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In this research that belongs to descriptive scanning genre, perception of
psychological capitals, job satisfaction and psychological well-being factors of
the teachers have been examined from some of the demographic variables
perspectives. Psychological Capital Scale, Minnesota Job Satisfaction Scale and
lastly Psychological Well-Being Scale have been utilized as data collection
tools. According to the research results, it is presented that significant relations
between subdimensions that covers perception of psychological capital,
psychological well=being, and job satisfaction factors and various
demographic variables. The variables with significant differences between
them were discussed from various perspectives according to the findings. In
the conclusion part of the research, several suggestions have been proposed
for those who are educationalists, researchers, and decision makers.
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Bu aragtirmanin amaci 6gretmenlerin bazi olumlu psikoloji gostergelerini yansitan
psikolojik sermaye algilary, is doyumlar: ve psikolojik iyi oluslarmin cesitli
demografik degiskenler agisindan incelenmesidir. Betimsel tarama tiirtinde
hazirlanan bu arastirma kapsaminda 6gretmenlerin bazi psikolojik gostergeleri ve
is doyumlars; cinsiyet, egitim diizeyi, medeni durum, brans, sendika iiyeligi,
bulunduklar1 okulda c¢alisma siireleri ve kidem gibi demografik degiskenler
agisindan ele alinmistir. Arastirmada veri toplama araci olarak Psikolojik Sermaye
Ol(;egi, Minnesota Is Doyum Olgegi ve Psikolojik Iyi Olusg Olgegi kullanilmigtir.
Arastirma sonuglarina gore 6gretmenlerin psikolojik sermaye algilari, psikolojik
iyi oluslar1 ve is doyumlarinin baz: alt boyutlari ile gesitli demografik degiskenler
arasinda ortaya ¢ikan anlamli iligkiler tartisilmis ve degerlendirilmistir. Arastirma
sonunda egitimci, aragtirmaci ve karar vericiler igin birtakim 6neriler sunulmustur.
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Giris

Bireylerin psikolojik sermaye algilari, is doyumlar1 ve psikolojik iyi oluslari is yasaminda
onlarin olumlu durumlarini yansitan bazi degiskenleri temsil etmektedir. Yonetim ve psikoloji
alanindaki olumsuz bakis agisina bir tepki olarak gelisen olumlu psikoloji yaklasiminin, bilimsel alanda
giderek 6nem kazandig goriilmektedir. Bu yaklasima gore 7, psikoloji bilimi insanin olumlu yonlerine
odaklanmaktan ¢ok olumsuz yonlerine odaklanmakta, bu durum bireylerin saglikli gelisimi icin gerekli
olan giiclii 6zelliklerin ortaya ¢ikisini zorlastirmaktadir (Seligman ve Csikszentmihalyi, 2014). Maslow
(1954) olumsuz durumlar1 diizeltmeye odaklanan psikoloji biliminin bu haliyle isin heniiz yarisiyla
ilgilendigini ifade ederken; Alex Linley, Joseph, Harrington, ve Wood. (2006) ise psikoloji bulgularinin
insanlar1 nasil daha normal, daha mutlu, daha basarili ve daha iyi olabileceklerini acgiklamak igin
kullanilmas: gerektigini belirtmektedir. 1998 yilinda Amerikan Psikoloji Dernegine (APA) baskanlik
eden Seligman’a gore olumlu psikoloji, "normal" insanlarin iyi olusunu, iiretkenligini, en uygun
isleyisini ve bireyin tam potansiyelini nasil kullanacagimi anlamaya odaklanmaktadir (Luthans ve
Youseff-Morgan, 2017). Genel olarak olumlu duygular ve olumlu karakter 6zellikleri iizerinde duran
olumlu psikoloji yaklasimi, bireylerin giiclii yanlarini ortaya ¢ikarmaya olanak taniyan orgiitler i¢in
Oonemli firsatlar sunmaktadir (Seligman, Steen, Park, ve Peterson, 2005). Ayrica bireylerin olumlu
yonlerine odaklanan olumlu psikolojinin, egitim orgiitleri icin gelecekteki giigliikleri basariyla yonetme,
okul paydaslar1 arasinda olumlu iligkileri gelistirme gibi bazi 6nemli firsatlar sundugu belirtilmektedir
(Terjesen ve digerleri.,, 2004). Giliniimiizde insana iliskin varsayimlarin durumu ve insanin kendi
potansiyelini tam olarak kullanmasi gibi konular tartisilmaya baslanmistir. Bu tartismalarmn bir
yansimasi olarak “insani egitimin ve toplumun hizmetine sunmak yerine, egitimi ve toplumu insanin
ihtiyaglarina uygun duruma getirmenin” 6nemi belirtilmektedir (Aydin, Yilmaz, ve Altinkurt, 2013).
Egitimi ve toplumu insanin ihtiyaclarina uygun hale getirmek ve psikolojik yonden daha saglikh
bireyler yetistirmek, tiim egitim paydaslar1 gibi 6gretmenlerin de her birinin yiiksek diizeyde psikolojik

sermaye, psikolojik iyi olus ve is doyumu konusundaki yeterlikleri ile miimkiin goriinmektedir.

Orgiitsel alanlarda, bagvurulan psikolojik sermaye kavrami; ekonomik, sosyal ve begeri
sermayeden olusan ve her tiir sermayenin ana ekseni olarak kabul goren biitiinciil bir sermaye tiiriinii
ifade eder (Luthans ve digerleri., 2004; Luthans ve digerleri., 2007). Psikolojik sermaye, alan yazinda 6z
yeterlik, iyimserlik, umut ve direng¢ boyutlariyla ele alinmaktadir (Luthans ve Youseff-Morgan, 2017).
Genel olarak yiiksek diizeyde psikolojik sermayeye sahip olmanin, bireylerde psikolojik iyi olusa neden
oldugu diisiincesi kabul gormektedir (Avey ve digerleri., 2010; Choi ve Lee, 2014; Luthans ve Youseff-
Morgan, 2017). Bu genel kabule gore durumsal bir 6zellik arz eden ve olumlu y6nde gelistirilebilen 6z
yeterlilik, umut, iyimserlik ve direncin, orgiitlerde ¢alisanlarin psikolojik iyi olusunu olumlu yénde

etkiledigi soylenebilir.
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Psikolojik iyi olus boyutu ile Ryffin (1989) Cok Boyutlu Psikolojik Tyi Olus Modeli esas
almmustir. Bu modelde belirtilen alt boyutlar; bireyin kendine ve ge¢mis yasamina iliskin olumlu
degerlendirmelerini iceren 6z kabul; bireyin devamli olarak gelisme duygusunu igeren bireysel gelisim;
bireyin yasaminin anlamli ve amagcli oldugu inancini ifade eden yasam amaci; nitelikli iligkilere sahip
olmay1 ifade eden digerleriyle olumlu iliskiler, bireyin yasamini ve etrafindaki diinyay etkili bir sekilde
yonetebilme kapasitesini ifade eden cevresel hakimiyet ile 6z-belirleme duygusunu ifade eden

ozerkliktir (Keyes, vd, 2002; Ryff, 1989; Ryff ve Keyes, 1995; Ryff ve Singer, 2006).

Ogretmenlerin psikolojik durumlari konusunda énemli isaretler sunan kavramlardan bir digeri
de is doyumudur. Is doyumu, bireyin normlar, degerler ve beklentiler sisteminden gegerek, islenen is
ve is kosullariyla ilgili algilarina iliskin gelistirdigi i¢sel tepkilerini (Schneider ve Snyder, 1975),
hissedilen i¢ huzurunu (Mercer, 1997), bireyin isine karsi genel tutumunu (Bakan ve Biiytikbese, 2004)
yansitmaktadir. Arastirma bulgular1 kiiresel rekabet ortaminda umutlu, iyimser, ozgiivenli ve
dayarukli calisanlarin diger calisanlara gore daha dinamik ve is doyumlariin daha yiiksek olduguna
isaret etmektedir (Luthans ve digerleri., 2006; Luthans ve digerleri, 2007; Youseff ve Luthans, 2007). Bu
arastirmada is doyumu, i¢sel doyum ve digsal doyum olarak iki alt boyut altinda incelenmistir. Burada
basari hissi, saygin bir kisi olarak taninma, takdir edilme, isin sorumlulugu gibi isin kendisine iliskin
faktorler igsel faktorler; isletme politikasi, yonetim ve denetim bigimi, yoneticiler, ¢calisma arkadaslari
ve astlarla iliskiler, calisma sartlari, terfi olanagy, iicret gibi isin cevresine iliskin faktorler ise digsal

faktorler olarak diistiniilebilir.

