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International Review of History Education, series editor of the UCL Press book
series Knowledge and the Curriculum, and Deputy Director of the international open
peer review journal Public History Weekly. He is a fellow of the Royal Historical Society
and an Honorary Fellow of the Historical Association.

Leyla Es Baki: Education has been one of the most affected areas of life as well as the others
after the COVID-19 outbreak. From your point of view, in what ways did pandemics affect
students' learning and history education?

Arthur Chapman: | was thinking about this question and I'm not sure that | have got specific
things to say about history, rather than about how it affected learning in general. | suppose
there are some considerations that apply to history in particular. | mean, for example, in
England, history is a very literacy-based study. Often working together in groups is very
important for teachers because students can work with each other and support each other.
And often a teacher moves around the class listening and noticing when students are
struggling and then the teacher can intervene and make comments. But it's much more
difficult when you have lots of children individually on screens. Sometimes we have the screen
switched off. In some schools the policy was that you shouldn't require the students to show
their homes | think, generally, the problems are for all subject areas. | can't think of specific
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data or specific comments about history and also as well, | just speak to history teachers, so |
don't know whether their problems are different from other teachers. It's been extremely
damaging to education, as you would expect. It's the biggest disruption in history that | can
think of to formal education systems. It's affected people in very different ways, depending
on their economic position. | know that many people in private schools in England were able
very, very rapidly to move online. They all had the technology, they had the resources, it was
very possible. But in lower social and economic situations, it's much more difficult for both the
teachers, who often don't have the resources and also the students. | suppose | can think of
some ways in which history has been particularly impacted. | mean, quite a lot of the things
that we deal with in history are quite difficult, quite emotionally challenging. And | know
because one of the things | do in my job is work on the Holocaust and teaching and learning
about the Holocaust. | know a lot of schools have simply not done it. They have not taught this
topic because they are not comfortable teaching it by distance learning. They want to be in
the room so they can support the students. You don't want to just get someone on zoom and
then talk to them about genocide and then go away because it's emotionally disturbing for
them. Lots of really negative impacts, | think, on education, but some positive things as well.
| mean in university education, we're very used to using Zoom online platforms. Even so, we
have got better. We've had to get better at doing it. But | think schoolteachers traditionally
were not very good at online learning if | can generalize. Some people are very, very good at
it but | would say, overall, school teachers did not use Skype very much or Zoom or Teams,
and all of a sudden, they had to become much better at online learning. So maybe that's a
positive.

Es Baki: | know. | agree that for some teachers, the classroom was their comfort zone.
Undoubtedly, what humanity has experienced and actually is still experiencing can be
considered as one of the milestones in human history. Should experts in the field of history
education consider working on specific themes, i.e. the pandemic, natural disasters, climate
crisis, etc., aiming to raise socially conscious world citizens through history with a
multidisciplinary approach? What is your opinion on this?

Chapman: | think, yes, but also no. | mean actually, in truth, we do already teach about
pandemics in some respects. So, for example, most English students learn about the Black
Death, the Bubonic Plague. And | know that teachers who were teaching about that found it
much easier this year because the students knew what a pandemic was and they thought, ‘Oh,
this is suddenly more interesting.” So, in a way, some of these things are already happened.
But | think, actually - to go to the ‘no’ - it wouldn't be a good idea just to start teaching about
pandemics. | think we should ask what is the COVID-19 part of? What is the bigger story? And
the bigger story, | think, is the Anthropocene. The circumstance we've been in for the last 50
years, and we're only starting to realize, where global systems are being impacted in all sorts
of ways. The pandemic is an aspect of this. | think many of the things that arose during the
pandemic, for example, everyone suddenly noticed an improvement in air pollution because
there were no factories. So, a lot of the things that came up in the pandemic also point to the
Anthropocene and so larger issues than just the pandemic. | think we should definitely be
teaching those things. | don't know what it's like in Turkey, but in England, history is always
quite small-scale. It covers small time periods. We don’t do millennia. We don’t do thousands
of years. Children don't know that that the era we've been in recently was the Holocene. They
don't know because we don't teach them. Many teachers don't know what the Holocene is.
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Many teachers don't know what the Anthropocene is. So, we don't teach that stuff. We teach
500 years or something. We go back a thousand years we don't go 10,000, 20,000, 30,000
years. And | think also we tend to do national history or European history. If you're lucky,
maybe a little bit of Africa, a little bit of China. Possibly no China at all. So, | think history over
larger timescales and on a global scale is necessary to understand the world we are in. The
world that COVID is part of.

Es Baki: | would like to start with a quote which is my favorite when we discuss historiography
in the class. “Until the lion learns how to write, every story will glorify the hunter.” From this
perspective, how do you approach the idea with an aim to reach a point that is globally
accepted as the standard criteria to teach the untold stories as well as, so to say, “the losers”
instead of “the winners”?

Chapman: | have three thoughts about this. It's a really good question. And | agree it's
important to do the things that you suggest.

The first thing | would say is that we already do it, in two ways. So, in England, it isn't
just political history either. Traditionally history is just politics. It's just the story of the nation-
state traditionally. But that's changed for some time in England, going back to the 1960s and
the rise of gender history, social history, also labor history. So there were a lot of teachers who
did history degrees in the 1960s and 70s and studied social history and wanted to teach it in
their schools. And I think the curriculum in England is mostly political, but it has a social history,
it has a cultural history, it has gender history already. So | think, yes, it's quite right. We
shouldn't just do the kind of political history of the upper class in your country. It should be
broader than this. We already do this too, to some extent, and it will be good to do more. So
that's the first thing.

The second thing is. In our curriculum already, we have an interesting principle. So, if
you look at their description of historical thinking in England, it's quite different from what
you would find in America or what you would find in Canada. Actually, it's quite similar to what
they have in Germany. So, in England, we have this concept ‘interpretation.” Interpretation is
a technical term for us. We have to do that and in Germany, they have to do ‘deconstruction’
which means the same thing. So in both England and Germany, if you're a history teacher
you're obliged to expose your students to different representations and different narratives,
and they're supposed to ask, ‘Why is it there's more than one story?’” We already try to look
at different perspectives on the past as part of our required curriculum. So, in a way, | think
we already do some of these things, but you're right, we need to do a lot more of it. For
example, it was very obvious to people in the summer of 2020, with Black Lives Matter. It's
quite obvious that our curriculum is Eurocentric, so we need to do much more to broaden the
perspectives that we have. But | think a lot of teachers want to do this. They already
understand the importance and value of doing it. But there's one thing we don't understand,
which it would be good to try and understand, which is the question of indigenous
perspectives. History is very rationalistic. History is quite an empiricist. It's a methodology for
examining evidence. It's actually materialistic as well. So, it will be good in history lessons to
look at the perspectives of indigenous peoples, just to explore a different way of
understanding the world. | think history is very much an enlightenment frame of view. What
does it look like if we try and see history from the perspective of Native Americans or from
the perspective of Aborigines in Australia? What does it look like?
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Es Baki: | totally agree and also it helps us to embrace the backgrounds of the students in the
class because none of them are from the same background.

Chapman: It's probably the same in Istanbul, as in London. | have been in schools in various
places in Cyprus, and various places. And often you have in the middle of the city many many
languages spoken. The schools are very multicultural. The same in London. Mind you, there
are parts of England where all the kids are the same, they all speak English only and they're all
from the same background in the countryside.

