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“Mesleki Calisma” Uygulamalarina iliskin
Okul Oncesi Ogretmenlerinin Metaforik Algilari

Regarding “Professional Work” Practices
Preschool Teachers' Metaphorical Perceptions

Umit DOGAN?

0z

Bu arastirma okul 6ncesi 6gretmenlerinin, mesleki calisma uygulamalarina iligkin algilarini ortaya
¢ikarmak amaciyla gerceklestirilmistir. Arastirma nitel arastirma desenlerinden olgu bilim desenine gore
yuritilmistiir. Arastirmanin verileri 2020-2021 yilinda Sakarya ili Merkez ilgelerinde goérev yapan 52
okul 6ncesi 6gretmenin “Mesleki ¢alisma ....... gibidir. Ciinkd ....” ifadelerini tamamlamasiyla elde edilmis
ve elde edilen veriler igerik analize gore yorumlanmistir. Elde edilen bulgulara gore 6gretmenler “Mesleki
Calisma” kavrami icin 52 gecerli metafor iiretmistir. Uretilen bu metaforlar daha sonra ortak 6zellikleri ve
benzetme yonleri dikkate alinarak kategorilestirilmistir. Bu islem sonucunda “Mesleki Calisma” kavrami
icin dort kategori elde edilmistir. Bu kavramsal kategoriler: “Ceza Unsuru Olarak Mesleki Calismalar,
Gereksiz ve Yetersiz Unsur Olarak Mesleki Calismalar, Zorunluluk Unsuru Olarak Mesleki Calismalar,
Yonlendirici Unsur Olarak Mesleki Calismalar” basliklari altinda toplanmistir. Cikan sonuglara goére de
yapilan ¢ikarimlar ve tartismalar makalede paylasiimistir.

Anahtar Kelimeler: Mesleki ¢calisma, okul dncesi, metafor.

Abstract

This research was carried out to reveal the perceptions of preschool teachers about their professional
work practices. The research was carried out according to the phenomenology design, one of the
qualitative research designs. The data of the research were collected from 52 preschool teachers working
in the central districts of Sakarya province in 2020-2021. The data obtained were interpreted according to
content analysis. According to the findings, teachers produced 52 valid metaphors for the concept of
"Professional Work". These produced metaphors were then categorized by considering their common
features and analogy aspects. As a result of this process, four categories were obtained for the concept of
"Professional Work". These conceptual categories are grouped under the headings: "Professional Studies
as a Penalty Element, Occupational Studies as an Unnecessary and Insufficient Element, Occupational
Studies as a Mandatory Element, Professional Studies as a Guiding Element". Inferences and discussions
made according to the results are shared in the article.

Keywords: Professional work, preschool, metaphor.

GIRIS

Egitimin genel amaglar 1737 sayili Milli Egitim Temel Kanunu’nda belirtilmistir. Teorik olarak
kanunda yer alan bu amaglarin uygulamada gergeklestirildigi yerler okullardir (Aydin, 2007).
Okulun; yonetici, 6gretmen, 6grenci ve cevre, baska bir deyisle insan faktérii bakimindan
oldukga cesitli ve zengin birikimlere sahip, dinamik, degisim ve doniisiim olanaklarini iginde
barindiran son derece karmasik, ancak bir o kadar da a¢ik ve yalin bir yap1 oldugu séylenebilir
(Borko, 2004; Sabanci, 2008). Okullarin amagclarinin istenen diizeyde gercgeklestirmesinde bircok

faktér onemli rol oynamaktadir. Bunlar verimlilik, saglik, diriklik ve yararhlik olmak iizere dort
gruba ayrilmaktadir (Basaran, 2000). Bu faktoérlerin islerliginde en 6nemli rolii de 68retmenler
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almaktadir. Ogretmenlik meslegi; egitim sektorti ile ilgili olan sosyal, kiiltiirel, ekonomik, bilimsel
ve teknolojik boyutlara sahip, alanda 6zel uzmanlik bilgi ve becerisini temel alan akademik ¢alisma
ve mesleki formasyonu gerektiren, profesyonel statiide bir ugrasi alamidir (Guskey, 2002;
Hacioglu ve Alkan, 1997). Ogretmenler; cocuklarin ve genclerin entelektiiel, sosyal ve Kisisel
gelisimini gerceklestirebilmeleri icin kendilerini de gelistirmekle sorumludur (Higgins
D’Allessandro, 2002; Tekisik, 2000). Kendini siirekli gelistiren ve yenileyen Ogretmenler,
mesleki olarak 6z degerlendirme yaparak degisim ve siirekli gelisim i¢in ¢aba harcar. Yeni bilgi
ve fikirlere aciktir; kendisini ve kurumunu gelistirmede etkin rol oynar (Ataiinal, 2003; Carol,
2001).

Bir kurumda belli bir goreve atanan birey ise basladigi glinden, ayrilincaya kadar meslegi ile
ilgili gelismelerin gerisinde kalmamak icin siirekli olarak egitime ihtiya¢c duyar. Ogretmenlerin
mesleki gelisimlerinde genellikle ‘okul dis1 mesleki gelisim’ ve ‘okul temelli mesleki gelisim’
olmak tzere iki modelden yararlanilmaktadir. Okul dis1 mesleki gelisim, okul disinda kurs,
seminer, konferans gibi hizmet ici egitim etkinliklerini igerirken; okul temelli mesleki gelisim,
okulda ve okuldaki 6gretmenlerin gereksinimlerine goére diizenlenen egitim etkinliklerini
icermektedir (Ozer, 2008). Okul temelli mesleki gelisim etkinliklerinden biri okullarda
gerceklestirilen mesleki ¢alismalardir. Milli Egitim Bakanligl tarafindan 1961’de kabul edilen
222 sayih ilkégretim ve Egitim Kanununun 43. maddesiyle 6gretmenlere iki ayhk yaz tatili
verilmistir. Bunun disinda kalan tatil zamanlarinda ilkdgretim okullar1 6gretmenlerine meslekle
ilgili calismalara katilma yikimliligi getirilmistir. Gliniimiizde 6gretmenler mesleki agidan
yetistirilirken iki asamali bir siirecten gecerler. Bunlardan ilki 4 yillik iiniversite egitimleri ki
bunlar hizmet 6ncesi egitim olarak adlandirilir, diger egitim ise egitim yasami1 devam ederken
aldig1 egitimdir. Mesleki acidan gelismelerine ve kendilerini gerceklestirmelerine yardim eden
egitimler, Ogretmenlerin sorunlari c¢6zmelerine ve Kkarsilastiklart problemleri ortadan
kaldirmaya da yardim eder. Ogretmenlerin diplomalarim alip meslege basladiklar1 giinden
baslamak tlizere emekli oluncaya kadar gecen siirede mesleki bilgi birikimini artmasi amaciyla
yapilan bu egitimler kurumun verimliligini de arttirir (Erkul, 1997). Ogretim y1l bag1 ve sonunda
o0gretmenlerin yapmis olduklari mesleki ¢alismalar; egitim cevrelerince seminer calismalari
olarak adlandirilmaktadir. Bundan dolay1 bu calismalarin Mesleki seminer calismalar1 olarak
adlandirilmast uygun gorilmiistiir. Yonetici ve 6gretmenler mesleki calismalarda asagida
ozetlenen calismalan yliriitiirler:

1.0gretmenler ders programlarinda, mevzuatinda ve uygulamalarinda yapilan degisiklikleri
inceler ve degerlendirirler.

2.0gretim yilimin degerlendirmesini yapar, gelecek 6gretim yilina ait hazirhklari tamamlarlar.

3.Gerekli sube, ziimre ve 6gretmenler kurulu toplantilarina katilir, uygulamaya iliskin goriis ve
onerilerde bulunurlar.

4. Egitim-6gretimde olumlu gelisme saglanan uygulamalar ile eksiklik ve olumsuzluk olarak
belirledikleri durumlar i¢in model ve ¢6ziim tiretirler (MEB, 2021).

