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Ozet: Abstract: This study aims to find out the
effectiveness of DynEd on the secondary school English as
a foreign language (EFL) students' attitude towards
English, their language anxiety, and language achievement.
In doing this, scales and achievement tests (N=119) were
administered to secondary school EFL learners through
employing an experimental/control group design. While the
experimental group used DynEd actively, the control group
received regular in-class English instruction. The statistical
analyses showed that there was no significant difference in
students' attitudes, language anxiety, and language
achievement between the control and experimental groups.
Also, it was found that the students' anxiety, attitude, and
achievement did not vary significantly in relation to their
gender and grade level. Therefore, synthesizing the
literature on extramural English and third-space, this study
has also offered practical suggestions for curriculum
developers and teachers to promote DynEd use for
language learning/teaching.
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Ozet: Bu galisma, DynEd'in ortaokuldaki yabanci dil
olarak Ingilizce &grenen ogrencilerin Ingilizce'ye
karst tutumlari, dil kaygilart ve dil basarilar
tizerindeki etkililigini aragtirmaktadir. Bu sebeple,
deney/kontrol grup tasarimi kullanilarak ortaokul
Ingilizce 6grenen dgrencilere dlgekler ve basari testi
(N=119) uygulanmustir. Deney grubu DynEd'i aktif
olarak kullanirken, kontrol grubu diizenli olarak sinif
i¢i Ingilizce egitimi almustir. Istatistiksel analizler,
Ogrencilerin tutum, dil kaygist ve dil basarisi
acisindan kontrol ve deney gruplari arasinda anlaml
bir fark olmadigini géstermistir. Ayrica 6grencilerin
kaygi, tutum ve basarilarinin cinsiyetlerine ve sinif
diizeylerine gore anlamli diizeyde farklilasmadigi
tespit edilmistir. Bu nedenle, okul dig1 Ingilizce ve
iiclincii alan ile ilgili literatiiri sentezleyen bu
calisma, miifredat gelistiriciler ve 6gretmenler icin
DynEd'in dil 6grenimi/6gretimi i¢in kullanimini
tesvik etmek i¢in Oneriler sunmaktadir.
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Introduction

English has been placed in the lingua franca status across the world thanks to the increasing need
of establishing communication and collaboration among people (Dewey, 2007). This significance
of English is also recognized by Turkey; that is, English is the only compulsory foreign language
course for all students (Kirkgdz, 2007). Along similar lines, the Turkish Ministry of National
Education (MoNE) started to offer English courses at a very early age (i.e., 2nd grade) for young
learners in 2013 (Oziidogru & Adigiizel, 2015). We can thus understand the importance given to
English in Turkey.

Thanks to the widespread use of computers and mobile devices in individuals' social lives, MONE
in Turkey has endeavored to integrate technology into language education. A related line of
research (De Wilde et al., 2020; Ellis & Wulff, 2014) shows that learning/teaching English is not
limited to the physical borders of language classrooms; therefore, it should extend to the outside of
the classroom. This is also in close line with the third space theory which refers to the combination
of the first space (home) and second space (school) (Bhabha, 1994). Given the eminent status of
English as a lingua franca, the likelihood of exposure to English in out-of-school settings is quite
high. For example, media is extremely impacted by English (Sundqvist & Olin-Scheller, 2013).
Therefore, the learners can incidentally learn lots of English vocabulary or forms while spending
time on the media. This refers to extramural English which plays an important role in learning
English; however, English as a foreign language (EFL) learners may still need guidance to raise
their awareness of the language and become motivated (Sundqvist, 2009). In the light of this need,
Turkish MoNE started to use language education software (DynEd) in the schools in the 2008-
2009 semester. Stimulating out-of-classroom English, DynEd creates an interactive setting where
the EFL learners can practice four language skills. Due to the widespread use of DynEd in Turkey,
there has been growing research interest with regard to its efficiency (Baz, 2010; Coskun, 2013;
Meri, 2011; Onal, 2015; Selcuk, 2016; Ucur, 2010). However, to our best knowledge, no studies
have examined the association among language achievement, language anxiety, and language
attitudes of secondary school students in Turkey. This study thus fills this research gap by
investigating all these factors. Synthesizing the literature on extramural English and third-space,
this study has also offered practical implementations for curriculum developers and teachers to

promote DynEd use for language learning/teaching.
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Literature Review

Third Space Theory

The third space is used to investigate the relationship between the first space (home) and the second
space (school) (Bhabha, 1994). It is the understanding of learning space that includes extramural
(out-of-school) knowledge and the intersection between the school curriculum and paths of
learning (Kuhlthau & Cole, 2012). Therefore, it promotes flexibility in learning instead of imposing
compulsory curricula and textbooks (Kuhlthau et al., 2015). In this respect, computer-assisted
learning provides substantial opportunities to promote the relationship between home and school,
thereby enabling potential learning. This study, therefore, handles instructional technology
software by drawing inspiration from the third space theory. Accordingly, pedagogical implications
are provided to remove the barriers between home and school in terms of maximizing learning

outcomes for English learning.

Extramural English Learning

Extramural English is used to express all kinds of English activities where students are exposed to
English outside of school (Sundqvist, 2009). Watching TV series, reading headlines, or playing
games are among extramural activities. Concerning the third space theory, extramural English can
be considered the first space of learning in that it is related to learning that happens in out-of-school
settings. However, comprehensible input is required to produce meaningful extramural English
(Batluk, 2015). This means that not all out-of-school activities can promote learning English.
Therefore, there is a need to create a meaningful program where extramural English is integrated.
Otherwise, the input obtained from extramural activities such as movies, music, and games may
not be organized for learning English. In response to this issue, instructional technology
implementations offer organized and systematic content for language learning that can promote

extramural English.

