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Oz

Bu ¢aligmanin amaci lisans ve 0n lisans programlarinda 6grenim goren 6grencilerin e-0grenmeye
yonelik motivasyon durumlarini uzaktan egitim siirecinden beklentileri agisindan incelemektir. Bu
kapsamda Kastamonu Universitesi’nin lisans ve 6n lisans programlarinda 6grenim géren ve uzaktan
egitim yoluyla YOK 51 derslerini alan 1744 6grenci, arastirma drneklemine dahil edilmistir. Verilerin
toplanmasi igin “E-Ogrenme Ortamlarina Yonelik Motivasyon Anketi” kullamlmistir. Ayrica
Ogrencilerin ders ve uzaktan egitime yonelik elde ettiklerini diisiindiikleri kazanimlarin belirlenmesi
amaciyla da agik u¢lu sorular sorulmustur. Arastirma bulgularina gére 6grencilerin genel motivasyon
diizeyleri ortalamalar1 “orta” diizeydedir. Ogrenim diizeyleri acisindan incelendiginde; lisans
ogrencilerinin motivasyon diizeylerinin 6n lisans 6grencilerinin diizeylerine gore daha yiiksek oldugu,
uzaktan egitim ile aldiklar1 dersten beklentileri acisindan motivasyon diizeyleri incelendiginde dersten
herhangi bir kazanim elde etmedigini diisiinen 6grencilerin motivasyonlari en diisiik seviyede oldugu
belirlenmistir. Ogrencilerin motivasyon diizeylerinin, elde ettikleri kazamimlara gore farklilasip

2

farklilasmadig1 incelendiginde, herhangi bir kazanim elde etmedigini diisiinen 6grencilerin
motivasyon diizeylerinin “basar1” kategorisi haricinde diger kategorilerde yer alan &grencilerin
motivasyon diizeylerinden anlamli derecede farklilastig1 goriilmiistiir. Ogrencilerin uzaktan egitimin
devamina yonelik goriisleri motivasyon diizeyleri agisindan incelendiginde ise uzaktan egitimi verimli
bulan ve devam etmesini isteyen Ogrencilerin motivasyon diizeylerinin, gelistirilmesi kosuluyla
uzaktan egitimi tercih eden 6grencilerin ve yiiz ylize egitimi tercih eden 6grencilerin motivasyon
diizeylerinden anlaml1 derecede farklilastigi goriilmiuistiir.

Anahtar sozciikler: uzaktan egitim, e-6grenme, motivasyon

Atif:

Coskun, B.K. ve Cetin, E. (2022). On lisans ve lisans 6grencilerinin e-6grenmeye yonelik
motivasyonlarimin uzaktan egitim beklentileri agisindan incelenmesi. Pamukkale Universitesi

Egitim Fakiiltesi Dergisi, 55, 376-397.d0i:10.9779.pauefd.1024570.

* Dr. Ogr. Uyesi, Kastamonu Universitesi, bkarabulut@kastamonu.edu.tr, ORCID: 0000-0001-5287-2239
= Dog. Dr., Kastamonu Universitesi, ekmel@kastamonu.edu.tr, ORCID: 0000-0002-1076-8887



mailto:bkarabulut@kastamonu.edu.tr
mailto:ekmel@kastamonu.edu.tr

B.K, Coskun ve E., Cetin/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 55, 376-397,2022 377

Giris

Giinliik yasam ihtiyaclarinin giderek degismesine paralel olarak bireylerin egitim anlayis1 da
degismektedir. Iginde bulundugumuz ve bilgi ¢ag1 olarak tanimlanan 21. yiizyilda, bireyler
teknolojinin sundugu tiim imkanlar sayesinde istedikleri zaman, istedikleri yerden bilgiye
erisilebilmektedirler. Bireylerin bilgiye erisim ihtiyaglarinin planh bir ¢er¢evede yiirlitiilmesi
ise uzaktan egitim siirecleri ile saglanmaktadir. Bu baglamda 6grenmenin standartlagsmasi
uzaktan egitim sistemleri sayesinde gerceklesmektedir. Uzaktan egitim en genis tanimi ile
mekan ve zamana bagli kalmadan, bireylerin kendi hizlarinda esnek bir ortamda 6grenme
faaliyetlerini yiiriitebilmesidir. Bir baska deyisle uzaktan egitim; 6grenen ve 6gretenin farkli
mekanda oldugu, karsilikli etkilesim igine girilen, 6gretim ic¢in ¢oklu ortam araglarinin
kullanildig1 6gretim etkinligi olarak tanimlanabilmektedir (Wedemeyer, 1975; Keegan, 1988;
Schlosser ve Anderson, 1994). Ozellikle Covid-19 viriisiiniin neden oldugu salgin ile birlikte
tiim diinyada tek egitim-6gretim yolu olarak tercih edilen uzaktan egitim siirecinde egitim
ogretim etkinlikleri, ogretici-6grenci-igerik arasindaki etkilesimler lizerine kurgulanmakta
olup, sistemde 6grenci bagliligi dogrudan 6grencinin sistem tizerinden aldig1 egitim 6gretime

olan motivasyonu ile saglanmaktadir (Anderson, 2008).

Uzaktan egitim siirecinin bagimsiz calisma prensiplerine dayandigini savunan
Wedemeyer’e (1975) gore, 6grenen ve Ogreten zorunlu olarak geleneksel egitim-6gretim
gorevlerinden siyrilmaktadir. Bu durum bireylerin egitim 6gretim siirecinde kendilerini rahat
hissetmelerine imkan tanirken bir taraftan da onlara bireysel sorumluluk yiikleyerek
sistemdeki bagliligini da kendi sorumluluguna birakmaktadir. Uzaktan egitim siirecine
baglilik ve verilen sorumluluklar1 yerine getirmeyi saglayan igsel istek ve caba ise motivasyon
olarak adlandirilabilmektedir. Motivasyon Tiirk Dil Kurumu (TDK) tarafindan da istekli olma
ve glidiilenme olarak tanimlanmaktadir (TDK, 2021).

Keller (1979) motivasyonu, bir davranisin uyarilma, yonlendirilme ve siirdiiriilebilme
diirtlisti olarak tanimlamaktadir. Bir baska tanimda ise motivasyon; bireylerin toplum iginde
sergiledikleri davraniglarin seklini, davranis1 sergilemedeki gayretlerini ve zorluklar
karsisindaki dayanma durumlarini yonlendiren bir gii¢ olarak belirtilmektedir (Celenk, 2010).
Tiim bu tanimlardan hareketle motivasyon i¢in, bireyi bir ama¢ dogrultusunda bir eylem
sergilemeye tesvik eden igsel bir glic oldugu soylenebilir. Egitim-6gretim siirecinde
motivasyon, bir¢ok boyutta etki gosteren 6nemli bir faktor olarak goriilmektedir (Keller,

1979; Keller, 2010). Arastirmacilara gore Ogretim ortamlarinda bireylerin sergiledikleri
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akademik basari, motivasyondan etkilenen faktorlerin basindadir (Giesbers, Rienties,

Tempelaar ve Gijselaers, 2014; Fryer ve Bovee, 2016).

Uzaktan egitim siirecinde 6greten ve dgrenenin ayni yerde bulunmamasi, 6grencilerin
sistemde devam etmeleri i¢in ihtiya¢ duyduklari motivasyonu bireysel olarak saglamasini
gerektirmektedir. Bu durumu saglayamayan 6grencilerin ise ya akademik olarak basarisiz
olduklar1 ya da vazgecip egitim-0gretim etkinliklerini terk ettikleri belirlenmistir (Cakar,
Uluyol ve Karadeniz, 2008). Yapilan bazi ¢aligmalara gore; uzaktan egitim ortamlarinda
O0grenim goren 0grencilerin derslere olan devami ile motivasyonlar1 arasinda dogru yonlii bir
iliski bulunmaktadir (Hart, 2012; Moore ve Kearsley, 2012). Ogretim siirecinin etkili olarak
stirdiiriilmesi ve tamamlanmasinda etkin rol oynayan motivasyon, egitim 0gretim siirecinde
basariy1 dogrudan etkileyen en énemli faktorlerden biri olarak goriilmektedir (Balaman ve
Tiiystiz, 2011; Saritepeci ve Yildiz, 2014). Motivasyonun etkiledigi akademik basar1 ve
sisteme devam faktorlerinin disinda; 6grenenlerin hangi icerigi, ne sekilde ve ne zaman
ogreneceklerini de etkiledigi belirlenmistir (Hartnett, St.George ve Dron, 2011; Barak, Watted
ve Haick, 2016). Ayrica motivasyonu yiiksek 6grenenlerin egitim-dgretim siirecinden keyif
alarak, karsilastiklar1 zorluk diizeyi yiiksek, ogretimsel gorevleri daha yiiksek basari ile
tamamladiklari, yaraticilik becerilerini gelistirdikleri, karsilastiklar1 durumlara kars1 kararli
davranislar sergiledikleri ve tiim siirecten keyif alarak 6grenim sagladiklar: da belirtilmektedir
(West, Hannafin, Hill ve Song, 2013). Bunlarin disinda uzaktan egitim ortamlarinda
motivasyonu olumsuz etkileyen bir¢ok faktér bulunmaktadir. Bu faktorler uzaktan egitimin
gerceklestirildigi  sistemden, sunulan icerikten, ortamda kullanilan materyallerden
olusabilecegi gibi 6grenen ve Ogreten kaynakli da olabilmektedir. Teknoloji, etkilesim
eksikligi, 6gretim elemaninin iletisime acgik olma egilimi, 6gretimin bireysellestirilebilir
olmasi1 imkani, kisilerin giinliik yasantilarindan kaynaklanan kisisel durumlari, sunulan igerik

tiirlintin belirtilen faktorler arasinda oldugu belirlenmistir (Litt ve Moore, 2013).
Arastirmanin Amaci

