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Salgin déneminde kirsal bélgelerde gérev yapan sinif
o6gretmenlerinin yasadiklari uzaktan egitim deneyimlerini
ortaya ¢ikarmaya ¢alisan bu arastirma, nitel arastirma
desenlerinden fenomenoloji ile desenlenmistir. Calismaya,
2020-2021  egitim-6gretim  dbéneminde,  Tiirkiye’nin
dogusunda yer alan Malatya ilinin kirsal bélgelerinde gérev
yapan 8 sinif 6gretmeni katilmistir. Arastirma verileri, ZOOM
programi araciligiyla yapilan yari yapilandirilmis gériismeler
yoluyla toplanmistir. Arastirma sonucunda 6gretmenlerin,
olumsuz deneyimlerinin daha baskin olmak (izere, olumlu
deneyimlerinin de oldugu; olumsuz deneyimlerinin baskin
olmasina ragmen, dezavantajli olduklarini diisiindliikleri
6grencileri igin ellerinden geleni yaparak motivasyonlarini
kaybetmedikleri  belirlenmistir. ~ Olumlu  deneyimler;
6grencilerin teknoloji kullanim aliskanligir edinmeleri, zengin
iceriklere ulasabilmeleri, ¢cevrim i¢i ortamlarda kendilerini
ifade edip kurallara uymayr 6grenmeleri, sanal ortamlarda
arastirma becerisi kazanmalari ve bilginin sik tekrar edilebilir
hale gelmesi olarak ifade edilmistir. Olumsuz deneyimler ise
“birey ve ailesi” ile “fiziki kosullar” kaynakli sorunlar olmak
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GENISLETILMI$ TURKCE OZET
Giris

Diinyay: etkisi altina alan Covid 19 kiresel salgin siirecinde egitim kurumlarinin gegici bir
suire kapatilmasinin bir sonucu olarak 6grenme, medya ve teknolojinin COVID-19 salgini sirasinda
bilgi ve uygulamaya dogrudan katki saglayabilecegi diisiiniilmis ve cevrim ici ve dijital egitim
formatlarina gecis ile uzaktan egitim ve 6gretim devreye sokulmustur. Krizin Ustesinden gelme
ve ¢Ozim yollari tizerinde bircok tartismanin yapildigi bu salgin siyasetinde uzaktan egitim, siyasi
otoriteler, egitim sirketleri, hayir kurumlari, 6gretmenler, ebeveynler ve 6grenciler igin yaygin
bir endise konusu haline gelmis ve boylece egitim teknolojileri acil bir durum hizmeti olarak
konumlandiriimistir (Williamson, Eynon & Potter, 2020). Bu noktada tiim diinyada gesitli
seviyelerdeki okullar, 6grencilerin egitimlerinden geri kalmamalari igin uzaktan egitim slrecini
baslatmislar ve bu dogrultuda uzaktan egitim deneyimi olan veya olmayan her egitimci ve
O0grenen, aniden uzaktan egitim yéntemi ile ders vermek veya ders almak durumunda kalmistir
(Durak, Cankaya ve izmirli, 2020). Esasinda egitimin siirdiiriilebilirliginin (Corcoran & Wals, 2004;
Huckle & Sterling, 1996; Pretorius, Lombard & Khotoo, 2016) ve hayat boyu 6grenmenin
saglanmasi (Jarvis, 2004; Knapper, 2009; Severino et al.,2011) gibi bir cok olumlu yonleri olan
uzaktan egitimin, “yayin kalitesinde bir egitsel platformun kurulmasinin masrafli olmasi,
program (retiminin karmasik olmasi, zaman almasi ve pahali olmasi, belirli bir teknoloji
sahipligini ve kullanmayi gerektirmesi, 6zel arag, imkan ve eleman gerektirmesi, ortalama
ogrencileri hedef aldigindan kitle iletisim yaklasimini kullanmasi ve 6zel ihtiyaci olan 6grencilere
adaptasyonunda zorluk yasanmasi, etkilesim olmaksizin pasif olarak kullanildiginda, 6gretimdeki
etkililigi sinirlanabilmesi ve programlarin tamamlanmasindan sonra tekrar diizenleme ve
giincelleme sorunu yasanmasi” seklinde sinirhliklari da bulunmaktadir (Ozgiir, 2013:85).
Ozellikle kirsal bolgeler basta olmak {izere ¢ogu yerde alt yapi, internete erisim ve teknolojik
imkanlardaki yetersizlikler tim 6grencilerin uzaktan egitim almasinda gticlik yaratmistir (Karip,
2020).