Instructional Technologies in Foreign Language Teaching

Conventional instruction has not yielded as effective outcomes as it did in the past for

teaching/learning because teachers are faced with the learners who have placed computers,
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smartphones, and the internet at the center of their lives (Goldman & Martin, 2016). This
population of learners is digital natives who are attracted to quick access to information, and visual
content online (Eshet, 2004).

In light of the rapid development of digital technology, individuals need to use increasing technical,
cognitive, and sociological skills to perform tasks and solve problems in digital environments.
These skills are related to digital literacy (Pool, 1997). Having these skills will enable students to
access and use information resources, and it is seen as a need to adapt to the era (Ocak & Karakus,
2018).

Coupled with these realities, Lubis et al. (2010) emphasize that technology in language
learning/teaching settings is indispensable in that it promotes language learning motivation.
Supporting this view, Hilton (2006) argues that technology facilitates learning by offering various
language learning opportunities in English classrooms. However, language learning settings cannot
be enriched by only providing various activities; therefore, technology enables interactive smart
boards, online programs, and authentic activities including visual and aural components (Dudeney
& Hockly, 2012). However, this does not mean that the students will be left alone while they are
provided with these pedagogical affordances. Thus, the teachers should play an active role in
deciding when and how to employ the instructional technology for the students (Albirini, 2006).
This study, therefore, provides implications for the teachers to maximize the benefits derived from
the instructional technology use in language classrooms.

Computer-Assisted Language Learning

Computer-assisted language learning (CALL) explores computer applications in language teaching
and learning (Levy, 1997). Similarly, Egbert (2005) explains CALL as a support for language
learning/teaching in general with the use of computers. It is deemed an approach where computers
with interactive elements are used to present, promote and evaluate the instructional content
(Davies, 2016). Furthermore, instructional use of computers may enable the language learners to
receive feedback, and study at their own pace independently (Hoven, 1999). From this perspective,
it promotes learner autonomy (Bork, 1993). Considering these pedagogical affordances, this study
set out to explore the efficiency of computer-assisted software in secondary school language

learning.
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DynEd and Related Studies

DynEd gets its abbreviation from ‘Dynamic and Education’ (Onal, 2015). This software has been
designed to learn English naturally and quickly (Ucur, 2010). DynEd is based on the proficiency
levels set by the Common European Framework of Reference for Languages (DynEd, 2020).
DynEd aims to improve oral, aural, and comprehension skills of language (Saricaoglu, 2010).
Thanks to its rich multimedia content with color graphics, animation, video, and voice recognition,
DynEd is an interactive setting where it proceeds from beginner to advanced level. It allows
students to study English at school and at home and it enables teachers to monitor and guide their
students (MoNE, 2017).

DynEd has been used by MoNE in Turkey since the 2007-2008 semester. Thus, numerous studies
in Turkey have investigated DynEd in terms of its effectiveness (i.e., Baz, 2010; Cakmak, 2012;
Mete, 2010; Ucur, 2010; Uras, 2018). Although some studies point out the insufficient aspects of
DynEd, it was often found efficient in increasing language achievement. Additionally, some studies
investigated the impact of DynEd on students’ language attitudes and motivation (Bas & Kuzucu,
2009) and their language anxiety (Ozek & Pektas, 2016). Accordingly, it was found to improve the
language attitudes and motivation and lessen the anxiety towards English. DynEd is therefore a
subject worth investigating and this study explored whether similar results may be received in terms
of its efficiency on language achievement, attitudes, and anxiety towards English learning. In doing
this, gender and grade levels of the students were also explored in that gender (Imhof et al., 2007)
and grade levels can be significant factors in analyzing computer-related behaviors and practices.

Method
Aims of the Study

The current study addressed the following research questions:
1. Do the experimental group differ according to:

a) attitudes towards English?

b) foreign language learning anxiety levels?

¢) language achievement?
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2. Do students' attitudes towards English, foreign language learning anxiety, and academic
achievement levels differ significantly according to the gender and grade levels of students in

experimental and control groups?

Research Design

To measure the effectiveness of DynEd on EFL students' attitudes towards English, language
anxiety, and language achievement, this study employed a quasi-experimental design with

pretest/posttest control and experimental groups.

Study Group

The study group was recruited from 6" and 7™" grades at a state secondary school in Turkey. Simple
random sampling was used for sampling the study group. Consent for participation in the study
was obtained from all student guardians. The students were also told that participation in the study
was voluntary and they could withdraw from the study at any time during the study. Participants
(N=119) were between the ages of 12-15 (male n=63, female n=56; 6™ graders n=56, 7*" graders
n=63). Experimental Group (EG) (n=61) and Control Group (CG) (n=58) were randomly assigned
considering both grade levels. No significant difference in end-of-term English scores between EG
and CG was found (t= -.07). Therefore, the groups were not different from each other in terms of
language achievement considering their proficiency levels prior to the study.

Data Collection Instruments

Attitudes towards English scale. This scale has two dimensions (affective and behavioral)
with 16 items that are based on a 5-point Likert format (1=strongly disagree to 5=strongly agree).
It was originally developed by Orakc1 (2017) in the native language of the study group (Turkish).
Piloting of the scale (n=15) and expert opinions resulted in very minor revisions of the wording of
the items (see Appendix A). Reliability analysis of the items had an acceptable level, a=.79. To
investigate whether/to what extent CG and EG differed in attitudes towards English, both groups
were pre-and post-tested through using this scale. Since the main focus of this study is to investigate

the attitudes towards English as a whole, dimensions of the attitudes were not focused on.

