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Dilek AYNA, Rifat GUNDAY

YARATICI DRAMA TEKNIGI KULLANIMININ 8. SINIF INGILIZCE DERSI OKUMA
BECERISININ GELISTIRILMESINDE BASARIYA ETKISI

0z

Bu calismanin amaci, 8.sinif Ingilizce dersinde yaratici drama tekniklerini
kullanmanin okuma becerisinin gelistirilmesinde 6grencilerin basarisina etkisini
aragtirmaktir. Arastirma 8.sinifta 6grenim goren 40 6grenci ile gergeklestirilmis-
tir. Bunlardan 20’si deney grubunda, 20si ise kontrol grubunda yer almaktadir.
Uygulama ¢alismalar1 8.simif Upswing English adli kitapta bulunan diyaloglarla
yapilmuistir. Kontrol grubu ile devlet kitabindaki diyaloglar mevcut egitim progra-
minda bulunan etkinlikler ¢ercevesinde incelenmistir. Deney grubu ile ayn1 diya-
loglar yaratici drama teknikleri uygulanarak stirdiiriilmiistiir. Calisma 14 haftalik
bir siirede gerceklesmistir. Her iki gruba da 1.hafta ve 14.hafta ayn1 basar testi
uygulanmistir. Arastirmanin veri toplama analizinde nicel arastirma yontemi kul-
lanilmigtir. Yaratic1 drama tekniginin, yabanci dil 6gretiminde okuma becerisinin
gelistirilmesine, dolayli olarak sozciik ve dilbilgisi 6gretimine de katki sagladigi
gerceginden hareketle alternatif bir ders 6gretim yontemi olarak kullanilabilecegi
degerlendirmesinde bulunulmustur.

Anahtar Kelimeler: Yabanci Dil Egitimi, Yaratict Drama Teknigi, Okuma Bece-
risi, Basart.

ek

THE IMPACT OF USING CREATIVE DRAMA TECHNIQUES ON THE 8TH
GRADERS’ ENGLISH READING SKILLS ACHIEVEMENT

ABSTRACT:

The aim of this study is to investigate the effect of using creative drama tech-
niques on the success of 8th graders in improving their English reading skills. The
research was carried out with 40 students studying in the 8th grade. 20 of them
are in the experimental group and 20 of them are in the control group. The app-
lications were made with the dialogues found in the 8th grade Upswing English
book. Dialogues with the control group in the book were examined within the
framework of the activities included in the current training program. On the other
hand, the same dialogues in the experimental group were continued by applying
creative drama techniques. The intervention took place over a period of 14 weeks.
The same achievement test was applied to both groups in the 1st week and the 14th
week. The quantitative research method was used in the data collection analysis
of the research. Based on the fact that creative drama techniques contribute to
the development of reading skills in foreign language teaching and indirectly to
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vocabulary and grammar teaching, creative drama has been regarded and used as
an alternative teaching method.

Keywords: Foreign Language Education, Creative Drama Technique, Reading
Skill, Achievement.

k%
GIRIS

Bir yandan kiiresellesmenin her alanda kendini hissettirdigi, diger yandan bilgi
ve iletisim araclarinin yogun bir sekilde kullanildig: gliniimiizde yabanci dil bilme-
ye gereksinim her zamankinden daha ¢ok artmistir. Bu gereksinim dogrultusunda
“Yabanci dil egitimini nasil daha etkin bir sekilde siirdiirebiliriz? “sorusuna yanit
aranmaya baglanmistir. Yabanci dil egitiminde basariy: artirmak i¢in son yillarda
aragtirmalarin 6zellikle yaklasimlar, yontemler, teknikler ve 6gretim ara¢ ve mater-
yalleri tizerine odaklandig1 goriilmektedir. Biitiin ¢alismalarda 6grenciyi merkeze
alan ve 6grencinin 6grenme etkinliklerinde etkin rol almasini 6n géren bir anlayi-
sa vurguda bulunulmaktadir.

Geleneksel yontemlerin yetersiz kaldig1 giiniimiizde, 1980’li yillardan itibaren
yaygin bir sekilde uygulanan iletisimsel yaklasim, 1990’l1 yillarda uygulanmaya
baglanan goreve dayali yaklagim ile 2000’ yillardan itibaren tiim diinyada be-
nimsenen eylem odakli yaklasim, 6grenenin merkeze alindig1 ve aktif olarak rol
verildigi yaklagimlar olarak karsimiza ¢itkmaktadir. Oysa ozellikle 1960’11 yillarda
yaygin olarak kullanilan isitsel-gorsel yontemden 6nce yabanci dil 6gretiminde
kullanilan yontemler 6gretmen merkezlidirler.