Es Baki: Acknowledging the fact that historians or history education are not lawyers or judges
of the past, but individuals should be the leaders and decision-makers of their own life and
knowing what is told and what students are offered to read also construct a role model for
students, what approach would fit best to make students' path lighter and brighter through
history learning experience?

Chapman: Well, this is quite a difficult question. | mean, | think actually for a start, sometimes
judgment is appropriate. | think sometimes moral reflection is appropriate. There are some
things in history where the initial reaction of the children is just to be shocked and astonished
because there's a lot of injustice in history. So, | think sometimes history teachers have to have
these discussions about the right and the wrong of what has happened in the past. But | would
accept that most of the time this is not what we do. Most of the time we're trying to be
scientific and reason about what happened using evidence and always that it's difficult to be
like that all the time because children often have a personal or a more moral response to
something and we need to give them an opportunity to discuss this. So, a history teacher
cannot just be a scientific historian. They have to be human being as well. But also as well, if
you focus on research and reasoning and all of these things, it's actually quite boring. Children
like stories, they like narratives. The encounter with the past should not just be a rationalistic
one. It should be sometimes emotional or aesthetic. So, | think as a history teacher, you have
to be able to deal with moral questions when they arise. Children want to know ‘Why did they
all die?” They want to know. Sometimes it's just beautiful or astonishing or amazing or
frightening, and there's a kind of aesthetic. So, if you're a teacher, you have to be good at
communicating the story. There's a kind of narrative skill. It’s not just about being analytical.
Having said all of that, | think really most of what we do in history is analysis and argument
and reasoning. And the way to do it is to actually try and embody this. The teacher should not
just be standing there saying, ‘Learn this! Learn this! Learn this! And if you get it wrong...” They
should be modeling the kinds of reasoning, the kinds of questioning that we want the students
to do. So, a history teacher has to be good at dramatizing inquiry into the past and reasoning
about the past. Dramatizing how to interrogate objects and how to draw conclusions. | think
all the time we have to develop this persona, this representation of just what it is to be a
historian. This is how we make it possible for the students to adopt the perspective of the
historian.

Es Baki: From your point of view, what are the most common challenges that children have to
overcome today while learning about the past? Do you think that educators/experts should
also involve children when making a decision about history education? How do you approach
history education at early age? How should it be constructed?
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Chapman: So, to start with the last question, my experiences have been in secondary history.
| was a teacher of older children, so | don't know a lot about younger children. But | would say
that my colleagues - | have colleagues who do research younger children - they tend to adopt
the same method that | do. So, | don't think | would teach younger children particularly
differently. | think it's still the same idea. We want to get them to ask questions. We want to
work with stories, narratives, the remains of the past, evidence, traces, things like that. | think
literacy is a big issue with younger children, but | don't think the methodology is profoundly
different. | think it's quite similar with older children and younger children. It's just to do with
the degree of complexity, the amount of knowledge you have, and the literacy levels. | think
history teaching is about getting people to ask questions, engaging them in an inquiry. So, |
think we can do this with younger children, as well as with older ones, but I'm not an expert
on young children.

What are the difficulties and barriers for children? There's a lot of them that could be
discussed, many barriers. | mentioned one - literacy is one. History is a slightly unusual thing.
you can't visit the past. It's finished. History is quite abstract. Many children find it too difficult
to find it interesting because, first of all, it's about dead people, so they think ‘It doesn't have
any importance. They're dead. Why do we have to do this? I'm interested in things that are
alive.” And that's not unreasonable, because you want to know about things that are
happening in your world and that matter in your world. Why should you study this thing that
used to be the world centuries ago? So, there are literacy barriers. There's the perception that
history is not relevant because it's finished. There's the fact that history is abstract. As a history
teacher, you have to try and create this world for children. To help them to understand and
imagine and visualize a different world from the past. And | think that's harder than if you're
a geography teacher. If I'm teaching geography and I'm studying rivers, we can go to the river.
We can stand in the river. If I'm studying the past, all we have are bits and pieces, fragments,
traces, and we have to try and reconstruct, reimagine. So those are some difficulties - literacy,
the abstract nature of it, the relevance of it. Students seem to think it's irrelevant often.
Another problem is parents. Quite often parents say to children ‘History? No, it's not going to
get you a job. Do mathematics. Do science.’ So, actually parents often don't help and I've had
students who loved history - they really liked it - but they quit. In England, you can stop history
when you're 14 years old. They quit because their parents said to them, ‘You need to become
a doctor. What you need is physics, chemistry, and mathematics.’

So those are some of the many problems. And | suppose, as well, there are cultural
issues as well. So, if you're studying things that students don't think are part of their world or
part of their tradition, not only are other people dead, but they're not people like them. If
you're studying the French aristocracy or something, what does that mean to a child in the
middle of London in a poor area?

So, should you ask students what they want to study? Sometimes, but | don't think
about it all the time, because many of the problems aren't to do with things they can change.
It still is a good idea, | agree to listen to pupils, because if you don't, how do they make sense
of what you're teaching? You have to listen to them, you have to understand their
perspective, and you should also respect their interests and try to find out what interests
them. But I've already said as well, | think that history is all about asking questions, so it's
important to know what questions students want to ask as well. Definitely, definitely listen to
children. And | think in any case you have no choice. Teaching and learning are always a
negotiation. If | say to them, ‘We're going to learn this!” if it doesn’t interest them, they aren’t
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going to learn very well. So | think education is inherently a dialogue. It's a dialogue. But some
of the things | don't think the children necessarily understand, let's say my teaching
methodology. | don't think | would ask them to tell me how to teach. | would listen to them
and understand what worked and what didn't work for them.

Es Baki: Like to supply and also like to answer the needs, you need to know what is demanded
by them. So that's why dialogue is important. And one of the challenges maybe because this
is also what | have observed, and | don't know if you agree or not, but students have a
tendency to see things in a linear perception, for example before the French revolution stuck
in their mind. The other event does not start, so they have to stop it. | had a student asking
me ‘Miss, please tell me when exactly the enlightenment started and when exactly it ended?”’
There is no answer for this question, but they always see it as linear, not circular. So, they do
not make connections. So maybe this is one of the challenges.

Chapman: Yes, that's a really important thing, which | haven't mentioned. Yes, you're quite
right. So, | mean, another barrier to understanding history and to learning about it is to do
with the conceptual demands of learning history. So, like you say, historians talk about quite
abstract things like time periods and eras with a common feature, like the Enlightenment or
something like that. And we talk about these big things, which he cannot directly experience,
the French revolution, the industrial revolution. They're quite hard to deal with. And, also,
children's ideas about the world tend to be based on their direct experience of the world and
the past is not something you can experience. So, their ideas about how we can get knowledge
don't necessarily work in history. And, also, in the past, people lived differently. They have
different values, different beliefs and it's quite hard to explain them. So if you're a child you
have a lot of conceptual demands in history and a lot of things that you have to learn. But |
mean, this is just a challenge for the teacher. We need to be aware of these things and to pay
very close attention to what our children say. | think there's always a feedback loop as a
teacher. You're always watching and asking, ‘Are they understanding me?’ You’re always
listening to what they're saying.

Es Baki: In general, among children, there is a tendency to feel closer to history or literature
when they do not feel comfortable with science or math lessons. Is it the failure of how history
is represented or is it children’s failure? What do you think?

