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The aim of this research is to reveal the thoughts of social studies teacher candidates
about media literacy. This study was carried out in the phenomenology pattern, which
is one of the qualitative research methods. The study group of the research consists of
30 teacher candidates from all grades of the Social Studies Program in the spring term of
the 2020-2021 academic year. In the selection of the study group of the research, the
easily accessible case sampling method, which is one of the purposeful sampling
methods, was used. The obtained data were collected through a semi- structured
interview form consinsting of 9 openended questions prepared by the researcher. The
interview form was presented to the teacher candidates online and content analysis was
used to analyze the obtained data. As a result of the research, teacher candidates
especially use electronical media, their media literacy lewels are not low considering the
data obtained and the meaning they attribute to the functions of the media, that not only
teacher but also individuals from all ages in the society shoult be made aware of media
literacy, and that the majority of teacher candidates participating in the study are in
educational activities.
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Bu arastirmanin amaci; Sosyal Bilgiler 6gretmen adaylarinin medya okuryazarligina dair
diislincelerini ortaya koymaktir. Bu calisma nitel arastirma yontemlerinden olgubilim
deseninde yiiriitiilmiistiir. Aragtirmanin ¢ahgma grubunu Kahramanmaras Siitgii imam
Universitesi Egitim Fakiiltesi 2020-2021 egitim 6gretim yil1 bahar déneminde 6grenim goren
Sosyal Bilgiler Programi 1. 2. 3. ve 4. siuflardan 30 6gretmen aday1 olusturmaktadir.
Arastirmanin ¢alisma grubunun seciminde amaglh drneklem yontemlerinden olan kolay
ulagilabilir durum 6rneklemesi yonteminden yararlanilmigtir. Elde edilen veriler arastirmaci
tarafindan hazirlanan 9 agik uglu sorudan olusan yar1 yapilandirilmis goriisme formu
yoluyla toplanmustir. Yar1 yapilandirilmis goriisme formu literatiir taramasi yapilarak
hazirlanmis olup ilk énce 30 soruluk bir havuz olusturulmustur. Hazirlanan sorular alan
uzmanlar tarafindan gerekli incelemelere tabii olduktan sonra kapsam gegerligi goz 6niinde
bulundurularak 9 soruya diisiiriilmiis ve mevcut goriisme formu elde edilmistir. Goriisme
formu Ogretmen adaylarma gevrimigi ortamda sunulmus olup elde edilen verilerin
¢ozlimlenmesinde igerik analizi kullanilmigtir. Arastirma sonucunda 6gretmen adaylarmnin
Ozellikle elektronik medya tiiriinii daha fazla kullandiklari, medya okuryazarhk
diizeylerinin elde edilen veriler ve medyamn iglevlerine yiikledikleri anlam goz oniine
alindiginda diisiik diizeyde olmadigi calismaya katilan 6gretmen adaylarmmin biiyiik
¢ogunlugunun egitim dgretim faaliyetlerinde medya tiirlerinden yararlanilmas: gerektigi
kanaatinde olduklar: sonucuna ulagilmistir.
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Giris
Diinya gelisen bilim ve teknoloji sayesinde stirekli bir degisim halindedir. Hayatin bir¢ok
alaninda kendini gosteren gelismeler insanlarin yasayis sekilleri {izerinde biiyiik doniisiimlere yol
acarak medya kavraminin dogmasina ve gesitli medya tiirlerinin ortaya ¢tkmasina zemin hazirlamistir.
Milenyum ¢ag1 olarak ifade edilen i¢inde bulundugumuz 21. yiizyilda insanlar iletisim, haberlesme,
bilgi aligverisi gibi bir¢cok konu ve alanda medya araglarindan yararlanmaktadirlar. Artik hayatin
vazgecilmez bir pargasi haline gelen medya araglarini1 dogru, etkili ve verimli kullanabilmek ise iyi birer

medya okuryazari olmakla miimkiindiir.

Okuryazar kavrami halk arasinda bilinen en si1g tabiri ile “okumasi yazmasi olan, 6grenim
gormiiskimse” olarak ifade edilmektedir (Yilmaz, 1989). Ancak bu tabir bize okuryazar ve okuma-
yazma kavramlarinin birbiri yerine kullanildigini ve okuryazarlik kavraminin bugiinkii anlamim
acgiklamada yetersiz kaldigini gostermektedir. Okuryazarlik, okuma ve yazma kavramlarindan dogan
ancak ondan daha genis perspektife sahip olan bir kavramdir (Giil, 2007). Iginde bulunulan tarihsel
doénem ve sartlar okuryazar kavraminin anlami ve kapsamini degistirmistir. Bir donem yalnizca okuma
yazma bilmek okuryazarlik olarak ifade edilirken daha sonralar1 metin kavrama, sozciik ve yazim
alaninda yeterlilik olarak goriilerekkapsami genislemis ve en sonunda tist diizey diistinme becerileri
gerektiren bir anlama biirtiinmiistiir (Sezer, 2009). Okuryazarlik, okuma (reading) ve yazma (writing)
kavramlarindan farklidir ve Ingilizce de ‘literacy’ kelimesine karsilik gelir (Asici, 2009). Okuma kagida
yazilmis sembolleri anlama, yazma ise kelimeleri simge ve sembollerle ifade etme islemidir (Giines,
2019). Oysa, okuryazarlik sembolleri ¢6ziimlemekten ziyade anlamlandirmaya dayanan ve anlami giin
gectikce daha da genisleyen okuma yazmanin aksine duragan degil her daim yeniden anlamlandirma
ve degerlendirme gerektiren bir kavramdir (Sezer, 2009; Kurudayioglu ve Tiizel, 2010).Genel manada
ise okuryazarlik bireyin ¢evreyle uyumlu bir sekilde hareket edip, karsilastig1 problemler karsisinda
¢ozlimler {iiretebilmesi ve bilgiye ulasmak igin gerekli teknolojik ara¢ geregleri kullanmasi, bilgiye
ulastiginda ise degerlendirme yapabilmesi manasina gelmektedir (Capar ve Giirdal, 2001). Goriilen
bilimsel ve teknolojik gelismeler arastirma ve incelemeye dayali, hayat boyu 6grenmeyi gerekli kilan
cesitli okuryazarlik tiirlerinin ortaya c¢ikmasma zemin hazirlamistir (Onal, 2010). Siiphesiz bu

okuryazarlik trlerinden biri de medya okuryazarhgidir.

Insanoglu var oldugu giinden bu yana birbiriyle iletisim halinde yasamaya ihtiyag duymustur.
fletisim bazi dénemlerde duvarlara resimler cizerek, bazen dumanla, bazen de yazi ile saglanmigtir.
Ancak tarihin hi¢bir déneminde iletisim gilintimiizdeki kadar gesitli yollarla saglanmamistir (Tiizel,
2010). Gelisen teknoloji sayesinde bugiin geleneksel medya olarak adlandirdigimiz tek yonlii bir
iletisimin hakim oldugu gazete ve televizyon gibi yazili ve gorsel basin ile daha sonrasinda ise modern

medya olarak adlandirilan alicinin da aktif oldugu bilgisayar ve internet gibi medya araglari insanlarin
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iletisim hayatina dahil olmustur (Bulunmaz, 2011). Giintimiiz teknolojisinin bu denli hizla gelismesi
kisiler arasi iletisimi hizlandirmis ve bilginin aliciya aktarilmasini kolaylastirmistir. Bu durum dogru
ve yanlis bir¢ok bilginin bir arada bulundugu biiyiik bir ortam yaratmistir. Bu ortamda dogru ve yanlis
bilgilerin nasil ayirt edilecegi, dogru biliye nasil ulasilacag: ile ilgili yapilan calismalar medya
okuryazarligi kavraminin dogmasini saglamistir (Pala, 2017). Medya ile birlikte okuryazarlik kavrami
okudugunu anlama etkinligi olmaktan ¢ikmis ve bilginin yalnizca yazi ile degil farkli bircok sekilde

okuyucuya aktarilabildigi bir beceri halini almistir (Banaz, 2017).

Icinde yagsadigimiz yiizyilda medya insanlarin tercihlerini, yasayis tarzlarini ve ideolojilerini
etkileyerek kitleler tizerinde farkl algilar olusturabilecek ve onlar1 yonlendirebilecek bir giice sahiptir.
Geleneksel medyanin yaninda modern medyanin da insan hayatinda oldukg¢a 6nemli bir yer edindigi
glinlimiiz diinyasinda medyadan dogru bir sekilde faydalanabilmek medya okuryazarligini gerekli
kilmaktadir. Medya okuryazarlig: giinliik hayatta ¢esitli durumlarda karsilasilan medya iletilerine kars:
bilgili ve bilingli olmay1 amaglayan énemli bir okuryazarlik tiirtidiir (Kogak, 2019; Ozel, 2018; Seylan,
2008) Medya okuryazarligy; bireylerin hem sosyolojik yasantilarinda hem de psikolojik tutumlarinda
biiytiik bir etki yaratma giiciine sahip olan, bireylerin medya iletilerine kars: pasif bir alic1 olmamalars,
iletileri sorgulayabilen, elestirebilen, ¢oziimleyebilen ve medya araclarin etkili bir sekilde kullanarak
donemin sartlarina uyum saglayabilen bireyler olarak yetistirilmesini amaglayan 6nemli bir olgu
niteligindedir. Olaylar, olgular, kavramlar ve durumlar hakkinda saglikli bilgi birikimi asilayip medya
okuryazarligi olgusunun kazandirilmasinda, bireylerin basarili bir medya okuryazari olarak

yetistirilmesinde, ise sosyal bilimler ve dolayisiyla sosyal bilgiler dersinin islevi dnemlidir.

Sosyal bilimler ya da toplum bilimleri; bilimsel bir amacla ve gerceklikle toplumlarin ve
insanlarin incelendigi bilimlerdir. Toplum disiplinlerinin inceledigi ve ilgili oldugu temel konu ortak
amaclar dogrultusunda bir araya gelen bireylerin olusturdugu eylemlerdir. Boylelikle burada
amagclanan insanin diisiince diinyasinin sinirlarini genisletmektir. Bu sebeple siirekli hareket halinde
olarak degisime ugrayan, karisik olay ve konulara maruz kalan bireylerin ve toplumlarin yasaminda,
sosyal bilimleri 6nemli bir yere sahiptir. Insanlar tarafindan yapilan yenilikler, gelismeler, toplumsal
olay ve olgular, toplum disiplinlerinin ilgili oldugu konulardir (Kostiiklii, 1998). Sosyal bilimler,
insanlar tarafindan ortaya konulan toplumsal gercekleri kanit gostererek ve bir gerekge sunarak elde
edilen bilgiler biitiiniidiir. Bu tanimdan hareketle sosyal bilgiler sosyal ve toplumsal yasami diizenleyen
kurallar biitiinii olarak tanimlanabilir (S6nmez, 2005). Sosyal bilgilerin konusunu ve inceleme alanin
toplumda yasayan bireyler, toplumlarin yasam tarzlari, farkl kiiltiirler, kisiler aras: iligkiler ve
milletleraras1 iligkiler olusturmaktadir. Sosyal bilgiler sosyal bilimlerin inceleme alanlarindan
yararlanarak olusturulmus bir derstir. Tarih, cografya, sosyoloji, psikoloji, felsefe, antropoloji, arkeoloji
ve ekonomi, hukuk gibi sosyal bilim dallarinin 6grencilerin gelisim seviyelerine indirgenerek olusmus
bir ¢alisma alamidir (Sozer, 1998; Sahin, 2006). Sosyal bilgiler dersi alan itibari ile sosyal bilimlerin

igerigini biinyesinde barindirdig i¢in konusu insan ve onun yasam alanidir. Sosyal bilgiler dersi
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sosyoloji, psikoloji, felsefe, hukuk, antropoloji, tarih, cografya gibi gesitli bilimlerin konularinin 6gretimi
ile insanin anlam arayisina yardimci olmaktadir (Doganay, 2003). Ierik olarak insanin gecmis, bugiin
ve gelecek ile baglant1 kurmasina, sosyal, siyasal, toplumsal, psikolojik bir¢ok olgu, kavram, konu ve
olaya karsi saghkli bir bakis agis1 gelistirmesine yardimci oldugu igin basarili medya okuryazari

bireylerin yetistirilmesi dersin amacina hizmet etme noktasinda oldukca énemli goriilmektedir.

Tiirkiye’de medya okuryazarlig: bir ders olarak cesitli 6gretim kademelerinde se¢gmeli bir ders
seklinde yiiriitiilmektedir. Sosyal bilgiler 6gretmenleri de genellikle medya okuryazarlig1 dersini veren
Ogreticiler olarak karsimiza c¢ikmaktadir. Ancak bir¢ok sosyal bilgiler 6gretmen aday1r 6grenim
gordiikleri fakiiltelerinde bu dersi gormeden mezun olmakta ve meslek hayatlarinda bu dersi
Ogrencilere vermekle sorumlu tutulabilmektedirler. Bu konuda yapilan arastirmalar incelendiginde
calismalarin daha ¢ok medya okuryazarligi dersi, ilkogretim ve ortadgretim Ogrencilerinin medya
okuryazarlik diizeyleri ve iilkelerin medya okuryazarlik egitiminin karsilastirilmas: seklinde
ylritildiigti ve bu dersi 6gretmekle yiikiimlii olan 6gretmen adaylarinin medya okuryazarlik
diizeyleriyle ilgili yeterli oranda ¢alisma yapilmadig gozlenmistir. Bu durum medya okuryazarlik
dersini vermekle yiikiimlii olan sosyal bilgiler 6gretmen adaylarinin medya okuryazarlik hakkinda
diisiincelerini belirlemeye yonelik bir ¢alisma yapmay1 gerekli kilmistir. Yapilan ¢alismada sosyal
bilgiler 6gretmen adaylarmin medya okuryazarlik kavrami hakkindaki diisiincelerinin incelenerek

alana katki saglamak amaglanmustir.

Bu arastirmanin amaci sosyal bilgiler 6gretmen adaylarinin medya okuryazarligina dair

diisiincelerini ortaya koymaktir. Bu amag dogrultusunda asagidaki sorulara cevap aranmuistir.
1. Ogretmen adaylarinin medyanin islevleri hakkinda goriisleri nelerdir?

2. Ogretmen adaylarinin medyanin bireylerin davranislar iizerindeki etkisine yonelik goriigleri

nelerdir?

3. Ogretmen adaylarmin medyada karsilagtigiklari bilgileri sorgulamalarma yonelik goriigleri

nelerdir?
4. Ogretmen adaylarinin sik kullanilan medya tiirlerine yonelik goriisleri nelerdir?
5. Ogretmen adaylarinin medya tiirlerinin kullanim amaglarma yénelik goriisleri nelerdir?
6. Ogretmen adaylarinin medya okuryazarlig1 kavramina yonelik goriisleri nelerdir?

7. Ogretmen adaylarinin medyanin egitim Ogretim faaliyetleri agisindan onemine iligkin

goriigleri nelerdir?

8. Ogretmen adaylarmin egitim 6gretim faaliyetlerinin medya ile desteklenmesine yonelik

goriisleri nelerdir?
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9. Ogretmen adaylarmin medya okuryazarligmin bir ders olarak okutulmasma yo6nelik

goriisleri nelerdir?
Yontem

Arastirmanin bu béliimiinde, arastirmanin modeli, ¢alisma grubu, veri toplama siireci ve

verilerin analizi hakkinda bilgiler verilmektedir.
Arastirmanin Modeli

Bu calisma nitel bir ¢alisma olup olgubilim deseninde yiiriitiilmiistiir. Arastirmada nitel
aragtirma yonteminden yararlanilmasinin amac yiiriitiilen konuya iliskin 6gretmen adaylarmnin goriis
ve diislincelerinin detayli ve icten bir sekilde kendi yorumlariyla dile getirmelerini saglayarak, konu
hakkinda derinlemesine bilgi toplayabilmektir (Elma, Kesten, Dicle, Mercan, Cinkir ve Palavan, 2009).
Nitel arastirmalar gesitli veri toplama yontemlerinin kullanildigi, var olan durumlarin miidahale
edilmeden dogal bir ortamda agiga c¢ikarilmasma doniik calismalar olup olgunun ne derece var
oldugundan ziyade ne anlama geldigi ile ilgilenen, genis bir zaman diliminde detayl sekilde yiiriitiilen
ve kuram olusturmayi temel alan arastirmalardir (Baltaci, 2019; Saban, 2006; Yildirim, 1999; Yildirim ve
Simsek 2018). Nitel arastirma desenlerinden biri olan ve bu c¢alismada tercih edilen olgubilim ise
“fenomenoloji, phenomenology” giindelik hayatta birgok sekilde karsilastigimiz, farkinda oldugumuz
fakat tam olarak kavrayamadigimiz, detaylar1 hakkinda bilgi sahibi olmadigimiz olgulara odaklanmak

dikkat kesilmektir (Yildirim ve Simsek, 2018).
Calisma Grubu

Bu arastirmanin calisma grubunu 2020-2021 egitim Ogretim yili bahar doneminde
Kahramanmaras Siitgii Imam Universitesi Egitim Fakiiltesi Sosyal Bilgiler Ogretmenligi Programi 1. 2.