Psikolojik sermaye ile ilgili calisma sayisinin uluslararasi alanda oldukga fazla olmasina ragmen
iilkemizde yapilan calisma sayisinin son derece simrh oldugu (Keles, 2011) ve Tiirkiye’de psikolojik
sermaye ¢alismalarinin 2010 yilindan itibaren basladig (Tosten, 2015, s.7) belirtilmistir. Aragtirmanin
diger bir boyutu olan psikolojik iyi olus olgusunun, Tiirkiye’de uzun ge¢misi olan bir arastirma konusu
olmadigi ifade edilmistir (Gocen, 2012, s.8). Dolayisiyla bu arastirmanin s6zii edilen degiskenlerle ilgili

ulusal alan yazmnin gelismesine de katkida bulunacag: diisiintilmektedir.

Psikolojik sermaye, is doyumu ve psikolojik iyi olus degiskenleri arasinda cesitli diizeylerde
yakin iligkiler bulundugu Kurt (2018, s. 122-146) tarafindan yapilan doktora tezi kapsaminda detayl
olarak gosterilmistir. Bu ¢alismanin amaci 6gretmenlerin psikolojik sermaye algilari, is doyumlar: ve
psikolojik iyi oluslarinin cinsiyet, egitim diizeyi, medeni durum, brans, sendika tiyeligi, bulunduklar:
okulda calisma siireleri ve kidem degiskenleri agisindan incelenmesidir. Bu amag cergevesinde

asagidaki arastirma sorularina yanitlar aranmstir.

1. Ogretmenlerin psikolojik sermaye algilarinin 6z yeterlik alt boyutu cinsiyetleri agistndan

farklilagmakta midir?

2. Ogretmenlerin psikolojik iyi oluglarinin bireysel gelisim, olumlu iliskiler ve gevresel

hakimiyet alt boyutlari cinsiyet, sendika iiyeligi ve egitim durumlari agisindan farklilasmakta midir?
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3. Ogretmenlerin is doyumlari ile igsel ve digsal doyum alt boyutlari cinsiyet, medeni durum ve

okulda calisma stiresi agisindan farklilagmakta midir?
Yontem

Arastirma iligkisel tarama tiiriinde betimsel bir ¢calismadir. Arastirmada, psikolojik sermaye, is
doyumu ve psikolojik iyi olus bagimli degiskenler olarak; demografik degiskenler (gorev aldiklar:
ortaokulun tiirii, cinsiyet, medeni durum, mesleki kidem, brans, gorev aldiklar1 okulda c¢alisma siiresi,
O0grenim diizeyi ve sendika tiyeligi) ise bagimsiz degiskenler olarak ele alinmistir. Olaylarin, objelerin,
varliklarin, kurumlarin, gruplarin ve gesitli alanlarin “ne” oldugunu betimlemeye ve agiklamaya ¢alisan
betimleme arastirmalari, mevcut olaylarin daha 6nceki olay ve kosullarla iliskilerini de dikkate alarak
farkli durumlar arasindaki etkilesimi agiklamay1 hedeflemektedir (Kaptan, 1998). Bir durumu oldugu
bi¢gimde betimlemeyi amaglayan tarama modelleri, arastirmaya konu olan olay, birey ya da nesneyi
kendi baglamina uygun olacak bi¢imde tanimlar (Karasar, 2005, s.77-86). Arastirmalarda veri toplama
yontemi olarak kullanilan bu yontem Karasar (2005, s.77-86) tarafindan “Ge¢miste ya da halen var olan
bir durumu var oldugu sekliyle betimlemeyi amagclayan tarama modeli kapsaminda, karsilastirma ve
korelasyon tiiriinden tarama yapmaya imkan taniyan iliskisel tarama modeli” olarak ifade edilmistir.
lliskisel tarama modeli ayn1 zamanda iki ve daha ¢ok sayidaki degisken arasinda birlikte degisim
varligmi veya derecesini belirlemeyi amaclar. Bu arastirmada psikolojik sermaye, is doyumu ve
psikolojik iyi olus bagiml degiskenler; cinsiyet, medeni durum, kidem, brans, gérev aldiklari okulda

calisma siiresi, 6grenim diizeyi ve sendika tiyeligi ise bagimsiz degiskenler olarak ele alinmistir.

Arastirmanin evrenini Ankara ilinin yedi merkez ilgesinde bulunan resmi ortaokullarda gorev
yapan 12714 6gretmen olusturmaktadir. Orneklem segiminde ise cok asamali drnekleme yontemi
kullanilmistir. Bu asamalarin birincisinde tabakali ornekleme yontemi; ikincisinde basit seckisiz
ornekleme yéntemi kullanilmigtir. Orneklem biiyiikliigii en az 384 dgretmen olarak hesaplanmistir.
Toplanan 415 anketten 21’i uygun bi¢cimde doldurulmadigindan analiz 6ncesinde ¢ikartilmis ve geriye

kalan 394 anket ile asil uygulamanin analizleri yapilmistir.

Bu arastirmada veri toplama araglari olarak; Luthans, Avolio, Avey ve Norman (2007)
tarafindan gelistirilen Psikolojik Sermaye Olgegi; Weiss, Dawis, Lofquist ve England (1967) tarafindan
geligtirilen Minnesota Is Doyum Olgegi ve Ryff (1989) tarafindan gelistirilen Psikolojik Iyi Olma Olcegi
kullanilmistir. Kullanilan 6lgeklerin bu arastirma orneklemi {izerinde de gecerli ve giivenilir sonuglar
verip vermedigini anlamak icin Lisrel 8.87 programu ile dogrulayici faktdr analizleri yapilmistir.
Demografik degiskenlerin analizinde ise SPSS 23.0 programu ile iliskisiz 6rneklemler igin t-testi, Mann-

Whitney U testi, Tek Yonlit ANOVA, Kruskal-Wallis testi yapilmustir.
Arastirmanin Etik izinleri

Yapilan bu ¢alismada “Yiiksekdgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”

kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
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Aragtirma ve Yaym Etigine Aykir1 Eylemler” bashg1 altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir.
Bulgular ve Yorum
Bu boliimde her bir bagimli degiskenin bazi alt boyutlari, bazi demografik degiskenlerin
yalnizca aralarinda anlamli fark bulunan bulgulari raporlanmistir. Aralarinda anlamh iligki
bulunmayan diger degiskenlere iliskin bulgular ise Kurt (2018, s. 91-122) tarafindan yapilan arastirma

kapsaminda detayl bir sekilde irdelenmistir. Birinci alt probleme iligkin t-testi sonuglar1 Tablo 1'de

verilmistir.

1) Ogretmenlerin Psikolojik Sermaye Algilarinin Ozyeterlik Alt Boyutu, Cinsiyetleri
Acisindan Farklilagmakta Midir?

Tablo 1. Ogretmenlerin psikolojik sermaye algilarinin 6z yeterliklerine gére dagilima

Bagimli degisken Bagimsiz

ve alt boyutu degiskenler X S s ! P
Psikolojik
Kadin 308 4.16 0.57 392 2.735 .007*
Sermaye
Oz-yeterlik Erkek 86 4.35 0.62
*p<.05

Arastirmada birinci alt probleme iligkin yapilan t-testi sonucunda psikolojik sermayenin yalniz
0z yeterlik alt boyutunun cinsiyete gore anlaml bir sekilde farklilastig1 goriilmiistiir. Tablo 1’e gore
Ogretmenlerin psikolojik sermaye 6l¢eginin 6z yeterlik alt boyutundan aldiklar: puanlarin cinsiyetlerine
gore yapilan t-testi sonucu goriilmektedir. Analiz sonucuna gore kadin ve erkek dgretmenlerin 6z
yeterlik puan ortalamalar1 arasinda istatistiksel olarak anlamli bir fark bulunmustur [t@e=2.735, p<.05].
Bu bulgu kadin &gretmenlerin 6z yeterlik algilarinin (X=4.16), erkek Ogretmenlerin 6z yeterlik
algilarindan (X=4.35) daha diisiik diizeyde oldugunu gostermektedir. Buna gore erkek dgretmenler 6z

yeterlik bakimindan kendilerini kadin 6gretmenlere gore daha yiiksek diizeyde algilamaktadir.

2) Ogretmenlerin Psikolojik Iyi Oluslarinin Bireysel Gelisim, Olumlu iliskiler ve Cevresel
Hakimiyet Alt Boyutlar1 Cinsiyet, Sendika Uyeligi ve Egitim Durumlari Agisindan
Farklilasmakta Midir?

