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Nazh AGGUN!

Oz

Bu calismanin amaci, ingilizce &gretim elemanlarinin siniflarinda akilli
telefonlar nasil kullandiklarini arastirmaktir. Arastirmanin ana odak
noktasi, ingilizce 6gretim elemanlarinin akilli telefonlarla olusturdugu
faaliyetlerin ~ ayrintilariyla  ilgilidi. ~ Bu  amagla,  Turkiye'nin
glneydogusundaki bir Universitedeki bir yabanci dil okulundan
derslerinde akilli telefon kullandigini bildiren on 06gretim elemani
calismaya dahil edildi. Veri toplamak icin, yabanci dil olarak ingilizce
Ogretirken  akilli  telefon kullanmanin ayrintilarina iliskin ~ yari
yapilandiriimis sorularla egitmenlerle gorisme yapildi. Transkripsiyon
yapilan gérismeler igerik analizi ile analiz edilmistir. Her egitmen, sinifta
en faydali buldugu etkinligi ayrintilariyla acikladi.Dil etkinliklerinin
yorumlanmasi, 6gretim elamanlarin akilli telefonlarla kendi etkinliklerini
basariyla olusturduklarini géstermistir. Ogretim elemanlari, buz kirma,
yeni bir telaffuz konusu tanitma, konusma becerisini gelistirme, onceki
konuyu gozden gecirme ve yabanci dili sinif disi etkinliklerle pratik etme
gibi bir dili 6gretiminin her adiminda akilli telefon kullanmistir. Dil hocalari
akilli telefonlari, telefonlarindan bir parga sarkiyla sinifin havasini
degistirmek, ertesi gln tekrar edilmek Uzere tahtanin fotograflarini
cekmek, 6grencinin sesini gecerli bir degerlendirme igin kaydetmek veya
Ogrenciyi konusma konusunda pratigini artirmak igin video paylasimi igin
motive etmek gibi farkli ve yaratic bir sekilde kullanmistir. Calismanin
sonuglari géz ondnde bulundurularak, 6gretim elemanlarinin akill
telefonlarla vyarattiklari dil etkinliklerini interaktif materyalle baska
egitimcilerle paylasmalari 6nerilmektedir.

Anahtar kelimeler: Akilli telefon kullanimi, dil 6gretme, 6gretim
elemanlarinin deneyimi.
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Recent Language Teaching Activities Created by
English Language Instructors Using Smartphones

Nazh AGGUN?

Abstract

This study attempts to investigate how English language
instructors use smart phones in their classes. The major focus of
investigation consists in the details of the activities English
instructors create with smartphones. For this purpose, the study
involves ten instructors from a school of foreign languages at a
university in the southeast of Turkey who reported to have used
smartphones in their classes. To collect data, the instructors have

Article Type been interviewed with semi-structured questions on the details
Research Article of using smartphones while teaching English as a foreign
language. Upon transcription, the interviews have been put to

Application Date content analysis. Each instructor described an activity that he or
2021-11-16 she created and found the most useful one while teaching a

foreign language. The interpretation of the language activities
shows that language teachers create their own activities
successfully with smartphones. The interviewed instructors have
been found to use smartphones in every step of teaching a
foreign language, including ice-breaking, introducing a new
pronunciation topic, assisting speaking skills, revising previous
topics, and practicing out of classroom. They have further
attained creativity in tailoring the use of smartphones for their
specific needs, such as changing the mood of the class with a
piece of song on their phones, taking photos of the board for
revision the next day, recording the voice of students for a valid
assessment or for motiving them to share their videos of
practicing a topic taught in class. In line with the findings of the
study, instructors are recommended to share the language
teaching materials they create with others on an interactive
platform.
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Introduction

Aljohani (2017) summarizes the principles of constructivism in foreign language
teaching and goes on to list some of the characteristics of a constructivist language
teacher as a) offering many resources, b) engaging learner with life experience, c)
communicating information with interactive physical sources and d) sharing
classroom control with students. Thanks to technological tools such as computers,
smart phones, and other similar mobile devises, language teachers can construct their
language classes in interactive, communicative, and engaging way. Connectivism is
also a theory that encourages teachers to connect their students with the world out
of the class with the emerging tools. Siemens (2005) mentions that when learning
with connectivisim, learners have the chance to collaborate with others and relate
what they are learning with the external. He also mentions how people work is
altered when emerging tools are used. He puts emphasis on the emerging tools that
affect the way we learn.