Ogretmenler tarafindan seminer dénemi (derslerin bitiminden temmuz aymnn ilk is giiniine,
eylil ayinin ilk is giiniinden derslerin baslangicina kadar) olarak adlandirilan mesleki calismalar
donemi, 6gretmenlerin mesleki gelismelerini saglamada 6nemli bir islev gormektedir. Ancak
yapilan ¢alismalarda; iilkemizde yapilan mesleki gelisime yonelik bu calismalarin resmi evrak
lizerinde kaldig1 (Ceylan ve Ozdemir, 2016); 6gretmenlerin bu egitimlerden beklentileri oldugu
(Bastiirk, 2012); amacina uygun yapilmadigi (Boydak-Ozan, ve digerleri, 2014) ve mesleki
calisma donemlerinin etkili bicimde degerlendirilemedigi (Tonbul, 2006) belirtilmektedir. Oysa
mesleki calisma donemleri, yeni 6gretim yilina hazirlik yapilmasi ve tamamlanan 6gretim yilinin
degerlendirilmesini saglamanin yani sira Ogretmenlerin kisisel ve mesleki gelisimlerini
saglamada 6nemli bir islev tstlenebilir. Bu arastirma okullarda gerceklestirilen mesleki ¢alisma
donemlerinin nasil degerlendirildigi ve neler yapilmasi gerektigini belirleme gereksiniminden
ortaya ¢ikmis olup yapilan alanyazin incelemesinde mesleki c¢alisma konusunda yapilan
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arastirmalarin ¢ok sinirli sayida oldugu (Albez ve digerleri, 2020; Sicak ve Parmaksiz, 2016;
Tonbul, 2006; Tiirker ve Tok; 2019) gorilmistiir. Okul 6ncesi 6gretmenlerinin mesleki ¢alisma
uygulamalarina iliskin algilarinin incelendigi herhangi bir arastirmanin olmamasi, yapilan
arastirmay1 6zgiin ve 6nemli kilmaktadir.

Bu arastirmanin problemi okul dncesi 6gretmenlerinin 6gretim yili basinda ve sonunda yapmis
olduklar1 mesleki calismalari nasil algiladiklarini ortaya koymaktir. Bu genel amag cer¢evesinde
asagidaki alt problemlere cevap aranmistir:

1.0gretmenlerin mesleki calismalar kavramina iliskin sahip olduklar1 metaforlar nelerdir?

2.Bu metaforlar 6gretmenlerin benzetme durumlarina gore hangi kategoriler altinda
toplanabilir?

3.Bu metaforlar olumlu veya olumsuz olma bakimindan 68retmenlerin demografik 6zelliklerine
gore hangi kategoriler altinda toplanabilir?

YONTEM
Arastirmanin Deseni

Ogretmenlerin mesleki c¢alismalar kavramina iliskin algilar;, mesleki c¢alismalar1 neye
benzettikleri veya zihinlerinde mesleki calismalara iliskin olusan imgelerin ne oldugunun
belirlenmesinde kullanilabilecek en giicli zihinsel araglardan veya modellerden biri
metaforlardir. Metaforlar (benzetmeler, mecazlar) olaylarin olusumu ve isleyisi hakkinda
diisiincelerimizi yapilandiran, yonlendiren ve kontrol eden en gii¢lii zihinsel araglardan biridir
(Saban, 2004). Metaforlarla gelisen bilissel siire¢ bireyde duyussal etkiler yaratir. Bilissel ve
duyussal siireclerin etkilesimi bireylerin, kendi duygu ve diisiincelerini ya da karsilarindakilerin
duygu ve diisiincelerini tanimlarken metaforlardan yararlanmalarina yol agar. Bu baglamda
metaforlar; bireylerin diinyay1 ve kendilerini algilama bicimlerini gostermektedir (Girmen,
2007). Okullarinda sene bas1 ve sene sonu yapilan“Mesleki Calismalar”a iliskin sahip olduklar
algilar1 metaforlar araciligiyla belirlemeyi amacglayan bu calismada nitel arastirma
yontemlerinden fenomonolojik (olgubilim) desen kullanilmistir. Fenomenoloji (olgubilim)
deseni farkinda oldugumuz ancak derinlemesine ve ayrintili bir anlayisa sahip olmadigimiz
olgulara odaklanmaktadir. Olgular, yasadigimiz diinyada olaylar, deneyimler, algilar, yonelimler,
kavramlar ve durumlar gibi c¢esitli bicimlerde karsimiza ¢ikabilmektedir. Bize tiimiiyle yabanci
olmayan ayni zamanda da tam anlamini kavrayamadigimiz olgulari arastirmayi amaclayan
¢alismalar i¢in olgubilim (fenomenoloji) uygun bir arastirma zemini olusturur (Yildirim ve
Simsek, 2006).

Arastirmanin Calisma Grubu

Bu calisma 2020-2021 egitim 6gretim yilinda kadrolu olarak Sakarya ili merkez ilgelerinde
gorev yapmakta olan okul oOncesi o6gretmenleri ile gerceklestirilmistir. Calisma grubu
o0gretmenler arasindan goniilliilik esasina dayali olarak evrenden basit seckisiz drneklem
yontemi ile secilmis Tablo 1’de katilimcilara ait demografik bilgiler yer almaktadir.

Tablo 1. Arastirmaya Katilan Ogretmenlere Ait Demografik Bilgiler

Ozellikler N %
Cinsiyet Kadin 35 67,31
Erkek 17 32,69
Kidem 1-5y1l 14 26,92
6-10 yil 10 19,23
11 y1l ve iistii 28 53,85

Arastirmaya katilan 6gretmenlerden 35’i (%67,31) kadin, 17’si (%32,69) erkek 6gretmendir.
Katilmcilarin mesleki kidemleri ise 14’4 (%26,92) 1-5 y1l kidemli, 10’u (%19,23) 6-10 yil
kidemli, 28’i ise (%53,85) 11 y1l ve iistii kidemli 6gretmenlerdir.
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Verilerin Toplanmasi

Calisma grubunda yer alan okul oncesi 6gretmenlerin gorev yaptiklar: okullarla arastirmaci
tarafindan iletisime gecilmis ve arastirma hakkinda bilgi verilmistir. Goniilliiliik esasina gore
katilmak isteyen katilimcilarin e-posta adresine metafor 6lgcek formu gonderilmis ve belli bir
slire icinde e-postanin cevaplanmasi istenmistir. E-postada arastirmaya katilan katilimcilarin
okullarda sene basi ve sene sonu yapilan “Mesleki Calismalar” kavramina iliskin metaforlarini
ortaya cikarmak icin “Okullarda yapilan mesleki c¢alismalar............ gibidir. Clinkii ............. ”
climlesini tamamlamalari istenmisgtir.

Arastirmada Kullanilan Verilerin Analiz Edilmesi

Calismada elde edilen verilen analizinde “icerik analizi” tekniginden yararlanilmistir. icerik
analizinin temel amaci toplanan verileri agiklayabilecek kavramlara ve iligkilere ulagmaktir.
Betimsel analizde genel olarak 6zetlenen veriler, igerik analizinde daha derinlemesine incelenir
ve betimsel yaklasimla fark edilemeyen kavram ve temalara icerik analizi ile ulasilabilir
(Yildirim ve Simsek, 2006). Bu cercevede dgretmenler tarafindan gelistirilen metaforlar ilgili
literatiirde oldugu gibi 5 asamada analiz edilmistir (Bektas ve Karadag, 2013). Verilerin analizi
sirasiyla adlandirma ve eleme, metaforlari derleme, kategori gelistirme, gecerlik ve giivenirligin
saglanmasi ve frekanslarin hesaplanmasi asamalarindan olusmaktadir Adlandirma asamasinda
O0gretmenlere uygulanan anketler toplanmis ve hepsinin bir arada oldugu gecici bir liste
olusturulmustur. Tiim metaforlarin belirgin bir sekilde gelistirilip gelistirilmedigi kontrol
edilmistir. Eleme asamasinda 6gretmenler tarafindan {iretilen metaforlar Saban’in ¢alismasinda
(2008) oldugu gibi; metaforun konusu, metaforun kaynagi, metaforun konusu ile kaynagi
arasindaki iliski bakimindan ele alinmistir. Bu dogrultuda; belli bir metafor kaynag1 icermeyen,
lretilen metafora dair bir gerekce belirtmeyen, “Mesleki Calismalar” kavraminin agiklanmasi
icin katkis1 olmayan, birden fazla kategori kapsaminda ele alinabilecek herhangi bir metafor
tespit edilmemistir. Kategori gelistirme asamasinda Ogretmenler tarafindan iretilen
metaforlarin “Mesleki Calismalar” kavraminin hangi o6zellikleri disiiniilerek olusturuldugu
incelenmis ve nasil kavramsallastirildigina bakilmistir. Bu dogrultuda adlandirma asamasinda
metaforlara verilen kodlar dikkate alinarak, benzer temalar1 iceren metaforlar ayni kategoriye
dahil edilmistir. Bu asamada kategorilerin nasil olusturulduguna isik tutmasi agisindan
ogretmenlerin ifadelerine yer verilmigtir. Ogretmenlerin dogrudan ifadeleri alintilanirken
gercek isimleri yerine “01” gibi kod isimler kullamlmistir. Gecerlik ve giivenirligi saglama
asamasinda arastirmanin i¢ giivenilirligini saglamak icin, lretilen metaforlarin bulundugu
kategoriyi temsil edip etmedigini onaylamak amaciyla uzman goriisiine basvurulmustur. Nitel
calismalarda, uzman ve arastirmaci degerlendirmeleri arasindaki uyumun %90 ve tizeri oldugu
durumlarda arzu edilen diizeyde bir giivenilirlik saglanmis olmaktadir (Saban, 2008). Yapilan bu
arastirmanin giivenirligi Miles ve Huberman'in formiilii (Giivenirlik= Goriis birligi/Goris
birligi+Gorts ayriligr x 100) ile hesaplanmistir (Miles ve Huberman, 1994; Akt: Senel ve Aslan,
2014). Cikan sonu¢ %98 olarak bulunmustur. Frekanslarin hesaplanmasi ve verilerin
yorumlanmasi asamasinda olusturulan kategoriler tablolastirllmis ve 06gretmenlerin bu
metaforlari kullanma sikliklar frekans ve yiizde olarak ifade edilmistir. Elde edilen bulgulara
gore veriler yorumlanmistir.

