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Article Info Abstract

The development in technology affects every area of our lives as well as learning-

DOI: 10.14527/pegegog.2016.010 ] e ¢ ; . . ¢ .
teaching process. This situation makes it essential to give place to information

Article history: technologies in educational applications. The purpose of this study is to create a web-
Received 13 September 2014 based story writing portal which makes thinking enjoyable and increase creativity and
Revised 24 November 2015 creative writing. Based on a predetermined plan in this way, enhancing students’
Accepted 26 February 2016 writing and thinking skills attainment has been intended. The study’s being grounded
Online 29 March 2016 on web-based and interactive is to provide students an environment far from fears,

since mental and emotional comfort allow freedom in writing. Therefore, this study
Keywords: contributes to raise individuals who are creative, curious, able to think deeply and able
Story, to think freely in judgment and ideas. Thus, the study will be an important step to
Creative thinking, apply such a beneficial educational approach which intends to bring up creative
Creative writing, individuals to meet the needs of present day.

Web based learning.

Web Tabanli interaktif Cevrimici Oykiinii Yarat Portal

Makale Bilgisi 0z

Teknolojideki gelismeler hayatin her alanini oldugu gibi, 6grenme-6gretme siireglerini
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de etkilemektedir. Bu durum egitsel uygulamalarda bilisim teknolojilerine yer verilmesi

Makale Gegmisi: gerekliligini ortaya c¢ikarmaktadir. Bu calismanin amaci disinmeyi eglenceli hale
Gelis 13 Eylul 2014 getirecek, yaraticilig ve yaratici yazmayi arttirmayi hedefleyen web tabanh bir oyku
Dizeltme 24 Kasim 2015 yazma portall ortaya koymaktir. Gelistirilen bu uygulama ile 6nceden belirlenen bir
Kabul 26 Subat 2016 plana uygun sekilde 6grencilere yazma ve disiinme becerilerin kazandirilmasi ve
Cevrimici 29 Mart 2016 mevcut becerilerinin arttirlmasi  hedeflenmektedir. Calismanin web tabanli ve
interaktif olmasi 6grencilerin 6ykli yazma sirecinde yargilanma korkusundan uzak,
Anahtar Kelimeler: zihinsel ve duygusal rahatligin oldugu, Ozglirce yazabilecekleri bir ortam imkani
Oyki, sunabilmektedir. Bu nedenle bu galisma, yaratici, merakli, derin diislinebilen, yargi ve
Yaratici diiglinme, fikirlerinde 6zgir olabilen gibi bircok 6zellige sahip bireylerin yetistirilmesinde 6nemli
Yaratici yazma, katkilar saglayabilecektir. Boylelikle yaratici bireyler yetistirmeyi amaglayan bir egitim
Web tabanli 6grenme. anlayiginin uygulanmasi giinimiiziin gereksinimlerini kargilama adina énemli bir adim
olacaktir.
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Introduction

The purpose of education systems is to bring up people who can improve their mentality, use their
mind in various aspects and produce innovations. For this purpose, creativity should be included in
education systems (Oztiirk, 2004). According to Runco (2004), creativity is useful for people. Creativity
enables problem solving, improves orientating and expressing oneself. In a study of Burnard and White
(2008), the researchers state that creativity will be an important factor in future learning and teaching
and emphasize that school communities, schoolmasters and teachers should be promoted in order to
improve creativity. Promoting creativity efforts should start in pre-school education or even before.
Parents and teachers ought to be a guide and encourage the thoughts of children to promote creativity
(Kim, 2011).

Education applications and students’ desire of spending time on computer hinders their thinking and
prevents the rise of creative thinking (Aksachoglu & Yilmaz, 2007). Instead of student groups who enjoy
thinking and writing about thoughts, individuals, who think that writing and thinking is a tiring and
difficult activity, come into light (Temizkan, 2011). Due to the mentioned reasons, students should be
convinced that creative thinking and writing are skills that can be performed by anyone (Temizkan &
Yalginkaya, 2013). For example, Susar, Kirmizi and Beydemir (2012) found out in their studies that
entertaining and revealing imagination in writing activities give better results in bringing students’ desire
to write.

People live together with technology and web based applications are becoming widespread day by
day in today’s technology. Technological advances affect all areas of our lives as well as learning and
teaching processes. The effect of technological advances in all areas of our lives as well as in learning
and teaching process is inevitable. This situation makes it necessary to give place to information
technologies in educational applications. Incredible development of science and technology since
ancient times spring from stretching the imagination considerably. So writing creatively is very
important in education and creativity in education has an important place in creating information
society (Hosgorir & Bilasa, 2009).

Cankaya, Sanl, Yesilyurt and Yoriik (2012) state that being open to changes and imagination are
important elements for creative thinking. The basis of creativity is imagining, from details to whole,
perceive and think about details from whole. Thus, it is important to provide an appropriate
environment for students in schools to find out and improve these skills. Because it is of the opinion that
teacher behaviors and attitudes are effective on students’ creative thinking. Although some students
have senior creative thinking abilities, they are not discovered in traditional classrooms (Dawson &
Westby, 1995). Individuals’ creativity show different progress depending on their environment (Karakus
Aktan, 2013). The characteristics of environments which improve creativity can be arranged as; having
flexible rules, not categorizing learners, being not judgmental and accusing in evaluative procedures and
provoking students’ interest in school programs (Karakus-Aktan, 2013). Creative writing is one the
activity that improves creative thinking. Oztiirk (2007) states that creative writing is a skill that children
need to be gained at all levels of education and it is a necessity to teach creative writing. Since creative
writing is seen as an activity that is performed only during the lessons, students cannot motivate and do
not show any extra effort to improve it. The subjects, which are about children’s life and meaningful for
them, catch their interest and motivate them to think creative and write (Demir, 2012).