3. ve 4. sinifta 6grenim goren 30 dgretmen aday1 olusturmaktadir.

Yapilan arastirmanin ¢alisma grubunun sec¢iminde amacgh drnekleme yontemlerinden, kolay
ulasilabilir durum Orneklemesi yonteminden yararlanilmistir. Kolay ulasilabilir durum 6rneklemesi
yontemi diger yontemlere oranla daha az maliyet gerektiren, arastirmaya hiz ve pratiklik katan bir
yontemdir (Yildirim ve Simsek, 2018). Nitel arastirmalarin biiyiik bir kismi1 6rneklem grubunu kolay
ulagilabilir durum 6rneklemesi yontemi ile belirlemektedir (Baltaci, 2018). Calismaya katilan 6gretmen

adaylarinin demografik 6zelliklerine asagida yer verilmistir.

Tablo 1.Calisma grubunun demografik ozellikleri

Demografik 6zellikler f %

Cinsiyet Kadin 24 80,0
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Erkek 6 20,0
Yas aralig1 16- 20 11 36,6
21- 25 18 60,0
30+ 1 3,3
Medeni hal Bekar 29 96,7
Evli 1 3,3

Veri Toplama Araci

Yapilan bu arastirma nitel bir arastirma olup veriler yar1 yapilandirilmis goriisme teknigi
kullanilarak elde edilmistir. Arastirmacilar tarafindan siklikla tercih edilen bu teknik arastirmaya yon
verecek sorularin hazirlanmasina ve goriisme aninda arastirmacinin yonlendirmesiyle yeniden
cevaplanmasini zorunlu goérmeyen, bireylerin duygu, diisiince ve bakis acilarini agiga ¢ikarmada
kullanilan esnek bir tekniktir (Tiirniiklii, 2000; Yildirim, 1999). Arastirmanin veri toplama araci literatiir
taramasi yapilarak hazirlanmis olup 9 acik uclu sorudan olusmaktadir. Hazirlanan goriisme sorulari
i¢in ilk 6nce 30 soruluk bir havuz olusturulmustur. Hazirlanan sorular gerekli incelemelerden gegtikten
sonra kapsam gecerligi de goz oniine alinarak 30 soru igerisinden 15 soru ¢alismanin amacina uygun
olmadigr diistiniilerek elenmistir. Geriye kalan 15 soru ise iki alan uzmani tarafindan yiiriitiilen
calismalar neticesinde incelemelerden gegirilerek aralarindan konuyu tam olarak yansitacag: ve amaca

hizmet edecegi diisiiniilen 9 soru ¢alismanin mevcut goriisme sorular: olarak belirlenmistir.
Verilerin Analizi

Arastirma sonucunda elde edilen veriler igerik analizi tekniginden yararlanilarak
¢oziimlenmistir. Nitel arastirmalarda yogun olarak tercih edilen icerik analizi, elde edilen verilerin bir
araya getirilerek belirli kodlar etrafinda toplanmasina ve sdz konusu kodlarin yorumlanmasina

dayanan bir tekniktir (Biyiikoztiirk, Kili¢ Cakmak, Akgiin, Karadeniz ve Demirel, 2014).
Arastirmanin Etik izinleri

Yapilan bu ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Aragtirma ve Yaym Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.

Etik Kurul izin Bilgileri

Etik degerlendirmeyi yapan kurul adi: Kahramanmaras Stitcii Imam Universitesi
Etik degerlendirme kararinin tarihi: Subat 2020

Etik degerlendirme belgesi say1 numarasi: 13

Bulgular
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Calismanin bu béliimiinde 6gretmen adaylarimin vermis olduklar1 cevaplar dogrultusunda
ulasilan bulgular ¢oziimlenerek yorumlanmustir. Ogretmen adaylarina yoneltilen goriisme formunda

yer alan yar1 yapilandirilmis sorulara verilen cevaplar dogrultusunda bu bulgulara ulasilmistir.
Birinci Alt Probleme iliskin Bulgular

Arastirmanin birinci alt problemi, “Medyanin islevleri hakkinda diisiinceleriniz nelerdir? Sizce
en onemli islevi nedir?” seklinde belirlenmis olup 6gretmen adaylarinin vermis olduklar1 cevaplar
dogrultusunda kodlar olusturulmus ve olusturulan kodlarin frekans degerleri hesaplanarak Tablo 2’ de

verilmistir.

Tablo 2.Sosyal bilgiler 63retmen adaylarimin medyanin iglevlerine iligkin goriisleri

Tema Kategori Kodlar Ogretmen Adaylari f
02, 04, 05, 07, 010, 012,
Haberlesme O13, O14, O15, O16 O27 1
Giindem Olusturma 06, 08, 014, O28 10
. . Haberdar Etme 06, 021, 022, O30 4
Iletisim Iglevi ..
Doniit Saglama 029
uygu Diisiinceleri A3 1
Paylasma
Sohbet etme 014 1
01, 03, 08, 014, 017, O18, 10
Bilgilendirme 020, 023, 026, 028
Egitsel Isevi ngtlme katla 08, 09, 014, 025 4
saglama
Medyamn Biling kazandirma 06 1
Islevlerine
Miskin Goriisler
Kitleleri 3
Toplumsal i@levi yonlendirme O3, 019, 024
Toplumsallastirma 014, O28 2
. Egl 01, 08, 014
Eglence lslevi glence sunma O , 08,0 3
Bos vakit gecirme O11 1

*Baz1 6gretmenler birden fazla kod ifadesi belirttigi i¢in kaynak toplami katilimc1 sayisindan fazla olabilir.
Tablo 2. incelendiginde 6gretmen adaylarnin medyanin islevleri hakkindaki diisiincelerine
dair veriler etrafinda bir tema, dort kategori ve on ii¢ kod olusturuldugu goriilmektedir. Olugturulan
kategori ve kodlar incelendiginde 6gretmen adaylarinin biiyiik bir ¢ogunlugunun (28/30) medyanin
iletisim islevine degindiklerini, bir kisim 6gretmen adayinin (15/30) egitsel islevine degindiklerini ve
geriye kalan 6gretmen adaylarinin ise (5/30) toplumsal islevine, ve (4/30) eglence islevine degindiklerini

gostermektedir.

Asagida sosyal bilgiler 6gretmen adaylarinin medyanin iglevlerine yonelik bazi goriisleri yer
almaktadir. Ogretmen adaylar1 birden ¢ok isleve degindikleri icin ¢alismanin birinci alt probleminde

ayr1 bagliklar halinde kod simiflamas: yapilmamis olup dogrudan alintilar karma sekilde verilmistir.
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“(06)...medya kullanim1 sayesinde diinyadaki ve iilkemizdeki haberlerden daha kisa siirede
haberimiz oluyor. Daha bilingli tiiketiciler haline geliyoruz. Adalet sistemi bile medya
sayesinde daha hizli isler oldu. Ornegin kadina siddet olaylar1 bir kameraya kaydedilip
medyada paylasilinca {ist mercilerin dikkatini daha ¢abuk c¢ekiyor ve bu olaylarin ¢éziimii
(cezalandirma, uzaklagtirma vs.) daha kisa siirede gerceklesiyor ya da magdur olanin hakki

"o

daha hizli siirede isleme konuyor. (08)...1980'1i yillardan itibaren kitle iletisim araglari
kavrami yerini medya kavramina birakti ve ¢oklu ortam araglarinin etkilesimiyle yeni bir
diinyaya gecis yasandi. Kitle iletisim araglarinda oldugu gibi medyanin da temel islevlerini
bilgilendirmek, egitmek, eglendirmek, kamuoyu yaratmak ve 6zellikle son yillarda popiilerligi

Vi

artan giindem olusturmak olarak siralayabiliriz. (@14)...medyan1n bir¢ok islevi vardir.
Ornegin kamuoyu yaratma, eglendirme, sohbet, bilgiye ulasma, toplumsallagtirma, iletisim
kurma, giindem olusturma, egitimde destek araci olarak kullanilma vb. gibi pek ¢ok islevi
vardir.” “(028)...medyanin bircok cesidi olmasinin yani sira birden fazla islevi vardir.
Bilgilendirme islevi ile kamuoyu kendini ilgilendiren her tiirlii bilgiye ulasabilir.
Toplumsallastirma islevi ile insanlar ortak deger yargilar1 edinebilir. Kamuoyu olusturma
gliciine de sahip olan medya bazi diisiincelerin ¢ogalmasina, bazi konularin daha ¢ok iizerinde

durulmasina da yardimci olmaktadir.”

Tablo 3. Sosyal bilgiler 6gretmen adaylarimin medyanin en énemli islevine iliskin goriisleri
Tema Kategori Kodlar Ogretmen Adaylar f
Hetisim Saglam 02,04,07, 610,012,013, |
' cHsim bagiama 014, 015, 016, 922
Ietisimsel L 10
islev Gilindemolusturma(etkileme) 06, O8, O14
Haberdar Etme 021, 627,030 4
Medyanin , Bileilendirme 01, 02, 03, 05, 017, O18, 10
En Egitsel islev & 020, 23, O26, 029
Onemli Islevine Egitime katki saglama 09, 14, 025, 028 4
ligkin Goriigler
Toplumsal Kitleleri yonlendirme 019, 024 2
Islev Farkindalik yaratma 028 1
Eglence Islevi  Bos vakit gecirme O11 1

*Baz1 6gretmenler birden fazla kod ifadesi belirttigi i¢cin kaynak toplami katilimeci sayisindan fazla olabilir.

Tablo 3. incelendiginde Ogretmen adaylarinin medyanin en onemli islevi hakkindaki

diisiinceleri ile ilgili olarak bir tema, dort kategori ve sekiz kod olusturuldugu goriilmektedir. Ogretmen

adaylarinin biiyiik bir ¢ogunlugu (25/30) medyanin en Snemli islevini iletisim islevi olarak ifade

ederken, geriye kalan 6gretmen adaylar: ise medyanin en 6nemli islevinin (14/30) egitsel islev, (3/30)

toplumsal islev ve (1/30) eglence islevi olarak ifade ettikleri gortilmektedir.

Asagida sosyal bilgiler 6gretmen adaylarinin medyanin en onemli islevine yonelik 6rnek

goriislerine yer verilmistir.

(O1)”...medyanin bilgi edinmek ve hos vakit gegirmek gibi islevleri vardir. Bence en nemli
islevi bilgi edinmektir.” “(O6)...adalet sistemi bile medya sayesinde daha hizli igler oldu.
Ornegin kadina siddet olaylar1 bir kameraya kaydedilip medyada paylasilinca iist mercilerin
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dikkatini daha cabuk cekiyor ve bu olaylarin ¢oziimii (cezalandirma, uzaklastirma vs.) daha
kisa siirede gerceklesiyor ya da magdur olanin hakki daha hizli siirede isleme konuyor.”
“(019)...medya, bir kitleyi kontrol edebilecek en 6nemli unsur diye diisiiniiyorum. Bu da

medyanin yonlendirme giicii oldugunu bize gosteriyor.” “(0O25)...bence en énemli iglevi su an

i¢in uzaktan egitim sistemi ile bir sekilde egitimimizi tamamliyor olmas1.”

ikinci Alt Probleme iliskin Bulgular

Arastirmanin ikinci alt problemi, “Medyanin kisi ve kitlelerin tutumlari, davranislari iizerinde
nasil etkili oldugunu diisiiniiyorsunuz”? seklinde belirlenmistir. Ogretmen adaylarmnin vermis
olduklar1 cevaplar dogrultusunda kodlar olusturulmus ve olusturulan kodlarin frekans degerleri
hesaplanarak Tablo 4" de verilmistir. Verilen cevaplar incelendiginde 6gretmen adaylarinin tamaminin
medyanin kisilerin tutum ve davranislari {izerinde etkili oldugu kanaatinde olduklar1 sonucuna
ulasilmis ve herhangi bir zit fikre rastlanmamaistir.

Tablo 4. Sosyal bilgiler 63retmen adaylarimin medyamn kisi ve kitlelerin tutum ve davramglart iizerindeki
etkilerine iligkin goriisleri

Tema Kategori Kodlar Ogretmen Adaylar f

Duygu, diisiince

01, 07, 08, 09, 010, 012, O13
ve davraniglar

yonlendirme (?15, Q16, Q17, (:?19, @21, 022 18
023, 024, 026, 028, O30
Medyanin Tutum Etki
Ve Davraniglar t %ye. Psikolojik etki 03, 05, 014, 020, 029 5
Uzerindeki Etkisine sahiptir
Iliskin Goriisler o
Model alma 04, O11, 025, 027 4
Kiiltiirel ve dilsel 02, 06, 018 3
yozlasma

*Baz1 6gretmenler birden fazla kod ifadesi belirttigi i¢in kaynak toplami katilimc1 sayisindan fazla olabilir.

Tablo 4. incelendiginde sosyal bilgiler 6gretmen adaylarinin medyanin kisiler ve kitleler
iizerinde tutum ve davranislara etkisine yonelik goriislerine yer verildigi goriilmektedir. Elde edilen
veriler dogrultusunda bir tema, bir kategori ve dért kod olusturulmustur. Ogretmen adaylarinin
medyanin kisi ve Kkitlelerin tutum ve davramslar1 tiizerindeki etkisine yonelik diisiinceleri
incelendiginde Ogretmen adaylarmin tamaminin medyanin Kkitleler {izerinde tutum ve davraris
degisikligine yol agtigi konusunda hemfikir olduklar1 gozlenmekle beraber bu durumu farkl
gerekgelerle agikladiklar1 sonucuna ulasilmistir. Ogretmen adaylarinin biiyiik ¢ogunlugu (18/30)
medyanin duygu, diistince ve davraniglar: yonlendirdigini, bir kisim 6gretmen aday1 (5/30) medyanin
kisiler {izerinde psikolojik etkiler biraktigini, bazi 6gretmen adaylari (4/30) medyadaki kisi ve unsurlari
model alma yolu ile bireyde davranis degisikligine yol actigini, baz1 6gretmen adaylar: ise (3/30)

medyanin kiiltiir ve dil tizerindeki olumsuz etkiler biraktigini ifade etmislerdir.

Asagida sosyal bilgiler 6gretmen adaylarinin medyanin kisi ve kitlelerin tutum ve davraniglar

iizerindeki etkilerine yonelik 6rnek goriiglerine yer verilmisgtir.
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“(O4).. kesinlikle katiliyorum. Ornek verecek olursak ¢ocugunuzun izledigi ¢izgi filmde
gordiigli siddet sahnesini bir baskasinda uygulamasi. Ya da ¢opleri yere atmayan bir insan
gordiigiinde onu kendisinin de yapmasi gibi.” “(06)...medya, kisi ve kitleleri énemli oranda
etkiliyor. Dilimizin kullanimindan tutun hal ve hareket degisikligine kadar etkiliyor.
DogruTiirkce yerine medyada kullanilan yarist ingilizce yarist Tiirkce kelimeler giinliik
hayatimizda da yer almaya bagladi. Ornegin internet fenomenleri arasinda kullamlan
ciimleler...”Bir icecek aldim” yerine” Bir drink aldim” gibi. Dilimiz yozlasiyor ve geng olsun
yash olsun bunun farkinda olanlarin sayisi ¢ok az. Ya da hal ve hareketler artik taninmaz hale
geldi. Yolun ortasinda birden dans etmeye baslayanlar bile var. Sirf kameraya kaydedilip
medyada paylasmak i¢in sagma hareketlerde bulunanlar var. Yada” kiskirtma challenge” gibi
seylerle insanlarin sinir sistemi ile oynaniyor ve sinirlenen kisi kayda almip sosyal medyada
paylasiliyor. Medyanin getirdigi oyunlar da cabasi durumda. Oyunlar ailevi iligkileri 6nemli
oranda etkiliyor. Insanlar artik oyunlar yiiziinden kendi cocuklar ile vakit bile gecirmiyor.
Gidigat iyi degil.” “(O13)...elbette etkili. Ciinkii bazen olaylar, haberler akimlar o kadar ¢abuk
yansitiliyor ki herkes bu durumdan aninda etkilenebilir. Ayni zamanda medyaya ilgili konu
nasil verildiyse okuyucu da veri nasil halka sunulduysa o sekilde tepki verebiliyor. O sebeple
dogrulugundan emin kaynaklardan medya takipgisi olmaliyiz.” “(O14)...evet hem olumlu hem
olumsuz etkileri vardir. Bagimh olundugunda, kotii igeriklere bakildiginda, amag dis
kullanildiginda kiside fiziksel ve ruhsal etkiler birakabiliyor, kisiyi agresif, sinirli hale
getirebiliyor. Amaci dogrultusunda kullanildiginda ise kisi bilgilenebilir, is kurabilir, egitim
alaninda gelisebilir, medya kisinin hayatin1 kolaylastirabilir.”