With the advents of new technologies and the digital generation, it has become
difficult to establish a static learning environment that would suit everybody equally
at the same time, place, and speed. For this reason, portable devices, which include
electronic machines that could be carried such as e-books, tablet devices, smart
phones, cellphones, audio players, video players, mini-laptops, netbooks, or handheld
computers are becoming a part of language education. Mehdipour and Zerehkafi
(2013) list several characteristics of mobile technology like portability, individuality,
availability, adaptability, and usability The summary of these characteristics reveals
various functions of the smartphones that can work out for teaching a language.

Thanks to integrating portable devises into learning, learning takes place in different
contexts in addition to classrooms. Students can learn anytime and at any place with
mobile devices. Mehta (2012) also lists the advantages of mobile devises as a)
enhancing student motivation through the use of familiar technology, b) increasing
student use of four skills-reading, writing, speaking and listening in English, c) enabling
students to become more competent in English language, d) fostering the use of
English language for communication, and e) facilitating the learning process as
students have the possibility to explore. Learning a new language in the modern
world have become more exciting and challenging for teachers. For instance, they can
instantly connect the class with the world outside, increase practicing time, or create
mini projects with the available rich online resources.

There is an overwhelming number of mobile devices and applications that make use
of the portable devices for second language teaching around the world. Smartphones
have been recently used in second language teaching since they are easy and
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practical. Three studies are revealed below in detail to demonstrate how portable
devices could be used practically in language classes.

The first study (Saran, 2006) was conducted with 32 students at an English Language
Preparatory School in Turkey in the fall 2006 semester. A questionnaire delivered
before the experience revealed that the all of the students had got a mobile phone
and 16 of the student were at the elementary level while the other 16 students were
at pre-elementary level. The questionnaires revealed information about the students’
demographics in addition to their use of mobile phones in daily life. The experiment
took 10 weeks and aimed to help the students acquire 120 words that the students
learnt in the course. For this purpose, every day, each student was sent 3 text
messages that gave the definition of the words, pronunciation, an example sentence,
along with an image. Following that, the students were sent vocabulary questions to
reply on their phones. After the experience, 6 of the students from the experiment
were chosen for an interview. The students replied that they liked learning vocabulary
by means of smart phones and in particular that they liked the visual images that came
with each word. What’s more, they reported to have liked having the control on
listening to the pronunciation of each word and looking at the images repeatedly.
Finally, they mentioned that the application was very easy, so they did not have any
problems related to the technological application.

The second study (Hwang, Chang & Chang, 2013) was conducted in an elementary
school in Taiwan with 27 fifth grade students for two months. Two experimental and
one control group were chosen. All groups were shown videos related to what they
learnt at the course. The control group watched the videos with no captions on their
personal digital devices, which includede smartphones, e-books and other mobile
devices. The students in one of the experimental group watched the videos with full
captions while the other experimental group watched the videos with some of the
important vocabulary written on the screen. The results showed that the students
who watched the video with partial captions scored higher. Furthermore, they
reported that they would like to play games or watch videos with the content they
learnt at the school on their personal devices. They added that they benefited from
the experience.

The third study (Chen, 2008) was conducted in a primary school with 40 primary
students in Singapore for a 2-month period in the year of 2008. The project in that
study, called seamless, was based on the study of Brown and Colins (1992) who
suggested that mobile technology learning would foster sustainable seamless
learning. On the other hand, the lesson was called mobilized lesson since the students
would move out of the class with their mobile phones for taking pictures related to
the vocabulary they learnt. The phones they used were MS Windows Mobile 2003
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with features of digital camera, Wi-Fi access, internet browser and text input. In this
study, the teacher firstly introduced the target vocabulary which was propositions.

After that, the students were asked to go out on the campus to take pictures of what
illustrate the propositions. In addition to that, the students wrote sentences on a
worksheet that described the pictures that they had taken. After they returned into
the class, the students shared their pictures and worksheets with other students.
Finally, the students filled in the blanks in a story related to prepositions on their
mobile phone. At the end of the experiment, the students reported that they felt
excited doing the activity. They liked the portable devises because they were light and
east to handle. What they liked most about the activity was that they studied with
their friends. Finally, the instructors noted that their students could use the
prepositions appropriately after the experiment.