Motivasyonun egitim Ogretim siirecinde akademik bagsar1 ve sisteme devam etme
davraniglarini etkileyen en onemli faktor oldugu vurgulansa da ozellikle uzaktan egitim
stireclerinde motivasyonu bireylerin igsel olarak kendi saglamasi gerektiginin de alt1
cizilmektedir (Horzum ve Cakir-Balta, 2008; Acar, 2009; Dinger, 2015; Ucar, 2016).
Bireylerin egitim Ogretim silireci yOniinden saglayacaklari fayda inanci onlarin icsel
motivasyonunu etkilemekte, bu sayede geleceklerini kendi sorumluluk ve kararlari ile

yonlendirerek beklentilerinin karsilanmasini saglamaktadirlar (Alp, Tuncer, Sulaiman ve
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Gilingor, 2019). Uzaktan egitim siireglerinde Ogrencilerin sisteme olan baghliklarinin ve

akademik basarilarinin artirilabilmesi igin, 6grencilerin siirece olan motivasyonlarinin tim
boyutlari ile belirlenmesi 6nemli goriilmektedir. Bu noktada dgrenenlerin bir uzaktan egitim
sisteminden beklentilerinin belirlenmesinin, sistem igerisindeki etkinliklerin (hedef, kazanim,
icerik, etkilesim ve degerlendirme) diizenlenmesine 11k tutacagi diisliniilmektedir. Bu
baglamda ¢aligmada ©n lisans ve lisans Ogrencilerinin uzaktan egitime yonelik
motivasyonlarinin uzaktan egitimden beklentileri agisindan incelenmesi amaclanarak

asagidaki sorulara cevap aranmistir:

e Ogrencilerin uzaktan egitime olan motivasyonlari hangi diizeydedir?

e On lisans ve lisans 6grencilerinin uzaktan egitime olan motivasyon diizeyleri
arasinda herhangi bir farklilik var midir?

e Ogrencilerin uzaktan egitimden beklentileri ile motivasyon diizeyleri arasinda
bir iligki var midir?

e Ogrencilerin uzaktan egitimin devamma yonelik goriisleri ile motivasyon

diizeyleri arasinda bir iligki var midir?
Yontem
Arastirmanin Modeli

Arastirmada karma arastirma yontemleri i¢inden yakinsayan paralel karma yontem yaklagimi
benimsenmistir. Bu yaklasima gdre nitel ve nicel veriler birlikte toplanmakta ancak ayr1 ayri
analiz edilerek bulgularin birbirini dogrulama durumu incelenmektedir. Ayrica bu yontemle
katilimcilarin bakis agisina yonelik nitel bilgi, 6lgme araci sayesinde ise nicel puanlar
sunulabilmektedir. Yakinsayan paralel karma yontem tasarimi Sekil 1°de sunulan agsamalari

icermektedir (Creswell, 2013).

Nicel Veri Toplama ve
Analizi
Karsilagtirma veya

iliskilendirme

Nitel Veri Toplama ve
Analizi

Sekil 1. Yakinsayan paralel karma yéntem deseni
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Evren ve Orneklem

Arastirma evrenini Kastamonu Universitesinde lisans ve 6n lisans diizeyinde 6grenim gdren
ogrenciler olusturmaktadir. 2020-2021 Giiz doneminde 1. simf &grencilerinin drneklem
olusturdugu bu arastirmada kasitli (amagli) 6rnekleme metodu kullanilmistir. Bu 6rnekleme
yonteminde, Ornekleme dahil edilecek birimleri, arastirmaci onceki bilgi, deneyim ve
gozlemlerinden hareketle arastirmanin amacina uygun olarak kendi yargistyla belirler (Ural
ve Kilig, 2011). Bu 6rneklem grubunun secilmesinin en énemli nedeni, tiim yiiksekogretim
kurumlarinda oldugu gibi ilgili kurumun 6n lisans ve lisans programlarmin 1. smifinda
ogrenim gdren tiim ogrencilerin YOK 5(i) derslerini uzaktan egitim yolu ile almasi
zorunlulugudur. Cevrimigi olarak yayimnlanan veri toplama aracina yapilan doniiglerden
tekrarlayan veriler c¢ikarildiktan sonra toplam 1744 6grenci, aragtirma Orneklemini
olusturmustur. Bu dgrencilerden 632’si 6n lisans, 1112’si ise lisans 6grencileridir. Belirtilen
sayilarin Orneklem biiyiikliigii agisindan gegerli olup olmadigini belirlemek i¢in Cohen,
Manion ve Morrison (2007) tarafindan gelistirilen Orneklem biyikligi formiili
kullanilmistir. flgili formiile gore evreni 50.000 olan bir arastirma igin 1778 kisilik bir
orneklem %99 giiven seviyesi vermektedir. Bu arastirmanin evreninin 32.000 civarinda
oldugu diisiiniiliirse 1744 o6grencinin yer aldigi orneklemin iist diizey giiven seviyesinde

oldugu ve orneklem biiytikliigii acisindan yeterli oldugu sdylenebilir.
Veri Toplama Araclan

Verilerin toplanmasinda Kim (2005) tarafindan gelistirilen motivasyon olgeginden Yildirim
(2012) tarafindan uyarlanarak olusturulan E-Ogrenme Ortamlarina Yonelik Motivasyon
Anketi kullanilmistir. Uyarlama caligsmasi lisans 6grencileriyle yapilan, toplam 33 maddeden
olusan oOlgek 5’11 likert tipinde hazirlanmis olup gilivenirlik katsayis1.70’tir. Bu 0Olgek

maddelerine ek olarak 2 adet de agik uglu soru sorulmustur. Bu sorular asagidaki sekildedir:

e Uzaktan egitimle aldiklar derste edindikleri en 6nemli kazanim,

e Uzaktan egitimin devamina iliskin iligkin genel goriis.
Sorulan bu agik uglu sorularla, 6l¢ek maddelerinin analizi sonucunda ¢ikacak sonuglara
yonelik yorumlamalarin yapilabilmesi amaglanmustir.

Verilerin Analizi

E-Ogrenme Ortamlarina Yénelik Motivasyon Anketine tekrarlayan veriler elendikten sonra
toplam 1744 Ogrencinin katildigi belirlenmistir. Verilerin normal dagilim gdsterdiginin

dogrulanmasi amaciyla 6lgek maddelerine ve ayrica ortalamalarina Kolmogorov-Smirnov
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normallik testi uygulanmistir (Gall, Borg ve Gall, 1996). Maddelerde normal dagilim

gostermeyen bir veri bulunmamustir. Ortalamalar i¢in normallik testi sonucunda da anlamlilik
diizeyi p=.137 (p>.05) olarak belirlenmistir. Ortalamalar arasi1 anlamli diizeyde fark olmadig1
yani verilerin normal dagilim gosterdigi goriilmektedir. Bu nedenle motivasyon diizeylerinin
analizinde ortalamalara bakilmis, lisans ve 6n lisans 68rencileri arasindaki farkin belirlenmesi

amaciyla da bagimsiz 6rneklem t-testi kullanilmstir.

Ogrencilerin elde ettiklerini diisiindiikleri kazanimlar ve uzaktan egitimin devam
etmesine iliskin goriisleri ile motivasyon diizeyleri arasindaki iliskilerin belirlenebilmesi i¢in
oncelikle agik uclu sorulara verilen cevaplar arastirmacilar tarafindan icerik analizi ile
kategorize edilerek olgek verilerinin yorumlarina eklenmistir. Bu verilerin motivasyon
diizeyleriyle Kkarsilastirilmasinda tek yonli  ANOVA ve Post-Hoc analizlerinden

faydalanilmistir. Veri analizlerinde SPSS 21 paket programindan yararlanilmistir.
Etik Kurul Onay Bilgisi

On lisans ve lisans dgrencileriyle ¢alismanin yapilabilmesi igin ilgili kurumdan etik kurul

onay1 alinmistir. Etik kurul onay bilgileri ¢aligmanin sonundaki ilgili baslikta verilmistir.
Bulgular
Ogrencilerin Motivasyon Diizeyleri

E-Ogrenmeye Yonelik Motivasyon Anketinden elde edilen verilerin ortalama degerleri,
arastirma sorular1 dogrultusunda 6n lisans ve lisans 6grencilerini ayr1 ayr belirtecek sekilde
analiz edilmistir. Ogrenim durumuna gére motivasyon diizeylerine iligkin ortalamalar Tablo

1’de verilmistir.

Tablo 1. Ogrenim Durumuna Gére Motivasyon Diizeylerine Iliskin Ortalamalar

n X Ss
On lisans 632 3.39 0.64331
Lisans 1112 3.47 0.57790
Genel 1744 3.44 0.60

Tablo 1’de goriildiigii gibi 1744 6grencinin genel motivasyon ortalamasi (X=3.44,
$s=0.60) ve her iki grubun da motivasyon diizeyleri ortalamasi (X=3.39, ss=0.64331, X=3.47,
$s=0.57790) “orta” diizeydedir.
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Ogrenim Durumu ve Motivasyon liskisi

Ogrencilerin 6grenim durumlar1 ve motivasyon diizeyleri arasindaki iliskinin belirlenmesi
amactyla motivasyon ortalamalar iligkisiz 6rneklem t-testi ile karsilastirilmistir. Test

sonuclar1 Tablo 2’de verilmistir.