Salgin siireciyle birlikte Tarkiye Cumhuriyeti Milll Egitim Bakanhgi, bu guglikleri
asabilmek icin uzaktan egitim faaliyetlerine alternatifler olusturmaya calismistir. Ornegin
devletin resmi televizyon kanalinda (TRT) haftanin her glni belirli saatlerde, tim egitim
kademelerine yonelik ders anlatimlari gerceklestirilmistir. Ayrica 6grencilerin telafi egitiminde
onemli bir yer edinen internet temelli Egitim Bilisim Ag1 (EBA) gelistirilerek timdiyle yenilenen
ylziyle bu siirecte de énemli bir rol Ustlenerek ders ortamini evlere tasimis ve bu agin ¢evrim
ici araclara entegrasyonu vasitasiyla da uzaktan egitim faaliyetleri devam etmistir (Republic of
Turkey Ministry of Education, 2020). COVID-19 ile uzaktan egitim icin yapilan ¢alismalara
“pandemik dénemlerde uzaktan egitim” gibi farkh bir bakis acisinin eklendigi séylenebilir.
Nitekim pandemi sirasinda diinyanin cesitli yerlerinde yapilan uzaktan egitim uygulamalarina
yonelik calisma sayisinin her gecen glin arttigi goriilmektedir (Hebepci, Bertiz & Alan, 2020).
Ancak alanyazinda, salgin siirecinde kirsal bolgelerde gorev yapan 6gretmenlerin uzaktan egitim
deneyimlerini irdeleyen herhangi bir calismaya ulasilamamistir. Tlirkiye Cumhuriyeti MillT Egitim
Bakanligi tarafindan ulusal dizeyde ilk kez uygulanan uzaktan egitim sirecine iliskin
ogretmenlerin deneyimlerini ortaya koymak énemli gértilmektedir.

Amag

Bu arastirmanin temel amaci, COVID-19 salgini sliresince, kirsal bolgelerde gérev yapan
sinif 6gretmenlerinin uzaktan egitim deneyimlerinin 6zliini ortaya c¢ikarmaktir. Bu amag


https://www.emerald.com/insight/search?q=Rudi%20Pretorius
https://www.emerald.com/insight/search?q=Rudi%20Pretorius
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dogrultusunda “Kirsal bolgelerde gorev yapan sinif 6gretmenlerinin, salgin stirecinde uzaktan
egitim faaliyetlerine iliskin deneyimleri nasildir?” sorusuna yanit aranmistir.

Yontem

Kirsal bolgelerde gorev yapan sinif 6gretmenlerinin salgin déneminde yasadiklari
uzaktan egitim deneyimlerinin 6zUnl ortaya ¢ikarmayl amaglayan bu c¢alisma nitel arastirma
desenlerinden fenomenoloji ile desenlenmistir. Bu arastirma, 2020-2021 egitim 6gretim
doneminde Malatya ilinin gesitli kirsal bolgelerinde halen fiilen ¢alisan 8 sinif 6gretmeninin
katihmiyla gerceklesmistir. Ogretmenlerin 6’si kadin, 2’si erkektir. Tim 6gretmenler egitim
fakiltesi mezunudur ve 6gretmenlerin bu zamana kadar olan ¢alisma yerleri hep kirsal
bolgelerdir. Salgin nedeniyle yiiz ylize gériisme imkani bulunmadigindan veriler, 6gretmenlerin
uygun olduklari glin ve saatler belirlenerek farkli zamanlarda, Zoom programi lizerinden yapilan
cevrim igi gorismelerle, 30 dakikalik 8 oturum vyapilarak, toplanmistir. Bu goériismelerde
arastirmaci, verilerin glivenligi icin hem video kayit hem de not alma teknigini kullanmistir.
Arastirma verilerinin analizinde ise, fenomenolojik veri analiz teknigi kullanilmistir.

Bulgular

Arastirmada kirsal bolgelerde uzaktan egitim faaliyetlerini yiritmeye ¢alisan
o0gretmenlerin blyik ¢ogunlugunun olumsuz deneyimleri olsa da dezavantajli bu bolgelerde
yasayan Ogrencilerin bircok sorunun arasindan egitime ulasmaya calismasi O6gretmenler
acgisindan ayri bir motivasyon kaynagi olarak gortilmektedir. Bu noktada 6gretmenlerin uzaktan
egitime iliskin deneyimleri olumlu ve olumsuz olmak Uzere ikiye ayrilmistir. Olumlu deneyimler
genel itibariyle, 6grencilerin ilk defa tanistiklari teknolojiyi kullanmayi ve arastirma yapmayi
o0grenmesi olurken; tim 6grencilere ulasilamamasi, 6grencilere geri bildirim vermede yasanan
sorunlar, internet baglanti sorunlari, cocuklarda ekran bagimliligina iliskin ailelerin sikayeti gibi
olumsuz deneyimler bulunmaktadir.

Tartisma & Sonug

Salgin siirecinde kirsal bolgelerde gorev yapan sinif 6gretmenlerinin uzaktan egitim
deneyimlerinin incelendigi bu calismada, 6gretmenlerin deneyimlerinin genel itibaryla
“olumsuz” oldugu sonucuna ulasiimistir. Olumsuz deneyimlerin basinda “birey ve aile kaynakh”
sebeplerin 6n plana c¢iktigi ve bu deneyimlerin “maddi zorluklar, ilgisiz veliler, 6grenciye
ulasamama, bilginin carpitilmasi, devamsizlik, ekran bagimliigi ve geri bildirimde zorluklar”
seklinde oldugu goériilmektedir. Ozellikle gelismekte olan ilkelerde kirsal bélgelerde yasayan
nifusun egitim de dahil olmak Gzere bircok imkana erisim noktasinda sorunlar yasadig
bilinmekte (Demirylirek, 2006) ve bu arastirmayla bu durum bir kez daha dogrulanmaktadir. Bu
kiresel salgin doneminde kirsal boélgelerde uzaktan egitim faaliyetlerini ylriitmeye calisan
O0gretmen sorunlarini inceleyen arastirmalarla, bu arastirmanin sonuglarinin benzer oldugu
sdylenebilir. Ornegin, S6zmez, Yildinm ve Cetinkaya (2020) salgin siirecinde uzaktan egitim
faaliyetlerini sinif 6gretmenlerinin gorisleriyle degerlendirdikleri calismalarinda, ailelerin sosyo-
ekonomik durumlarinin uzaktan egitime erisebilirlik ve bu egitimin saglkli bir sekilde
saglanabilmesini 6nemli ol¢lide olumsuz yonde etkiledigini ve 6grencilerin genel itibariyla
televizyonlar araciligiyla uzaktan egitimi takip ettiklerini belirtmektedir.

