ise istenilen davranis ve nitelikte olmali ve iilkenin geleceginde 6nemli
rolleri olan ¢ocuklara aktarimi yapilarak toplumdaki uygarlik diizeyinin artmasina
yonelik olmalidir (Bayram, 2021; Demirel ve Kaya, 2020; Yilmaz, 2017). Egitimin
ilk adimi okul 6ncesi egitimdir (Biber, 2014). Okul 6ncesi egitim, yasam boyu sii-
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recek olan egitim siirecinin temelini olusturmasi agisindan 6nem tagimaktadir
(Katranci, 2020). “Okul 6ncesi egitim, ¢ocugun dogdugu giinden ilkokula basla-
dig1 giine kadar gegen yillar: i¢ine alan ve ¢ocuklarn ileriki yasamlarinda 6nemli
bir role sahip olan; bedensel, motor, sosyal-duygusal, zihinsel ve dil gelisimlerinin
desteklenerek bityitk oranda tamamlandigy, kisiligin sekillendigi, ailelerde ve ku-
rumlarda verilen egitim siirecidir” (Aral, Kandir ve Yagar, 2002, s.14). Yani okul
oncesi egitim 0-72 aylik cocuklarin gelisim alanlarinin (bilissel, fiziksel, dil, duygu-
sal-sosyal, psiko-motor, kigisel) desteklenerek gelistirilmesine yonelik, ¢ocuklarin
farkliliklarini g6z oniine alarak kendi potansiyellerini ortaya ¢ikarmayi, bulun-
duklar: toplumu tanimalarini ve benimsemelerini amaglayan bir egitim dénemidir
(Biber, 2014; Katranci, 2020; Kurt Gokgeli, 2019; Kuru, 2020). Okul 6ncesi donem
gelisimlerine bakildig1 zaman bedensel gelisimin yani sira ¢ocuklarin zihinsel ve
ayn1 zamanda da sosyal alanlarda ¢ok hizli bir sekilde gelisim gosterdikleri belir-
lenmistir. Bu dénemde ¢ocugun gelisimi i¢in yapilan her ¢alisma onun gelecegine
yon gosterecektir. Yani sonug olarak okul oncesi egitim, ¢cocuklarin geleceklerini
sekillendiren en temel basamaktir (Kuru, 2020).

Okul 6ncesi egitim doneminde ¢ocuklar i¢in uygun ortam hazirlanmali ve ge-
lisim alanlarini destekleyecek kosullar saglanarak cocugun gelecegi i¢in saglam te-
meller olusturulmalidir (Gtiven ve Efe Azkeskin, 2020; Seven, 2020; Taskin, 2020).
Jonh Dewey egitimin bir yagam stireci oldugunu belirterek egitime verdigi one-
mi gostermistir. Cocuklarin hepsinin benzersiz olduguna inanan Dewey, kii¢tik
¢ocuklar icin gelisimsel olarak uygun olan durumun ¢ocuklarin ilgisini ¢ekecek
ogrenme deneyimlerini kazanmalariyla olacagini soylemektedir. Etkili egitim i¢in
sosyal etkilesimlerin 6nemli oldugu ve okul ortaminin bir sosyal kurum olarak
goriilmesi gerektigini diistiinmektedir (Giirol, 2014; Tagkin, 2020; Williams, 2017).
Montessori ise oyunu ¢ocugun isi olarak gormektedir. Oyun ¢agindaki ¢ocuklarin
oyun oynayarak ne kadar ciddi bir is yaptiklarindan bahsetmistir. Cocugun yetis-
kinlerden farkli olarak kendine 6zgii 6zellikleri oldugunu belirtmistir. Montesso-
ri'ye gore egitim ¢ocuklarin hayatlarini kolaylastirmada yardim edici bir 6zellikte
olmalidir. Cocuklara gosterilen davraniglarin 6nemli oldugunu yani ¢ocuklarin
gelismesine yardimci olmak istedigimiz gibi ayni nezaketle davranilirsa ¢cocuklarin
ogrenmeyi o sekilde gerceklestirecegini soylemistir. Cocuklarin ditnyamizi daha
iyi bir yer haline getirmesine yardimci olunmasi gerektigini agik¢a belirtmigtir
(Godwin, 2020; Giirol, 2014; Taskin, 2020). Okullarda uygulanan 6gretim progra-
munin ¢ocuklarin yeteneklerine, kisisel ilgi alanlarina ve fiziksel ve sosyal ihtiya¢-
larina dayanmasi gerektigini belirtmistir (Williams, 2017).

Okul 6ncesi egitim alan ¢ocuklarin bireysel gelisimleri desteklenecektir. Ayni
ortamda birden ¢ok c¢ocukla zaman gegiren bu ¢ocuklarin sosyallesmesine de
katki saglanmis olacaktir. Okul 6ncesi egitimde ¢ocuklar tist siniflar icin hazirlik
yapacak olup uygun kosullarda egitim alarak Tiirk¢e egitimi konusunda, dogru
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konugabilme gibi 6zelliklere sahip olacaklardir. Tiim bu durumlarin ¢ocuklarin
birbirlerinden farkli 6zellikler tasidiklar: bilinerek ona gére diizenlenmesi gere-
kir. Egitimin kalitesi i¢in bu siirecin ¢ocuklarin verim alacag sekilde tasarlanmasi
ve planlanmasi gerekmektedir. Maria Montessori i¢in erken ¢ocukluk son derece
onemli bir donemdir. Bu dénemde ¢ocuk, etrafindaki diinyay: ve kendisini kes-
fetmeyi ve yeniden kesfetmeyi asla birakmaz. Montessori i¢in, dogadaki hareket-
ler egitim siirecinde 6nemli bir rol oynar, ¢iinkii esas olarak ¢ocugun sadece onu
kullanmak yerine gercek yasamda kullanmasina izin verir. Cocuklara deneyimler-
le 6grenme firsat1 vermek i¢in bu egitim onemlidir (Giirol, 2014; Misheva, 2020;
Oguz ve Koksal Akyol, 2006; Taskin, 2020). Piaget de Montessori gibi ¢ocuklarin
yetiskinlerden farkli diisiindiiklerini belirtmistir. Piagete gore ¢ocuklar ve yetis-
kinler esit degildir. Bir ¢ocuk i¢inde yasadig1 toplumda insanlarla ayni ortami pay-
lagip iliski kurdugu zaman kisiligi daha saglam hale gelir. Boylece akran etkilesi-
mi ve yetigkin-¢ocuk etkilesimi, bir ¢ocugun kisiligini sekillendirdigi yap: tagini
saglar (Devries, 1997; Giirol, 2014; Taskin, 2020). Vygotsky 6grenme konusunda
sosyallik kavramindan bahsetmistir. Akranlar ve yetiskinlerin yaptiklar1 veya ¢o-
cuga ogrettikleri seyler ¢cocugun zihinsel gelisimini etkiler. Vygotsky iyi 6grenme
durumunun gelismeyi ilerletecegini séylemektedir. Onun igin, 6grenme ve gelisme
hayatta ocugun her aniyla iliskilidir. Ogrenme bir gelisme degil, gelisimin diizgiin
organize edilmis 6grenme sonuglaridir (Abtahi, 2018; Gtirol, 2014; Taskin, 2020).
Cocuklar bu donemde zihinsel anlamda verilen ¢ogu seyi alabilecek potansiyele
sahiptirler (Poyraz ve Dere Cift¢i, 2011). Bu nedenle okul dncesi egitimde ¢ocuklar
i¢in uygun egitimin verilmesi ¢ocuklar i¢in biiyiik 6nem tagimaktadir. Okul 6n-
cesi egitimde gelecegimizin teminati olan ¢ocuklara bu déonemden itibaren ahlaki
egitim de verilerek iilkenin gelecegi koruma altina alinmis olmaktadir. Hatta okul
oncesi egitim hizmetlerine yapilan yatirim tilke gelecegi icin 6nemli bir yap tagidir
(Giilagt: ve Tiimkaya, 2014; Giiven ve Efe Azkeskin, 2020; Katranci, 2020; Kuru,
2020; Poyraz ve Dere Ciftci, 2011). Cocugun 6grendigi her yeni durum ¢ocuk i¢in
bir sonraki bilgi basamaginin temellerini olusturacagindan dolayi, okul 6ncesi egi-
tim donemi ¢ocuk i¢in ne kadar kaliteli gecerse cocugun gelecegi o kaliteye dogru
yonelim gosterecektir (Alan, 2019; Giilagt: ve Timkaya, 2014; Giiven ve Efe Azkes-
kin, Katranci, 2020; Kuru, 2020).

