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The phenomenon of war and peace has existed since the beginning of humanity. While
the Turkish Language Association defines "war" as struggling, struggling to eliminate
something, struggling to destroy something and fight, the Association defines "peace"
as an environment of tolerance, harmony and mutual understanding. In the process of
transforming war into peace, individuals must first acquire knowledge, develop skills
and attitudes. The most important concepts to be acquired regarding this process are
tolerance, justice, human rights, democracy and equality. These concepts are abstract
and difficult for the preschool child to comprehend. Researches reveal that starting
from the preschool period, quality education, educational environment, methods and
materials are required for the comprehension of the concept of war and peace, which
are among the abstract and difficult subjects for children. In this respect, the study was
carried out in order to examine the suitability of the illustrated children's books, which
cover the subject of war and peace, for the preschool period. Qualitative research
method was preferred in the study. Reviewed books group consists of 22 illustrated
children's books determined by the criterion sampling method that is one of the
purposive sampling methods. lllustrated children's books were examined by document
analysis method. The data related to the study were analyzed through descriptive
analysis and content analysis techniques. As a result of the research, it can be said that
in the illustrated children's books examined, there is not enough attention to the
developmental characteristics of the child in the process of explaining the cause of the
war, including positive emotions as well as negative ones, and resolving the war.
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Bu Savas ve barig olgusu insanhgin baslangicindan bu yana var olmugstur. Turk Dil
Kurumu, savasi ugrasma, micadele, bir seyi ortadan kaldirmak, yok etme miicadelesi
ve kavga olarak tanimlarken barisi hosgori ortami, uyum, karsilikh anlayis olarak
tanimlamaktadir. Savasin barisa doénustirilmesi sirecinde oncelikle bireylerin bilgi,
beceri ve tutum kazanmasi gerekmektedir. Bu surece iliskin kazanilmasi gereken en
6nemli kavramlar hosgori, adalet, insan haklari, demokrasi ve esitlik kavramlaridir. Bu
kavramlar okul o6ncesi donemi g¢ocugu icin soyut ve anlasiimasi zordur. Yapilan
arastirmalar, gocuklar igin soyut ve zorlu konular arasinda yer alan savas ve barig
kavrami igin okul 6ncesi dénemden baslanarak nitelikli egitimin, egitim ortaminin,
yontemin ve materyallerin gerekli oldugunu ortaya koymaktadir. Bu dogrultuda
¢alismanin temel amaci okul 6ncesi déneme yonelik savas ve baris konusunu kapsayan
resimli gocuk kitaplarinin igerigini incelemektir. Arastirma nitel arastirma yontemi ile
yiritilmistir. incelenen kitaplar grubu, amach érnekleme yéntemi ile belirlenmis 22
resimli ¢cocuk kitabindan olusmaktadir. Resimli ¢ocuk kitaplarina dokiiman inceleme
yontemi uygulanmistir. Calismaya iliskin verilere 6énce betimsel analiz, sonra da igerik
analizi teknigi uygulanmistir. Arastirmanin sonucunda, incelenen kitaplarda savasin
nedeninin agiklanmamasi, olumlu duygular kadar olumsuz duygulara yer verildigi ve
savasin ¢oziiminde ¢ocugun gelisim 6zelliklerine dikkat edilmedigi soylenebilir.

* Thisstudywaspresented as an “oral presentation” at the 2 thinternationaleducationsocialandbehavioralsciencesconference in
Roma- Italybetween 5th-6th June 2021.

" Bu makalenin tamamina yazar katkida bulunmustur.
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Introduction

The preschool period is the period when the child begins to socialize and interact more with his
environment. In this period, children begin to make sense of their environment and different
experiences (BalatUyanik, 2012). Moreover, concepts such as war, peace, democracy and rights begin to
take place in the child's life (Rosell, 1968). The phenomenon of war and peace has existed since the
beginning of humanity. The Turkish Language Association (TLA) (2017) defines "war" as struggling,
struggling to eliminate something, struggling to destroy something and fight, while the association
defines "peace" as an environment of tolerance, harmony and mutual understanding. In the process of
transforming war into peace, individuals must first acquire knowledge, develop skills and attitudes. The
most important concepts to be acquired regarding this process are tolerance, justice, human rights,
democracy and equality (Harris & Morrison, 2012). These concepts are abstract and difficult for the
preschool child to comprehend. In Rodd's (1985) study with children aged four-six, it was concluded that
the majority of children could not express the concept of war. Vriens and Aspeslagh (1985) conducted a
study on the concepts of war and peace with six-seven-year-old children and found that children
expressed the concept of war more easily than the concept of peace.

Studies show (Sakiz, 2016; Sever, 2015) that starting from the pre-school period, quality education,
educational environment, method and materials are required for the comprehension of the concept of
war and peace, which are among the abstract and difficult topics for children (Demir, 2011). Family and
teachers play an important role in the acquisition of a culture of peace and basic values. Alvik (1968)
states that children try to describe the war situation from the mass media, their friends or the
conversations of the adults around them. Correcting a wrongly acquired value in children is more
difficult than instilling a new value. For this reason, family should have an attitude and understanding of
education that continues in parallel with the cooperation of school from an early age of the child
(BalatUyanik, 2004; Dogan&Kilig, 2014; Kay &Saglam, 2020).

In the preschool period it is very difficult for children to understand the concepts of war and peace,
which are abstract and among difficult subjects. For this reason, quality visual materials are needed so
that children can learn these challenging concepts and develop positive attitudes and behaviors. One of
the visual materials used is illustrated children’s books (Glizelyurt, 2020). lllustrated children's books
embody the abstract concepts of war and peace for children and help children make sense of the
process (AACAP, 1998; Berger, Pat-Horenczy&Gelkopf, 2007; Yule, 2002).

Quality books are considered important for raising individuals who are aware of the changing
standards and conditions of the world and develop solutions to problems (Arslan andPekdogan, 2021;
Kilig, 2006). Similarly, Sever (2013) stated that illustrated children’s books are the child's window to the
outside world and it is important to choose those books to prepare children for real life. Besides, it has
been revealed by the researches that teachers mostly prefer illustrated children's books to introduce
the concept of peace to children and to help them acquire this concept (Aladejana, 2007). Accordingly,
the study was carried out in order to examine the suitability of the illustrated children's books, which
cover the subject of war and peace, for the preschool period. It is thought that the study will contribute
to the literature and will guide families and teachers in choosing and using illustrated children's books.

In this context, answers to the following questions were sought in terms of the books discussed in
the study:

1. Which situations are included in the content of illustrated books about war and peace that appeal
to preschool children?

2. What is the relevance of the illustrated children's books on war and peace that appeal to
preschool children to the literature?

With its use of a variable method and approaches, it is flexible; as the evaluation progresses, it
adapts to new information, and it is open-ended.
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Method

Research Model

In the research, document analysis method that is one of the qualitative research methods was
preferred in order to determine whether the concept of war and peace was included in illustrated
children's books. Document analysis is the examination of written documents containing information
about facts and events that cover the research topic (Yildirrm&Simsek, 2016). Since the illustrated
children's books covering the concepts of war and peace for the preschool period were examined in the
research, the document analysis method was used.