Ailenin sosyoekonomik durumunun yaninda egitim faaliyetlerinde g¢ocugunu yanhs
yonlendirebilmesi ve ilgisizligi de 6nemli bir sorun olarak gorilmektedir. Cocugun egitim
hayatinda ailenin oynadigi rol tartismasiz ¢cok hayatidir (Blossfeld & Kiernan, 2019; Darling,
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Cassidy & Powell, 2014). Glven Yildinnm, Koklikaya ve Selvi (2015) egitimde ailenin rollini
inceledikleri calismalarinda aile etkisinin “yanlis meslek se¢imi, cinsiyete gére meslege yoneltme,
basarisizlik, psikolojik cokilinti, gliven kaybi, kaygi ve kararsizlik” olmak tzere ciddi boyutlara
ulastigini belirlemislerdir.

Arastirma kapsaminda sinirli da olsa, 6gretmen deneyimlerinin olumlu yonleri de
bulunmaktadir. Bu olumlu deneyimler 6gretmenlerce, “6grencilerin daha dnce alisik olmadiklari
teknolojiyle tanismalari ve kullanma aliskanligi kazanmalari, zengin egitsel iceriklere ulasabilme,
ogrencilerin cevrim ici ortamlarda kendilerini ifade edebilmeleri ve kurallara uymayi
O0grenmeleri, arastirma becerisi kazanmalari ve okullarin kapali oldugu bu siregte bilginin tekrar
edilebilme imkaninin olmasi” seklinde ifade edilmistir. Salginin olumlu yansimalarini belirten
¢alismalar da bulunmaktadir. Hatun, Dicle ve Demirci (2020) koronaviriis salgininin psikolojik
yansimalarini inceledikleri arastirmalarinda katilimcilarin, bu siiregte aileyle daha fazla zaman
gegirme, aileyi tanima, ailenin degerini daha iyi anlama gibi sosyal iliskilerinde olumlu degisimler
kazandiklarini belirlemislerdir.

Goruldiga gibi kirsal bolgelerde uzaktan egitim faaliyetlerini ylritmeye ¢alisan sinif
o0gretmenlerinin olumlu deneyimlerinin yaninda olumsuz deneyimleri de bulunmakta; ancak
olumsuz deneyimlerin dikkat cekici derecede fazla oldugu goriilmektedir. Bu dogrultuda
arastirma kapsaminda kirsal bolgelerde teknik donanim ve altyapi yayginlastiriimali, 6zellikle
dezavantajli bu bolgelerde ailelere Ucretsiz ve sinirsiz internet ulasimi temin edilmeli ve
O0grencilere vyine (cretsiz teknolojik donanim malzemeleri saglanmali seklinde o6neriler
sunulmustur.
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Investigation of Teacher Experiences on Distance Education Activities in
Rural Areas During the Pandemic

Okay DEMIR, Ministry of National Education, ORCID ID: 0000-0001-8033-3355

Abstract

This study investigates the distance learning experiences of
teachers working in rural areas during the Covid-19
pandemic. The study employed a phenomenological
qualitative research design. In the study, eight classroom
teachers working in rural areas of Malatya province in
eastern Turkey participated in the 2020-2021 academic
year. Research data was collected through semi-structured
interviews using ZOOM videoconferencing. The research
results show that teachers pleaded for more positive
experiences, even though negative experiences were more
dominant. It further reveals that they did everything they
could to boost the disadvantaged students’ motivation.
Positive experiences are classified under three sub-headings.
First of all, students have borderless access to information
on virtual platforms. Secondly, they learn to express
themselves and follow the rules in online environments.
Thirdly, they improve research skills and expose to repeating
experiences. Negative experiences, however, are grouped
under two categories, i.e., the problems caused by
“individual and family” and “technical facilities”. These
findings suggest several courses of action for future studies.

Keywords: Pandemic, Distance Education, Rural Areas,
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Investigation of Teacher Experiences on Distance Education Activities in
Rural Areas During the Pandemic

On 31 December 2019, the World Health Organization’s (WHQO) China office was
informed of the unknown cases detected in Wuhan, Hubei Province, China. On 7 January 2020,
Chinese authorities identified a new type of isolated coronavirus (WHO, 2020). The outbreak
was first associated with exposures in one seafood market in Wuhan, but later it was exported
from Wuhan City, and we witnessed the global spread of the deadly virus (Ministry of Health,
2020a). Meanwhile, several countries started to conduct research studies on COVID-19 disease
and SARS-CoV-2 virus. On 11 March 2020, the World Health Organization (WHO) declared Covid-
19 a global pandemic (Altin, 2020; Budak & Korkmaz, 2020; Ugras Dikmen, et al., 2020). This new
type of coronavirus, Covid-19, is a naturally mutated virus with a high rate of spread. The
transmission of the virus can occur through a droplet and direct, indirect, or close contact with
infected people. It spreads mainly among people who are in close contact, i.e., being within 1
meter of someone who is infected with the virus for longer than ten minutes or more (Aslan,
2020).