The results of the studies show that mobile devises such as smartphones could
enhance language learning at every level like higher school and elementary. Using
mobile devises for teaching was observed to increase the academic achievement of
students. Furthermore, the participating students also expressed their satisfaction for
the use of mobile devises. Lastly, the activities that were done with mobile devices
are creative and various. In short, the studies have confirmed that mobile devices
could be used in language learning for enhancing academic achievement.

Educators and researchers in Turkey have recently conducted extensive studies on
the use of technology in class. Some of them have specifically focused on the use of
smartphones. Yardimciel (2019) found that the teacher that participated in the study
believed smartphones influenced their teaching in a positive way and improved them
professionally. Another study (Yardimciel & Tasdan, 2020) conducted with the
educators showed that teachers believed that using their smartphones, and following
social media improved them informally. Also, they could enrich their class with the
online materials they encountered on their smartphones, such as the videos,
information, and documents. Similarly, Yildirim, Yasar and Duru (2016) found that
while teachers in high schools had positive opinions, those in secondary school had
negative opinions related to smartphones use in class. The researcher suggested that
training teachers and students about how to use smartphones in learning is a need. It
can be concluded from the results of the studies that educators see smartphones as
a learning devise and they are willing to integrate them in the class time. However,
there are few studies that inform educators on how exactly they can use smartphones
in class in engaging ways.

What is called as “the latest technology” would be old in a very short time. Moreover,
the students want to be challenged by exciting and new technology. For this reason,
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collaboration among language teachers could be enhanced in Turkey for following the
upcoming technology, and planning courses with it. This study aims to focus on the
use of smartphones for connecting the students with each other, with their
instructors and with the rest of the world in the second language learning and to
review the literature regarding activities carried out with portable devices. This study
thus aims to enrich the literature with detailed explanations of activities that have
been done with portable devices. As a result, the study illustrates some examples of
activities which educators could implement in a way that suits their students’ needs
and preferences. Another aim of the study is to make suggestions for authorities to
improve the second language learning environment. The current study aims to find
answers to the following question:

1. What recent activities have English language instructor created with smartphones?

Method

The Setting of the Study
The setting of the study is the School of Foreign Languages at a university. Compared

to other schools in Turkey, it is an old one and some of the instructors have been
teaching for more than 20 years. The school has got approximately 100 English
instructors and more than 1500 students. The number of the students and instructors
is increasing each year.

The engineering students that are accepted to that university for the first time are
required to learn English at B2 level to be able to start their program. To test their
knowledge at this level, the students must take an exemption exam at the beginning
of the year. If they fail the exam, they are placed in a course according to their level
in the school of foreign languages. During one year, the students learn English through
reading, speaking, writing and main courses. The reason to choose this setting is the
intense language learning program. Both teachers and students interact with each
other to cover a certain amount of content on daily basis. Also, instructors come from
different backgrounds, are at ages, and have varying levels of experience.

The Participants

There are 80 English language instructors in the school of foreign languages. The
current research aims to find out what language activities are conducted in these
class. To find that, the instructors who actually use smartphones and create their own
activities are supposed to get contacted and included in the study. There have been
a few steps to find the right participants who would be both voluntary and
appropriate for the aim of the study.
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Step 1: Voluntary participation was a necessity, so all participants granted their
written consent prior to data collection. They were also informed that their identities
would be kept confidential and used only for the purposes of the current study.
Instructors from the school of foreign languages were informed on the aim and
methodology of the current study.

Step 2: The instructors are handed a form that includes shorts questions intended to
find the right participants. The questions on the form is as follows:

- Do you use smartphones to teach English? Answer with yes / no.

- Do you create your own activities with smartphones for any reasons? Answer with
yes / no.

- Have you created an activity and conduct it in or outside of the class in the last two
weeks? Answer with yes / no.

- Do you remember the details of the activities, and the response of the students to
it? Answer with yes / no. Could you elaborate on the details of the activities?

Step 3: Subsequently, the instructors who answer yes to all of the questions are
contacted on the same day and asked to participate in the study. 10 instructors
answered yes and accepted to answer the questions related to the activities. Nine of
the participants were female and only one was male. Their experience of teaching
English ranged from 3 to 20 years. The age of participants ranged from 25 to 55 years.
The participants had graduated from English language teaching department. 5 of the
participants had a master’s degree.