Arastirma bulgularina gore 6gretmenlerin psikolojik iyi oluslarinin yalnizca bireysel gelisim,
olumlu iligkiler ve g¢evresel hakimiyet alt boyutlar1 bazi demografik degiskenlere gore farklilik
gostermektedir. Tablo 2’de 6gretmenlerin psikolojik iyi olus dlgeginin bireysel gelisim, olumlu iligkiler
ve gevresel hakimiyet alt boyutundan aldiklari puanlarin cinsiyetlerine, bir sendikaya iiye olup

olmadiklarina ve egitim durumlarina gore yapilan t-testi sonuglar: goriilmektedir.
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Tablo 2. Ogretmenlerin bireysel gelisim, olumlu iliskiler ve cevresel hakimiyetlerinin cinsiyet, sendika iiyeligi ve
egitim durumlarina gore dagilim

Bagiml Bagiml Bagmsiz B

degisken degiskenin alt o X S sd t )
boyutlar: degiskenler
Bireysel Kadin 308 4.12 0.54 392 2400 .017%
gelisim Erkek 86 3.96 0.58

Psikolojik Kadin 308 4.06 0.59 392 3.250 .001*

fyi Olus Erkek 8 382 067
Olumlu S. iiyesi 198 394 065 392 209 .037*
iligkiler S.iiyesidegil 196 407  0.58
Cevresel Lisans 335 3.55 0.54 392 2.248  .025%
hakimiyet Lisansiistii 59 3.72 0.47

*p<.05

Analiz sonucuna gore kadin ve erkek 6gretmenlerin bireysel gelisim puan ortalamalari arasinda
istatistiksel olarak anlamli bir fark bulunmustur [tee=2.4, p<.05]. Buna gore kadin 6gretmenlerin
bireysel gelisim puan ortalamalar: ()? =4.12), erkek Ogretmenlerin bireysel gelisim puan
ortalamalarindan (X=3.96) anlamli diizeyde farkli oldugunu gostermektedir. Bu durum kadin
ogretmenlerin algilarinin bireysel gelisim alt boyutunda, erkek 6gretmenlere gore daha yiiksek oldugu

bi¢giminde yorumlanabilir.

Kadin ve erkek ogretmenlerin digerleri ile olumlu iliskiler puan ortalamalari arasinda
istatistiksel olarak anlamli bir fark bulunmustur [tee= 3.250, p<.05]. Bu bulgu kadin 6gretmenlerin
digerleri ile olumlu iligkiler puan ortalamalar: ()? =4.06) ile erkek Ogretmenlerin digerleri ile olumlu
iligkiler puan ortalamalar: (X=3.82) arasinda kadmnlar lehine anlamli bir farkliligin s6z konusu oldugunu
gostermektedir. Sonug¢ olarak oOgretmenlerin psikolojik iyi olus o6lgeginden aldiklar1 puanlarin
cinsiyetlerine gore anlaml bir fark bulunamamis olsa da 6lgegin bireysel gelisim ve digerleriyle olumlu

iliskiler alt boyutlarina gore anlamli bir farklilik gosterdigi bulunmustur.

Lisans ve lisansiistii mezunu olan 6gretmenlerin ¢evresel hakimiyet puan ortalamalar1 arasinda
istatistiksel olarak anlamli bir fark bulunmustur [tee2= 2.248, p<.05]. Bu bulgu lisans mezunu olan
ogretmenlerin cevresel hakimiyet puan ortalamalar1 (X=3.55) ile lisansiistii mezunu olan Ogretmenlerin
cevresel hakimiyet puan ortalamalar: (X=3.72) arasinda lisansiistii mezunu olan Ogretmenler lehine

anlamli bir farkliligin s6z konusu oldugunu gostermektedir.

Bir sendikaya iiye olan ve sendika {iyesi olmayan Ogretmenlerin olumlu iligkiler puan
ortalamalar1 arasinda istatistiksel olarak anlamli bir fark bulunmustur [tee2 = 2.096, p<.05]. Bu bulgu bir

sendikaya iiye olan 6gretmenlerin olumlu iliskiler puan ortalamalar1 ()? =3.94) ile sendika {iyesi olmayan
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ogretmenlerin olumlu iliskiler puan ortalamalar1 (X=4.07) arasinda sendika tiyesi olmayan 6gretmenler
lehine anlamli bir farkliligin s6z konusu oldugunu gostermektedir. Bu durum bir sendikaya iiye
olmayan o6gretmenlerin psikolojik iyi olug algilarinin, bir sendikaya iiye olanlardan daha yiiksek

bulundugu bi¢iminde yorumlanabilir.

3) Ogretmenlerin is Doyumlar ile i¢sel ve Digsal Doyum Alt Boyutlar1 Cinsiyet, Medeni

Durum ve Okulda Caligsma Siiresi Acisindan Farklilasmakta Midir?

Tablo 3. Ogretmenlerin is doyumu diizeylerinin cesitli degiskenlere gore dagilimi

Bagimli degisken Bagimsiz

ve alt boyutlar: degiskenler X 5 sd ! P

Is doyumu Kadin 308 3.71 0.48 392 2.489 .013*
Erkek 86 3.56 0.53

Icsel doyum Kadin 308 3.89 0.51 392 2.063 .040*
Erkek 86 3.76 0.51
Kadin 308 3.42 1.19 392 2.558 .011*
Erkek 86 3.25 1.31

Digsal doyum Evli 316 3.35 0.55 392 2.227 .027*
Bekar 78 3.51 0.63
1-5 yil 315 3.42 0.54 105.356 1.999 .048*
6velizeriyil 79 3.26 0.66

*p<.05

Tablo 3'te 6gretmenlerin Minnesota Is Doyumu 6lgeginden aldiklari puanlarin cinsiyetlerine
gore yapilan t-testi sonucu goriilmektedir. Analiz sonucuna gore kadin ve erkek &gretmenlerin is
doyumu puan ortalamalar1 arasinda istatistiksel olarak anlaml bir fark bulunmustur [tee= 2.489,
p<.05]. Bu bulgu kadin 6gretmenlerin is doyumu puan ortalamalar: (X=3.71) ile erkek Ogretmenlerin is
doyumu puan ortalamalar: (X=3.56) arasinda kadinlar lehine anlamli bir farkliigin s6z konusu
oldugunu gostermektedir. Arastirma kapsaminda is doyumunun ig¢sel doyum alt boyutunda [tee=
2.063, p<.05] ve dissal doyum alt boyutunda da [teo2= 2.558, p<.05] kadinlar lehine anlamli bir sonug
bulunmustur. Bu durum kadin 6gretmenlerin is doyumu ile igsel ve dissal doyum diizeylerinin erkek

Ogretmenlere gore daha ytiksek oldugu bigiminde yorumlanabilir.

Analiz sonucuna gore evli ve bekar 6gretmenlerin digsal doyum puan ortalamalari arasinda
istatistiksel olarak anlamli bir fark bulunmustur [tee=2.227, p<.05]. Bu bulgu evli 6gretmenlerin digsal
doyum puan ortalamalari (X=3.35) ile bekar Ogretmenlerin digsal doyum puan ortalamalar: (X=3.51)

arasinda bekar 6gretmenler lehine anlamli bir farkliligin s6z konusu oldugunu gostermektedir.

Tablo 3'te dgretmenlerin Minnesota Is Doyumu Olgeginin digsal doyum alt boyutundan
aldiklar1 puanlarin okulda calisma siirelerine gore yapilan t-testi sonucu goriilmektedir. Analiz
sonucuna gore okulda calisma siireleri farkli olan 6gretmenlerin dissal doyum puan ortalamalar:

arasinda istatistiksel olarak anlamli bir fark bulunmustur [taossse= 1.999, p<.05]. Bu bulgu okulda 1-5 y1l
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arasi gorev yapan Ogretmenlerin digsal doyum puan ortalamalari (X=3.42) ile okulda 6 yil ve {izeri gorev
yapan Ogretmenlerin digsal doyum puan ortalamalar: (X=3.26) arasinda anlamli bir farkliligin soz

konusu oldugunu gostermektedir.
Tartisma ve Sonug

“Ogretmenlerin psikolojik sermaye algilarmin 6z yeterlik alt boyutu cinsiyetlerine gire degismekte
midir?” arastirma sorusuna iliskin bulgulara gore dgretmenlerin psikolojik sermaye algilarinin “6z
yeterlik” alt boyutunun, erkek 6gretmenler lehine anlamli bir farklilik gosterdigi bulunmustur. Bu
bulgu Erkmen ve Esen (2015) tarafindan yapilan arastirma sonuglari ile drtiismektedir. Buna gore erkek
calisanlarin kadin ¢alisanlara, yiiksek kidemlilerin ise diisiik kidemlilere nazaran psikolojik sermaye
diizeylerinin daha yiiksek oldugu ortaya ¢ikmistir. Ayrica Erkmen ve Esen’in (2015) ¢alismasinda fark:
olusturan faktorlerin, erkek c¢alisanlar icin 6z yeterlik olabilecegi belirtilmistir. Bu arastirma
kapsaminda da erkek 6gretmenlerin 6z yeterlik diizeyleri, kadin 6gretmenlerden yiiksek bulunmustur.
Diger taraftan Parthi ve Gupta (2016) tarafindan yapilan arastirma sonucunda psikolojik sermayenin
cinsiyete gore farklilastigi, diger bir deyisle erkek calisanlarin, kadin ¢alisanlara kiyasla daha yiiksek
bir psikolojik sermaye algisina sahip olduklari bulunmustur. Sonug olarak arastirmanin birinci alt
problemine iliskin; 6gretmenlerin psikolojik sermaye algilarinin genel olarak belirtilen demografik
ozelliklere gore degismedigi ancak psikolojik sermaye algisinin en énemli gostergesi olan 6z yeterlik alt
boyutunun erkek ogretmenler lehine anlaml diizeyde farklilik gdsterdigi sonucuna ulasilmistir. Bu

durumun ortaya ¢ikmasinin cesitli sosyolojik, psikolojik ve kiiltiirel nedenleri olabilir.