BULGULAR

Ogretmenlerin “Mesleki Calismalar” kavramina iliskin sahip olduklari algillarin metaforlar
araciligy ile belirlenmesi amaciyla yapilan bu ¢alismada ilk olarak 6gretmenlerce olusturulan
metaforlar olumlu ve olumsuz olma durumlarina gére de kategorilere ayrilmistir. Daha sonra bu
olumlu ve olumsuz olma durumlar1 ana bashgl altinda 68retmenlerin cinsiyetleri, ¢calistiklar
okul tirii ve Ogretmenlerin kidemlerine gore trettikleri metaforlar tablolar halinde
sunulmustur. Sonrasinda 6gretmenler tarafindan gelistirilen metaforlardan benzer temalari
icerenler ayni1 bashik altinda bir araya getirilerek kategoriler olusturulmustur. Olusturulan
metaforlarin benzer olma durumlar1 belirlenirken benzetme yonii esas alinmistir. Ayrica bu
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dogrultuda 6gretmenlerin “Mesleki Calismalar” kavramina yonelik olusturduklar1 metaforlar ve
bu metaforlarin yer aldig1 kategoriler 6gretmenlerin cinsiyetleri, calistiklar1 okul tiri ve
o0gretmenlerin kidemlerine gore karsilastirilmalari tablolar halinde verilerek yorumlanmistir.

Mesleki Calismalar Kavramina Iliskin Olusturulan Metaforlar

Bu arastirmada elde edilen genel bulgulara gore, 6gretmenler “Mesleki Calismalar” kavramina
yonelik 47 cesit olmak lizere 52 adet gecerli metafor iiretmistir. Ogretmenlerin tiretmis oldugu
bu metaforlar Tablo 2’ de verilmistir.

Tablo 2. Ogretmenlerin “Mesleki Calismalar” Kavramina Yonelik Olusturduklar1 Metaforlar

Sira  Metafor f % Sira Metafor f %

1 Ceza 2 3,85 24 Tv basinda 1 1,92
uyuklamak

2 Bosgecenders 1 1,92 25 Hasat sonrasi 1 1,92
yapilan sulama

3 Iskence 1 1,92 26 Cezaevi 1 1,92

4  Dogu gorevi 1 1,92 27 Bir damat adayinin 1 1,92

icmesi gereken
tuzlu Tirk kahvesi

5  Tuzsuz yemek 1 1,92 28 Cehennem azabi 1 1,92

6  Tekerleksiz araba 1 1,92 29 Havanda su dovmek 3 5,77

7  Hasat sonrasi sulama 1 1,92 30 Cin iskencesi 1 1,92

8  Zaman kaybi 2 3,85 31 Ogretmene kilavuz 1 1,92

9  Kotii cekilmis film 1 1,92 32 Bizim oglan 1 1,92

10 Makas atmak 1 1,92 33 Dostlar 1 1,92

11 Karne verildikten 1 1,92 34 Korler sagirlar 1 1,92
sonra yapilan sinav

12 Kayikla deniz 1 1,92 35 Donkisot 1 1,92
ortasmdaykgn bir 36 Cocuk masali 1 1,92
anda ¢ikan sis

13 Bosa kiirek cekmek 2 3,85 37 Mecburi yon 1 1,92

14 Annemin bayram 1 1,92 38 Kaymakl kaday1f 1 1,92
oncesi ev temizligi

15 Kapali cezaevinde 1 1,92 39 Bos Tenekenin 1 1,92
talim yapmak Yuvarlanmasi

16 Robot misali tekrarlar 1 1,92 40 Delinin Post Kil1 1 1,92

Saymasi
17 Davul 1 1,92 41 Freni patlamis 1 1,92
kamyon

18 Eziyet 1 1,92 42 Hizmetici egitim 1 1,92

19 Pusula 1 1,92 43 Kulis 1 1,92

20 Kisir dongi 1 1,92 44 Mengene 1 1,92

21  Gereksiz bir ¢calisma 1 1,92 45 Tatil 1 1,92

22 Cok dnceden alinmis 1 1,92 46 Cay bahgesi 1 1,92
ekonomi sinifi ugak
bileti

23 Balon 1 1,92 47 Antre 1 1,92

Toplam 52 100

Tablo 2’'de frekans degerlerine gore en sik tekrar edilen metaforlarin “Havanda Su Dévmek” (f=
3), “Ceza” (f= 2), “Zaman Kayb1” (f= 2), “Bosa Kiirek Cekmek” (f= 2) oldugu goriilmektedir.
Olusturulan metaforlar, olumlu veya olumsuz olma sekillerine ve benzetme yonleri dikkate
alinarak kategorilestirilmistir.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2022; 6(11);1-11 5



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

Mesleki Calismalar Kavramina iliskin Olusturulan Metaforlarin Olumlu veya Olumsuz Olma
Durumlarina Gére Kategorileri

Tablo 3. Ogretmenlerin “Mesleki Calismalar” Kavramina Yonelik Olusturduklar1 Metaforlarin
Olumlu veya Olumsuz Olma Durumlarina Gore Kategorileri

Kategoriler Metaforlar Metafor f %
Sayisi

Olumlu Bir

Kavram Olarak Ogretmene Kilavuz(1), Pusula (1), Kaymakli kadayif 6 6 1154

Mesleki (1), Hizmetici egitim(1), Antre(1), Kulis(1) ’

Calismalar

Ceza(2), Bos gecen ders(1), Bosa kiirek cekmek (2),Bos
tenekenin yuvarlanmasi (1),iskence(1), Dogu gorevi
(1), Tuzsuz yemek (1), Tekerleksiz araba (1), Zaman
kaybi (2) Kétii ¢ekilmis film (1), Makas atmak (1),
Karne verildikten sonra yapilan sinav (1), Kayikla deniz
ortasindayken bir anda ¢ikan sis (1), Annemin bayram

Olumsuz Bir oncesi ev temizligi (1), Kapali cezaevinde talim

Kavram Olarak yapmak (1), Robot misali tekrarlar (1), Davul (1),

Mesleki Eziyet (1), Pusula (1), Kisir dongii (1), Gereksiz bir 41 46 88,46
Calismalar calisma (1), Cok 6nceden alinmis ekonomi simifi ugak

bileti (1), Balon (1), Tv basinda uyuklamak (1), Hasat
sonrasi yapilan sulama(1), Cezaevi (1), Bir damat
adayinin icmesi gereken tuzlu Tiirk Kahvesi (1),
Cehennem azabi (1), Havanda su dévmek (3), Cin
iskencesi (1), Bizim oglan (1), Dostlar (1), Kérler
sagirlar (1), Donkisot (1), Cocuk masali (1), Mecburi
yon (1), Delinin Post Kili Saymasi (1), Freni patlamis
kamyon (1), Mengene (1), Tatil (1), Cay bahcesi(1)
Toplam 47 52 100

Tablo 3’te gorildiigii tizere 6gretmenler tarafindan olusturulan metaforlar olumlu veya olumsuz
olma durumlarina gore kategorilestirildiginde “Olumlu Bir Kavram Olarak Mesleki Calismalar”
(%11,54) kategorisini yansitan metaforlar, “Olumsuz Bir Kavram Olarak Mesleki Calismalar”
(%88,46) kategorisini yansitan metaforlara gore daha az iiretilmislerdir. “Olumlu Bir Kavram
Olarak Mesleki Calismalar” kategorisini yansitan 6 c¢esit metafor 6 Ogretmen tarafindan
tiretilirken “Olumsuz Bir Kavram Olarak Mesleki Calismalar” kategorisini yansitan metaforlar ise
41 farkh cesit metafor 46 6gretmen tarafindan lretilmistir.