Table 1: Background participants

RIS {5 (el \E(i;a)(raince II;Z‘:Jeclac:ifon

1 36 female 13 Master Degree
2 25 female 3 Master Degree
3 30 male 8 License

4 40 female 17 Master Degree
5 36 female 13 Master Degree
6 36 female 13 Master Degree
7 55 female 25 License

8 43 female 20 License

9 36 female 13 License

10 42 female 17 License

Qualitative data was collected via semi-structured interviews. The interviews were
conducted on one occasion. The interviews commenced with structured questions
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such as “Do you use smartphones?”, “What activities do you do with smartphones?”
Then, they proceeded with less structured questions aimed to learn additional details
related to the use of smartphones. Each interview session lasted for at least twenty
minutes and was conducted in the office of the researcher. Throughout each
interview component, participants’ responses were recorded and subsequently
transcribed by the researcher. Data analysis was content-based and focused on the
activities done with smartphones.

Collecting and Analyzing the Data
Semi-structured interview questions were used to gather data. The instructors

answered them in the office of the researcher. 6 of the instructors answered the
interviews questions on the same day the form was given while the remaining 4
answered them the following day. The whole interview was recorded and transcribed.

Structured questions for the Instructor were:

- Could you elaborate on an activity with smartphones you have created?
- In what skill do you use this activity?

- Do you use it in class time or outside?

- What do you aim to accomplish with this activity?

- What is the reaction of the students to the activity?

Findings

Our findings showed that instructors could successfully create an activity with
smartphones when they noticed a gap or a need in their class .The instructors
explained the activity they created in detail. They stated the purpose of the activity,
how long it took, what they accomplished with the it and ways of adapting it to
different situations.

Some of the instructors used the capabilities of smartphones in every possible way.
They recorded the speech of the students, took photos of the board, and motivated
the students to take video of themselves. Some used the applications of smartphones
as well. To illustrate, they encouraged their students to share the pictures they took
on WhatsApp groups, or share their paragraphs on Facebook. Lastly, the internet on
smartphones itself was enough for one of the instructor to include in the class.

Another aim of the study is to review the literature and to provide other instructors
with further for using portable devices in class. For this, reason, all of the activities
that were described by the instructor have been numbered and explained in detail.
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Activity 1

The Aim of Using Smartphones: Students practice their listening and speaking skill with
authentic material.

The instructor generally uses this activity to break the ice in the morning. Students
tend to feel sleepy in the morning, so this activity aims to wake them up. The
instructor puts the students in pairs. Then, the students get connected to the internet
and access BBC One Minute News. Each student is supposed to pick apiece of news
that they are interested in and listen to it on their headphones. They have 3 minutes
to understand the news. They can listen to it as much as they can in the given time.
When the time is up, each student shares the news with a partner. This activity takes
10 minutes and could be conducted with many students. It integrates listening and
speaking skill.

Activity 2

The Aim of Using Smartphones: Students study pronunciation of new words with
native accent.

The instructor believes that she does not have native-like pronunciation, so she does
not want to teach herself the pronunciation of a new word to her students. She
believes that some of her students are very talented with pronunciation so she wants
them to benefit from the opportunities smartphones offer. She writes the new
vocabulary on the board first and set the time for the students to look up the words
and study the pronunciation in groups of three to four. She is careful not to group the
students who do not have smartphones together. When the time is up, she points to
a studentin the class and asks her or him to pronounce one of the words on the board.
The other students should listen and tell if the pronunciation is right. The instructor
says it is a very beneficial activity that enhances autonomous learning. Her role as a
conductor is to make sure the students work in an organized and efficient way. In
addition, the activity creates a situation where the students discuss whether the
particular pronunciation is British, American or Australian.

Activity 3

The Aim of Using Smartphones: Students revise a subject of grammar with pictures of
the board from the previous class time.

The instructor says she uses this activity when she teaches grammar. She sometimes
writes clear and informative examples on the board. She is reluctant to clean the
whole board to move to the next topic because she loses the content. In these cases,
she takes a picture of example sentences on the board for later use on her
smartphone. The next day, she looks at the pictures of the board for revision. She
reads one sentence from the board leaving the target part missing. She asks the
students to listen and fill in the sentence. The instructor says that she likes having the
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picture of the board because she does not have a good memory of what she taught
the previous day. The students find it easier to revise the new grammar unit with
sentences they are familiar with from the previous day. At the end of revision, the
instructor shares the photos of the board with her students on her smartphone.