Chapman: Probably all of these things. So, cultural perceptions of history, how history is
understood. is a big barrier to history education. And it's because history means many
different things at the same time. So, often, and it's the same in Turkey and England and
everywhere, politicians think history is about making positive citizens who identify with their
country. That's what they think. | don’t think of history like that. | think of history as an inquiry,
an investigation, a process of reasoning. So, if you think history is just about telling a positive
story about your country so that you can feel proud - and a lot of politicians think this and a
lot of parents do as well - then it's understandable that they think history has limited uses.
What does it do? It tells you a story. It makes you feel good. Okay. That's it. Part of the cultural
representation of history is the problem because it means different things to different people.
As well, sometimes people get really quite angry with you if you teach history, analytically,
they think, what do you mean questioning our stories? Our government has this phrase, they
talk about ‘trashing the past.” They say the historians are ‘trashing the past’ just because they
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ask questions. And like with these debates about statues. Should you take down statues. Often
people talk as if the past was the statute. The statute is a representation of the past. So partly
it’s a social issue, partly a cultural construction. Also, many parents don't have a very strong
history education, so if their children don't understand what history is, that's not surprising.

Es Baki: Every year, at the beginning of the academic year | ask my students to share their
expectations in the history lesson with me and mostly what they expect is to get lost in the
past events which they consider too far from what they experience today. It seems that the
education we offer prevents them from making connections. What would your suggestions be
to the educators at this point?

Chapman: There are two issues, | think, here, and it's to do with the distance, isn't it? That the
kids perceive the past as being distant and irrelevant to them. It doesn't have any connection
to them.

There's one danger, which is to think ‘We must make sure we teach them really
relevant history, none of this old stuff. We must teach them things that are very close to now.’
Sometimes people think this is what you should do, and this is a mistake, | think. It’s a mistake
because all of human history is about human beings and human societies and human cultures,
and, therefore, it is relevant to everybody. It’s just a question of helping children see this. So,
the first danger | think is to respond to children’s sense that the past is different by trying to
get rid of the difference and just teach them modern things. Sometimes people try to do that.
This is a mistake, | think.

But I think there is a very good answer to your question because there are researchers
who have found the answer. There are studies by a group of people at Amsterdam University
of Applied Sciences. There's somebody there who I've worked within the past called Professor
Arie Wilschut and his colleagues Dr. Dick van Straaten and Professor Ron Oostdam. These
researchers have done a number of different studies about relevance and how we can make
the past relevant to students.! The positive statistically significant findings of their
intervention studies show that if you deliberately and frequently make links between the past
and the present and if you discuss similarities and differences between them, this has a really
positive effect on children's motivation and perceptions of history. So, | think there are things
teachers can do, even if you're teaching ancient history or something that seems totally dead
to students. If you can find ways of making connections to things that they care about in the
present. And if you deliberately do this in your teaching, the studies from Amsterdam show,
there are likely to be positive effects. And, also, it's common sense, isn't it: make links to the
students and they will feel connected.

! For example: van Straaten, D., Wilschut, A., & Oostdam, R. (2016). Making history relevant to students by
connecting past, present and future: a framework for research. Journal of Curriculum Studies, 48(4), 479-502.
https://doi.org/10.1080/00220272.2015.1089938; van Straaten, D., Wilschut, A., & Oostdam, R. (2018).
Measuring students’ appraisals of the relevance of history: the construction and validation of the relevance of
history measurement scale (RHMS). Studies in educational evaluation, 56, 102-111.
https://doi.org/10.1016/j.stueduc.2017.12.002; van Straaten, D., Wilschut, A., & Oostdam, R. (2018). Exploring
pedagogical approaches for connecting the past, the present and the future in history teaching. Historical
Encounters, 5(1), 46-67; van Straaten, D., Wilschut, A., & Oostdam, R. (2019). Connecting past and present
through case-comparison learning in history: views of teachers and students. Journal of Curriculum Studies,
51(5), 643-663. https://doi.org/10.1080/00220272.2018.1558457;
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Es Baki: Other than the exceptions, considering the fact that mostly every culture integrates
“their” past in history education, do you think that it is an obstacle to a global understanding
of history or an advantage? Speaking of the cultural aspect, do the events or a systematic
approach to any event matter in history education? What is your point of view?

Chapman: Well, there are two things. One of them is just a personal perspective on it. And
then the second one is a philosophical perspective.

So, personally, I've always been quite hostile to this notion that ‘we’ should just teach
‘our’ history and that's because | have lived in many different countries, so | don't know who
‘we’ are. So, I've lived in Spain and Venezuela and America and my parents spent much of
their life in Saudi Arabia, also Cyprus. So, I've lived in many places and because of this personal
background, my preference really is for a more cosmopolitan approach to teaching. | don't
really like ‘nationalizing the past’. The past was never simply one nation. It was always a global
system, so that's my personal perspective.

And then philosophically, | think, going back to some of the things we discussed earlier
- COVID-19, the rise of China, the Anthropocene - | think the world we live in cannot be
understood at the level of the nation-state. It's a global world within inter-connections. You
can see how rapidly COVID spread. You can see when Chernobyl happened people in England
within one day were feeling the effects. So, | think it's a problem if history is simply the national
story or the story of your group. And, also, for another reason. I'm in England, I'm an English
citizen, but I've lived in many places. The same is true for many of the students. So, you can't
say ‘We are in England, or we are in Turkey, therefore we teach the national story,” because
the class will contain many nationalities, many possible pasts. So, | think it's true that most
places nationalize the past and we have to stop that, in my opinion. | think we can have classes
in loving your country. You can have classes in civics. Fine. Okay. No problem. But that’s not
history.

And | think you can do it in lots of ways. Everyday life all the time is pointing to these
historical questions about interconnection. So, | love doing it with food with students. | just
talk about the food they're eating and then say, ‘Oh, this is interesting, did you know the grains
you are eating now come from Iraqg, from the Fertile Crescent. And the tomato, the tomato is
from South America.” All the time, even the most basic daily aspects of life connect you to
large global processes. And | think in history, we should be exploring those because as we've
seen in the last year, as we see with global warming, as we see with all the catastrophes and
the opportunities we face and that will shape the future of our children, it’s a global thing.

Es Baki: Thank you so much for your answers and for your time.

Chapman: Thank you for the questions.
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Medya Calismalari, Sosyoloji ve ilgili konularda 6gretmen olarak galisti. Ayrica,
2000 ve 2001 vyillari arasinda, Oxford Universitesinin Sirekli Egitim
Departmaninda yetiskinlere yénelik yaz okulu kurslarinda c¢alisti.

Ayrica History Education Research Journal'in yonetici editori, The International
Review of History Education'da ve UCL Press kitap dizisi Knowledge and the
Curriculum'da dizi editorii ve uluslararasi agik hakemli dergi Public History
Weekly'nin Direktor Yardimcisidir. Kraliyet Tarih Kurumu Gyesi ve Tarih Dernegi
Onursal Uyesidir.

Leyla Es Baki: COVID-19 salgini sonrasi hayatin en ¢ok etkilenen alanlarindan biri de egitim
oldu. Sizin aginizdan pandemi 6grencileri ve tarih egitimini nasil etkiledi?