Tablo 2. Ogrencilerin Ogrenim Durumlar: ve Motivasyon Diizeyleri Arasindaki Iligki

Grup N X ss sh t sd p
On lisans 632 3.39 0.64331 0.02559  -2.618 1742 0.007
Lisans 1112 3.47 0.57790 0.01733

Tablo 2’de yer alan verilere gore gruplar arasinda anlamli bir fark oldugu
goriilmektedir [t(1742)=-2.618, p<.05]. Gruplarin her ikisi de orta diizeye yakin olsa da lisans
Ogrencilerinin motivasyon diizeylerinin (X=3.47) o6n lisans 6grencilerinden (X=3.39) daha

yiiksek oldugu belirlenmistir.
Uzaktan Egitim ile Alinan Dersten Beklentiler

Cevrimigi ankette 6grencilere “Bu dersten elde ettiginiz en dnemli kazanim nedir?” agik u¢lu
sorusu yoOneltilmistir. Gelen yanitlar, daha sonra motivasyon diizeyleriyle karsilastirma
yapilabilmesi amaciyla igerik analizi yontemiyle analiz edilerek 6 kategoriye ayrilmistir ve
kodlanmigtir. Bu kategoriler sunlardir: (0) yok, (1) 6grenme, (2) gegmise merak ve ilgi, (3)
genel kiiltiir, (4) basar1 ve (5) tekrar-hatirlama.

“Bu dersten ya da c¢evrimigi egitimden herhangi bir kazanimim olmadi, yok™ vb.
ifadeler “yok” kategorisi kapsaminda degerlendirilmistir. Ifadelerinde &nemli bilgiler
edindigini, 6grenme deneyimi yasadigini, bilgi sahibi oldugunu belirten ifadeler “6grenme”
kategorisi kapsaminda degerlendirilmistir. Edinilen kazanimin &zellikle ge¢misle, tarihle,
tarithin 6nemiyle iliskilendirilmesi ve gegmise duyulan ilgiye vurgu yapilmasi “ge¢cmise merak
ve ilgi” Kategorisini olusturmustur. Ders deneyiminin bilgiden ziyade giindelik hayata ve
genel kiiltire yonelik kazanimlara vurgu yapan ifadeler de “genel kiiltiir” kategorisinde
degerlendirilmistir. Sayis1 az olmakla birlikte bilgiden, 6grenmeden, genel kiiltiirden ziyade
ders sonunda elde edilecek ders notuna yonelik belirtilen kazanim ifadeleri “basar1”

kategorisine alinmistir. Son olarak elde edilen 6grenme deneyiminin daha ¢ok ge¢miste
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Ogrenilenlerin bir tekrar1 oldugu, eski bilgilerin hatirlanildig1 ya da tizerine yeni bilgilerin

eklendigi ifadeleri iceren kazanimlar da “tekrar-hatirlama” kategorisinde degerlendirilmistir.

Uzaktan egitimle alinan derste 6grencilerin elde ettikleri kazanimlarin kategorilere
ayrilmasi, kazamimlar ile O&grencilerin e-6grenme ortamlarina yonelik motivasyon
diizeylerinin karsilastirilmas1 amaciyla yapilmistir. Ogrencilerin motivasyon diizeylerinin bu
kategorilere gore farklilasip farklilasmadigini belirlemek i¢in tek yonlii varyans analizi

(ANOVA) yapilmistir. Tek yonlii varyans analizi sonuglar1 Tablo 3’te verilmistir.

Tablo 3. Ogrencilerin Motivasyon Diizeylerinin Kazanim Kategorilere Gore Degisimi

Grup N X SS Var. K. KT sd KO F p
Yok 132 3.0843 .70662 G.Aras1 20.411 5 4.082 11.551 .000
Ogrenme 819 3.4796 .56508 G.Ici 614.249 1738 .353

Gecmise merak- 343 3.4869 58105 Toplam 634.660 1743
ilgi

Genel kiiltiir 223 3.4781 .61984

Basari 18 3.1650 .73262
Tekrar- 209 3.4432 .61142
hatirlama

Tablo 3’te goriildiigii lizere Ogrencilerin e-68renmeye yonelik motivasyon
diizeylerinin dersten elde ettikler1 kazanimlara gore farklilik gosterip gostermedigini
belirlemek amaciyla yapilan tek yonlii varyans analizi sonuglarina gore gruplar arasinda
anlamli farklilik oldugu (F=11.551, p<.05) belirlenmistir. Kategori bazinda ortalama puanlara
bakildiginda ise, dersten herhangi bir kazanim elde etmedigini diisiinen Ogrencilerin
motivasyonlari en diisiik seviyededir (X=3.08). Bu seviyeyi puan beklentisi olan 6grenciler
takip etmektedir (X=3.16). Diger kategorilerin ise ortalamalarinin bu ikisinden daha yukarida
ve birbirlerine yakin oldugu goriilmektedir. Tek yonlii varyans analizi sonrasi bu ortalamalar
arasinda anlaml bir farklilik oldugu belirlenmistir. Bu nedenle belirlenen farkliligin hangi

gruplardan (kategorilerden) kaynaklandigini1 gérmek iizere post-hoc analizlerine gegilmistir.
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Levene’s testi ile grup dagilimlarinin varyanslarinin homojenligine bakilmis ve
varyanslarin homojen oldugu belirlenmistir (LF=2.398; .035). Varyanslarin esit olmasi ve
grup sayilarinin esit olma zorunlulugu olmayan durumlarda post-hoc analizi i¢in yaygin

olarak kullanilan Bonferonni testi yapilmistir. Tablo 4’te yapilan Bonferonni c¢oklu

karsilastirma analizi sunulmustur.

Tablo 4. Kazanimlara Yonelik Bonferonni Coklu Karsilastirma Analizi

Kazanim Kazanmim Fark sh p
Yok Ogrenme -39534 05576 .000
Gecgmise merak-ilgi -.40263 .06089 .000
Genel kiiltiir -.39380 .06529 .000
Basar -.08073 .14937 1.000
Tekrar hatirlama -.35782 .06609 .000
Ogrenme Yok 39534 .05576 .000
Gecgmise merak-ilgi -.00729 .03824 1.000
Genel kiiltiir .00154 .04490 1.000
Basar 31461 14166 397
Tekrar hatirlama .03752 .04607 1.000
Gegmise merak-ilgi Yok 40263 .06089 .000
Ogrenme .00729 .03824 1.000
Genel kiiltiir .00883 05114 1.000
Basari 32190 14375 379
Tekrar hatirlama .04480 05217 1.000
Genel kiiltiir Yok .39380 .06529 .000
Ogrenme -.00154 .04490 1.000
Gegmise merak-ilgi -.00883 05114 1.000
Basari 31307 14567 476
Tekrar hatirlama .03598 05724 1.000
Basari Yok .08073 .14937 1.000
Ogrenme -31461 14166 397
Geg¢mise merak-ilgi -.32190 14375 379
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Genel kiiltiir -.31307 14567 476
Tekrar hatirlama -.27709 .14603 .869
Tekrar-hatirlama Yok 35782 .06609 .000
Ogrenme -.03752 04607 1.000
Gegmise merak-ilgi -.04480 .05217 1.000
Genel kiiltiir -.03598 05724 1.000
Basari 27709 .14603 .869

Ogrencilerin motivasyon diizeylerinin, elde ettikleri kazanimlara gére farklilasip
farklilagmadigini belirlemek icin yapilan Bonferonni testi sonuglarina gore herhangi bir
kazanim elde etmedigini diisiinen 6grencilerin motivasyon diizeylerinin “basar1” kategorisi
(p=1.000) haricinde diger kategorilerde yer alan Ogrencilerin motivasyon diizeylerinden

anlamli derecede farklilagtigi goriilmiistiir.

Uzaktan Egitime iliskin Goriisler

Cevrimici ankette 6grencilere “Uzaktan egitimin devam etmesiyle ilgili genel goriisiiniiz
nedir?” seklinde bir agik uclu soru yoneltilmistir. Gelen yanitlar, daha sonra motivasyon
diizeyleriyle karsilastirma yapilabilmesi amaciyla igerik analizi yontemiyle analiz edilerek 3
kategoriye ayrilmis ve kodlanmistir. Bu kategoriler: (1) “uzaktan egitim”, (2) “gelistirilerek
uzaktan”, (3) “yiiz ylize egitim”dir. “Uzaktan egitimden memnunum”, “Devam etmeli”,
“Uzaktan egitim daha iyi” vb. uzaktan egitimi destekleyici, uzaktan egitimin devam etmesi
gerektigini dogrudan isaret eden ifadeler ‘“uzaktan egitim” kategorisi kapsaminda
degerlendirilmistir. Uzaktan egitimin verimli oldugu ama gelistirilmesi gerektigini, zaman
zaman aksakliklarin yagsandigini ama bu aksakliklar giderildiginde tercih edilebilir oldugunu

2

ifade eden yamtlar “gelistirilerek uzaktan” kategorisi kapsaminda degerlendirilmistir.
Uzaktan egitimden verim alinamadigini, yiliz yiize egitimin olmasi gerektigini dogrudan ifade

eden yanitlar da “yiiz yiize egitim ” kategorisini olusturmustur.