Tablo 4. Ogretmenlerin “Mesleki Calismalar” Kavramina Yonelik Olusturduklar1 Metaforlarin
Olumlu veya Olumsuz Olma Durumlarinin Ogretmenlerin Cinsiyetleri Bakimindan

Karsilastirilmasi
Kadin Erkek
Kategori n % Kategori n %
Olumlu Bir Olumlu Bir
Kavram Olarak Kavram Olarak
Mesleki 6 11,54 Mesleki i ’
Calismalar Calismalar
Olumsuz Bir Olumsuz Bir
Kavram Olarak Kavram Olarak
Mesleki 29 55,77 Mesleki 17 32,69
Calismalar Calismalar
Toplam 35 67,31 Toplam 17 32,69
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Tablo 4’de gorildigi gibi 6gretmenlerin “Mesleki Calismalar” kavramina yonelik olusturduklar:
metaforlarin olumlu olumsuz olma durumlarina o6gretmenlerin cinsiyetleri bakimindan
bakildiginda, kadin o6gretmenler “Olumlu Bir Kavram Olarak Mesleki Calismalar” (%11,54)
kategorisini yansitan metaforlar1 6 kez iiretirken, “Olumsuz Bir Kavram Olarak Mesleki
Calismalar’ ’(%55,77)kategorisini yansitan metaforlar1 29 kez iiretmislerdir. Olumlu metafor
lireten O0gretmenlerin tamami kadin 6gretmenlerdir. Erkek 6gretmenler ise “Olumlu Bir Kavram
Olarak Mesleki Calismalar” (%0) kategorisini yansitan metaforlari hi¢ tiretmezken “Olumsuz Bir
Kavram Olarak Mesleki Calismalar” (%32,69)kategorisini yansitan metaforlar1 17 kez
liretmislerdir.

Tablo 5. Ogretmenlerin “Mesleki Calismalar” Kavramina Yonelik Olusturduklar1 Metaforlarin
Ogretmenlerin Kidemleri Bakimindan Karsilastirilmasi

1-5y1l 6-10 y1l 11 y1l ve iistit
Kategori n % Kategori n % Kategori n %
Olumlu Bir Olumlu Bir Olumlu Bir
Kavram Olarak Kavram Olarak Kavram Olarak 9,62
Mesleki ) ) Mesleki 1 192 Mesleki 5
Calismalar Calismalar Calismalar
Olumsuz Bir Olumsuz Bir Olumsuz Bir
Kavram Olarak Kavram Olarak Kavram Olarak 4423
Mesleki 14 26,92 Mesleki 9 17,31 Mesleki 23
Calismalar Calismalar Calismalar
Toplam 14 26,92 Toplam 10 19,23 Toplam 28 53,85

Tablo 5'te goriildiigi gibi 6gretmenlerin “Mesleki Calismalar” kavramina yonelik olusturduklar:
metaforlarin olumlu veya olumsuz olma durumlarina 6gretmenlerin kidemleri bakimindan
bakildiginda 1-5 yil kideme sahip 6gretmenlerinin tamami (%26,92) ve 6-10 yil kidemli
o0gretmenlerinin 1'i olumlu (%1,92), 9'u olumsuz (%17,31) metaforlar tiretirken, 11 yil ve iisti
kidemli 6gretmenlerin 5’i (%9,62) olumlu, 23l ise (%44,23) olumsuz metafor liretmistir.

Ogretmenlerin “Mesleki Calismalar” Kavramina Yénelik Olusturduklar1 Metaforlarin
Benzetme Durumlarina Gére Kategorileri

Tablo 6. Ogretmenlerin “Mesleki Calismalar” Kavramina Yonelik Olusturduklar1 Metaforlarin
Kategorileri

Metafor F %
Sayis1

Kategoriler Metaforlar

Ceza(2), Iskence (1),Eziyet (1), Cin
iskencesi (1), Kotii ¢ekilmis film (1),
Makas atmak (1), Kayikla deniz
ortasindayken bir anda ¢ikan sis (1),
Kapali cezaevinde talim yapmak (1),
Cezaevi (1), Cehennem azabi (1),
Mengene (1)

Ceza Unsuru Olarak Mesleki

Calismalar 1 12

23,08

Bos gecen ders(1), Dogu gorevi (1),
Tuzsuz yemek (1), Tekerleksiz araba
(1), Hasat sonrasi sulama (1), Zaman
kayb1 (2), Karne verildikten sonra
yapilan sinav (1), Bosa kiirek cekmek
(2), Annemin bayram 6ncesi ev
temizligi (1), Robot misali tekrarlar (1),
Davul (1), Gereksiz bir ¢alisma (1),
Balon (1), Tv basinda uyuklamak (1),

Gereksiz ve Yetersiz Unsur

Olarak Mesleki Calismalar 26 30

57,69
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Hasat sonrasi yapilan sulama (1),
Havanda su dévmek (3), Bizim oglan
(1), Dostlar (1), Kérler sagirlar (1),
Donkisot (1), Cocuk masali (1), Bos
tenekenin yuvarlanmasi (1),

Delinin Post Kili Saymasi (1), Freni
patlamis kamyon (1), Tatil (1), Cay
bahcesi(1)

Kisir dongii (1), Cok dnceden alinmis

ekonomi sinifi ucak bileti (1), Bir 4 4 7,70
damat adayinin i¢mesi gereken tuzlu

Tiirk kahvesi (1), Mecburi yon (1),

Zorunluluk Unsuru Olarak
Mesleki Calismalar

Yonlendirici Unsur Olarak Pusula (1), Ogretmene Kilavuz (1), 6 6 1154
Mesleki Calismalar Kaymakl kadayif (1), Hizmetici ’
egitim(1), Antre(1), Kulis(1)
Toplam 47 52 100

Tablo 6’da goriildiigii gibi 6gretmenler tarafindan olusturulan metaforlar benzerlik yonlerine
gore kategorilestirildiginde 4 kategori elde edilmistir. Bu kategoriler; “Ceza Unsuru Olarak
Mesleki Calismalar”, “ Gereksiz ve Yetersiz Unsur Olarak Mesleki Calismalar”, “ Zorunluluk Unsuru

Olarak Mesleki Calismalar” ve ” Yénlendirici Unsur Olarak Mesleki Calismalar” seklindedir.
Ceza Unsuru Olarak Mesleki Calismalar

Bu kategoride ogretmenler mesleki calismalar1 ceza unsuru ile iliskilendirerek metaforlar
Uretmislerdir. Bu metaforlar ve frekanslar1 ceza (2), iskence (1), kotii ¢ekilmis film (1), makas
atmak (1), kayikla deniz ortasindayken bir anda ¢ikan sis (1), kapali cezaevinde talim yapmak
(1), eziyet (1), cezaevi (1), cehennem azabi (1), Cin iskencesi (1) ve mengene (1) seklindedir.
Asagida bu kategoriyi olusturan metaforlarin 6gretmenler tarafindan tanimlamalarina iliskin
ornekler yer almaktadir.

“Mesleki calismalar kayikla deniz ortasindayken bir anda ortaya c¢ikan sis gibidir.
Ciinkii 6gretmenlerin memlekete gitmesini engelliyor” (0-5)

“Mesleki calismalar kétii cekilmis bir film gibidir. Clinkii ne kadar tamamlamaya
calissaniz da filmin sonuna kadar tahammiil edemezsiniz.” (0-13)

“Mesleki ¢calismalar kapali cezaevinde talim yapmak gibidir. Cilinkii liizumsuz ayni
konularda ¢calismalar ve toplantilar yapiliyor.” (0-21)

Gereksiz ve Yetersiz Unsur Olarak Mesleki Calismalar

Bu kategoride dgretmenler mesleki calismalar1 gereksiz ve yetersiz unsur ile iliskilendirerek
metaforlar liretmislerdir. Bu metaforlar ve frekanslar1 bos gecen ders(1), dogu gorevi (1), tuzsuz
yemek (1), tekerleksiz araba (1), hasat sonrasi sulama (1), zaman kaybi (2), karne verildikten
sonra yapilan sinav (1), bosa kiirek ¢ekmek (2), annemin bayram oncesi ev temizligi (1), robot
misali tekrarlar (1), davul (1), gereksiz bir ¢alisma (1), balon (1), Tv basinda uyuklamak (1),
hasat sonrasi yapilan sulama (1), havanda su dévmek (3) ve bizim oglan (1), dostlar (1), korler
sagirlar (1), Donkisot (1), cocuk masal (1), bos tenekenin yuvarlanmasi (1), delinin post kil
saymasl (1), freni patlamis kamyon (1), tatil (1) ve cay bahcgesi(1)seklindedir. Asagida bu
kategoriyi olusturan metaforlarin 6gretmenler tarafindan tanimlamalarina iliskin 6rnekler yer
almaktadir.

“Mesleki calismalar hasat sonrast yapilan sulama gibidir. Ciinkii islemler bitmis ve
motivasyon kalmamgtir.” (0-7)
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“Mesleki ¢calismalar karne verildikten sonra yapilan sinav gibidir. Clinkii her sey
bitmis ve motivasyon kalmamgstir.” (0-29)

“Mesleki calismalar bos tenekenin ses ¢ctkarmasi gibidir. Ciinkii ses var, giirtiltii var
ancak i¢i bostur.” (0-20)

Zorunluluk Unsuru Olarak Mesleki Calismalar

Bu kategoride 6gretmenler mesleki calismalari zorunluluk unsuru ile iliskilendirerek metaforlar
tiretmislerdir. Bu metaforlar ve frekanslar kisir dongii (1), ¢ok 6nceden alinmis ekonomi sinifi
ucak bileti (1), bir damat adayinin igmesi gereken tuzlu Tiirk kahvesi (1) ve mecburi yon
()seklindedir. Asagida bu Kkategoriyi olusturan metaforlarin Ogretmenler tarafindan
tanimlamalarina iliskin 6rnekler yer almaktadir.