Okul 6ncesi egitim eski zamanlara dayanmaktadir. Cumhuriyet 6ncesinde okul
oncesi egitimle ilgili olarak ilk ¢aligmalar tilkemizde bulunan azinliklar tarafindan
yapimistir. Osmanli dénemi zamanlarinda ise karsimiza Sibyan Mektepleri ¢ik-
maktadir. Pestalozzi, Frobel ve Montessori gibi bilginlerin yaptiklar: caligmalar il-
kemizdeki okul 6ncesi egitime de yon vermistir. Cumhuriyet dncesinde tilkemizde
acilan anaokullarinin eksikligi 6gretmen alaninda olmustur. 1915 yilinda Nizam-
name ile okul 6ncesi egitimle ilgili ¢alismalar ilk kez ele alinmistir. Cumhuriyet
doneminde ise biitge kisitlamasina gidildiginden dolay: bazi anaokullar: kapatil-
mak zorunda kalmustir. Ancak ¢ocuk yuvalar1 ve kresler agilmistir. Diizenlenen

OMU EFD, 2021, Cilt 40, Sayi 2, Sayfa 763-808



Ozel Egitim Okullarinda Gérev Yapan Rehber Ogretmenlerin ... Sk

Milli Egitim Sura’larinda okul 6ncesi egitim kurumlarinin agilmasiyla, programla,
¢ocuklarla ilgili maddeler yer almistir. 1962 yilinda Anaokullar1 ve Siniflar1 Yo-
netmeligi yaymlanmistir, Cocuk Gelisimi ve Egitimi boliimleri agilmigtir. 1977'de
Okul Oncesi Egitim Birimi kurulmustur ve 1992'de Okul Oncesi Egitimi Genel
Midirlaga kurulmustur (Akcan, 2018; Altay, vd., 2011; Celik ve Giindogdu, 2010;
Deretarla Giil, 2015; Emen ve Aslan, 2018; Oktay, 2013; Tiirk, 2011).

Okul 6ncesi egitim programiyla birlikte ¢ocuklar kendilerini tanimay1 6gre-
nirler. Kendilerini tanima durumu da beraberinde kendilerini kabul etmelerini
getirir. Bu programla birlikte ¢ocuklar birbirleriyle iletisim kuracaklar, oyunlar
oynayacaklar yani sosyalleseceklerdir. Cocuklar bulunduklar: yerin 6zelliklerini
ogrenerek kiilttrleri hakkinda bilgi sahibi olacaklardir. Dil gelisimlerini destekle-
yecek olan bu programla birlikte ¢ocuklarin hareket becerileri, diistinme becerile-
ri gibi becerileri de gelisecektir. Ayrica bu programda sadece gocuk ve 6gretmen
degil aileler de yer almaktadir. Aile katilimlarinin planlamasi okul 6ncesi stireci
i¢in 6nem tasimaktadir. Program ¢ocuklarin bireysel farkliliklarina yonelik olarak
onlarin kegfetmelerini ve kendi kendilerine bilgiye ulasabilmelerini saglayacak bi-
¢imde hazirlanmistir. Bu programla birlikte ¢ocuklar Tiirkge, sanat, drama, miizik,
hareket, oyun, fen, matematik, okuma yazmaya hazirlik ve alan gezileriyle ilgili
kazanimlar elde etmis olurlar (Celik ve Dagcan, 2019; Koksal, vd., 2016; MEB,
2013; Senemoglu, 1994).

Okul dncesi egitim programlarinda yil sonu gosterileri ile ilgili bilgi yer alma-
makla birlikte bu programlarin nasil ve ne sekilde yapilacag: da belirsizlik goster-
mektedir. Okul 6ncesi egitimde programdaki kazanimlarin kazandirilmasi hedef-
lenmektedir. Okul 6ncesinde y1il sonu gosterilerinin diizenlenip diizenlenmemesi
genel olarak 6gretmen ve okul idaresine birakilmaktadir. Okul 6ncesi egitim ku-
rumlarinda c¢ocuklar yil sonu gosterileri, sahne etkinlikleri gibi performanslar
sergilemektedirler. Bu etkinlikler sene sonunda ya da donemlerin bitisinde dii-
zenlenmektedir. Cocuklar bu programlar1 sunabilmek i¢in dénem i¢inde hazirlik
caligmalar1 yaparlar. Bu hazirlik ¢aligmalarini 6gretmenler belirler ve planlarlar.
Yapilan tiim hazirliklardan sonra ¢ocuklarin bu galismalar: sunmalar: beklenir. Ai-
leler bu gosterilerin yapilmasini istemekle birlikte cogu 6gretmen bu konuda ayni
fikre sahip degildirler (Igbilen, 2006). Bekir ve Aydin, (2018) caligmasinda okul
oncesi donemde yapilan faaliyetlerin aileleri memnun etme amaciyla yapildigini,
ailelerin ¢ocuklarin eglenmeleri ve gelisim alanlar1 6nemsenmeksizin ¢ocuklari-
n1 sahne ortaminda izlemek istediklerini belirtmiglerdir. Bu sekilde olusturulan
gosterilerin ¢ocuklarin gelisim diizeylerinde olumsuz etkiler birakabilecegi ifade
edilmigtir. Isbilen, (2006) ¢alismasinda yil sonu gésterileri i¢in yapilan provalarin
¢ocuklarda ayr1 bir stres olugturdugu, yogun bir sekilde prova yapiliyorsa bunun
mutlaka azaltilmas: gerektigi belirtilmistir. Bu ¢aligmalarin ¢ocuklarda bikkinlik
olusturdugu acik¢a ortaya konulmusgtur. Toran ve Toran, (2019) ¢alismalarinda
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yil sonu gosterilerine hazirlik yapilirken etkinlige katilmak istemeyen ¢ocuklarin
zorla etkinlige katilmasi nedeniyle ¢ocuklarda olumsuz durumlar olustugu belirtil-
mistir. Cocuklarin bu siiregte yogun stres ve kaygiya maruz kaldiklar1 ve bu duru-
mun ¢ocugun yagantisini olumsuz yonde etkiledigi acike¢a belirtilmistir.

20 Kasim 1989da Birlesmis Milletler Genel Kurulu tarafindan kabul edilen
Tiirkiyede resmi olarak 27 Ocak 1995 tarihinde 22184 sayili Resmi Gazetede ya-
yimlanarak uygulamaya giren Cocuk Haklar1 Sozlesmesinin amact ¢ocuklarin
biiylime, gelisme, korunma haklari ile 6zgiirlitklerini gergeklestirme imkanlarini
saglayarak, evrensel 6l¢ii ve ilkeler cercevesinde kotii muamele, istismar ve ihmale
kars1 korumaktir (Akyiiz, 2015; Ozaslan ve Giiltekin Akduman, 2020). Devletler,
¢ocuklar: tiim risklere karsi koruyabilmek icin gerekli olan biitiin tedbir ve 6n-
lemleri almalidirlar. Cocuklarin gériisiniin alimmast ilkesi Cocuk Haklar1 Sozles-
mesinin uygulanmasi ve tim maddelerin yorumlanmasinda 6nemlidir. Bu ilkeye
gore tiim ¢ocuklar kendilerini ilgilendiren konularda goriislerini 6zgiir bir sekilde
belirtebilmeli yani aktif katilim saglayabilmelidirler. Cocuklarin goriislerine yas
ve olgunluk diizeylerine dikkat edilerek gereken 6zen gosterilmelidir (Ozaslan ve
Giiltekin Akduman, 2020). Cocuk haklar1 sozlesmesine gore yil sonu gosterilerin-
deki siire¢ degerlendirildiginde ¢ocugun aktif katiliminin olmadig: ve ¢ocuk tize-
rinde olugabilecek etkiler diigiiniildiigiinde bu etkinliklerin ¢ocuk haklarina uygun
olmadig1 soylenebilir.

Alan yazin incelendiginde yil sonu gosterileriyle ilgili yeterli ¢calismanin olma-
dig1 goriilmektedir. Isbilen (2006) tarafindan yapilan caligmada dgretmenlerin ve
anne-babalarin sene sonu gosterileriyle ilgili diistinceleri ve sene sonu gosterile-
rinin ¢ocugun kayg diizeyine etkisi incelenmigstir. Bekir ve Aydin (2018)1n ¢alis-
masinda ebeveynlerin okul 6ncesi egitimi yil sonu eglencesine iliskin beklentileri
belirlenmistir. Toran ve Toran (2019) tarafindan yapilan ¢alismada ise okul dncesi
egitim kurumlarinda yilsonu gosterilerine hazirlanan ¢ocuklarin ve 6gretmelerin
deneyimleri ve siirecte neler yasadiklar1 incelenmistir. Ancak alan yazin incelendi-
ginde gelecegin 6gretmenleri olacak 6gretmen adaylarinin yil sonu gosterileriyle
ilgili gorislerinin incelendigi herhangi bir ¢alismaya ulagilamamigtir. Bu agidan
caligmanin alana katki saglayacagi distiniilmektedir. Bu aragtirmada okul 6ncesi
egitim kurumlarinda yapilan yil sonu gosterilerine iliskin 6gretmen adaylarinin
gorislerinin belirlenmesi amaglanmastir.