Arthur Chapman: Bu soruyu disliniiyordum ve genel olarak 6grenmeyi nasil etkilediginden
ziyade tarih hakkinda soyleyecek belirli seylerin olup olmadigindan emin degilim. Sanirim
dzellikle tarih icin gecerli olan bazi diisiincelerim var. Ornegin, ingiltere'de tarih egitimi daha
cok okuryazarlk temelli bir calismadir. Genellikle 6grenci gruplar halinde birlikte ¢calismak
ogretmenler acisindan ¢ok onemlidir ¢linki 6grenciler birbirleriyle etkilesim kurup birbirlerini
destekleyebilirler. Cogu zaman bir 6gretmen sinifin icinde gezinir, sinifi dinler ve 6grencilerin
ne yaptiginin farkindadir, sonrasinda akisa miidahale edebilir ve ¢alismalar hakkinda yorum
yapabilir. Ancak ekranlarda, tek tek cok sayida 6grenciniz oldugunda bu durum ¢ok daha zor
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oluyor. Bazen kameralari kapatiyoruz. Bazi okullardaki politika, 6grencilerden evlerini
gostermelerini istememeniz yonindeydi. Bu ylizden, genel olarak problemlerin tiim dallar igin
gecerli oldugunu disliniiyorum. Tarihle ilgili belirli verileri veya yorumlari diisiinemiyorum ve
ayrica, sadece tarih 6gretmenleriyle konustugum icin sorunlarinin diger 6gretmenlerden farkl
olup olmadigini bilmiyorum. Tahmin edersiniz ki COVID-19 egitime son derece zarar verdi.
Orgiin egitim sistemleri acisindan tarihteki en biiyiik bozulma kanimca. Ekonomik konumlarina
bagli olarak insanlar cok farkl sekillerde etkilendi. ingiltere'deki &zel okullardaki bircok insanin
¢ok hizli bir sekilde gevrim igi hareket edebildigini biliyorum. Hepsinin teknolojiye erisimi ve
kaynaklari vardi, bu olduk¢ga miimkiindii. Ancak daha disik sosyal ve ekonomik konumlarda,
hem genellikle kaynaklara sahip olmayan 6gretmenler hem de 6grenciler igin durum gok daha
zordu. Sanirim tarihin oOzellikle etkilendigi bazi durumlar disiinebilirim. Demek istedigim,
tarihte ugrastigimiz pek cok sey oldukca zor, duygusal olarak oldukca zorlayici. Bunu biliyorum
¢linkl isimde yaptigim seylerden biri Holokost lizerinde g¢alismak ve Holokostu 6gretmek ve
o0grenmek. Bircok okulun bunu yapmadigini biliyorum. Bu konuyu uzaktan egitimle
dgretmekten cekindikleri icin 6gretmediler. Ogrencileri destekleyebilmek icin odada olmak
istiyorlar. Onlari Zoom’da agirlayip, soykirim hakkinda konustuktan sonra cekip gitmek
istemezsiniz ¢lnkl bu onlar igin duygusal olarak rahatsiz edicidir. Bence egitim Uzerinde
gercekten ¢ok olumsuz etkileri var ancak bazi olumlu seyler de var. Yani liniversite egitiminde
Zoom online platformlarini kullanmaya ¢ok daha aliskiniz. Fakat yine daha da fazla gelistirdik.
Bunu yaparken daha iyi olmamiz gerekiyordu. Ancak genelleme yapacak olursam,
ogretmenlerin geleneksel olarak ¢evrim i¢i 6grenimde cok iyi olmadigini distiniyorum. Bazi
insanlar bu konuda ¢ok ama ¢ok iyiler ama genel olarak, okul 6gretmenleri daha 6nce Skype'l
veya Zoom'u veya Teams'i pek kullanmadilar ve birdenbire ¢evrim ici 68renimde olduklarindan
¢ok daha iyi hale gelmek zorunda kaldilar. Belki bu olumlu bir tarafiydi.

Es Baki: Anliyorum. Bazi 6gretmenler icin sinifin konfor alani anlamina geldigine katiliyorum.
Kuskusuz insanligin yasadiklari ve fiilen yasamakta olduklari, insanlik tarihinin donim
noktalarindan biri olarak kabul edilebilir. Sizce tarih egitimi alaninda uzman kisiler pandemi,
dogal afetler, iklim krizi gibi konular Gzerinde c¢alisarak tarih araciligiyla ve disiplinler arasi bir
bakisla sosyal anlamda bilingli diinya vatandaslari yetistirmeyi diisiinmeli midir? Bu konudaki
gorusliniz nedir?

Chapman: Bence evet ama ayni zamanda hayir. Yani aslinda bazi agilardan pandemileri zaten
dgretiyoruz. Ornegin, cogu ingiliz 6grenci Kara Olim, Hiyarcikli Veba hakkinda bilgi edinir.
Bunu 6greten 6gretmenlerin bu yil bunu ¢ok daha kolay buldugunu biliyorum ¢linkl 6grenciler
pandeminin ne oldugunu biliyorlardi ve boylece 'Ah, bu birdenbire daha ilging' diye
dustnduler. Bir sekilde bu tarz seyler oldu. Ama bence, aslinda - 'hayir' cevabi acisindan-
sadece pandemiler hakkinda 6gretmeye baslamak iyi bir fikir olmaz. Bence COVID-19 neyin
parcasidir diye sormaliyiz. Daha biyilik olan hikdye nedir? Bence daha buiyilik olan hikaye
Antroposen’dir. Son 50 yildir icinde bulundugumuz ve kiiresel sistemlerin her sekilde
etkilendigi yerin farkina varmaya basladigimiz durum. Pandemi bunun bir yoni. Sanirim
pandemi sirasinda ortaya cikan bircok sey, ornegin fabrikalar falan olmadigi icin herkes bir
anda hava kirliliginde bir iyilesme fark etti. Bu nedenle, pandemide ortaya ¢ikan bircok sey ayni
zamanda Antroposen'e ve sadece pandemiden ¢ok daha bliylik sorunlara isaret ediyor. Bence
kesinlikle bunlari 6gretmeliyiz. Tiirkiye'de nasildir bilmiyorum ama ingiltere'de tarih her zaman
oldukga kuguk 6lgeklidir. Kliglik zaman dilimlerini kapsar. Bin yillik bir siireci, binlerce yillik bir
periyodu islemiyoruz. Son zamanlarda iginde bulundugumuz ¢agin Holosen oldugunu ¢ocuklar
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bilmiyorlar. Biz 6gretmedigimiz icin bilmiyorlar. Bircok 6gretmen Holosen'in ne oldugunu
bilmiyor. Bircok 6gretmen Antroposen’in de ne oldugunu bilmiyor. Yani biz bu seyleri
ogretmiyoruz. 500 yil falan 6gretiyoruz. Bin yil geriye gidiyoruz, 10.000, 20.000, 30.000 il
gitmiyoruz. Bence biz de ulusal tarih veya Avrupa tarihi yapmaya meyilliyiz. Sansliysaniz, belki
biraz Afrika biraz da Cin gorirsiniz. Muhtemelen Cin hi¢ yok. Dolayisiyla, iginde
bulundugumuz, COVID’in de pargasi oldugu, dinyayl anlamak igin daha genis zaman
olceklerinde ve kiresel 6lcekte tarihin gerekli oldugunu dislinlyorum.