“Mesleki ¢calismalar ¢ok onceden alinmis ekonomi sinifi ucak bileti gibidir. Ciinkii
bilet tarihini degistiremezsiniz ya bilet yanar ya da illa o tarihi beklersiniz..” (0-18)

“Mesleki ¢calismalar bir damat adayinin icmesi gereken tuzlu Tirk kahvesi gibidir.
Clinkti icmek istemezsin ama mecbursun” (0-6)

“Mesleki ¢alismalar kisir déngii gibidir. (iinkii zorla her yil ayni gseyler
tekrarlantyor” (0-22)

Yénlendirici Unsur Olarak Mesleki Calismalar

Bu kategoride 6gretmenler mesleki calismalar1 yonlendirici unsur ile iliskilendirerek metaforlar
Uretmislerdir. Bu metaforlar ve frekanslar1 pusula (1), 6gretmene kilavuz (1) ve kaymakl
kadayif (1), hizmet ici egitim (1), antre (1) ve kulis (1) seklindedir. Asagida bu kategoriyi
olusturan metaforlarin 6gretmenler tarafindan tanimlamalarina iliskin 6rnekler yer almaktadir.

“Mesleki ¢calismalar kaymakli kadayif gibidir. Clinkii kaymakl kadayif yemek beni
mutlu eder ve o giin daha sevk ile calismaya yonlendirir. Mesleki calismalarda tiim
yil sevkle calismaya beni yénlendirir” (0-4)

“Mesleki ¢alismalar pusula gibidir. Ciinkii 1 yi1l boyunca yapilacak c¢alismalar
planlanir. Egitim- dgretim faaliyetlerinin nasil daha iyi olacagi hakkinda
dgretmene yol gosterir.” (0-11)

“Mesleki ¢calismalar sahne arkasi kulis gibidir. Ciinkii tiim ¢alisanlar sahne icindir.
Mesleki calismalar da sahnedeki izleyici kitlesi gibi égrenciye yoneliktir.” (0-2)

SONUCLAR VE TARTISMA

Bu calisma ile okul 6ncesi kurumlarda gérev yapan 6gretmenlerin okullarindaki mesleki ¢calisma
kavramina iliskin algilar1 incelenmistir. Mesleki calisma, okulun amagclarinin istenen diizeyde
gerceklestirilebilmesi i¢in egitim isgdrenleri arasinda bulunmasi gereken isbirligi ve olumlu
iliskiler biitiintidiir. Okul personeli arasindaki iliskiler 6grencilerin basarili olmasinda 6nemli bir
etkiye sahiptir. Cranston’'un (2002) da ifade ettigi gibi okulda bulunan ¢alisanlarin rolleri ile
gruplar arasindaki iliski, sorumluluklarin paylasilmasi ve okulun etkililigi tizerinde 6nemli rol
oynamaktadir. Bu nedenle okuldaki mesleki ¢alisma iliskilerinin diizeyi, egitim ve 6gretimin
niteligini dogrudan etkilemektedir. Arastirma sonucuna gore okul oOncesi Ogretmenlerinin
okullarda gerceklestirilen mesleki ¢alismalara iliskin algilarinin genel olarak olumsuz oldugunu
bulgulanmistir. Benzer sekilde Saracaloglu, Cirakoglu ve Akay’in (2016) yaptiklari ¢alismada, bu
slireci plansiz, amagsiz, verimsiz ve etkisiz gordiikleri; Sicak ve Parmaksiz’in (2016) yaptiklar
calismada ise 0gretmenlerin, mesleki calismalarin ilgili mesleki gelisime katkisinin ve hizmet ici
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egitim faaliyetlerinde kullanilan yontem ve tekniklerin yetersiz kaldigi ve mesleki g¢alisma
donemlerinin verimsiz gectigi goriisiinde olduklari ortaya ¢ikmistir.

Okullardaki mesleki ¢alisma iliskilerinin olumsuz olmasi okul igerisindeki birgok iliskinin de
olumsuz olmasina neden olmaktadir. Ivey ve Richardson (2007) bu uygulama ile 6gretmenlerin
okulun vizyon ve hedeflerini paylasabileceklerini belirtirken, Wang ve Haertel (2001) ise
o0gretmenler arasindaki isbirligi ve etkilesimin artmasi ile 6gretmenlerin daha profesyonel
olacaklarini savunmuslardir. Arastirma sonucuna gore ise kadin o6gretmenler erkek
ogretmenlere gore okuldaki mesleki calisma iliskilerine daha olumlu bulmaktadir. Bu sonucu
mevcut arastirma bulgularina dayali olarak aciklamak zordur. Ancak Basaran’in (2000) belirttigi
gibi bir orgiitte olumlu insan iliskilerinin gelistirilmesi icin iliski bozuklugunun bir sorun olarak
algilanmas1 ve bunun icin okul yonetimleri tarafindan gerekli Onlemlerin alinmasi ve
¢alismalarin yapilmasi gerekmektedir.

Arastirma bulgularina gore kidemi fazla olan 6gretmenlerin mesleki calisma iliskileri algilar
kidemi az olan 6gretmenlere gore daha olumludur. Ogretmenler, meslege atandiklar1 andan
emekli oluncaya kadar hizmet 6ncesi, atanma, ustalik kazanma, heyecan ve gelisme, diis kirikligi,
denge, emeklilige hazirlik ve emeklilik gibi belli kariyer asamalarindan ge¢mektedirler (Counts,
1998). Ogretmenler, meslegin ilk yillarinda alisma ve sosyallesme evrelerinde, okul icinden ve
disindan kaynaklanan bir¢ok sorunla miicadele etmek zorunda kalmaktadir ve sorunlari
anlamlandirmakta zorlanabilmektedirler (Ivey ve Richardson, 2007). Haliyle mesleki kidemi
fazla olan 6gretmenlerin kidemi az olan 6gretmenlere gore mesleki calismalara iliskin algilarinin
daha olumlu olmasinin nedeni yillar icinde karsilasilan sorunlara iliskin ¢6ziim kapasitelerinin
gelismis olmasindan kaynaklanabilir.

Okulda tiim ¢alisanlar arasinda olumlu mesleki ¢alisma iliskilerinin olmasi etkili okullarin en
onemli bilesenlerinden biridir. Kurumda c¢alisma iliskilerinin iyi olmadig1 bir okulda, okul
diizeyinde orgiitsel etkililigi, baska bir ifade ile tiim 6grenciler i¢cin yliksek nitelikte bir egitim ve
ogretimi gerceklestirmek giictiir (Wang ve Haertel, 2001). Okullarin 6rgiitsel, yonetsel ve egitsel
amaglarini gergeklestirmek i¢in okul yoneticilerinin, 6zellikle yonetim kavram ve kuramlar ile
insan iliskilerinin yonetimi gibi konularda bilgi ve becerilere sahip olmalari gerekir. Ciinki Tiirk
egitim sisteminde okul miidiirleri ve 6gretmenlere yonelik hizmet dncesinde okul yonetimi
konusunda yetistirme programlari agilmamaktadir. Bu nedenle okul yoneticileri ve 6gretmenler,
ihtiyaclarina gore farkli becerileri kazandirmayir hedefleyen egitim programlari, kurs ve
seminerlerle desteklenmelidir. Okul miudiirii ve 6gretmenlere destek amach diizenlenecek
kurslarda yonetim stiregleri, orgiit kultirii ve iklimi, kisilerarasi iliskiler, catisma ve stres
yonetimi, sorun ¢ozme, degisim yonetimi ve giidiileme gibi konulara yer verilebilir. Sonug
olarak, okullarda etkili egitim programlari, daha iyi calisma kosullarn ve ¢alisma ortamlarinin
olusturulmasi, catisma ¢ozme, dengeli okul yonetimi politikalar1 aracilig: ile okul ydneticileri
egitici ve egitici olmayan personel arasindaki mesleki calisma iliskileri gelistirilmelidir. Bu
gelisme, 6gretmenlerin is doyumu ve motivasyonunu yiikselterek egitim ve 6gretimin kalitesini
artiracaktir. Tiim bunlar gergeklestirmek icin okullarda isbirligine dayal destekleyici bir egitim
ve O0gretim ortaminin yaratilmasi gerekmektedir.
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Regarding “Professional Work” Practices
Preschool Teachers' Metaphorical Perceptions

Umit DOGAN?