YONTEM

Bu baslik altinda aragtirma modeli, ¢aligma grubu, veri toplama araci, verilerin
toplanmasi, verilerin analizi, gecerlik, giivenirlik ve etik siiregleri hakkinda agikla-
malar yapilmigtir.
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Arastirma Modeli

Bu aragtirmada katilimcilarin algi ve tutumlari ile birlikte siireclerin daha iyi
anlagilmasini saglayan (Glesne, 2012) temel nitel arastirma deseni kullanilmuistir.
Insanlarin sahip olduklari yasami nasil yorumladiklarini ve diinyalarini ne sekil-
de inga etmis olduklarini inceleyen temel nitel aragtirma yontemi, 6zellikle egitim
alaninda oldukea sik kullanilmaktadir. Temel nitel aragtirmanin diger aragtirma
yontemlerinden fark: ise; odak noktasinin katilimcilarin s6z konusu olay ve ol-
guya yitklemis olduklar: anlami agiga ¢ikarmasi ve yorumlamasidir. Bu arastirma
yonteminde veriler genel olarak; goriisme, gozlem ve dokiiman analizi araciligiyla
toplanir ve sorular arastirma 6ncesinde olusturulan gerceve ile birlikte hazirlana-
rak veri toplama siirecinde katilimcilara yoneltilir (Merriam ve Tisdell, 2015). Bu
kapsamda bu c¢aligmada temel nitel arastirma deseninin kullanilmasinin nedeni
Ogretmen adaylarinin okul 6ncesi egitim kurumalarinda yapilan yil sonu gosterile-
rine iligkin stireci nasil degerlendirdiklerine ve yorumladiklarina dair gériislerinin
alinmasidir.

Calisma Grubu

Bu aragtirmanin ¢aligma grubunu 2020-2021 egitim 6gretim yili bahar done-
minde Karadeniz bolgesinin biiyiik sehirlerden birinin il merkezinde bulunan bir
devlet iiniversitesinin Okul Oncesi Ogretmenligi boliimii 4. sinif 6grencilerinden
17’si kadin 3’1 erkek olmak tizere 20 kisi olusturmaktadir. Caligma grubu amagl
orneklem yontemlerinden olan 6l¢iit 6rnekleme yontemi ile belirlenmistir. Calis-
mada bu 6rneklemin segilme amaci doérdiincii sinif 6grencilerinin meslek hayatina
atilmalarina az kalmig olmasi ve okullarinda yil sonu gosterileriyle ilgili caligmalar
yapabilecek olmalar1 nedeniyle bu konuyla ilgili olarak goriislerine ihtiya¢ duyul-
masidir.

Veri Toplama Araci

Aragtirma, nitel arastirma veri toplama yontemlerinden goriisme kullanilarak
yapilmigtir. GOriisme, en az iki birey arasinda sozel olarak yiiritiilen iletigim sii-
recini igeren ve aragtirma kapsaminda cevaplandirilmasi beklenen sorular yoluyla
veri toplama stireci olarak tanimlanabilir (Buytikoztiirk vd., 2008). Goriisme i¢in
yar1 yapilandirilmis gortisme formu hazirlanmistir. Arastirmanin goriigme formu
hazirlanirken alan yazin taramasi yapilmis, yapilan arastirmalar sonucunda soru-
lar hazirlanmustir. Gortigme formunda yer alan sorular, iki alan uzmani goriisiine
sunulmus ve uzmanlarin gerekli gérdiigii diizeltmelerle son seklini almstir.
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Verilerin Toplanmas:

Verilerin toplanmasinda goriisme yontemi kullanilmistir. Pandemi stirecinden
dolay1 saglik agisindan sorun yaganilmamasi i¢in goriismeler telefonla yapilmis-
tir. Bu sliregte 6gretmen adaylarinin izinleri alinarak ses kaydi alinmasi yoluna
gidilmistir. Bunun yapilmasindaki amag ise gortisme yapilirken veri eksikligi ya-
sanmamasidir. Goriismeler yapilirken 6gretmen adaylari katilimi kendi evlerinden
sagladiklari i¢in gergin bir ortamin olugsmasinin 6ntine ge¢ilmistir. Yapilan goris-
meler ortalama 15-20 dakika stirmustiir. Katilimcilarla 6n gortisme yapilarak konu
hakkinda bilgi verilmistir. Daha sonra katilimcilara uygun giin ve saat belirlenerek
telefonla goriigmeler yapilmistir.

Verilerin Analizi

Aragtirmanin verileri pandemi stirecinden dolay1 6gretmen adaylari ile tele-
fon goriigmeleri yapilarak toplanmistir ve elde edilen veriler igerik analizi yontemi
ile analiz edilmistir. Igerik analizi yontemindeki esas amag arastirma kapsaminda
toplanmus olan verileri agiklamayi saglayan kavramlara ve bu kavramlar arasindaki
iligkilere ulagmaktir (Yildirim ve Simsek, 2018).

Veri kaybini 6nlemek ve verilerin analizinin giivenirligini saglamak amaciyla
goriisme sirasinda ses kaydi yapilmis ve transkript yapilarak yaziya ¢evrilmistir.
Yaziya gevrilen veriler, icerik analizi ile ¢6ztimlenmis ve bu siirecte dort asamal
icerik analizi siireci takip edilmistir (Yildirim ve Simsek, 2018). Oncelikle biitiin
veriler ayrintili bir gekilde gozden gegirilerek benzer ifadeler kodlanmistir. Daha
sonra kodlar1 temsil eden temalar bulunmus, son olarak da ortaya ¢ikan kodlar ve
temalar organize edilerek bulgular tanimlanmis ve yorumlanmigtir. Tematik kod-
lamada veriler anlamca iliskili olarak diizenlenmistir (Yildirim ve Simsek, 2018).
Elde edilen goriigme verilerinin analizi i¢in her 6gretmen adayina bir kod ad ve-
rilerek 6gretmen adaylari birinci 6gretmen adayindan yirminci 6gretmen adayina
kadar OA1, OA2, OA3, OA4,... OA20 seklinde kodlanmuslardir. Son olarak kodlar
ve temalar diizenlenerek bulgular veriler 1g1ginda sunulmustur.

Gegerlik, Giivenirlik ve Etik

Nitel aragtirmalarda aragtirmanin gegerlik ve giivenirligi saglamak i¢in inandi-
ricilik, aktarilabilirlik, tutarlilik ve teyit edilebilirlik 6lgiitlerinin saglanmasi gerek-
mektedir (Yildirim ve $imsgek, 2018). Bu kapsamda oncelikle ¢alismaya katilmaya
gonilli olan katilimecilarla iletisime gecilmis ve arastirma hakkinda genel bilgiler
verilmistir. Verilen bilgiler neticesinde arastirmaya déhil olmak isteyen katilimci-
lar ile katilimecilarin istedigi giin ve saate randevu alinmustir. Gortismenin yapila-
cag1 zaman dilimi icerisinde goriisme sorularina baglamadan 6nce arastirmanin
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genel amaci ve kapsami daha detayl: bir sekilde anlatilmistir. Ayrica katilimcilarin
kimliklerinin gizli kalacag: ve her katilimciya kod isimler verilecegi aktarilmistir.
Bu sayede arastirmacilarin katilimcilar: daha yakindan tanimalari, katilimcilarin
aragtirmacilara giiven duymalari, katilimcilarin olasi 6n yargilar: ve gizlilikleri-
ne yonelik kaygilarin ortadan kaldirilmasi ve daha samimi yanitlar verebilmeleri
amaglanmustir.

Aragtirmada inandiricilik verilerin benzer siireglerde toplanip toplanmadigy,
verilerin kodlamas: stirecindeki tutarliligi ve verilerin sonuglarla iligkilerinin ku-
rulmasini isaret etmektedir (Yildirim ve Simsek, 2018). Bu ¢aligmada inandiriciligy
artirmak adina uzman incelemesi ve katilimer teyidi yontemleri kullanilmistir. Uz-
man incelemesi yonteminde hazirlanan goriisme sorular: alanda bir uzmana gon-
derilmis ve uzmanin yapilan arastirmayi gesitli boyutlariyla incelemesi saglanmus-
tir. Katilimer teyidinde ise goriigmeler yapilirken katilimcilarin sorulara verdikleri
cevaplar arastirmaci tarafindan toparlanarak goriismenin sonunda katilimcilara
sunulmus ve dogrulugu teyit edilmistir. Aragtirmada aktarilabilirligi artirmak
amaciyla ayrmtili betimleme ve amagli 6rnekleme yontemlerine bagvurulmustur.
Okuyucunun arastirma sonuglarini daha detaylica inceleyebilmesi i¢in dogrudan
alintilara yer verilerek ayrintili betimleme yontemi kullanilmistir. Ayni zamanda
aktarilabilirligi artirmak icin amagli 6rnekleme yontemlerinden 6l¢iit 6rnekleme
yontemi secilmistir. Arastirmada tutarliligi saglamak amaciyla tiim katilimcilara
ayn1 gortisme sorulari sorularak gortismeler kayit altina alinip elde edilen veriler
tiim aragtirmacilarla birlikte degerlendirilmistir.