ReviewedBooks

Reviewed book group consists of 22 illustrated children's books, the first editions of which were
between 2014-2020 and selected by criterion sampling method that is one of the purposeful sampling
methods. Criterion sampling is the creation of a study group from written materials covering the
concept or subject to be researched and containing predetermined criteria (Merriam, 2013). In this
research, it was accepted as a criterion that the books include the concepts of war and peace and that
they are for the preschool period.

Data Collection and Analysis

In order to identify the books on the research topic, the words war, peace and preschool were
searched in the catalogs of the national and public libraries and on the websites selling books. 53 books
containing the fulfilling criteria were read by the researcher and the books that did not comply with the
criteria were excluded from the research. The document review method was applied by independent
researchers to 22 illustrated children's books that were determined to be suitable for the research
criteria. lllustrated children's books were analyzed via descriptive and content analysis techniques. In
the descriptive analysis, the data are presented within the framework of predetermined themes,
research topic or research questions. In the research, the state whether the concepts of war and peace
are included in illustrated children's books was examined. Content analysis is usually carried out to
identify common points in the content of a large number of written materials. In content analysis,
important meanings are identified and grouped, and an interpretation that provides generalization is
obtained. The basic process in content analysis technique is to express similar data in a meaningful way
by bringing them together around certain concepts and themes. In content analysis, categorical analysis
was preferred (Yildinm&Simsek, 2016). Frequency values of the determined theme and subthemes were
given in this study. The examined books are indicated with codes as Children's Book 1 (CB1), CB2, CB3,
CBA4....

Reliability

All of the illustrated children's books examined in the study were examined in detail by a different
researcher whose area of expertise is children's literature. Subthemes with consensus and subthemes
with disagreement were determined by the researchers. Miles and Huberman's (1994) [(Reliability =
consensus / consensus + disagreement) * 100] [(Reliability=50/56)*100] formula was used to find the
reliability coefficient among the identified sub-themes. It was determined that there was 89% reliability
among researchers. In accordance with this, it can be said that the results of the data analysis are
reliable.

Findings

In this part of the research, the data obtained are presented. The findings of this research are
grouped under seven themes: "demographic characteristics", "emotions", "war", "peace", "experienced
problems", "cause of war", "solution of war" and these themes are explained below. The books

containing the subthemes specified in the themes are expressed as CB1, CB2, CB3... in the tables.
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Theme 1: Demographics

These themes are presented in Table 3. The demographic characteristics of the illustrated children's
books examined in the research are gathered under this title. The codes related to this theme, the first
edition year of the illustrated children's books in the original language, the first edition year in Turkish,
the age recommendation and the information note to the family are given in Table 1.

-II-:Ianl:;lil;S Regarding the Demographic Characteristics of the Illustrated Children’s Books Examined
Code Year'of First Edition in Year of First'Edition in Age ' Informatior:n Note
Original Language Turkish Recommendation to Family
CcB1 2009 2014 Not Available Not Available
CB2 2012 2014 Not Available Not Available
CB3 2016 2016 Not Available Not Available
CB4 2016 2017 Not Available Not Available
CB5 2014 2017 Not Available Not Available
CB6 2004 2017 Not Available Not Available
CB7 2016 2017 Not Available Not Available
CB8 1936 2017 Not Available Not Available
CB9 2016 2017 Available Not Available
CB10 2017 2017 Available Not Available
CB11 1978 2018 Not Available Not Available
CB12 - 2018 Not Available Not Available
CB13 2017 2018 Not Available Not Available
CB14 2007 2018 Not Available Not Available
CB15 2012 2018 Not Available Not Available
CB16 - 2019 Not Available Not Available
CB17 2017 2019 Not Available Not Available
CB18 2018 2019 Not Available Not Available
CB19 - 2020 Available Not Available
CB20 2002 2020 Not Available Not Available
CB21 - 2020 Not Available Not Available
CB22 - 2020 Not Available Not Available

The illustrated children's books examined within the scope of the research are translation (f=17) and
books written in Turkey (f=5). There is no age recommendation (f=19) and information note for the

family (f=22) in the illustrated children's books.

Theme 2. Emotions

The emotions in the illustrated children's books examined in the research are gathered under this

title. Subthemes and codes related to this theme are given in Table 2.
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Table 2.
Emotions in lllustrated Children's Books on War and Peace
Frequency Children’s Books
Subthemes
(f) (CB)
CB1, CB2, CB7, CBS8, CB9, CB10, CB12, CB13, CB15, CB17,

Sadness 12 CB19, CB21

Happiness CB1, CB6, CB8, CB9, CB12, CB13, CB16, CB19, CB21

9
Hope 9 CB1, CB2, CB4, CB7, CB9, CB10, CB14, CB19, CB22
Fear 8 CB2, CB3, CB4, CB7, CB8, CB10, CB15, CB20
7
5
2

Anxiety CB3, CB5, CB7, CB15, CB18, CB20, CB22

Anger CB3, CB6, CB8, CB10, CB11
Ruthlessness CBS8, CB20
Courage 1 CB12

The emotions sadness (f=12), happiness (f=9), hope (f=9), fear (f=8), anxiety (f=7), anger (f=5),
ruthlessness (f=2) and courage (f=1) are included in the illustrated children's books examined.

Theme 3: War

The concepts describing the war in the illustrated children's books examined in the research are
gathered under this title. Subthemes and codes related to this theme are given in Table 3.

Table 3.
Concepts Describing the War Situation
Frequency Children’s Books
Subthemes
() (cB)
CB1, CB2, CB3, CK4, CB5, CB7, CB8, CBY, CB10,
Emigrating — Searching for a new place 18 CB11, CB12
CB13, CB14, CB15, CB17, CB19, CB20, CB21
. - CB1, CB2, CB5, CB7, CB9, CB10, CB14, CB15,
Failure to meet basic rights and needs 10

CB16, CB20

Mayhem-Occupation-Danger 8 CB3, CB6, CB8, CB10, CB13, CB16, CB20, CB22
Death 7 CB3, CB7, CB8, CB11, CB14, CB18, CB20

War material 6 CB6, CB7, CB11, CB16, CB18, CB20

Being held captive-Restricted 5 CB1, CB7, CB14, CB15, CB20

Soldier-Enemy 4 CB3, CB6, CB14, CB15

Human trafficking 2 CB3, CB5

Losing hope 2 CB9, CB14

The concept of war is expressed in the illustrated children's books as; emigrating/searching for a new
place (f=18), failure to meet basic rights and needs (f=10), occupation (f=8), death (f=7), war material
(f=6), being held captive/restricted (f=5), soldier/enemy (f=4), human trafficking (f=2) and losing hope
(f=2).

Theme 4: Peace

Concepts describing peace in the illustrated children's books examined in the research are grouped
under this title. Subthemes and codes related to this theme are given in Table 4.
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Table 4.
Concepts Describing the State of Peace

Subthemes

Frequency

(f)

Children’s Books
(CB)

Finding a home/Hope of returning home

Being accepted in a new place
Opposing war-Struggling
Willingness to be safe
Helping-Sharing

Accepting differences - Empathy
Unity and Solidarity

The fleeing of those who do not want war

Being free

12

N B PO O

CB1, CB3, CB4, CB5, CB7, CB9, CB10, CB12,
CB14, CB15, CB17, CB19

CB2, CB5, CB6, CB7, CB9, CB10, CB12, CB19,
CB20

CB6, CBS, CB12, CB13, CB14, CB16, CB18
CB2, CB3, CB5, CBY, CB12, CB15, CB17

CB2, CB4, CB7, CB10, CB16, CB20

CB4, CB6, CB12, CB20, CB21, CB22
CB7,CB10, CB15, CB19

CB3, CB7, CB10, CB11
CB7, CB10

The concept of peace is expressed in the illustrated children's books as; finding a home/hope of
returning home (f=12), being accepted in a new place (f=9), opposing war/struggling (f=7), willingness to
be safe (f=7), helping/sharing (f=6), accepting differences/empathy (f=6), unity/solidarity(f=4), the
fleeing of those who do not want war (f=4), and being free (f=2).