“Ogretmenlerin psikolojik iyi oluslarimin bireysel gelisim, olumlu iliskiler ve cevresel hakimiyet alt
boyutlar cinsiyet, sendika iiyeligi ve egitim durumlar: acisindan farklilasmakta midir?” arastirma sorusuna
yonelik bulgulara gore; 6gretmenlerin psikolojik iyi oluslarinin bireysel gelisim alt boyutunda kadinlar
lehine, dzerklik alt boyutunda (1-5) ile (11-15) arasinda kideme sahip 6gretmenler lehine ve digerleriyle
olumlu iligkiler alt boyutunda kadinlar lehine anlamli farklilik gésterdigi bulunmustur. Buna ek olarak
lisans ve lisanstistii mezunu olan 6gretmenlerin cevresel hikimiyet alt boyutuna ait puan ortalamalar:
arasinda istatistiksel olarak lisansiistii Ogretmenler lehine anlamli bir fark bulunmustur.
Ogretmenlerden herhangi bir sendikaya iiye olmayanlarin olumlu iliskiler bakimidan bir sendikaya iiye
olanlara gore daha yliksek puan aldig1 ortaya ¢ikmustir. Ortaya ¢ikan bu durum herhangi bir sendikaya
iiye olmayan Ogretmenlerin kendilerini daha bagimsiz algilamalarindan ve her goriisten bireyle
rahatlikla iletisim kurmalarindan kaynaklanabilir. Konuyla ilgili olarak Yalgin (2018) yaptig
arastirmada Ozellikle iilkemizde sendikalasmanin siyasi kimlik olarak algilandigini, bu kapsamda

olusan ayrismalarin okullarda 6gretmenler arasi iletisimi olumsuz etkiledigini belirtmistir.

Bireysel gelisim alt boyutunda, katilimci 0gretmenlerden 1-5 yillik kideme sahip olanlarin
ortalama puanlari, 11-15 yillik kideme sahip olanlardan daha yiiksek bulunmustur. Bu durum goreve

yeni baglayan 6gretmenlerin kendilerini gelistirmeye daha yatkin olmasi, gelecege doniik akademik
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kariyer planlari yapmalari, ayrica onlarin gorevin basinda daha dinamik, daha istekli ve heyecanlh
olmalar: ile aciklanabilir. Buna karsin katilimci 6gretmenlerden 1-5 yillik kideme sahip olanlarin
ortalama puanlari, 6zerklik alt boyutunda, 11-15 yilik kideme sahip olanlardan daha diisiik
bulunmustur. Tek basina karar almaktan ¢ekinme davranis: igine girmeye sebep olabilen bu durum,
Ogretmenlik mesleginin heniiz basinda olan, diger bir deyisle diisiik deneyimli olan 6gretmenlerin,
kendisinden daha kidemli 6gretmenlere, okul yonetimine ya da velilere bagl olarak diisiinmelerinden

kaynaklanabilir.

Katilimc1r 6gretmenlerin cevresel hidkimiyet alt boyutuna iliskin ortalama puanlari arasinda
lisansiistii mezunu olan 6gretmenler lehine istatistiksel olarak anlamli bir fark bulunmustur. Keyes ve
Ryff (2002) gevresel hakimiyeti bireyin psikolojik ve fiziksel ihtiyaclarin1 giderebilmesi i¢in kendisini
cevreye, cevresini de kendisine uygun hale getirebilme 6zelligi olarak ele almisti. Buradan hareketle
cevresel hakimiyet, bireyin ¢evresini kendi ihtiyaglarina uygun sekilde bi¢imlendirme becerisi olarak
diisiiniilebilir. Akin ve Akin’a gore (2015, s. 28) cevresel hakimiyet becerisine sahip olan 6gretmenlerin
fiziksel ve psikolojik ihtiyaglarinin farkinda olmalar1 ve ¢evresindeki firsatlar1 yonetebilmeleri, farkl
amagclara sahip bireylerle bir araya gelebilmeleri ve ortak ya da kisisel bir takim olumlu ¢iktilar elde

edebilmeleri beklenir.

Ayrica okul ortaminda 6gretmenlerin iyi olusunu etkileyen ¢ok sayida degisken olabilmektedir.
Aelterman, Engels, Van Petegem ve Verhaeghe (2007) tarafindan yapilan arastirmada 6gretmenlerin
mesleki iyi olus diizeyleri arasinda baz1 degiskenler (okul tiirii, cinsiyet, yas, islev, 6gretim teknigi veya
okulun oOzellikleri) ag¢isindan farkliliklar oldugu, bunlar arasmmda oOzellikle “okul” faktoriinin
Ogretmenlerin iyi olusunda 6nemli bir rol oynadigi bulunmustur. Konu, Viitanen ve Lintonen (2010)
tarafindan 6gretmenlerin iyi olusu ilkokullarda en yiiksek ve ortaokullarda en diisiik diizeyde
bulunurken, ayn1 arastirmada erkek 6gretmenlerin iyi olus diizeyi, tam zamanli ve yar1 zamanl ¢alisan
kadin ogretmenlerin iyi olus diizeyinden daha yiiksek bulunmustur. Bu arastirma kapsaminda
psikolojik iyi olusun bireysel gelisim ve digerleriyle olumlu iliskiler alt boyutunda kadin 6gretmenler
lehine anlaml1 bir farklilik saptanmistir. Kadin 6gretmenlerin kendilerini gelistirmek icin daha gayretli
olmalar1 ve digerleriyle olumlu iligkiler kurmada daha istekli olmalari; onlarin gerek toplumsal gerekse
kurumsal anlamda kadina iligkin geleneksel bakis1 daha iyi hale getirmeye yonelik bir davranis bigimi
gelistirmeleri, 6gretmenlik meslegini erkeklere gore daha fazla benimsemeleri ve ayn1 zamanda okul ve

cevresinde daha fazla onay almaya yonelmeleri gibi nedenler ile agiklanabilir.

“Ogretmenlerin is doyumlart ile icsel ve digsal doyum alt boyutlar: cinsiyet, medeni durum ve okulda
calisma siiresi agisimdan  farklilagmakta mudir?”  arastirma sorusunun cevaplandirilabilmesi igin
ogretmenlerin is doyumlari ile demografik degiskenler (cinsiyet, medeni durum, gérev aldiklar1 okulda
calisma siiresi) arasindaki iliskiye ayr1 ayri bakilmistir. Aragtirma kapsaminda is doyumunun igsel

doyum ve dissal doyum alt boyutlarinda kadin 6gretmenler lehine anlamli bir farklilik saptanmistir. Bu
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bulgu, Cardak (2002), Gengtiirk ve Memis (2010), Papin (2005), Tan (2003) tarafindan yapilan arastirma
sonuglari ile ortiismemektedir. Buna karsin cinsiyete gore 6gretmenlerin is doyumlarinda anlaml fark
bulan Giimiiseli (2004), Giinbay1 (1999), Parthi ve Gupta (2016), Sahin (1999) tarafindan yapilan
aragtirmalarin bulgular ile paralellik gostermektedir. Hem igsel hem de dissal doyumun kadin
Ogretmenler lehine ¢ikmasi, kadin katilimcilarin 6gretmenlik meslegini erkek katilimcilara gore daha
fazla icsellestirmis olduklar: seklinde yorumlanabilir. Konuyla ilgili olarak Giimdiiseli (2004), kadinlarin
kendilerini 6gretmenlikte daha verimli goriip, sorumluluk bilinci ile meslege daha ¢ok baglanmalari,
bu meslegin kadinlar i¢in daha cazip bir meslek olmasi ve kadinlarin erkeklere gore daha az yoneticilik
beklentisi icerisinde olmalar1 vb. gibi nedenlerden sz edilebilecegini belirtmistir. Ancak Parthi ve
Gupta (2016) tarafindan yapilan arastirma bulgular1 bu durumun aksini gostermektedir. Bu
aragtirmacilarin yaptig1 ¢calismanin sonucunda erkek c¢alisanlarin, kadin ¢alisanlara kiyasla islerinden
daha fazla memnun olduklar1 gosterilmistir. Gengtiirk ve Memis (2010) ise arastirmasinda genel is
doyumu puanlarinda cinsiyete gore anlamli bir fark bulamamais, ancak icsel is doyumunda anlamli bir
fark bulmus ve sonucta erkek ve kadin 6gretmenlerin is doyumuyla ilgili birbirinden farkl bakis
agilaria sahip olabileceklerini belirtmistir. Diger ¢alisanlarda oldugu gibi 6gretmenler i¢in de genel
olarak is doyumunun mesleki basarida anahtar bir role sahip oldugu savunulabilir. Bu durum,
ogretmenler arasinda bulunan is doyumundan kaynakl fark: azaltmak ve iyi olus diizeylerini arttirmak
icin egitim Orgiitlerinde bulunan yoneticilerin, 6gretmenlerin psikolojik sermayelerine yatirim
yapmalar1 konusuna isaret etmektedir. Ayrica arastirmanin {igiincii alt problemine iliskin olarak;
ogretmenlerde is doyumunun igsel ve digsal doyum alt boyutlarinda kadinlar lehine, dissal doyumda
bekar d6gretmenler lehine, digsal doyumda gorev aldiklar: okulda 1-5 yil ¢alisma siiresine sahip olanlar

lehine anlaml1 bir fark bulundugu goriilmektedir.