Etik Kurul izin Bilgileri

Yapilan bu ¢alismada “Yitksekogretim Kurumlar: Bilimsel Arastirma ve Yayin
Etigi Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.

Etik Degerlendirmeyi Yapan Kurul Adi: Ondokuz Mayis Universitesi Sosyal ve
Beseri Bilimler Arastirmalar1 Etik Kurulu

Etik Degerlendirme Kararinin Tarihi: 30.04.2021

Etik Degerlendirme Belgesi Say1 Numaras1:2021/407

BULGULAR

Aragtirmanin bu bolimiinde 6gretmen adaylariyla yapilan gortigmeler derin-
lemesine incelenmis ve elde edilen bulgular okul 6ncesi egitimde yil sonu goste-

rilerinin diizenlenmesinin nedenleri, yil sonu gosterilerinin diizenlenmesinin
gerekliligi, yil sonu gosterilerinin ¢ocugun gelisimi tizerindeki etkileri, yil sonu
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gosterilerinin igeriginin nasil olmasi gerektigi ve yil sonu gosterileri yerine neler
yapilabilecegi temalari altinda sunulmustur.

Yil Sonu Gésterilerinin Diizenlenmesinin Nedenlerine Yonelik Bulgular

Ogretmen adaylarinin gériiglerine gore yil sonu gosterilerinin diizenlenmesi-
nin nedenleri kiiltiir, aile, gocuk, 6gretmen ve okul alt temalariyla ele alinmustir.
Ogretmen adaylar1 y1l sonu gosterilerinin diizenlenme nedenleri olarak aligkanlik
haline gelen bir kiiltiir olmas, aileleri tatmin etmek, cocuklarin gelisimlerini des-
teklemek, ¢cocuklarin sorumluluk bilincini artirmak, ¢ocuklari eglendirmek, 6gret-
menlerin kendilerini kanitlama istegi ve okulun ismini duyurmasi seklinde goriis-
lerini belirtmislerdir. Ogretmen adaylarindan OA1 yil sonu gosterilerinin gelenek
haline geldiginden ve bu aliskanliklardan dolay1 yapilmaya devam ettiginden bah-
setmistir. OA5 ise cocuklarda sorumluluk bilincini artirmak, cocuklarin beraber
hareket edebilmesini saglamak amaciyla yapildigini belirtmistir. OA3 gocuklar
eglendirmek amaciyla yapildigini belirtirken OA7 ve OA11 gocuklarin gelisimle-
rini artirmaya yonelik yil sonu gésterilerinin yapildigini belirtmislerdir. Ogretmen
adaylar1 y1l sonu gosterileriyle birlikte 6gretmenlerin kendilerini kanitlama caba-
st oldugunu belirtmiglerdir. OA2 “Siirece degil sonuca odaklandiklar1 igin béyle
bir gosteri yapiyorlar ve ¢ocuklarin iste geldik, eglendik, oyunlar oynadik tarzinda
bitti artik biz bir geyler yaptik ¢abalari var bence” sozleriyle 6gretmenlerin ¢alis-
malar yaparak bos durmadiklarini gostermek, ¢ocuklarla bir program hazirlamak
ve ortaya giizel bir sey ¢ikarmak igin gaba harcadiklarini belirtmistir. Ogretmen
adaylari, yapilan gosterilerin aileler tarafindan izlenerek anlatilmasi, gerekli plat-
formlardan tanitilarak okulun adini duyurmasi, bu tarz etkinliklerin ailelerin dik-
katlerini ¢ekmeleri, ana siniflarinda ailelerin biraz daha gosterise merakli olmalar1
nedeniyle okul kurumunun daha ¢ok gocuk kaydi almak i¢in yil sonu gosterileri
yaptiklarini belirtmislerdir. Bu konuyla ilgili olarak OA9 ve OA14 sunlar1 ifade
etmigtir:

“Daha ¢ok 6grenci ¢ekebilmek i¢in olabilir. Bizim okulumuz bu sekilde eglen-
celerimiz var. Burada da velilerin goziinii doldurmak i¢in. Ciinki insanlarin hosu-
na gidiyor ¢ocuklarin eglenmesi, sirin sirin siislenip, okul siisleniyor falan velilerin
dikkatini ¢ektigi icin bu sekilde tamamen.” (OA9)

“Mesela aileler aktivitelerin yapildigi kurumlari daha ¢ok begeniyorlar. Okul
secerken ya da kurum segerken bunlara dikkat edebiliyorlar. O yilizden yil sonu
gosterileri aileler i¢in s6yle olabilir. Okul segerken etkinlikler, aktiviteler yapildig
i¢in okul aileleri cezbedebilir. Bu yiizden kurumlarin boyle seyler yapmas: kendi
tanitimlari igin iyi olabilir. Ciinkii aileler béyle seylere dnem veriyor.” (OA14)

Cogu Ogretmen aday: ise yil sonu gosterilerinin sirf aileleri memnun edebil-
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mek, onlarin tatmin olmasini saglamak, aileleri eglendirmek i¢in yapildigini be-
lirtmistir. OA13 “Yani velilere sov maksatli da diyebiliriz. Cok bir amaci yok ben-
ce” sozleriyle de yil sonu gosterilerinin aileler icin yapildigini onlara sov maksatl
diizenlendigini belirtmistir. Bu goriise benzer sekilde OA16 yil sonu gésterilerinin
¢ocuklar: eglendirmek yerine ailelere gosteri hazirlamak i¢in diizenlendigini be-
lirtmistir. Ogretmen adaylarindan OA17 yil sonu gésterilerinin diizenlenmesinin
en bitylik nedeninin aileleri memnun etmek oldugunu belirtmistir. Ailelerin kendi
¢ocuklarini sahnede izlemek ve onlarin neyi yapip yapamadiklarini gormek iste-
melerinden dolay1 yil sonu gosterilerinin yapildig: ifade etmistir. Hatta ailelerin
“benim ¢ocugum daha giizel yapabiliyor” seklinde kiyaslamalara gittikleri konu-
suna vurgu yapmigtir.

Y1l Sonu Gésterilerinin Diizenlenmesinin Gerekliligine Yonelik Bulgular

Y1l sonu gosterilerinin diizenlenmesiyle ilgili olarak ¢ogu (17) 6gretmen ada-
y1 bu gosterilerin gerekli olmadig1 yoniinde goriis belirtirken ii¢ 6gretmen aday1
gosterilerin gerekli oldugunu sdylemislerdir. Gerekli oldugunu disiinen 6gretmen
adaylar1 ¢ocuklarin bu tarz etkinliklerle eglendiklerini belirtmislerdir. Biitiin bir
donem boyunca yorulan 6gretmen ve ¢ocuklar icin eglenceli aktiviteler yapilma-
sin onlar i¢in iyi olacagindan bahsetmislerdir. Cocuklar i¢in yararli oldugun-
dan, gosterilerle birlikte ¢ocuklarin gelisimlerinin desteklendiginden bahsederek
yil sonu gosterilerinin yapilmasinin gerekliligini vurgulamiglardir. Yil sonu gos-
terilerine ailelerin katilmasiyla birlikte ailelerin kaynastigini, ¢ocuklarin sosyallik
agisindan bu durumun énemli oldugunu séylemiglerdir. Ogretmen adaylarindan
OA18, yil sonunda bir etkinlik diizenlenmeden gocuklarin ana sinifindan mezun
olmamalar1 gerektigini, cocuklar i¢in dénem basinda ve donem sonunda yapilan
etkinliklerin kalic1 olabilecegi, onlar i¢in hatirlayacak bir an1 olarak kalacak bir
etkinlik yapilmasi gerektigini belirtmislerdir.