Abstract

This research was carried out to reveal the perceptions of preschool teachers about their professional
work practices. The research was carried out according to the phenomenology design, one of the
qualitative research designs. The data of the research were collected from 52 preschool teachers working
in the central districts of Sakarya province in 2020-2021. The data obtained were interpreted according to
content analysis. According to the findings, teachers produced 52 valid metaphors for the concept of
"Professional Work". These produced metaphors were then categorized by considering their common
features and analogy aspects. As a result of this process, four categories were obtained for the concept of
"Professional Work". These conceptual categories are grouped under the headings: "Professional
Activities as a Penalty Element, Occupational Studies as an Unnecessary and Insufficient Element,
Occupational Studies as a Mandatory Element, Professional Activities as a Guiding Element". Inferences
and discussions made according to the results are shared in the article.

Keywords: Professional work, preschool, metaphor.

INTRODUCTION

The general aims of education are stated in the National Education Basic Law No. 1737. The
places where these aims, which are theoretically included in the law, are actualized in practice
are schools (Aydin, 2007). It can be said that a school is an extremely complex, but also clear and
simple structure, which has a very diverse and rich experience in terms of administrators,
teachers, students and the environment, in other words, the human factor, and it is dynamic
places including opportunities for change and transformation (Borko, 2004; Sabanci, 2008).
Many factors play an important role in achieving the goals of schools at the desired level. These
are divided into four groups as productivity, health, vitality and usefulness (Basaran, 2000).
Teachers play the most important role in the functioning of these factors. teaching is a
profession with a professional status, which has social, cultural, economic, scientific and
technological dimensions related to the education sector, requires academic study and
professional formation based on special expertise knowledge and skills in the field (Guskey,
2002; Hacioglu & Alkan, 1997). Teachers; are responsible for improving themselves so that
children and young people can realize their intellectual, social and personal development
(Higgins D'Allessandro, 2002; Tekisik, 2000). Teachers who constantly improve and renew
themselves strive for change and continuous improvement by making professional self-
evaluation. Open to new information and ideas; plays an active role in developing himself and
his institution (Ataiinal, 2003; Carol, 2001).

The individual assigned to a certain task in an institution needs continuous training in order not
to fall behind the recent developments related to his profession from the day he starts to work
until he leaves. Two models are generally used in the professional development of teachers: 'out-
of-school professional development' and 'in-service school based professional development'.
While out-of-school professional development includes in-service training activities such as
courses, seminars and conferences out of school; School-based professional development
includes educational activities organized according to the needs of teachers at school (Ozer,
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2008). One of the school-based professional development activities is the Professional Activities
carried out in schools. With the article 43 of the Primary Education and Education Law No. 222
adopted by the Ministry of National Education in 1961, two-month summer vacation was given
to the teachers. Apart from the official holidays, primary school teachers are obliged to
participate in professional activities. Today, teachers go through a two-stage process while being
professionally trained. The first of these is 4-year university education, which is called pre-
service education, and the other is the in-service education. Training programs and activities
that help teachers to develop professionally and realize themselves. It also help teachers to solve
problems and eliminate the problems they encounter. These trainings, which are carried out in
order to increase the professional knowledge of teachers from the day they receive their
diplomas until their retirement, also increase the efficiency of the institution (Erkul, 1997).
Professional work of teachers at the beginning and end of the academic year; It is called seminar
work by education circles. For this reason, it has been deemed appropriate to call these studies
as vocational seminar studies. Managers and teachers carry out the work summarized below in
Professional Activities:

1.Teachers examine and evaluate the changes made in the curriculum, legislation and practices.
2. They evaluate the academic year and complete the preparations for the next academic year.

3. Participate in the necessary branch, group and teachers' board meetings, and give their
opinions and suggestions regarding the implementation.

4. They produce models and solutions for the practices that provide positive development in
education and the situations they identify as deficiencies and negativities (MEB, 2021).

The professional activities period, which is called by the teachers the seminar period (from the
end of the classes to the first working day of July, from the first working day of September to the
beginning of the classes), plays an important role in ensuring the professional development of
teachers. However, in the studies carried out; these studies on professional development in our
country indicated that those activities are only emphazied in official documents rather than
actualization of them (Ceylan and Ozdemir, 2016); that teachers have expectations from these
trainings (Bastiirk, 2012); that they are not implemented in accordance with its purpose
(Boydak-Ozan, et al., 2014) and it is also found that the professional working periods cannot be
evaluated effectively (Tonbul, 2006). However, professional study periods can play an important
role in ensuring the personal and professional development of teachers, as well as providing
preparation for the new academic year and evaluating the completed academic year. This
research stemmed from the need to determine how the periods of professional work carried out
in schools are evaluated and what should be done, and in the literature review, it is seen that the
studies on professional work are very limited (Albez et al,, 2020; Hot and Fingerless, 2016;
Tonbul, 2006; Tiirker and Tok. ; 2019). The lack of any research examining the perceptions of
preschool teachers about their professional work practices makes the research unique and
important.

The main problem of this research is to reveal how preschool teachers perceive their
professional work at the beginning and end of the academic year. Within the framework of this
general purpose, it seeks answers to the following sub-problems given below:

1. What are the metaphors that teachers have regarding the concept of professional activities?

2. Under which categories can these metaphors be grouped according to the analogies of
teachers?

3. Under which categories can these metaphors be grouped according to the demographic
characteristics of the teachers in terms of being positive or negative?
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METHOD
Research Design

Metaphors are one of the most powerful mental tools or models that can be used to determine
teachers' perceptions of the concept of professional work, what they liken to their professional
work, or what images are formed in their minds about professional work. Metaphors (similes,
metaphors) are one of the most powerful mental tools that structure, direct and control our
thoughts about the formation and functioning of events (Saban, 2004). The cognitive process
that develops with metaphors creates affective effects in the individual. The interaction of
cognitive and affective processes leads individuals to use metaphors when describing their own
feelings and thoughts or the feelings and thoughts of others. In this context, metaphors; it shows
the way individuals perceive the world and themselves (Girmen, 2007). A phenomenological
(phenomenological) design, one of the qualitative research methods, was used in this study,
which aims to determine the perceptions they have about "Professional Activities" through
metaphors throughout the year. The phenomenology design focuses on phenomena that we are
aware of it but do not gain an in-depth and detailed understanding. Phenomena can appear in
various forms such as events, experiences, perceptions, orientations, concepts and situations in
the world we live in. Phenomenology creates a suitable research ground for studies that aim to
investigate phenomena that are not completely foreign to us and that we cannot fully
comprehend (Yildirim & Simsek, 2006).

Study Group of the Research

This study was carried out with regular pre-school teachers working in the central districts of
Sakarya province in the 2020-2021 academic year. The demographic information of the
participants is given in Table 1, which was selected from among the teachers in the study group
by simple random sampling method from the universe on a voluntary basis.

Table 1. Demographic Information of Teachers Participating in the Research

Characteristics N %
Gender Woman 35 67,31
Man 17 32,69
Seniority 1-5 years 14 26,92
6-10 years 10 19,23
11 years and above 28 53,85

35 (67.31%) of the teachers participating in the research are female and 17 of them (32.69%)
are male teachers. As fort he professional seniority of the participants, 14 of them (26.92%) have
1-5 years seniority, 10 of them (19.23%) have 6-10 years seniority, 28 of them (53.85%) have
11 years and above seniority.

Collection of Data

The preschool teachers in the study group were contacted by the schools where they worked,
and information was given about the research. A metaphor scale form was sent to the e-mail
address of the participants who wanted to participate on a voluntary basis, and the e-mail was
requested to be answered within a certain period of time. In order to reveal the metaphors of the
participants in the e-mail regarding the concept of "Professional Activities" at the beginning and
end of the year at schools,. In the form, the sentence given as "Professional Activities in schools
are like .......... Because ............. " were asked to them to complete it.

Analyzing the Data Used in the Research

The "content analysis" technique was used in the analysis of the data obtained in the study. The
main purpose of content analysis is to reach concepts and relationships that can explain the
collected data. The data summarized in descriptive analysis are analyzed more deeply in content
analysis, and concepts and themes that cannot be noticed with a descriptive approach can be
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reached by content analysis (Yildirim & Simsek, 2006). In this context, metaphors developed by
teachers were analyzed in 5 stages, as in the relevant literature (Bektas & Karadag, 2013). The
analysis of the data consists of the stages of naming and elimination, compiling metaphors,
developing categories, ensuring validity and reliability, and calculating frequencies, respectively.
It was checked whether all metaphors were developed significantly. As in Saban's study (2008),
the subject of the metaphor is discussed in terms of the source of the metaphor, the relationship
between the subject of the metaphor and its source metaphors produced by teachers in the
elimination phase. In this direction; No metaphor has been identified that does not contain a
specific metaphor source, does not specify a reason for the metaphor produced, does not
contribute to the explanation of the concept of "Professional Activities", and can be considered
under more than one category. In the category development stage, the metaphors produced by
the teachers were examined by considering which features of the concept of "Professional
Activities" were created and how they were conceptualized. In this direction, considering the
codes given to the metaphors during the naming phase, metaphors with similar themes were
included in the same category. At this stage, the statements of the teachers were included in
order to shed light on how the categories were created. When quoting the direct statements of
the teachers, code names such as "T1" were used instead of their real names. In order to ensure
the internal reliability of the research at the stage of ensuring validity and reliability, expert
opinion was sought to confirm whether the metaphors produced represented the category in
which they were found. In qualitative studies, a desired level of reliability is achieved when the
agreement between expert and researcher evaluations is 90% or more (Saban, 2008). The
reliability of this research was calculated using Miles and Huberman's formula
(Reliability=Consensus/Agreement+Disagreement x 100) (Miles & Huberman, 1994; cited in
Senel & Aslan, 2014). The result was found to be 98%. The categories created during the
calculation of the frequencies and the interpretation of the data were tabulated and the
frequency of teachers' use of these metaphors was expressed as frequencies and percentages.
The data were interpreted according to the findings obtained.