Activity 4

The Aim of Using Smartphones: The instructor uses the music list on her smartphone
to indicate the time, to enhance concentration or change the mood in the class.

The instructor has got a repertoire of music that includes pop, jazz, classical or hip-
hop on her smartphone. Her phone can easily be connected to the loud speakers in
the class. She uses this list to liven up her lessons, change the mood in the class, or
help the students concentrate. For instance, the instructor picks deep concentration
music for reading long complicated reading passages. On the other hand, she chooses
pop music for short vocabulary exercises. Moreover, she uses interesting punk music
to indicate when the time is up for a particular activity. She teaches the same class for
four hours during one day. As a result, her students see her for 20 hours a week. She
says that the music on her smartphone is like her assistant to lead the students to a
particular goal in the class. She says she does not prefer using her computer for this
purpose because it would take much more time to turn the music on. The smartphone
is easier and faster to use.

Activity 5

The Aim of Using Smartphones: The instructor motivates online publication of the well-
developed paragraphs among the students during the class time.

The instructor uses her smartphone mostly for writing. She writes several topics on
the board and asks the students to pick one topic to write a paragraph about. During
the feedback session, the instructor writes the names of the students who have
written a well-developed paragraph on the board. The students can go and take the
picture of these students’ paragraphs. Consequently, they have the chance to read
several good paragraphs and understand the construction of them. The instructor
says the students like it when their names are written on the board and their
paragraphs are referred to as examples of good work. However, some students are
reluctant to go to their friends and ask to take a picture of their paragraphs. For this
reason, the instructor takes photos of the good paragraphs and share them online.
Sometimes, she uses social media and encourage the students to read the paragraphs
and likes, or to comment on the ones they prefer. The students try to write better
paragraphs when they are published alive and liked by their friends.
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Activity 6

The Aim of Using Smartphones: Students take photos of English words they see outside
of the class for learning vocabulary.

The instructor sets up a WhatsApp group. She asks the students to take a picture of
English words they see in their daily life. To illustrate, the students take a picture of
the bottle of their perfume which says “emotion”, the name of café which has got an
English name or the label of their shirt which says “large”. The instructor stresses that
students really get engaged with this activity and take many pictures. Consequently,
they learn many new words in an authentic way.

Activity 7

The Aim of Using Smartphones: The instructor gives detailed feedback online one to
one.

The instructor uses the features of smartphones to give the feedback individually and
personally. Since students could be self-conscious about the corrections they receive
in front of their peers, she prefers to give the feedback one to one without exposing
the weakness of a particular student in the class. One efficient way to that could be
to write a detailed feedback on any kind of chat applications whenever the feedback
is needed. For instance, a student can make grammatical or vocabulary mistakes
during a presentation in the class. In that case, the teacher can continue listening to
the presentation and correct the mistakes of that student on the chat box. The
student can read the feedback when they are done with the presentation and
improve their speaking skill without feeling anxious in front of her or his classmates.

Activity 8

The Aim of Using Smartphones: The instructor assesses the students in a valid and
objective way thanks to features of the smartphones.

The instructor uses the camera and voice recording features of the smartphones for
assessment. Sometimes, both conducting an exam and doing a valid assessment at
the same time could be a challenge for a language instructor. The features of the
smartphones could assist the instructor with some of these several roles to play at
the same time. The instructor can record a play, a game, a presentation or a discussion
going on in class time to be evaluated later with the consent of the students. For a
valid and objective assessment, the instructor can watch or listen to the recording
later. Sometimes, the instructor and the students watch the recordings together and
discuss them in term of grammar, vocabulary or speaking skill.
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Activity 9

The Aim of Using Smartphones: The students search fo a topic they are supposed to
read, talk or write about on their smartphones.

The instructor uses the smartphones to encourage students to be researchers and
critical digital users. The instructor writes some questions on the boards and gives a
limited time for the students to search the answer on their smartphones. When they
are ready, they present what they have found and share the resources they have
used. This activity could develop the habits of using smartphones for searching. For
instance, the students search for dolphins before reading a passage related to the
topic. Alternatively, they search for Japanese food culture before writing comparing
and contrasting paragraphs.

Activity 10

The Aim of Using Smartphones: Students collaborate online out of class time to
practice their speaking skill.