Theme 5: Experienced Problems

The problems experienced due to war in illustrated children's books examined in the research are
grouped under this title. Subthemes and codes related to this theme are given in Table 5.

Table 5.
Problems Experienced due to War

Subthemes

Frequency

(f)

Children’s Books
(CB)

Breaking up with acquaintances

Escaping to another country-Searching for
a new place

Being alone

Not being accepted at the new location
Not being safe

Not being free
No effort for peace

Losing a family member

14

6
4
3

3

CB1, CB2, CB3, CB4, CB7, CBS8, CB9, CB10,
CB11, CB12, CB13, CB15, CB17, CB21

CB3, CB5, CB7, CB9, CB10, CB12, CB17,
CB19, CB21

CB2, CB5, CB8, CB9, CB14, CB15, CB17,
CB20, CB21

CB4, CB6, CB9, CB11, CB12, CB20
CB3, CB11, CB14, CB18, CB20, CB22

CB1, CB7, CB10, CB20
CB11, CB13, CB16

CB3, CB14, CB15

It is mentioned in the illustrated children's books that the problems such as breaking up with
acquaintances due to war (f=14), escaping to another country (f=9), being alone (f=9), not being
accepted in a new place (f=6), not being safe (f=6), not being free (f=4), not making efforts for peace
(f=3) and losing a family member (f=3) are experienced.
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Theme 6: The Cause of War

The reasons for the war in the illustrated children's books examined in the research are grouped
under this title. Subthemes and codes related to this theme are given in Table 6.

Table 6.

Causes of the War

Frequency Children’s Books
Subthemes
(f) (CB)
Not disclosing the cause of the war 14 CB, CB3, CB5, CB7, CBY, CB10, CB14, CB1S,
CB17, CB18, CB19, CB20, CB21, CB22

Deterioration of natural life 3 CB2, CB4, CB12

Not accepting differences 2 CBS8, CB11

Trying to prove that you are strong 2 CB8, CB12

Desire to acquire new lands 2 CB6, CB16

Jealousy 1 CB13

In the illustrated children's books examined, the cause of war was expressed as the deterioration of
natural life (f=3), not accepting differences (f=2), trying to prove that you are stronger (f=2), the desire
to acquire new lands (f=2) and jealousy (f=1). In some of the illustrated children's books examined, the
cause of war was not explained (f=14).

Theme 7: Resolution of War

The process of resolving the war in the illustrated children's books examined in the research is
gathered under this title. Subthemes and codes related to this theme are given in Table 7.

Table 7.
The Process of Resolution of the War
Subthemes Frequency Children’s Books
(f) (cB)
CB4, CB5, CB7, CB10, CB12, CB17,
Getting used to living in a new place 8 CB19, CB21
Hoping to return home 6 CB1, CB2, CB7, CBS, CB15, CB19
Accepting differences-Empathy 6 CB6, CB11, CB12, CB19, CB21, CB22
Overcoming difficulties with unity and solidarity 4 CB9, CB12, CB13, CB16
Resisting war 4 CBS8, CB14, CB15, CB18
Finding a new war subject 1 CB11
Being uncertain by not being able to find a new
place 1 CB20
Hoping to find a safe place 1 CB3

In the illustrated children's books examined, the resolution of war was realized as getting used to a
new place in the resolution of war (f=8), hoping to return home (f=6), accepting differences (f=6),
overcoming difficulties with unity and solidarity (f=4), resisting war (f). =4), finding a new subject of war
even though the war is over (f=1), staying in uncertainty without being able to find a new place (f=1) and
hoping to find a safe place (f=1). Children have difficulties in the migration process.
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Discussion & Conclusion

The subject of war and peace, which exists in life and is difficult for preschool children to
understand, can be embodied in illustrated children’s books and presented in accordance with their
developmental characteristics. Illustrated children's books, written in different languages and published
in Turkish, covering the subjects of war and peace in the research, started to be published in the early
1930s, as indicated in the demographic characteristics in Table 1. The publication of these works in
Turkey started as of 2014. This situation revealed the view that the importance of illustrated children's
books as an important tool in conveying difficult topics such as war and peace has not yet been
understood.

It is known that war has negative social-emotional and physical effects on all people, especially on
children. The war process creates devastating results in the social-emotional development area of
children. Children experience emotions such as fear, sadness, anxiety, and anger in this process
(American Psychiatric Association [APA], 2000; Thabet, Abed &Vostanis, 2004; Yule, 2002). Parrot (2001)
analyzed 61 illustrated children's books and discovered that the feeling of sadness was the most
frequently used feeling included in illustrated children’s books. Within the scope of this research, the
emotions experienced by children show parallelism. In addition, positive emotions such as courage,
compassion and hope should also be included, as children will identify with the heroes in the illustrated
children's books (Guzelyurt&Sarag, 2018; Sever, 2015). Within the scope of this research, it was
determined that the emotions that could affect children positively were limited. This finding obtained
within the scope of the research is the opposite of the findings in the literature.

In the illustrated children's books examined in the research, the concept of war is mostly defined as
emigration, deprivation of basic rights and needs, and occupation. Being forced to relocate and not
being able to meet basic needs are some of the serious problems caused by war. However, the loss of a
family member, separation from acquaintances, and loss of hope also leave serious traces on the child
(Dybdahl, 2001; Erden&Giirdil, 2009). In this context, it has been determined that the marked effects of
war are included in the illustrated children's books examined, and the situations that can affect the child
deeply are less included.

In the illustrated children's books examined in the research, the concept of peace was mostly
expressed with the concepts of finding a home and being accepted in a new place. Many peace
educators, political theorists and organizations for conflict resolution state that problem situations can
be resolved through mutual agreement (Aslan et al., 2016). The prerequisite for mutual agreement is to
accept differences, empathy, cooperation and sharing (Papastehanou, 2014). When examined from this
aspect, the cessation of war or moving away from war is the most frequently expressed situation
through the concept of peace in illustrated children's books. The concept of peace is a process in which
the war situation comes to an end, where people understand and accept each other, and live freely. In
this context, it has been determined that the concept of peace is not fully included in the majority of
illustrated children's books examined. The bad aspects of war and the importance of peace are made
felt through children's books. In addition, children's books are also effective in understanding the
emotions children experience during the war, solving problem situations, and understanding messages
(Aktas, 2011).