FINDINGS

In this study, which was carried out to determine the perceptions of teachers about the concept
of "Professional Activities" through metaphors, the metaphors created by the teachers were first
divided into categories according to their positive and negative status. Then, under the main title
of these positive and negative situations, the metaphors produced by the teachers according to
their gender, the type of school they work and the seniority of the teachers are presented in
tables. Afterwards, the metaphors developed by the teachers containing similar themes were
brought together under the same heading and categories were created. While determining the
similarity of the created metaphors, the analogy aspect was taken as a basis. In addition, the
metaphors created by the teachers for the concept of "Professional Activities" and the categories
in which these metaphors take place were interpreted by giving the comparisons according to
the gender of the teachers, the type of school they work in and the seniority of the teachers.

Metaphors Regarding the Concept of Professional Activities

According to the general findings obtained in this study, teachers produced 52 valid metaphors,
47 of which were related to the concept of "Professional Activities". These metaphors produced
by the teachers are given in Table 2.
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Table 2. Metaphors Formed by Teachers for the Concept of "Professional Activities"

Order Metaphor F % Order Metaphor F %

1 Punishment 2 3,85 24 napping in front of 1 1,92
the tv

2 Wasted lesson 1 1,92 25 Post-harvest 1 1,92
irrigation

3 Torture 1 1,92 26 Prison 1 1,92

4 Lie back and think of 1 1,92 27 A bitter-sweet 1 1,92

England? experience standing

for Salty Turkish
coffee that a groom-
to-be should drink

5 Tasteless meal 1 1,92 28 Torment in Hell 1 1,92

6 Car without wheels 1 1,92 29 Beat the air 3 577

7 Post-harvest 1 1,92 30 Chinese torture 1 1,92
irrigation

8 Waste of time 2 3,85 31 Teacher's guide 1 1,92

9 Poorly shot movie 1 1,92 32 Our guys 1 1,92

10  Weave in and out of 1 1,92 33 Friends 1 1,92
traffic

11  Examination after the 1 1,92 34 A case of the blind 1 1,92
school report is given leading the blind

12 The fog that comes 1 1,92 35 Don Quixote 1 1,92

out suddenly when

you are in the middle 36 Children's tale 1 1,92
of the sea with the
boat
13 Beonahiding to 2 3,85 37 Obligatory direction 1 1,92
nothing
14 My mother's house 1 1,92 38 Vanilla ice-cream 1 1,92
cleaning before the
feasts
15  Drill in a closed prison 1 1,92 39 Empty vessels make 1 1,92
the most sound
16  repeats like a robot 1 1,92 40 Mad's Hair Counts 1 1,92
17 Drum 1 1,92 41 Out of Braked truck 1 1,92
18  Grind 1 1,92 42 In service education 1 1,92
19  Compass 1 1,92 43 Backstage 1 1,92
20  Avicious circle 1 1,92 44 Clamp 1 1,92
21  unnecessary work 1 1,92 45 Holiday 1 1,92
22 Economy class airfare 1 1,92 46 Tea garden 1 1,92
purchased so long ago
23 Balloon 1 1,92 47 Antre 1 1,92
Toplam 52 100

In Table 2, the most frequently repeated metaphors according to frequency values are "Beating
the Air" (f= 3), "Punishment” (f= 2), "Wasting Time" (f= 2), " be on a hiding to nothing” (f= 2).
The created metaphors were categorized by considering their positive or negative aspects and
their analogy aspects.

2 Turkish translation of Appointment in East is replaced by this idiom meaning that: by extension, to endure any
unpleasant or unwanted task or experience by of thinking one's duty, the benefits of the experience, or by distracting
oneself with more pleasant thoughts. Primarily heard in UK.
https://idioms.thefreedictionary.com/lie+back+and+think+of+england
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Categories of Metaphors Constructed Regarding the Concept of Professional Activities
According to Their Positive or Negative Status

Table 3. Categories of Metaphors Constructed Regarding the Concept of Professional Activities
According to Their Positive or Negative Status

Categories Categories Metaphors Number of Metaphors Categories f %
Metaphors Metaphors
Number of Number of
Metaphors Metaphors
Professional
Actl.v3t1es asa Teacher's Guide(1), Compass (1), Vanilla ice-cream (1), In-
Positive Concept service training(1), Entrance(1), Backstage(1) 6 6 11,54
Professional
Activities as a Punishment(2), Wasted lesson(1), Waste of time (2), Rolling
Negative Concept an empty can (1), Torture(1), Lie back and think of England
(1), Food without salt (1), Car without wheels (1), Time Loss
(2) Poorly shot movie (1), Scissoring (1), Exam after the
report card (1), Fog in the middle of the sea with a boat (1),
My mother's house cleaning before the feasts (1), Drilling in a
closed prison (1), Robot-like repetitions (1), Drum (1),
Torment (1), Compass (1), Vicious circle (1), Unnecessary 41 46 88,46
work (1), Economy class flight ticket purchased long ago (1),
Balloon (1), Napping in front of the TV (1), Post-harvest
irrigation (1), Prison (1), Salty Turkish Coffee that a groom-to-
be should drink (1), Torment of Hell (1), Beating water in a
mortar (3), Chinese torture (1), Our boy (1), Friends (1), A
case of the blind leading the blind (1), Don Quixote (1), Child's
tale (1), Obligatory direction (1), Mad's Hair Counts (1), Out of
breath truck (1), Clamp(1), Holiday (1), Tearoom(1)
Total 47 52 100

As can be seen in Table 3, when metaphors created by teachers are categorized according to
whether they are positive or negative, the metaphors reflecting the category of "Professional
Activities as a Positive Concept" (11.54%) are "Professional Activities as a Negative Concept"
(88%). ,46) were produced less than the metaphors reflecting the category. While 6 types of
metaphors reflecting the category of "Professional Activities as a Positive Concept" were
produced by 6 teachers, the metaphors reflecting the category of "Vocational Studies as a
Negative Concept" were produced by 46 teachers.

Table 4. Comparison of Positive or Negative Metaphors Formed by Teachers for the Concept of
"Professional Activities" in terms of Teachers' Gender

Female Male
Category N % Category n %
Professional Professional
Activities as a 6 11,54 Activities as a - -
Positive Concept Positive Concept
Professional Professional
Activities as a 29 55,77 Activities as a 17 32,69
Negative Concept Negative Concept
Total 35 67,31 Total 17 32,69

As seen in Table 4, when the positive and negative metaphors of teachers for the concept of
"Professional Activities" are examined in terms of teachers' genders, female teachers produce
metaphors that reflect the category of "Professional Activities as a Positive Concept” (11.54%) 6
times. , they produced metaphors reflecting "Professional Activities as a Negative Concept"
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(55,77%) 29 times. All of the teachers who produce positive metaphors are female teachers.
While male teachers never produced the metaphors reflecting the category of "Professional
Activities as a Positive Concept" (0%), they produced the metaphors reflecting the category of
"Professional Activities as a Negative Concept" (32.69%) 17 times.