Bu arastirma kapsaminda digsal doyum alt boyutunda bekar 6gretmenler lehine anlamli bir
fark bulunmustur. Minnoseta is doyumu 6l¢eginde digsal doyum alt boyutunu olusturan maddelerin
iicret, yonetici tutumlari ve terfi olanaklar ile ilgili oldugu goriilmektedir. Arastirmaya katilan bekar
Ogretmenlerin genelde yas ve kidem diizeyinin diisiik oldugu goriilmektedir. Bu cergeveden
bakildiginda heniiz gorevin basinda olan bu 6gretmenlerin terfi beklentisinin digerlerine gore daha
diisiik olacagy; es, ev ve ¢ocuk gibi sorumluluklar: bulunmayan bu 6gretmenlerin ticret beklentisinin de
kidemi yiiksek olan diger 0gretmenlere gore daha diisiik olacag1 seklinde yorumlanabilir. Ayrica
yOneticinin sahip oldugu mevzuat bilgisine yeterince sahip olmayan diisiik kidemli 6gretmenlerin,
yliksek kidemli &gretmenlere gore yonetici tutumlarindan daha az etkilenecegi ya da etkilenme
durumunu disariya daha az yansitma egilimine girecegi seklinde degerlendirilebilir. Tiim bu nedenler,
diisiik kidemli bekdr ogretmenlerin digsal doyum diizeyinin evli 6gretmenlerden daha yiiksek
bulunmasi hakkinda bir fikir verebilir. Arastirma sonuglarindan biri de i doyumunun digsal doyum
alt boyutunda, gorev aldiklar1 okulda 1-5 yil ¢alisan 6gretmenler lehine anlamli bir farklilik gosterme

bulgusudur. Bu bulguya gore gorev aldiklari okulda 1-5 yil stire ile calisan 6gretmenlerin dissal doyum
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puan ortalamalari ile okulda 6 yil ve {izeri gérev yapan 6gretmenlerin digsal doyum puan ortalamalar1
arasinda anlamli bir farkliligin s6z konusu oldugu goriilmektedir. Ayrica is doyumu toplam 6lgek puan
ortalamalarinda Ogretmenlerin kidemlerine gore anlamli farkin 1-5 ile 6-10 yillik kideme sahip
O0gretmenler arasinda ve 1-5 yillik kideme sahip 6gretmenler lehine oldugu goriilmiistiir. Buna gore
yeni 6gretmenlerin is doyumunun daha yiiksek oldugu anlasilmaktadir. Ancak bu bulgu Gengtiirk ve
Memis (2010) tarafindan yapilan arastirma sonucu ile paralellik gostermemektedir. Buna gore 6zellikle
11 y1l ve daha fazla kideme sahip olan 6gretmenlerin ortalama is doyumu puanlari, i¢sel is doyumu
ortalama puanlarinda, 1-5 yillik kideme sahip olan Ogretmenlere gore anlamli bir sekilde farkl

bulunmustur.

Is doyumunun igsel doyum alt boyutunda kidemlerine gore anlamli farkin 1-5 ile 6-10 arasinda
ve 1-5 yillik kideme sahip olanlar lehine; dissal doyum alt boyutunda ise kidemlerine gore anlaml
farkin 1-5 ile 11-15 yillik kideme sahip 6gretmenler arasinda ve yine 1-5 yillik kideme sahip 6gretmenler
lehine oldugu goriilmiistiir. Bu bulguya gore yeni 6gretmenlerin i¢sel ve dissal doyum diizeyleri, orta
kideme sahip 6gretmenlerin doyum diizeylerinden daha yiiksek goriinmektedir. 6-10 ile 26 yil ve
tizerinde kideme sahip olanlar arasinda, 26 yil ve iizeri kideme sahip olanlar lehine oldugu
gorilmistiir. Bu durumda 6gretmenlik mesleginin baslarinda ve sonlarinda igsel doyumunun ytiiksek
oldugu anlasilmaktadir. Bu durumda mesleki kideme gore is doyumu diizeyinde bir dalgalanmadan
s0z edilebilir. 26 y1l ve daha yiiksek kideme sahip 6gretmenlerin emeklilik zamaninin yakin veya ge¢mis
oldugu halde hala ¢alismay: tercih eden 6gretmenlerden olduklar: da dikkate alindiginda, bu onlarin
mesleginden memnun olmalar1 anlamma gelebilir. Ekinci'ye (2006) gore bu durum zamanla
beklentilerin azalmasi ve daha az seyden mutlu olmaya baslanmasi, meslege olan sevginin ve kabuliin

zamanla artmasi gibi nedenlerden kaynaklanabilir.

Sonug olarak egitim Orgiitlerinin hedeflerine ulasmasinda, 6gretmenlerin sahip oldugu olumlu
psikolojik gostergelerin énemli bir rolii bulundugu anlagilmaktadir. “Okul Oncesinden Lise Sona:
Ogretmenler Igin 20 Temel Psikoloji Tlkesi” adli APA (2015) raporunda, gretmenlerin psikolojik iyi
oluslarmin smifin her giin basarih bir sekilde islemesinin ayrilmaz bir pargas: oldugu ve bunun
akademik performans ile 6grenmeyi olumlu etkiledigi one siiriilmektedir. Konuyla ilgili olarak 2023
Egitim Vizyonu Belgesinde, bir yasam alami olarak okulun; her bir ¢ocugun degerine deger,
mutluluguna mutluluk katan, evrensel, milll ve manevi erdemlerle birlikte yasam becerilerinin
igsellestirildigi mekanlar olarak goriildiigii belirtilmistir (2023 Egitim Vizyonu Belgesi, 2019, 5.27). Diger
taraftan 6gretmenlerin okul ve sinif gevresini tasarlayan 6zneler oldugu, bu nedenle onlarin psikolojik
sermaye algilari, orgiitsel baghliklar ve is doyumu gibi baz1 degiskenler {izerinde durmanin, okul ve
smuf ortamu ile genel olarak egitim sistemine olumlu katkilar saglayabilecegi belirtilmistir (Cakmak ve
Arabaci, 2017). Ayrica Milli Egitim Bakanliginin 2019-2023 Stratejik Planinda yer alan “hayata hazir,

saglikli ve mutlu bireyler yetistiren bir egitim sistemi” (MEB, 2019, s. 55) vizyonunun gerceklesmesinin,
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yiiksek diizeyde psikolojik sermayeye sahip ve psikolojik iyi olusu yasayan is doyumu yiiksek

Ogretmenler ile miimkiin olabilecegi diisiiniilmektedir.
Oneriler

Alan uzmanlar tarafindan 6gretmenler i¢in iyi planlanmis kisa siireli egitimler verilerek
onlarin 0z yeterlik, diren¢, umut ve iyimserlik diizeylerinin arttirilmasi yoluna gidilmelidir.
Aragtirmacilar psikolojik sermayenin arttirilmasiyla ilgili daha fazla deneysel calismalar yaparak
mevcut kuramlari pratige dokmelidir. Ogretmenlerin psikolojik agidan iyi olusunu saglayacak dnciiller
ile psikolojik iyi olusun sonuglarimi bir arada gosteren yeni modeller tizerinde calisilmalidir. Kamu
ortaokul 6gretmenleri ile yapilan bu arastirma, aymi zamanda 6zel okullarda, farkli kademelerde
(okuldncesi-ilkokul-lise) ¢calisan 6gretmenler ve egitim yoneticileri tizerinde tekrarlanmalidir. Yalnizca
nicel arastirma teknikleri kullanilarak hazirlanan bu ¢alisma, daha kapsamli sonuglara ulagsmak igin
nitel ya da karma arastirma teknikleri kullanilarak tekrarlanmalidir. Egitim yoneticileri ve diger karar
vericiler, ozellikle salgin stirecinde bazen yiiz yiize bazen de uzaktan egitim kosullarinda egitim
Ogretime devam etmek durumunda olan 6gretmenlerin; psikolojik sermaye, is doyumu ve psikolojik
iyi olug diizeylerinin arttirmaya yonelmeli, bu sayede onlarin mevcut potansiyellerini en iist diizeyde

kullanmalarma katki saglamalidir.
Sinirliliklar

Bu ¢alisma yazarm 27 Aralik 2018’de tamamlamis oldugu doktora tezinden tretildigi icin,
calismada yalnizca 2017’de bazi kamu okullarinda ¢alisan 6gretmenlerin, o zamanin kosullarinda
toplanmis olan veriler kullanilmistir. Calismada kullanilan her {i¢ 6lgegin bu arastirma kapsaminda
yeniden yapilan gecerlik ve giivenirligine iliskin veriler ile 6lgeklerin birbiriyle iligkili olduklarina
iliskin veriler arastirmacinin yapmis oldugu doktora tezi icerisinde detayl olarak sunulmustur. Ayrica
arastirmada, elde edilen sonuglarin sadece istatistiksel agidan anlamli sonug verenlerine yer verilmis,

digerleri bu ¢alisma kapsaminda degerlendirilmemistir.
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Introduction