The students prepare creative drama at home and record it on their smartphones.
They are given a few words such as “potatoes”, “’flower” or “’cat”. The students
make short videos when they have the chance to be around these things. They may
describe the cats they see, or prepare a short speech giving a rose to a beloved one
or just speak with the potatoes about the weather. The instructor mentioned that
these videos are prepared like TikTok and shared on social media platforms of their
choise. The students enjoyed preparing, sharing, and watching these videos. They
enhance their English speaking abilities with short dialogues without feeling under
pressure to say smart things.

Discussion

The results of the current study demonstrate that teachers of the relevant school of
foreign languages use smartphones in many unique ways possible. They have become
creative into tailoring the use of smartphones for their own need. For example, they
can use it to change the mood with music, to give a detailed feedback privately during
a performance, or to connect the classroom with the world outside. The findings of
this study are consistent with those who claim that the capabilities of smartphones
can assist teaching a language in spontaneous, opportunistic, and informal way
(Beetham & Sharpe, 2007) and can thus enhance language learning anytime, and
anywhere (Kukulska-Hulme & Shield, 2008). The results also shows that smartphones
are used both in and outside of class. For studying new words, students can log into
an online dictionary in class or take a photo of an English word they came across in
the street. The findings of this work are consistent with studies which claim that
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phones could increase the time spent for learning outside of the class (Byrne & Diem,
2014.)

Instructors benefit from smartphones at different stages of teaching like presenting,
practicing, or evaluating content of a course. To give an example, smartphones are
used to teach new words, to revise the content of the course with photos from the
previous days, and to assess learners one-to-one on a chat box. Smartphones are also
suitable to teach and integrate different skills. As an instance, students record their
voice on a voice recorder, listen to the news for sharing it with classmates, or read on
the internet for searching.

Furthermore, smartphones are used for small scaled task-based activities. To
illustrate, the students may choose their own news to present to their friends, and
examine the objects that have English words on. Lastly, smartphones are used to
connect learners with their teachers, peers, and the rest of the world. Students can
chat about their performance in an exam or participate in a group project. These
activities done with smartphones could motivate learners to learn language in a social
environment (Chang, and Shih (2016) and take responsibility for their learning
(Laurillard, 2007).

Suggestion and Limitation

This study finds that smartphones are being used extensively in all skills. The
capabilities of the smartphones will continue to develop, bringing more opportunities
for classroom use. Similarly, language teachers will continue to integrate the
smartphones in innovative and interesting ways. Educator are thus recommended to
prepare an activity book with the use of smartphones and revise it every year. The
activities could be grouped into skill-based or task-based activities sections.
Consequently, teachers can pick an activity from the book to use in their class. Course
books could be prepared on electronic platforms such as websites, where teachers
log into and add new activities as they come up with new ideas in the class. Further
studies need to be done to explore the efficient use of smartphones in language
teaching. The current study has been done with ten teachers, which makes it difficult
to generalize the findings.
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Makalenin Arastirma ve Etik Beyani Bilgileri

Yazarin Cikar Arastirmaya konu olan durum, olgu veya kurum ile yazarlar arasinda
Catismasi Beyani herhangi bir ¢ikar catismasi bulunmamaktadir.
Yazar(lar) Katki Calismanin tamami yazar tarafindan hazirlanmis olup, yazarin katki
Orani Beyani orani %100’dur.

Arastirmanin etik kurul onayi 11/11/2021 tarihinde Osmaniye Korkut
Etik Kurul Onay Ata Universitesi RektérlGgl Fen Bilimleri Bilimsel Arastirma ve Yayin
Belgesi Etigi Kurulu'nun E-59754796-050.99-40841 No’lu karari ile elde

edilmistir.
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ingilizce Ogretim Elemanlari Tarafindan Olusturulan ve
Akill Telefonlarla Yapilan Yeni Etkinlikler

Genistirilmis Ozet

Yeni teknoloji ve dijital nesille birlikte, herkese ayni anda, ayni yerde ve ayni hizda esit
sekilde uyacak statik bir 6grenme ortami olusturmak zorlasti. Bu nedenle e-kitap,
tablet, akilli telefon, cep telefonu, mini dizlstl bilgisayar, el bilgisayari veya dizista
bilgisayarlari gibi tasinabilecek her tirli elektronik araclar, dil egitiminde icinde
oldugu bircok alanda kullaniimaktadir. Mehdipour ve Zerehkafi (2013), mobil
teknolojinin tasinabilirlik, bireysellik ve uyarlanabilirlik, kahcilik ve kullanilabilirlik gibi
cesitli dzelliklerini listeler.