Foreign language learning anxiety scale. This scale has three dimensions (personality,

communication, and evaluation) with 27 items that are based on a 5-point Likert format
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(1=strongly disagree to 5=strongly agree). It was originally developed by Bas (2013) in the native
language of the study group (Turkish). Piloting of the scale (n=15) and expert opinions resulted in
very minor revisions of the wording of the items (see Appendix B). Reliability analysis of the items
had an acceptable level, a=.84. This scale was used to pretest and posttest the CG and EG to
investigate whether/to what extent the groups differ in anxiety levels. Since the main focus of this
study is to investigate the anxiety towards English as a whole, dimensions of the anxiety were not

focused on.

Language achievement test. The first author compiled 20 multiple-choice items from the
tests (prepared for 6™ and 7" grade EFL students) published by Assessment and Examination
Service affiliated with MoNE (2019) in Turkey. As MoNE publishes these tests after performing
item analyses for validity, the second round of item analysis was not performed. The compiled test
included grammar, vocabulary, and reading questions (See Appendix C). The perfect score on the

test was 100 points. It was administered to the EG and CG at the end of the 6-week implementation.
Procedure

Before the start of the study, CG and EG students were informed about the purpose of the study,
and EG’s access to technical equipment (tablet, desktop PC, and mobile phone) to use DynEd was
checked. Later, they were given the DynEd usernames and passwords to log into the system. DynEd
coordinator informed the EG students about how to use the software properly. To avoid any
technical inconvenience and misunderstanding, an online messaging group including the first

author, DynEd coordinator, and students were created to promote fast and efficient communication.

The experimental procedure lasted for eight weeks, which is illustrated in the diagram below:

Introduction to the Tncla .
study -class activities

Introduction to the In-class activities
study and DynED

Experimental
Group

Control Group

1week 6 weeks 1 week
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Figure 1. Diagram of the experimental procedure

CG and EG took the pretests of language attitudes and language anxiety level in the first week. CG
and EG used the same instructional materials in the class with the same textbooks and activities.
However, the students in EG used DynEd for six weeks outside of school time. During this period,
all activities performed by the students on DynEd and their time spent on DynEd system were
tracked regularly by the EFL teachers to check whether they were actively using the software. The
student guardians were particularly asked to monitor the students to promote DynEd use. On the
other hand, the students in CG did not receive any DynEd implementation. They continued to
receive language education in the conventional setting. At the end of the 6 weeks, the students in
CG and EG were given posttests to measure their language attitudes and language anxiety levels
to investigate DynEd’s efficiency. Also, the students were given language achievement tests to
make a comparison of the test scores between CG and EG.

Data Analysis

To compare pretests/posttests scores of the language anxiety and attitudes towards English within
the groups, independent sample t-tests were run. Each group was compared in itself by analyzing
the difference between pretests and posttests. Independent sample t-tests were also used to make a
comparison of the language achievement tests scores between CG and EG. Preliminary data
screening was done. No extreme outliers were detected. Shapiro-Wilk Normality test was also run

and normal distribution was ensured (p >.5).

In the second round, ANCOVA was used to investigate pretest/posttest differences across CG and
EG in language anxiety and attitudes towards English. Descriptive statistics in Table 1 below
showed that skewness (-1/+1) and kurtosis (+2/-2) for language anxiety and attitudes were within
an acceptable range (George & Mallery, 2010; Tabachnick & Fidell, 2013). No extreme outliers

were found and data met other assumptions for running the ANCOVA test.

Table 1
Descriptive Statistics of All Variables

Groups Variables Tests N Skewness Kurtosis
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Attitudes towards English Pretest 61 -.48 -.69
Posttest 61 -.16 -74
(o
3
o Foreign language learning Pretest 61 -.67 .60
= anxiety Posttest 61 -31 -21
1S
g
) Language achievement Pretest 61 -.05 -71
Posttest 61 -42 -.58
a Attitudes towards English Pretest 58 40 18
3 Posttest 58 -.56 62
o Foreign language learning anxiety =~ Pretest 58 -.56 -.07
= Son Test 58 -.38 -.13
5] Language achievement Pretest 58 -93 .39
© Posttest 58 -.68 12

To answer the second research question, independent samples t-test was run to assess whether test
scores significantly differed for CG and EG, and to find out the language attitudes, language anxiety
levels, and language achievement differed concerning demographic variables (gender and grade

levels).

Findings
DynEd Use and Attitudes towards English

In this study, an independent sample t-test was employed to find out whether DynEd produced any
difference in pretests/posttests within CG and EG in terms of attitudes towards English. Table 2

presents the analysis results below:

Table 2
Independent Samples t-test for the Differences in Attitudes towards English

Descriptive Statistics

Groups Factor Tests N Mean SD P-value
Experimental Pretest 61 3.14 .83 00
Posttest 61 3.60 .63 '
Attitudes towards English
Control
Pretest 58 3.16 .88 .00
Posttest 58 3.65 .56

385



Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi e-1SSN:2146-5983 Yil: 2022 Sayi: 62 Sayfa: 377-404

Compared to pretests (M=3.14, SD=.83), the posttest results showed that the students in EG had
better attitudes (M=3.60, SD=.63) at the end of the 6" week period. This difference was found
significant (t(60)=-3.70, p<.05). Similar results were also observed for the CG between the pretest
(M=3.16; SD.88) and posttest (M=3.65; SD=.56). This difference was also significant for the CG
(t(57)=-3.69, p<.05). This finding means that students in both groups improved their attitudes

towards English at the end of the 6™ week period.