Ugiincii Alt Probleme iliskin Bulgular

Aragtirmanin {igiincii alt problemi “Medyada karsilastiginiz bilgileri oldugu gibi mi kabul

edersiniz, yoksa dogrulugunu sorgular misiniz? Nasil?” olarak belirlenmistir. Bu alt problem

dogrultusunda 0gretmen adaylarmin vermis oldugu cevaplar incelenerek kodlar olusturulmus ve

frekans degerleri hesaplanarak Tablo 5. de gosterilmistir.

Tablo 5. Ogretmen adaylarinin medya verilerini sorgulamalarina iliskin bulgular

Tema Kategori Kodlar Ogretmen Adaylar f
01, 03, 04, 05, 07, 08, 09,
Farkli kaynaklarla (:)10, (?11, le, (::)13, Q14, (?15, -
teyit ederim 016, 017, 018, 021, 022, 026,
Medyada Bilgi giivenligini 027, 028, K29, O30
Karsilagilan kontrol ederim . .
Bilgilerin Giivenilir ana o ) ) )
kaynaklardan O5, 06, 020, 021, 023, 024 6
Sorgulanmasina
iliskin Goriigler yararlanirim
Bilgi glivenligini Gerek Duymam 02, 019, 025 3

kontrol etmem

*Baz1 6gretmenler birden fazla kod ifadesi belirttigi i¢in kaynak toplami katilimeci sayisindan fazla olabilir.

Tablo 5. incelendiginde 6gretmen adaylariin medyada karsilastiklari bilgileri sorgulamalarina

iligkin verilere yer verildigi goriilmektedir. Toplanan veriler bir tema, iki kategori ve ii¢ kod etrafinda

toplanmustir. Veriler incelendiginde arastirmaya katilan 30 6gretmen adayindan 27 6gretmen adayinin

medya araglarinda karsilastiklar1 bilgileri farkli sekillerde sorgulayarak kabul ettikleri, diger 3 6gretmen

adaymin ise medya araglarinda karsilastiklar1 bilgileri sorgulamadan dogrudan kabul ettikleri

sonucuna varilmistir. Karsilastiklar: bilgileri sorgulayan 6gretmenlerin ise bir kisminin (23/30) farkl
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kaynaklar1 arastirarak bilgilerin dogrulugunu teyit ettikleri, bir kisim 6gretmen grubunun ise (6/30)
bilgilere ulasirken giivenilir kaynak ve sitelerden yararlandiklarmni dile getirdikleri gozlenmektedir.

Sorgulamayan 6gretmen adaylari ise bu durumu gerek duymadiklar seklinde agiklamislardir.

Asagida sosyal bilgiler 6gretmen adaylarinin medyada karsilastiklar: bilgileri sorgulamalarina

iliskin baz1 6rnek ifadelere yer verilmistir.

“(06)...ben her medyadan duydugum, gérdiigiim seye inanmiyorum agikcast. Bunun resmi
yerlerde paylasilip paylasiimadigina bakiyorum. Reklam vb. gibi seylerle insanlari1 kandirmaya
yonelik hareketlerde bulunuluyor ya da yalan yanlis haberlerle insanlarin algisinda degisiklik
yaratilmaya ¢alisiliyor. Bunlari sorgulamamiz ve her medyada karsimiza ¢ikan habere, reklama
inanmamamiz gerekiyor.” (O19)”...evet olduklari gibi kabul etmeye calistyorum. Benim
yapimdan kaynaklanan bir durum galiba.” (025)”...dogrulugu sitesine kaynagma gore
degisiyor. Siirekli kullandigim sayfalari sorgulamam. Sorgulama yaparsam da akademik
sayfalar1 incelerim.” (026)”...d0grulugunu sorguluyorum. Tek bir kaynaktan eristigim bilgiyi
sorguluyorum ve baska kaynaklardan da arastirma yapiyorum. Tek bir kaynaktan gordiigim
bilgiyi kabul etmiyorum.”

Dérdiincii Alt Probleme iligkin Bulgular

Arastirmanin dordiincii alt problemi “En sik kullandiginiz medya tiirii hangisidir? Neden?”
seklinde belirlenmistir. Bu alt problem dogrultusunda 6gretmen adaylarinin en sik kullanmis olduklar:
medya tiirleri ve kullanma nedenleri belirlenmek istenmistir. Ogretmen adaylarinin en sik kullandiklar

medya tiirlerine yonelik vermis olduklar1 cevaplar Tablo 6. da gosterilmektedir.

Tablo 6. Ogretmen adaylarinin en sik kullandiklar: medya tiiriine iliskin bulgular

Tema Kategori Kodlar Ogretmen Adaylar f
Internet 01, 02, 08, 014, 017, 023, 026, 028, O30 9

Instagram  O4, O14, 015, 020, 022, 023, O24 7

Sosyal MedyaO11, 013, 015, 018, 025 5

_ Google 09, 019, 027 3

Yeni medya Twitter 05, 06 2

(f/fjg;;) Youtube 020, 627 2

Elektronik Elektronik Medya 029 1
Medya Facebook 022 1
Gorsel medya O21 1

Bilgisayar O16 1

Geleneksel Televizyon 03, 07, 012, 021 4

medya Telefon 010, O21 2

*Bazi 6gretmenler birden fazla kod ifadesi belirttigi i¢in kaynak toplami katilimc1 sayisindan fazla olabilir.

Tablo 6. da Ogretmen adaylarmin en sik kullandiklari medya tiirlerinin neler oldugu
goriilmektedir. Elde edilen veriler bir tema, iki kategori ve on iki kod etrafinda toplanmigtir. Toplanan
veriler dogrultusunda arastirmaya katilan 6gretmen adaylarinin tamamimin elektronik medya

kullandiklar1 belirlenmistir. Ogretmen adaylarmin biiyiik bir ¢ogunlugu (24/30) elektronik medya
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iginde yer alan yeni medya araglarini kullanirken, bazi 6gretmen adaylar1 (6/30) ise yine elektronik

medya smifinda yer alan geleneksel medya araglarini kullandiklarini ifade etmisleridir.

Asagida d6gretmen adaylarinin en sik kullandiklar: medya tiiriine yonelik bazi 6rnek ifadelerine

yer verilmistir.

“(O7)... televizyon ¢iinkii genellikle haber, hava durumu, magazin igin faydali buluyorum...”
“(013)...sosyal medya tiiriinii siklikla kullantyorum. Ciinkii kullanimi ve iglevi bana daha
pratik geliyor. Aym1 zamanda bilgilerin yayilim hizlar1 sosyal medyada son derece hizli...”
“(023)...en ¢ok instagram ve interneti kullamiyorum. 1nstagramda KPSS sitelerini takip

ediyorum. Internetten ise bilmedigim kelimeleri ve konular1 aragtirtyorum...” “(O28)...en sik
kullandigim medya tiirii internet. Akilli telefonlarin yayginlasmasi ile beraber medya cebimize
kadar girdi. Bilgiye en hizli yoldan ulasabildigim i¢in interneti kullanmay tercih ediyorum...”

Tablo 7.0gretmen adaylarmin en sik kullandiklart medya tiiriinii kullanim nedenlerine iliskin bulgular

Tema Kategoriler Kodlar Ogretmen Adaylari f
Bilgiye hizli erigim saglamasi 02, 06, O14, 016, 017,020, 9
026, 028, 029

Bilgiye Egitim icerikli olmasi 023 1

Erigim Gilindemi takip etme O7 1

Amach Pratik ve islevsel olma O13 1

Kullanish olmasi 02, 08, 010, 014, 021,026 6

Ginliik hayatta ise yaramasi 04, O30 2

Sik Kullanilan Paylasim saglama O4 1

Medya Tiirtinii Haberlesme saglama 018 1

Kullanim Sosyal Arkadas ortamindan dolay1 O4 1

Nedenleri Amach Toplumun gogunluguna hitap ~ 05, 012 2
etmesi

Cok fazla igerik barindirmasi 09, 016, 017, 019 4

Dikkat cekici olmasi 014, 022 2

Zaman Vakit gecirmek 011, 025 2

Gecirmek  Aligskanlik oldugu igin 020 1

Amach Nedenini bilmeyenler 01, 03, 015, 024, 027 5

*Bazi 6gretmenler birden fazla kod ifadesi belirttigi i¢in kaynak toplami katilimeci sayisindan fazla olabilir.

Tablo 7. incelendiginde 6gretmen adaylarinin en ¢ok kullandiklar1 medya aracini kullanma

nedenlerine iliskin bulgulara yer verildigi gortilmektedir. Elde edilen veriler incelendiginde 6gretmen
adaylarmnin bu nedenleri ise (9/30) bilgiye hizl erisim sagladig icin, (6/30) kullanish oldugu icin, (4/30)
¢ok fazla igerik barindirdig: icin, (2/30) giinliik hayatta ise yaradig: icin, (2/30) toplumun ¢ogunluguna
hitap ettigi icin, (2/30) vakit gecirmek icin, (1/30) arkadas ortami oldugu icin, (1/30) aliskanlik haline
geldigi icin, (1/30) dikkat cekici oldugu igin, (1/30) egitim icerikli oldugu igin, (1/30) glindemi takip igin,
(1/30) haberlesme sagladig: icin, (1/30) ilgi ¢ekici oldugu igin, (1/30) paylasim saglama 6zelligi oldugu
i¢in, (1/30) pratik ve islevsel oldugu icin seklinde ifade etmislerdir. (5/30) C)gretmen aday1 ise neden

kullandig1 hakkinda herhangi bir diisiincesi olmadigini ifade etmislerdir.
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Asagida 6gretmen adaylarinin medya tiiriinii kullanma nedenlerine iliskin bazi 6rnek ifadelere

yer verilmistir.

medya

“(02)...en sik interneti kullaniyorum, ¢iinkii giiniimiiz teknolojisine hem kolayca ulagilan bir
formda olmasi ve bir ¢ok konuda bilgiye ulasim imkanini barindirdig1 ayni zamanda gesitli
uygulamalarla iletisimi de gergeklestirdigi i¢in tercih ediyorum...” “(O4)...su siralar daha ¢ok
sosyal medya olan Instagramda vakit geciriyorum. Hem orada bir arkadag ortamimin olmasi
hem paylasilan giizel igerikler hem de bu igeriklerden gercekten giinlitk hayatta isime
yarayacaklar oldugu igin daha ¢ok instagramda vakit geciriyorum...” “(O11)...en ¢cok zamani
sosyal medyada geciriyorum. Ciinkii zaten evdeyim yapacak, edecek bir sey bulamiyorum ve
bi girince saatler ¢abuk gegiyor...” “(021)...en sik kullandigim medya tiirii gorsel medyadir.
Ciinkii bilgisayar telefon ve televizyon gibi araglar siirekli olarak kullanmamaiz ve bu araglarda
ses goriintili ve yaz1 gibi goriintiiler bir araya getirilerek bize sunuluyor ve her insan gibi
benimde telefonda ve bilgisayarda ¢ogunlukla vakit gecirdigim igin bu da bu medya tiiriinii
daha ¢ok kullanmama sebep oluyor...”

Beginci Alt Probleme Iliskin Bulgular

Arastirmanin besinci alt problemi “Medya tiirlerini en ¢ok hangi amagla kullanmaktasiniz? Ve

tiirlerinin daha ¢ok hangi amagla kullanmildigimi diistiniiyorsunuz?” olarak belirlenmistir.

Belirlenen alt problem dogrultusunda 6gretmen adaylarinin medya tiirlerini hem kendileri tarafindan

kullanim amagclart hem de onlarin goriisleri dogrultusunda toplumun diger bireylerinin kullanim

amaglar1 belirlenmek istenmistir. Arastirmanin besinci alt problemi iki soru barindirdigi i¢in her ikisine

ayr1 deginilmis ve verilen cevaplar gercevesinde kodlar olusturularak frekans degerleri hesaplanmis ve

iki ayr tablo ile sunulmustur.

Ogretmen adaylarmin medya tiirlerini kendi kullanim amaglarma yonelik vermis olduklar:

cevaplar Tablo 8. de gosterilmektedir.

Tablo 8. Ogretmen adaylarmin medya tiirlerini kendi kullanim amaclarma iliskin bulgular
Tema Kategori Kodlar Ogretmen Adaylar f
Bilgilendirme (:)1' (")_1_3, 06-'- o7, -QS' Q9’ 01-0’01--2’
014, 015, 016, 017, 020, 021, O22, 18
Egitsel 023, 024, 027
Egitime desteksaglamak 013, 023, 029 3
Kisisel gelisim O4 1
Medyanm Merak gidermek o1 1
Eﬁfﬁellm . fletigim kurmak (:?2, (?9, 012 ('5}4, 015017 Qg9, 030 8
Amaclar: lletisimsel  Haberdar olmak 05, 013, O16, 019, 021,026, O30 7
Paylasim yapmak 015, 022 2
Eglenmek 07, 012, 013, 020, 024, O28 6
Eglence Bos vakit gecirme 011, 021, 025 3
Oyun oynamak 019 1
Toplumsal  Sosyallesmek 08 1

*Baz1 6gretmenler birden fazla kod ifadesi belirttigi i¢in kaynak toplami katilimc1 sayisindan fazla olabilir.

Tablo 8. incelendiginde 6gretmen adaylarinin medya tiirlerini kendi kullanim amaglarina bagl

olarak bir tema, dort kategori ve on bir kod olusturuldugu goriilmektedir. Veriler incelendiginde

Ogretmen adaylarinin biiyiik bir ¢ogunlugun (23/30) medyay1 egitim amach kullandiklari, geriye kalan



Kuru, E. & Talan, S.

Ogretmen adaylarinin ise iletisim saglamak (17/30), eglenmek (10/30) ve toplumsallasmak (1/30)

amactyla kullandiklar1 goriilmektedir.

Asagida Ogretmen adaylarinin medya tiirlerini kendi kullanim amaglarina yonelik 6rnek

ifadelerine yer verilmistir.

“(06)...ben kendi adima bilinglenmek ve cevremi de bilinglendirmek igin kullaniyorum.”
“(O17)...ben daha cok yeni bilgileri bulmak ve sosyal medya ile iletisim kurmak icin
kullantyorum.” “(025)...ben bos vakit gecirmek igin kullaniyorum. Ama insanlarmn ona vakit
ayirdigini diisiiniiyorum.” “(O30)...insanlarla iletisim kurmakta ve sosyal olaylardan haberdar
olmak i¢in kullantyorum...”

Tablo 9. Ogretmen adaylarina gore medya tiirlerinin toplum tarafindan kullanim amaclarma iliskin bulgular

Tema Kategori Kodlar Ogretmen Adaylar f
Bilingsizce kullanmak 011, 017, 018, 025, O29 5
Eglence Her bireyin farkl 013, 024, O26 3
amagla kullanmast
Bos vakit gecirmek 04, 021 2
Eglenmek 012,013 2
Bilgilendirme 010, 012, 014, O16, 021, 023, ;
Esitecl 028
Medyanin giise Merak gidermek 01, 04
Toplumsal Kendimi gelistirmek 023 1
Kullanim
Amaglar fletisim kurmak 02, 012, 014, O30 4
Iletisim Haberdar olmak 021, 030 2
Paylasim yapmak 06 1
Farkindalik yaratmak 28 1
Kamuoyu olusturmak 028 1
Toplumsallasma Kitleleri harekete A3 1
gecirmek
Sosyallesme 08 1

*Baz1 6gretmenler birden fazla kod ifadesi belirttigi i¢in kaynak toplami katilimc1 sayisindan fazla olabilir.