It has been revealed that children present eclectics, not close to changes and inflexible mentality in
their writings because of being faithful to authority, adoption, diesinking, fear and future anxiety. On the
other hand, students who are open to changes cannot identify and are not qualified in distinction
(Maltepe, 2006). It has been found out that students who are not open to changes compose their
writing not in narration but in general expression forms; because of that they fall short in descriptions,
metaphor, using senses and observations (Maltepe, 2006).
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As thinking activity is made of words and sentences that are used instead of notions and facts,
thinking that is not based on language is not possible. So there is a strong connection between language
and thinking; writing, speaking, listening activities improves this connection. Thinking skill brings in
people self-control and courage to direct their lives. People who gain the control over their lives have
sense of their aims and dominate their lives (Seving & Tok, 2010). Oztiirk (2007) state that fifth grade
students improved fluent thinking and create meaningful sentences and creative writing activities that
establish a meaningful difference in arranging the thoughts (introduction, body, conclusion) of students.

In this study, web-based story writing portal is developed to improve creativity, help to the
development of creative writing and make thinking enjoyable. The aim of the developed application is to
make students gain thinking and writing skills and improve current skills properly to a predetermined
plan. On the ground that the portal is web-based makes it possible to reach it all around. So the
students have the possibility to write their thoughts and feeling. This circumstance will clear the way of
creative writing adaptation.

Method
User Interface

In this study, web-based story writing portal is presented. The portal consists of four basic interfaces;
Information panel, Principal panel, Jury panel and Student panel. As shown in Figure 1; Information
panel consists of five menus such as Home Page, About Us, My Story Guide and so on.

Shown in Figure 1.a Home Page; top of the screen slider takes places prepared with jQuery, at the
left bottom is Subject of Month where the title of the writing is required, at the right bottom user
entrance menu and registry to system menu take place. In Figure 1.b is the about us menu in which
purpose and content information take place. In Figure 1.c is the “My Story” menu in which lists of
completed and expected of completing stories presented. This page helps users to reach completed and
expected of completing stories. The steps of writing a story are presented in Figure 1.d “Guide Menu”.
Detailed plan of each stage in story, which will be completed on six phases are presented in this page.
Since the most descriptions and actions in study of Vladimir Propp (1973) are appropriate to this study
and as it moves logical and continues according to a systematic scheme, it is properly prepared based on
Propp’s study, “Morphology of Story”, and supported with story samples. Therefore, stories are
expected to be written in a specific order. In Figure 1.e “Communication Menu”, a forum takes place
where students can send their questions and suggestions.

As shown in Figure 2, “Principle Menu” consists of three menus; Access Operation, Settings and
Communication. “Access Operation” consists of two submenus; User Operation and Completed Stories.
User Operation in Figure 2.a is the area where users take action. As shown in Figure 2.b, “Completed
Stories Menu” is the area in which the evaluation of the completed stories is sent to administrators’
check. “Settings Menu” consists of two submenus such as “Profile Settings” and “Working Plan”.
Updating of personal information and key word operations can be done in “Profile Settings” as shown in
Figure 2.c. As shown in Figure 2.d, “Working Plan Menu” is the section where the subject of month and
the entrance of working plan take place. The subject of the month is simultaneously published in “Main
Menu” and “My Story Menu”. Evaluation and writing dates of student and jury stories are entered to
system in working plan. The dates are sent to students and “Communication Menu” immediately. These
dates take place in student and jury panel “Create a Story” and “New Story”. While the evaluation
process of the jury, story writing of students are hindered for a while. After the evaluation process of
the jury, administer allows students to pass to the next section. This process makes it possible for
students and the jury to complete their stories step by step, and ordinate and plans the following steps.
“The Communication Menu” in Figure 2.e is used for individual and mass messaging to users and they
can view the messages, which are sent to administers.
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Figure 1. Information panel interfaces.

As shown in Figure 3, Jury Panel consists of two menus; “New Story” and “Settings”. In Figure 3.a,
“New Story Menu” consists of two submenus; “Analyses Menu” in which stories of users are evaluated
and “Delete Menu” in which inappropriate stories are taken out of the system. Figure 3.b illustrates
“Analyses Menu” in which complete and incomplete story steps can be seen. There is another menu
called “Evaluate Menu”, displayed in Figure 3.c, for not evaluated stories, but for showing the scoring
process of the story. In Figure 3.d is “Settings Menu” in which individual information of the jury
members can be updated.
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Figure 2. Administer panel interfaces.