War causes people to experience many problems. At the top of these problems are migration,
change in order, searching for a new place, not meeting basic needs, losing a family member and being
away from acquaintances (Demirtas, 1991; Harris & Morrison, 2012). Children who migrate due to war
experience problems such as leaving the place they live in, getting used to the new environment, and
adapting to their peers (Uluocak, 2009). Within the scope of the research, separation from
acquaintances and fleeing to another country were mostly included. However, it has been determined
that serious problems caused by war, such as being alone, not being safe, not being accepted in a new
place, not being free, not making efforts for peace, and losing a family member, are not given enough
importance.
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When the researches on the causes of war are examined, wars are classified as religion and sect
wars, land wars, wars of independence, wars of ideology, wars of hegemony, economic wars, civil wars
and wars of succession. If the causes of these wars are examined in depth, it is discovered that wars
outbreak in order to seize wealth and resources, gain power/show strength, spread political or religious
principles, gain racial or ethnic superiority and protect a country (Usakl, 2008; Varlik, 2013; Yalginkaya,
2008; Yilmaz, 2010). In very few of the illustrated children's books examined within the scope of the
research, it is explained that war occurs due to reasons such as proving to be stronger, obtaining land,
not accepting differences. However, the cause of war is not explained in the majority of illustrated
children's books. Why and how questions are among the most frequently asked questions by preschool
children (Avci, KonarGiiner&Dilek, 2015; Oktay, 2000; Sezer&Yoleri, 2015). Not explaining the cause of
war which is a difficult subject for children is seen as an important obstacle for illustrated children's
books on war and peace to reach their goals.

In illustrated children's books, children identify with the hero in the books. For this reason, illustrated
children's books should be designed with a positive ending or in a way that will not discourage the child,
encourage them to think, and not be negative (Giizelyurt&Qzkan, 2019; Sever, 2015). The involvement
of children in the education process helps them adapt to this difficult process (Organisation for
Economic Co-operation and Development [OECD], 2018). However, socialization also plays an important
role in being safe and meeting their needs (Sakiz, 2016). In some of the illustrated children's books
examined in the research, the story was concluded by getting used to the new place. In very few of the
books, the solution was found by unity-togetherness, accepting differences, opposing the war and
returning home. In some of the books, the story was completed with negative processes such as not
being able to find a new place and thinking that there would be a reason for war again. Although the
result of war may be negative in real life, it is thought that the conclusion section should be designed in
a way that will not cause pessimism in children in order to make children think about how to find a
solution to the problem through illustrated children's books. In this context, it has been determined that
the illustrated children's books examined do not offer solutions to the war situation in accordance with
the development of children.In conclusion, the fact that illustrated children's books containing the
concepts of war and peace have been published in Turkey in recent years suggests that the importance
of the subject was realized late. Although the importance of the subject has been recognized, it has
been determined that the illustrated children's books are not sufficient in terms of explaining the cause
of the war, including positive emotions as well as negative emotions, and paying attention to the
developmental characteristics of the child during the resolution of the war. The fact that the illustrated
children's books examined do not include information notes and age recommendation for the family is
seen as one of the reasons that prevent the books from reaching the target audience.

In line with this information, the following suggestions can be made;

e lllustrated children's books that cover the concepts of war and peace and that are published for
the preschool period can be updated in line with the developmental characteristics of the child, and new
illustrated children's books can be written in this direction.

¢ Age recommendation for the family can be included in illustrated books written for difficult/special
subjects (war, sexual development, death, divorce etc.)

¢ Guidance guides for parents, which include the features that difficult/special subjects illustrated
children's books should have, can be prepared.

e Difficult/special subject children's books can be read interactively (open-ended questions,
conversation) by teachers or parents.

¢ Basic values (such as respect, love, sharing, cooperation, cooperation) can be presented before the
causes of war, its prevention and how to ensure peace can be understood by children.

o After reading children's picture books with a difficult/special subject, children can be supported to
express their feelings and thoughts with different methods such as drama and painting
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Tiirkge Siirimui

Giris

Okul 6ncesi donem, gocugun sosyallesmeye basladigi ve gevresiyle etkilesimin arttigi donemdir. Bu
donemde cocuklar yasadigi cevreyi ve farkli yasantilari da anlamlandirmaya baslamaktadir (Balat Uyanik,
2012). Bununla birlikte savas, baris, demokrasi ve hak gibi kavramlar da gocugun yasantisinda yer almaya
baslamaktadir (Rosell, 1968). Savas ve baris olgusu insanligin baslangicindan bu yana var olmustur. Tirk
Dil Kurumu (TDK) (2017), savasi ugrasma, mucadele, bir seyi ortadan kaldirmak, yok etme miicadelesi ve
kavga olarak tanimlarken barigi hosgérii ortami, uyum, karsilikli anlayis olarak tanimlamaktadir. Savasin
barisa donustirilmesi siirecinde 6ncelikle bireylerin bilgi, beceri ve tutum kazanmasi gerekmektedir. Bu
surece iliskin kazanilmasi gereken en dnemli kavramlar hosgori, adalet, insan haklari, demokrasi ve
esitliktir (Harris ve Morrison, 2012). Bu kavramlar okul 6ncesi donemi ¢ocugu icin soyut ve anlasiimasi
zordur. Rodd’un (1985) dort-alti yas cocuklarla yaptigl calismada ise ¢ocuklarin ¢ogunlugunun savas
kavramini ifade edemedigi sonucuna varilmistir. Vriens ve Aspeslagh’in (1985) alti-yedi yas cocuklarla
savas ve baris kavramlarina yonelik yaptiklari arastirmada gocuklarin savas kavramini baris kavramina
gore daha kolay ifade ettiklerini tespit etmislerdir.

Yapilan arastirmalar (Sakiz, 2016; Sever, 2015) ¢ocuklar igin soyut ve zorlu konular arasinda yer alan
savas ve baris kavrami igin okul 6ncesi dénemden baslanarak nitelikli egitimin, egitim ortaminin,
yontemin ve materyallerin gerekli oldugunu ortaya koymaktadir (Demir, 2011). Baris kiltarinidn ve
temel degerlerin kazanilmasinda aile ve 6gretmenler 6nemli bir rol oynamaktadir. Alvik (1968)
cocuklarin savas durumunu kitle iletisim araglarindan, arkadaslarindan ya da gevresindeki yetiskinlerin
konusmalarindan tanimlamaya calistiklarini ifade etmektedir. Cocuklarda yanlis kazanilmis bir degeri
dizeltmek, yeni bir deger kazandirmaktan daha zordur. Bu nedenle erken yaslardan itibaren aile, okul is
birligiyle paralel devam eden tutum ve egitim anlayisi icinde olunmalidir (Balat Uyanik, 2004; Dogan ve
Kilig, 2014; Kay ve Saglam, 2020).

Okul 6ncesi dénemde zorlu/6zel/gelisimsel konular arasinda yer alan ve soyut olan savasla baris
kavramlarinin ¢ocuklar tarafindan anlasiimasi olduk¢a zordur. Bu nedenle ¢ocuklarin zorlu olan bu
kavramlari 6grenebilmesi, olumlu tutum ve davranis gelistirebilmesi icin nitelikli gorsel materyallere
ihtiyac duyulmaktadir. En ¢ok tercih edilen gorsel materyal ise resimli cocuk kitabidir (Glizelyurt, 2020).
Resimli ¢ocuk kitaplari gocuklar icin soyut olan savas ve baris kavramlarini somutlastirmakta ve
cocuklarin  siireci anlamlandirmasina  yardimci  olmaktadir  (American Academy of Child
andAdolescentPsychiatry [AACAP], 1998; Berger, Pat-Horenczy ve Gelkopf, 2007; Yule, 2002).