Uzaktan egitimle alinan derslerde Ogrencilerin uzaktan egitimin devamina yonelik
ifadelerinin kategorize edilmesi Ogrencilerin e-6grenme ortamlarina yonelik motivasyon
diizeylerinin karsilastirilmasi igin yapilmustir. Ogrencilerin motivasyon diizeylerinin bu
kategorilere gore farklilasip farklilasmadigini belirlemek icin tek yoOnlii varyans analizi

(ANOVA) yapilmustir. Tek yonlii varyans analizi sonuglar1 Tablo 5’te verilmistir.
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Tablo 5. Ogrencilerin Motivasyon Diizeylerinin Devam Etme Tercihi Kategorilerine Gére

Farklilasma Durumu

Grup N X s Var.K. KT sd KO F p

Uzaktan egitim 254 3.5663 .54774 G.Aras1 4911 2 2456 6.789 .001

Gelistirilerek 905 3.4354 .59087 G.igi 629.749 1741 .362

uzaktan

Yiiz ylize egitim 585 3.4018 .63870 Toplam 634.660 1743

Tablo 5’te gorildiigii tlizere Ogrencilerin e-6grenmeye yonelik motivasyon
diizeylerinin uzaktan egitimin devamina yonelik tercihlerine gore farklilik gosterip
gostermedigini belirlemek amaciyla yapilan tek yoOnlii varyans analizi sonuglarna gore
gruplar arasinda anlamli farklilik oldugu (F=6.789, p<.05) belirlenmistir. Kategori bazinda
ortalama puanlara bakildiginda uzaktan egitimi verimli bulmayan, yiiz yiize egitime gecilmesi
gerektigini diisiinen 6grencilerin motivasyonlari en diisiik seviyededir (X=3.40). Bu seviyeyi
uzaktan egitimin sikintilart oldugunu diisiinen ve bu sikintilarla birlikte yine de verimli
oldugunu, sikintilar giderildiginde daha verimli olabilecegini diisiinen Ogrenciler takip
etmektedir (X=3.43). Uzaktan egitimi verimli bulan 6grencilerin motivasyon diizeyleri ise
digerlerine gore iist seviyededir (X=3.56). Tek yonlii varyans analizi sonrasi bu ortalamalar
arasinda anlamli bir farklilik oldugu belirlenmistir. Bu nedenle belirlenen farkliligin hangi

gruplardan (kategorilerden) kaynaklandigini1 gérmek tizere post-hoc analizleri yapilmstir.

Levene’s testi ile grup dagilimlarinin varyanslariin homojenligine bakilmis ve
varyanslarin homojen oldugu belirlenmistir (LF=3.677; .025). Varyanslarin esit olmas1 ve
grup sayilariin esit olma zorunlulugu olmayan durumlarda post-hoc analizi i¢in yaygin
olarak kullanilan Bonferonni testi yapilmistir. Tablo 6’da yapilan Bonferonni c¢oklu

karsilagtirma analizi sunulmustur.
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Tablo 6. Uzaktan Egitime Devam Etme Tercihine Yonelik Bonferonni Coklu Karsilagstirma

Analizi

Tercih Tercih Fark sh p

Uzaktan egitim Gelistirilerek uzaktan 13097 04271 .007
Yiiz yiize egitim 16457 .04519 .001

Gelistirilerek uzaktan Uzaktan egitim -.13097  .04271 .007
Yiiz ylize egitim .03360 .03191 877

Yiiz yiize egitim Uzaktan egitim -.16457  .04519 .001
Gelistirilerek uzaktan -.03360 .03191 877

Tablo 6’da G6grencilerin motivasyon diizeylerinin, uzaktan egitim ya da yiiz yiize
egitim tercihlerine gore farklilasip farklilagsmadigini belirlemek i¢in yapilan Bonferonni testi
sonuclarina gore; uzaktan egitimi verimli bulan ve devam etmesini isteyen Ogrencilerin
motivasyon diizeylerinin, gelistirilmesi kosuluyla uzaktan egitimi tercih eden 6grencilerin
(p=.007) ve yiiz yiize egitimi tercih eden 6grencilerin (p=.001) motivasyon diizeylerinden
anlamli derecede farklilagtigi goriilmistiir. Diger gruplar arasinda ise anlamli farklilik
goriilmemistir. Bu durum, uzaktan egitimle alinan derse yonelik motivasyonu diisiik diizeyde

olan 6grencilerin durumlarini agiklayabilmektedir.
Sonug ve Tartisma

Uzaktan egitim uygulamalar1 her ne kadar Covid-19 salgini stireci ile ihtiyaca bagl olarak
artis gostermis olsa da egitim-6gretimin pek ¢cok kademesinde uzun yillardir kullanilmaktadir
(Yilmaz, 2020). Kendi basina ayr1 bir disiplin olan uzaktan egitim, zaman ve mekandan
bagimsizlik imkani sayesinde, geleneksel egitim-6gretim etkinliklerinin gergeklestirilemedigi
olaganiistii durumlarda, geleneksel 6gretime bir alternatif olarak sik¢a tercih edilen bir yontem
olmustur. Ulkemizde yiiksekdgretim diizeyinde pek cok uzaktan egitim uygulamasi
goriilmektedir. Universitelerin hem on lisans hem de lisans programlarma kayit olan
ogrencilerin birinci smifta almakla yiikiimlii olduklar1 YOK 5(i) derslerinin tamam (Tiirk
Dili, Atatiirk Ilkeleri ve Inkilap Tarihi, Yabanci Diller) uzaktan egitim yontemi ile

ylriitiilmeye baslanmistir. Bunun yaninda yiiksekdgretim kurumlar bazi yiiksek lisans ve
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doktora programlarinin ya da lisans tamamlama programlarinin siirdiiriilmesinde de uzaktan

egitime bagvurmaktadir.

Covid-19 salgini1 nedeniyle hazirlik yapilmadan kisa bir siirede tiim egitim-6gretim
faaliyetlerinin uzaktan egitim yolu ile silirdiiriilmesi zorunlulugu sosyal izolasyon siirecine
katk1 saglamis olsa da beraberinde pek cok dezavantaji da getirmistir. igerik, ders ara¢ ve
gereclerinin  hazirlanamamasi, egitim Ogretimin basli basina uzaktan egitim programi
dogrultusunda planlanamamis olmasi, 6grencilerin akademik basarilarina dogrudan etki eden
motivasyon, 6l¢gme-degerlendirme, teknik destek ve alt yapi, sosyo-ekonomik ve kiiltiirel
faktorler gibi pek ¢ok parametrenin ortaya ¢iktigl gozlemlenmektedir. Bu faktorlerin uzaktan
egitimi ne diizeyde etkiledigini incelemenin, siire¢te yasanan sorunlarin belirlenmesi ve

giderilmesi adina 6nemli oldugu diistiniilmektedir.

Uzaktan egitimde 6grenciler, bireysel sorumluluklart dikkate alindiginda, siireci kendi
istekleri ve motivasyonlari dogrultusunda yiiriitmektedirler. Bu baglamda, arastirmada
ogrencilerin uzaktan egitim siirecinde motivasyonlarin1 etkileyen faktorlerin, uzaktan
egitimden beklentileri yoOniinden incelenmesi amaclanmistir.  Lisans ve On lisans
Ogrencilerinin uzaktan egitim motivasyonlarinin uzaktan egitim beklentileri yoniinde
belirlenmesi i¢in yapilan bu ¢aligmaya evreni yiiksek oranda temsil ettigi belirlenen 6rneklem
grubu katilm saglamistir. Calisma bulgularindan elde edilen sonucglar su sekilde

Ozetlenmistir:

Caligmanin ilk alt problemi olan lisans ve 6n lisans 6grencilerinin uzaktan egitime
yonelik motivasyon durumlari ve ikinci problem durumu olan lisans ve On lisans
ogrencilerinin motivasyon diizeyleri arasindaki farkliliklar incelendiginde hem lisans hem de
on lisans diizey 6grencilerin motivasyonunun “orta” diizeyde olsa da lisans 6grencilerinin 6n
lisans 6grencilerine gore anlamli derecede yiiksek motivasyona sahip oldugu goriilmektedir.
Bu durum 6grencilerin planli bir uzaktan egitim degil de pandemi sebebiyle acil durum
uzaktan egitime tabi olmalarindan ya da farkli bir motivasyon referanslarinin olmamasindan
kaynaklanryor olabildigi ihtimalini gdstermektedir. Universite egitimlerinin ilk yili oldugu
diistintildiiglinde pandemi siirecinde heniiz iiniversite ortamiyla tanigmamis olan 6grencilerin
motivasyon diizeylerinin diisiik olmasi beklenebilir. Bununla birlikte lisans 6grencilerinin
devam etmeleri gereken en az 3 yillik bir egitim hayati daha varken, 2 yillik 6gretim
programlarina kayitli olan 6grencilerin 1 yili bitmek {izere ve kalan 1 yilda da yiiz yiize
egitime kavusamama ihtimali halen belirsizligini korumaktadir. On lisans 6grencilerinin

motivasyon diizeylerinin lisans Ogrencilerinden daha diisiik c¢ikmasi bu nedenden
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kaynaklaniyor olabilecegi seklinde yorumlanmaktadir. Bu sonug¢ Ozgiir, Cuhadar ve Akgiin