As shown in Figure 4, “Student Panel” consists of two menus; “Create Your Story” and “Settings”. In
Figure 4.a is “Create Your Story Menu” in which students have a look for uncompleted stories and write
the title according to the story of the month. The page shown in Figure 4.b enables students to continue
the story they want to complete by following the plan. More than one user is expected to complete the
story. The page shown in Figure 4.c after intended step of story is completed, it is sent to juries check.
“Settings Menu” shown in Figure 4.d enables users to update individual information.
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Figure 4. Student panel interfaces.
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Working Processes of the Portal

The Portal consists of four main interfaces; “Information Panel”, “Administer Panel”, “Jury Panel”
and “Student Panel”. In “Information Panel, there are five menus; Main Menu, About Us, My Story,
Guide and Communication. On the left bottom of Main Menu screen is the subject of the Month which
is intended to be written located and on the right bottom are Entrance Menu and System Log Menu.
The purpose and content of the story is available at “About Us Menu”. In “My Story Menu” is the
entrance section of completed and uncompleted stories in a list. With the help of this page, users can
reach to the details of the published and uncompleted stories. If the users want to create a new story or
complete their existing stories, they can log in to the system in “Main Menu”. They can enter to system
after their registrations are approved. Users can write their stories following the steps in “Guide Menu”.
All users can send questions and suggestions from Communication Menu. Students will come across
with a page created on its behalf when they log in to the system. They can update their information
form on this page. In “Create Your Menu”, students can write stories depending on Subject of Month or
they can complete an uncompleted story. A story consists of six steps; Entrance, Body (Event1, Event 2,
Event 3), solution and conclusion. Students are expected to write their stories step by step at the dates
determined by administer. Passing to the next step without a phase of evaluation by the Jury is not
allowed by the Jury. This rule is only violated in the process phase and at least one body step is expected
to be written. Users have the right to write what they want from this stage. After the completion of each
stage, it is presented to the Jury approval. In “Jury Panel”, stories sent by users are published. Three
juries are assigned for each story in the system. It is expected that each step is evaluated at the
determined date by administer. After each step is evaluated by the jury members, scores are entered by
the Jury member. In each step, the average of the three scores given by the jury members is collected.
The step of the story which has the highest average is published in “Student Panel”. It is expected that
users continue their story according to the rules in guide and published step. This phase is repeated for
each step. After all steps are completed in the story, it is located in the submenu of “Approval
Operation” in “Completed Stories”. With the approval of every steps of story by administer, stories are
located in the submenu of “Information Panel” in “Mt Story”.

Conclusion and Suggestions

In today’s society, the most basic feature of scientific thinking production among the people is
creative thinking. Baker, Pomeroy and Rudd (2001) point out that unique approaches can be improved
in description of creative thinking problems and solutions. To attain a creative thinking society, it is
necessary to teach creative thinking in an adequate level (Koray, Kéksal, Ozdemir & Presley, 2007).

Children express and share their thoughts, feelings, ideas and fancy with their unique language in
creative writings. The most appropriate writing type is story in which children can express themselves
(Temizkan, 2011). By creating story activities, creativity and imagination of children take in action. At the
same time, those types of activities improve children’s collective comprehension and cause effect
relationships. In this regard, stories can be used in creative writing studies (Kaya, 2013). Live events in
stories represent dreams, hopes, and wishes of people. Based on this point of view, farsighted students’
thoughts and feelings can be revealed.

Temizkan (2011) used creative writing activities which are entertaining as well as educational in the
mean time for developing the ability of writing texts in the type of story in his study. Temizkan (2011)
implies that creative writing activities are more effective than traditional education activities in
developing the story writing ability. In his research, Temizkan (2011) also indicates that providing
children time for developing thoughts, strategies for expanding these thoughts, providing opportunities
for talking and sharing and encouraging students for working with their peer groups in order to produce
ideas affect their creative writing skills in a positive way.
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The brand new technology of today provides limitless products and materials for creativity. Yet, it’s
important to use these products in a way to support the development of effective and creative thinking.
Thus, technology is used as a tool for students to present their ideas, communicate with others and
produce (Dikici & Tezci, 2003; Dinger, 2014).

It's been considered that this study will turn to be more amusing and entertaining for students
through integrating the use of story writing process into the computer platform. According to Loveless
(2002), information technologies provide students the opportunity of reaching the information and
changing it and giving instant feedback of what they have done. Taking information technologies
promotion into consideration, none of the products created in the computer platform is the ultimate
one. This is because another student can develop the current product by making changes on it and even
he or she can create another product. Students’ innovative and creative thinking are encouraged via this
way. It’s necessary to build creative learning environments to train successful, flexible and freethinking
students (Collier et al., 2013). The image and the power of imagination of children that comes naturally
shouldn’t be suppressed, judged and the power of creating shouldn’t be faded away. This natural gift
can be developed with a conscious, disciplined and patient struggle within the educational process of
the individual. Savings that are gained throughout a lifetime can be given a new and original shape with
creative imagination (Isildak, 2008).

Cline and others (2012) consider that creative discovery provides opportunities to children for
developing empathy, interaction and personal development. Connery and John-Steiner (2012) state that
the creativity of students develops aspects like using imagination, being innovator, problem solving and
cooperative solving. Furthermore, Connery and John-Steiner propose that students should have the
curriculum that encourages creativity. According to Jindal-Snape (2012), creative approach provides
children the opportunity of choosing related to what they can do. They believe that the elements of
creativity form self-respect in children. Majid, Kay and Soh (Cited in: Temizkan, 2011) carried out a
“Creative Writing Program” in order to develop the creative writing skills of primary school students in
Singapore.