Turkey announced its first coronavirus case on March 11, 2020, as indicated in the Covid-
19 patient table, which shows the current situation and case numbers (Ministry of Health,
2020b). As of 04 February 2021, the total number of tests performed in Turkey was 30,061,437;
the total number of Covid-19 cases was 2.501.079, and the death toll was 26.354. While the
daily test count was 2-3 thousand per day in mid-March when the first case was detected, this
rate now has exceeded 150 thousand. Again, the recovery rate rises faster than the world
average (Budak and Korkmaz, 2020; Ministry of Health, 2021).

Covid-19is a type of disease that is not encountered before. Also, infections and deaths
due to this disease continue to increase by record numbers. This, in turn, leads to intense
feelings of anxiety and panic in some people. While, therefore, situating the existing literature,
it should also demarcate such other parameters as sociocultural, ethical and moral, law,
education, tourism, etc. (Altin, 2020). For example, the pandemic has forced school closures all
around the world, heavily disrupting learning and teaching practices. During the pandemic,
distance-learning solutions such as media and technology were implemented to fill the gap
between schools and learners. Furthermore, the debates have already commenced on distance
learning about whether to term these practices as a solution to overcome the crisis in the realm
of education. These practices have also become the focus of the political authorities, charities,
teachers, parents, students, and education technology industries (Williamson, Eynon & Potter,
2020). At this point, countries all over the world have recommended or made it mandatory to
implement distance learning at all school levels in order to support learning. (Durak et al., 2020).
However, as with all other teaching practices, distance learning also has pros and cons. First of
all, it ensures the sustainability of education (Corcoran & Wals, 2004; Huckle & Sterling, 1996;
Pretorius, Lombard & Khotoo, 2016) and encourages lifelong learning (Jarvis, 2004; Knapper,
2009; Severino et al.,2011). However, distance education also has some limitations. These
include the complexity of organizing teaching; the time-consuming and expensive nature of
distance education; the difficulty of ownership and use of a particular technology; the
requirement of specialized equipments, facilities, and staffing; and finally, its limitation in
teaching in terms of effectiveness (Ozgiir, 2013:85). In addition to these, in most places,
especially in rural areas, deficiencies in infrastructure, access to the internet and technological



957

opportunities have caused difficulties for all students to receive distance education (Karip,
2020).

The literature review shows many studies investigating distance learning activities in
rural areas. For example, Barker & Hall (1994) examined distance learning activities in 130 rural
district schools in America. The study found that most of the country's smallest school districts
participate in distance education at their own expense. There are serious costs involved in
massing distance education and increasing efficiency. Purnell, Cuskelly & Danaher (1996), in
their study comparing the problems and experiences of students receiving distance education
in cities and rural areas, found that most students were resistant to new educational
technologies. The study further revealed that students living in rural areas especially complained
about the costs and the inadequacy of support services. Hannum, Irvin, Banks, & Farmer (2009)
conducted a national survey of rural school systems in the United States in order to determine
to what extent distance education is being utilized by rural schools, the technologies used, the
curriculum areas impacted, the perceived needs for distance education, and students’
satisfaction with distance education. The study found that a large majority of the districts
indicated satisfaction with distance education, and the vast majority of them saw funding,
scheduling, and difficulty implementing distance education as common barriers to distance
education use. Macintyre & Macdonald (2011) explored the variation in experiences of remote
Scotland rural students. The study found that perceptions of remoteness depended both on
geography and individual circumstances, and urban students also faced many access challenges.
When the national literature is examined, a very limited number of studies investigating distance
education activities in rural areas have been reached (Karaca & Kelam, 2020; Kiirtiincl & Aylin,
2020; Sozen, 2020). However, there is a need for different studies in order to increase the
efficiency and make the necessary improvements and planning in distance education activities,
which are tried to be carried out, especially in rural areas.

When the Turkish Education System is examined, it is seen that there were some
problems related to the integration of information technologies in the past (isman, 2011).
During the Covid 19 pandemic, the Republic of Turkey Ministry of National Education has not
relied on any single learning channel to reach all children. Instead, it has sought alternatives to
distance education activities in order to deliver education. For example, at certain times of the
week, lectures were held on the state's official television channel (TRT) for all school levels. In
addition, the Internet-based Educational Informatics Network (EBA), an important platform for
encouraging students' remedial education, created a learning environment and continued to
deliver education at home using an integrated third-party solution (Republic of Turkey Ministry
of Education, 2020).

Distance learning during Covid 19 pandemic brings further a different perspective to the
studies on distance education during pandemic periods. Many pieces of research have been
conducted on distance education worldwide (Hebepci, Bertiz & Alan, 2020). However, a limited
number of studies (Belay, 2020; Macintyre & Macdonald, 2011; McFayden et al., 2021;
Robinson, 2008) have been found in the literature examining the distance education experiences
of teachers working in rural areas during the pandemic process. With this in mind, the study
aims to reveal the experiences of teachers related to the distance education process, which has
been implemented for the first time at the national level by the Ministry of Education of the
Republic of Turkey.
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This study aims to discover the underlying and precipitating factors accounting for the
learning experiences of rural classroom teachers during the COVID-19 pandemic. For this
purpose, this study sought to answer the question: "What are the experiences of rural classroom
teachers regarding distance education activities during the pandemic?" The research results will
contribute to improving effective distance education, especially in rural areas, and clarifying the
pros and cons of the training and adaptation programs for the teachers who will be appointed
in remote rural areas.