Nitelikli kitaplar, degisen diinya sartlarinin farkinda olacak, problemlere ¢oziimler gelistirecek
bireylerin yetismesi icin énemli gorilmektedir (Arslan ve Pekdogan, 2021; Kilig, 2006). Benzer sekilde
Sever (2013) resimli ¢ocuk kitaplarinin ¢ocugun dis diinyaya acilan penceresi oldugunu ve cocuklari
gercek yasama hazirlamak igin tercih edilmesinin 6nemli oldugunu belirtmistir. Bununla birlikte,
o6gretmenlerin baris kavramini ¢ocuklara kazandirmak igin en ¢ok resimli ¢ocuk kitaplarini tercih ettigi
yapilan arastirmalarla ortaya konulmustur (Aladejana, 2007). Bu dogrultuda ¢alismanin temel amaci okul
oncesi doneme vyonelik savas ve baris konusunu kapsayan resimli c¢ocuk kitaplarinin igerigini
incelemektir. Yapilan ¢calismanin alanyazina katki saglamasi, ebeveynlere ve egitimcilere resimli cocuk
kitaplarini kullanmada ve satin almada rehber olacagi distnilmustir.

Bu kapsamda ¢alismada ele alinan kitaplar agisindan asagidaki sorulara yanit aranmistir:
1. Resimli cocuk kitaplarinda savas ve baris kavrami hangi iceriklerle sunulmustur?

2. Savas ve baris konulu resimli cocuk kitaplarinin igeriginin alanyazin ile uyumu nedir?
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Yontem
Arastirma Modeli

Arastirmada resimli gocuk kitaplarinin savas ve baris kavramini icerme durumunu belirlemek
amaclyla nitel arastirma yontemi tercih edilmis ve dokiiman inceleme yontemi uygulanmistir. Dokiiman
inceleme, arastirma konusunu kapsayan olgu ve olaylara yonelik bilgileri iceren yazili belgelerin
incelenmesidir (Yildirnm ve Simsek, 2016). Arastirmada okul 6ncesi doneme yonelik savas ve baris
kavramlarini kapsayan kitaplar incelendigi igin dokiiman incelemesi yéntemine basvurulmustur.

incelenen Kitaplar

incelenen kitap grubu, ilk baskilari 2014-2020 yillari arasinda olan, amagh &rnekleme yéntemiyle
(6lciit drnekleme ydntemi) ile secilmis 22 resimli ¢ocuk kitabindan olusmaktadir. Olgiit 6rnekleme,
arastirilacak kavrami ya da konuyu kapsayan ve 6nceden belirlenen olgitleri iceren yazili materyallerden
calisma grubunun olusturulmasidir (Merriam, 2013). Bu arastirmada kitaplarin savas ve baris
kavramlarini icermesi ve okul 6ncesi doneme yonelik olmasi 6l¢it kabul edilmistir.

Verilerin Toplanmasi ve Analizi

Arastirma konusuna vyonelik kitaplari tespit etmek amaciyla, milli kitiphanenin ve halk
ktliphanelerinin kataloglarinda ve kitap satisi yapan web sitelerinde savas, baris ve okul 6ncesi
kelimeleri arastirilmistir. Belirlenen &lgitleri igeren 53 kitap arastirmaci tarafindan okunmus ve oélgitlere
uygun olmayan kitaplar arastirma kapsamindan cikartilmistir. Arastirma olciitlerine uygun oldugu
belirlenen 22 resimli ¢ocuk kitabina bagimsiz arastirmacilar tarafindan dokiiman inceleme yontemi
uygulanmistir.

Resimli ¢ocuk kitaplari, betimsel ve icerik analizi teknigiyle incelenmistir. Veriler betimsel analiz
tekniginde onceden olusturulmus temalar, arastirma konusu ya da arastirma sorulari gergevesinde
sunulmaktadir. Arastirmada resimli ¢ocuk kitaplarinin savas ve baris kavramini igerme durumu
incelenmistir. igerik analizi, genellikle cok sayidaki yazili materyalin icerigindeki ortak noktalar tespit
etmek amaciyla yapilmaktadir. icerik analizinde ®&nemli anlamlar belirlenip gruplandirilir ve
genellestirmeyi saglayan bir yorum elde edilir. icerik analizi teknigindeki temel siire¢, benzeyen verileri
ortak tema/kavram gercevesinde bir araya getirmek ve anlamli sekilde ifade etmektir. icerik analizinde
ise kategorisel analiz tercih edilmistir (Yildirim ve Simsek, 2016). Arastirma kapsaminda belirlenen tema
ile alt temalara ait frekans degerleri verilmistir. incelenen kitaplar Cocuk Kitabi 1 (CK1), CK2, CK3, CK4...
seklinde kodlarla belirtilmistir.

Giivenirlik

Arastirmada incelenen resimli gocuk kitaplarinin tamami uzmanlik alani gocuk edebiyati olan farkli bir
arastirmaci tarafindan ayrintili sekilde incelenmistir. Arastirmacilar tarafindan goérus birligi ile goris
ayrihgi olan alt temalar belirlenmistir. Tespit edilen alt temalar arasindaki giivenirlik katsayisini bulmak
icin Miles ve Huberman’in (1994) [(Glvenirlik = gorus birligi / géris birligi + géris ayrilig) * 100]
[(GUvenirlik=50/56)*100] formult kullanilmistir. Arastirmacilar arasinda %89 oraninda glivenirlik oldugu
belirlenmistir. Bu dogrultuda verilerin analiz sonuglarinin glvenilir oldugu séylenebilir.

Bulgular

”» u n u ”

Arastirmanin bulgularn; “demografik 6zellikler”, “duygular”, “savas”, “baris”, “yasanan problemler”,
“savasin nedeni”, “savasin ¢6zimi"” olmak Uzere yedi tema altinda toplanmis ve asagida bu temalar
actklanmistir. Temalarda belirtilen alt temalari iceren kitaplar, tablolarda CK1, CK2, CK3, CK4... seklinde

ifade edilmistir.
Tema 1: Demografik Ozellikler

Arastirma kapsaminda incelenen resimli cocuk kitaplarina ait demografik 6zelliklere bu baslikta yer
verilmistir. Demografik 6zelliklere iliskin kodlar, resimli cocuk kitaplarinin orijinal dilde ilk baski yili,
Tirkge ilk baski yili, yas onerisi ve aileye bilgi notuna iliskin bulgulari Tablo 1'de sunulmustur.
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Tablo 1.
incelenen Resimli Cocuk Kitaplarinin Demografik Ozelliklerine iliskin Bulgular
Kod Orijinal Dilde ilk Baski Yih  Tiirkge ilk Baski Yili  Yas Onerisi Aileye Bilgi Notu
CK1 2009 2014 Yok Yok
CK2 2012 2014 Yok Yok
CK3 2016 2016 Yok Yok
CK4 2016 2017 Yok Yok
CK5 2014 2017 Yok Yok
CKé6 2004 2017 Yok Yok
CK7 2016 2017 Yok Yok
CK8 1936 2017 Yok Yok
CK9 2016 2017 Var Yok
CK10 2017 2017 Var Yok
CK11 1978 2018 Yok Yok
CK12 - 2018 Yok Yok
CK13 2017 2018 Yok Yok
CK14 2007 2018 Yok Yok
CK15 2012 2018 Yok Yok
CK16 - 2019 Yok Yok
CK17 2017 2019 Yok Yok
CK18 2018 2019 Yok Yok
CK19 - 2020 Var Yok
CK20 2002 2020 Yok Yok
CK21 - 2020 Yok Yok
CK22 - 2020 Yok Yok

Arastirma kapsaminda incelenen resimli cocuk kitaplari geviri (f=17) ve Tirkiye’'de yazilmis (f=5)
kitaplardir. Resimli gocuk kitaplarinda yas 6nerisi (f=19) ve aileye bilgi notu (f=22) bulunmamaktadir.