Es Baki: Derste tarih yazimini tartisirken kullanmayi ¢cok sevdigim bir sozle baslamak istiyorum
soruya: "Aslan yazmayi 0grenene kadar her hikaye avciy yliceltecektir." Bu perspektiften,
“kazananlar” yerine “kaybedenlerin” anlatiimamis hikayelerini 6gretmek icin standart 6lgit
olarak tim diinyada kabul goéren bir noktaya ulasmayr amaglayan bir fikre nasil
yaklasiyorsunuz?

Chapman: Bu konuda ii¢ diisiincem var. Bu gercekten iyi bir soru. Onerdiginiz seyleri yapmanin
onemli olduguna katiliyorum. Soyleyecegim ilk sey, bunu zaten iki sekilde yaptigimizdir. Yani
ingiltere'deki sadece siyasi tarih degildir. Geleneksel olarak tarih sadece siyasettir. Bu sadece
geleneksel olarak ulus-devletin hikayesi. Ama bu ingiltere'de bir siiredir degismekte, 1960'lara
ve toplumsal cinsiyet tarihinin, sosyal tarihin ve ayni zamanda emek tarihinin ylikselisine geri
doniyor. Yani 1960'larda ve 70'lerde tarih egitimi alan ve sosyal tarih okuyan ve okullarinda
dgretmek isteyen cok sayida 6gretmen vardi. Bence ingiltere'deki miifredat cogunlukla politik
tarih Gzerine ama sosyal tarih tarafi da var, kiltlrel tarih tarafi da, cinsiyet tarihi zaten var.
Yani bence evet, olduk¢a dogru. Sadece llkemizdeki Ust sinifin siyasi tarihini islememeliyiz.
Bundan daha genis olmalidir. Bunu da bir dereceye kadar zaten yapiyoruz ve daha fazlasini
yapmak iyi olacak elbette. Yani ilk sey bu. ikincisi ise; mifredatimizda zaten ilging bir ilkemiz
var. Dolayisiyla, ingiltere'deki tarihsel diisiince tanimlarina bakarsaniz, Amerika'da ya da
Kanada'da bulacaginizdan oldukga farklidir. Aslinda, Almanya'daki sisteme olduk¢a benziyor.
Yani ingiltere'de 'yorum' kavrami var. Yorum bizim icin teknik bir terim. Biz bunu yapmaliyiz ve
Almanya'da onlar da ayni anlama gelen "dekonstriksiyon" yapmak zorundalar. Yani hem
ingiltere'de hem de Almanya'da, eger bir tarih 6gretmeniyseniz, dgrencilerinizi farkli
temsillere ve farkl anlatilara maruz birakmak zorundasiniz ve onlarin ‘Neden birden fazla
hikaye var?' diye sormalari gerekiyor. Dolayisiyla, zaten zorunlu mifredatimizin bir pargasi
olarak geg¢mise farkl perspektiflerden bakmaya c¢alisiyoruz. Yani, bir bakima, bunlarin
bazilarini zaten yaptigimizi diisiiniyorum ama haklisiniz, daha fazlasini yapmamiz gerekiyor.
Ornegin, 2020 yazindaki Black Lives Matter’in icerigi insanlar icin cok acikti. Mifredatimizin
Avrupa merkezli oldugu oldukca acik, bu ylizden sahip oldugumuz bakis acilarini genisletmek
icin cok daha fazlasini yapmamiz gerekiyor. Ama bence bircok 6gretmen de bunu yapmak
istiyor.

Bunu yapmanin 6nemini ve degerini zaten anliyorlar. Ama anlamadigimiz bir sey var ki,
denemek ve anlamak iyi olurdu, o da yerli bakis acilari meselesi. Tarih cok rasyonalisttir. Tarih
oldukca ampiristtir. Kanitlari incelemek icin bir metodolojidir. Aslinda ayni zamanda
materyalisttir de. Bu nedenle, sadece diinyayi farkli bir sekilde anlamanin yolunu kesfetmek
icin, tarih derslerinde yerli halklarin bakis acgilarina bakmak iyi olacaktir. Bence tarih daha c¢ok
bir aydinlanma bakis acisidir. Tarihe Yerli Amerikalilarin perspektifinden veya Avustralya'daki
Aborjinlerin perspektifinden bakmaya calisirsak nasil gériniir? Nasil gériintiyor?
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Es Baki: Kesinlikle katiliyorum ve ayrica siniftaki 6grencilerin gegmislerini benimsememize
yardimci oluyor ¢linki higbiri ayni ge¢cmise sahip degil.

Chapman: Muhtemelen istanbul'da da Londra'da da aynidir. Kibris'in cesitli yerlerinde ve
cesitli okullarinda bulundum. Cogu zaman sehrin ortasinda birgok dil konusulur. Okullar ok
kiiltirlidir. Londra'da da ayni. Dikkat edin, ingiltere'de tiim ¢ocuklarin ayni oldugu, hepsinin
sadece Ingilizce konustugu ve kirsal kesimde ayni kokenden geldigi bazi yerler var.

Es Baki: Tarihgilerin ya da tarih egitiminin ge¢misin hukukgulari ya da yargiglari olmadigini,
bireylerin kendi hayatlarinin lideri ve karar vericisi olmasi gerektigini; ne sdylendigini ve
O0grencilere nelerin okunmasinin oOnerildigini bilen 06grenciler igin de bir rol model
olusturdugunu kabul ederek tarih 6grenme deneyimi boyunca 6grencilerin yolunu daha
aydinlik ve parlak hale getirecek en uygun yaklasim sizce hangisidir?

Chapman: Pekala, bu oldukca zor bir soru. Yani, aslinda baslangic icin, bazi durumlarda
yargilamanin uygun oldugunu disliniyorum. Bazen ahlaki yansimanin uygun oldugunu
distindyorum. Tarihte bazi seyler vardir ki cocuklarin ilk tepkileri sadece sok olmak ve hayrete
dismek olur, clnkl tarihte pek c¢ok adaletsizlik vardir. Bu nedenle, bazen tarih
o6gretmenlerinin gegmiste yasananlarin dogru ve yanlislari hakkinda bu tartismalari yapmalari
gerektigini disinlyorum. Ama ¢ogu zaman yaptigimizin bu olmadigini kabul ediyorum. Cogu
zaman bilimsel olmaya ve kanitlari kullanarak olup bitenler hakkinda akil ylritmeye
¢alisiyoruz ve her daim boyle olmanin oldukga zor oldugunu, ¢linkli ¢cocuklarin genellikle bir
seye kisisel veya daha ahlaki bir tepkisi var ve onlara bunu tartisma firsati vermemiz gerekir.
Yani bir tarih 6gretmeni sadece bilimsel bir tarih¢i olamaz. Onlarin da insan olmasi gerekiyor.
Ayni zamanda, arastirmaya, akil yliritmeye ve tim bunlara odaklanirsaniz, bu aslinda oldukca
sikicidir. Cocuklar hikayeleri, anlatilari severler. Gegmisle ylizlesme sadece akilci olmamahdir.
Bazen duygusal veya estetik de olmalidir. Bu ylizden, bir tarih 6gretmeni olarak, ahlaki sorular
ortaya ciktiginda bunlarla basa cikabilmeniz gerektigini disliniyorum. Cocuklar 'Neden,
neden, neden hepsi 6ldi?' bilmek isterler. Bilmek isterler. Bu bazen sadece glizel ya da sasirtici
ya da afallatict ya da korkutucudur ve burada bir tlr estetik vardir. Yani, eger bir
o0gretmenseniz, hikayeyi anlatmakta iyi olmalisiniz. Burada bir tir anlati yetenegi var. Bu
sadece analitik olmakla ilgili degil. Bunlarin hepsini séyledikten sonra, tarihte yaptigimiz
seylerin cogunun analiz, tartisma ve akil yliritme oldugunu diisiinliyorum. Bunu yapmanin
yolu, gercekten denemek ve bunu somutlastirmaktir. Ogretmen orada dylece durup 'Bunu
ogrenin! Bunu 06grenin! Bunu 6grenin! Eger yanlis anlarsan...! dememelidir. Onlardan,
yapmalarini istedigimiz akil ytridtme tirlerini, sorgulama tiirlerini modelliyor olmalilar. Bu
nedenle, bir tarih 0gretmeni gecmise yonelik sorgulamayi dramatize etmede ve gecmis
hakkinda akil ylriitmede iyi olmalidir. Nesnelerin nasil sorgulanacagini ve sonuglarin nasil
cikarilacagini dramatize etmek anlaminda iyi olmalidir. Bence her zaman bu kisiligi, tarihci
olmanin ne demek oldugunu gosteren bu temsili gelistirmemiz gerekiyor. Boylece 6grencilerin
tarihc¢i bakis acisini benimsemelerini sagliyoruz.