Yabanci dil 6gretiminde izlenecek teknikler konusunda da arayislarin stirdiigii
goriilmektedir. Bu arayslar, eylem odakli yaklagimin yabanci dil 6grenenini sos-
yal aktor olarak tanimlamast dogrultusunda olursa daha yararl olacaktir. Ogrenci
yaparak ve yasayarak 6grenme ilkesi dogrultusunda etkinliklerde yer aldig: siirece,
s6z konusu hedefe ulagabilir. Bu baglamda diger alanlarda sik¢a uygulanmaya bas-
lanan yaratic1 drama tekniginin son dénemde yabanci dil egitiminde de kullanil-
maya baslamasi dikkat ¢cekmektedir.

Eylem odakli yaklasimin da benimsedigi 6grenenin hem aktif katilimi hem de
isbirligi icerisinde 6grenmesi anlayisi, yaratici drama teknigi sayesinde gercekles-
tirilebilmektedir. Zira “yaratic1 drama; bir grubu olusturan {iyelerin yasam dene-
yimlerinden yola ¢ikarak, bir amacin, diisincenin, dogaglama, rol oynama vb. tek-
niklerden yararlanarak canlandirilmasidir. Bu canlandirma siiregleri deneyimli bir
egitmen esliginde yuritiliirken kendiligindenlige, simdi ve burada ilkesine, -mis
gibi yapmaya dayalidir ve yaratici drama, oyunun genel 6zelliklerinden dogrudan
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yararlanir” (Adigiizel, 2018:43). Bir bagka tanimini vermek gerekirse “Yaratici dra-
ma teknigi, dogaglama, rol oynama gibi tekniklerden faydalanarak grup ¢alismasi
halinde katilimcilarin bir fikri, yasantiyi, olay1 ya da kavrami eski bilissel siiregleri
oyunsal faaliyetler icerisinde yeniden canlandirarak anlamlandirmasi olarak da ta-
nimlanabilir” (San, 2002: 81).

Yaratict drama teknigi, bireyin zihinsel, sosyal ve psikomotor becerilerini bir-
likte ve ayni anda harekete gecirmektedir. “Yaratici drama tiimel bir 6grenmeyi
gerceklestirebilecek 6zelliklere sahiptir, 6grenmede bilissel, duyussal ve devinigsel
gelisim alanlarinin es zamanli olarak gerceklestirilmesini kolaylastirir ve 6gren-
menin yagantisal hale getirildigi uygulamalardan olusur” (Adigiizel, 2018: 66). Bu
teknik, soz konusu hedefler dogrultusunda yabanci dil 6gretimi/6greniminin siir-
diiriilebilecegi tekniklerin baginda gelmekte, zira 6grencilere, ortak diisiinme ve
isbirlik¢i davraniglar gelistirme olanaklar: sunmaktadir.

Ogretmenler herhangi bir konuyu égretirken bir¢ok yontem ve teknikten fay-
dalanmali ve yaratict dramanin da istenen hedefe ulasmada son derece etkili bir
teknik oldugu gercegi goz ardi edilmemelidir. Zira alan yazinda Bethan ve Allan
(2019)’1n modern dillerin 6gretiminde dramanin kullanimi ile Aydeniz ve Ozcelik
(2012)’in tiniversite 6grencilerinin Fransizca basarisinda yaratici drama yontemi-
nin etkini aragtirmaya yonelik ¢alismalar bu goriisii desteklemektedir. Farkl: yak-
lasim ve yontem izlenmesi, bilgi ve iletisim teknolojilerinin de yaygin bir sekilde
egitimle biitiinlesik hale getirilmesiyle birlikte cesitli ara¢ ve materyallerin 6gretim
ortami ve etkinliklerde kullanilmaya baslamasi degisik tekniklerin kullanilmasini
kolaylastirmigtir. Caligmalar, ¢ogunlukla her 6grenciyi farkli yeteneklerle donatil-
mus olarak degerlendiren teknik, etkinlik ve materyallerin yabanci dil 6gretiminde
tercih edilmesi gerektigi yoniindedir.