However, for the comparison between CG and EG in terms of the language attitudes, ANCOVA
analysis presented that there was not a significant difference between the EG and CG considering
the attitudes towards English (F1,117=2.28, p>.05).

DynEd Use and Language Learning Anxiety

An independent sample t-test was employed to find out whether DynEd had a significant difference
in pretests/posttests in CG and EG about their foreign language learning anxiety levels. The

analysis results are illustrated in Table 3 below:

Table 3
Independent Samples t-test for the Differences in Foreign Language Learning Anxiety Levels

Descriptive Statistics

Groups Factors Tests N Mean SD P-
value
Experimental Pretest 61 2.99 37 19
Posttest 61 3.07 34
Foreign language
Control learning anxiety Pretest 58 593 48 0
Posttest 58 3.17 37

As the descriptive statistics showed in Table 3 that posttests revealed that the students had higher
foreign language learning anxiety levels in both CG and EG at the end of the 6™-week period. This
increase was found significant for EG (t(60)=-1.31, p>.05) and CG (t(57)=-3.05, p<.05). However,
the ANCOVA analysis result pointed out that there was not a significant difference between the
EG and CG in terms of the foreign language anxiety levels (F1,117=1.27, p>0.05). To conclude,
although there was a difference in the anxiety levels within the groups, this difference was not

observed between the groups.
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DynEd Use and Language Achievement

Independent samples t-test was run to explore whether there was a significant difference between
tests scores of CG and EG. Mean scores for the experimental group (M=68.2, SD= 15.8) were
nearly two points higher than the control group (M=66.5, SD=15.9). However, the mean scores
across groups did not differ significantly, t(117)= -.72, p>.05. This finding means DynEd use had
no significant difference in the test scores of the students.

Analysis of Language Attitudes, Language Anxiety, and Language Achievement for
Demographic Variables

An independent sample t-test was run to investigate whether demographic variables (gender and
grades) created a significant difference in factors such as students' language attitudes, language

anxiety, and language achievement. The analysis results are presented in Table 4:

Table 4

Descriptive Statistics and Independent Samples T-test for the Differences in the Language
Attitudes, Language Anxiety, and Language Achievement in terms of Gender

Descriptive statistics

Groups Factors Gender N
Mean SD P-Value

Attitude Female 33 3.61 .70 .95

= towards Male 28 3.60 54

e English

o Foreign Female 33 3.05 36 66

& language Male 28 3.09 32

E learning

;i anxiety

L Language Female 33 67.21 17.71 57
achievement Male 28 69.50 13.57
Attitude Female 30 3.71 .53 37
towards Male 28 3.58 .59

g' English

) Foreign Female 30 3.25 34 .08

S language Male 28 3.08 .38

= learning

3 anxiety
Language Female 30 64.26 15.19 A7
achievement Male 28 69 16.60

Accordingly, gender had no significant difference for students in EG in terms of language attitudes
(t(59) =.55, p>.05), language anxiety levels (t(59)=- .42, p>.05), and language achievement
387



Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi e-1SSN:2146-5983 Yil: 2022 Sayi: 62 Sayfa: 377-404

(t(59)=-.55, p>.05). Similar results were also obtained for the students in CG with reference to
language attitudes (t(56)=.891, p>.05), language anxiety levels (t(56)=.08, p>.05), and language
achievement (t(56)=-.17, p>.05).

Table 5

Descriptive Statistics and Independent Samples T-test for the Differences in Language Attitudes,
Language Anxiety, and Language Achievement in terms of Grades
Descriptive statistics

Groups Factors Grades
N Mean SD P-Value

Attitude 6th grade 29 3.61 .66 91
towards 7th grade 32 3.59 .60
English

Experiment Foreign 6th grade 29 3.07 31 .96
language 7th grade 32 3.07 .36
learning
anxiety
Language 6th grade 29 66.41 15.92 .39
achievement 2. srade 32 69.93 15.87
Attitude 6th grade 27 3.55 48 .66
towards 7th grade 31 3.75 .56
English

Control Foreign 6th grade 27 3.20 .33 12
language 7th grade 31 3.14 .39
learning
anxiety
Language 6th grade 27 67.6 15.88 A2
achievement  7th grade 31 65.5 15.98

Table 5 shows that grades produced no significant difference for the students in EG with regard to
the language attitudes (t(59)=.103, p>.05), language anxiety levels (t(59)=.042, p>.05), and
language achievement (t(59)=-.865, p>.05).

Discussion and Implications
DynEd Use and Attitudes towards English

An independent sample t-test analysis revealed that students in EC and EG had better language

attitudes at the end of the 6™ week period. Although each group was observed to have improved
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their attitudes, ANCOVA results reported that there was not a significant difference between the
groups in terms of the attitudes toward language. This finding means that DynEd did not produce
a remarkable difference in the students' language attitudes towards English. This is similar to Inal
and Korkmaz’s study (2019) where DynEd was not found efficient in creating any impact on the
students’ attitudes towards English. One reasonable explanation for this finding may be that the
student guardians were not involved in tracking the students' online activities on the system and
that the students may therefore be left alone during the implementation period. This may hinder
the improvement of better attitudes towards English. Future research, therefore, should focus on
parental involvement in instructional learning. Drawing on the related literature (Inal & Korkmaz,
2019), another possible reason is that students might feel anxious about doing extracurricular
activities online, thereby resulting in lower attitudes towards English. Therefore, the students must
be given some extracurricular assignments/activities to create familiarity with them. This will help
them develop extramural English considering the third space theory. Students’ understanding of
the extracurricular activities may be changed into positive thinking, thereby facilitating the link
between home and school.