Tasinabilir cihazlarin 6grenmeye entegrasyonu sayesinde 6grenme, siniflara ek olarak
farkl baglamlarda da gerceklesir. Ogrenciler mobil cihazlarla istedikleri zaman ve
istedikleri yerde 6grenebilirler. Mehta (2012) ise mobil aygitlarin avantajlarini su
sekilde ozetler; Ogrencilerin kesfetme imkaniyla 6grenme surecini kolaylastirir,
iletisim yollariyla birlikte ingilizce dilinde daha yetkin olmayi saglarlar, ingilizcede dil
beceriyi gelistirir ve 6grencilerin motivasyonunu saglar.

Amag

Dinya genelinde egitimcilerin ikinci dil 6gretimi icin kullandiklari cok sayida mobil
cihazlar ve uygulamalar bulunmaktadir. Bunlardan biri olan akilli telefonlar, kolay ve
pratik olduklari icin son zamanlarda ikinci dil 6gretiminde kullanilmaktadir. Aslinda,
yeni nesil 6grenciler teknolojiyi egitmenlerine kiyasla ¢ok daha iyi takip etmekte. Bu
nedenle, Turkiye'de dil 6gretmenleri teknolojiyi takip etmesi ve onunla dersler
planlamak icin gldidlenmelidir. Mevcut ¢calisma, ikinci dil egitiminde akill telefonlarin
kullanimina odaklanmayi ve literatirle akilli telefonlariyla yapilan etkinlikleri
paylasmayl seg¢mistir. Sonug olarak, mevcut c¢alisma, egitimcilerin 6grencilerinin
ihtiyac ve tercihlerine uygun bir sekilde yaratiklari bazi etkinliklere ayrintili bir sekilde
Itk tutmayl amacglamaktadir.

Bu calisma asagidaki soruya cevap bulmayl amaclamaktadir: ingilizce dersi veren
ogretim elemanlari akill telefonlarla son zamanlarda hangi etkinlikleri olusturdu?
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Yontem

Galisma, Turkiye'nin glneydogusunda bulunan ve yogun bir sekilde ileri seviye
ingilizce derslerinin verildigi bir yabanci diller yiiksekokulunda yiritilmastir. Bu
okuldaki 6grenciler hafta ici her glin en az 4 saat, konusma, yazma, dinleme ve okuma
gibi becerilerden olusan yogun bir ders programi gérmektedir. Ogretim elemanlari,
yogun ders programini yetistirip, 6grencileri haftalik degerlendirip ve ayni zamanda
ogrencilere dil ogretirken rehber olmakla sorumlu olup onlari sene sonunda ileri
seviye ingilizce seviyesine tasimayi hedefler.

Calismanin amaci icin uygun olacak dogru ve gonulla katiimcilari bulmak igin birkac
adim atilmistir. Akilli telefonlarla, kendi etkinliklerini yaratan ©6gretim elemanlari
bulmak icin sorular iceren form kagitlari 80 6gretim elemanina dagitilmistir. Formlar
Gzerinde verilen cevaplar, katiimcilarin sadece 10'u bir 6nceki ay icinde akilh
telefonlarla etkinlikler yaratiklarini rapor etmistir. Bu on 6gretmen, kendi hazirladiklari
etkinlikleri paylasmayi kabul edip yari yapilandiriimis gérismelerde yer almistir.

Calisma nitel bir calisma olup, veriler yari yapilandiriimis goérismeler yoluyla
toplanmistir. Gorlismeler bir oturumda, ses kaydi alinarak yapilmistir. Ogretim
gorevlilerine ilk dnce, "Akilli telefon kullaniyor musunuz?", "Akilli telefonlarla hangi
etkinlikleri yapiyorsunuz?” gibi sorular sorulmustur. Daha sonra, akilli telefonlarin
kullanimiyla ilgili ek ayrintilari 68renmeyi amaglayan daha az yapilandirilmis sorular
sorulmustur gérisme boyunca. Her gbriisme oturumu en az on bes dakika sirmuistdr
ve arastirmacinin ofisinde yapilmistir. Kaydedilen gérismelerin analizi neticesinde,
her 6gretim gorevlisinin en etkili buldugu bir etkinligin Gzerinde ayrintilar paylastigl
gorulmastdr. Bu etkinlikler birden ona kadar rakam verilerek sonuclar kisminda
paylasiimistir.