Yabanci dil 6gretiminde kullanilan basta diyaloglar olmak {izere, afisler, oku-
ma metinleri, okudugunu anlama becerisinin gelisimine yonelik olarak kullanilan
materyaller arasindadir. Bu materyalleri segerken, 6grencilerin yas ve 6grenim dii-
zeylerine uygunlugu acisindan 6zen gosterilmesi gerektigi gibi, bu beceriyi daha
etkili bir gekilde gelistirmek i¢in uygulanacak teknik ve etkinlikleri de iyi segmek
gerekmektedir.

Okuma 6gretiminde temel hedef, okuma siireci boyunca 6grenenin konuya
odaklanmasini saglamaktir. Harris ve Sipay (1990) okumayi, yazili dili anlamli bir
sekilde yorumlamak seklinde tanimlamistir. Akyola (2012) gére okuma, 6n bil-
gilerin kullanildigi, yazar ve okuyucu arasindaki etkili iletisime dayali, uygun bir
yontem ve amag dogrultusunda, diizenli bir ortamda gergeklestirilen anlam kurma
stirecidir. Okuma bir siirectir ve stirecin bitiminde gergeklestirilen anlamlandirma
ise bir iirtin (Badraw, 1992) olarak degerlendirilebilir. Okudugunu anlama becerisi
yabanci dil egitimindeki dort temel dil becerisinden birisidir. Yabanci dil 6greti-
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minde okuma becerisinin 6nemli bir yeri olduguna dikkat ¢cekilmektedir (Richards
& Renandya, 2002). Anderson (1996), yazili metinlerdeki diyaloglarda gecen pe-
dagojik unsurlarin okuma becerisinin gelisimine katkida bulundugunu vurgula-
maktadir. Okuma becerisinin gelisimi 6zellikle iiretime doniik yazma becerisinin
gelisimini de olumlu yonde etkilemektedir.

Sozciikler “zihinde belli bir kavrami karsilayan veya kavramlar arasindaki ilis-
kiyi saglayan ve baglam icerisinde kullanilmaya hazir birimlerdir” (Kurudayioglu
& Karadag, 2005: 307). Sozciik 6gretimi dil egitimi tizerine ¢alismalarin temelini
olusturmaktadir. Karatay’a (2009) gore, okuma, yazma, dinleme ve konusma be-
cerilerinin bireye kazandirilmasinda sozciik bilgisi temel unsurdur. Sézciik 6gre-
niminin temel amaci en genel ifadesiyle, bireyin hedef dili temel dil becerilerinde
etkili bir sekilde kullanabilmesini saglamaktir. Yabanci dil 6gretimi/6greniminde
6grenenler, okudugunu anlama becerisinin gelisiminin ilk stirecinde sozciikleri ta-
nima, anlamlandirma ve ilerleyen zamanlarda ise s6zciiklerin bir araya gelerek bir
ctimle olugturan sozciiklerin olusturdugu anlami ¢6zme ve kavrama etkinliklerini
yapmak durumundadirlar.

Okudugunu anlama becerisinin kazanilmasinda dilbilgisi kurallarini bilmek de
6nemli goriilmektedir. Ancak, bu kurallar1 ezberletmek yerine ciimle yapilarinin
olusum mantiginin aktif etkinlikler aracilig1 ile kavratilmasi ve “baglam igerisinde
kullanilarak ogretilmesi” (Ozgelik, 2012:1) daha yararlidir. Yaratict drama tekni-
ginde 6grenenin aktif oldugu fakat ayn1 zamanda 6gretmenin yonlendirmelerde
bulundugu bir siireg s6z konusu oldugundan, dilbilgisi 6gretiminde bilginin dog-
rudan verilmesi yerine 6grenenin yapilandirmaci bir yaklagimla ilerlenmesi ve ku-
rallarin sezdirerek 6gretilmesi saglanabilmektedir.