(2014), Yildirim ve Sahin (2015), Cobanoglu, Uzunboylar ve Altun (2017) ile Baygeldi,
Oztiirk ve Dikkartin Ovez (2021)’in ¢alismalar1 ile paralellik gdstermektedir. Genel
motivasyon diizeyleri degerlendirildiginde, Pandemi siireci 6ncesinde uzaktan egitim ya da
teknoloji destekli Ogretim ortamlarindaki motivasyon durumlarini inceleyen caligmalara
bakildiginda, bu araglarin kullanildig1 egitim-6gretim ortamlarinda motivasyonun anlamli
derecede yiiksek oldugu calismalara da rastlanmaktadir (Horzum ve Cakir-Balta, 2008; Acar,
2009; Dinger, 2015; Erbas, 2016). Ancak Pandemi siireci ile birlikte egitim Ogretim
ortamlarina okul kaynakli olmayan pek ¢ok parametrenin de dahil oldugu goriilmiistiir.
Omegin Tetik (2019), Can ve Kog (2019) ile Ozdogan ve Berkant (2020)’1n yaptiklari
caligmalarda bireylerin motivasyonuna etki eden 6nemli bir parametrenin sosyallesme oldugu,
bireyler akranlar1 ile ayni ortamda olmamalarina bagli olarak motivasyon diisikligi
yasayabildiklerini belirtmislerdir. Yapilan calismanin sonuglari, daha 6nce yapilmis olan
caligmalarin sonuglar1 gercevesinde degerlendirildiginde tutarli oldugu sdylenebilmektedir.
Motivasyonun yeniligin kesfi ve bu kesiflere uyum saglanmasi i¢in gerekli bir faktor oldugu
g6z oOniline alindiginda (Nguyen ve Huynh, 2020), motivasyonu etkileyen farkli faktorlerin

butiincil olarak incelenmesi Onerilmektedir.

Calismanin igilincii alt problemi olan motivasyon diizeyleri ile uzaktan egitim
beklentileri incelendiginde; motivasyon diizeyinin, herhangi bir kazanim elde etmedigini
diistinenler ve basar1 kazanimi elde ettigini diisiinen katilimcilar haricinde diger gruplarla
(6grenme, gegmise merak-ilgi, genel kiiltiir, tekrar-hatirlama) anlamli derecede farklilagtig
belirlenmistir. Bir bagka deyisle pandemi siireci basta olmak iizere ¢esitli nedenlerden dolay1
uzaktan egitimi tercih etmeyen, okula gitmek isteyen Ogrencilerde c¢evrimi¢i 0grenmeye
yonelik motivasyon disiikliigli gozlenmektedir. Uzaktan egitimle verilen derslerde
ogrencilerin derse ilgi duymasi, 6grenmeyi hedeflemesi gibi faktorlerin motivasyona etkisinin
oldugu goriilmiistiir. Buna gore 6grencilerin bir egitim-6gretim programini tamamladiklarinda
elde ettikleri kazanimlara yonelik ya da bu programdan elde edecekleri yarar inanglari, bu
ogrencilerin uzaktan egitime olan motivasyonlarini etkilemektedir. Bu bulgu alan yazinda
akademik beklentilerin uzaktan egitime olan motivasyonu etkiledigini gosteren pek cok
caligma ile uyum gostermektedir (Arslan, 2018; Enfiyeci, 2019; Kokog, 2019). Bunun yaninda
herhangi bir kazanim elde etmedigini diisiinenlerin motivasyonlar1 ile sadece akademik

basarinin 6nemli oldugunu diisiinenlerin motivasyonunun da diisiik oldugu ancak anlamli bir
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farkliligin olmadigi belirlenmistir. Buna gore elde edilen bulgularin yine alanyazinda yer alan

caligmalarin sonuglari ile tutarli oldugu sdylenebilir.

Arastirmanin son problemi olan uzaktan egitimin devam etmesine yonelik goriisler ile
motivasyon diizeyleri arasindaki iligki incelendiginde; uzaktan egitimin devam etmesini
isteyen, uzaktan egitimi gelistirilmek kosuluyla devam etmesini isteyen ve yliz yiize egitim
gérmeyi isteyen Ogrencilerin de motivasyonlar1 arasinda anlamli derecede fark oldugu,
motivasyon diizeylerinin ayn1 sirada yiiksekten diisiige dogru siralandig belirlenmistir. Ote
yandan gruplar birbirleri ile karsilastirildiginda, uzaktan egitime devam etmek isteyen
Ogrencilerin motivasyon diizeylerinin diger iki gruptan da anlamli derecede farkli oldugu
ancak diger varyasyonlarda anlamli farklilik olmadig1 belirlenmistir. Bu bulgu Kang ve Zhang
(2020) tarafindan yapilan ve wuzaktan egitimi tercih eden O&grencilerin 6grenme
motivasyonlarini artirdigini belirledikleri ¢alisma bulgular1 ile paralellik gostermektedir.
Uzaktan egitimin tercih edilmemeye yonelik sonuglari, Kiirtiincii ve Kurt (2020), Sindiani ve
ark. (2020) ve Patricia (2020) tarafindan O6grencilerin yiiz yiize egitim olmamasindan
memnuniyet duymadiklari belirledikleri ¢caligmalart ile paralellik gostermektedir. Ancak bu
caligmalarin aksine Ogrencilerin uzaktan egitimi yliz yiize egitime tercih ettiklerinin

belirlendigi ¢aligmalara da rastlanmaktadir (Qazi vd., 2020).

Uzaktan egitim konusunda yakin zamanda yapilan g¢aligmalara gore oOgrencilerin
uzaktan egitimi tercih etmemelerinin farkli nedenleri olabilmektedir. Bu faktorler
incelendiginde bircogunun teknik alt yapi ihtiyaci (internet baglantisi, donanim ihtiyaci),
ogrenci ve Ogreticilerin yeteri kadar teknolojik araglari kullanmaya yonelik 6zyeterlilige sahip
olmamalari, Ogrencilerin oOgreticilerle yeteri kadar etkilesime girememeleri, doniit
alamamalar1 gibi temalar etrafinda, avantaj olarak da derslerin istedikleri kadar tekrar
edilebilmesi, esnek bir ortamda egitim Ogretim gormeleri temalarinda toplandigi
goriilmektedir (Andoh, Appiah ve Agyei, 2020; Bakioglu ve Cevik, 2020; Yilmaz-ince, Kabul
ve Diler, 2020; Yolcu, 2020). Bir sonraki baslikta uzaktan egitimin Covid-19 salgini siireci
ile geldigi konum ve etkiledigi faktor gz oniine alinarak gelecek ¢alismalara yonelik birtakim

oneriler sunulmustur.
Oneriler

Covid-19 salgin1 uzaktan egitimin tiim diinya ¢apinda konumunun degismesine ve yeni nesil
bir anlayis olarak egitim-6gretim etkinliklerinin revize edilmesine neden olan bir imkan
olusturmustur. Bu siirecte uzaktan egitim her ne kadar zorunlu olarak tek egitim-6gretim

yontemi olarak kullanilmak zorunda kalinsa da acil ve hazirliks1z gecis uzaktan egitimin pek
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cok eksik yoniiniin de ortaya g¢ikmasina neden olmustur. Her yeni uygulamanin bazi

eksiklikleri olabilecegi gibi bu hizli geciste de bazi sorunlarin yaganmasi muhtemel

kargilanmakta ve yeni bir deneyim olarak goriilmektedir (Erkut, 2020).

Calisma sonuglarinda da goriilecegi lizere 6grenciler uzaktan egitimden orta diizeyde
memnuniyet duymaktadirlar ve revize edildiginde tercih edilebilecegini belirtenler ile oldugu
gibi kabul edenlerin oran1 dengeli bir oranda bulunmustur. Bu sonug yalnizca uzaktan egitim
ya da geleneksel egitimin tercih edilmesinden ziyade harmanlanmis bir anlayis igerisinde her
ikisinin de gii¢lii yonlerinin kullanildig1 egitim ortamlarinin verimli olabilecegi fikrini akillara
getirmektedir. Bu durumun yalnizca fikir olarak kalmadigi yapilan bazi ¢alisma sonuglariyla
ispatlandig1 goriilmektedir. Yilmaz ve ark. (2020) tarafindan ¢alisma sonucunda gore uzaktan
egitimin geleneksel egitime destek amacli kullaniminin verimli olacagi belirtilmistir. Bunun
yaninda Milli Egitim Bakanlig1, pandemi siireci sonrasinda da uzaktan egitimin geleneksel ile
harmanlanarak kullanilmaya devam edecegini agiklamistir. Elde edilen ¢alisma sonuglarinin
tamami bir arada yorumlandiginda verilecek olan oneriler, bakanlik sorumluluguna yonelik
olanlar, kurum ve birey sorumluluguna yonelik olanlar seklinde kategorize edilmistir. Buna

gore:
Gelecek calismalara yonelik olarak;

e Yalmzca yliksekogretim diizeyinde degil, diger tiim egitim-6gretim
kademelerinde uzaktan egitim motivasyonuna yonelik ¢aligmalarin yapilmasi,

e Uzaktan egitim motivasyonlarinin yaninda, uzaktan egitim siirecinde etkili
oldugu diisiiniilen, hazirbulunusluk, 6zyeterlilik konularinin da incelenmesi,

e Dikkat siiresini uzun tutabilecek igerik tiirlerinin gelistirilerek etkisinin
incelenmesi,

e Yalmzca 6grencilere yonelik degil aym1 zamanda egitici, 6gretmen, okul
yonetimi, velilere yonelik ¢calismalarinda artirilmast,

e Hangi tiir etkilesimlerin uzaktan egitim verimliligini etkileyecegini belirleyen
caligmalarin artirilmast,

e Uzaktan egitim silirecinde dezavantajli kabul edilen gruplar iizerinde de
caligmalarin yapilmasi,
. Tarama ¢alismalarinin sonuglarini karsilastirmak i¢in deneysel desenle

tasarlanmis ¢alismalarin da artirilmasi onerilmektedir.
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Etik Kurul Izin Bilgisi: Bu arastirma, Kastamonu Universitesi Sosyal ve Beseri Bilimler

Arastirma ve Yayin Etigi Kurulunun 02/07/2021 tarihli 5 sayili karart ile alinan izinle

yiiritiilmiistiir.