The study’s being web-based and interactive provides an environment which is independent of time
and place where students are far from the fear of judgment with the mental and sensual comfort to
write freely. Thus, this research will make significant contributions for training individuals who will have
many aspects like being creative, original, detail caring, curious, poring, genuine in thinking, reliable and
questioning. The implementation of an education perception aiming to train creative individuals will
mean a big step in meeting our modern-day needs.
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Tirkge Suiriim

Girig

Egitim sisteminin amaci, bireylerin diislince yapilarini gelistiren, aklini gesitli bicimlerde kullanabilen
ve yenilikler Uretebilen insanlar yetistirmektir. Bu amag icin egitim sisteminde yaraticiligi etkin kilmak
gereklidir (Oztiirk, 2004). Runco’ya (2004) gore vyaraticilik insanlar icin yararlidir. Yaraticilik problem
¢6zmeyi kolaylastirir, uyum saglamayl ve kendini ifade etmeyi gelistirir. Burnard ve White (2008)
yaptiklari calismada gelecekteki 6grenme ve 6gretme de yaraticiigin 6nemli bir unsur olacagindan s6z
etmekte ve yaraticihgin gelistirilmesi icin okul topluluklarinin, okul mudiirlerinin ve 6gretmenlerin tesvik
edilmesi lzerinde durmaktadirlar. Yaraticiligl tesvik etmek igin cabalarin anaokulunda hatta daha
oncesinde baslanmasi gerekmektedir. Ebeveynlerin ve 6gretmenlerin bizzat yaraticiligl tesvik etmek igin
rehber olmalari ve ¢ocuklarin diisiincelerini desteklemeleri istenmektedir (Kim, 2011).

Egitimde ydlratulen uygulamalar ve 6grencilerin vakitlerini daha ¢ok bilgisayar basinda gecirmek
istemeleri onlari dlsinmekten uzaklastirmakta ve vyaratici dusilincelerinin ortaya ¢ikmasini
engellemektedir (Aksagloglu & Yilmaz, 2007). Dusinmekten, distindiklerini yaziya dokmekten zevk alan
Ogrenci grubu yerine, dusiinmeyi ve yazmayi yorucu bir is olarak géren ve yazmanin zor bir ugras
olduguna inanan bireyler ortaya ¢ikmaktadir (Temizkan, 2011). Bu nedenledir ki, 6grencilerin yaratici
disiinme ve yaratici yazmanin herkes tarafindan yerine getirilebilecek bir beceri olduguna inandiriimasi
gerekmektedir (Temizkan & Yalcinkaya, 2013). Susar Kirmizi ve Beydemir (2012) 6grencilere yazmaya
yonelik istekliligin kazandiriimasinda eglenceli ve hayal giliciini ortaya cikarici 6zellikler tasiyan yaratici
yazma slirecinin daha basarili sonuglar verdigini arastirmalarinda saptamislardir.

Glinimuz teknolojisi icerisinde web tabanli uygulamalarin gittikge yayginlastigi ve insanlarin teknoloji
ile i¢ ice yasadigi goriilmektedir. Teknolojideki gelismelerin hayatin her alanini oldugu gibi 6grenme-
o6gretme sireclerini de etkilemesi kaginilmazdir. Bu durum egitsel uygulamalarda bilisim teknolojilerine
yer verilmesi gerekliligini ortaya ¢cikarmustir. Eski ¢aglardan beri bilimsel ve teknolojik alanda inanilmaz
gelismelerin yasanmasi 6nemli 6l¢iide hayal gliciinin kullanilmasindan kaynaklanmaktadir. Bu nedenle
egitimde hayal giiciine bagh olarak yaratici yazmanin 6énemi buyuktir ve egitimde yaraticilik bilgi
toplumunun olusturulmasinda 6nemli bir yere sahiptir (Hosgorur & Bilasa, 2009).

GCankaya, Sanl, Yesilyurt ve Yorik (2012) arastirmalarinda vyaratici disinmenin en o6nemli
yordayicilari arasinda degisime acik olmak ve hayal gliclinlin yer aldigini tespit etmektedir. Yaraticihgin
temeli giiclii hayal kurabilme, ayrintilardan bitiini, bitliinde ayrintilari gérip distnebilme yetenegidir.
Bu sebeple okulda 6grencilerin bu yeteneklerini ortaya cikartip gelistirmek igin uygun ortamlarin
saglanmasi onemlidir. Clnkld 6gretmenlerin davranislarinin ve tutumlarinin 6grencilerin yaratici
dusinmeleri Gzerinde etkili oldugu kanisina varilmaktadir. Geleneksel bir sinifta bazi 6grenciler Ust diizey
yaratici diisinme yetenegine sahip olmasina ragmen kesfedilememektedirler (Dawson & Westby, 1995).
Bireylerin yaraticiliklari bulunduklari ortamlara gore farkli sekilde gelisme gosterir (Karakus Aktan, 2013).
Yaraticilig gelistiren ortamlarin 6zellikleri, kurallar agisindan esnek olan ve 6grenenleri sinirlandirmayan,
degerlendirme yaklasimlarinda yargilayici ve suclayici olmayan, programda yer verilen konular
bakimindan 6grencilerin merak duygusunu harekete geciren ortamlar seklinde siralanabilir (Karakus-
Aktan, 2013). Yaratici diisiinmeyi gelistiren etkinliklerden birisi ise yaratici yazmadir. Oztiirk (2007)
calismasinda yaratici yazmanin, egitimin bitiin kademelerinde c¢ocuklara kazandirilmasi gereken bir
beceri olup yaratici yazmanin 6gretilmesinin bir gereklilik oldugunu belirtmektedir. Yaratici yazma
becerisi sadece ders esnasinda gergeklestirilen bir etkinlik olarak goriildigiinden bu beceri igin 6grenci
motive olmamakta ve onu gelistirmek icin Ozel bir ¢aba sarf etmeye ihtiyag hissetmemektedir.
Cocuklarin kendi yasamlariyla ilgili ve kendileri icin anlam ifade eden bir konu verildigi zaman ilgileri
artar ve ilging bir konu ¢ocugu yaratici disiinmeye ve yazi yazmaya motive eder (Demir, 2012).
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Ogrencilerin yazilarinda diisiinsel yaraticilik agisindan otoriteye baghligin, kabullenmenin, kalipgiligin,
korkunun ve gelecek kaygisinin etkisiyle genellikle degisime kapali, aktarmaci ve esnek olmayan bir
diistince yapisi sergiledikleri ortaya ¢ikmaktadir. Yazilarinda degisime acik olduklari gérilen 6grencilerin
ise, genellikle 6zdesim kurma ve farkllik agisindan yeterli diizeyde olmadiklari sonucuna ulasiimaktadir
(Maltepe, 2006). Dislinsel yaraticiik acisindan yazilarinda degisime kapali olduklarini yansitan
ogrencilerin, yazilarini 6yklsel bir anlatim diliyle degil de genel bir anlatim diliyle olusturduklari; bu
ylzden de dilsel yaraticihk gostergeleri olarak betimlemeleri, benzetmeleri, duyulari ve goézlemleri
kullanma agisindan yetersiz kaldiklari sonucuna ulasiimistir (Maltepe, 2006).