An individual’s perception of psychological capitals, job satisfaction and psychological well-
being are variables that can reflect their well-being within the context of their professional life. Positive
psychology, arisen as an opposing force to the negative view previously predominant in the
management and psychology field, is observably accumulating traction. According to this approach,
psychology as a scientific field focuses more on the negative aspects of humanity rather than the positive
variety, and so obstructing the manifestation of strong characteristics that are required for the healthy
development of individuals (Luthans, 2002; Seligman and Csikszentmihalyi, 2014). Maslow (1954)
expresses that the field of psychology as a resolver of negative situations, in its current form, is only
concerned with half of the task at hand. In support, Alex Linley, Joseph, Harrington, and Wood (2006)
state that psychological findings should be better utilized to elucidate how a person could be happier,
more successful, or overall better. According to Seligman, in his presidency of the American Psychology
Association (APA) in 1988, positive psychology should focus more on wellness, productivity, optimal
functioning, and finding methods to draw out the complete potential of “normal” people (Luthans and
Yousseff-Morgan, 2017). Positive psychology, in its tendency to emphasize more positive emotions and
characteristics, offers significant opportunities to organizations claiming to manifest the stronger facets

of an individual (Seligman, Steen, Park and Peterson, 2005).

Also, positive psychology focuses on the positive aspects of individuals and extends important
opportunities, such as managing future challenges and developing positive relations among
schoolmates (Terjesen et al., 2004). Today, several topics, such as the state of the set of assumptions
related to humanity and how a human may fully bear their potential, are being discussed. As a reflection
of these discussions, the significance of “modifying the education and society to suit the needs of the
individual, rather than offering up the individual to the service of society and education” is emphasized
(Aydin et al., 2013). Such a change (changing education and society to suit the individual and cultivating
psychologically healthier people) is predicted to come about only with high competence and sufficiency
of the teachers — along with the full set of accompanying educational staff —in the areas of psychological

capitals, job satisfaction and psychological well-being. The concept of psychological capital applied in
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organizational fields refers to a holistic type of the term ‘capital’ that encompasses economic, social and
human capital and is accepted as the main axis of all types of capital (Luthans, Luthans, and Luthans,
2004; Luthans, Youssef, and Avolio, 2007). Psychological capital is often discussed within the dimension
of its expressions of self-efficacy, optimism, hope and resilience in the literature (Luthans and Youseff-
Morgan, 2017). Generally, the idea that having a sense of high psychological capital causes
psychological well-being in individuals is well-accepted (Avey et al., 2010; Choi and Lee, 2014; Luthans
and Youseff-Morgan, 2017). According to this accepted approach, self-efficacy, hope, optimism, and
resilience all express a situational characteristic and have a space for growth in a positive direction, and

thus affecting the psychological well-being of organizational workers in a positive manner.

Psychological well-being is based on Ryff's (1989) Multidimensional (Six Factor) Model of
Psychological Well-being. The various facets of this model are self-acceptance as relating to the positive
evaluation of the individual's self and his/her past life; individual improvement as involving the
individual's sense of continuous improvement; the purpose of life, comprised of the belief that one's life
is meaningful and purposeful; positive relationships with others, which mean having fulfilling
relationships; environmental authority, which refers to the capacity to manage one's life effectively and
the world around it and also autonomy, which expresses a sense of self-determination (Ryff, 1989; Ryff

and Keyes, 1995; Keyes, Shmotkin and Ryff, 2002; Ryff and Singer, 2006).

Job satisfaction is another concept that provides crucial markers of the psychological state of
teachers. Job satisfaction reflects a complex product of the system consisting of an individual's system
of norms, values, and expectations, the internal reactions one develops with perceptions of the work
and work conditions (Schneider and Snyder, 1975), felt inner tranquility (Mercer, 1997), the general
attitude to one’s work (Bakan and Biiyiikbese, 2004). Research findings show that employees who are
hopeful, optimistic, self-confident and resilient in the global competition are more dynamic and possess
higher job satisfaction (Luthans, Avey et al., 2006; Luthans et al., 2007; Youseff and Luthans, 2007). In
this study, job satisfaction was examined under two sub-dimensions as external satisfaction and internal
satisfaction. Being appreciated, recognized as a respectable person, the responsibility for the work are
factors related to the job itself, while business policy, management and auditing methods, managers,
relations with subordinates and colleagues, working conditions, promotion opportunities, and wages
are factors related to the work environment which can be considered external factors that ultimately

combine to define a sense of accomplishment.

The number of studies on psychological capital is quite high in the international arena, but the
number of studies conducted in our country is extremely limited (Keles, 2011). Officially, psychological
capital studies in Turkey started in 2010 (T6sten, 2015, p. 7). Psychological well-being, which is another
dimension of the research, is not a research topic with a long history in Turkey (Gocen, 2012, p. 8).

Therefore, this research sets out to contribute to developing the national literature on the mentioned

2644



KEFAD Cilt 23, Say1 3, 2022

variables. There are various close relationships among the variables of psychological capital, job
satisfaction and psychological well-being as covered in detail in the doctoral thesis written by Kurt

(2018, pp. 122-146).

This study aims to examine the teachers' psychological capital perceptions, job satisfaction and
psychological well-being in respect of the variables of gender, education level, marital status, branch,
union membership, working duration at their respective school and seniority. Within the framework of

this purpose, answers to the following research questions have been sought in this study:

1. Do teachers’ senses of self-efficacy based on their perception of psychological capital differ in

terms of gender?

2. Do teachers’ senses of psychological well-being, individual development, positive
relationships and environmental authority differ with respect to their gender, union membership and

education level?

3. Do teachers’ sense of job satisfaction and its internal and external satisfaction sub-dimensions

differ with respect to gender, marital status and working duration at school?
Methodology

The present research was a descriptive study of the relational scanning type. In this research,
psychological capital, job satisfaction and psychological well-being were treated as dependent variables,
while demographic variables (type of secondary school, gender, marital status, professional seniority,
branch, duty, length of study, education level and union membership) as independent variables.
Descriptive studies, which try to describe and explain the "what" of events, objects, entities, institutions,
groups, and various fields, aim to explain the interaction between different situations, considering their

relationship with previous events and conditions (Kaptan, 1998).

Scanning models, which aim to describe a situation as it is, define the event, individual or object
that is the subject matter of the research in a way that is appropriate for its context (Karasar, 2005, p.77-
86). This method, which is used as a data collection method in studies, was defined by Karasar (2005,
p-77-86) as "a relational survey model that allows comparison and correlation type of survey within the
scope of the scanning model that aims to describe a past or present situation as it is." The relational
scanning model also aims to determine the presence or degree of covariance between two or more
variables. In this study, the dependent variables were psychological capital, job satisfaction and
psychological well-being, while gender, marital status, seniority, branch, working duration at school,

education level and union membership are treated as independent variables.

The research population consisted of 12714 teachers working in public secondary schools in
seven central districts of the city of Ankara. For the selection of the sample, the multi-stage sampling

method was used. In the first stage, the stratified sampling method and in the second, the simple
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random sampling method was used. The complete sample size was calculated as at least 384 teachers.
As 21 out of 415 questionnaires were not filled in properly, they were removed before the analysis and

the remaining 394 questionnaires were analyzed for the actual application.

Psychological Capital Scale developed by Luthans, Avolio, Avey, and Norman (2007), The
Minnesota Job Satisfaction Scale developed by Weiss, Dawis, Lofquist, and England (1967) and the
Psychological Well-being Scale developed by Ryff (1989) were used as data collection tools in this
research. Confirmatory factor analyses were performed with the Lisrel 8.87 software to understand
whether the scales used gave valid and reliable results on this research sample. In demographic
variables analysis, the t-test, Mann-Whitney U test, One-Way ANOVA, and the Kruskal-Wallis test were

used for unrelated samples with the SPSS 23.0 software.
Findings and Interpretation

In this section, some sub-dimensions of each dependent variable and only the findings of some
demographic variables with substantial differences between them are reported. Findings related to
other variables that did not have a significant relationship were examined in detail within the scope of
the research in Kurt (2018, pp. 91-122). The t-test results for the first sub-problem are given below in
Table 1.