Method

This study employed a phenomenological qualitative research design. The
phenomenological approach aims to understand and clarify the meaning, structure, and essence
of a person or group of people's experience of a phenomenon (Patton, 2018). This study also
focuses on perceptions of classroom teachers towards distance learning during the pandemic.

Participants

In phenomenology, studies are conducted with a group of individuals who have
experienced all aspects of the relevant phenomenon. In those studies, the number of individuals
canvary from 3-4 to 10-15 (Creswell, 2013). This study employed the snowball sampling method.
The researcher, who has worked as a rural classroom teacher in Malatya, Turkey, for about
eleven years, reached out to two teachers working in these regions and, through them, reached
other teachers by phone. Snowball sampling is a method in which participants with certain
characteristics or backgrounds recruit others. The Snowball sampling method is frequently used
in phenomenological studies (Creswell, 2013). These methods can be effective in identifying
participants who have experienced a special phenomenon (Ersoy, 2017). Therefore, study
participants are volunteers who take part in the study.

This research study was carried out with the participation of eight classroom teachers
who are still working in various rural areas of Malatya during the 2020-2021 academic year. All
teachers are graduates of the faculty of education, and the places where teachers work until this
time are always rural areas. Each participant is numbered (T1-T8) within the research ethics and
privacy policy scope. Demographic information of teachers is presented in Table 1 below.

Table 1.

Demographic information of teachers

Teachers School Type Gender Age Seniority
T1 Public Male 36 12
T2 Public Female 48 15
T3 Public Male 45 20
T4 Public Female 40 13
T5 Public Female 34 10
T6 Public Female 45 20
T7 Public Female 50 18

T8 Public Female 40 11




959

Data Collection and Analysis

In phenomenological research, the data collection process generally includes interviews
with individuals who experience the phenomenon (Creswell, 2013). In phenomenological
studies, unstructured and semi-structured interviews are often used. If the semi-structured
interview form is to be used, interview questions should be prepared in advance and asked in a
pilot interview (Ersoy, 2017). In addition, other alternatives (such as e-mail and phone) can be
used to communicate with the participants if there is a geographical distance between
participants or there is no opportunity to meet face-to-face due to various problems (Meho,
2005; Opdenakker, 2006).

In this study, the researcher prepared the interview questions based on the literature
review, and feedback was received from two experts. This semi-structured interview includes
such questions: Experiences of rural classroom teachers on distance education during the
pandemic, their thoughts on distance education practices, and problems and suggestions. The
pilot interview was conducted online with one of the participants who had been teachingin rural
areas for twenty years. S/he was asked to check whether the interview questions were
comprehensible to the readers or if there was a need for supplementary questions. The final
form of the semi-structured interview was developed based on the feedback received.

Since face-to-face interviews were not available under lockdown, the data was collected
through the Zoom program. Before the interview, the researcher first reached out to
interviewees through e-mail or phone to set up an interview time. Online interviews were
conducted through the Zoom program in 8 sessions of 30 minutes. In these interviews, the
researcher used both video recording and note-taking techniques to secure the data. Yildirim
and Simsek (2011) assert that recording and note-taking are the most effective methods to
record the interviewing data in qualitative research studies.

The phenomenological data analysis technique suggested by Moustakas (1994) was
used in the data analysis. The data analysis processes are as follows:

Horizontalizing; at this stage, each expression related to experience is listed and
grouped. Eliminating at this stage, the data or expressions that are not essential elements are
reduced and eliminated. Clustering of Horizons into Themes; at this stage, invariant constituents
are organized into themes. Developing Textural and Structural Descriptions; at this stage, the
content and nature of each participant's experience are determined, and the expressions are
analyzed. Compositing Textural and Structural Descriptions; at this stage, the statements are
grouped into theme categories.

Validity and Reliability

In this study, the validity and reliability approach of Yildirrm and Simsek (2011) in
gualitative research was adopted. In order to increase the quality of the study, for the sake of
credibility, the questions in the interview form were arranged by taking the opinion of an expert
in the field. Although data collection was carried out by interview method, participant
confirmation was obtained by showing the answers given by the participants to the questions
for the sake of credibility. In the name of transferability, it is clearly stated in the method section
how the analysis is followed and which resources are used. In addition, in order to ensure
transferability, the participants were asked to indicate if there were any misunderstood points.
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In the study, for the sake of confirmability, a regular opinion was taken from an expert
academician for the relationship between the data and the results. The results obtained from
the research were compared with the raw data, and the consistency was checked. In the study,
ethical values, such as participation of the participants on a voluntary basis, participant consent,
the privacy of the participants at all stages of the study, and anonymity were taken into account.
The Social and Human Sciences Scientific Research Ethics Committee of Indni University found
this research ethically appropriate with the decision number "2021/24-17".

Findings
Teacher Experiences

This research aims to reveal the essence of the distance education experiences of
classroom teachers working in rural areas during the pandemic. It seems to show that students’
targeted efforts to reach education are an essential intrinsic motivation for teachers, even
though reports from teachers are more pessimistic. At this point, teachers' experiences of
distance education are divided into two as positive and negative. Positive experiences generally
include using technology to support learning and improve research skills. Negative experiences,
on the other hand, include the absence of internet or internet connection problems, problems
in giving feedback to students, and family complaints about screen addiction in children.
Teachers' experiences were mostly negative; however, it is seen that they cling to their work as
tightly as they can. Theme-sub-theme and codes derived from the study are shown in Figure 1
below.