DynEd Use and Language Learning Anxiety

An independent sample t-test analysis of the pretest/posttest showed that students in the CG and
EG had higher foreign language learning anxiety levels at the end of the implementation period.
However, this increase was non-significant for the comparison between CG and EG groups. In
other words, DynEd did not create any difference in lessening the language anxiety levels. This
finding is also in line with the study conducted by Aydin and Zengin (2008) who pointed out that
foreign language anxiety was found to be higher in Turkey. This present study, therefore, showed
higher anxiety levels in both CG and EG students. Coupled with the extra responsibilities of the
students in EG- that is, logging into the system daily, spending active time on the system,
performing the activities and assignments, - DynEd use may pressurize the students, thereby
increasing their language anxiety. This finding highlights the need for follow-up where the students
and teachers periodically come together to evaluate the problems the students experience
throughout the instructional learning. This may help connect first and second spaces of learning

and develop digital skills.

DynEd Use and Language Achievement
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To explore whether DynEd had any difference in the posttest scores of CG and EG, independent
samples t-test was employed. Accordingly, there was no significance found between the test scores
of students in CG and EG. This finding is in line with other studies (Citak, 2019; Sengel et al.,
2014) that showed DynEd did not produce any significant impact on the students’ language
achievement. One possible explanation of this finding may be that the students might not be
familiar with the DynEd system. Another reason is that DynEd offers individualized learning,
which means students can study at their own pace. However, to achieve in such a system, students
must be aware of their abilities, skills, and interests. Thus, one possible implication of this study is
to focus on developing student autonomy to benefit more from instructional technologies. This may
be possible by assigning extramural English activities for pairs of students to let them
monitor/evaluate their practices during the process.

Language Attitudes, Language Learning Anxiety, and Language Achievement for

Demographic Variables

This study investigated whether language attitudes, language learning anxiety, and language
achievement in CG and EG differ in accordance with some demographic variables. One of them is
gender. Accordingly, the results showed that gender did not create any difference in CG and EG
students' language attitudes, language learning anxiety levels, and language achievement. This
finding is in line with the study conducted by Selguk (2016) who showed that gender did not
produce significant results in terms of the DynEd’s impact on language achievement. Even though
it is not particular to the DynEd use, Hussain et al. (2011) showed that gender is significant to the
English language anxiety and attitudes. However, CALL is a specific area; thus, further studies

should focus on gender differences considering computer-related behaviors and practices.

Similarly, in this study, grades were not reported as a significant variable for the language attitudes,
learning anxiety, and language achievement of the students in CG and EG. This finding is partially
consistent with the study by Shaikh et al. (2021) who found that grade levels did not create any
difference in the attitudes of the DynEd user students. This finding may be explained by the fact
that DynEd is produced for promoting EFL learning for all grades and ages and it offers language
content regardless of the proficiency level. Therefore, it is understandable that DynEd did not create
any difference in this study in terms of the grade levels as every DynEd user is provided with the
same content.
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Conclusion And Recommendations

The main finding of this study showed that DynEd did not produce any difference in the students'
attitudes towards English, foreign language learning anxiety, and language anxiety. It also revealed
that the gender and grades for these variables created no significant difference. These findings

provide evidence for the following recommendations:

(1) Parental involvement should be encouraged to increase the effectiveness of DynEd. This may
be feasible through periodic meetings with student guardians to inform them about how to support
DynEd use. Alternatively, this involvement can be built by connecting home and school through
sharing information via bulletins and e-mails, if possible. Therefore, the student guardians will be

informed about the students’ activities in the system.

(2) Students' familiarity with DynEd should be improved. All students may not be experienced
with instructional technologies. Thus, more laboratory work may be needed to improve the student

exposure to DynEd. This may improve the digital abilities of the students.

(3) To promote learner autonomy for promoting DynEd use, more practices of DynEd must be
performed in school laboratories with the guidance of EFL teachers and out-of-school time with
parental involvement. At this point, collaboration with the student guardians should be established
to explore ways of increasing learner autonomy. Thus, the third space for learning can be
facilitated.

(4) DynEd curriculum developers can develop content following the grade levels and age; thus,
learners can study at their own pace and level, accordingly. This may increase motivation for using

DynEd in language classrooms.
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g

-] £ =

ingilizce Tutum Olgegi & 3 E 3 E
1 ingilizce dersinde hata yapmakian korkarim, 1 2 3 1 3
2 ingilizee derslerinde sikiliyorum. 1 2 I3 4 3
3 ingilizee gizgi film seyretmekten keyif alirim. 1 2 13 4 5
4 ingl]lzce dersine ¢alismakian zevk alirim. 1 2 3 14 5
3 ingilizce éfrenmenin gereksiz oldufunu dilgiiniyorum. 1 2 |3 = 3
& ingilizee kitap okumaktan zevk alirim. 1 2 |3 14 3
7 ingilizee benim en gok korktugum derslerden biridir. 1 2 13 4 5
& Calisma zamanimin gofunu ingilizee dersine avirmak isterim. 1 2 3 o 3
o ingilizee sarkilar dinlemekten zevk alirim, 1 2 |3 4 3
10 ingilizce derslerine karsi gok az ilgim vardir. 1 2 13 4 5
11 fleride Ingilizceyle yakindan ilgili bir meslek sepmek isterim. 1 2 K3 4 3
12 ingilizce dersi hig bitmesin istiyorum. 1 2 |3 = 3
13 ingilizce dersiyle ilgili her sey ilgimi geker. 1 2 3 4 5
14 Detsler arasinda en ¢ok ingi]lzce dersinden hoglanirim. 1 2 3 14 5
15 ingilizce ile ilgili aktiviteler yapmakian hoglanirim. 1 2 3 1 3
16 ingilizee oyunlar ovnamaktan hoglanirim, 1 2 |3 14 3