1) Do Teachers’ Senses of Self-Efficacy Based on Their Perception of Psychological Capital

Differ in Terms of Gender?

Table 1. Distribution of teachers’ perceptions of psychological capital with respect to self-efficacy.

Dependent variable = Independent

X
and sub-dimension Variables - 5 sd ! P
Psychological Capital Female 308 4.16 0.57 392 2.735 .007*
Self-efficacy Male 86 4.35 0.62
*p<.05

As a result of the t-test for the first sub-problem in this study, it was seen that only the self-
efficacy sub-dimension of psychological capital differed significantly according to gender. In Table 1,
the results of the t-test made according to the gender of the scores that the teachers obtained from the
self-efficacy sub-dimension of the psychological capital scale can be observed. According to the results
of the analysis, there was a statistical difference between the average self-efficacy scores of female and
male teachers [teoz= 2.735, p<.05]. This finding showed that female teachers' perception of self-efficacy
(X=4.16) was lower than male teachers' perception of self-efficacy (X=4.35). Accordingly, male teachers

perceived themselves at a higher level than female teachers regarding self-efficacy.

2) Do Teachers’ Senses of Psychological Well-Being, Individual Development, Positive
Relationships, and Environmental Authority Differ with Respect to Their Gender, Union

Membership and Education Level?
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According to the findings, only individual development, positive relationships, and
environmental authority sub-dimensions of teachers' psychological well-being differed with respect to
some demographic variables. Table 2 shows the results of the t-tests administered with the teachers'
psychological well-being scale scores they had from the sub-dimensions of development, positive
relations and environmental authority, using the variables of gender, being a member of a union, and
educational status.

Table 2. Distribution of teachers’ individual development, positive relationships and environmental authority
by gender, union membership and educational status

Dependent  Sub-dimensions

I
Variable of the Dependent ndépendent n X S sd t p
. Variables
Variables
Individual Female 308 4.12 0.54 392 2400 .017*
Development Male 86  3.96 0.58
Psychologic Female 308 406 059 392 3250 .001*
al Well-
. Male 86 3.82 0.67
being Positi .
osiuve Union member 198  3.94 0.65 392 2.096 .037*
Relationships .
Not a union 196 407  0.58
member
Environmental Undergraduate 335 3.55 0.54 392 2.248  .025*
Authority Postgraduate 59 3.72 0.47
*p<.05

According to the results of the analysis, a statistically significant difference was found between
the individual development score averages of male and female teachers [t ¢9=2.4, p<.05]. Accordingly,
female teachers' average scores for individual development (X=4.12) were higher than male teachers'
average scores for individual development (X=3.96). This gap can be interpreted as female teachers'

perception of individual development being higher than male teachers.

A statistically significant difference was found between the mean scores of female and male
teachers in positive relationships with others [t@o2) = 3.250, p<.05]. This finding indicated a significant
difference in favor of women, as shown by the gap between the average scores of positive relationships
with others for female teachers (X=4.06) and the average scores of positive relationships with others for
male teachers (X=3.82). As a result, although no substantial difference was observed in scores with
respect to gender, from the psychological well-being scale, it was found a significant difference with

respect to the sub-dimensions of individual development and positive relations with others.

Another statistically significant difference was found between the average environmental
authority scores of undergraduate and graduate teachers [t@o) = 2.248, p<.05]. This finding indicated a

significant difference in favor of the teachers who had graduate degrees, as shown by the gap between
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the average environmental authority score for undergraduates (X=3.55) and the average scores of

environmental authority for postgraduates (X=3.72).

One other statistically significant difference was observed between the average scores for
positive relationships of teachers who were members of a union and those who were not members of a
union [tee) = 2.096, p<.05]. This finding showed a significant difference in favor of teachers who were
not members of a union, as shown by the gap between average scores of positive relationships for
teachers who were members of a union (X=3.94) and the average scores of positive relationships for
teachers who were not members of a union (X=4.07). This finding suggests that teachers who are not
members of a union perceive their psychological well-being to be at a higher level than those who are

members of a union.

3) Do Teachers' Senses of Job Satisfaction and Its Internal and External Satisfaction Sub-
Dimensions Differ with Respect to Gender, Marital Status and Working Duration at

School?

Table 3 shows the t-test results of the scores obtained by the teachers from the Minnesota Job
Satisfaction scale with respect to their gender. According to the results of the analysis, a statistically
significant difference was found between the average job satisfaction scores of female and male teachers

[teo) = 2.489, p<.05].

Table 3. Distribution of teachers’ job satisfaction levels according to various variables

Dependent Independent
variable and variables X s sd t p
sub-dimensions
Job Satisfaction  Female 308 3.71 0.48 392 2.489 .013*
Male 86 3.56 0.53
Internal Female 308 3.89 0.51 392 2.063 .040*
Satisfaction Male 86 3.76 0.51
Female 308 3.42 1.19 392 2.558 .011*
Male 86 3.25 1.31
External Married 316 3.35 0.55 392 2.227 .027*
Satisfaction Single 78 3.51 0.63
1-5 years 315 3.42 0.54 105.356 1.999 .048*
6 and more 79 3.26 0.66
years
*p<.05

This finding indicated a significant difference in favor of women, as shown by the gap between
the job satisfaction average scores for female teachers (X=3.71) and the job satisfaction average scores
for male teachers (X=3.56). Within the scope of this research, a significant result was found in favor of

women in both the internal satisfaction sub-dimension [t@s2 = 2.063, p<.05] and the external satisfaction
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sub-dimension [t@e) = 2.558, p<.05]. This situation can be interpreted as female teachers' job satisfaction

in both internal and external aspects being overall higher than their male counterparts.

According to the analysis results, a statistically significant difference was found between the
average external satisfaction scores of married and single teachers [t (392) = 2.227, p<.05]. This finding
indicated a significant difference in favor of single teachers, as shown by the gap between the average
external satisfaction score for married teachers (=3.35) and the average external satisfaction score for

single teachers (=3.51).

Table 3 shows the t-test results of the teachers' scores from the external satisfaction sub-
dimension of the Minnesota Job Satisfaction Scale regarding work duration. According to the analysis
results, a statistically significant difference was found between the average external satisfaction scores
of the teachers whose working duration was different [t(105.356) = 1.999, p<.05]. This finding indicated
a significant difference between the average external satisfaction score (=3.42) of the teachers who had
worked at the school for 1-5 years and the average external satisfaction scores of the teachers who had

worked at the school for six years or more (=3.26).
Discussion and Conclusion

The findings for the question “Do teachers’ senses of self-efficacy based on the perception of
psychological capital differ in terms of gender?” shows that there is a statistically significant difference in
the "self-efficacy” sub-dimension of perceptions of psychological capital in favor of male teachers. This
finding is consistent with the result of research conducted by Erkmen and Esen (2015). According to
this, male employees have higher rates than female employees and seniors have higher psychological
capital levels than their counterparts. In addition, in the study of Erkmen and Esen (2015), it was stated
that the factor producing such a difference could be self-efficacy for male employees. Within the context
of this research, the self-efficacy levels of male teachers were higher than female teachers. Parthi and
Gupta’s (2016) findings showed that perceptions of psychological capital differ according to gender. In
other words, it was found that male employees generally perceive higher psychological capital
compared to female employees. As a result, regarding the first sub-problem of the research, teachers'
psychological capital perceptions generally do not change according to the specified demographic
characteristics. However, the self-efficacy sub-dimension of psychological capital, which is its most
significant indicator, differs substantially in favor of male teachers. This gap may stem from a variety

of sociological, psychological, and cultural causes.

“Do teachers’ perceptions of psychological well-being, individual development, positive relationships and
environmental authority differ with respect to their gender, union membership and education level?” According
to the findings related to this research question, among the various aspects of psychological well-being,
the individual development sub-dimension findings report a significant difference in favor of women;

the autonomy sub-dimension findings report the difference in favor of senior teachers with a seniority
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level between (1-5) and (11-15) categories. The positive relations with others sub-dimension’s data show
a substantial difference in favor of women. In addition, among the ‘environmental authority’ mean
scores of the undergraduate and postgraduate teachers, a statistically significant difference was found
in favor of postgraduate teachers. It was also revealed that teachers who are not members of any union
scored higher points for positive relationships with others than those that are members. This may be
due to the teachers not being part of a union perceiving themselves to be more independent and thus
exercising the ability to communicate with individuals with differing worldviews. Regarding the
subject, Yal¢in (2018) found that the effect of unionization being perceived as a part of political identity

in our country negatively affects teachers with a negative impact on communication.