Figure 1.

Experience of distance education practices during the pandemic

Teacher
Experiences

Positive Negative
Experiences Experiences
|
| |
sBorderless access to Individual and Technical
information in virtual Family Facilities
platforms
glearning to express I
themselves and
follow the rulesin *Financial difficulties
online environments . .
] 2Uninvolved parenting zlack of
2lmproving research - . technical
skills xDﬁﬁcuhggiiiucanonal equipment
2Exposing to ] Inf tion distorti zlack of
repeating xinformation distortion infrastructure
experiences 2Attendance
2Screen Addiction

2Difficultiesin giving
feedback
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Positive Experiences

As regards distance education, Figure 1 shows that the views of rural teachers are
generally negative. Positive experiences, on the other hand, include: Borderless access to
information in virtual platforms, learning to express themselves and follow the rules in online
environments, improving research skills, and exposing to repeating experiences. The findings
related to the themes and categories obtained are shown in Table 2.

Table 2.

Findings on Teachers' Positive Experiences

Opinions Teachers f
Borderless access to information in virtual platforms T1,7T3,T4,T7,T8 6
Learnmg to express themselves and follow the rules in online 13,75, T6 4
environments

Improving research skills 12,77 3
Exposing to repeating experiences T6

One teacher reported, “students getting into the habit of using technology”, while the
other “students being able to express themselves in online environments and learning to follow
the rules” as a positive experience. Teachers' statements are as follows:

"I've been teaching in rural areas for many years. I've observed that both students and
parents live a partially technology-free life around here. Because of the global pandemic, schools
have closed, and we have been forced to do distance education. My first weeks were really hard.
But then, students adjusted to online learning and enjoyed the courses. There is now unlimited
access to information. This made me both surprised and happy." (T1)

"I’'m currently teaching in a remote village far from the center, and distance education
pushes me very hard. But good things also happen. Online learning can help students adapt to
a learning environment. And now, albeit from afar, they are able to express themselves
comfortably and learn to follow the rules in online environments.” (T3)

One another teacher also reported “enhancing learning with rich content”, while the
other “improving research skills and exposing to repeating experiences” as a positive
experience. Teachers' statements are as follows:

“I've been working in rural areas for many years. And I've never had internet and smart
board infrastructure in my classroom. Now, | am delivering many activities that | could not do
visually and aurally in the past with rich and full contents.” (T2)

“Because schools have been closed for a long time due to the pandemic, we focus on
the distance education provoked by the pandemic, but whatever challenges we are facing,
education must continue. So children now can do research on the internet, albeit with their
means. Thus, they have acquired some knowledge. Repetition of knowledge through this
process is extremely important so that it is not forgotten." (T6)

Only four teachers interviewed reported positive experiences as well as negative
experiences. The remaining four teachers talked about only negative experiences.
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Negative Experiences

Negative experiences of rural teachers are grouped under two categories, i.e., the
problems caused by “individual and family” and “technical facilities”. The findings related to the
themes and categories obtained are shown in Table 3.

Table 3.

Findings on Teachers' Negative Experiences

Themes Opinions Teachers f

Financial difficulties T2,T3,T5,T6, T8 6

Uninvolved parenting T3,T6, T7 6

Difficulty of educational access T1, T2 4

Individual and  |nformation distortion T7,78 3

Family Attendance T4, T6 )

Negative Experiences Screen Addiction T5 1
Difficulties in giving feedback 17 1

Technical Lack of technical equipment T3, T4, T8 4

Facilities Lack of infrastructure T1 2

Individual and Family

Teachers in the study indicated that they experienced greater suffering in distance
education due to the problems caused by “individual and family”. Individual and family
originated problems include: Financial difficulties, uninvolved parenting, difficulty of
educational access, information distortion, attendance, screen addiction, and challenges in
giving feedback.

Some teachers indicated that financial difficulties confronted by parents had a
devastating effect on students. Students had limited access to education during the pandemic.
Teachers' statements are as follows:

“We faced difficulty reaching or contacting students because there were financial
difficulties in rural areas. Although most students had a smartphone, children could not engage
in distance education. Because it is not theirs. Financial factors are very influential. The phone
belonged to her/his father, and the father also worked away from home.” (T2)

"I think distance education is not sufficient, especially in rural areas. Because most
students couldn’t engage in distance education. Financial reasons come to the fore." (T5)

"The most important disadvantage of distance education was the inability to reach all
our students. Financial factors affect students.” (T8)

For some teachers, another major reason is that parents with low levels of schooling do
not favor their children while getting involved in their education. Teachers' statements are as
follows:

“I've been working in a village. Unfortunately, the families here have low educational
levels, so they are less involved in their children’s education. For example, | call the student's
parent and say: If you do not have the internet, you can attend online classes on television. But
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he does not care. And he also does not let his child watch. Thus, the child falls behind in
education.” (T7)

One another teacher noted the distortion of knowledge by the student's parents as a
remarkable experience. Teachers' statements are as follows:

“I am the class teacher of 1. For various reasons during the pandemic, many of my
students and parents were unable to attend my live classes. But when they attended my classes
afterwards, | realized that they malformed letters. Most students produced errors in spelling
and pronunciation. This means that the correct information is clearly distorted. This is not
actually the mistake of unconscious parenting. However, these skills may be difficult to
compensate for later.” (T8)