Appendix B- Foreign language learning anxiety (In original version-Turkish)
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=5 = = =

25 8| 5| & 2
= = A b =
:E E| B = %
e 5 5 k| F| =

Yabancs Dil Cirenme Kayvms Olgegi

Y abancy dil dersinde konugurken kendime fazla glivenirim. 1 2 3 H 5

Y abancs dil Ggrenme konusunda leerimde herhangi bir bask hissetrmem 1 2 3 H 5

Y abancy dil dersinde oldukea heyecanlanim. 1 2 £ H K

Y abancs dil dersinde konugurken heyvecanlanr ve tedirgin olurum. 1 2 3 H K

M abanca dil derzinde bagansiz olmam durumunda karsilagabilecegim sonanlafl 2 £ H |5

beni endigelendirie.

Y abanca dil dersinde ata vapmakian oldukca korkarm. 1 2 £ 1 |5

Hkoulda yvabancs dil derslerinin daba fazla olmasim isterdin. 1 2 3 H 5

Y abancy dil dersinde gencllikle rahatirmdir. 1 2 3 H 5

jofretmenim, sinfta bana vabaner dilde soru sosdufunda cevap vermektd] 2 3 H 5

zorlanrim.

Y abanca dil ssnaviannda oldukeca heyecanlnom ki, smaviarda bildiklerimi dd] 2 3 H 5

s,

Kendimi yabamcr dil konugan insanlar arasimda bolsam asla fedirginlil]l 2 3 H 5

hdayrrarm.

Y abanca dil dersinde konugurken kendime olduboca glivenirim. 1 2 3 H 5

Y abanca dil dersinde giadillil olarak sorulara cevap vermekie isteklivimdir. | 2 3 H 5

Wabanca dilde konusurken diger Ogrencilerin beni  anlamayacafindar ] 2 3 H 5

oorkarmi

Appendix C-Language Test
1. Khan: What time does your school finish?

Leo: It finishes at 15: 50
Alt1 ¢izili saat hangi secenekte dogru yazilmistir?
A) quarter past three
B) Ten past three
C) Ten to four
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D) half past three

2. Lauren ?

Emily: I usually play a snowball.
A) Where do you go in winter
B) Why do you like playing games
C) How do you feel on snowy days
D) What do you do on winter holidays

3. 1) | always do something after school.
(1) At first, I do my homework and take a nap.
(111 1 brush my teeth before sleep.
(IV)  Then, I go out with my friends.

Metnin akisini bozan climle hangisidir?

Al B)lIl Il DIV

4. Our teacher is very punctual because she always - - - -.
A) stays at home and watch TV
B) arrives at school on time
C) misses the meetings
D) has a healthy life style

5. John: What does she look like?
Mary: She is - - - -.

Bosluga hangi kelime getirilmelidir?

A) generous B) talkative

C) short D) mean

6. | think my mother is a TV addict because she - - - - .
A) prefers reading to watching TV

B) likes changing TV channels

C) watches TV for long hours

D) wants to be a scientist

7. Your mother usually watches series on TV and you want to learn her thoughts about
watching TV series. How do you ask?

A) Who is a TV addict in our family

B) What do you think about TV series
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C) What are the bad sides of watching TV
D) Why do you always watch these boring series

8. Derek is fond of wild life, he never - - - .
A) misses documentaries

B) protects their habitat

C) feeds street animals

D) likes wild animals
9. Alice :1 love reading books.
Tom : - - - - do you read a book?

Alice :Three hours everyday.
Tom :That’s great!

A) Where B) What time

C) How many D) How often

10. Sarahisa................. person because she dislikes working hard.
A) lazyB) honest
C) punctual D) hardworking

11. My brother John is very selfish because he always - - - -.
A)thinks only about himself
B)takes care of poor people
C)spends time with her friends
D)buys presents for her friends

12.  Amanda :After school, I always rest at home for two hours, and then | have dinner with my
family.
Sue ?
Amanda :Never. | feel so tired.

A) What do you do in the evenings

B) What do you usually have for dinner

C) Where do you generally have dinner

D) How often do you go out in the evenings

13. Next weekend, my grandparents are their 70th wedding anniversary with a great party.
A) helping  B) inviting
C) engaging D) celebrating
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14. Megan :How about going to the cinema?
Amy:----
Megan :Then, let’s go and watch a comedy film. It’s funny.
Amy :That’s OK!

A)What kind of a movie is it?
B)Why do you like comedies?
C)Hope to like it!

D)Sounds good!

15. l. No, thanks.

. Would you like to go camping?

I | think the woods are dangerous.

IV.  Why not?
Karigik olarak verilen ciimlelerin anlamli bir biitiin olusturacak sekilde siralandigi segenegi
isaretleyiniz.

A)IV-1-11-11 B)YIN-1-1V-1I

COu-1v-1-1 D)IV-1I-1-1

16. Don’t forget to take your umbrella because it is............... outside.
A) freezing  B) raining
C) cold D) hot

Verilen gorseli ifade eden secenegi isaretleyiniz.
A)She can dye and design hair.
B)She draws and paints pictures.
C)She can examine people.
D)She works at the school

18. Hazel : Can your father take us to the museum?
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Jessica: - - - - . Heis ill now.
A)I’m sorry, he can’t

B)See you later, then

C)Of course, he can
D)Sorry, I don’t understand

19. | work at cafes and restaurants. | can serve food and drinks. I can also Show you the empty
tables. What do | do?