Distiinme becerilerinin kazandirilmasi kisilerin kendi kendilerini kontrol etme ve hayatlarini
yonlendirme cesaretini kazandirir. Hayatinin kontrollini ele alan kisi yasamina hakim ve amaglari
dogrultusunda yasayan saglikli bir birey olma yolunda ilerleyecektir (Seving & Tok, 2010). Oztiirk (2007)
yaratici yazma etkinliklerinin 5. Sinif 6grencilerinin orijinal, akici distinmeleri ile anlamh cimleler
olusturma becerilerini gelistirdigini belirtmekte ve yaratici yazi yazma etkinliklerinin 6grencilerin
dusincelerini dizenleme (giris, gelisme, sonug) becerileri lzerinde anlamli bir fark olusturdugu
saptamistir.

Bu c¢alismada, disiinmeyi eglenceli hale getirerek yaraticiigl ve yaratici yazmanin gelismesine
yardimci olmak i¢in web tabanli interaktif 6yku yazma portal gelistirilmistir. Gelistirilen bu uygulama ile
onceden belirlenen bir plana uygun sekilde 6grencilere yazma ve diisiinme becerilerin kazandirilmasi ve
mevcut becerilerinin arttirilmasi hedeflenmektedir. Portalin web tabanli olmasi internet erisiminin
oldugu her yerden ulasilabilmesini mimkin kilmaktadir. Béylece 6grenciler duygularini ve distincelerini
istedikleri zaman yazabilme imkanina sahip olabileceklerdir. Bu durum yaratici yazmanin 6grencilere
benimsetilmesinin 6nlinl agacaktir.

Yontem
Arayliz

Bu calismada web tabanh 6ykii yazma portali sunulmustur. Portal “Bilgi Paneli”, “Yonetici Paneli”,
“Juri Paneli” ve “Ogrenci Paneli” olmak lizere doért temel arayiizden olusmaktadir.

Sekil 1’de gosterildigi gibi “Bilgi Paneli”, Ana Sayfa, Hakkimizda, Oykiim, Kilavuz ve iletisim olmak
lizere bes meniden olusmaktadir. Sekil 1.a’da gorilen Ana Sayfa ekraninin Gst kisminda jQuery ile
hazirlanmis slayt, sol alt kisminda “Ayin Konusu” bashg altinda yazilmasi istenen éykiniin konusu ve sag
alt kisimda kullanici giris menilsi ve sisteme kayit menisi yer almaktadir. Sekil 1.b’de verilen
“Hakkimizda” menisiinde ¢alismanin amacina ve igerigine yonelik bilgilendirmeler yer almaktadir. Sekil
1.c’de gériilen Oykiim meniisii, tamamlanan ve tamamlanmasi beklenen éykiilerin giris bdlimlerinin
liste halinde sunuldugu sayfadir. Bu sayfa yardimi ile kullanici daha 6nceden yayinlanmis oykiilerin
ayrintilarina ve tamamlanmasi beklenilen Oykilere ulasabilmektedir. Sekil 1.d’de gosterilen Kilavuz
mensi, kullaniclya 6yki yazma adimlarin sunuldugu sayfadir. Bu sayfada alti asamada tamamlanacak
olan oéykulerin her asamasinin ayrintili plani sunulmustur. Ayrintili plan, Propp'un (1973) "Masalin Bigim
Bilimi” adli ¢calismasinda yer alan islevler temel alinarak hazirlanmis ve 6rnek éykilerle desteklenmistir.
Boylece yazilmasi beklenilen dykilerin belli bir diizene uygun sekilde devam etmesi hedeflenmektedir.
Sekil 1.e’de verilen iletisim menisiinde ise, 6grencilerin soru ve 6nerilerini génderebilecekleri bir form
sayfasi yer almaktadir.