Es Baki: Sizin bakis aciniza gore, cocuklarin gecmisi 6grenirken bugiin Ustesinden gelmek
zorunda olduklari ortak zorluklar nelerdir? Egitimcilerin/uzmanlarin tarih egitimi konusunda
karar verirken cocuklari da dahil etmeleri gerektigini diisiiniyor musunuz? Erken yasta tarih
egitimine nasil yaklasiyorsunuz? Nasil insa edilmelidir?
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Chapman: Son soruyla baslarsak, benim deneyimim ortaokul-lise tarih egitimi tzerine. Daha
bilyilik cocuklarin 6gretmeniydim, bu yizden kigik ¢ocuklar hakkinda pek bir sey bilmiyorum.
Ancak meslektaslarimin - kiclk cocuklar lzerinde arastirma yapan meslektaslarim - benim
yaptigim yontemi benimseme egiliminde olduklarini sdyleyebilirim. Bu nedenle, daha kiiclik
cocuklara ozellikle farkh bir sekilde 6gretecegimi sanmiyorum. Bu konuda da hala ayni
fikirdeyim. Soru sormalarini saglamak istiyoruz. Hikayeler, anlatilar, ge¢misin kalintilari,
kanitlar, izler, bunun gibi seylerle ¢alismak istiyoruz. Okuryazarhgin kiglk ¢ocuklar igin blyik
bir sorun oldugunu dislinllyorum, ancak metodolojinin ¢ok farkli oldugunu diisiinmiiyorum.
Bu durumun daha buiylk cocuklar ve daha kiclk cocuklar icin olduk¢a benzer oldugu
kanaatindeyim. Bu sadece karmasiklik derecesi, sahip oldugunuz bilgi miktari ve okuryazarlik
seviyeleri ile alakali. Bence tarih 6gretimi, insanlara soru sormalarini saglamak, onlari bir
sorgulamaya dahil etmekle ilgilidir. Bu nedenle, bunu daha biyiik cocuklarla oldugu kadar
kiicik cocuklarla da yapabilecegimizi disliniyorum ancak dedigim gibi kiclik cocuklar
konusunda uzman degilim. Cocuklar icin zorluklar ve engeller nelerdir? Tartisilabilecek cok sey
var, birgok engel var. Birinden bahsettim - ilk olarak okuryazarlk. Tarih biraz sira disi bir seydir,
mesela, ge¢misi ziyaret edemezsiniz. Olmus ve bitmistir. Tarih olduk¢a da soyuttur. Birgok
¢ocuk bunu ilgi cekici olarak géormeyi ¢ok zor buluyor ¢linkii her seyden once konu 6l
insanlarla ilgili, bu yiizden 'Hi¢c &énemi yok' diye distintiyorlar. Oldiler. Bunu neden yapmak
zorundayiz? Canl olan seylerle ilgileniyorum.' Aslinda bu mantiksiz degil ¢linkli diinyanizda
olup bitenleri ve buradaki 6nemli seyleri bilmek istiyorsunuz. Yizyillar 6nceki diinyayi neden
incelemelisiniz? Yani okuryazarlik engelleri var. Bittigi icin tarihin alakasiz oldugu algisi var.
Tarihin soyut oldugu gergegi var. Bir tarih 6gretmeni olarak cocuklar igin bu diinyayi yaratmaya
calismalisiniz.  Gegmisteki farkli  bir diinyayr anlamalarina, hayal etmelerine ve
gorsellestirmelerine yardimci olmalisiniz. Bence bu, cografya 6gretmeni olmaktan daha zor.
Cografya 0Ogretiyorsam ve nehirler hakkinda konusuyorsak nehre gidebiliriz. Nehirde
durabiliriz. Gegmisi inceliyorsam, sahip oldugumuz tek sey kliglik parcalar ve izler. Denememiz,
yeniden kurmamiz, yeniden hayal etmemiz gerekiyor. Yani bunlar bazi zorluklar - okuryazarlik,
soyutun dogasi, ilgi diizeyi gibi - barindiriyor. Ogrenciler cogu zaman bunun alakasiz oldugunu
diustnuyor gibi gortnilyor. Bir diger sorun ise ebeveynler. Ebeveynler genellikle ¢ocuklarina
'Tarih mi? Hayir, sana bir is vermeyecek. Matematik ile ilgilen. Fen dersine ¢alis.” derler. Yani,
aslinda ebeveynler genellikle yardim etmiyor ve tarihi seven 6grencilerim olmasina ragmen -
gercekten sevdiler - devam etmediler. ingiltere'de 14 yasinda tarih dersi almayi birakabilirsiniz.
Aileleri onlara 'Doktor olman lazim' dedigi icin dersleri biraktilar. “ihtiyaciniz olan sey fizik,
kimya ve matematik”.

Yani bunlar bircok problemden bazilari. Sanirim, ayni zamanda kiltirel sorunlar da var.
Yani, 6grencilerin kendi diinyalarinin veya geleneklerinin bir parcasi oldugunu disinmedikleri
seyler lizerinde calisiyorsaniz, tarihteki insanlar 6grenciler icin sadece 61l olmakla kalmaz, ayni
zamanda kendileri gibi diisinmedikleri insanlar haline de gelirler. Fransiz aristokrasisi ya da
baska bir sey okuyorsaniz, Londra'nin ortasinda fakir bir bolgede yasayan bir cocuk icin bu ne
anlama gelir?