Tema 2. Duygular

Arastirmada incelenen resimli ¢ocuk kitaplarinda yer alan duygulara bu baslkta yer verilmistir.
Duygular temasina iliskin alt temalar ve kodlar Tablo 2’de sunulmustur.

Tablo 2.
Savas ve Baris Konulu Resimli Cocuk Kitaplarinda Yer Alan Duygular
Frekans Cocuk Kitabi
Alt Temalar ) (CK)
CK1, CK2, CK7, CK8, CK9, CK10, CK12, CK13, CK15, CK17,
Uziilmek 12 CK19, CK21
Mutluluk 9 CK1, CKe, CK8, CK9, CK12, CK13, CK16, CK19, CK21
Umut 9 CK1, CK2, CK4, CK7, CK9, CK10, CK14, CK19, CK22
Korku 8 CK2, CK3, CK4, CK7, CK8, CK10, CK15, CK20
Endise 7 CK3, CK5, CK7, CK15, CK18, CK20, CK22
Ofke 5 CK3, CK6, CK8, CK10, CK11
Acimasizhk 2 CK8, CK20
Cesaret 1 CK12
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incelenen resimli ¢ocuk kitaplarinda tiziilmek (f=12), mutluluk (f=9), umut (f=9), korku (f=8), endise
(f=7), 6fke (f=5), acimasizlik (f=2) ve cesaret (f=1) duygularina yer verilmistir.

Tema 3: Savas

Arastirmada incelenen resimli c¢ocuk kitaplarinda savasi anlatan kavramlara bu baslkta yer
verilmistir. Savas temasina iliskin alt temalar ve kodlar Tablo 3’te sunulmustur.

Tablo 3.
Savas Durumunu Anlatan Kavramlar

Frekans Cocuk Kitabi
Alt Temalar
() (CK)
Géc etmek- Yeni ver aramak 18 CK1, CK2, CK3, CK4, CK5, CK7, CK8, CK9, CK10,
¢ y CK13, CK14, CK15, CK17, CK19, CK20, CK21
K1, CK2, CK K7, CK K1 K14, CK1
Temel hak ve ihtiyaglarin karsilanmamasi 10 €K1, CK2, CK5, CK7, CKS, CK10, CK14, CK15,

CK16, CK20

Kargasa-isgal-Tehlike 8 CK3, CK6, CK8, CK10, CK13, CK16, CK20, CK22
Olim 7 CK3, CK7, CK8, CK11, CK14, CK18, CK20
Savas malzemesi 6 CK6, CK7, CK11, CK16, CK18, CK20

Tutsak dismek-Kisitlanmak 5 CK1, CK7, CK14, CK15, CK20

Asker-Diisman 4 CK3, CK6, CK14, CK15

insan kagakeilig 2 CK3, CK5

Umudunu kaybetmek 2 CK9, CK14

incelenen resimli cocuk kitaplarinda savas; gd¢ etmek/yeni yer aramak (f=18), temel hak ve
ihtiyaglarin  karsilanamamasi  (f=10), isgal (f=8), olim (f=7), savas malzemesi (f=6), tutsak
dismek/kisitlanmak (f=5), asker/disman (f=4), insan kacak¢iligi (f=2) ve umudunu kaybetmek (f=2)
kavramlariyla ifade edilmistir.

Tema 4: Baris

Arastirmada incelenen resimli ¢cocuk kitaplarinda barigi anlatan kavramlara bu baslikta yer verilmistir.
Baris temasina iliskin alt temalar ve kodlar Tablo 4’te sunulmustur.

Tablo 4.
Baris Durumunu Anlatan Kavramlar
Frekans Cocuk Kitabi
Alt Temalar ) (CK)
CK1, CK3, CK4, CK5, CK7, CK9, CK10, CK12, CK14, CK15,

Ev bulmak/Eve d6nme umudu 12 CK17, CK19

Yeni yerde kabul edilmek 9 CK2, CK5, CK6, CK7, CK9, CK10, CK12, CK19, CK20
Savasa karsi ¢ikmak-Miuicadele 7 CK6, CK8, CK12, CK13, CK14, CK16, CK18
Glvende olma istegi 7 CK2, CK3, CK5, CK9, CK12, CK15, CK17
Yardimlasmak-Paylasmak 6 CK2, CK4, CK7, CK10, CK16, CK20

Farkhhklar kabul etmek- Empati 6 CK4, CK6, CK12, CK20, CK21, CK22
Birlik-Beraberlik 4 CK7, CK10, CK15, CK19

Savas istemeyenlerin kagmasi 4 CK3, CK7, CK10, CK11

Ozgiir olmak 2 CK7, CK10

incelenen resimli ¢cocuk kitaplarinda baris; ev bulmak/eve dénme umudu (f=12), yeni yerde kabul
edilmek (f=9), savasa karsi ¢cikmak/miicadele (f=7), glivende olma istegi (f=7), yardimlasmak/paylasmak
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(f=6), farkliliklari kabul etmek/empati (f=6), birlik/beraberlik (f=4), savas istemeyenlerin savastan
kagmasi (f=4), ve 6zglir olmak (f=2) kavramlariyla ifade edilmistir.

Tema 5: Yaganan Problemler

Arastirmada incelenen resimli cocuk kitaplarinda savas nedeniyle yasanan problemlere bu bashkta
yer verilmistir. Yasanan problemler temasina iliskin alt temalar ve kodlar Tablo 5’te sunulmustur.

Tablo 5.
Savas Nedeniyle Yasanan Problemler
Frekans Cocuk Kitabi
Alt Temalar
(f) (CK)
CK1, CK2, CK3, CK4, CK7, CK8, CK9, CK10, CK11,
Tanidiklardan ayrilmak 14 CK12, CK13, CK15, CK17, CK21
CK3, CK5, CK7, CK9, CK10, CK12, CK17, CK19,
Bagka Ulkeye kagmak-Yeni yer aramak 9 CK21
CK2, CK5, CK8, CK9, CK14, CK15, CK17, CK20,
Yalniz kalmak 9 CK21
Yeni yerde kabul edilmemek 6 CK4, CK6, CK9, CK11, CK12, CK20
Glivende olmamak 6 CK3, CK11, CK14, CK18, CK20, CK22
Ozgiir olamamak 4 CK1, CK7, CK10, CK20
Barig i¢in gaba harcanmamasi 3 CK11, CK13, CK16
Aile bireylerinden birini kaybetmek 3 CK3, CK14, CK15

incelenen resimli cocuk kitaplarinda savas nedeniyle tanidiklardan ayrilma (f=14), baska (lkeye
kagma (f=9), yalniz kalma (f=9), yeni yerde kabul edilmeme (f=6), glivende olmama (f=6), 6zgiir olmama
(f=4), baris icin caba harcanmamasi (f=3) ve aile bireylerinden birini kaybetme (f=3) problemleri
yasanmistir.

Tema 6: Savasin Nedeni

Arastirmada incelenen resimli ¢ocuk kitaplarinda savasin nedenlerine bu baslikta yer verilmistir.
Savasin nedeni temasina iliskin alt temalar ve kodlar Tablo 6’da sunulmustur.