Sekil 2 ‘de gosterildigi gibi “Yénetici Paneli”, Onay islemleri, Ayarlar ve iletisim olmak lizere ig
meniiden olusmaktadir. Onay islemleri meniisii Kullanici islemleri ve Tamamlanmis Oykiiler olmak lizere
iki alt meniiye ayrilmaktadir. Sekil 2.a’da verilen Kullanici islemleri meniisi, kullanici islemlerinin
yapildigi kisimdir. Sekil 2.b’de gésterilen Tamamlanmis Oykiller meniisii ise degerlendirilmesi
tamamlanmis éykiilerin Oykiim sayfasinda yayinlanabilmesi icin yénetici onayina sunuldugu bélimddr.
Ayarlar mendsu Profil Ayarlari ve Calisma Plani olmak tizere iki alt mentiden olusmaktadir.
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Ben Baslatiyorum! a

BU AYIN KONUSU

Iletigim B:

Fles tork flkis ve Gocsilerini il bize buradan dasabesio:

(e)
Sekil 1. Bilgi paneli arayiizleri.

Sekil 2.c’de verilen Profil Ayarlari menisiinde yoneticiye ait kisisel bilgilerin glincellenmesi ve sistem
parolasinin degistirilmesi islemleri yapilabilmektedir. Sekil 2.d’de verilen Calisma Plani menisu, yonetici
tarafindan olusturulmasi istenilen ayin konusunun ve galisma planinin giris yapildigi bélimdur. Giris
yapilan ayin konusu Ana Sayfa ve Oykiim sayfasinda es zamanli olarak yayinlanmaktadir. Girilen calisma
planinda ise yonetici tarafindan 6grencilerin ve jirilerin 6ykilerin her bir asamasini hangi tarihler
arasinda yazabilecekleri ve degerlendirebilecekleri sisteme girilmektedir. Giris yapilan tarihler iletisim
mendisii araciligi ile jiirilere ve dgrencilere génderilmektedir. Bu tarihler “Ogrenci Paneli”, Oykiini Yarat
meniisi ve “Juri Paneli”, Yeni Oykii menisiinde yer almaktadir. Jiirilerin degerlendirme yaptigi tarihler
arasinda yonetici tarafindan 6grencilerin degerlendirme yapilan bélime ve bir sonraki béliime éykalerini
yazmalari engellenmektedir. Degerlendirme tamamlandiktan sonra yonetici, 6grencilerin bir sonraki
bolime gecmelerine izin vermektedir. Boylelikle jlirilerin ve 6grencilerin asama asama, dizenli ve planh
bir sekilde &ykiileri tamamlamasi saglanmaktadir. Sekil 2.e’de verilen iletisim menisi, sistemdeki
kullanicilara bireysel ya da toplu duyuru mesajlarinin gonderilmesi ve yoneticiye gonderilen mesajlarin
gorintilenmesi amaciyla kullanilmaktadir.
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(e)

Sekil 2. Yénetici paneli arayiizleri.

Sekil 3'te gosterildigi gibi “Juri paneli”, Yeni Oykii ve Ayarlar olmak tizere iki meniiden olusmaktadir.
Sekil 3.a’da gosterilen Yeni Oykii menisiinde kullanicidan gelen dykiilerin degerlendiriimeye sunuldugu
incele meniisii, uygun olmayan 6ykiilerin ise sistemden kaldirildigi Sil meniisii yer almaktadir. Sekil
3.b’de verilen incele meniisiinde jiiri tarafindan degerlendirilmesi tamamlanan ve tamamlanmayan &ykii
asamalari gosterilmektedir. Degerlendiriimeyen oykl asamalari icin Degerlendir menisi yer almaktadir.
Sekil 3.c’de Degerlendir menisiinde degerlendirilmeye alinan bir dykiiniin bir boliminin puanlama
asamasi gosterilmektedir. Sekil 3.d’de gosterilen Ayarlar menUsiinde, jiriye ait kisisel bilgilerin
guncellenmesi islemleri yapilabilmektedir.
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Oyhinii Yarat vk || e i Gyhinis Y arat o hex s

Sayim Aylin Er Hosgeldiniz Sayin Aylin Er Hoggeldin

(b)

Saym Aylin Er Hoggeldin

(d)
Sekil 3. Jiiri paneli araytizleri.

Cyhiinis Y/ arat L I s

Hogpekdin Hira Bah

Hoggeldin Hira Bala

Hosgeldin Hira Bala

(d)

Sekil 4. Ogrenci paneli arayiizleri.
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Sekil 4'de gosterildigi gibi “Ogrenci Paneli”, Oykiinii Yarat ve Ayarlar olmak {izere iki meniiden
olusmaktadir. Sekil 4.a’da gosterilen Oykiinii Yarat mendisi, kullanicinin ayin konusuna gére yazacagl
oykinin bashgini yazmasi amaciyla ve daha 6nceden olusturulan tamamlanmayi bekleyen &ykulerin
gorintilenmesinde kullaniimaktadir. Sekil 4.b’de verilen sayfada ise kullanicinin tamamlamak istedigi bir
dykiyi plana uygun olarak belirtilen asamadan devam etmesine olanak vermektedir. Oykiileri birden
fazla kullanicinin tamamlamasi beklenmektedir. Sekil 4.c’de 6ykinin istenilen asamasi tamamlandiktan
sonra juri onayina gonderilmektedir. Sekil 4.d’de gosterilen Ayarlar menisiinde kullaniciya ait kisisel
bilgilerin glincellenmesi islemleri yapilabilmektedir.