Tablo 9. incelendiginde 6gretmen adaylarinin medya tiirlerinin toplumdaki diger bireyler
tarafindan daha ¢ok hangi amagclarla kullanildigina iliskin goriis belirledikleri goriilmektedir.
Ogretmen adaylar1 toplumdaki bireylerin biiyiik gogunlugunun (12/30) medyay1 eglence amagh
kullandiklarini, geriye kalan 6gretmen adaylarinin ise (10/30) egitim amagli, (7/30) iletisim amagh ve

(4/30) toplumsallasma amagl: kullandiklarini dile getirdikleri goriilmektedir.

Asagida Ogretmen adaylarinin medya tiirlerinin toplum tarafindan kullanim amaclaria
yonelik 6rnek ifadelerine yer verilmistir.

“(O4)...ben daha ¢ok kendimi yansitan icerikler oldugu icin ve kendimi gelistirebilecek igerikler

oldugu icin kullanmaktayim. Genel itibariyle baktigimda ise insanlar daha ¢ok vakit gecirmek

amactyla kullanmakta. O ne yapmis, bu ne yapmis gibi konularda da meraklarin1 gidermek
amaci gibi...” “(010)...bilgi edinmek igin kullaniyorum. Genel olarak toplumun da amacinin bu
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Zam

olduguna inanmyorum..” “(O17)...ben daha ¢ok yeni bilgileri bulmak ve sosyal medya ile
iletisim kurmak i¢in kullantyorum. Medyanin ¢ogunlukla gereksiz ve zamani bosa harcamak
icin kullanildigim1  diisiintiyorum. (O26)...en cok haberlesme amaciyla kullaniyorum.
Insanlarin ihtiyaglarina goére medya tiirlerini farkli amaglar dogrultusunda kullandigin

diisiiniiyorum.”

i

Altinc1 Alt Probleme iliskin Bulgular

Arastirmanin altincit alt problemi “Medya okuryazarligi kavramindan ne anliyorsunuz?
Acgiklaymiz.” seklinde belirlenmis olup elde edilen veriler kategori ve kodlara ayrilip, kodlarin frekans

degerleri hesaplanarak tablo 10."da gosterilmektedir.

Tablo 10.Medya okuryazarlig: kavranunin anlamina iliskin bulgular

Tema Kategori Kodlar Ogretmen Adaylar f
Tart mak Ol/ 02/ 04, 05,08, 010
ey 012,014,017,019, 020 14
) ) (degerlendirmek) 551, 323, (328
Yiiksek Diizey AN
Medva Kullanmak 02, 03, 06, 011, 015, O16
Med Ok ¢ s .-uta ka 018, 022, O24, 025, O27 14
5 lf E’aa - uryazarligl (tiretmek) 28, 329, O30
Ka:r;’mzmmlg Yorumlamak 03, 04, 010, 015, 017, O19 10
(Anlamak) 021, 023, 028, 029
Anlami L )
Diisiik Diizey ilemek
Medya : 06, 7, 99, 013, 26 5
< (takip etmek)
Okuryazarligi

*Baz1 6gretmenler birden fazla kod ifadesi belirttigi i¢in kaynak toplami katilimci sayisindan fazla olabilir.

Tablo 10. incelendiginde oOgretmen adaylarmin medya okuryazarligi kavramina iliskin
algilarmin neler oldugu goriilmektedir. Literatiir incelendiginde bireylerin medya okuryazarlig:
kavramina yiikledikleri anlamlarin, onlarin medya okuryazarlik diizeyleri hakkinda bilgi verdigini bize
gostermektedir. Bireylerin medyaya yiikledikleri anlamlarin “degerlendirmek, iiretmek ve anlamak”
anlamlarinin yiiksek medya okuryazarlik diizeyinin bir isareti oldugunu bununla beraber medyaya
yliklenen “takip etmek” anlaminin ise bireylerde diisiik diizey medya okuryazarligina isaret ettigi
bilinmektedir (Sezer, 2009). Bu bilgilerden hareketle bir tema, iki kategori ve dort kod olusturularak
Ogretmen adaylarinin medya okuryazarligi kavraminin anlamina iliskin diisiinceleri ¢oziimlenmeye
calisiimistir. Bunun sonucunda 6gretmen adaylarinin ¢ogunlukla yiiksek diizey olarak nitelendirilen
“degerlendirmek (14/30), iiretmek (14/30) ve anlamak (10/30)” cevaplarim verdikleri goriilmekledir.
Bazi1 6gretmen adaylarmin diisiik diizey olarak nitelendirdigimiz “takip etmek (5/30)” yamitini verdigi

goriilmektedir.

Asagida Ogretmen adaylarmin medya okuryazarlik kavraminin anlamina iliskin = 6rnek
ifadelerine yer verilmistir.
“(06)...medya okuryazarligi bana gére medyanin bilingli kullanilmasi igin gereken egitimi

vermek adina verilen bir okuryazarlik ¢esidi. Okuryazarlik zaten hem okur hem yazar olmaktir.
Medya okuryazarlig1 ise medyay1 hem okuyup hem de medyada yazmak yani fikir sahibi
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olmaktir. Bu fikirleri dis diinyaya duyurmak icin ise medya kullanimi gerekir...”
”(C)7)...bilginin sadece Kkitaplardan ibaret olmadigini dijital ortamlarda da egitimin
yapilabildigini. Boylelikle medyadan birgok sey dgrenilebilir...” “(O8)...bizler igin hazirlanip,
gonderilen igerikler, mesajlar, iletiler algilarimizi bi¢cimlendirmeye, yonlendirmeye, maniptile
etmeye yoneliktir. Bu sebepledir ki bireyler iletileri alip ¢oziimlerken elestirel diisiinerek akil
gecirmeyi medyayr okuyabilmelidirler...”
“(O28)...medya okuryazarlig1 kavramindan benim anladigim sey medyayi en iyi sekilde nasil

stizgeclerinden basarabilmelidirler.  Yani

yOnetebilirim, nasil kullanabilirim, medyada gordiiklerinin ne kadar1 dogru ne kadar1 yanlis,
bunlar1 nasil anlayabilirim gibi sorularin cevaplarimi tanimlayan bir terimdir. Basin organlari
bireyin diinyay1 nasil algilayacagini belirler ve yonetir...”

Yedinci Alt Probleme iligkin Bulgular

Arastirmanin yedinci alt problemi “Medyay1 egitim Ogretim faaliyetleri agisindan nasil
degerlendiriyorsunuz? Neden?” seklinde belirlenmistir. Belirlenmis olan bu alt probleme yonelik elde
edilen veriler kategori ve kodlara ayrilarak Tablo 11" de verilmektedir.

Tablo 11. Ogretmen adaylarim medyay: e§itim 3retim faaliyetleri agisindan degerlendirmelerine iliskin
goriisleri

Tema Kategori Kodlar Ogretmen Adaylar f
Bilgiye aninda ve kolay 01, 02, 05, 07, 012, O16, 017 13
ulagma 018, 019, 020, 021, 024, O27
Egitim dgretimi destekleme 02, 04, O5, 08, 015,
luml T T T
Olumlu $20,021, 022, O25, O27 10
Ogrenmeyi kolaylagtirma 012, 020, O30
Olumlu olduguna deginenler 9 1
Egitim ogretimi destekleme 013, 014, 026 3
Dogru ve Bilgiye aninda ve kolay o
Bilingli ulasma 06, O14 2
Medyanin Uanildis $ B
Egitim Kullanildigin  payda saglama 011
Faaliyetleri da Olumlu Ogretimi kolaylastirma 023
Acisindan .
Degerlendiril Amac disinda kullanma 029 1
mesi Hem Olumlu Egitim 6gretimi destekler .
. 028 1
Hem Ama yerini alamaz
Olumsuz Dogru ve yanlis pek ¢cok bilgi .
010 1
barindirir
Olumsuz O}umsu'z f:lavramga A3 1
yonlendirir
*Baz1 6gretmenler birden fazla kod ifadesi belirttigi i¢in kaynak toplami katilimc1 sayisindan fazla olabilir.
Tablo 11'de O&gretmen adaylarmin medyanin egitim Ogretim faaliyetleri acisindan

degerlendirmelerinin neler oldugu goriilmektedir. Verilen yanitlar bir tema, dort kategori ve oniki kod
olusturularak verilmistir. Verilen yanitlar birden ¢ok oldugu igin frekans degerleri toplam &grenci
sayisindan fazla ¢ikabilmektedir. Tablodan Ogretmen adaylarimin biiyiik ¢ogunlugunun (27/30)
medyay1 egitim 0gretim faaliyetlerinde tamamen olumlu bir arag olarak gordiikleri, bazi 6gretmen
adayinn ise (7/30) medyanin dogru ve bilingli kullanildig: takdirde egitim 6gretimi destekler nitelikte

oldugunu, bir kisim 6gretmen adaymin ise (3/30) egitim-6gretim icin medyanin hem olumlu hem
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olumsuz olarak gordiiklerini ve bir (1/30) 6gretmen aydinin ise medyanin egitim 6gretim faaliyetleri

iizerinde tamamen olumsuz etkileri iizerinde durdugu goriilmektedir.

Asagida Ogretmen adaylariin medyay1 egitim Ogretim faaliyetleri agisindan olumlu bulup

bulmamalarina yonelik 6rnek goriislerine yer verilmistir.

“(02)...evet olumlu buluyorum. Bilgiye kolayca ulasmasim sagladig1 ve giiniimiizde yaganmis
ilerde de yasanma ihtimali bulunan salgin hastaliklarla karsilagiimasi durumunda egitim ve
dgretimin devamliligim sagladigi igin...” “(O14)...ders igerikli videolarin izlenmesi, bilgiye
ulagmak i¢in kullanimi, arastirma yapma yOniinden, ders igslenmesi yoniinden olumludur ve
faydalidir. Fakat teknik sebepler yiiziinden ¢ogu zaman islenen dersler akilda kalmiyor ama
daha sonradan ders videolarmi izleyebilmek agisindan iyi olmaktadir. Egitimde dogru
kullanilirsa olumludur...” “(O15)...kesinlikle olumlu etkileri var. Ben sosyal medya iizerinden
KPSS sayfalarindan ¢ok faydalaniyorum. Ayrica meslegini icra eden 6gretmenlerin sayfasini da
takip ederek derslerde kullanilacak materyal ve etkinlikler hakkinda da fikir ediniyorum.”
“(020)...evet. Egitim 6gretime hiz kazandiriyor, farkli 6grenme ortamlari sunuyor, kisiye gore
ogretim yontemleri gerceklestirebiliyor, bilginin hizli bir sekilde 6grenilmesine olanak saghyor.
Olaganiistii durumlarda (pandemi gibi) egitim 6gretimin devam etmesini sagliyor...”

Sekizinci Alt Probleme iligkin Bulgular

Arastirmanin sekizinci alt problemi “Egitim &gretim faaliyetlerinin medya ile desteklenmesi

gerektigini diisiiniiyor musunuz? Nedenini aciklaymiz.” seklinde belirlenmistir. Belirlenmis olan bu alt

probleme yo&nelik elde edilen veriler kategori ve kodlara ayrilarak Tablo 12."de verilmistir.

Tablo 12. Egitim 63retim faaliyetlerinin medya ile desteklenmesine iliskin bulgular

Tema

Kategori Kodlar Ogretmen Adaylar f
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Cesitli yontemlerle 6grenmeyi 02,05, 08, 017, 021, 6
kolaylastirir 027
Anlaml ve kalic1 6grenme saglar 014, O16, 020, 022 4
Bilgiye ulasmak kolaydir 06, 012, 018, O24 4
Egitime destek saglar 07, 015, 025, 026 4
Bireyi aktif kilar 020, 022 2
Dikkati derse ¢eker 013, 021 2
Desteklenmeli Beceri kazandirir 09 1
Egitim - N
Lo Biling kazandirir 06 1
Ogretim Caga ayak uydurur 023 1
Faaliyetlerinin Dersi actk lastlir hal o 5 1
Medya ile ersi acik ve anlasilir hale getirir - 5
Desteklenmesi Firsat esitligi saglar 027 1
ne Iligkin Ortak deger yargisi olusturur 028 1
Gortigler Ogretmenin is yiikiinii hafifletir 028 1
Sikicilig onler 021 1
Sinirli kullanilmalidir 04, 010, 019 3
OgretmemrT lfontrolunde 310, 29 5
yararlanilabilir
Uygun sartlarda Yal dosru kull favd
Desteklenmeli ? nizca dogri kullahimi fayda o1 1
saglar
Kararsizim olabilir 030 1
Bireyin dikkatini farkli konulara -
e 011 1
Desteklenmemeli  gekebilir
Olumsuz davraniglara yol agabilir O3 1

*Baz1 6gretmenler birden fazla kod ifadesi belirttigi i¢in kaynak toplami katilimci sayisindan fazla olabilir.

Tablo 12.de 6gretmen adaylarmin egitim Ogretim faaliyetlerinin medya ile desteklenmesi
konusundaki goriislerine yer verildigi goriilmektedir. Elde edilen bulgular etrafinda bir tema, {ig
kategori ve yirmi kod olusturulmustur. Ogretmen adaylarinin bu konuda farkli diisiincelere sahip
olmasi nedeniyle elde edilen verilerin ilk olarak disiiniiyorum, kismen diistiniiyorum ve
diisiinmiiyorum seklinde kategorilere ayrildigi sonrasinda ise her bir kategorinin gerekcelerine
dayanan kodlar olusturuldugu tabloda goriilmektedir. Ogretmen adaylarindan bir kismi (22/30) egitim
Ogretim faaliyetlerinin medya ile desteklenmesi gerektigi kanaatinde olduklarini dile getirirken, bazilar:
(2/30) bunu kesinlikle reddetmekte ve bazilar ise (6/30) bu konuda kararsiz olduklarini, bu durumu

kismen gerekli gordiiklerini dile getirmektedir.

Asagida Ogretmen adaylarinin egitim Ogretim faaliyetlerinde medyanin kullanilip

kullanilmamasina yonelik vermis olduklar1 6rnek ifadelere yer verilmistir:

“(O11)...desteklenmese daha iyi olur. Ciinkii eline teknolojik bir alet alip odasina giden
dgrencinin ne yaptigim bilemeyiz...” “(O14)...gliniimiizde bilgiye ulasmak artik ¢ok kolay.
Eger ki bu bilgilerin egitim- 6gretim hayatinda 6grencilerde kalic1 olmasini istiyorsak bunu
medya iizerinden bilgiyi kalic1 hale getirmek icin ¢alismalar yapilabilir. Ornegin bir youtube
videosu c¢ekerek gorsel metinler ile destek vererek bilgiyi isleyerek, medya {izerinden
Ogrencilere aragtirma Odevleri verilerek, testler yollayarak sosyal medya iizerinden gorsel-
isitsel materyaller hazirlayarak, gerektiginde zoom, percalus vb. gibi video konferans yontemi
ile ders tekrar1 yapilarak...” “(O19)...evet desteklenmesi tabi ki 6gretimde fayda saglayacaktir
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ancak medyay1 siurh kullanmak da gerekir. Sonugta tiim bilgilerin bulundugu bir ortamda
neden Ogretmenler var? Sorusunu duymak biz 6gretmen adaylar i¢in de olumlu olmaz...”
“(029)...desteklenmelidir. Ama Ogretmen ve bir egitmen kontroliinde gerektiginde
kullanilmalidir. Ciinkii medya 6grenim agisindan 6grenciler igin biiyiik bir avantajdir ama
bilingsizce kullanildiginda dezavantajlar olabilir. Ondan dolay:r kontrollii bir sekilde
kullanilmalidir...”

Dokuzuncu Alt Probleme iliskin Bulgular

Arastirmanin dokuzuncu alt problemi “Okullarda medya okuryazarliginin bir ders olarak nasil
okutulmas: gerektigini diistiniiyorsunuz? Nedenini agiklayimmiz.” seklinde belirlenmistir. Belirlenmis
olan bu alt probleme yonelik elde edilen veriler kategori ve kodlara ayrilarak Tablo 13."e yansitilmagtir.