Table 5. Comparison of Teachers' Metaphors for the Concept of "Professional Activities" in terms
of Seniority of Teachers

1-5 years 6-10 years 11 years and above
Category n % Category N % Category n %
Professional Professional Professional
Activities as a Activities as a Activities as a
Positive Positive Concept 1 192 Positive Concept 5 9,62
Concept ) ) ’
Professional Professional Professional
Activities as a Activities as a Activities as a
Negative Negative Negative 4423
Concept 14 26,92 9 17,31 23
Total 14 26,92 Total 10 19,23 Total 28 53,85

As seen in Table 5, when the positive or negative metaphors of teachers for the concept of
"Professional Activities" are examined in terms of their seniority, all of the teachers with 1-5
years of experience (26.92%), and 1 of the 6-10 years senior teachers make positive metaphors
(1.92%), while 9 of them (17.31%) produced negative metaphors, 5 (9.62%) of the 11 years and
over senior teachers produced positive metaphors and 23 (44.23%) of them produced negative
metaphor

Categories of Metaphors Created by Teachers for the Concept of "Professional Activities"
According to the Similarities

Table 6. Categories of Metaphors Created by Teachers for the Concept of "Professional
Activities"

Categories Metaphors The number of F %
metaphors
Professional Activities as Punishment (2), Torture (1), Torment
Punishment (1), Chinese torture (1), Poorly shot
movie (1), Scissoring (1), The fog that
comes out of nowhere in the middle of 11 12 23,08

the sea with a boat (1), Drilling in a
closed prison ( 1), Prison (1), Torment
in Hell (1), Vise (1)

Professional Activities as an Wasted lesson (1), Lie back and think
Unnecessary and Insufficient of England (1), Tasteless meal (1), Car
Element without wheels (1), Post-harvest

irrigation (1), Waste of time (2), Exam
after the report card (1), Beona
hiding to nothing (2), My mother's
house cleaning before the feast (1), 26 30 57,69
Robot-like repetitions (1), Drum (1),
An unnecessary work (1), Balloon (1),
Napping in front of the TV (1), Post-
harvest irrigation (1), Beating water
in a mortar (3), Our guy (1), Friends
(1), A case of the blind leading the
blind (1), Don Quixote (1), Children's
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tale (1), Rolling an empty can (1),
Crazy's Counting Hide (1), Braked
Truck (1), Vacation (1), Tea Garden(1)

Professional Activities as an Vicious circle (1), Economy class flight
Element of Obligation ticket purchased long in advance (1), 4 4 770
Salty Turkish coffee that a groom-to-be ’
should drink (1), Mandatory direction
(1,
Professional Activities as a Compass (1), Teacher's Guide (1), 6 6 1154
Guiding Element Vanilla Icecream (1), In-service ’
training(1), Entrance(1), Backstage(1)
Total 47 52 100

As seen in Table 6, when the metaphors created by the teachers were categorized according to
their similarity aspects, 4 categories were obtained. These categories are; "Professional

Activities as a Penalty Element”, " Professional Activities as an Unnecessary and Insufficient

Element", " Professional Activities as an Element of Obligation" and " Professional Activities as a
Guiding Element".

Professional Activities as Punishment

In this category, teachers produced metaphors by associating professional activities with the
element of punishment. These metaphors and their frequencies are punishment (2), torture (1),
badly shot movie (1), scissoring (1), the fog coming out of the middle of the sea with a boat (1),
drilling in a closed prison (1), torture (1)., prison (1), torment (1), Chinese torture (1) and vice
(1). Below are examples of teachers' definitions of metaphors that make up this category.

'Professional activities are like a fog that suddenly appears when you are in the middle of the sea in a boat.
Because it prevents teachers from going home” (S-5)

'Professional activities are like a badly made movie. Because no matter how hard you try to complete it, you
cannot endure until the end of the movie.” (5-13)

'Professional activities are like training in a closed prison. Because unnecessary studies and meetings are held
on the same subjects.” (S-21)

Professional Activies as an Unnecessary and Insufficient Element

In this category, teachers produced metaphors by associating professional activities with
unnecessary and insufficient elements. These metaphors and their frequencies are empty (1),
Lie back and think of England (1), tasteless meal (1), car without wheels (1), post-harvest
irrigation (1), waste of time (2), exam after report (1) , shoveling (2), my mother's house
cleaning before the holidays (1), robot-like repetitions (1), drum (1), unnecessary work (1),
balloon (1), napping in front of the TV (1), post-harvest irrigation (1), beating water in a mortar
(3) and our boy (1), friends (1), the blind are deaf (1), Don Quixote (1), the children's tale (1),
the rolling of the empty can (1), Mad's Hair Counts (1), a truck with a broken brake (1), a holiday
(1) and a tea garden (1). Below are examples of teachers' definitions of metaphors that make up
this category.

“Professional activity is like irrigation after harvest. Because the processes are over and there is no
motivation left.” (S-7)

“Professional activities are like an exam after a report card is given. Because everything is over and there is
no motivation left.” (S-29)

“Professional activities are like the sound of an empty can. Because there is sound, there is noise, but it is
empty.” (5-20)
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Professional Activities as an Element of Obligation

In this category, teachers produced metaphors by associating professional activities with the
element of necessity. These metaphors and their frequencies are in the form of a vicious circle
(1), an economy class flight ticket purchased in advance (1), a salty Turkish coffee that a groom-
to-be should drink (1), and the obligatory direction (1). Below are examples of teachers'
definitions of metaphors that make up this category.

“Professional activities are like an economy class plane ticket bought long ago. Because you can't change the
ticket date, either the ticket will burn or you have to wait for that date.” (T-18)

" Professional activities are like salty Turkish coffee that a groom-to-be should drink. Because you don't want
to drink, but you have to" (5-6)

“Professional activities are like a vicious circle. Because the same things are repeated every year by force” (S-
22)

Professional Activities as a Guiding Element

In this category, teachers produced metaphors by associating professional activities with the
guiding element. These metaphors and their frequencies are compass (1), teacher's guide (1)
and vanilla ice cream (1), in-service training (1), anteroom (1) and backstage (1). Below are
examples of teachers' definitions of metaphors that make up this category.

“Professional activities are like vanilla icecream. Because eating vanilla icecream makes me happy and leads
me to work with more enthusiasm that day. It motivates me to work enthusiastically all year in Professional
Activities” (S-4)

“Professional activities are like a compass. Because the work to be done for 1 year is planned. It guides the
teacher about how education-teaching activities will be better.” (S-11)

“Professional activities are like backstage. Because all the employees are for the stage. Like the audience on
the stage, Professional Activities are also aimed at students.” (T-2)

RESULTS and DISCUSSION

With this study, the perceptions of teachers working in pre-school institutions regarding the
concept of professional activities in their schools were examined. Professional activity is the
whole of cooperation and positive relations between education employees in order to achieve
the goals of the school at the desired level. Relationships among school personnel have a
significant impact on students' success. As Cranston (2002) states, the relationship between the
roles of the employees in the school and the groups plays an important role in the sharing of
responsibilities and the effectiveness of the school. For this reason, the level of professional
working relations at school directly affects the quality of education and training. According to
the results of the research, it was found that the perceptions of preschool teachers about the
professional work carried out in schools are generally negative. Similarly, in the study of
Saracaloglu, Cirakoglu and Akay (2016), they see this process as unplanned, aimless, inefficient
and ineffective; In the study of Hot and Fingersiz (2016), it was revealed that teachers were of
the opinion that the contribution of professional activities to related professional development
and the methods and techniques used in in-service training activities were insufficient and their
professional working periods were inefficient.

Negative professional working relationships in schools cause many negative relationships
within the school. While Ivey and Richardson (2007) stated that with this practice, teachers
could share the vision and goals of the school, Wang and Haertel (2001) argued that teachers
would become more professional with the increase in cooperation and interaction between
teachers. According to the results of the research, female teachers find it more positive than
male teachers in terms of professional working relationships at school. It is difficult to explain
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this result based on current research findings. However, as Basaran (2000) states, in order to
develop positive human relations in an organization, relationship disorder should be perceived
as a problem and necessary measures should be taken and studies should be carried out by
school administrations for this.

According to the research findings, the perception of professional working relations of teachers
with more seniority is more positive than teachers with less seniority. From the moment they
are appointed to the profession until their retirement, teachers go through certain career stages
such as pre-service, appointment, mastery, excitement and development, frustration, balance,
retirement preparation and retirement (Counts, 1998). In the first years of the profession,
during the adaptation and socialization phases, teachers have to struggle with many problems
arising from inside and outside the school, and they may have difficulty in making sense of the
problems (Ivey & Richardson, 2007). As a matter of fact, the reason why teachers with more
professional seniority have a more positive perception of professional work compared to
teachers with less seniority may be due to the fact that their capacity to solve the problems
encountered over the years has developed.

Having positive professional working relationships among all employees at the school is one of
the most important components of effective schools. In a school where working relations in the
institution are not good, it is difficult to achieve organizational effectiveness at school level, in
other words, a high quality education and training for all students (Wang & Haertel, 2001). In
order to realize the organizational, managerial and educational goals of schools, school
administrators should have knowledge and skills, especially on management concepts and
theories and the management of human relations. Because in the Turkish education system,
training programs on school management are not opened for school principals and teachers
before the service. For this reason, school administrators and teachers should be supported with
training programs, courses and seminars aimed at providing different skills according to their
needs. Courses to be organized to support school principals and teachers may include topics
such as management processes, organizational culture and climate, interpersonal relations,
conflict and stress management, problem solving, change management and motivation. As a
result, professional working relations between school administrators, educators and non-
teaching staff should be developed through effective education programs, better working
conditions and working environments, conflict resolution, and balanced school management
policies in schools. This development will increase the quality of education and training by
increasing teachers' job satisfaction and motivation. In order to realize all these, a supportive
education and training environment based on cooperation should be created in schools.
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