Some other teachers, on the other hand, reported “attendance, screen addiction, and
difficulties in giving feedback” as serious problems. Teachers' statements are as follows:

“There are many problems, of course. However, attendance is one of the most
challenging problems for me. Imagine a student is all but name. The inability to train all students
at the same time is a very serious problem.” (T4)

““Because schools have closed, we have been forced to do distance education. I'm in
touch with a lot of student parents, and there's one thing they often complain about: Screen
addiction. The student attends distance learning from a phone or tablet but spends hours in
front of the screen. It bothers a lot of parents and reflects a big problem. But we can't do
anything about it.” (T5)

“We frequently assign homework to our students. Because we don’t want them to be
left behind by education. However, we find it difficult to keep track of homework assignments.
Thus, we can't give feedback to the student.” (T7)

It is worth mentioning that all teachers revealed their experiences pertaining to the
problems caused by “individual and family”.

Technical Facilities

Another sub-category of negative experience in distance education is “technical
facilities”, which is less common than the problems caused by “individual and family”. Technical
facilities originated problems include: Lack of technical equipment and infrastructure. Only two
teachers interviewed reported these negative experiences. Teachers' statements are as follows:

“We have some students who have smartphones at home. However, due to the internet
connections problems, they can’t attend online classes. The problem of technical equipment
arises.” (T8)

“One thing | am most upset about is that | know my student; he's very willing and very
smart. But he can't attend the class because there's no smartphone, no computer, no internet
in the house. Here we see a lack of infrastructure.” (T1)
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Discussions, Conclusion and Suggestions

This study, which investigates the distance learning experiences of rural teachers during
the Covid-19 pandemic, reveals that teachers' experiences were generally “negative”. Negative
experiences are grouped under two categories, and the problems caused by “individual and
family” are more common. These problems include: Financial difficulties, uninvolved parenting,
difficulty of educational access, information distortion, attendance, screen addiction, and
difficulties in giving feedback. Demirylirek (2006) asserts that the population living in rural areas,
especially in developing countries, has problems with access to many opportunities, including
education. This study again has confirmed this view. The other studies that investigate the
problems of teachers conducting distance education activities also share the same results. For
example, S6nmez, Yildinm, and Cetinkaya (2020) aimed to reveal the views of classroom
teachers on distance education activities during the pandemic. The study found that the socio-
economic status of families significantly affects not only the accessibility of distance education
but also the provision of meaningful and relevant education to all. The study further revealed
that students mostly depended on television for education. A real strength of television is that
it expands the target audience, ensures equal opportunities, and transfers human resources to
a large audience (Saglik & Ozturk, 2001). But there are also limitations, such as inadequate
interaction (isman, 2011; Yiksel, 2002). However, for some, mutual interaction in distance
education is extremely important (Abrami et al., 2011; Bouhnik & Marcus, 2006; Kumtepe et al.,
2019). In addition to this, the finding that the socioeconomic status of the family has a negative
impact on educational activities in rural areas has largely been supported by a great number of
studies (Anlimachie & Avoada, 2020; Ciftci & Caglar, 2014; Gelbal, 2008; Kanagawa & Nakata,
2008; Kili¢ ve Hasiloglu, 2017; Yagan Guder, 2019; Yar Yildirim, 2021; Yazici, 2021). There are
also some other studies (Barker & Hall, 1994; Kurtincl & Kurt, 2020; Purnell, Cuskelly &
Danaher, 1996) that indicate this situation disrupts distance education activities. In fact, this
situation, closely related to public policy, may be solved by minimizing inequalities.

In addition to the socioeconomic status of the family, the information distortion by
parents and uninvolved parenting are also seen as important problems. Parents are arguably
the most important stakeholders in a child's educational life (Blossfeld & Kiernan, 2019; Darling,
Cassidy & Powell, 2014). The empirical literature provides enough evidence to support this
claim. For example, Given Yildirim, Kéklikaya, and Selvi (2015), in their study examining the
role of the family in education, noted that the family has a great effect on children, including
multiple dimensions such as “wrong career choice, work orientation by gender, failure,
psychological depression, loss of trust, anxiety and indecision”. In another study, Dam (2008)
compared the academic success of those students who have family problems with their peers
who do not have a significant family problem and receive support from their families. The study
found that the family affects the child's school success. The study further revealed that the
school success of students with family problems was lower than their peers who did not have a
family problem and received support from their families. There are also some other studies that
share the same results related to the failure of parents to provide for their children’s sound
development. For example, Erbasan and Erbasan (2019), in their study investigating the
problems faced by classroom teachers in first-grade literacy instruction, found that the problems
encountered mostly have been linked with parenting. The study noted that families could not
provide adequate educational support to their children due to low education; they could not
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communicate with their children effectively; they misled their learning and didn’t pay much
attention to their education. Babayigit and Erkus (2017) also examined the problems
encountered in primary reading and writing instruction. The study found that families could not
devote enough time to students' homework and literacy studies and often behaved in a hurry
and misled them. Another study was conducted by Ozcan and Ozcan (2016). In the study, they
also investigated the problems encountered in teaching reading and writing. They found that
the families' lack of education, their indifference towards school and children, and their
misleading children’s learning are major obstacles in the education process. They further added
that the problems experienced by classroom teachers especially occur during the literacy
learning process of children, and at this point, teachers complain about the families’ not being
involved and their inadequacy. The issue that families with limited technological equipment
complain about is screen addiction. In fact, it is one of the biggest problems facing the world
today, and many countries across the world are discussing ways to solve this problem.