Portalin Calisma Akigi

Portal “Bilgi Paneli”, “Yénetici Paneli”, “Jiiri Paneli” ve “Ogrenci Paneli” olmak lizere dért temel
araylizden olugsmaktadir. Bilgi Panelinde, Ana Sayfa, Hakkimizda, Oykiim, Kilavuz ve iletisim olmak tizere
bes meni yer almaktadir. Bilgi paneli btun kullanicilarin kullanimina agiktir. Ana Sayfa ekraninin sol alt
kisminda “Ayin Konusu” baslig altinda yazilmasi istenen 6ykiiniin konusu ve sag alt kisimda kullanici
(yonetici, juari ve 6grenci ) giris menisl ve sisteme kayit menisi yer almaktadir. Calismanin amacina ve
icerigine yonelik bilgiler Hakkimizda meniisiinden ulasilabilmektedir. Oykiim meniisiinde, tamamlanan
ve tamamlanmasi beklenen oykilerin giris béltimleri liste halinde sunulmaktadir. Bu sayfa yardimi ile
kullanici daha oOnceden vyayinlanmis o6ykilerin ayrintilarina ve tamamlanmasi beklenilen o6ykilere
ulasabilmektedir. Eger kullanicilar yeni bir 6ykid olusturmak veya var olan oOykileri tamamlamak
isterlerse Ana Sayfa menisiinden sisteme kayit olmaktadir. Yonetici tarafindan kayitlar onaylandiktan
sonra kullanicilar sisteme giris yapmaktadir. Kullanicilar Kilavuz menusiindeki éyki yazma adimlarina
gére oykiilerini yazabilmektedir. iletisim menisiinden bitiin  kullanicilar soru ve 6énerilerini
gonderebilmektedir. Ogrenciler sisteme giris yaptiklarinda kendi adlarina acilmis bir sayfa ile
karsilasmaktadir. Bu sayfadan bilgilerini giincelleyebilmektedirler. Oykiinii Yarat meniisiinde ise ayin
konusuna bagh olarak yeni éykiler olusturabilir veya énceden olusturulmus oykileri tamamlanabilir. Bir
oyku; Giris, Gelisme (Olay 1), Gelisme (Olay 2), Gelisme (Olay 3), C6zUm ve Sonug olmak Uzere alti
asamadan olusmaktadir. Planli dykiilerin ortaya cikabilmesi icin kullanicilardan asamalari yonetici
tarafindan belirlenen tarihler arasinda adim adim tamamlamalari beklenmektedir. Bir asama tiim juriler
tarafindan degerlendirilmeden bir sonraki asamaya gecme hakki yonetici tarafindan engellenmektedir.
Sadece Gelisme asamalarinda bu kural esnetilerek en az bir Gelisme asamasinin yazilmasi istenmektedir.
Kullanicilar bu asamalardan istediklerini yazabilme hakkina sahiptir. Yazilan her bir asama
tamamlandiktan sonra jiiri onayina sunulmaktadir.

Juri panelinde Yeni Oykii menisiinde kullanicilardan gelen dykiiler yayinlanmaktadir. Sistemde (g jiri
bulunmaktadir. Jlriler her bir asamayl yonetici tarafindan belirlenen tarihler arasinda
degerlendirmektedir. Jiriler bir 6ykiinin her bir asamasini degerlendirdikten sonra sistemde bulunan
puanlama alanina verdikleri puani girmektedirler. Oykiiniin her bir asamasinda (¢ jiirinin verdigi puanlar
toplanarak ortalamasi alinmaktadir. Ortalamasi en yiiksek olan &ykiiniin asamasi Ogrenci Panelinde
yayinlanmaktadir. Yayinlanan asamaya ve kilavuzda yer alan kurallara gére kullanicilardan devaminin
getirilmesi istenmektedir. Her bir asama igin bu doéngi tekrarlanmaktadir. Oykiiniin biitiin asamalari
tamamlandiktan sonra Yénetici Panelinde Onay islemleri meniisii Tamamlanmis Oykiler alt meniisiinde
yerini almaktadir. Yoneticinin biitiin agamalari tamamlanan dykuleri onaylamasi ile birlikte dykiiler Bilgi
Panelinde, Oykiim meniisiinde yayinlanmaktadir.

Tartisma, Sonug ve Oneriler

GUnlmiz toplumunda, Uretici ve bilimsel dislinen insanin en temel 6zellikleri arasinda yaratici
diisinme yetisi gelmektedir. Baker, Pomeroy ve Rudd (2001) calismalarinda yaratici disincenin,
sorunlari tanimlama ve ¢6zmede 06zgilin yaklasimlar gelistirebileceginden bahsedilmektedir. Yaratici
dislinen bir toplum olusturmak icin ise bireylere yonelik yaratici diisiinme egitiminin yeterli seviyede
verilmesi gerekmektedir (Koray, Kéksal, Ozdemir & Presley, 2007).
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Yaraticl yazilarda ¢ocuklar diisiincelerini, duygularini, ideallerini ve fantezilerini kendi essiz dilleriyle
ifade etmekte ve paylasmaktadirlar. Ogrencilerin kendilerini istedikleri gibi anlatabilecekleri ve yaziya
dékebilecekleri en uygun anlatim tiirlerinden birisi 8ykidiir (Temizkan, 2011). Oykii kurma alistirmasi ile
cocuklarin sozel becerilerindeki yaraticilik ve hayal giici harekete ge¢mektedir. Ayni zamanda bu tir
alistirmalar ¢ocugun anlatilan olaylari belli bir butinlik icinde kavramasini ve neden sonug iliskisi gibi
zihinsel becerilerinin gelismesini saglamaktadir. Bu agidan o6yk{, yaratici yazma c¢alismalarinda
kullanilabilecek bir alandir (Kaya, 2013). Oykiide yasanan olaylar ve durumlar gergekte insanin
hayallerini, umutlarini, dileklerini temsil eder. Buradan yola ¢ikilarak 6grencilerin diisiinceleri, duygulari
hakkinda ileriye doniik fikirler edinilebilir.