A) Apilot.  B) A waitress.

C) A dentist. D) An architect

20. Terry:It’s nearly six pm. We will be late. - - - -.
Dave: | will be ready in five minutes.
Terry: OK, I am waiting for you.
A) Be quick B) Be quiet
C) Save energy D) Use the air conditioner

Genis Ozet

Teknoloji hayatin 6nemli bir parcasi haline gelmistir. Giindelik hayat disinda, 2000’lerden sonra,
teknoloji egitimde ozellikle de yabanci dil olarak Ingilizcenin 6gretiminde yaygin halde
kullanilmaktadir. Geleneksel egitim yontemlerinin yabanci dil becerilerini gelistirmede yeterli
olmadig1 goriilmiistiir. Dolayisiyla, teknolojinin sundugu firsatlarin, Ingilizce dil becerilerini
gelistirme amaciyla kullanilmasi gerektigi alanyazin tarafindan desteklenmektedir. Teknoloji, ev
ve okul arasindaki iliskiyi (liclincii alan) kuvvetlendirir. Gerek 68renci sayisindaki artig, gerekse
bilgiye ulasmadaki hizin artigindan kaynakli olarak 6gretmenin rolii 6gretici roliinden rehberlik
eden kisi roliine evrilmistir. Bu gerc¢eklikler dogrultusunda, Tiirk Milli Egitim Bakanlig1 bilgisayar
destekli 6gretim uygulamalarinin tasarimlarina agirlik vermektedir. Ciinkii, bu uygulamalar okul
dis1 Ingilizce pratigini desteklemektedir. Buna istinaden, Bakanlik Dynamic Education (DynEd)
isimli egitim yazilimini ingilizce dgretimi icin hayata gegirmistir. Ingilizce 6gretimi i¢in yaygmn
olarak kullanilmas: tavsiye edilen bu yazilimim &grencilerin ingilizceye dair tutum, basari ve
kaygilarina yonelik etkisinin aragtirilmasi ihtiyact dogmaktadir. Ciinkdi, arastirmalarin sonuglarina

gore, DynEd yazilimi ile daha etkili ve farkli uygulamalar yapilabilir ve durumla ilgili paydaslar
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bilgilendirilebilir. Bu yiizden, bu ¢alisma, Tiirkiye’deki ortaokul &grencilerinin DynEd
kullanimlarinin onlarin ingilizce basarilarma, Ingilizceye karsi tutumlarma ve yabanci dil
ogrenmeye yonelik kaygi seviyelerine olan etkisini aragtirmistir. Ayrica, DynEd kullanan
ogrencilerin Ingilizceye yonelik tutumlari, yabanci dil 6grenme kaygilar1 ve akademik basari
diizeyleri cinsiyet ve smif seviyesi degiskenlerine gore anlamli bir sekilde farklilasip

farklilasmadigini da incelemistir.

Bu c¢aligmada, yar1 deneysel esitlenmemis kontrol gruplu son test arastirma deseni kullanilmastir.
Calisma 2 grupla (deney ve kontrol grubu) yiiriitiilmiistiir. Calisma, Van ilinin Ipekyolu ilgesinde
bulunan bir ortaokulda yiiriitiilmiistiir. Altinc1 ve yedinci sinifta okuyan 61 6grenci deney grubunda,
58 ogrenci kontrol grubunda olmak tizere toplam 119 6grenci katilmigtir. Uygulama siirecinin
basinda, deney/kontrol grubundaki dgrencilere, &n test olarak Ingilizceye yonelik tutumlarii
ogrenmek amaciyla tutum 6lcegi ve yabanci dil 6grenmeye dair kaygi diizeylerini belirlemek i¢in
kaygi olgegi uygulanmistir. DynEd uygulamasi 6 hafta siirmistiir. Bu siire¢ boyunca, deney
grubundaki dgrencilerin sistemde aktif olup olmadiklar1 Ingilizce 6gretmenleri tarafindan diizenli
kontrol edilmistir. Ogrencilerin sistemde ne gibi etkinliklere katildiklar1 ve ilerleme durumlar
detayli olarak belgelendirilmistir. Kontrol grubundaki 6grencilerle normal miifredat konular

islenmis ve gerekli akademik destek verilmistir.

Gruplar icinde dil kaygisinin &n test/son test puanlarimi ve Ingilizceye ydnelik tutumlart
karsilastirmak i¢in bagimsiz drneklem t-testleri uygulanmustir. Ikinci olarak, dil kaygisi ve
Ingilizceye yonelik tutumlarda kontrol/deney grubu arasindaki on test/son test farkliliklarmi

arastirmak i¢in ANCOVA kullanilmistir.

Deney ve kontrol grubunun Ingilizceye yonelik tutumlartyla ilgili olarak, 6n test ve son test
karsilagtirildiginda, 6. haftanin sonunda deney grubundaki 6grencilerin daha iyi tutumlara sahip
oldugu goriilmiistiir. Bu fark anlamli bulunmustur. On test ve son test arasinda kontrol grubu i¢in
de benzer sonuglar gozlenmistir. Bu fark, kontrol grubu i¢in de anlamlidir. Ancak dil tutumlari
acisindan deney ve kontrol gruplari arasinda karsilastirma yapildiginda, ANCOVA analizi
Ingilizceye yonelik tutumlar agisindan bu iki grup arasinda anlamli bir fark olmadigini ortaya
koymustur. Bu sonuglara gore, 6grenci velileri 6grencilerin ¢evrimici etkinliklerini sistem
lizerinden takip etmemis olabilir ve bu nedenle 6grenciler uygulama siirecinde yalniz birakilmig
olabilir. Bu, Ingilizceye kars1 daha iyi tutumlarm geligsmesini engelleyebilir.