Tablo 13. Ogretmen adaylarmnin okullarda medya okuryazarliginin bir ders olarak okutulmasina iliskin
goriisleri

Tema Kategori Kodlar Ogretmen Adaylar f
Bireyleri Bilinclendirir 02, 03, 013, O14, 015, 020, 1
4 srendin 25, 026, O28, B29, O30 1
o 01, 05, 012, 013, O16, 020,
Cagm 6nemli bir unsurudur 321, 528 8
5 k uyd 02, 011 2
Sec¢meli olarak 'Caga ayak tyqurut i .
okutulmali Ise yarayabilir 017,021 2
lekatugeker ve &3 1
kaliciligr arttirir
Farkindalik olusturur O4 1
Fayda saglar O7 1
Tletisimi kolaylastirir O16 1

Okullarda Caga ayak uydurur 08, 022 2

Medya Olur Bilinglendirir O6, 019 2

Yazarligmn Herkesi ilgilendiren bir konu 018, O24 2

Bir Ders Zorunlu ..

Olarak olarak Etkin vatandas olmay1 saglar ~ O8 1

Qkutulm asina  Okutulmalt Oljalylara elestirel bakmay1 A8 1

Tliskin saglar .

Goriigler Yozlagmanin 6niine gegilir 06 1
Zavmam etkili kullanmay1 A6 1
saglar

Okutulmamali Bosuna zaman kayb1 09 1
Olmasa da olur 027 1
Kararsiz o o o ..
Kisiden kisiye degisir 010 1

*Baz1 6gretmenler birden fazla kod ifadesi belirttigi i¢in kaynak toplami katilimei sayisindan fazla olabilir.

Tablo 13 incelendiginde 6gretmen adaylarinin medya okuryazarlig: dersinin okullarda bir ders
olarak okutulup okutulmamasi konusunda diisiincelerine yer verildigi goriilmektedir. Bu konuda
Ogretmen adaylarmin diisiinceleri dogrultusunda bir tema, dort kategori ve on sekiz kod

olusturulmustur. Tablodan Ogretmen adaylarmin biiyiik bir ogunlugunun (27/30) okullarda medya



Kuru, E. & Talan, S.

okuryazarligina yonelik se¢meli veya zorunlu kesinlikle bir dersin okutulmasi gerekliligine ilisikin
goriis birliginde olduklar1 goriilmektedir. Baz1 6gretmen adaylari ise (1/30) boyle bir dersi kesinlikle

reddettigini dile getirirken, kimi 6gretmen adaylar1 da (2/30) kararsizligin dile getirmistir.

Asagida ogretmen adaylarinin medya okuryazarliginin bir ders olarak okullarda okutulup
okutulmamasina iliskin 6rnek ifadelerine yer verilmistir.

“(09)...kesinlikle diistinmiiyorum. Ciinkii emeginin karsilig1 verilmeyen bir diinyada bos yere
Ogrencilerin zamanini ¢almaya gerek olmadigini diisiinityorum. Diger branslar i¢in gerekli
olabilir fakat Sosyal Bilgiler i¢in gerekli degildir. Bosa zaman kaybetmeye gerek yok. Bunun
yerine fizyolojik ihtiyaclarimizi karsilamak igin “is olanaklar’” diye bir ders versinler.
Boylelikle 6grencilerimiz ve atama bekleyen binlerce kisinin umut 15181 niteliginde bir ders
olacaktir...” “(010)...gerekliliginden pek emin degilim fakat 6grenmek bir¢ok alanda fayda
saglayabilir. Bu agidan se¢meli olarak okutulmasi gerekliligi kisiden kisiye
degi§ebilir...”(022)...zorunlu olarak okutulmasi gerektigini diisiiniiyorum. Ciinkii ge¢cmisten
glinimiize kadar bircok teknolojik gelisme ortaya cikti. Gelecekte daha farkli ve gelismis
teknolojileri kullanmamiz gerekebilir. Giiniimiizde yasanan viriisten dolay1 insanlar genellikle
medya aracilig ile bir seyler 6grenmektedir. Uzaktan egitim siirecinde de bu daha fazladir.
Gelecekte nasil olacagim bilemeyiz. Ancak daha fazla medya veya teknolojiyi 6grenmemiz
gerektigini diistiniiyorum...” “(028)...medya okuryazarligi dersi mutlaka segmeli olarak
okutulmall. Ciinkii medyanin hayatimizin ortasina kadar girdigi su donemlerde herkesin
medyay1 dogru anlamasi, medyada gordiugii her seyin dogrulugunu ya da yanhshgmni iyi
Ol¢mesi gerekiyor. Boyle bir ders sadece {iniversitelerde degil liselerde de mecburi sekilde
okutulmasi gerekiyor...”

Sonug ve Oneriler

Calismanin birinci alt pobleminde sosyal bilgiler 6gretmen adaylarinin medyanin islevleri
hakkindaki goriisleri degerlendirilmistir. Ogretmen adaylari “iletisim, egitim, toplumsallik,
eglence”boyutlarinda medyanin islevlerini ifade etmislerdir. Medyanin hi¢ kuskusuz eglendirme,
haberlesme, Kkitleleri yonlendirme, duygu ve diisiincelerin paylasilmasini saglama, kamuoyu
olusturma, haberdar etme gibi bir ¢ok isleve sahip oldugu bilinmektedir. Yapilan incelemerogretmen
adaylarininmedyanin islevleri ile ilgilibenzer ifadeler kullanmalar1 nedeni ile medyanin islevleri ile
ilgili bilgi sahibi olduklarimi gostermektedir. Calisma sonuglarini detekleyecek sekilde Gormez (2014)
yliritmiis oldugu calismasinda da 6gretmen adaylarinin medyanin islevleri konusunda bilgili, bilingli
olduklarin ifade etmistir. Calismanin ikinci alt probleminde medyanin kisi ve kitlelerin tutumlar
tizerindeki etkisi incelenmistir. Problem kapsaminda Ogretmen adaylarinin medyanin bireylerin
tutumlarn {izerinde biiyiik etkiye sahip olduguna iliskin goriis belirttikleri sonucuna ulagilmustir.
Ulasilan sonucu destekleyen calismalara ilgili literatiirde rastlanilmaktadir. Eren ve Aydin (2014)
yliriitmiis olduklar1 ¢alismadamedyanin bireyleri biiyiik oranda etkiledigi belirlenmistir. Calismanin
tiglincii alt probleminde Ogretmen adaylarmin medyadan elde ettikleri bilgileri sorgulayip
sorgulamadiklari incelenmis ve 6gretmen adaylarmin ¢ogunlugun bilgileri sorguladigi, baz1 6gretmen
adaylarinin sorgulamadiklari sonucuna ulasilmistir. Tekin ve Isikoglu Erdogan (2020) tarafindan

yliriitiilmiis olan ¢alismada da 6gretmen adaylarmin biiyiik ¢aogunlugunun medya verilerini farkl
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medya kaynaklarindan arastirarak ya da gevrelerine danisarak teyit ettikleri sonucu yapilan ¢alisma
sonuglari ile paralellik gostermektedir.Calismanin dordiincii alt probleminde 6gretmen adaylarinin en
sik kullandiklar1 medya tiiriiniin neler oldugu ve neden bu medya tiirlerini kullandiklar1 incelenmistir.
Yapilan incelemelerde kimi 6gretmen adayinincevap olarak medya araglarini verdigi goriiltirken kimi
Ogretmen adaymin ise cevap olarak medya tiirlerini 6rnek verdikleri belrlenmistir. Bu durum ashinda
Ogretmen adaylarinin medya araglar ve tiirleri konusunda karmasa yasadiklarinin bir gostergesi olarak
kabul edilebilir. Elde edilen veriler 15181nda 6gretmen adaylarinin geleneksel medya tiirlerinden ziyade
daha ¢ok yeni medyay1 kullandiklar1 ve 6zellikle yeni medyanin sosyal medya olarak adlandirdigimiz
boyutuyla yakindan ilgili olduklar1 belirlenmistir. Adaylarin biiyiik bir ¢ogunlugunun bilgi erisiminin
hizl1 olmasi, kullanish olmasi gibi sebeplerden 6tiirii en sik interneti kullandiklar: sonucuna ulasilmigtir
Cinelioglu (2013) tarafindan yiiriitiilencalismada da 6gretmen adaylarinin medya araglarindan en sik
interneti kullandiklar1 belirlenmistir. Eshetu, Aytekin ve Tosyalimin (2020) medya tiirlerinin
kullaniminayonelik yapmis olduklar: arastirmalari da yine calisma sonuglari ile benzerlik tasimaktadir.
Calismada yer verilen 2018 yilmin Tiirkiye internet raporuna gore Tiirkiye niifusunun 54 milyonu
internet kullanicisi oldugu, internet kullananlarimin iilke niifusunun %84’tiine denk geldigi
belirlenmistir. S6z konusu ¢alisma ile yiiriittiigiimiiz ¢alisma arasinda “Linkedin” kullanim oram
arasindaki fark goze carpmaktadir. Eshetu, Aytekin ve Tosyali (2020) Tiirkiye niifusunun 6,9
milyonunun linkedin kullanicist oldugunu ifade ederken yiriittiigiimiiz calismada Ogretmen
adaylarinin linkedin kullanimu ile ilgili bir fikir belirtmemislerdir. Linkedin diger sosyal medya
tiirlerine gore daha akademik igerikli olmasi, kullanicilarinin akademik paylasimlar yapmasi, 6gretmen
adaylarinin akademik bilgiden ziyade daha ¢ok eglence ve paylasim platformu olarak sosyal medya
tiirlerini tercih etmeleri bu durumun sebebi olarak goriilebilir. Biitlin (2010) yapmis oldugu
calismasinda da benzer sekilde 6gretmenlerin geleneksel ve basili medyadan ziyade yeni medya olarak
adlandirdigimiz elektronik medyay1 daha sik kullandiklar1 sonucuna ulagmistir. Baloglu Ugurlu (2015)
tarafindan yfiriitiillen ¢alismada dadgretmen adaylarinin en fazla kullandiklar1 medyanin, internet ve
televizyon oldugu belirlenmistir. Adaylarin bahsi gegen araglari tercih etmelerinin nedeni ise
belirttikleri medyaya ulasimin kolay olmasi ile iliskilendirilmistir. Calismanin besinci alt problemi
kapsaminda Ogretmen adaylarininkendilerinin ve toplumun medya tiirlerini kullanim amaglari
degerlendirilmistir. Ogretmen adaylar1 kendi kullanim amaclarini “bilgi edinmek, iletisim kurmak,
haberlesmek, vakit gecirmek, egitim-6gretim siireclerini saglamak vd.” sebeplere baglarken, toplumun
kullanim amaglarini “haberdar olmak, iletisim kurmak, kamuoyu olusturmak, eglenmek”amacli olarak
ifade etmislerdir. Tekin ve Isikoglu Erdogan (2020) tarafindan yiiriitiillen calismada da Ogretmen
adaylarinin medyay1 “iletisim kurmak, haberdar olmak, arastirmak, bilgi edinmek ve paylasimda
bulunmak” amaciyla kullanmalar1 yiiriitiillen calisma sonuglar1 ile pararlellik gostermektedir.
Calismanin altinci alt probleminde 6gretmen adaylariin medya okuryazarligininin kendileri igin ne

anlam ifade ettigi arastirilmis ve 6gretmen adaylarinin medya okuryazarligini “tartismak, {iretmek ve
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yorumlamak”olarak ifade ettikleri belirlenmistir. Tlgili literatiir medya okuryazarhigi tanimlanirken
belirtilen kavramlar: kapsayacakifadelerin kullanilmasmin yiiksek diizeyde medya okuryazarligina
isaret ettigni gostermektedir. Dolayisiyla buna dayanarak dogrudan oOlgiilmese de Ogretmen
adaylariin yiiksek diizeyde medya okuryazarligina sahip olduklar: ifade edilebilir. Kansizoglu (2016)
tarafindan yiriitiillen ¢alismada da Ogretmen adaylarmin medya okuryazarligini “anlama,
anlamlandirma, kullanma, degerlendirme ve yorum yapabilme”kavramlarini kapsayacak sekilde ifade
ettikleri ve adaylarin medya okuryazarhgiklarinin yiiksek oldugu belirlenmistir. Cepni, Palaz ve Ablak
(2015) tarafindan yiiriitiilen ¢alismada da 6gretmen adaylarinin medya okuryazarhik diizeylerinin
yiiksek oldugu ve bu sonucun ¢alismamizla paralellik gosterdigi belirlenmistir. Karaman ve Karatas
(2009) tarafindan yiiriitiilen ¢alismada da Ogretmen adaylarinin medya mesajlarina karsi bilingli,
elestirel yaklastiklar: ve dolayisiyla yiiksek diizeyde medya okuryazarligina sahip olduklar: sonucuna
ulasilmistir.Calismanin yedinci alt probleminde Ogretman adaylar1 tarafindan medyanin egitim
faaliyetleri agisindan 6nemi degerlendirilmistir. Ogretmen adaylarindan bazilari medyay1 egitim
faaliyetlerinde 6nemli bir yere sahip olarak degerlendiriken, baz1 6gretmen adaylariinise énemsiz
olarak degerlendirdikleri sonucuna ulagilmistir. Yaylak ve Inan (2018b) tarafindan yiiriitiilen calismada
da Ogretmen adaylarinin medyanin egitim Ogretim faaliyetlerindeki 6nemininolumlu ve olumsuz
olarak nitelendirilerek degerlendirildigi goriilmektedir. Ajjan ve Harsthone (2008) ¢alismalarinda sosyal
medyanin egitim 6gretim faaliyetlerinde 6gretmenler ve dgrenciler arasindaki bagin giliclenmesinde
kullanilabirliligine dikkat gekerek ozellikle sosyal paylasim sitesi olarak web 2,0 uygulamalarmin
onemine deginmislerdir.Yayak ve Inan (2018a) yapmis olduklari calismalarinda $gretmenlerin egitsel
faaliyetlerde sosyal medyanin kullanilabir oldugunu belirttiklerini ifade etmislerdir. Sosyal medyanin
derse ilgi cekmek, katilim saglamak, Ogretmen-ogrenci iliskisini ve iletisimini gelistirmek gibi
sebeplerden dolay1 6gretim siireclerinde kullanilabir oldugu sonucuna ulasmislardir. Calismanin
sekizinci alt problemindedgretmen adaylarmin egitim-6gretim faaliyetlerinin medya ile desteklenip
desteklenmemesine yonelik diisiinceleri degerlendirilmistir. Degerlendirmede adaylar arasinda fikir
ayriliklarina rastlanildigl, bazi 6gretmen adaylarmin desteklenmesi gerektigini dile getirmelerine
karsin bazi adaylarin bu durumu egitim agisindan sakincali bularak egitimin medyadan uzak
yliriitiilmesi gerektigini dile getirdikleri goriilmektedir. Olumsuz goriis bildiren adaylarin 6zellikle
sosyal medyadan kanakli yasanan magduruyetlerden, sosyal medyadaki olumsuz igeriklerin genig
kitleleri hizli bir sekilde etkilemesinden, bilingsiz bir sekilde kullanimindan kaynakli ortaya ¢ikan
sorunlardan dolay1 bu sekilde fikir iirettikleri diisiiniilmektedir. Yaylak ve Inan (2018a) tarafindan
yliriitiillen ¢alisamada da Ogretmenlerin sosyal medyanin egitsel amaglarla kullanimini olumlu
bulduklar1 belirlenmistir. Yapilan c¢alismada oldugu gibi bircok Ogretmen sosyal medyadan
yararlanarak egitim-0gretim faaliyetlerinin diizenlenebilecegini, bu sayede ogrenci ilgilerinin
artirilacagin ve dolayisiyla 6grenme-6gretme siireglerini destekleyici bir unsur olarak egitim agisindan

kullanilabilir bir yapida oldugunuifade etmislerdir. Ayrica Ellison, Steinfield, Lampe (2007) tarafindan
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yiliriitlen calismada da yine medyanin egitim 6gretim faaliyetleri agisindan kullanilabilirlirigine dikkat
cekilmistir.  Ratneswary, Rasiah(2013) yiirtiittiigii c¢alismada da sosyal medyanin ogretimi
zengilensitirici bir yapida oldugu ve egitim faaliyetlernde kullarilabilrililigine dikkat cekilmistir.
Calismanin dokuzuncu alt probleminde 6gretmen adaylarmin okullarda medya okuryazarhigina
yonelik yapilabilecek calismalar ile ilgili diisiinceleri degerledirilmis ve 6gretmen adaylarinin konu ile
ilgii farkl fikirlerde oldugu gozlemlenmistir. Adaylardan bazilarinin okullarda zorunlu veya se¢gmeli
bir medya okuryazarhig dersini gerekli gordiiklerini, bazi 6gretmen adaymin medya okuryazarligia
yonelik yapilabilecek ¢alismalar ile ilgilikararsiz olduklarini, kimi 6gretmen adayinn ise okullarda
medya okuryazarlig: ile ilgii calismalar1 gerekli gormedikleri belirlenmistir. Ogretmen adaylar
arasindaki goriis ayriliklarininin nedeni medyaya bakis agilarindan kaynaklanabilir. Deveci ve Cengelci
(2008) tarafindan yiiriitiilen ¢calismada 6gretmen adaylarinin biiyiik cogunlugunun medya okuryazarlik
dersini gerekli bir ders olarak degerlendirip okullarda okutulmasi yoniinde goriis bildirdigi
belirlenmistir. Sahin (2012), Aksu Bektas ve Alver (2020) tarafindan yiiriitiilen calismalarda da
Ogretmen adaylar1 tarafindan medya okuryazarligi dersinin verilmesi gerekliligi iizerinde

durulmustur.
Oneriler

Medya ve medya okuryazarligina yonelik yiiriitiilen arastirmalardan daha detayli veriler elde
etmek amaciyla nitel ¢alismalara agirlik verilerek bireylerin bu konudaki diisiinceleri daha kapsamli

ele alinabilir.