In the individual development sub-dimension, the participant teachers with 1-5 years of seniority,
on average, tend to have higher scores than teachers with 11-15 years of seniority. This can be explained
by new teachers being more likely to improve themselves, making future-oriented academic career
plans, as well as being more dynamic, more willing, and excited. However, the average scores of the
participant teachers with a seniority of 1-5 years, in the sub-dimension of autonomy, were lower than
those with 11-15 years of seniority. This situation, which may cause avoidance of making decisions
alone, may stem from teachers with low levels of experience being accustomed to thinking with respect

to more senior teachers, school management or student parents.

Within the environmental authority sub-dimension, among the average scores of the participant
teachers, there is a statistically significant difference in favor of teachers with graduate degrees. Keyes
and Ryff (2002) handled environmental authority as the individual's adaptiveness, in other words, one’s
ability to change oneself to suit the environment and modify the environment to suit one’s needs. From
this point of view, environmental authority can be thought of as the ability to shape the environment in
accordance with needs. To Akin and Akin (2015, p. 28), teachers with environmental authority skills can
be more aware of their psychological and biological needs and more skillfully navigate the
opportunities around them. They can gather together individuals who have differing goals and create

a positive team, producing positive results whether they are or are not part of such a team.

In addition, there are many variables that affect teachers' well-being in the school environment.
Aelterman, Engels, Van Petegem and Verhaeghe (2007) found that teachers' professional well-being
levels can be influenced by several variables (type of school, gender, age, function, teaching technique
or school’s features) and that of these variables, "school" is particularly significant. On this subject,
Viitanen and Lintonen (2010) found that teacher well-being level to be the highest in primary schools
and lowest in secondary schools. In the same study, the level of well-being of male teachers was higher
than the level of well-being of female teachers working either full-time or part-time. Within the scope
of this research, a significant difference was found in favor of female teachers in both the positive

relationships with others and individual development sub-dimensions of psychological well-being.
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This can be explained by female teachers being more naturally disposed towards diligence to improve
themselves and being more willing to build positive relationships. It can also be said that female
teachers tend to develop behavior that aims to improve the traditional view of women in the societal
and institutional space and that they adopt the teaching profession more than men. At the same time,

they are more inclined to seek approval in and around the school.

“Do teachers’ sense of job satisfaction and its internal and external satisfaction sub-dimensions differ
with respect to gender, marital status and working duration at school?” seek an answer to this research
question; teachers' job satisfaction and demographic variables (gender, marital status and working
duration at their school) were examined separately. Within the scope of the research, the sub-
dimensions of job satisfaction, comprised of internal satisfaction and external satisfaction showed
findings in favor of women teachers. This finding does not overlap with the research by Cardak (2002),
Gengtiirk and Memis (2010), Papin (2005) and Tan (2003). On the other hand, this study is in line with
the findings of the research by Giimiiseli (2004), Giinbay1 (1999), Parthi and Gupta (2016), and Sahin
(1999), where there is a significant difference in job satisfaction of teachers by gender. Both internal and
external satisfactions are areas with data leaning in favor of female teachers, which can be interpreted
such that female teachers have internalized their profession more than the male participants. On the
subject, Glimiiseli (2004) stated that women see themselves as more productive in teaching, are more
committed to the profession due to conscientiousness, the profession itself is more attractive for women
than for men and female teachers have less managerial expectations than men; such are factors that can
be mentioned that give rise to such findings. However, research findings by Parthi and Gupta (2016)
show the opposite of this situation. Parthi and Gupta (2016) show that male employees are more
satisfied with their workplace than female employees. On the other hand, Gengtiirk and Memis (2010)
did not find any significant difference in job satisfaction scores according to gender but did report a
meaningful gap in internal job satisfaction. As a result, they reported that male and female teachers' job
satisfaction indicated that they might have different perspectives from each other. As with other
professions, it can be argued that job satisfaction, in general, has a key role in the professional success
of teachers. This situation could imply that administrators in educational organizations should aim to
reduce the difference between teachers due to job satisfaction by investing in their psychological capital.
Moreover, regarding the third problem of this research, it can be said that findings are favorable in the
sub-dimension of internal and external job satisfaction for women, in external satisfaction for single

teachers, and for those who have 1-5 years of working duration.

Within the scope of this research, in the sub-dimension of external satisfaction, a significant
difference was found in favor of single teachers. The sub-items forming the external satisfaction sub-
dimension in the Minnesota job satisfaction scale are related to wages, managerial attitudes, and
promotion opportunities. Generally, the age and seniority level of the single teachers participating in

the research appears to be low. From this perspective, it can be said that participating teachers'
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expectations for promotion will be lower than others and that the wage expectations of these teachers,
who do not have responsibilities, such as a spouse, home or children to care for, are also lower than
other teachers with high seniority. Also, it can be argued that the teachers with relatively lower
experience levels who do not have enough knowledge of the legislation will be less affected by the
administrators” attitudes than the senior teachers. Or it can be interpreted that they have a tendency to
have a relatively contained outward display, if any at all. All of these factors can be reasoned to cause
lower-seniority single teachers' external satisfaction level to be higher than married teachers. One of the
research results is that in the external satisfaction sub-dimension of job satisfaction, the teachers who
have worked for 1-5 years in the school they work in tend to have higher scores. According to this
finding, it can be observed that external satisfaction scores of the teachers who have worked for 1-5
years and those who have worked for six years or more at their school show a significant difference.
The average score is higher for those with 1-5 years of experience. Accordingly, it is understood that
newer teachers' job satisfaction is overall higher. However, this finding and Memis’s finding (2010) is
not consistent regarding the result of this research. The average job satisfaction scores of teachers with
a seniority of 11 years or more were compared to those of the teachers with 1-5 years of seniority in the

internal job satisfaction sub-category, and a substantial difference was found.

In the internal satisfaction sub-dimension of job satisfaction, there is a significant difference
between teachers of 1-5 and 6-10 years of seniority, in favor of those with 1-5 years of seniority; in the
sub-dimension of external satisfaction scores between the same groups, there is a significant difference,
and again it is again in favor of teachers with seniority of 1-5 years. According to these data, new
teachers’ internal and external satisfaction levels were higher than the satisfaction levels of middle-level
seniority teachers. Between teachers of 6-10 years and those with 26 years or more seniority, the average
score was in favor of those with 26 years and more years of seniority. In this case, it is understood that
internal satisfaction is high at the beginning and the end of the teaching profession. As such, it can be
extrapolated a fluctuation in the level of job satisfaction according to professional seniority. Given that
teachers with 26 or more years of seniority still prefer to work despite passing retirement age or nearing
it, it may mean that they are satisfied with their profession. According to Ekinci (2006), this situation
may be explained by decreasing expectations and developing a state of starting to be happy with less,

and also love and acceptance for the profession increasing over time.

The findings obtained in this study suggest that positive psychological indicators of teachers
play a vital role in reaching the goals of educational organizations. In the APA report titled “From
Preschool to High School: 20 Essential Psychology Principles for Teachers” (2015), it is suggested that
teachers' psychological well-being is an indispensable part of the successful functioning of the
classroom every day and that this positively affects academic performance and learning. Regarding the
subject, in the 2023 Education Vision Document, it is stated that the school as a living space is a place

where universal, national, and spiritual virtues are internalized together with life skills to cultivate
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happiness and morals (2023 Education Vision Document, 2019, p.27). On the other hand, it was
mentioned that teachers' are the subjects who design the classroom environment. Therefore, it is notable
to focus on some variables, such as their perceptions of psychological capital, organizational
commitment, and job satisfaction, as it can make positive contributions to the school and classroom and
the education system in general (Cakmak and Arabaci, 2017). Also, in the 2019-2023 Strategic Plan of
the Ministry of National Education, it can be argued that to realize the vision of “An education system
that raises healthy and happy individuals ready for life” (MEB, 2019, p. 55) having teachers with a high

level of psychological capital and job satisfaction living out psychological well-being is necessary.
Suggestions

By offering well-planned and short-term training for teachers by relative field experts, their
overall levels of self-efficacy, resilience, hope and optimism ought to be increased. Researchers should
put their existing theories into practice by conducting further empirical studies on methods to increase
psychological capital. It is necessary to work on new models that display both the antecedents of
teachers' psychological well-being and the results of psychological well-being. This research, conducted
on public secondary school teachers, should also be replicated on teachers and education administrators
working in private schools at different levels of schooling (preschool-primary-high). This study, which
was conducted using quantitative research techniques only, should be replicated using qualitative or
mixed research techniques to gather more comprehensive results. Education administrators and other
decision-makers, especially teachers who have to continue education sometimes face-to-face and
sometimes over distance during the epidemic; should apply themselves to increasing psychological
capital, job satisfaction and psychological well-being; thus contributing to the maximum use of their

current potential.
Limitations

As this study was produced from the author's doctoral thesis completed on December 27, 2018,
it is limited to data collected from teachers working in public schools in 2017 and under the conditions
of that time. In addition, only the results that contribute meaning to the research were included. The

others were not evaluated within the scope of this study.
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