Y1l sonu gosterilerinin gerekli olmadigini diigiinen 6gretmen adaylarindan
OA2 yil sonu gésterilerinin sonug odakli oldugunu ve okul éncesi programinin
stirece dayali olmasi gerektigini belirtmistir. Cogu 6gretmen aday: yapilan yil
sonu gosterilerinin ¢ocugun gelisimine katki saglamadigini diisiinerek sadece ez-
bere yonelik ¢alismalar yaptirildigini, hatta bu gosterilerin yapilmasinin ¢ocukla-
rin zamanindan ¢aldigini, ¢ocuklarin seviyesine uygun etkinlikler yapilmadigini,
sirf aileler memnun edilsin diye yapildigini ifade etmiglerdir. OA8’in konu ile ilgili
goriisi soyledir:

“Veliler ortaya giizel bir ey ¢iksin istiyorlar. Ama ¢ok da ¢cocuklarin yaslarina
ve gelisim diizeylerinin hepsinin uygun bir sekilde distindtigiinii zannetmiyorum.
Yani o hazirlanan gosterilerin ¢ogu bence ¢ocuklarin o yasta yapmasi gereken sey-
ler degil. Gelisim diizeylerine aykir1 oldugunu diisiiniiyorum. Ornegin yetiskinlere
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yonelik bir seyler hazirliyorlar, savas sahnesi iste mesela ya da siir okuyorlar en
basitinden. O ¢ocuklar siirlerde ne séylendigini o duyguyu kendileri hissetmeden
sadece o kendilerine verilen siiri ezberleyerek toplum 6ntinde okuyorlar yani. Co-
cuklara ¢ok bir sey kattigini diisiinmityorum.” (OA8)

Ayrica ¢ocuklar odaklanma problemi yagadiklarindan dolay:r bu ¢aligmalarin
¢ocuklar i¢cin uygun olmadigindan, ¢alismalar uzun siirdigii icin hem 6gretmene
hem ¢ocuga bir verim saglamamakla birlikte ¢ocugun sikildigindan, uzun siiren
provalar nedeniyle verilmesi gereken kazanimlarin verilemediginden bahsetmis-
lerdir. Ayrica yapilacak gosteriler i¢in gereksiz bir masrafa girilerek ¢ocuklara kos-
tiimler alindiginy, ailelerinde bu konuda zorlanabilecegini belirtmislerdir. OA3 ve
OA10 ¢ocuklarin géniillii olmalarinin énemli oldugunu, gocuklarin istek ve fikir-
leri dikkate alinarak gosterilerin yapilabilecegini OA2 ve OA7 de bu galigmalarin
yapilacak ise aile katilimu ile yapilmasi gerektigini belirtmislerdir. Ogretmen aday-
larindan OA17 konu ile ilgili goriisiinii su sekilde ifade etmistir:

“Gerekli olmadigini diistintiyorum ¢iinkii ad1 tistiinde gosteri, bagkalarina bir
sey gostermek icin. Dedigim gibi ailelere, okul kadrosuna bir sey gostermek i¢in
¢ocuklar kullaniliyor gibi geliyor. Bir kazanim verilecekse bagka sekilde de veri-
lebilir diye diisiinityorum bu nedenle gerekli olmadigini diisiiniiyorum.” (OA17)

Y1l sonu gosterilenin diizenlenmesini gerekli gormeyen 6gretmen adaylar1 (17)
bu sekilde bir galisma yapilacak ise ‘gosteri’ ad1 altinda olmadan ¢ocuklar tizerin-
de kayg: olusturmadan yapilabilecegini belirtmiglerdir. Cocuklarin eglenmesi 6n
planda olacak sekilde, sinif icinde daha 6nceden begendikleri bir oyunu oynaya-
rak, istedikleri resim ¢aligmalarini yaparak, belirli koreografiler olmadan serbestge
dans ettikleri bir ortam olusturarak yapilmasi gerektigini ifade etmiglerdir

Yil Sonu Gésterilerinin Cocugun Gelisimi Uzerindeki Etkilerine Yonelik
Bulgular

Y1l sonu gosterilerinin ¢ocugun gelisimi tGizerindeki etkileri olumlu yonde et-
kileri ve olumsuz yonde etkileri olmak tizere iki alt tema halinde incelenmistir.
Ogretmen adaylarinin hepsi (20) yil sonu gésterilerinin ¢ocuklarin gelisimi iize-
rinde hem olumlu etkilerin oldugunu hem de olumsuz etkilerin oldugunu belirt-
miglerdir.

Ogretmen adaylari yapilan yil sonu gosterilerinin olumlu etkilerini; ¢ocugun
sosyal, duygusal, psiko-motor ve bilissel gelisimlerinin desteklenmesi olarak belirt-
mislerdir. Ogretmen adaylari yapilan galigmalarin ¢ocuklarda sorumluluk bilincini
gelistirdigini, is birligi imkan1 sagladigini, cocugun kendisini ifade edebilmesine
firsat verdigini, liderlik 6zelliklerini gelistirdigini, ¢ocuklara 6zsayg: ve ozgiiven
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kazandirdigini belirtmislerdir. OA1 ve OA3 yil sonu gosterilerinin gocuklara bir
arada ¢aligma firsat1 vererek onlari sosyallestirdiginden bahsetmislerdir. Cocuklar
caligmalar sirasinda arkadaglariyla birlikte vakit gecirecekleri i¢in yeri geldiginde
paylasim yaparak, birbirleriyle kaynagarak sosyal duygusal gelisimlerinin destek-
lenecegini belirtmislerdir. Ogretmen adaylar1 buna ek olarak yil sonu gosterilerine
ailelerin de dahil edilmesiyle birlikte cocuklarin yeni ailelerle tanisma ve iletisimle-
rini gelistirme firsat1 bulmalarindan dolay: sosyal duygusal yonden gelisimlerinin
desteklenecegini ifade etmislerdir. Ogretmen adaylarindan OA5 gocugun sorum-
luluk almay1 6grenecegini ve sonucunda basarma hazzina ulasacagini belirtmistir.
Ogretmen adaylar1 ¢ocuklar dans gosterisi ya da hareketli etkinlikleri igeren ¢alis-
malar yaptiklarinda onlarin psiko-motor becerilerinin gelisecegini, ¢caligmalarda
gosterilerin icine eslestirme ya da gruplama etkinlikleri eklenirse biligsel gelisim-
lerinin desteklenecegini ve ¢ocuklarin yaptiklar: ise odaklanmalarinin, gosterilen
seyleri 6grenmeye ¢aligmalarinin biligsel gelisimlerine katki saglayacagini belirt-
mistir. Ogretmen adaylarindan OA20 ¢ocuklar igin giizel ve istenilen sekilde gegen
yil sonu gosterilerinin hatiralarinda olumlu yonde kalacagini, bu gosteriyi unut-
mayacaklarini, bir sonraki yil okula baglarken olumlu duygularla baslayacaklarini
belirtmistir.

Ogretmen adaylar, yil sonu gosterilerinin olumsuz yénlerinin, etkinliklerin
tek diize hareketlerden olugmasi ve zorla yaptirilmasi, seyirci ortaminin kalabalik
olmasi, hareketi yapamayan cocuklarin geri plana itilmesi, utangag ve i¢ine kapali
olan ¢ocuklarin sahne ortaminda zorlanmasi, provalarin zaman alic1 olmast, ailele-
rin ¢ocuklara baski yapmasi, calismalarin yaraticiligi desteklememesi, cocugun ka-
tilim igin isteksiz olabilmesi, ¢ocuklarin etkinlikleri yaparken dikkatlerinin dagil-
masl, ¢alismalarda ¢ocuklara verilecek gorevlerde giigliik ¢ekilebilmesi durumlari
diisiiniildiigiinde gocugu yipratacag yoniinde goriisler belirtmislerdir. Ogretmen
adaylar1 genel olarak ¢ocuga zorla bir sey yaptirilmasi ve hareketin ¢ocuk tarafin-
dan yapilamamasi sonucunda ¢ocugun yasadigi olumsuzluklar tizerinde durmus-
lardir. Ogretmen adaylarindan OA12’nin konu ile ilgili goriisii soyledir:

“Cocuklara dayatilmis bir gorev veriliyor, istemiyor olabiliyorlar, kendileri-
ni o anda iste o durumda bulunmak istemeyebiliyorlar bagkalarina begendirmek
acisindan orda rahatsizlik duyabiliyorlar. Bir seyleri unutabiliyorlar. Bence biraz
dayatma gibi yani 6gretmenlerin istegi Gizerine olugturulmus bir program diye
distiniyorum. Yapilan ¢aligmalarla birilerini eglendirmek zorundaymus gibi, bir
seyleri yapmak zorundaymis gibi davraniliyor ¢ocuklara. Cocuklarin tizerinde bir
yitkmiis gibi hissediyorum ben bunu” (OA12)

Ogretmen adaylar1 ¢ocuklara zorla bir seylerin yaptirilmasinin, ¢ocuklar: ka-
liplar igerisine sokup o sekilde hareket etmelerinin istenmesinin onlarin kisilik ge-
lisimlerini zedeleyebilecegini belirtmiglerdir. Utanga¢ ve i¢e kapanik ¢ocuklarin
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kalabalik ortamlarda konugmaktan ya da gosteriler yapmaktan cekinebileceklerini,
zorla sahneye ¢ikarilan ¢ocuklarin kalabaliga karsi olumsuz bir tutum gelistirebi-
leceklerini ifade etmislerdir. Ogretmen adaylarindan OA7 konu ile ilgili goriisiinii
su sekilde belirtmistir:

“Toplum oniinde iste kendisini ifade edememesine neden olabilir. Kalabalik
karsisinda kaygilanabilir, endiselenebilir. Bu tiir olumsuz etkileri olabilir utanga¢
cocuklar icin” (OA7)