Alpoga and Oduncu Alpoga (2020), in their studies which examined the socio-economic
consequences of the pandemic at the beginning in various fields, asserted that in case of
transition from face-to-face to digital education, schools in rural areas and families living in this
region would be negatively affected by the lack of technical equipment and insufficient
infrastructure. The study further added that large families would experience challenges in
accessing education. The findings of the current study also appear to coincide with the results
of the other studies in the literature. In this direction, other negative experiences of teachers
were technical facilities that included “technical equipment and infrastructure deficiencies”.
According to Ludlow & Brannan (1999), preparing and training staff for distance learning
activities in rural areas and technical facilities are extremely important. Furthermore, new
technologies are accelerating innovation here. At this point, it will be appropriate for developing
nations to focus on distance education learning activities and to discuss ways to solve the
problems related to the lack of infrastructure, technical equipment, and internet access (Wright,
Dhanarajan & Reju, 2009). In the literature, many studies argue these problems and solutions
facing mostly in rural areas. For example, Ozpinar and Sarpkaya (2010), in their study,
investigated the problems of rural classroom teachers and found that teachers mostly face the
“environmental conditions” problems, including infrastructure problems. McQuaide (2009), on
the other hand, investigated the effectiveness of the Distance Education Project for Rural
Schools (DEPRS) implemented by the Chinese government between 2003 and 2007 to improve
the quality of primary education in rural areas of China, especially in the poorer western
provinces. The study concluded that there are significant increases and a noticeable
improvement in students’ interest and knowledge levels thanks to the various learning
resources offered to students, even though a more extended time may be necessary to attain
desired results. Lastly, Jung, Galyon-Keramidas, Collins & Ludlow (2006), in their research
examining distance learning strategies to support educational practices in rural areas, found that
interactive videos and internet use contributed positively. At this point, there seems to be
positive feedback, especially when technical and infrastructure are provided for disadvantaged
areas.

Although limited in research coverage, there are also positive teacher experiences.
These experiences include: Borderless access to information in virtual platforms, learning to
express themselves and follow the rules in online environments, improving research skills, and
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exposing to repeating experiences. There are also some other studies revealing positive
experiences during the pandemic. For example, Hatun, Dicle, and Demirci (2020) examined the
mental health effects of the pandemic. The study found that participants benefited from their
social relationships, such as spending more time with the family, getting to know the family, and
better understanding the value of the family. Gérguli Ari and Kanat (2020), on the other hand,
aimed to reveal the views of classroom teachers on distance education activities during the
pandemic. They noted “making good progress in online education; evaluating the benefits and
challenges of online learning; providing the opportunity to save time; being ready in
extraordinary situations; allowing students to adapt to online education, to listen to the lesson
again, and to actively use technology; developing a deeper understanding of schooling;
providing the opportunity to access information easily; being less costly; the growing popularity
of EBA education platform; providing educational opportunities in every environment; creating
a comfortable environment for timid students; providing the opportunity to gain practicality in

I"

exams; integrating with face-to-face education, and students being more successful” as positive
outcomes of this period. One another study was caried out by Spoel, Noroozi, Schuurink & Ginkel
(2020). They conducted a study to investigate the teachers' online teaching expectations and
experiences during the Covid-19 pandemic in the Netherlands. The study revealed that the
pandemic exposed both positive and negative issues. As for the positive effects, they are
"professionalization, awareness about what to do in emergencies, innovation in organizations,
increased creativity, awareness about facilities, collaboration with colleagues, taking care of
students, differentiation, flexibility, efficiency, interaction and preparation for the future".
Lastly, Tartavulea et al. (2020), in their study evaluating the effectiveness of online applications
during the pandemic, found that online learning has been promoted as being more effective
than face-to-face teaching. They further added that the transition to online education has a
generally moderate positive impact on the educational process, and trust in online systems
strengthens.

It seems that rural classroom teachers have positive experiences as well as negative
experiences in distance education during the pandemic. However, negative experiences seem
to be remarkably high. In this direction, the following recommendations can be presented for
future research studies:

e For rural dwellers to have sufficient access to distance education, appropriate and
necessary services must be obtainable in a timely manner. Families, especially in these
disadvantaged areas, should be provided free and unlimited internet access. Lastly, students
should also be provided with free technological equipment materials.

e Teachers should share relevant information with parents about the students who
acquire proficiency in reading and writing.

¢ Informative meetings on the importance of education can be organized in rural areas
at regular intervals.

e By integrating the teaching practice course in disadvantaged regions into the
education programs of classroom teachers, candidates can be trained accordingly.
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Limitations of the Study

According to the socio-economic development indices, the provinces of the East
Anatolian Region, the least developed region of Turkey, ranks below the national average, even
though there are significant socioeconomic differences among the areas (Kulaksiz, 2008; Selim
and Ozkubat, 2019). This study was carried out with rural classroom teachers in Malatya, one of
these provinces (Village schools in Yesilyurt and Battalgazi districts). A similar study also can be
carried out with teachers working in other underdeveloped regions and provinces. In the study,
data was collected only from classroom teachers. A study can also be carried out with teachers
from different branches or education levels in rural areas. This study employed a
phenomenological qualitative research design. Another research study also can be done using
different research designs and data collection techniques.
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