402



Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi e-1SSN:2146-5983 Yil: 2022 Sayi: 62 Sayfa: 377-404

Yabanci dil 6grenme kaygisiyla ilgili olarak, son testler 6grencilerin 6.haftanin sonunda hem
kontrol hem de deney grubunda daha yiiksek yabanci dil 6grenme kaygi diizeylerine sahip
olduklarini ortaya koymustur. Bu artig, deney ve kontrol grubu i¢in anlamlidir ancak ANCOVA
analizi sonucuna gore, yabanci dil kaygi diizeyleri agisindan deney ve kontrol grubu arasinda
anlaml bir fark bulunmamistir. Bu sonuglara gore, 6grencilerin sisteme giinliik giris yapma gibi
sorumluluklarindan dolay1 dil kaygis1 artmig olabilir. Bu bulgu, dgrencilerin 6grenme siirecinde
yasadiklart sorunlar1 degerlendirmek i¢in &grenci ve 0gretmenlerin periyodik olarak bir araya
gelmelerinin 6nemini gostermektedir. Bu, birinci ve ikinci 6grenme alanlarini birbirine baglamaya

ve dijital becerileri gelistirmeye de yardimeci olabilir.

Dil basarisiyla ilgili olarak, DynEd'in kontrol ve deney gruplarinin son test puanlarinda herhangi
bir fark olup olmadigini arastirmak igin bagimsiz drnekler t-testi kullanilmistir. Ogrencilerin
kontrol ve deney gruplarindaki test puanlari arasinda anlamlilik bulunmamaistir. Bunun bir nedenti,
ogrencilerin DynEd sistemine asina olmamasi olabilir. Diger bir neden ise DynEd'in
bireysellestirilmis 6grenme sunmasidir, bu da 6grencilerin kendi hizlarinda ¢aligsabilecekleri
anlamina gelir. Boyle bir sistemde basariya ulagsmak i¢in 6grencilerin yeteneklerinin, becerilerinin
ve ilgi alanlarinin farkinda olmalar1 gerekir. Bu nedenle, 6gretim teknolojilerinden istifade etmek
icin 6grenci 6zerkligini gelistirmeye odaklanilmalidir. Bu siire¢ boyunca kendi uygulamalarini

izlemelerine izin vermek i¢in dgrencilere okul dis1 Ingilizce aktiviteler verilebilir.

Kaygi, tutum ve basariin cinsiyet ve smif seviyesine gore farklilasip farklilagmama hususuyla
ilgili olarak, cinsiyet ve smf seviyesi, anlamli bir farklilik olusturmamistir. Her DynEd
kullanicisina ayni igerik saglandigi icin DynEd'in sinif seviyeleri agisindan bir fark yaratmadigi

anlagilabilir.

Tiim bu sonuglara gore: (1) DynEd'in etkinligini artirmak igin ebeveyn katilimi tesvik edilmelidir.
Bu, 6grenci velileri ile DynEd kullanimini nasil destekleyebilecekleri konusunda bilgilendirmek

icin periyodik toplantilar yoluyla miimkiin olabilir.

(2) Ogrencilerin DynEd'e asinaliklar1 gelistirilmelidir. Tiim 6grenciler dgretim teknolojileri
konusunda deneyimli olmayabilir. Bu nedenle, 6grencinin DynEd ile hasir nesir olabilmesi igin
daha fazla laboratuvar g¢aligmasina ihtiya¢ duyulabilir. Bu, 6grencilerin dijital yeteneklerini

gelistirebilir.
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(3) DynEd kullanimini tesvik etmek, okul laboratuvarlarinda Ingilizce 6gretmenlerinin
rehberliginde ve okul disi zamanlarda ebeveyn katilimiyla daha fazla DynEd uygulamasi
yapilmalidir. Bu noktada, Ogrenci Ozerkligini artirmanin yollarin1 arastirmak igin &grenci

velileriyle is birligi yapilmalidir. Béylece, 6grenme igin iigiincii alanin kullanimi artirilabilir.

(4) DynEd miifredat gelistiricileri, sinif seviyelerine ve yasa gore icerik gelistirebilir; boylece,
ogrenciler kendi hizlarinda ve seviyelerinde ¢alisabilirler. Bu, DynEd’in kullanma motivasyonunu

artirabilir.

ETIiK BEYAN: An investigation into the effectiveness of DynED: Attitudes towards English,
language learning Anxiety, and Language Achievement” baslikli caligmanin yazim siirecinde
bilimsel, etik ve alinti kurallarina uyulmus; toplanan veriler lizerinde herhangi bir tahrifat
yapilmamistir ve veriler toplanmadan 6nce Van Yiiziincii Y1l Universitesi Girisimsel Olmayan
Klinik arastirmalar Etik Kurulu’ndan 27.05.2021 tarih ve E-85157263-604.01.02-56533 sayili etik
izin almmustir. Karsilasilacak tiim etik ihlallerde “Mehmet Akif Ersoy Universitesi Egitim
Fakiiltesi Dergisi Yaym Kurulunun® hi¢bir sorumlulugunun olmadigi, tiim sorumlulugun Sorumlu
Yazara ait oldugu ve bu ¢alismanin herhangi bagka bir akademik yayin ortamina degerlendirme

icin gonderilmemis oldugunu taahhiit ederim.
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