Ogretmen adaylarindan OA16 kalabalik 6niinde gocugun gosteri yaparken
soyleyeceklerini unutmasi ve istedigi performansi sergileyemeyip utanmasi so-
nucunda ¢ocugun 6zgiiveninin olumsuz etkilenecegini belirterek diger 6gretmen
adaylariyla goriis birligi saglamistir. Ogretmen adaylarindan OA9 gocuklarin hare-
ketlerinin giizel oynayan ve oynayamayan olarak kategori edilmesinin ¢ocuklarda
olumsuz etki birakacagini, hareketleri giizel yapan ¢ocuklarin sahnenin 6n tarafina
konumlandirilirken hareketleri yapamayan ¢ocuklarin ise sahnenin arka tarafina
konumlandirilmasinin ¢ocuklarda ‘ben beceremiyorum’ algisina yol agacagini
belirtmistir. Ogretmen adaylar1 genel olarak ¢ocuklarin hareketleri yapamadikla-
rinda karsilasacaklar1 durumlarin ¢ocuklarin gelisimlerini olumsuz sekilde etki-
leyeceklerini sdylemislerdir. Bu konuyla ilgili olarak bazi 6gretmen adaylarindan
sunlari ifade etmistir:

“Hareketleri yapamama kaynakli ¢alismalara dahil edilmeyen ¢ocuklar var
mesela buna katilamayan 6grenciler de o arkadaslarini gorerek tiztintii duyuyorlar
bu da onlar i¢cin olumsuz bir durum.” (OA6)

“Baz1 ¢ocuklar ¢ok kaygili hissedebilirler. Bazilar: heyecana kapilip mesela ez-
berledigi siiri unutabilir ya da o canlandirmasi gereken rol neyse onu unutabilir,
karigtirabilir ve o zamanda ¢ocuk kendini kotii hissedebilir, 6zgiivenini de zarar
verebilir hatta bir travma bile yasayabilir” (OA8)

“Yanlis yaparsam 6gretmenim kizabilir mi? Cocugu aslinda bir nevi kendi igi-
ne de kapatmis oluyorsun. Clinkii korkuyorlar. Hani orda o hareketi unuttugunda
o ¢ocuk, 6gretmen o gocuga gosteri sonrasinda kiziyor. Bu bence o ¢ocugun sosyal
gelisimini olumsuz etkiliyor” (OA9)

“Hani yapamazsa hareketleri, o topluluga ayak uyduramazsa o yiizden o za-
man da daha koti etkilenebilir. Cocuklar hareketleri unutursa ve yapamazlarsa
duygusal olarak da kotii etkilenebilirler. Kendilerini topluluga ait hissetmekte zor-
lanabilirler” (OA15)

Ogretmen adaylarindan OA17 prova esnasinda 6gretmenlerin gocuklarin go-
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riglerini almadan kendi planladiklar: sekilde gosteriyi se¢melerinin ¢ocuklarda
isteksizlik ve kaygi olusturabilecegini ifade etmistir. Ogretmen adaylar1 yapilan
provalarin zaman aldigini, kendi kazanimlarinin eksik kalabilecegini, prova siire-
cinin hem g¢ocuk hem 6gretmen igin stresli gectigini belirtmislerdir. O2 “Bir gocuk
ondan beklenen gorevi yerine getiremeyebilir yani gelisimi buna elvermez bu sefer
¢ocuk daha ¢ok rezil oldugunu diisiinerek sosyal duygusal olarak kendini yipran-
mis hisseder™ sozleriyle bu sitirecin ¢ocuklarda olumsuz etkiler birakabilecegini
soylemistir. Ogretmen adaylarindan OA17 izlemis oldugu bir gosteriyi 6rnek gos-
tererek “Gosteri sirasinda ¢ocuklardan biri o esnada gosteriyi yapmak istemedi,
sahnede aglamaya basladi. Kalabalik karsisinda utanmisg, korkmus olabilir. Gosteri
bitene kadar sahnede kaldi. Bu durum o ¢ocuk i¢in olumsuz bir an1 olarak kalacak”
seklinde goriisiinii belirterek yil sonu gosterilerinin bu gibi olumsuz etkileri olabi-
leceginden bahsetmistir.

Ogretmen adaylarinin hepsi (20) yil sonu gosterilerinin ¢ocuklara sorularak
onlarn ilgi ve isteklerine yonelik, ¢cocuklar1 sikmayacak sekilde, gosteride yanlis
yaparsam ne olur endisesi yasamadan yapildiginda bu olumsuzluklarin ortadan
kalkacagini belirtmislerdir. Kaliplasmis hareketler olmadan ¢ocuklarin kendi is-
tedikleri gekilde hareket etmeleri gerektigini, bir ‘oyun ortam1’ gibi diisiiniilerek
¢ocugun stres altinda kalmadig: bir ortam hazirlandiginda ¢ocuklar i¢in faydal
olacagini ifade etmislerdir.

Yil Sonu Gésterilerinin i¢eriginin Nasil Olmasi Gerektigine Yonelik Bulgular

Yapilacak olan yil sonu gosterilerinin igerigi konusunda 6gretmen adaylar
genel olarak goriis birligi saglamislardir. Ogretmen adaylar1 gosterilerin genelde
oyun igerikli olmasi, ¢ocuklarin ilgi ve istekleri dogrultusunda caligmaya karar
verilmesi, bu ¢alismalar segilirken de ¢ocuklarin gelisimlerini gozlemleyecek nite-
likte olmasi, ailelerin ¢aligma ile ilgili olarak bilgilendirilmesi ve bu bilgilendirme
dogrultusunda ailelerin de katilimlarinin saglanarak bu siirecin tamamlanmasi
gerektiginden bahsetmislerdir. Bu hususla ilgili olarak 6gretmen adaylarindan ba-
zilar1 gorislerini su sekilde ifade etmislerdir:

“Bence oyun igerikli olmali. Cocuklarin en ¢ok keyif aldig1 sey oyun. O oyun-
larda cocugun yagina ve gelisim diizeyine uygun olmali ve basit tiirde olmali. Yapa-
mayacagim kaygisina kapilip da gocugu iizmemeli.” (OA8)

“Ama oyunlagtirilmis ve onlarin gelisimlerine yonelik olursa bu siirecin igeri-
sinde kendilerini daha rahat hissederler ve bir sorumluluk gibi birilerine kendile-
rini kanitlamak gibi degil de normal rutinken ki oyunlariymus gibi algilayacaklari
icin bu siireci daha verimli atlatirlar”(OA12)
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“Bence tamamen ¢ocuklarin 6zgiir bir sekilde hareket edebilecegi sekilde ol-
mali. Cocuklarin en sevdigi oyunlar oynanabilir” (OA15)

“Bence igerigi daha ¢ok ¢ocuklar: béyle dans koreografisi yapmak yerine hani
miizik agilir gocuklar istedigi gibi eglenebilirler” (OA9)

“Cocuklarin kendi istek ve ilgilerine yonelik sekilde ¢ocuklara bir¢ok farkls
alanda gelisimlerini destekleyecek nitelikte seyler olabilir” (OA5)

Ogretmen adaylarindan OA17 standartlasmis ve kaliplagmig hareketlerin ye-
rine ‘dogaglama’ ile etkinlik hazirlanmasini, ¢ocuklarin bir seyi ezberlemek yerine
kendi istedikleri sekilde hareket edebilecek igeriklerden olugmasi gerektigini be-
lirtmistir. OA19 bu goriisleri destekler nitelikte icerigin daha ‘serbest’ olmast ve go-
cuklarin kendi sevdikleri oyunlarla bu siireci tamamlamalar1 gerektigini belirtmis-
tir. OA20 ayn1 sekilde cocuklarin bu siiregte ‘dogaglama’ yaparak ve ‘oyun’la dahil
olmalarini belirtmistir. Ogretmen adaylar1 yapilacak olan etkinliklerin ¢ocuklarin
gelisimlerini gozlemleyebilecek ve ¢ocuklarin gelisimlerine katki saglayacak nite-
likte, strese girmeden ve herhangi bir kaygilar1 olmadan onlarin eglenebilecekleri
sekilde yapilmasi gerektigini belirtmislerdir. O8 ¢ocuklara istemedikleri seyleri
zorla yaptirilmamasinin, gosteri sunulacaksa bile katilmak istemeyen ¢ocuklari
zorla katmak yerine onlara farkls sekillerde gorev verilmesinin, ¢ocuklarin ilgileri
ve istekleri dogrultusunda onlarin strese girecekleri degil de eglenebilecekleri et-
kinliklerin tercih edilmesinin gerektigini belirtmistir. Ogretmen adaylar1 kiyafet
konusuna da dikkat cekmek istemiglerdir. 06, 09, 013 ve O15 ¢ocuklarn istedik-
leri kiyafetleri giymelerinin 6neminden bahsetmislerdir. Cocuklar: stislemek igin
zorla bazi kiyafetlerin giydirilmesinin ve aksesuarlarin takilmasinin ¢ocuklar tize-
rinde olumsuz etkiler birakabilecegini, cocuklarin yil sonlarinda 6zel glinmiis gibi
hazirlanmalarinin dogru olmadigini, normalde okula ¢ocuklar nasil geliyorlarsa
o giin de istedikleri ve rahat hareket edebilecekleri kiyafetleri giyerek gelmeleri
gerektigini belirtmislerdir.