Calisma grubu segilirken 6zellikle bireyleri bu konuda bilinglendirmekle goérevli olan ve heniiz
meslek hayatina atilmamis 6gretmen adaylaria agirlik verilmesi onlarin bu konuda diisiincelerinin

onceden belirlenmesine yardimei olabilir.

Ogretmen adaylarinin medya ve medya okuryazarlig1 konusunda bilinglendirilmeleri admna

lisans diizeyinde se¢meli veya zorunlu medya okuryazarligi dersi sunulabilir.

Lisans diizeyinde medya okuryazarligina doniik herhangi bir dersi almadigi varsayilan
ogretmen adaylarinin varli1 diistiniilerek hizmet ici egitimlerle medya okuryazarligina dair egitimler

sunulabilir.
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Introduction

The world is in a state of continuous change due to developing science and technology. The
developments in numerous areas of the world have caused great transformations on people’s life-styles
and paved the way for the birth of the concept of media and various media types. In the 21st century,
referred to as the millennium age, people use media tools in many areas and subjects such as
communication, correspondence and information exchange. The accurate, efficient and productive use

of media tools, which have become an indispensable part of life, is only possible by being media literate.

The concept of being literateas known by the public is expressed in simplest terms as “a person
who knows how to read and write and is educated” (Yilmaz, 1989). However, this definition shows us
that the concepts of being literate and reading-writing are used interchangeably and that the concept of
literacy is insufficient in terms of explaining its present meaning. Literacy is a concept which is born out
of the concepts of reading and writing but has a much wider perspective (Giil, 2007). Our present
historical period and conditions have necessitated the meaning and scope of the concept of literacy.
While literacy was expressed merely as knowing how to read and write at some period in time, it has
expanded in scope as it was regarded as comprehending texts and having competency in vocabulary
and in the areas of writing and finally, acquired a meaning that requires advanced thinking skills (Sezer,
2009). Literacy differs from the reading and writing concepts (Asici, 2009). Reading is the process of
understanding the written symbols on paper, while writing is expressing words with signs and symbols
(Giines, 2019). However, literacy is a concept which is based on attributing meaning to symbols rather
than analysing them and contrary to reading and writing, as its meaning is expanding each day, it is
not fixed and always requires reattribution of meaning and evaluation(Sezer, 2009; Kurudayioglu and
Tiizel, 2010). In general terms, literacy means an individual’s acting following the environment, being
able to create solutions to the problems he/she faces, using the necessary technological tools to reach
information and being able to do evaluations when he/she obtains information (Capar and Giirdal,
2001). The scientific and technological developments which have taken place have paved the way for
the emergence of various literacy types based on research and analysis that necessitate life-long learning

(Onal, 2010).Without a doubt, one of these literacy types is media literacy.

Ever since their existence, humans have felt the need to live by communicating with each other.
Communication has sometimes been possible through drawing pictures on walls, sometimes through
smoke and sometimes through writing. However, communication has been possible through so many
diverse methods as the ones we see in the present (Tiizel, 2010). Due to developing technology, after

written and visual press such as newspapers and television, which we define as traditional media where
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a one way communication was dominant, modern media tools such as computers and the internet in
which the receiver is also active have become a part of the communication life of people (Bulunmaz,
2011) The extremely speedy development of today’s technology has accelerated interpersonal
communication and facilitated the transmission of knowledge to the receivers. This situation has created
a great environment where many accurate and erroneous information exists together. Studies on how
accurate and erroneous information can be differentiated and how accurate information can be reached
have given to birth of the concept of media literacy (Pala, 2017). With the emergence of media, the
concept of literacy has become more than comprehending what is read and has turned into a skill with
which information can be transmitted in many different methods to the readers and not only through

writing (Banaz, 2017).

In our current century, media has the power to influence people’s preferences, life-styles and
ideologies and create different perceptions on the masses and guide them. In today’s world, in which
modern media has acquired a significant place in human life besides traditional media, accurately
benefitting from media necessitates media literacy. Media literacy is an important type of literacy that
aims at being knowledgeable and conscious about media messages we come acrossin different contexts
in daily life (Kogak, 2019; Ozel, 2018; Seylan, 2008).Media literacy is an important phenomenon which
has the power to create a great impact on both the sociological lives and psychological attitudes of
individuals and aims at preventing individuals from being passive receivers of media messages and
training them as individuals who can question, criticise, analyse media messages and efficiently use the
tools of media to adapt to the conditions of the current age. Social sciences and thus the function of
social studies lessons are important in encouraging a healthy accumulation of knowledge on events,
phenomena, concepts and situations and acquiring the phenomenon of media literacy and

educatingindividuals as successful media literate people.

Social sciences or social studies are sciences where societies and people are analysed with a
scientific purpose and a realistic manner. The main subject analysed by and related to social disciplines
is the actions of the individuals who come together under common aims. Thus, the main aim here is to
expand the borders of individuals” world of thought. Therefore, social sciences have an important place
in the lives of individuals who undergo changes through continuous movement and are subject to
complex events, issues, and societies. The innovations made by individuals, developments, social events
and phenomena are subjects dealt with by social disciplines (Kostiiklii, 1998). Social sciences is a whole
of knowledge obtained by showing social realities presented by individuals as proof and by presenting
reasons. Taking this definition as the starting point, social studies can be defined as a whole of rules
which organise social life (Sonmez, 2005). The subject and research areas of social studies are made up
of individuals who live in society, the life-styles of societies, different cultures, interpersonal
relationships and international relationships. Socialstudyis a lesson created by using the research areas

of social sciences.It is a study area which has been created by reducing social sciences branches such as
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history, geography, sociology, psychology, philosophy, anthropology, archeology, economy and law to
students' development levels (S6zer, 1998; Sahin, 2006). Since social studies lessons embody the context
of social sciences in terms of the field, their subject matter is people and their living areas. Social studies
lessons help man’s search for meaning by teaching various science subjects such as sociology,
psychology, philosophy, law, anthropology, history and geography (Doganay, 2003). Since social
studies lessons help individuals form a connection between the past, present and the future and develop
a healthy perspective on numerous social, political, communal and psychological phenomena, concepts,
subjects and events with their context, training of successful media literate individuals is regarded as

extremely important in terms of serving the purpose of this lesson.

In Turkey, media literacy is an elective course in various educational levels. Social studies
teachers usually appear as educators who give media literacy lessons. However, many social studies
teacher candidates graduate without taking this lesson in their faculties and can be responsible for
teaching theselessons to the students during their careers. When the studies on this subject were
reviewed, it was observed that they mostly dealt with the media literacy lesson and the media literacy
levels of primary and middle-school students and the comparison of media literacy education in
different countries and that the number of studies which deal with the levels of media literacy of teacher
candidates who are responsible for teaching this lesson is insufficient. This situation necessitated
carrying out a study on identifying the views of social studies teacher candidates responsible for
teaching the media literacy lesson on media literacy. This study aims sto analyse social studies teacher

candidates' views on media literacy and contribute to the literature.

The aim of this study is to present the views of social studies teacher candidates on media

literacy. In this light, the answers to the following questions were sought:
1. What are the views of teacher candidates on the function of the media?

2. What are the views of teacher candidates on the effects of media on the behaviors of

individuals?

3. What are the views of teacher candidates on questioning the information they come across

with on media?
4. What are the views of teacher candidates on the frequently used media types?
5. What are the views of teacher candidates on the intended purpose of media types?
6. What are the views of teacher candidates on the concept of media literacy?
7. What are the views of teacher candidates on the education training activities of media?

8. What are the views of teacher candidates on supporting education training activities with

media?
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9. What are the views of teacher candidates on teaching media literacy as a lesson?
Method

In this part of the study, information on the study, model, study group, data collection process

and analysis of data is presented.
The Study Model

This is a qualitative study carried out in the phenomenological design. The purpose of using
the qualitative research method is to make it possible for teacher candidates to express their views and
thoughts on the subject in a detailed and candid manner through their own words and to collect in-
depth information on the subject (Elma, Kesten, Dicle, Mercan, Cinkir and Palavan, 2009). Qualitative
studies are studies in which various data collection methods are used and existing situations are
presented in a natural environment without interventions; they deal with what the phenomenon means
rather than to what extent it exists, and are carried out in a detailed manner within an extensive time
slice and they are based on forming theories (Saban, 2006; Baltaci, 2019; Yildirim, 1999; Yildirim
andSimsek 2018). “Phenomenology” which is one of the qualitative study designs and the design
preferred in this study means to focus on, and direct our attention to phenomena which we come across
in many situations in daily life, are aware of but are not able to comprehend fully and do not have

information about their details (Yildirim and Simsek, 2018).
The Study Group

The study group of the study consists of 30 teacher candidates from the 1st, 2nd, 3rd and 4th
grades of the Social Studies Education Program of Siit¢ii Imam University, Faculty of Education, in the

spring term of the 2020-2021 academic year.

In the selection of the study group of the study, the convenience sampling method, which is one
of the purposeful sampling methods, was used. Theconvenience sampling method is less costly
compared to the other methods and adds speed and practicality to the research process (Yildirim and
Simsek, 2018). Most qualitative studies select their sample group through the convenience sampling
method (Baltaci, 2018). The demographical characteristics of the teacher candidates of the study are

presented below.

Table 1.Demographical characteristics of the study group

Demographical characteristics f %
Gender Female 24 80,0
Male 6 20,0
Age range 16- 20 11 36,6
21-25 18 60,0
30+ 1 3,3
Marital status Single 29 96,7

Married 1 3,3
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Data Collection Tool

This study is a qualitative study and the data were obtained through the semi-structured
interview technique. This technique, frequently preferred by researchers, is a flexible technique which
is used in the preparation of questions that guide the study and does not necessitate answering the
questions again during the interview with the guidance of the researcher and in identifying the
emotions, thoughts and viewpoints of individuals (Tiirniiklii, 2000; Yildirim, 1999). The data collection
tool of the study consists of 9 open-ended questions, prepared through literature review. Firstly, a pool
consisting of 30 questions was formed for the interview questions. After the prepared questions were
analysed, 15 out of 30 questions were eliminated considering scope validity, as it was decided that they
were not suitable for the aim of the study. Tswo field experts analysed the remaining 15 questions and
9 questions, which were considered to fully reflect the subject and serve the aim of the study, were

selected as the current interview questions.
Analysis of Data

The data obtained as a result of the study were analysed through the content analysis technique.
Content analysis, which is frequently preferred in qualitative studies, is a technique which is based on
gathering collected data around certain codes and interpreting the codes in question (Biiylikoztiirk,

Kilig¢ Cakmak, Akgiin, Karadeniz and Demirel, 2014).
Ethical Approvals of the Study

In this study, all the rules indicated under the “Higher Education Institutions Scientific Research
and Publication Ethics Directive” have been complied with.None of the actions indicated under the
heading “Actions Against Scientific Research and Publications Ethics” which is the second part of the

directive, were carried out.
Ethics Committee Approval Information

The name of the committee whichcarried out the ethical evaluation: Kahramanmaras Siitcii Imam

University

The date of the ethical evaluation decision: February 2020

The serial number of the ethical evaluation document: 13
Findings

In this section of the study, the findings reached in line with the answers of the teacher
candidates were analysed and interpreted. These findings were reached following the answers given to

the semi-structured questions in the interview form given to the teacher candidates.

Findings Related to the First Sub-Problem
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The first sub-problem of the study was identified as, “What are your views on the functions of
media? What you think its most important function is?” Codes were created in line with the teacher

candidates’ answers and the frequency values of the codes were calculated as seen in Table 2.

Table 2. Social studies teacher candidates’ views on the functions of media

Theme Category Codes Teacher candidates  f
Communication 12,14, T5, 17, T10, T12, 11
T13, T14, T15, T16, T27
Creating an agenda Te6, T8, T14, T28 10
Communication Informing Te6, T21, T22, T30 4
function Giving feedback T29
Sharing feelings and ™ 1
thoughts
Chatting T14 1
T1, T3, T8, T14, T17, T18, 10
Educational Informing T20, T23, T26, T28
Views on the function = Contributing to education T8, T9, T14, T25 4
functions of Raisingconsciousness T6 1
media
Social function Guiding the masses T3, T19, T24 3
Socialisation T14, T28 2
Entertainment Creating fun T1, T8, T14 3
function Spending free time T11 1

*Since some teachers expressed more than one code expression, the sum of sources may be higher than the
number of participants

When Table 2 is analysed, it can be seen that one theme, four categories and thirteen codes were
formed around the data related to the views of the teacher candidates on the functions of media. When
the formed categories and codes are analysed, it can be seen that a majority of the teacher candidates
(28/30) mentioned the communication function of media, some teacher candidates (15/30) mentioned
the educational function of media, and the rest of the teacher candidates mentioned the social function

(5/30) andthe entertainment function (4/30) of media.

Some of the views of the social studies teacher candidates on the functions of media are
presented below. Since the teacher candidates mentioned more than one function, code classification
was not done in separate titles in the first sub-problem of the study and their views are presented

directly in no specific order.

“(T6)...we hear about the news around the world and news from our country sooner by using
the media. We become more conscious consumers. Even the justice system functions in a
speedier manner due to the media. For instance, when events involving violence against women
are recorded and shared in the media, they grab the attention of the high authorities sooner and
solutions to these crimes (punishments, suspension,etc.) are implemented sooner or the rights
of the victims are processed in a shorter time.” “(T8)...Starting with the 1980’s, the concept of
mass communication tools has left its place to the concept of media and with the interaction of
the multimedia tools, the transition to a new world was experienced. Just like the mass
communication tools, the functions of the media can be listed as informing, educating,
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entertaining, creating a public opinion and as it has become popular in the recent years, creating
an agenda.” “(T14)...the media has numerous functions. For instance, creating a public opinion,
entertaining, chatting, accessing information, socialisation, establishing communication,
creating a schedule, being used as a support tool in education, etc.” “(T28)...as the media has
many types, it has many functions as well. The public can access all sorts of information through
its informing function. People can have common value judgments through its socialisation
function. The media which has the power to create a public opinion, helps the popularity of
certain views and to focus more on certain issues.”

Table 3. Social studies teacher candidates’ views on the most important function of the media

Theme Category Codes Teacher Candidates  f
Establishing T2, T4, T7, T10, T12, T13, 1
o communication T14, T15, T16, T22
Communication

Creating an agenda

function ¢ ) Te6, T8, T14 10
(influencing)
Informing T21, 727, T30 4
Views on the Informin T1, T2, T3, T5, T17, T18, 10
most important Education orming T20, T23, T26, T29
function of the functi ibuti
! unction Contrlbutmg to T9, T14, T25, T28 4
media education

. . Guiding the masses T19, T24
Social function .
Creating awareness 128 1
Entertai t
e amm.en Spending free time T11 1
function

* Since some teachers expressed more than one code expression, the sum of sources may be higher than the number

of participants.