Yazar Cikar Catismasi Bilgisi: Bu arastirma ile ilgili herhangi bir kurum, kurulus, kisi ile

mali ¢ikar ¢atismast yoktur ve yazarlar arasinda ¢ikar ¢atismasi bulunmamaktadir.

Yazar Katkisi: Birinci yazar arastirma probleminin belirlenmesi, arastirma literatiirii,
verilerin toplanmasi, tartisma, sonu¢ ve oneriler béliimlerine katkida bulunmustur. Ikinci
yazar arastrma literatiirii, verilerin analizi, bulgular ve bulgularin yorumlanmasi

boliimlerine katkida bulunmustur.
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Abstract

This study examines the motivation levels of students studying in undergraduate and associate degree
programs towards e-learning regarding their expectations from the distance education process. In this
context, 1744 students studying in undergraduate and associate degree programs of a university located
in Turkey's western Black Sea region and taking YOK 5I courses through distance education were
included in the research sample. "Motivation Questionnaire for E-Learning Environments" was used
to collect data. In addition, open-ended questions about students' impressions of distance education
were asked to determine the acquisition they have achieved. According to the research findings, the
average general motivation level of the students is at the "medium" level. It was determined that the
motivation levels of undergraduate students were higher than those of associate students, and when
their motivation levels were examined in terms of their expectations from the course they took with
distance education, the motivation of the students who thought that they did not get any acquisition
from the course was determined to be at the lowest level. Moreover, considering whether the
motivation levels of the students differ according to the acquisition they have achieved, it has been
observed that the motivation levels of the students who think that they have not achieved any
acquisition differ significantly from the motivation levels of the students in other categories, except
for the "achievement" category. Finally, when the students' views on the continuation of distance
education are examined in terms of their motivation levels, it is seen that the motivation levels of the
students who find distance education productive and want to continue to differ significantly from the
motivation levels of the students who prefer face-to-face education and students who prefer distance
education when it is provided.
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Introduction
In parallel with the gradual changes in daily life needs, the educational understanding of
individuals also changes. In the 21st century, which we live in and define as the information
age, individuals can access information whenever and wherever they want through the
opportunities offered by technology. The execution of the information access needs of
individuals in a planned framework is provided by distance education processes. In this
context, standardization of learning takes place through distance education systems. The
broadest definition of distance education is the ability of individuals to carry out their learning
activities in a flexible environment at their own pace, without being dependent on place and
time. In other words, distance education can be defined as a teaching activity in which the
learner and the teacher are in different places, interacting with each other and using
multimedia tools for teaching (Wedemeyer, 1975; Keegan, 1988; Schlosser & Anderson,
1994). In the distance education process, which is preferred as the only education-teaching
way all over the world, especially during the pandemic caused by the Covid-19 virus,
educational activities are built on the interactions between the instructor-student-content,
student engagement in the system is provided directly by the motivation of the student to the

education received through the system (Anderson, 2008).

According to Wedemeyer (1975), who argues that the distance education process is
based on the principles of independent working, the learner and the teacher are necessarily
separated from the traditional education-teaching duties. While this situation allows
individuals to feel comfortable in the education process, on the other hand, it gives them

individual responsibility and leaves their commitment to the system to their responsibility.

The commitment to the distance education process and the inner desire and effort that
enable to fulfill the given responsibilities can be called motivation. Motivation is also defined
as willingness and motivation by the Turkish Language Association (TDK) (TDK, 2021).
Keller (1979) defines motivation as the drive to arouse, direct, and sustain behavior. In another
definition, motivation; is indicated as a power that directs individuals' behavior in society,
their efforts in exhibiting the behavior, and their endurance in the face of difficulties (Celenk,
2010). Based on all these definitions, it can be said that motivation is an internal force that
encourages the individual to act in line with a goal. Motivation is an essential factor affecting
many dimensions of the education process. Motivation is an essential factor affecting many

dimensions of the education process (Keller, 1979; Keller, 2010). According to researchers,
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the academic success of individuals in teaching environments is one of the factors affected by

motivation (Giesbers, Rienties, Tempelaar & Gijselaers, 2014; Fryer & Bovee, 2016).

According to some studies, there is a direct relationship between the attendance and
motivation of students studying in distance education environments (Hart, 2012; Moore &
Kearsley, 2012). Because the teacher and the learner are not in the same place, it is required
that students provide the motivation that will be needed to continue in the system during
distance education. It was determined that the students who could not achieve this situation
either failed academically or gave up and left educational activities (Cakir, Uluyol ve

Karadeniz, 2008).

Motivation, which plays an active role in the effective continuation and completion of
the teaching process, is seen as one of the most critical factors that directly affect the success
of the education process (Balaman ve Tiiysiiz, 2011; Saritepeci & Yildiz, 2014). Apart from
academic success and attendance, the system factors are affected by motivation; it has been
determined that it also affects what content, how, and when learners will learn (Hartnett,
St.George & Dron, 2011; Barak, Wanted & Haick, 2016). In addition, it is stated that highly
motivated learners enjoy the educational process, complete the educational tasks with higher
levels of difficulty, develop their creativity skills, display decisive behaviors against the
situations they encounter and enjoy the whole process (West, Hannafin, Hill & Song, 2013).
Apart from these, many factors negatively affect motivation in distance education
environments. These factors may consist of the system in which distance education is carried
out, the shared content, the materials used in the environment, or they may originate from the

learner and the teacher.

It was determined that factors are listed as; technology, lack of interaction, the
tendency of the instructor to be open to communication, the possibility of individualization of
teaching, the personal situations of people arising from their daily lives, the type of content
presented during the distance education (Litt & Moore, 2013). Although it is emphasized that
motivation is the most critical factor influencing academic success and attendance in the
system in the education process, it is also underlined that individuals should provide their
motivation internally, especially in distance education processes (Horzum ve Cakir-Balta,
2008; Acar, 2009; Dinger, 2015; Ugar, 2016). The belief that individuals will benefit from
education and training affects their intrinsic motivation; thus, they ensure that their
expectations are met by directing their future with their responsibilities and decisions (Alp,

Tuncer, Sulaiman ve Gilingor, 2019). In order to increase students' engagement with the system
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and their academic success in distance education processes, it is considered essential to

determine students' motivation for the process with all its dimensions.

At this point, it is thought that determining the learners' expectations from a distance
education system will shed light on the organization of the activities (target, achievement,
content, interaction, and evaluation) within the system. In this context, this study aims to
examine the motivations of graduate and undergraduate students towards distance education
in terms of their expectations from distance education, and answers to the following questions

were sought:
e \What is the motivation level of the students for distance education?

e Is there any difference between the motivation levels of graduate and

undergraduate students towards distance education?

e Is there a relationship between students' expectations from distance education

and their motivation levels?

e Is there a relationship between students' views on continuing distance

education and their motivation levels?
Method
Research Model

Convergent parallel design (QUAN+QUAL) among the mixed research methods is used in
the study. According to this approach, qualitative and quantitative data are collected together
but analyzed separately to confirm the findings. In addition, with this mixed-method, the
participants' perspectives can be presented by qualitative information, and quantitative scores
can be presented by the measurement tool. The Convergent parallel mixed method design

includes the stages presented in Figure 1 (Creswell, 2013).

Quantitative Data
Collection and Analysis

Compare or Relate

Qualitative Data
Collection and Analysis

Figure 1. Convergent parallel mixed method design
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Population and Sample

The research population consists of undergraduate and associate degree students at a
university located in the western Black Sea region of Turkey. The intentional (purposive)
sampling method was used in this study, in which first-year students sampled in the 2020-
2021 Fall semester. In this sampling method, the researcher determines the units to be included
in the sampling with her/his judgment by the purpose of the research, based on her/his
previous knowledge, experience and observations (Ural ve Kilig, 2011). The most important
reason for choosing this sample group is that all students studying in the first year of associate
and undergraduate programs at the institution must take YOK 5(i) courses through distance
education. After removing the redundant data from the returns made to the online data
collection tool, a total of 1744 students formed the research sample. 632 of these students are
associate degree students, and 1112 are undergraduate students. The sample size formula
developed by Cohen, Manion, and Morrison (2007) was used to determine whether the
specified numbers are valid in terms of sample size. According to the related formula, a sample
of 1778 people gives a 99% confidence level for research with 50,000. Considering that the
population of this research is around 32,000, it can be said that the sample of 1744 students is

at a high level of confidence and is sufficient in terms of sample size.
Data Collection Tools

The Motivation Questionnaire for E-Learning Environments, adapted by Yildirim (2012)
from the motivation scale developed by Kim (2005), was used to collect the data. The scale
consists of 33 items in total, and the adaptation study was carried out with undergraduate
students, was prepared in a 5-point Likert type, and its reliability coefficient is .70. In addition
to these scale items, 2 open-ended questions were also asked. These questions are as follows:

e The most important acquisition in the course they took with distance
education,
e General view on the continuation of distance education.
With these open-ended questions, it was aimed to make interpretations about the results

of the analysis of the scale items.