Y1l Sonu Gésterilerinin Yerine Neler Yapilabilecegine Dair Bulgular

Ogretmen adaylar1 yil sonu gésterilerinin yerine sergi, kermes, piknik, festival,
yarigma, grup etkinlikleri diizenlenebileceginden; geziler diizenlenip orda ¢ekilen
fotograflarin sergilenebileceginden, portfolyo sunumlar1 yapilabileceginden soz
etmislerdir. Etkinliklerin aile katilimli olmasi, ¢cocuklarin gelisimlerine ve eglen-
melerine yonelik yapilmasi gerektigini vurgulamiglardir. Portfolyo sunumlarinin,
hem cocuklarin ¢aligmalariyla kendi gelisimlerini hem de ailelerin ¢ocuklarinin
gelisimlerini gorebilmeleri agisindan 6nemli oldugunu belirtmislerdir. Yil sonu
gosterisinde provalar gerektiren etkinlikler degil de dénem sonlarinda ¢ocukla-
rin ve ailelerin birlikte olacagi kermesler yapilabilecegini, buradan gelen gelirlerle
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farkli yardimlarda bulunabileceklerini ya da ailelerin de katilimiyla birlikte toplu
bir gekilde yapilan pikniklerle ¢ocuklarin daha ¢ok egleneceklerini belirtmislerdir.
Ayrica 6gretmen adaylar1 ¢ocuklara bir sarki acilip onlarin istedikleri hareketleri
yaparak eglenmeleri gerektiginden bahsetmislerdir. OA9 ve OA8 konuyla ilgili
gorislerini su sekilde ifade etmislerdir:

“Sevdigi bir seyi yaptig1 i¢in ¢ocugun hosuna gider, sosyal duygusal agidan onu
olumlu bir yonde etkiler. Hem de bir kaygis1 olmaz hani yapamazsam diye bir sey
olur mu bana kizarlar mi1? Diye diisinmez ¢ocuk rahat olur. Cocuk kendinden
beklenileni bildigi icin hani bir kaygisi olmaz zorlanmaz.” (OA9)

“Ailelerde stirece katilmak adina ¢ocuklariyla en basitinden bir kek hazirlayip
onu ¢ocukla beraber yapip getirip, sonrasinda da iste sunabilirler, servis edebilir-
ler” (OA8)

TARTISMA, SONUC VE ONERILER

Yapilan aragtirmada okul 6ncesi egitim kurumlarinda yapilan yil sonu gosteri-
lerinin diizenlenmesiyle ilgili olarak 6gretmen adaylar, katildiklar1 ya da gérmiis
olduklar1 gosterilerden yola ¢ikarak gosterilerin aslinda aligkanlik haline gelmis
bir durum oldugunu, ¢ocuklarin eglenmesi i¢in degil de daha ¢ok aileleri memnun
edebilmek adina yapildigini, ¢ocuklarin gosteri stirecinde hareketleri yapmakta
zorlandigini, 6gretmenlerin ise gosteri siirecinde ¢ocuklar: toparlamaya ¢aligtigini
belirtmislerdir. Literatiire bakildig1 zaman Bekir ve Aydin (2018)’1n ¢aligmasi bu
gorisleri destekler niteliktedir. Bu ¢aliymada anne ve babalar yil sonunda bir gos-
teri sunulmasini beklediklerini belirtmislerdir. Bu gosterilerin sirf aile isteklerini
kargilayabilmek adina yapildig: belirtilmistir. Ciinki aileler aslinda bu hazirlik sii-
recinde ¢ocuklarinin neler yasadiklarini bilmemekle birlikte sadece sahnede ¢ocu-
gunu gormek istemektedirler. Bu ¢alismaya gore sergilenen gosterilerde ¢ocukla-
rin gelisimleri pek de dikkate alinmadan her haliikarda gosterilere devam edildigi
belirtilmistir. Bunlarin yerine ailelerin katilim ve destegiyle cocuklarin gercekten
eglenecekleri bir festival ortami olusturulmasi gerektigi agiklanmistir.

Yapilan arastirmada Ogretmen adaylar1 diizenlenen yil sonu gosterilerinin
gerekliligi hakkinda genel olarak goriis birligine varmislar 17 6gretmen adayi yil
sonu gosterilerinin gerekli olmadig1 yontinde goris bildirmislerdir. Yil sonu gos-
terilerinin ¢ocugun gelisimine katki saglamadigi, cocuklara ezber yaptirilmasinin
¢ocuklar i¢in herhangi bir yarar1 olmadigi, ¢ocuklarin dikkat stirelerinin kisa ol-
masindan dolay1 odaklanma problemleri yagayabilecekleri, gosterilerin bazi za-
manlarda uzun stirmesinden dolay: ¢ocuklarin sikilabilecegi ve bu galigmalar i¢in
gereksiz kiyafet masrafi oldugu digiiniildiigiinden dolay: yil sonu gosterilerinin
yapilmasinin gerekli olmadig1 sonucuna ulagilmistir. Isbilen (2006) tarafindan ya-
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pilan ¢alismada Ogretmenlerin hemen hemen hepsinin sene sonu gosterilerinin
mutlaka yapilmasi gerekmedigini belirttikleri saptanmigtir.

Aragtirmada 6gretmen adaylar1 yil sonu gosterilerinin ¢ocugun gelisiminde
olumlu ve olumsuz bazi sonuglar1 oldugunu belirtmiglerdir. Olumlu yonleri olarak
yapilan gosterilerin ¢ocuklarin sosyal duygusal, psiko-motor, biligsel gelisim alan-
larin1 destekleyecegi ifade edilmistir. Cocuklara liderlik 6zelligi, sosyallesme im-
kani saglayacagi, kendini ifade edebilme becerisi kazandiracag belirtilmistir. Co-
cuklarin en temel gereksinimi sevgidir. Bunun beraberinde okula gelen ¢ocuklarda
sosyallesme 6nem tasimaktadir. Okul 6ncesi donemde kritik donemler vardir, o
donemde zedelenen kritik donemler ileriki yaglara kadar bu zedelenmeyi berabe-
rinde getirir (Or¢an Kagan, 2015; Sahin, 2020). Cocuklar okula baglamalaryla bir-
likte toplumsal degerleri 6grenir ve hayatin igerisine dahil olurlar. Sosyal duygusal
gelisim ac¢isindan okulun ve ¢ocugun okuldaki arkadas ve 6gretmenin 6nemi bii-
yiiktiir. 3-6 yas aras1 ¢ocuklarin girisimcilikleri yoniinden 6nem tasimaktadir. Co-
cuklarin bu dénemde alacaklar cezalar, davraniglarinin engellenmesi ¢ocuklarin
girisimciliklerini olumsuz yonde etkiler (Arslan, 2020; Sezer, 2014; Sahin, 2020).
Y1l sonu gosterileri i¢in yapilan hazirlik caligmalarinda ise ¢ocuklarin hareketleri
yapamamalari {izerine 6gretmen ya da ailenin ¢ocuga yapacagi baski ¢ocukta ileri-
ki yaslarina kadar yasayabilecegi olumsuzluklar olusturacaktir. Bu kapsamda aras-
tirmada ¢ocuklara zorla yaptirilan hareketlerin ¢ocuklar iizerinde bir¢ok olumsuz
duruma sebep olabilecegi belirtilmistir. Caligmalarin ¢ocuklarin seviyesine uygun
secilmemesi kaynakli cocuklarin hareketleri yaparken zorlanabilecekleri ve bunun
beraberinde hareketleri dogru yapamamalarinin etkisi olarak ¢ocuklarda 6zgiiven
kaybi olusabilecegi ifade edilmistir. Cocuklarin odaklanma siirelerinin kisa oldugu
distintildiigtinde onlarin uzun soluklu c¢aligmalarda hareketleri tam 6greneme-
yebilecekleri, sahne ortamina ¢iktiklarinda hareketleri unutabilecekleri ve bunun
beraberinde diger arkadaslarinin ya da seyircilerin hareketleri unutan ¢ocuklarla
dalga ge¢melerinin ¢ocuklarda olumsuz etkilere neden olacag agik¢a belirtilmis-
tir. Bu durumun ise ¢ocuk tizerindeki stresi ve kaygiy1 daha ¢ok artiracagi, ¢o-
cugun sadece simdiki yasantisini degil gelecekteki yasantisini da olumsuz yonde
etkileyebilecegi, hatta bu ¢ocuklarin durumdan olumsuz etkilendikleri i¢in ileriki
yasamlarinda kalabaliktan ¢ekinme, topluluk oniinde konugamama gibi 6zellikler
sergileyebilecekleri sonucuna ulagilmustir. Isbilen (2006)’in ¢alismast bu sonuglari
destekleyecek nitelikte olup calismada gosterilerin provalari i¢in uzun bir zaman
harcandigi belirtilmistir. Ogretmenler bu konuda siirecin uzun zaman aldigindan
dolayi kendilerinin de yorulduklarini ve verilmesi gereken kazanimlarda geri kala-
bileceklerini ifade etmislerdir. Cocuklara yonelik diigiiniildiigiinde ise ¢ocuklarin
bu siirecten olumsuz etkilendiklerini belirtmisler ve hatta bazi ¢ocuklarda fobi du-
rumu ortaya ¢iktigi belirlenmistir. Ogretmenler genel olarak bu gosterilerin yapil-
masinin zorunlu tutulmamasi gerektigini, illa yapilacak ise de daha uygun bigimde
yapilmasini istemislerdir.
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Ogretmen adaylari yil sonu i¢in hazirlanan ¢alismalarin provalarinin uzun za-
man aldigini, ders zamaninda verilmesi gereken kazanimlardan kisilarak ¢ocuk-
lara provalar yaptirildigini bu nedenle de ¢ocuklarin zamanlarindan ¢alindigini
belirtmislerdir. Ogretmen adaylar1 verilmesi gereken kazanimlarin grenme sii-
reci igerisinde ¢esitli etkinliklerle kendilerinin zaten vermeleri gerektigini, bunun
i¢in ekstra olarak gosteri yapilmasina gerek olmadigini belirtmislerdir. Sonugta y1l
sonu gosterilerinin zaman almasi yontinden bir verim saglamadig: sonucuna ula-
silmigtir. Toran ve Toran (2019)’1n ¢aligmasi bu gortisleri destekler nitelikte olup
¢aligmalarinda yil sonu igin yapilan hazirlik asamalarinda ¢ocuklarin birtakim
olumsuz olaylarla kargilastiklarini ifade etmislerdir. Calismada uzun siiren prova-
lar nedeniyle ¢ocuklarin almasi gereken egitimin eksik kaldig, sirf aileler tatmin
olsun diye bu gosterilerin zorla yapildigi, provalar ve gosteri esnasinda ¢ocuklarin
stres yasadiklari, ¢ocuklarin kalabalik 6ntine ¢ikmaktan ¢ekinebildikleri, sonug
olarak yasanan bu durumlarin ¢ocuklar i¢in zarar verici oldugu belirtilmistir.