When Table 3 is analysed, it can be seen that one theme, four categories and eight codes were

formed around the data related to the views of the teacher candidates on the most important function

of the media. While a majority of the teacher candidates (25/30) expressed communication as the most

important function of the media, the rest of the teachers expressed education function (14/30), social

function (3/30) and entertainment function (1/30) as the most important function of the media.

Some of the views of the social studies teacher candidates on the most important function of the

media are presented below.

(T1)”...the media has functions such as acquiring information and having a nice time. I think
its most important function is to acquiring information.” “(T6) ...even the justice system
functions in a speedier manner due to the media. For instance, when events involving violence
against women are recorded and shared in the media, they grab the attention of the high
authorities sooner and solutions to these crimes (punishments, suspension, etc.) are
implemented sooner or the rights of the victims are processed in a shorter time.” “(T19)...I think
the media is the most important tool that can control masses. This shows that the media has the
power to guide people.” “(T25)...I think the most important function of the media in the present
time is that it completes our education through the distance education system.”

a

Findings Related to the Second Sub-Problem
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The second sub-problem of the study was expressed as, “What are your views on the effects of
media on the behaviors of individuals? Codes were created in line with the teacher candidates” answers
and the frequency values of the codes were calculated as seen in Table 4. When the answers were
analysed, it was concluded that all of the teacher candidates think that the media is influential on
people's attitudes and behaviors, and a contrary view was not found.

Table 4. Social studies teacher candidates’ views on the effects of the media on the attitudes and behaviors of
people and the masses

Theme Category Codes Teacher Candidates  f

T1,T7, T8, T9, T10, T12, T13
T15, T16, T17, T19, T21, T22 18
T23, T24, T26, T28, T30

Guiding feelings,
thoughts and behaviors

Views on the

effects of the L. . Psychological effect T3, T5, T14,T20,T29 5
It is influential

media on
attitude sand
i T4,T11,T25,T27 4
behaviors Taking media as a model
Cultural and linguistic T2, T6, T18
corruption

*Since some teachers expressed more than one code expression, the sum of sources may be higher than the number
of participants.

When Table 4 was analysed, it was seen that the social studies teacher candidates expressed
views on the effects of the media on people and the masses and attitudesand behaviors. In line with the
obtained data, one theme, one category and four codes were formed. When the views of the teacher
candidates on the effects of the media on the attitude and behaviors of people and the masses were
analysed, it was seen that all of the teacher candidates agreed that the media creates changes in the
attitude and behaviors of the masses, however they gave different reasons to explain it. A majority of
the teacher candidates (18/30) expressed that the media guides feelings, thoughts and behaviours, some
teacher candidates (5/30) expressed that the media leaves psychological effects on people, and some
teacher candidates (4/30) expressed that taking people and aspects on the media as a model creates
behaviour changes in people. In contrast, some other teacher candidates (3/30) expressed that the media

negatively affects culture and language.

Some of the views of the social studies teacher candidates on the effects of the media on the

attitudes and behaviors of people and the masses presented below.

“(T4)...Itotally agree. For instance, our child imitating a violent scene in a cartoon on someone.
Or throwing garbage on the ground when he sees a person throwing garbage on the ground.”
“(T6)...the media influences people and the masses at a great level. It has an influence on
everything from the use of our language to changes in behaviors. Instead of accurate Turkish,
now we are using words on the media which are half English and half Turkish in our daily life.
For instance, the words used among the internet influences... Instead of saying the Turkish
word or drink, they use the English word. Our language is getting corrupted and regardless of
young or old people, very few are aware of this. Or the way people behave is unrecognisable
now. There are even people who start dancing in the middle of the street. There are people
acting in a silly manner to be recorded and to be on the media. Or people are being unnerved
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with things like “triggering challenges” and the person who gets angry is recorded and shared
on social media. There are also the games brought by the media. These games greatly affect
familial relationships. People are not able to spend time with their children because of these
games. So, the situation does not look good.” “(T13)...of course it is influential. Because some
events, some news are being reflected on the media so fast that everyone can get affected
immediately. And people react according to the manner a subject is dealt with on the media.
Therefore, we need to follow reliable sources on the media. “ “(T14)...yes it has both positive
and negative effects. When you get addicted to the media, view negative content and misuse it,
it can leave physical and mental effects on people and make a person aggressive and irritable.
When it is used with good purposes, people can get informed, create businesses, develop in the
area of education and the media can facilitate a person’s life.”

Findings Related to the Third Sub-Problem

The third sub-problem of the study was expressed as, “Do you accept the information you see
on the media as accurate or do you question its validity? How?” Codes were created in line with the

teacher candidates” answers and the frequency values of the codes were calculated as seen in Table 5.

Table 5. Findings on teacher candidates’ questioning data on the media

Theme Category Codes Teacher Candidates  f

T1, T3, T4, T5, T7, T8, T9, T10,
I check with different T11, T12, T13, T14, T15, T16,

23
I check the sources T17, T18, T21, T22, T26, T27,
, validity of the T28, 729, T30
Views on information
. questl_orung I check with reliable T5, T6, T20, T21, T23, T24 6
information on sources
the media
I do not check
validity of I do not feel the need T2, T19,T25 3
information

*Since some teachers expressed more than one code expression, the sum of sources may be higher than the number
of participants.

Table 5 presents data on the views of teacher candidates on questioning information on the
media. The obtained data were used to form a theme, two categories and three codes. When the data
were analysed, it was seen that 27 of the 30 teacher candidates in the study accepted information on the
media by questioning validity in different ways and 3 of the teacher candidates accepted information
on the media right away without questioning validity. It was seen that some of the teacher candidates
who question the information on the media (23/30) use different sources to confirm information. In
contrast, some teacher candidates (6/30) expressed that they use reliable sources and sites to access
information. The teacher candidates who stated that they do not question information on the media

expressed that they do not feel the need to.

Some of the views of the social studies teachers on questioning information on the media are

presented below.

“(T6)...to be honest, I don’t believe everything I hear from the media or see on the media. I
check whether something has been posted on official sites as well. Sometimes people are conned
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through advertisements, etc. or it is attempted to change people’s perception through fake
news. We need to question these and should not believe all news on the media.” “(T19) ...yes,
I try to accept everything I see. I think it is a matter of character.” “(T25) ...the validity of
information depends on the site and the source. I don’t question the sites I always use. When 1
question something, I check the academic sites.” “(T26)...I check the validity of information. I
question information I get from a single source and do research using other sources. I don't
accept information I see in a single source.”

Findings Related to the Fourth Sub-Problem

The fourth sub-problem of the study was expressed as, “Which media type do you use the most
frequently? Why?” In line with this sub-problem, it was attempted to identify the media types the
teacher candidates use the most frequently and their reasons. The answers of the teacher candidates on

the most frequently used media types are presented in Table 6.

Table 6. Findings on the most frequently used media types by the teacher candidates

Theme Category CodesTeacher candidates  f

Internet T1, T2, T8, T14, T17 9
T23, T26, T28, T30

Instagram T4, T14, T15, T20, T22 7

T23, T24

Social MediaT11, T13, T15, T18, T25

New media Google T9, T19, T27
(Social media) Twitter T5, T6

Electronic media YouTube T20, T27
Electronic mediaT29

Facebook T22

Visual media T21

Computer T16

Traditional media TelevisionT3, T7, T12, T21
PhoneT10, T21

B = = = = NN WOl

N

*Since some teachers expressed more than one code expression, the sum of sources may be higher than the number
of participants.

Table 6 shows the most frequently used media types by the teacher candidates. The obtained
data were used to form a theme, two categories and twelve codes. In line with the obtained data, all of
the teacher candidates in the study expressed that they use electronic media. While most of the teacher
candidates (24/30) stated that they use new media tools within the scope of electronic media, some
teacher candidates (6/30) stated that they use traditional media tools within the scope of electronic

media.

Some of the answers of the teacher candidates on the most frequently used media types are

given below.

“(T7)... television because I find it beneficial in terms of the news, weather forecast and
magazine news...” “(T13)... I frequently use the social media type. Because its use and function
it more practical Besides, the distribution of information is very fast on social media...”
“(T23)...I mostly use Instagram and the internet. I follow the KPSS sites on Instagram. I do
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research about the words and subjectsI’'m not familiar with on the internet...” “(T28)...I use the
internet most frequently as media type. With the wide-spread of smart phones, media is in our

pockets. I prefer the internet since it is the fastest way to access information...”

Table 7.Findings related to the reasons of the teacher candidates on the most frequently used media type

Theme  Categories Codes Teacher Candidates f
Fast to inf " T2, Te, T14, T16, T17, T20, 9
ast access to information T26, T28, T29
With the Educational content T23 1
purpose of Following current news T7 1
_ ACCeSSINE  Being practical and functional T3 1
information Being useful T2, T8, T10, T14, T21, T26 6
Being useful in daily life T4, T30 2
Enabling shari T4 1
Reasons for the _ nabling S_ arTng
Enabling communication T18 1
most frequently . . ) )
. With social Due to friend circle T4 1
used media type
purposes Addressing a majority of the T5,T12 2
society
Containing too much content T9, T16, T17, T19 4
With the Being attention grabbing T14,T22 2
purpose of Spending time T11,T25 2
spending Due to being a habit T20 1
time No reason T1, T3, T15, 124, T27 5

*Since some teachers expressed more than one code expression, the sum of sources may be higher than the number
of participants.

Table 7 shows the reasons of the teacher candidates for the media tool they most frequently use.
When the obtained data were analysed, it was seen that the teacher candidates stated reasons as fast
access to information (9/30), being useful (6/30), (4/30) containing too much content, being useful in
daily life (2/30), addressing a majority of the society (2/30), to spend time (2/30), due to friend circle
(1/30), due to being a habit (1/30), being attention grabbing (1/30), having educational content (1/30), to
follow the current news (1/30), enabling communication (1/30), being interesting (1/30), enabling
sharing (1/30), being practical and functional (1/30). (5/30) Teacher candidates expressed that they did

not have any specific reasons.

Some of the answers of the teacher candidates on the reasons for using media types are given

below.

“(T2)...I use the internet the most frequently, because it allows us to easily reach today’s
technology and access information on many subjects; besides, it enables communication with
various applications as well...” “(T4)...I mostly spend time on the Instagram which is a type of
social media. I mostly prefer Instagram since I have a friend environment there, there is nice
content some which are beneficial in daily life...” “(T11)...I mostly spend time on social media.
When I'm at home, I cannot find anything to do and time flows speedily on social media...”
“(T21)...I use visual media the most frequently as a type of media. Because we use tools such
as computers, phones and television all the time and these tools present sound, visuals and
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written text together. Since I spend time on the phone and the computer like everyone else, I
use this type of media the most...”

Findings Related to the Fifth Sub-Problem

The fifth sub-problem of the study was expressed as, “For what purpose do you use media
types the most? And for what purpose do you think media types are used?” In line with this sub-
problem, it was attempted to identify for what purpose teacher candidates use media types and for
what purpose they think the other members of the society use media types. Since the fifth sub-problem
of the study consists of two questions, the questions were dealt with separately, codes were formed
within the framework of the answers, the frequency values were calculated and these are presented as

two separate tables.

The answers of the teacher candidates about their purposes for using use media types are

presented in Table 8.

Table 8. Findings related to the teacher candidates” purposes for using media types

Theme Category Codes Teacher Candidates  f
Informing T1, T3, T6, T7, T8, T9, T10, T12, T14,
T15, T16, T17, T20, T21, T22, T23, 18
Educational T24, T27
Contributing to education T13,T23,T29 3
Personal development T4 1
Individual Satisfy curiosity T1 1
If’urri‘s’isrfs Communicating T2, T9, T12, T14, T15,T17, T29,T30 8
thz me dii Communication Being knowledgeable T5, T13, T16, T19, T21,T26, T30 7
Sharing T15,T22 2
Having fun T7, T12, T13, T20, T24, T28 6
Entertainment Spending free time T11,T21,T25 3
Playing games T19 1
Social Socialising T8 1
*Since some teachers expressed more than one code expression, the sum of sources may be higher than the number of

participants.

When Table 8 is analysed, it can be seen that in line with the teacher candidates’ purpose for
using media types, one theme, four categories and eleven codes were formed. When the data were
analysed, it was seen that a majority of the teachers (23/30) use the media for educational purposes and
the rest of the teachers use the media for communication (17/30), having fun (10/30) and

socialising(1/30).
Some answers of the teacher candidates on purpose of using media types are given below.

“(T6)...I personally use media types to raise my consciousness and to raise awareness in my
environment.” “(T17)...I mostly use media types to access very new information and
communicate through social media.” “
believe that people allocate time for it.” “(T30)...I use media types to communicate with people

and to learn about social events...”

(T25)...I use media types to spend my free time. But I

Table 9. Findings related to the society’s purpose of using media types according to teacher candidates
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Theme Category Codes Teacher Candidates  f

Using the media T11, T17, T18,T25, T29 5

unconsciously
Each individual using the
Entertainment media for different T13,T24,T26 3
purposes
Spending free time T4, T21 2
Having fun T12, T13 2
' The Informing  T10, T12, T14, T16, T21, T23, T28 7
soclety’s Educational Satisfying curiosity T1, T4
purposes of Develop myself T23 1
using the
media Communicate T2, T12, T14, T30 4
Communication To be knowledgeable T21, T30
Sharing T6 1
Raise awareness 128 1
Socialisation Create a public opinion T28 1
To move the masses T3 1
To socialise T8 1

* Since some teachers expressed more than one code expression, the sum of sources may be higher than the
number of participants.

Table 9 shows the views of the teacher candidates on society’s purposes for using media types.
The teacher candidates expressed that a majority of the individuals in the society use the media for
entertainment purposes (12/30), for educational purposes (10/30), for communication purposes (7/30)

and for the purpose of socialisation (4/30).

Some of the views of the teacher candidates on the society’s purpose for using media types are

given below.

“(T4)...I personally use the media for the content which reflects and develops me. In general,
people mostly use the media to spend time. And to satisfy their curiosity by learning about
what other people do...” “(T10)...I use the media to access information. I think that in general
the society has the same purpose.” “(T17)...I mostly use the media to find new information and
communicate through social media. I think that the media is used without a purpose most of

the time and to just spend time.” “(T26)...I mostly use it to communicate with others. I believe

e

that people use the media types with different purposes in lien with their needs.”

Findings Related to the Six Sub-Problem

The sixth sub-problem of the study was expressed as, “What do you understand from the
concept of media literacy? Explain.” The obtained data were separated into categories and codes and

the frequency values of codes were calculated, as seen in Table 10.

Table 10.Findings related to the concept of media literacy

Theme Category Codes Teacher candidates  f
Discussing T1, T2, T4, T5,T8, T10

High level media (evaluating) T12, T14, T17, T19, T20 14
literacy T21, T23, T28

Using T2, T3, T6, T11, T15, Tl6 14
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Meaning of the (producing) T18, T22, T24, T25, T27
concept of T28, T29, T30
media literacy Interpreting T3, T4, T10, T15, T17, T19 10
(understanding) T21, T23, T28, T29
Low levelmedia Following

Te, T7, T9, T13, T2
literacy  (keeping up with) 6, T7,T9, T13, T26 5

* Since some teachers expressed more than one code expression, the sum of sources may be higher than the
number of participants.

Table 10 shows the perceptions of the teacher candidates about the concept of media literacy.
When the literature is reviewed, it can be seen that individuals' meanings attributed to the concept of
media literacy give us clues about their media literacy levels. It is know that the “evaluating, producing
and understanding” meanings attributed by individuals to the media is a sign of high level of media
literacy, whereas “following” meaning attributed to the media indicates low level of media literacy
(Sezer, 2009). In the light of this information, one theme, two categories and four codes were formed
and it was attempted to analyse the teacher candidates” views on the meaning of the concept of media
literacy. As a result, it was seen that the teacher candidates mostly gave answers such as “evaluating
(14/30), producing (14/30) and understanding (10/30) which are regarded as high level media literacy.
It was seen that some teachers answered “following” (5/30) which is regarded as low level media

literacy.

Some of the answers given by the teacher candidates on the meaning of the concept of media

literacy are given below.

“(T6)...I think that media literacyis a type of literacy needed to give the training on conscious
use of the media. Being literate means both knowing how to read and write. Media literacy is
both reading the media and writing on the media, in other words, having an opinion. You need
to use the media to let the outside world know about your thoughts...” “(T7)... knowledgedoes
not only mean books and education can be given through digital environments as well. You can
learn a lot from the media...” “(T8)...the content, messages, posts prepared and sent for us aim
at shaping and manipulating our perceptions. Therefore, when individuals are analysing
messages, they need to filter them in their minds by thinking in a critical manner...”
“(T28)...What I understand from media literacy is, how I can best manage and use the media,
how I can understand how much of the information is accurate and how much is wrong; so, it
is a term which defines the answers of such questions. Media organs determine and manage
how individuals should perceive the world..”