Tablo 6.
Savasin Meydana Gelme Nedenleri
Frekans Cocuk Kitabi
Alt Temalar
(f) (CK)
- CK1, CK3, CK5, CK7, CK9, CK10, CK14, CK15,
Savas nedeninin agiklanmamasi 14

CK17, CK18, CK19, CK20, CK21, CK22

Dogal yasamin bozulmasi 3 CK2, CK4, CK12
Farkhliklari kabul etmemek 2 CK8, CK11
Gucli oldugunu ispatlamaya ¢alismak 2 CK8, CK12

Yeni topraklar elde etme istegi 2 CK6, CK16
Kiskanglik 1 CK13

incelenen resimli cocuk kitaplarinda savasin nedeni dogal yasamin bozulmasi (f=3), farkliliklarin kabul
edilmemesi (f=2), daha gli¢li oldugunun ispatlanmaya calisiimasi (f=2), yeni topraklar elde etme istegi
(f=2) ve kiskanglik (f=1) olarak ifade edilmistir. incelenen bazi resimli gocuk kitaplarinda savasin nedeni
actklanmamistir (f=14).

286



Giizelyurt, T.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 273-292

Tema 7: Savasin Coziimii

Arastirmada incelenen resimli ¢ocuk kitaplarinda savasin ¢dziimlenmesi siirecine bu baglikta yer
verilmistir. Savasin ¢6ziimi temasina iliskin alt temalar ve kodlar Tablo 7'de sunulmustur.

Tablo 7.
Savasin Céziimlenmesi Siireci

Frekans Cocuk Kitabi
Alt Temalar ) (CK)

CK4, CK5, CK7, CK10, CK12, CK17, CK19,

Yeni yerde yasamaya alismak 8 CK21
Evine donebilmeyi umut etmek 6 CK1, CK2, CK7, CK8, CK15, CK19
Farkhhklari kabul etmek-Empati 6 CK6, CK11, CK12, CK19, CK21, CK22
Birlik ve beraberlikle zorluklari asmak 4 CK9, CK12, CK13, CK16
Savasa karsi direnmek 4 CKS8, CK14, CK15, CK18
Yeni savas konusu bulmak 1 CK11
Yeni yer bulamayip belirsiz kalmak 1 CK20
Guvenli bir yer bulmayi umut etmek 1 CK3

incelenen resimli ¢ocuk kitaplarinda savasin ¢dziimii yeni yere alismak (f=8), evine dénebilmeyi umut
etmek (f=6), farkliliklari kabul etmek (f=6), birlik ve beraberlikle zorluklari asmak (f=4), savasa karsi
direnmek (f=4), savas bitse de yeni savas konusu bulmak (f=1), yeni yer bulamayip belirsizlik icinde
kalmak (f=1) ve guivenli bir yer bulmayi umut etmek (f=1) seklinde gerceklesmistir.

Tartisma ve Sonug

Okullarda Yasamin iginde yer alan ve okul dncesi donem gocuklari igin anlasilmasi zor olan savas ve
baris konusu resimli gocuk kitaplariyla somutlastirilarak gelisim 6zelliklerine uygun sunulabilmektedir.
Arastirmada savas ile baris konularini kapsayan farkli dilde yazilmis ve Tirkce olarak da yayimlanan
resimli ¢cocuk kitaplari, Tablo 1’de demografik Ozelliklerde de belirtildigi gibi 1930’lu yillarin basinda
yayimlanmaya baslanmistir. Bu eserlerin Tlrkiye’de yayimlanmasi ise 2014 yili itibariyla gerceklesmistir.
Bu durum savas ve baris gibi zorlu konularin aktarilmasinda énemli bir ara¢ olarak resimli ¢ocuk
kitaplarinin heniiz 6neminin anlagiimadigi gérusini ortaya koymustur.

Savasin tiim insanlarda oldugu gibi 6zellikle cocuklarda da sosyal-duygusal ve fiziksel olumsuz etkileri
oldugu bilinmektedir. Savas sireci ¢ocuklarin en ¢ok sosyal-duygusal gelisim alaninda yikici sonuglar
olusturmaktadir. Cocuklar bu sidrecte korku, Uziintl, endise, 6fke gibi duygular yasamaktadir
(AmericanPsychiatricAssociation [APA], 2000; Thabet, Abed ve Vostanis, 2004; Yule, 2002). Parrot (2001)
61 resimli cocuk kitabini incelemis ve incelenen resimli ¢ocuk kitaplarinda en ¢ok Giziintli duygusuna yer
verildigini belirlemistir.

Bu arastirma kapsaminda da c¢ocuklarin yasadiklari duygular paralellik gostermektedir. Bununla
birlikte gocuklarin resimli gocuk kitaplarindaki kahramanlarla 6zdesim kuracagi igin cesaret, sefkat, umut
etme gibi olumlu duygulara da yer verilmelidir (Guzelyurt ve Sarag, 2018; Sever, 2015). Bu arastirma
kapsaminda gocuklari olumlu etkileyecek duygulara kisith olarak yer verildigi belirlenmistir. Arastirma
kapsaminda elde edilen bu bulgu alanyazinda yer alan bulgularin tam tersidir.

Arastirmada incelenen resimli ¢cocuk kitaplarinda savas kavrami en ¢ok go¢ etmek, temel hak ve
ihtiyaclardan mahrum kalmak, isgal etme durumuyla tanimlanmaktadir. Yer degistirmek zorunda kalmak
ve temel ihtiyaglarin karsilanamamasi savasin meydana getirdigi ciddi sorunlardan bazilaridir. Bununla
birlikte c¢ocugun aile yakinlarindan birini kaybetmesi, tanidiklarindan ayrilmak zorunda kalmasi,
umudunu kaybetmesi de ¢ocukta ciddi izler birakmaktadir (Dybdahl, 2001; Erden ve Girdil, 2009). Bu
baglamda incelenen resimli ¢cocuk kitaplarinda savasin belirgin etkilerine yer verildigi, cocugu derinden
etkileyebilecek durumlara daha az yer verildigi belirlenmistir.
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Arastirmada incelenen resimli gocuk kitaplarinda baris kavrami en gok ev bulmak ve yeni yerde kabul
edilmek kavramlariyla ifade edilmistir. Birgok baris egitimcisi, siyasi kuramci ve ¢atisma ¢6zmeye yonelik
kuruluslar sorun durumlarinin karsilikli anlagsma vyoluyla ¢ozilebilecegini belirtmektedir (Aslan ve
digerleri, 2016). Karsilikh anlasmanin 6n kosulu ise farkhliklari kabul etmek, empati, yardimlasma ve
paylasmadir (Papastephanou, 2014). Bu yoniyle incelendiginde resimli c¢ocuk kitaplarinda baris
kavramiyla en ¢ok ifade edilmeye c¢alisilan durum savasin durmasi ya da savastan uzaklasiimasidir. Baris
kavrami; savag durumunun sona erdigi, insanlarin birbirini anladig, kabul ettigi ve 06zgur olarak
yasayabildigi bir slregtir. Bu baglamda incelenen resimli gocuk kitaplarinin ¢ogunlugunda baris
kavramina tam anlamiyla yer verilmedigi belirlenmistir. Cocuk kitaplari aracili§iyla savasin kotu taraflan
ve barigin 6nemi sezdirilmektedir. Bununla birlikte cocuklarin savag surecinde yasadiklari duygularin
anlasiimasi, problem durumlarinin ¢ézimlenmesi ve iletilerin anlasilmasi agisindan da ¢ocuk kitaplari
etkili olmaktadir (Aktas, 2011).