Peki, 6grencilere ne okumak istediklerini sormali misiniz? Bazen, ama bunu her zaman
distinmiiyorum, ¢clinkii sorunlarin ¢cogu degistirebilecekleri seylerle ilgili degil. Yine de iyi bir
fikir, 6grencileri dinlemeyi kabul ediyorum c¢ilinkii eger dinlemezseniz, 6grettiginiz seyi nasil
anlayacaklar. Onlari dinlemeli, bakis acilarini anlamali, ilgilerine saygi duymali ve onlari neyin
ilgilendirdigini bulmaya ¢alismalisiniz. Ama daha dnce de ifade ettigim gibi, tarihin tamamen
soru sormakla ilgili oldugunu disiniyorum, bu yizden 6grencilerin hangi sorulari sormak
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istedigini bilmek de dnemlidir. Kesinlikle ve kesinlikle gocuklari dinleyin. Bence her durum igin
sdyliiyorum, baska seceneginiz yok. Ogretme ve 6grenme her zaman bir miizakeredir. Onlara
'Bunu Ogrenecegiz!' dersem, ilgilerini ¢ekmiyorsa, pek iyi 6grenmeyecekler. Bu yilizden
egitimin dogasi geregi bir diyalog oldugunu distiniyorum. Bu bir diyalog. Ama ¢ocuklarin
anlamadigini distindiigiim bazi seyler de var, mesela benim 6gretim metodolojim. Onlardan
bana nasil 6gretecegimi sdylemelerini isteyecegimi sanmiyorum. Onlari dinler ve onlar icin
neyin ise yarayip neyin yaramadigini anlardim.

Es Baki: Bir seyler sunmak ve ihtiyaglara cevap vermek gibi, onlardan ne talep edildigini
bilmeniz gerekir. iste bu yiizden diyalog 6nemli. Benim gdzlemledigim zorluklardan biri bu
olabilir. Katilir misiniz bilmiyorum ama 6grencilerin olaylari lineer bir algi icinde gérme egilimi
var, ornegin Fransiz devrimi akillarina yerlesmeden 6nce diger olay baslamaz, bu yiizden onu
zamanda sabitlemeleri gerekir. Bana 'Hocam, litfen Aydinlanmanin tam olarak ne zaman
bagladigini ve tam olarak ne zaman bittigini soyler misiniz?' diye soran bir 6grencim vardi. Yani
baglanti kurmuyorlar. Yani belki de bu zorluklardan biridir.

Chapman: Evet, bu, bahsetmemis oldugum gercekten onemli seylerden biri. Evet, cok
haklisiniz. Demek istedigim, tarihi anlamanin ve onun hakkinda 6grenmenin dniindeki bir diger
engel de tarihi 6grenmenin kavramsal talepleriyle ilgili. Yani sizin dediginiz gibi tarihgiler,
Aydinlanma ya da bunun gibi ortak bir 6zelligi olan zaman dilimleri ve dénemler gibi oldukga
soyut seylerden bahsediyorlar. Dogrudan deneyimleyemedikleri bu blyiik seylerden, Fransiz
Devrimi’nden, Sanayi Devrimi’'nden bahsediyoruz. Bu kavramlarla bas etmek oldukga zor.
Ayrica, ¢cocuklarin diinya hakkindaki fikirleri, diinyaya iliskin dogrudan deneyimlerine dayanma
egilimindedir ve gec¢mis, deneyimleyebileceginiz bir sey degildir. Dolayisiyla, bilgiyi nasil
edinebilecegimize dair fikirler tarih disiplininde mutlaka ise yarayacaktir diye bir kural yok.
Ayrica, gecmiste insanlar farkl sekilde yasadilar. Farkli degerleri, farkli inanclari vardi ve
bunlari agiklamak oldukga zor. Dolayisiyla, eger bir cocuksaniz, tarihte pek ¢ok kavramsal istek
ve 6grenmeniz gereken pek ¢ok sey var demektir. Ama demek istedigim, bu sadece 6gretmen
icin bir meydan okumadir. Bunlarin farkinda olmamiz ve ¢ocuklarimizin soylediklerine ¢ok
dikkat etmemiz gerekiyor. Bir 6gretmen olarak her zaman bir geri bildirim dongisu oldugunu
dislindyorum. Her zaman izliyor ve 'Beni anliyorlar mi?' diye soruyorsunuz. Her zaman ne
dediklerini dinliyorsunuz.

Es Baki: Genel olarak, cocuklar arasinda fen ve matematik derslerinde rahat
hissetmediklerinde kendilerini tarihe veya edebiyata daha yakin hissetme egilimi vardir. Bu
durum tarihin temsil edilme bi¢ciminin basarisizligi mi yoksa ¢ocuklarin kendi basarisizhigi mi?
Ne dislnlyorsunuz?

Chapman: Muhtemelen bunlarin hepsi. Yani tarihin kaltdrel algilari, tarihin nasil anlasildigi
vesaire tarih egitiminin oniinde bilylk bir engeldir. Bunun nedeni, tarihin ayni anda bircok
farkli anlama gelmesidir. Bu nedenle, cogu zaman Tiirkiye'de, ingiltere'de ve her yerde aynidir,
politikacilar tarihin, Ulkeleriyle 6zdeslesen pozitif vatandaslar yetistirmekle ilgili oldugunu
dustndrler. Boyle dislintiyorlar. Ben tarihi boyle diisinmiyorum. Tarihi bir arastirma, bir
inceleme, bir akil yiritme siireci olarak disiiniiyorum. Oyleyse, tarihin sadece gurur
duyabilmeniz icin {lkeniz hakkinda olumlu bir hikdye anlatmakla ilgili oldugunu
dustintdyorsaniz- ki bircok politikaci bunu distindyor ve bircok ebeveyn de bunu yapiyor- o
zaman tarihin sinirh kullanimlari oldugunu distinmeleri anlasilabilir. Bu ne ise yariyor? Size bir
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hikaye anlatir. Kendinizi iyi hissetmenizi saglar. Peki. Bu kadar. Sorun, tarihin kiltirel
temsilinin bir kismidir, ¢linkl farkli insanlar igin farkh seyler ifade eder. Ayrica, analitik olarak
tarih 6gretirseniz, bazen insanlar size gergekten ¢ok kizarlar, "hikayelerimizi sorgulamak ne
demek?" diye duslnirler. Hikiimetimizde su s6z var, 'ge¢misi ¢dpe atmak'tan bahsediyorlar.
Tarihgilerin sirf soru sorduklari igin 'ge¢cmisi ¢ope attigini' soyliyorlar. Heykellerle ilgili bu
tartismalarda oldugu gibi. Heykelleri yikar misin? insanlar ¢cogu zaman geg¢mis bir yasaymis gibi
konusur. Tuziik gegmisin bir temsilidir. Yani kismen sosyal bir mesele, kismen de kiltirel bir
insa. Ayrica, bircok ebeveynin cok glicli bir tarih egitimi yoktur, bu nedenle ¢ocuklari tarihin
ne oldugunu anlamiyorsa, bu sasirtici degildir.

Es Baki: Her yil, akademik yilin basinda 6grencilerimden tarih dersindeki beklentilerini benimle
paylagsmalarini istiyorum ve gogunlukla bekledikleri sey, bugiin yasadiklarindan ¢ok uzak
oldugunu disundikleri ge¢mis olaylarda kaybolmak. Verdigimiz egitim onlarin baglanti
kurmasini engelliyor gibi gorliniiyor. Bu noktada egitimcilere dnerileriniz neler olur?

Chapman: Sanirim burada iki sorun var ve bu mesafeyle ilgili, degil mi? Cocuklarin gegmisi uzak
ve kendileri igin 6nemsiz olarak algilamasi. Onlarla higbir baglantisi yok gibi.