Findings Related to the Seventh Sub-Problem

The seventh sub-problem of the study was expressed as, “How do you evaluate the media in
terms of education training activities? Why?” The data obtained about this sub-problem were separated

into categories and codes as seen in Table 11.

Table 11.The evaluations of teacher candidates on the education and training activities of the media

Themes Categories Codes Teacher candidates f

Instant and easy access to T1, T2, 15, T7, T12, T16, T17

information T18, T19, T20, T21, T24, T27 13

Positive




Kuru, E. & Talan, S.

Supporting education and T2, T4, T5, T8, T15, T20, T21

10
training T22, T25, T27
Evaluation Facilitating learning T12, T20, T30 3
of the media Those stating that it is T9 1
in terms of positive
education
and trainin i i
— g . N Supporting educatlor.l a.nd T13, T14, T26 3
activities It is positive training
o I
when it is nstant and ea.sy acces§ to T6, T14 ’
used information
accurately and Beneficial T11
consciously Facilitating education T23
Misusing the media 129 1
I .
Both positive . t.supports education an.d To8 1
. training but cannot replace it
and negative X
It contains too many accurate T10 1
and wrong information
Negative Pushes people towards T3 1

negative behaviors

*Since some teachers expressed more than one code expression, the sum of sources may be higher than the number
of participants.

Table 11 shows the evaluations of the teacher candidates in terms of education and training
activities of the media. The answers formed one theme, four categories and twelve codes. Since there
are more than one answer, the frequency values might be higher than the total number of students. It
can be seen in Table 11 that, a majority of the teacher candidates (27/30) see the media as a completely
positive tool in terms of education and training activities. In contrast, some teacher candidates (7/30)
expressed that if the media is used accurately and consciously, it supports education and training, and
some other teacher candidates (3/30) indicated that they regard the media as both positive and negative
in terms of education and training and one teacher (1/30) concentrated on only the negative sides of the

media in terms of education and training.

Some of the views of the teacher candidates on whether they find the media positive or not in

terms of education and graining are given below.

“(T2)...yes, I find it positive. Because it facilitates accessing information and it made it possible
for education and training to continue during the contagious disease we have experienced and
it will be of use again if we encounter such contagious disease in the future...” “(T14)...It is
positive and beneficial in terms of watching videos of lessons, using it to access information,
doing research and doing lessons. However, most of the lessons are not remembered later on
due to technical issues. Still, it is beneficial in terms of rewatching the lesson videos later on. If
it is used accurately in education, it is beneficial...” “(T15)...It definitely has positive effects. I
benefit from the KPSS pages a lot on social media. Besides, I follow the pages of the teachers
who are active and get ideas about the materials and activities I can use in the lessons.”
“(T20)...yes. It accelerates education and training, presents different environments for learning,
can develop special education methods unique to the individual, allows information to be
learned speedily. It makes it possible for education and training to continue in extraordinary
situations (like the pandemic)...”
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Findings on the Eighth Sub-Problem

The eighth sub-problem of the study was expressed as, “Do you think that education and

training activities should be supported bythe media? Explain.” The data on this sub-problem were

separated into categories and codes as seen in Table 12.

Table 12. Findings related to supporting education and training activities with the media

Theme Category Codes  Teacher candidates  f
It facilitates learning through  T2,T5, T8, T17, T21, 6
different methods T27
It enables meaningful ad permanent T14, T16, T20, T22 4
learning
It is easy to access information T6, T12, T18,T24 4
It supports education T7,T15,T25,T26 4
It makes the individual active T20,T22 2
They should It directs the attention to the lessons T13,T21 2
be supported It helps acquire skills 9 1
Views on with the media It helps to be conscious T6 1
supporting It keeps up with the age T23 1
education and It makes the lessons clear and easy to ™ 1
training understand
activities with It provides equality of opportunity T27 1
the media It creates a common value judgment T28 1
It decreases the work load of teachers T28 1
Prevents boredom 1 1
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It should be used in a limited manner T4,T10,T19 3
E ti
duca 1or.1 a.nd It can be made use of under the T10,T29 2
training control of the teachers
should be Only accurate use of themedia is
.. T1 1
supported beneficial
der the right
vnaer e ng I'm undecided, maybe T30 1
conditions
Education and It may distract individuals T11 1
training
hould not b
shouidnotbe It may cause negative behaviors T3 1
supported

with the media

*Since some teachers expressed more than one code expression, the sum of sources may be higher than the number
of participants.

Table 12 shows the teacher candidates' views on whether to support education and training
activities with the media. The obtained data were used to form one theme, three categories and twenty
codes. Since the teacher candidates have different opinions on this topic, it can be seen from the table
that the obtained data were firstly categorised as yes, partially and no and then codes based on the
reasons of each category were formed. As some of the teacher candidates expressed that the education
and training activities should be supported with the media (22/30), some teacher candidates disagreed
totally (2/30) and some others indicated that they were undecided (6/30) and stated that the media can

be partially used.

Some of the views of the teacher candidates on whether the media should be used in education

and training activities are given below.

“(T11)...It would be better if the media is not used. Because we cannot follow a student who
grabs a technological device and goes to his/her room...” “(T14)...Today, accessing information
is very easy. If we want information to be permanent for education and training life and
students, studies can be carried out to make information permanent through the media. For
instance, YouTube videos can be prepared, visual texts can be used to process information,
students can be given research homework and tests over social media, visual-audio materials
can be prepared over social media, lessons can be repeated if necessary over video conference
methods such as Zoom, Percalus, etc.” “(T19)...Yes, support of the media will definitely
contribute to education. But we need to use the media in a limited manner. After all, hearing
the question, “Why are there teachers in an environment where all kinds of information can be
accessed?” will not be positive for teacher candidates.” “(T29)...Yes, they should be supported.
But the media should be used under the control of teachers and educators. Because although
the media is a great advantage for the students in terms of learning, its unconscious use my
create disadvantages. Therefore, it should beused in a controlled manner...”

Findings Related to the Ninth Sub-Problem

The ninth sub-problem of the study was expressed as, “How do you think media literacy should
be taught as a lesson in schools? Explain.” The data obtained on this sub-problem were separated into

categories and codes as seen in Table 13.

Table 13. Views of the teacher candidates on teaching media literacy as a lesson in schools

Theme Category Codes Teacher candidates  f
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Makes individuals conscious

T2, T3, T13, T14, T15, T20,

T25, T26, T28, T29, T30
It is an important aspect of this ~ T1, T5, T12, T13, T16, T20, 3
age 121, T28
. It keeps up with the age T2, T11 2
As an elective
lesson It might be useful T17, T21 2
It. attracts attention and ™3 1
increases permanence
It creates awareness T4
It has benefits T7
It facilitates communication T16
It keeps up with the age T8, T22 2
Views on It makes people conscious T6, T19 2
teaching It is a subject that interests T18, To4 2
media everyone
literacy asa ~ AASa mandatory [t makes people active citizens T8 1
lesson in lesson It enables people to look at T8 1
schools events in a critical manner
Corruption can be prevented T6 1
It enables the efficient us.e of T 1
time
It shoul
_t should not be It is a waste of time 79 1
given as a lesson
There is no need T27 1
Undecided Changes from one person to TI0 1

the other

*Since some teachers expressed more than one code expression, the sum of sources may be higher than the number
of participants.

Table 13 shows the views of the teacher candidates on whether media literacy should be taught
as a lesson in schools. One theme, four categories, and eighteen codes were formed in line with the
teacher candidates” views on the subject. As it can be seen from the table, a majority of the teacher
candidates (27/30) agree that an elective or mandatory media literacy lesson should be taught in schools.
Some teacher candidates (1/30) disapproved of such a lesson, whereas others (2/30) stated that they were

undecided.

Some of the views of the teacher candidates on whether media literacy should be taught as a

lesson in schools are given below.

“(T9)...I definitely do not think it should be taught as a lesson. Because I don’t think it would
be right to waste students’ time in a world where efforts are not awarded. It may be necessary
for other branches, but it is not necessary for social studies. There is no need to waste time
Another lesson called “job opportunities” can be given to meet our physiological needs. Such a
lesson can be a source of hope for our students and thousands of teacher candidates who are
waiting to be appointed...” “(T10)...I'm not sure that it is necessary, but taking such a lesson
might be beneficial in many areas. In that respect, whether it should be given as an elective
lesson might differ from one person to the other...” “(T22)...I think it should be a mandatory
lesson.Because there have been many technological developments until the present time. We
might need to use different and more developed technologies in the future. Due to the
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pandemic, people are generally learning through the media now. And those learning hours are
even longer in the distance learning period. We don’t know what the conditions will be in the
future. However, I think that we need to learn more about the media or technology...”
“(T28)...Media literacy should definitely be an elective lesson. Because everyone needs to
understand the media accurately and should be able to differentiate between accurate and
wrong information on the media, in this period where the media is such a big part of our lives.
Such a lesson should be taught not only in universities but also in high-schools as a mandatory
lesson...”

Conclusion and Suggestions

In the first sub-problem of the study, the views of the social studies teacher candidates on the
functions of media were evaluated the teacher candidates expressed the functions of the media in the
“communication, education, socialisation and entertainment” dimensions. Without doubt, it is known
that the media has numerous functions such as providing entertainment, communication, guiding the
masses, enabling feelings and thoughts to be shared, creating a public opinion and informing. The
evaluations showed that the teacher candidates are knowledgeable about the media functions as they
used similar expressions. In support of the results of the study, in Gérmez’s study (2014) it is stated that
teacher candidates are knowledgeable and conscious about the functions of the media. In the second
sub-problem of the study, the effects of the media on then attitudes of people and the masses were
evaluated. Within the scope of the problem, it was concluded that the teacher candidates think that the
media greatly affects individuals' attitudes. There are studies in the literature which support this
finding. In Eren and Aydin’s study (2014), it was determined that the media greatly influences
individuals. In the third sub-problem of the study, it was analysed whether the teacher candidates
questioned the information they access on the media and it was concluded that while teacher candidates
question information on the media, some others do not. In Tekin and Isikoglu Erdogan’s (2020) study,
in which the findings are in parallel to the findings of this study, it was determined that a majority of
the teacher candidates check media data from different sources or verify them by consulting their close
environment. In the fourth sub-problem of the study, the most frequently used media types used by the
teacher candidates and their reasons for using them were analysed. It was determined that while some
teacher candidates stated that they the media tools, some others expressed the types of media as
examples. This finding can be accepted as an indication that the teacher candidates are confused about
media tools and types. In the light of the obtained data, it was determined that the teacher candidates
use new media rather than the types of traditional media and are in particularly interested in the social
media dimension of new media. A majority of the teacher candidates stated that they most frequently
use the internet due to reasons such as easy information access and being easy to use. It was determined
in Cinelioglu’s study (2013) as well that the teacher candidates most frequently use the internet among
media tools. Eshetu, Aytekin and Tosyali’s study (2020) on the use of media types presented similar
findings. According to the 2018 dated Turkey internet report given place to in that study, it was stated

54 million of Turkey’s population are internet users and internet users constitute 84 % of the population.
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The difference in “LinkedIn” user rate in that study and this study is noteworthy. While Eshetu, Aytekin
and Tosyal1 (2020) stated that 6,9 people in Turkey use LinkedlIn, the teacher candidates in our study
did not express any views about LinkedIn. This may be explained by the fact that LinkedIn has more
academic content than other social media types; the users share academic content, and the teacher
candidates prefer social media types mostly as entertainment and sharing platforms rather than
platforms where they access academic information. In Biitiin’s study (2010), it was concluded similarly
that teachers use electronic media which we call the new media more frequently compared to traditional
and written media. In Baloglu Ugurlu’s study (2015), it was determined that the most frequently used
media typesby teacher candidates are the internet and television. The reason why teacher candidates
prefer these media types was associated by easy access. Within the scope of the fifth sub-problem of the
study, the reasons of the teacher candidates and the society for using media types were evaluated. While
the teacher candidates stated reasons such as “accessing information, communicating, corresponding
with each other, spending time, establishing education and training etc., they stated reasons such as
“being knowledgeable, communicating, creating a public opinion and having fun” for the society. In
Tekin and Isikoglu Erdogan’s study (2020), it was also determined that teacher candidates use the media
“to communicate, be knowledgeable, do research, access information and sharing posts”. In the sixth
sub-problem of the study, it was evaluated what media literacy means for the teacher candidates and it
was seen that the teacher candidates regard media literacy as “discussing, producing and interpreting.”
The related literature shows that stating expressions that embody the mentioned concepts in defining
media literacy indicates a high level of media literacy. Therefore, it can be stated that the teacher
candidates have a high level of media literacy, although media literacy is not measured directly through
these concepts. Kansizoglu's study (2016)determined that teacher candidates expressed media literacy
with concepts such as “understanding, naming, using, evaluating and interpreting” and that their
media literacy levels are high. In Cepni, Palaz and Ablak’s study (2015), it was also determined that the
media literacy levels of teacher candidates are high and the results of the study are similar to this study.
In Karaman and Karatag’s study (2009), it was concluded that teacher candidates are conscious of media
messages, approach them with a critical attitude and thus have a high level of media literacy. In the
seventh sub-problem of the study, the importance of the media in terms of educational activities
according to the teacher candidates was evaluated. Some of the teacher candidates expressed that the
media has an important place in educational activities, while some others regarded the media as
unimportant in terms of education. Yaylak and Inan’s study (2018b) determined that the teacher
candidates expressed the importance of the media in education and training activities as positive and
negative. In Ajjan and Harsthone’s study (2008), it was underlined that social media can be used in
strengthening the connection between teachers and students in educational activities and in particular
the importance of web 2,0 applications as social networking sites. Yayak and Inan’s study (2018a) stated

that teachers express that social media can beused in educational activities. It was concluded that social
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media can be used in educational processes, since it directs the attention to the lessons, enables
engagement and develops teacher-student relationship and communication. In the eighth sub-problem
of the study, the views of the teacher candidates on whether education and training activities should be
supported with the media were evaluated. It was seen that the teacher candidates have different views
on this topic and while some teacher candidates expressed that the media can be used as a support
method, some others found the media harmful and stated that education should not involve the use of
the media. It is considered that the teacher candidates with negative views may have experienced
negative events due to social media and may have such views since negative content on social media
influences the masses in a speedy manner and it is used unconsciously. In Yaylak and Inan’s study
(2018a), it was determined that teachers think positively about the use of social media for educational
purposes. Similar to this study, many teachers stated that education and training activities can be
arranged by making use of social media, this will raise the interest of students and thus, social media
can be used in educational activities as a supporting tool. In addition, in Ellison, Steinfield, Lampe’s
study (2007), it was underlined that the media can be used in education and training activities. In
Ratneswary, Rasiah’s study (2013), it was underlined that social media is an enriching aspect in terms
of education and that it can be used in educational activities. In the ninth sub-problem of the study, the
teacher candidates' views on media literacy being taught as a lesson in school were evaluated and it was
observed that the teacher candidates had various views. Some of the teacher candidates stated that the
media literacy lesson should be mandatory, while some of the teacher candidates stated that they are
undecided about the inclusion of a media literacy lesson and some others expressed that there is no
need for such a lesson. The differences in the views of the teacher candidates may be arising from their
views on the media. In Deveci and Cengelci’s study (2008), most of the teacher candidates stated that
the media literacy lesson should be mandatory and should be taught in schools. In Sahin (2012), Aksu
Bektas and Alver’s studies (2020), it was underlined by the teacher candidates that the media literacy

lesson should be taught in schools.
Suggestions

With the purpose of obtaining more detailed data in studies on the media and media literacy,

more qualitative studies can be done and the views of individuals can be dealt with more extensively.

In the study group's selection process, including more teacher candidates responsible for
educating individuals in this subject and who have not been appointed yet, may help identify their

views on the subject beforehand.

An elective or mandatory media literacy lesson in the undergraduate level can be given to raise

teacher candidates' awareness in terms of media and media literacy.

Taking the existence of teacher candidates who may not havetaken any lessons on media

literacy in the undergraduate level into consideration, in service training can be given on media literacy.
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