Temizkan (2011) ¢alismasinda, eglendirici oldugu kadar egitici bir rolii de bulunan yaratici yazma
etkinliklerini, 6yku turiinde metin yazma becerisini gelistirmek amaciyla kullanmistir. Buna gore yaratici
yazma etkinliklerinin 6ykii yazma becerisini gelistirmede geleneksel egitimden daha etkili oldugunu
vurgulamaktadir. Cocuklara diisiince gelistirmek icin zaman; bu dislinceleri genisletmek icin strateji;
konusmak ve paylasmak icin firsat saglamak ve ogrencileri dislince liretmek lzere akran gruplariyla
cahismalari igin isteklendirmek onlarin yaratici yazma becerilerine olumlu yonde etki yapmakta oldugunu
bu arastirmada belirtmektedir.

Glnumuzin yeni teknolojileri yaraticihk konusunda sinirsiz Uriinler vadetmektedir. Ancak bu
Urinlerin etkili ve yaratici dislincenin gelisimini destekleyecek tarzlarda kullanilmasi énemlidir. Bu
ylzden teknoloji, 6grencilerin fikirlerini sunmada, baskalariyla iletisim kurmada ve Grlinler meydana
getirmede arag olarak kullanilir (Dikici & Tezci, 2003; Dinger, 2014).

Oykii yazma isleminin bilgisayara aktarilmasi ile bu is 6grenciler icin daha zevkli ve eglenceli hale
donisecegi distinilmektedir. Loveless’a (2002) gére bilisim teknolojileri, 6grencilere bilgiye ulasma ve
onu degistirme imkani verir ve yaptiklari ile ilgili aninda dénit saglar. Bu sekilde bilgisayarda olusturulan
higbir Griin son Uriin degildir. Clinkl baska bir 6grenci mevcut trinin tzerinde degisiklikler yaparak onu
gelistirebilir hatta yeni bir Uriin ortaya ¢ikarabilir. Bu sekilde 6grencilerin yenilikgi ve yaratici diislinmeleri
tesvik edilmis olur.

Basarili, esnek ve o6zglr dislinen Ogrenciler yetistirebilmek icin yaratict 6grenme ortamlarinin
gelistiriimesi gerekmektedir (Collier et al., 2013). Cocuklarda dogustan var olan imge ve imgelem giicu
egitim sireci icinde baski altina ainmamali, yargilanmamali ve yaratma gticl koreltilmemelidir. Bu dogal
yeti bireyin egitim siireci icinde bilingli, disiplinli ve sabirli bir ¢aba ile gelistirilebilir. Hayat boyu kazanilan
birikimlere yaratici imgelem ile yeni ve 6zgtin bir sekil kazandirilabilir (Isildak, 2008).

Cline vd. (2012) yaratici kesfin ¢ocuklarin empati kurmalarinda, diyaloglarinin gelismesinde ve
bireysel gelisimlerine olanak sagladigini distinmektedir. Connery ve John-Steiner (2012) 6grencilerde
yaraticihgi; hayal gliclini kullanma, yenilik¢i olma, problem ¢d6zme ve isbirlik¢ci ¢6zim gibi 6zelliklerin
gelistirdigini diisinmektedir. Ogrencilerin yaraticihgl tesvik eden egitim programlarina sahip olmalari
gerekliliginden bahsetmektedir. Jindal-Snape’ye (2012) gore vyaratict yaklasim cocuklarin ne
yapabileceklerine iliskin se¢me firsati verir. Yaraticihk unsurlarinin ¢ocuklarda benlik saygisi
olusturacagina inanmaktadir. Majid, Kay ve Soh (Cite in: Temizkan, 2011) Singapur’daki ilkogretim

Ogrencilerinin yaratici yazma becerilerini gelistirmek amaciyla bir “Yaratict Yazma Program” i
uygulamiglardir.

Calismanin web tabanh ve interaktif olmasi 6grencilerin 6ykii yazma sirecinde yargilanma
korkusundan uzak, zihinsel ve duygusal rahatligin oldugu, 6zgiirce yazabilecekleri bir ortam imkani
sunabilmektedir. Bu nedenle bu galisma, yaratici, 6zglin, detaylari gérebilen, merakli, derin dislinebilen,
glvenilir, yargi ve fikirlerinde 6zgiir olabilen gibi bircok 6zellige sahip bireylerin yetistiriimesinde énemli
katkilar saglayabilecektir. Boylelikle yaratici bireyler yetistirmeyi amaglayan bir egitim anlayisinin
uygulanmasi gliniim{ziin gereksinimlerini karsilama adina 6nemli bir adim olacaktir.
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