Data Analysis
After eliminating the redundant data, it was determined that 1744 students participated in the
Motivation Questionnaire for E-Learning Environments. The Kolmogorov-Smirnov

normality test was applied to the scale items and their averages to verify that the data showed
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normal distribution (Gall, Borg & Gall, 1996). There was no data that did not show the normal

distribution of the items. As a result of the normality test for the means, the level of
significance was determined as p=.137 (p>.05). It is seen that there is no significant difference
between the means; the data show a normal distribution. For this reason, the averages were
checked in the analysis of motivation levels, and the independent sample t-test was used to

determine the difference between undergraduate and associate degree students.

In order to determine the relationships between the acquisition that students think they
have achieved, their views on the continuation of distance education and their motivation
levels were firstly categorized, the answers given to the open-ended questions by the
researchers and added to the comments of the scale data. One-way ANOVA and Post-Hoc
analyzes were used to compare these data with motivation levels. SPSS 21 package program

was used in data analysis.
Ethics Committee Approval Information

Ethics committee approval was obtained from the relevant institution to conduct the study
with associate and undergraduate students. Ethics committee approval information is given in

the relevant heading at the end of the study.
Findings
Motivation Levels of Students

The mean values of the data obtained from the Motivation Questionnaire for E-Learning were
analyzed in line with the research questions to indicate the associate and undergraduate

students separately. Averages of motivation levels are given in Table 1.

Table 1. Averages of Motivation Levels by Degree

n X sd
Associate 632 3.39 0.64331
Undergraduate 1112 3.47 0.57790
General 1744 3.44 0.60

Table 1 indicates that the general average of motivation levels of 1744 students
(X=3.44, sd=0.60) and the averages of both two groups (X=3.39, sd=0.64331, X=3.47,

sd=0.57790) are in “medium” level.
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Relationship between Degree and Motivation

Motivation averages were compared with the independent samples t-test in order to determine
the relationship between students' degree and motivation levels. Test results are given in Table
2.

Table 2. The Relationship Between Students' Degree and Motivation Levels

Group N X sd se t df p
Associate 632 3.39 0.64331 0.02559 -2.618 1742 0.007
Undergraduate 1112 3.47 0.57790 0.01733

Table 2 shows that there is a significant difference between groups [t(1742)=-2.618,
p<.05]. Although both groups were close to the medium level, it was determined that the
motivation levels of undergraduate students (X=3.47) were higher than those of associate
degree students(X=3.39).

Expectations from the Courses Taken by Distance Education

An open-ended question was asked to students in the online questionnaire: “What is the most
important acquisition you have gained from this course?” The responses received were
analyzed by content analysis method, then divided into 6 categories and coded in order to be
able to compare them with students’ motivation levels. These categories are: (0) none, (1)
learning, (2) curiosity and interest in the history, (3) general culture, (4) achievement, and (5)

repeat-remembering.

The statements like “I did not gain anything from this course or online education, | do
not have” etc. were evaluated within the scope of the “none” category. Statements stating that
they acquired important information, had a learning experience, and had knowledge in their
statements were evaluated within the scope of the "learning” category. Associating the
acquired achievement with the past, history and the importance of history and emphasizing
the interest in the history created the category of "curiosity and interest in the history".
Expressions emphasizing the achievements of the course experience for daily life and general
culture rather than knowledge were also evaluated in the "general culture” category. Although
they are few in number, the statements emphasize the course grade to be obtained at the end

of the course, rather than knowledge, learning, general culture, were included in the
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"achievement" category. Finally, the acquisitions that include the expressions that the learning

experience is a repetition of what has been learned in the past, old information is remembered,

or new information is added to it are also evaluated in the "repeat-remembering" category.

The purpose of categorizing the achievements of the students in the distance education
course is to compare the achievements and the motivation levels of the students towards e-
learning environments. One-way analysis of variance (ANOVA) was conducted to determine
whether students’ motivation levels differed according to these categories. ANOVA results

are given in Table 3.

Table 3. Change of Motivation Levels of Students by Achievement Categories

Group N X sd VS SS df MS F p
None 132 3.0843 .70662 Between 20.411 5 4.082 11.551 .000
groups
Learning 819 3.4796 .56508 Within  614.249 1738 .353

groups

Curiosity and 343 3.4869 .58105 Total 634.660 1743
interest in the

history

General culture 223 3.4781 .61984

Achievement 18 3.1650 .73262

Repeat- 209 3.4432 .61142

remembering

Table 3 indicates that, there is a significant difference between the groups (F=11.551,
p<.05) according to the results of the one-way analysis of variance, which was carried out to
determine whether the motivation levels of the students for e-learning differ according to the
acquisitions obtained from the course. Considering the average scores based on categories,
the motivation levels of the students who think that they did not gain anything from the course

is at the lowest level (X=3.08). This level is followed by students who expect only good grades
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(X=3.16). It is seen that the averages of other categories are higher than these two and close

to each other. After one-way analysis of variance, it was determined that there was a
significant difference between these averages. For this reason, post-hoc analyzes were

conducted to see from which groups (categories) the identified difference originated.

The homogeneity of the variances of the group distributions was checked with
Levene's test and it was determined that the variances were homogeneous (LF=2.398; .035).
The Bonferroni test, which is widely used for post-hoc analysis, was used in cases where the

variances were equal and the number of groups was not necessarily equal. Bonferroni multiple

comparison analysis is presented in Table 4.

Table 4. Bonferroni Multiple Comparison Analysis for Gains

Gain Gain Difference SE p

None Learning -.39534 .05576 .000
Cur. and int. in the -.40263 .06089 .000
hist. -.39380 .06529 .000
General culture -.08073 .14937 1.000
Achievement -.35782 .06609 .000
Repeat-remembering

Learning None .39534 .05576 .000
Cur. and int. in the -.00729 .03824 1.000
hist. .00154 .04490 1.000
General culture 31461 14166 397
Achievement .03752 .04607 1.000
Repeat-remembering

Curiosity and interest in  None 40263 .06089 .000

the history Learning .00729 .03824 1.000
General culture .00883 05114 1.000
Achievement 32190 14375 379
Repeat-remembering .04480 05217 1.000

General culture None .39380 .06529 .000
Learning -.00154 .04490 1.000
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Cur. and int. in the -.00883 05114 1.000
hist. 31307 .14567 476
Achievement .03598 .05724 1.000

Repeat-remembering

Achievement None .08073 .14937 1.000
Learning -.31461 14166 397
Cur. and int. in the -.32190 14375 379
hist. -.31307 14567 476
General culture -.27709 .14603 .869

Repeat-remembering

Repeat-remembering None 35782 .06609 .000
Learning -.03752 .04607 1.000
Cur. and int. in the -.04480 05217 1.000
hist. -.03598 05724 1.000
General culture 27709 .14603 .869
Achievement

According to the results of the Bonferroni test conducted to determine whether the
motivation levels of the students differ according to the achievements they have gained, it has
been observed that the motivation levels of the students who think that they have not achieved
any gains differ significantly from the motivation levels of the students in other categories,

except for the "achievement" category (p=1.000).

Opinions on Distance Education

An open-ended question was asked to students in the online questionnaire: “What is your
general opinion about taking courses on distance education?” The responses received were
analyzed by content analysis method, divided into 3 categories and coded in order to be able
to compare the motivation levels. These categories are: (1) distance education, (2) improved
distance education, (3) face-to-face education. Statements that support distance education and
directly point out that distance education should continue like “I am satisfied with distance
education”, “lt must continue”, “Distance education is better” etc. were evaluated under the
category of "distance education™. Responses stating that distance education is efficient but
needs to be improved, that there are problems from time to time, but that it is preferable when
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these problems are eliminated, were evaluated within the scope of the "improved distance

education™ category. The responses expressing directly that distance education could not be
effective and that face-to-face education should be provided formed the "face-to-face

education™ category.

The categorization of the statements of the students regarding the continuation of
distance education was made in order to compare the motivation levels of the students towards
e-learning environments. One-way analysis of variance (ANOVA) was conducted to
determine whether students' motivation levels differed according to these categories. ANOVA

results are given in Table 5.

Table 5. Differences in Students’ Motivation Levels According to Distance Education

Preferences

Group N X sd VS SS df MS F p
Distance 254 3.5663 .54774 Between 4.911 2 2.456 6.789 .001
Education groups

Improved 905 3.4354 .59087 Within  629.749 1741 .362

distance groups

education

Face-to-face 585 3.4018 .63870 Total 634.660 1743

education

Table 5 shows that there is a significant difference between the groups (F=6.789,
p<.05) according to the results of the one-way analysis of variance conducted to determine
whether the motivation levels of students for e-learning differ according to their preferences
for the continuation of distance education. Considering the average scores on the basis of
categories, the motivation of the students who do not find distance education efficient and
think that face-to-face education should be employed is at the lowest level (X=3.40). This
level is followed by students who think that distance education has problems and that it is still
productive with these problems, and that it can be more productive when the problems are
resolved (X=3.43). The motivation levels of the students who find distance education

productive are at a higher level than the others (X=3.56). After one-way analysis of variance,
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it was determined that there was a significant difference between these averages. For this

reason, post-hoc analyzes were conducted to see from which groups (categories) the identified

difference originated.