Savas, insanlarin problem durumlari ile karsilasmasina sebep olmaktadir. Bu problemlerin en
basinda; go¢ etmek, diizeninin degismesi, yeni yer aranmasi, temel ihtiyaglarin karsilanamamasi, aile
bireylerinden birinin kaybedilmesi ve tanidiklardan uzaklasiimasi yer almaktadir (Demirtas, 1991; Harris
ve Morrison, 2012). Bununla birlikte savas nedeniyle gé¢ eden g¢ocuklar yasadiklari yerden ayrilma, yeni
cevreye alisma, akranlarina uyum saglama gibi sorunlar yasamaktadir (Uluocak, 2009). Arastirma
kapsaminda en c¢ok tanidiklardan ayrilma ve baska ilkeye kagmak durumuna yer verilmistir. Bununla
birlikte yalniz kalma, giivende olmama, yeni yerde kabul edilmeme, 6zgiir olmama, baris icin ¢aba
harcamama ve aile bireylerinden birini kaybetme gibi savasin meydana getirdigi ciddi sorun durumlarina
yeterince yer verilmedigi belirlenmistir.

Savasin nedenlerine yonelik arastirmalar incelendiginde din ve mezhep savaslari, toprak savaslari,
bagimsizlik savaslari, ideoloji savaslari, hegemonya savaslari, ekonomik savaslar, i¢ savas ve veraset
savaslari olmak Uzere savaslar siniflandirilmistir. Bu savaslarin derinlemesine nedenleri incelendiginde
ise savaslar; refah ve kaynaklari ele gecirmek, gic elde etmek/daha gulgli oldugunu gostermek, siyasal
veya dinsel ilkeleri yaymak, irksal veya etnik Ustlinlik elde etmek ve bir Ulkeyi korumak igin
gerceklesmektedir (Usakli, 2008; Varlik, 2013; Yalginkaya, 2008; Yilmaz, 2010). incelenen kitaplarin gok
azinda savasin; daha gigli oldugunu ispatlamak, toprak elde etmek, farkliliklari kabul etmemek gibi
nedenlerden meydana geldigi agiklanmistir. Bununla birlikte resimli gocuk kitaplarinin ¢ogunlugunda
savasin neden oldugu agiklanmamistir. Okul éncesi donem gocuklarinin en sik sordugu sorular arasinda
neden, nasil sorulari yer almaktadir (Avci, Konar Giiner ve Dilek, 2015; Oktay, 2000; Sezer ve Yoleri,
2015). Cocuklar igin zorlu bir konu olan savas konusunda savasin nedeninin agiklanmamasi savas ve barig
konulu resimli gocuk kitaplarinin amacina ulagsmasinda 6nemli bir engel olarak gériilmektedir.

Resimli ¢ocuk kitaplarinda c¢ocuklar, kitaplarda yer alan kahramanla 6zdesim kurmaktadir. Bu
nedenle resimli cocuk kitaplari olumlu bir sonla veya ¢ocugun umudunu kirmayacak, diisiinmeye tesvik
edecek ve olumsuz olmayacak yénde kurgulanmalidir (Giizelyurt ve Ozkan, 2019; Sever, 2015). Cocuklar
gbc etme sirecinde oldukga zorlanmaktadir. Cocuklarin egitim sirecine dahil olmasi bu zor slirece uyum
saglamalarina yardimci olmaktadir (OECD, 2018). Bununla birlikte sosyallesme, giivende olma ve
ihtiyaglarini karsilamada da 6nemi bir rol oynamaktadir (Sakiz, 2016).

Arastirmada incelenen resimli ¢ocuk kitaplarinin bir kisminda yeni yere alisarak hikaye
sonugclanmistir. Kitaplarin ¢ok azinda ise birlik-beraberlik, farkliliklari kabul etmek, savasa karsi ¢ikmak ve
evine tekrar donmek ile ¢6ziim bulunmustur. Kitaplarin bazilarinda ise yeni yer bulamamak ve savas icin
yeniden bir sebep olacagini distinmek gibi olumsuz sureglerle hikdye tamamlanmistir. Gergek yasamda
savasin olumsuz sonuglari olsa da resimli ¢ocuk kitaplari araciligiyla problem durumuna nasil ¢d6zim
bulunabilecegi konusunda ¢ocuklari diisindiirmek i¢in sonug¢ boliminin ¢ocukta karamsarliga neden
olmayacak yoénde kurgulanmasi gerektigi dusiinilmektedir. Bu baglamda incelenen resimli ¢ocuk
kitaplarinda ¢ocuklarin gelisimine uygun olarak savas durumuna ¢éziimler sunulmadigi belirlenmistir.

Sonug olarak, savas ve baris kavramlarini iceren resimli cocuk kitaplarinin Tiirkiye’de son zamanlarda
yayimlanmaya baslanmasi bu konuya yonelik kitaplarin 6neminin geg fark edildigini de géstermektedir.
Onemi fark edilmis olmakla birlikte incelenen kitaplarda savasin nedeninin aciklanmasi, olumsuz

288



Glizelyurt, T.— Gukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 273-292

duygular kadar olumlu duygulara yer verilmesi ve savasin ¢dzimlenmesi siirecinde gocugun gelisim
dzelliklerine dikkat edilmesi yéniinden vyeterli olmadigi belirlenmistir. incelenen resimli ¢ocuk
kitaplarinda yas onerisi bulunmamasi, kitaplarin okunmasinda ailelere yonlendirici ve bilgilendirici bir
kilavuza yer verilmemesi kitaplarin amacina ulasmasini engelleyen nedenlerden biridir.

Bu dogrultuda asagida yer verilen dneriler sunulabilir;

e Savas ve baris kavramlarini kapsayan ve okul oncesi doneme yoénelik yayimlanmis resimli ¢cocuk
kitaplari ¢ocugun gelisim Ozellikleri dogrultusunda glincellenebilir ve yeni resimli ¢ocuk kitaplari bu
dogrultuda yazilabilir.

e Cocuklar igin zorlu/6zel olan konulara (savas, cinsel gelisim, 6liim, bosanma vb.) yonelik yazilan
resimli gocuk kitaplarinda yas 6nerisine yer verilebilir.

e Zorlu/6zel konulu resimli cocuk kitaplarinin igerigini ve nasil kullanilmasi gerektigini agiklayan
rehber kilavuzlar hazirlanabilir.

e Zorlu/6zel konulu gocuk kitaplar 6gretmenler ya da ebeveynler tarafindan etkilesimli (acik uglu
sorular, sohbet) okunabilir.

e Savasin nedenleri, dnlenmesi ve barisin nasil saglanacaginin gocuklar tarafindan anlasilabilmesi igin
oncesinde temel degerler (saygl, sevgi, paylasma, yardimlasma, is birligi gibi) sunulabilir.

¢ Zorlu/6zel konulu resimli ¢ocuk kitaplarinin okunmasindan sonra konuya yénelik drama ve resim
gibi farkli yontemlerle ¢ocuklarin duygu ve diistincelerini ifade etmesi desteklenebilir
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