Yapilan aragtirmada yil sonu gosterilerinde igerik olarak oyunlastirma yolu-
na gidilmesi sonucuna ulasilmistir. Cocuklarin stres ve kaygidan uzak, istedikleri
kiyafetlerle, istedikleri etkinlikleri yaparak, istedikleri sekilde eglenerek bu siireci
tamamlamalar1 gerektigi sonucuna ulagilmistir. Cocuklar igin aileleriyle vakit ge-
girebilecekleri ortamlar olusturarak bir gosteri adi altinda degil de eglence ortami
olusturulursa ¢ocuklarin gelisimleri agisindan daha saglikli olacag1 sonucuna ula-
silmigtir. Puskas ve Andersson (2017) ¢alismasinda okul oncesi 6gretmenlerinin
tilkenin kiiltiirtinti ¢ocuklara tanitmak durumunda oldugunu ve bu tanitim esna-
sinda kutlamalar yapilirken ‘cocuk merkezli’ olmasi gerektigini ve ¢ocugun 6nce-
liginin distiniilerek hareket edilmesi gerektigini belirtmislerdir. Yil sonu gosterisi
ad1 altinda ¢aligmalarin yapilmasi ¢ocuklar i¢in akilda kalici ve unutulmaz bir an1
olacagindan bu gosterilerin yapilmasinda ¢ocuklarin ilgi ve istekleri dogrultusun-
da, kaliplasmis hareketlerden ve gosterilerden uzak, dogaglama olmasi ve ¢ocuk-
larin kendilerini rahat hissedecegi bir ortam olusturulmas: gerektigi ve bunun da
oyun ile olacagi sonucuna varilmigtir. Oyunla birlikte ¢ocuklarin gelisim alanlari
desteklenir, oyun oynayan ¢ocuk arkadaslariyla iletisim kurarak sosyal gelisimine
katki saglar (Ayan ve Memis, 2012; Sezer, 2014; Sen, 2020). Cocuk i¢in oyunun ne
kadar 6nemli oldugu bir¢ok ¢alismada vurgulanmaktadir. Ulutas (2011)’in ¢alis-
masinda oyun sayesinde ¢ocuklarin bir¢ok gelisim alaninin desteklenecegi, oyunla
birlikte ¢ocuklarin kendilerini ifade etmelerinin kolaylastig1 sonucuna ulagilmistir.
Giindiiz vd., (2017) tarafindan yapilan ¢alisma sonucunda oyun sayesinde ¢ocuk-
larda sorumluluk bilincinin gelisecegi, cocuklarin oyun yoluyla 6zgiivenlerinde ar-
tis olacagy, cocuklarin kendilerini en iyi ifade ettikleri oyun igerisinde sosyallesme
becerilerinin gelisecegi ve oyun i¢inde ¢ocuklarin liderlik 6zelliklerinde olumlu
yonde etki gosterdigi belirlenmistir.

Ogretmen adaylar1 kiyafet konusuna da dikkat ekmisler, yapilan gésterilerde
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¢ocuklara yeni ve siislii kiyafetler alinmasinin gereksiz masraf oldugunu ve ¢ocuk-
lar1 stisleyip sahneye ¢ikarilmasinin ¢ocuklar i¢in olumsuz bir durum olusturabile-
cegini belirtmislerdir. Ogretmen adaylar1 bu konuya ilgili olarak ¢ocuklarin okula
her giin nasil geliyorlarsa o sekilde gelmeleri gerektigini, 6zel ve yeni kiyafetlerle o
giinil 6zellestirmeden ¢ocuklarda gereksiz heyecan ve stres olusturmadan giinlitk
kiyafetlerin tercih edilmesi gerektigi ve ¢ocuklarin nasil rahat ediyorsa o sekilde
okula gelmeleri gerektigi sonucuna ulagilmistir. Ko¢ (1993)’un c¢aligmasinda bu
gorigler desteklenmistir. Calismada gosteri yapmak icin yeni kiyafetler alinmasi
yoluna gidildigi, gereksiz masraf yapildigi, bazi ailelerin bunu karsilayamayacak ol-
mas1 durumlarinin géz 6ntinde bulundurulmasi gerektigi sonuglarina ulagilmistir.
Ogretmen adaylar1 y1l sonu gosterilerinin yerine festival ortamlari olusturulabile-
cegi, ailelerin de katilimiyla bir piknik, yemek, kermes diizenlenebilecegi, geziler
diizenleyip orada gekilen fotograflarin sergilenebilecegi, portfolyo sunumlar: gibi
cesitli etkinlikler yapilabilecegini belirtmiglerdir. Isbilen (2006)’in ¢alismasinda
oOneri olarak yil sonu gosterileri yerine farkli ¢alismalar yapilmas: gerektigini, ¢co-
cuklarin prova yapip hazirlandiklar: degil de eglence seklinde kutlamalar yapilma-
s1 gerektigini belirtmistir. Curzytek (2020) ¢alismasinda festival ortamlarinin okul
oncesi donemde sevildigini belirtmistir. Torenlere katilan ¢ocuklarin kisiliklerinin
sekillendigini, ¢ocuklarin duygusal yonlerinin destekledigini belirtmistir. Torenler
toplu ortamlarda yapildiginda ¢ocuklarin topluluk ile entegre olacagini ve sosyal-
leseceklerini belirtmistir.

Sahin’in (2013) ¢alismasinda bu arastirma sonuglarindan farkli olarak okulda
bir kiiltir oldugu ve yapilan etkinliklerle bu kiiltiiriin devamliliginin saglanmasi
gerektigi belirtilmistir. Hatta bu etkinlikler diizenlenirken de provalar yapilmasi,
galigmalarin diizenli bir sekilde yapilmas: gerektigi ifade edilmistir.

Aragtirma sonuglarindan yola ¢ikildiginda su 6nerilerde bulunulabilir:

Cocuklarda olumsuz etkileri diisiintilerek yil sonu gosterilerinin yerine ¢o-
cuklarin kendilerini rahat hissedecekleri ve eglenecekleri, aile katilimini da igeren
oyun, piknik, parti vb. etkinlikler yapilabilir ya da ¢ocuklarin gelisimlerinin gorii-
lebilecegi portfolyo sunumu, sergi gibi ¢aligmalarla yil sonu etkinlikleri diizenle-
nebilir.

Ailelerin yil sonu gosterilerinin kapsami ve ¢ocuklarin gelisimleri tizerindeki
etkileri konusunda bilinglendirilmesi i¢in aile egitimleri diizenlenebilir.

Karma yontem kullanilarak aileler, 6gretmenler ve yoneticilerle karsilastirmal
yeni ¢aligmalar yapilabilir.

Y1l sonu gosterilerini yapanlar cocuklar oldugu i¢in ¢ocuklarin yil sonu goste-
rileriyle ilgili goriislerini belirlemeye yonelik calismalar yapilabilir.
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