Tek bir tehlike var, 'Onlara gercekten alakali tarihi 6grettigimizden emin olmaliyiz, bu
eski seylerden degil' diye diisinmek. Onlara simdiki zamana ¢ok yakin seyler 6gretmeliyiz.’
Bazen insanlar senin yapman gerekenin bu oldugunu distnlyor ve bence bu bir hata. Bu bir
hata ¢linkd tim insanlik tarihi insanlarla, insan topluluklariyla ve insan kiltirleriyle ilgilidir ve
bu nedenle herkesle ilgilidir. Bu sadece ¢ocuklarin bunu gérmesine yardim etme meselesi. O
yuzden bence ilk tehlike, ¢ocuklarin gecmisin farkli oldugu algisina aradaki mesafeden
kurtulmaya ¢alisarak cevap vermek ve onlara sadece modern seyleri 6gretmek. Bazen insanlar
bunu yapmaya calisiyor ama bu bir hata bence.

Ama bence sorunuza ¢ok glzel bir cevap var ¢linkli cevabi bulan arastirmacilar var.
Amsterdam Universitesi Uygulamali Bilimler tarafindan yapilan ¢alismalar var. Orada gecmiste
birlikte calistigim, Profesor Arie Wilschut ve meslektaslari Dr. Dick van Straaten ve Profesor
Ron Oostdam adinda bir arastirmaci var. Bu arastirmacilar, alaka diizeyi ve gecmisi 6grenciler
icin nasil ilgi cekici hale getirebilecegimiz konusunda bir dizi farkli caisma yapmislardir.® (Bkz:
Dipnot 1) Bu c¢alismalarin istatistiksel olarak anlamli bulgulari, gegmisle glinimiz arasinda
bilincli ve sik sik baglanti kurarsaniz ve aralarindaki benzerlikleri ve farkhliklari tartisirsaniz,
bunun ¢ocuklarin motivasyonu ve tarih algilari Gizerinde gercekten olumlu bir etki yaratacagini
gostermektedir. Bu ylizden, eski tarih ya da 6grencilere tamamen 6li gibi goriinen bir sey
Ogretiyor olsaniz bile, 6gretmenlerin yapabilecegi seyler oldugunu distiniyorum. Simdiki
zamanda 6nemsedikleri seylerle baglanti kurmanin yollarini bulabilirseniz.

1 Ornegin: van Straaten, D., Wilschut, A., & Oostdam, R. (2016). Making history relevant to students by
connecting past, present and future: a framework for research. Journal of Curriculum Studies, 48(4), 479-502.
https://doi.org/10.1080/00220272.2015.1089938; van Straaten, D., Wilschut, A., & Oostdam, R. (2018).
Measuring students’ appraisals of the relevance of history: the construction and validation of the relevance of
history measurement scale (RHMS). Studies in educational evaluation, 56, 102-111.
https://doi.org/10.1016/j.stueduc.2017.12.002; van Straaten, D., Wilschut, A., & Oostdam, R. (2018). Exploring
pedagogical approaches for connecting the past, the present and the future in history teaching. Historical
Encounters, 5(1), 46-67; van Straaten, D., Wilschut, A., & Oostdam, R. (2019). Connecting past and present
through case-comparison learning in history: views of teachers and students. Journal of Curriculum Studies,
51(5), 643-663. https://doi.org/10.1080/00220272.2018.1558457;
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Arthur Chapman ile roportaj

Bunu o6gretiminizde bilingli olarak yaparsaniz, Amsterdam'dan yapilan arastirmalar
gosteriyor ki, olumlu etkilerin olmasi muhtemeldir. Ayrica, sagduyu, oyle degil mi, 6grencilerle
baglanti kurun, onlar da kendilerini ilgili hissedeceklerdir.

Es Baki: istisnalar disinda, cogunlukla her kiiltiiriin “kendi” gecmisini tarih egitimine entegre
ettigi distndldagiinde, bunun kiiresel bir tarih anlayisina engel mi yoksa avantaj mi oldugunu
distniyorsunuz? Kiltlrel acidan bahsetmisken, tarih egitiminde olaylar veya herhangi bir
olaya sistematik bir yaklasim 6nemli midir? Buradaki bakis aciniz nedir?

Chapman: Burada iki sey var. Bunlardan biri sadece kisisel bir bakis agisi. ikincisi ise felsefi bir
bakis agisidir.

Bu ylizden, kisisel olarak, "bizim" sadece "tarihimizi" 6gretmemiz gerektigi fikrine her
zaman oldukga karsi oldum ve bunun nedeni birgok farkl tlkede yasadigim igin "biz"in kim
oldugunu bilmiyorum. Ben ispanya ve Venezuela'da ve Amerika'da yasadim ve ailem
hayatlarinin cogunu Suudi Arabistan'da, yine Kibris'ta gecirdi. Bu ylizden bircok yerde yasadim
ve bu kisisel gecmisimden dolayi tercihim gercekten daha kozmopolit bir 6gretim yaklasimi.
'Gegmisi millilestirmeyi' pek sevmiyorum. Gegmis higbir zaman tek bir ulus degildi. Her zaman
kiiresel bir sistemdi, bu ylizden benim kisisel bakis agim bu.

Sonra felsefi olarak, daha once tartistigimiz bazi seylere geri donersek - COVID-19,
Cin'in ylkselisi, Antroposen - bence yasadigimiz diinya ulus-devlet diizeyinde anlasilamaz. Bu,
karsilikli baglantilar igcinde kiresel bir dinyadir. COVID’in ne kadar hizli yayildigini
gorebilirsiniz. Cernobil Kazasi meydana geldiginde ingiltere'de insanlarin bir giin icinde nasil
etkilendikleri gérebilirsiniz. Bu nedenle, tarihin sadece ulusal hikaye veya grubunuzun hikayesi
olmasi bir sorundur. Ayrica, baska bir neden daha var. ingiltere'deyim, ingiliz vatandasiyim
ama bircok yerde yasadim. Ayni durum birgok &grenci icin de gecerlidir. Yani, 'ingiltere'deyiz
ya da Turkiye'deyiz, bu ylizden ulusal hikayeyi 6gretiyoruz' diyemezsiniz, ¢linkl sinif bircok
ulusu, bircok olasi ge¢misi icerecektir. Bu ylizden, cogu yerin ge¢misi kamulastirdigi dogru ve
bence bunu durdurmamiz gerekiyor. Bence llkenizi sevmek konusunda dersler alabiliriz.
Vatandaslik dersleri alabilirsin. iyi. Peki. Sorun degil. Ama bu tarih degil.

Bence bunu bircok sekilde yapabilirsiniz. Glindelik hayat her zaman karsilikli baglantiyla
ilgili bu tarihsel sorulara isaret ediyor. Bu ylizden bunu onlara yemekle géstermeyi seviyorum.
Sadece yedikleri yemekten bahsediyorum ve sonra 'Ah, bu ilging, yediginiz tahillarin Irak'tan,
Bereketli Hilal'den geldigini biliyor muydunuz? Mesela domates, domates Giiney
Amerika'dan.' Hayatin en temel glinliik yonleri bile sizi her zaman biyuk kiiresel siireclere
baglar. Bence tarihte bunlari arastirmaliyiz ¢clinkii gecen yil gérdiiglimuiz gibi, kiiresel 1Isinmada
gordugiimiz gibi, karsilastigimiz tim felaketler ve firsatlarla gordigiimiz gibi, bu bizim
cocuklarimizin gelecegini sekillendirecek, ¢linkli bu kiiresel bir sey.

Es Baki: Tim paylastiklariniz icin ve zaman ayirdiginiz icin cok tesekkir ediyorum.

Chapman: Ben de sorulariniz icin tesekkiir ederim.
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