Bulgular

Bu calismanin sonuclari, vyabanci diller yiiksekokulundaki ingilizce &gretim
gorevlilerinin akilli telefonlarini derslerinde yaratici ve etkili bir sekilde kullandiklarini
gostermistir. Akilli telefonlarin kullanimini kendi ihtiyaclari igin uyarlamak icin yaratici
hale getirebilmislerdir. Ornegin, akilli telefonlarda indirilen mizikle ruh halini
degistirmek, video ¢ekimi sayesinde bir performans sirasinda birebir, ayrintili bir geri
bildirim vermek veya sinifi disaridaki dinyayla baglamak icin basarili bir sekilde
kullanabilmisler. Bu calismanin bulgulari, akilli telefonlarin 6zelliklerinin bir dili basarili
bir sekilde 6gretmek icin kullanilabilecegini (Beetham & Sharpe, 2007) ve dil
6grenimini her zaman ve her yerde gelistirmek icin faydalanilabilecegini (Kukulska-
Hulme & Shield, 2008) gosteren calismalarla tutarlidir. Ayrica, sonuglar akill
telefonlarin hem sinifta hem de sinif disinda kullanildigini gésteriyor. Ornegin,
etkinliklerin analizinin de gosterdigi gibi yeni kelimeler 6grenmek igin, 6grenciler
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sinifta cevrimici bir sézlige giris yapabilir veya sokakta karsilastiklari ingilizce bir
kelimenin fotografini cekebilirler. Buna ek olarak, bu ¢alismanin bulgulari, telefonlarin
sinif disinda 6grenme icin harcanan zamani arttirabilecegini ortaya cikaran diger
calismalarla tutarhdir (Byrne & Diem, 2014.)

Ogretim elemanlari, bir dersin icerigini sunma, uygulama veya degerlendirme gibi
farkli egitim asamalarinda akilli telefonlardan yararlanmistir. Ornek vermek gerekirse,
akilli telefonlari yeni kelimeler 6gretmek, dersin igerigini 6nceki ginlere ait
fotograflarla gozden gecirmek ve 0Ogrencileri bir sohbet kutusunda bire bir
degerlendirmek igin kullanmigtir. Akilli telefonlarin ayrica farkl becerileri 6gretmek ve
entegre etmek icin de uygun oldugu ortaya cikmistir. Ornek olarak, akilli telefonlarla
yapilan etkinlikler sayesinde Ogrenciler seslerini bir ses kaydediciye kaydetmistir,
haberleri sinif arkadaslariyla paylasmistir veya internette arastirma yapmak icin
okumalar yapmistir.

Ayrica, akilli telefonlar mini projeler yapmak icin de 6gretim elemanlari tarafindan
kullanilmistir. Yine etkinliklerden érnek vermek gerekirse, 6grenciler arkadaslarina
sunmak icin kendi haberlerini secmistir ve Uzerinde ingilizce kelimeler bulunan
nesnelerin fotografini cekip giindelik hayata gecen Ingilizce kelimeleri sinif
arkadaslariyla paylasmistir. Son olarak, akilli telefonlar 6grencileri 6gretmenleri,
akranlari ve sinifin disindaki hayati sinif iciyle baglamak icin kullaniimistir. Mesela, bir
etkinlikte, 6grenciler bir sinavdaki performanslari hakkinda ayrintili bir sekilde akilli
telefonlar Uzerinden sohbet etmistir. Akilli telefonlarla yapilan bu etkinlikler,
Ogrencileri sosyal ortamda dil 6grenmeye motive edebilir (Chang ve Shih (2016) ve
o6gretmenlerin sorumlulugunu paylasabilir (Laurillard, 2007).

Sonug¢

Bu etkinlikler, 6gretim elemanlari kendi etkinliklerini yaratici ve etkili bir sekilde akilh
telefonlariyla kullanabildiklerini gdstermistir. Bu yaratici ve etkili etkinlikler, ders
kaynagl olusturmak amaciyla kayit altina alinabilir. Ornegin, 6gretim elemanlari
akillarina geldikge ya da sinif icinde denedikge elektronik tabanl bir platformda ya da
yillik hazirlanacak bir kitapcikla yaratiklari etkinlikleri paylasabilir.
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