The homogeneity of the variances of the group distributions was checked with
Levene's test and it was determined that the variances were homogeneous (LF=3.677; .025).
The Bonferroni test, which is widely used for post-hoc analysis, was used in cases where the
variances were equal and the number of groups was not necessarily equal. Bonferroni multiple

comparison analysis is presented in Table 6.

Table 6. Bonferroni Multiple Comparison Analysis for Preference to Continue Distance

Education

Preference Preference Difference SE p

Distance education Improved distance 13097 04271 .007
education 16457 04519 .001
Face-to-face education

Improved distance Distance education -.13097 .04271 .007

education Face-to-face education .03360 .03191 877

Face-to-face education  Distance education -.16457 .04519 .001
Improved distance -.03360 .03191 877
education

According to the Bonferroni test results in Table 6 to determine whether the motivation
levels of the students differ according to their preferences for distance education or face-to-
face education; it has been observed that the motivation levels of students who find distance
education productive and want to continue, differ significantly from the motivation levels of
students who prefer improved distance education (p=.007) and students who prefer face-to-
face education (p=.001). There is no significant difference between the other groups. This
situation can explain the situation of students who have low motivation for the course taken

by distance education.
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Discussion and Conclusion

Distance education, which is a separate discipline on its own, has become a method frequently
preferred as an alternative to traditional teaching in extraordinary situations where traditional
education-teaching activities cannot be carried out, thanks to its independence from time and
place. Although distance education applications have increased depending on the need with
the Covid-19 pandemic process, they have been used in many levels of education for many
years (Y1lmaz, 2020). There are many distance education applications at the higher education
level in Turkey. All of the YOK 5(i) courses (Turkish Language, Atatiirk's Principles and
History of Revolution, Foreign Languages) that students enrolled in both graduate and
undergraduate programs of universities are obliged to take in their first year have started to be
conducted by distance education method. In addition, higher education institutions apply to
distance education to accomplish some master's and doctoral programs or undergraduate

completion programs.

Although the necessity of continuing all education and training activities through
distance education quickly without any preparation due to the Covid-19 pandemic contributed
to the social isolation process, it also brought many disadvantages. It was observed that many
parameters such as the content, the inability to prepare the course tools and materials, the
education and training could not be planned in line with the distance education program,
motivation, measurement-evaluation, technical support and infrastructure, socio-economic
and cultural factors that directly affect the academic success of the students. It is thought that
it is essential to examine the extent to which these factors affected distance education to

determine and eliminate the problems experienced in the process.

Considering the responsibilities of individuals in distance education, it can be said that
they carried out the process in line with their wishes and motivations. The sample group,
which was determined to represent the population at a high rate, participated in this study,
which was conducted to determine the distance education motivations of undergraduate and
associate degree students in terms of distance education expectations. In this context, it aimed
to examine the factors affecting students' motivation in the distance education process in terms
of their expectations from distance education. The results obtained from the study findings

were summarized as follows:

When the differences between the motivation levels of undergraduate and associate

degree students towards distance education, which was the first sub-problem of the study, and
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the motivation levels of undergraduate and associate degree students, which was the second

problem situation, were examined, it was observed that the motivation of both undergraduate
and graduate degree students was at a "medium" level. However, it is seen that undergraduate
students had a significantly higher motivation than associate degree students. This result was
in parallel with the studies of Ozgiir, Cuhadar and Akgiin (2014), Y1ildirim and Sahin (2015),
Cobanoglu, Uzunboylar and Altun (2017), and Baygeldi, Oztiirk and Dikkartin Ovez (2021).
This situation showed the possibility that the students had to take emergency distance
education due to the pandemic rather than planned distance education or that they did not have
a different motivational reference. It could be expected that the motivation levels of students
who have not yet met the university environment because of being in the first year of
university education during the pandemic process would be below. It was also thought that as
of the period when the study was carried out, being unclear about how educational activities

would be carried out in the following terms may affect the motivation levels.

Considering that motivation is a necessary factor for discovering innovation and
adaptation to these discoveries (Nguyen & Huynh, 2020), it is recommended to examine
different factors affecting motivation holistically. When the general motivation levels were
evaluated, it was seen that there were studies in the literature that examined the motivation
status in distance education or technology-supported teaching environments before the
pandemic process also found that motivation was significantly high in the educational
environments (Horzum ve Cakir-Balta, 2008; Acar, 2009; Dinger, 2015; Erbas, 2016).
However, with the pandemic process, it has been seen that many non-school-related
parameters were included in the education and training environments. For example, Tetik
(2019), Can and Kog (2019), and Ozdogan and Berkant (2020) stated in their studies that an
important parameter affecting the motivation of individuals was socialization, and individuals
might experience low motivation due to not being in the same environment with their peers.
Accordingly, it can be said that the study results are consistent when evaluated within the

framework of the results of previous studies.

When the motivation levels and distance education expectations, which was the third
sub-problem of the study, was examined; it was determined that the level of motivation
differed significantly from other groups (learning, curiosity-interest in the history, general
culture, repeat-remembering) except for those who think that they have not achieved any
acquisition and those who think that they have achieved success. In other words, low level

motivation for online learning was observed in students who did not prefer distance education
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and wanted to go to school for various reasons, especially in the pandemic period. It has been

observed that factors such as students' interest in the course and targeting learning affect
motivation in the courses given by distance education. According to this, students' beliefs
about the benefits they have achieved when they complete an education program or the
acquisition they will gain from this program affect their motivation toward distance education.
This finding was in line with many studies in the literature showing that academic expectations
affect motivation toward distance education (Arslan, 2018; Enfiyeci, 2019; Kokog, 2019). In
addition, it has been determined that the motivation of those who think that they have not
achieved any acquisition and those who think that only academic achievement was critical
were also low, but there was no significant difference. Accordingly, it can be said that the
obtained findings were consistent with the results of the studies in the literature.

Considering the last problem of the research, which was the relationship between the
views on the continuation of distance education and the motivation levels; it was determined
that there was a significant difference between the motivations of students who wanted to
continue distance education, who wanted to continue distance education on the condition that
it was developed, and who wanted to have face-to-face education. Their motivation levels
were ranked from high to low in the same order. On the other hand, when the groups were
compared with each other, it was determined that the motivation levels of the students who
wanted to continue distance education were significantly different from the other two groups,
but there was no significant difference in other variations. This finding was in line with the
study's findings conducted by Kang and Zhang (2020), which determined that students who
prefer distance education increase their learning motivation. The results of not preferring
distance education were parallels to Kurtiincii and Kurt (2020), Sindiani et al. (2020) and
Patricia (2020) 's studies which have determined that students were not satisfied with the lack
of face-to-face education. However, contrary to these studies, some determined that students

prefer distance education to face-to-face education (Qazi et al., 2020).

According to recent studies on distance education, there might be different reasons
why students did not prefer distance education. When these factors were examined, most of
them can be repeated around themes such as the need for technical infrastructure (internet
connection, hardware demand), students and instructors not having enough self-efficacy to
use technological tools, students not being able to interact with the instructors enough, not
getting feedback. Furthermore, the possibility of repeating the lessons as many times as they

want and studying in a flexible environment was listed as the theme of advantages (Andoh,
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Appiah & Agyei, 2020; Bakioglu ve Cevik, 2020; Yilmaz-ince, Kabul & Diler, 2020; Yolcu,

2020). According to all these results, in the following title, some suggestions for future studies
were presented, considering the position of distance education in the Covid-19 pandemic

process and its effect.

Suggestions

The Covid-19 pandemic has created an opportunity to change the position of distance
education all over the world and to revise educational activities as a new generation
understanding. Although distance education had to be used as the only education-teaching
method, the urgent and unprepared transition has led to many shortcomings of distance
education. As every new application may have some shortcomings, some problems are likely
to be experienced in this rapid transition, and it was seen as a new experience (Erkut, 2020).

Study results emphasized that students were satisfied with distance education at a
medium level, and the ratio of those who stated that it would be preferable when revised and
those who accepted it as it was, was found in a balanced ratio. This result brings to mind the
idea that educational environments where the strengths of both were used in a blended
understanding can be productive rather than simply preferring distance education or
traditional education. It was seen that this situation was not only an idea but proven by the
results of some studies. According to the result of the study, which was held by Yilmaz et al.
(2020), the use of distance education to support traditional education would be efficient. In
addition, the Ministry of National Education has announced that distance education will
continue to be used by blending it with traditional after the pandemic process. When all the
study results were interpreted together, the suggestions that will be given were categorized as
those for the ministry's responsibility, those for the institution, and the individuals. According
to this:

For future studies;

e Conducting studies on distance education motivation not only at the higher education
level but also at all other education levels,

e Examining readiness and self-efficacy, which are thought to be effective in the
distance education process, as well as distance education motivations,

e Developing and examining the effects of content types that can keep the attention span

long,
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e Increasing its efforts not only for students but also for educators, teachers, school

management and parents,
e Increasing the number of studies that determine which types of interactions will affect

the efficiency of distance education motivation,

e Conducting studies on groups that are considered to be disadvantaged in the distance

education process, were recommended.
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