Bu ¢aligmanin hedefi, yaratic1 drama tekniginin yabanci dil olarak Ingilizce 63-
renen ortaokul 8. Sinif &grencilerinin okuma becerilerinin gelisiminde basariya
etkisini arastirmaktir. Yaratict drama tekniginin yabanci dil 6gretiminde okuma
becerisinin gelisimine etkisi {izerine yapilmis bir ¢alismaya rastlanmamustir. Ya-
banci dil 6gretiminde istenen bagariya ulasmada hedefe uygun yaklasim, yontem
ve tekniklerin kullanilmasi olduk¢a 6nemlidir. Elbette uygulamaya karar verilen
yontemler ve teknikler segilen konu, verilecek bilgi ve kazandirilacak becerilere
gore belirlenmeli ve ¢esitlilik icermelidir. Yaparak-yasayarak 6grenmeyi ve i¢selles-
tirerek 6gretimi temel alan tekniklerden birisi olarak kabul edilen yaratic1 drama
tekniginin okuma becerisinin gelistirilmesinde daha amaca uygun bir boyut iger-
digi degerlendirmesinde bulunulmaktadir.

Temel problem ciimlesi:

Yaratict drama tekniginin yabanci dil egitiminde okuma becerisinin gelistiril-
mesinde kullanilmasi basari tizerinde ne tiir bir etki olugturmaktadir?
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Alt problemler ciimleleri:

1. Yaratic1 drama tekniginin uygulandig1 deney grubu ile mevcut egitim prog-
ramindaki etkinliklerin uygulandig1 kontrol grubunun okuma, sézciik bilgisi ve
dilbilgisi 6n test ve son test basar: puanlar1 arasinda anlaml bir fark var midir?

2. Yaratic1 drama tekniginin uygulandig1 deney grubunun cinsiyet gruplarina
gore son test bagar1 puanlar arasinda anlamli bir fark var midir?

KURAMSAL CERCEVE
Yaratici Dramanin Egitimde ve Yabanci Dil Ogretiminde Kullanimi

Drama sézctiigi Yunanca “dran” kavramindan tiretilmistir. “Dran’, yapmak,
etmek, eylemek anlamini tasimaktadir. Yine, Yunanca bir sozcitk olan “drame-
non’un, seyirlik olarak benzetmecisi bicimindeki kullanimi, “drama’nin eylem
anlamini iistlenmektedir (San, 1989: 57). Dramanin temelleri Dewey’in “yaparak
ogrenme” teorisine dayanir (Goénen & Dalkilig, 1999). Yurt diginda “Ingilterede
Egitimde Drama ad: altinda stirdiiriilen ¢alismalar kendini gostermistir” (Adigii-
zel, 2008; Karakaya, 2007; San, 2008). Yaratic1 dramaya gelince, “yaratici drama, bir
grubu olusturan iiyelerin yasam deneyimlerinden yola ¢ikarak bir amacin, diisiin-
cenin, dogaglama, rol oynama vb. tekniklerden yararlanarak canlandirilmasidir”
(Adigiizel, 2018:73). Yaratic1 drama denmesinin en temel sebebi etkinliklerin daha
¢ok dogaglama olarak sekillenmesi ve 6grencilerin 6grenme ortaminda etkin kati-
limcilar olarak rol almalaridir.

Yaratic1 dramanin egitim siirecinde kullanilmas: tarih egitiminden yabanci
dil egitimine bir¢ok alanda miimkiindiir ve son dénemde bir¢ok iilkede ve Tiir-
kiyede yaygin olarak kullanilmaya bagladig1 goriilmektedir. Bunun birgok nede-
ni bulunmaktadir. Ogrencilere yaparak-yasayarak 6grenmenin gerceklesebildigi
ve kendilerini rahat hissedecekleri bir ortam sunmaktadir. Egitimde duygularin,
hayal giiciiniin, yaratic ifadenin 6nemi ortaya konarak ¢ocugun duyussal beceri-
lerinin gelisimi géz 6niinde bulundurulmus olur (O’Hara, 1984). Zihinsel olarak
diistiniildiigiinde de 6grencilerin gelisimine birgok katki saglamaktadir. Yaratici
dramada 6grenenler, ge¢miste kendi zihinlerinde olusturduklar: kavramlarin an-
lamlarindan yola ¢ikarak, yeni 6grendikleri kavramlar arasinda iligki kurmalarini
saglar. Bu nedenle, her yaratici drama etkinliginin 6grenenlerde yeni bakis acilar
ve fikirlerin olusmasinda etkili oldugu séylenebilir (Ustiindag, 2006:245). Boylece
“0zgiir bir ortamda yaraticiliklarini ve imgesel diisiinme giiglerini 6zgiirce kulla-
nirlar” (Adigiizel, 2018: 104). Yaratict drama tekniginin uygulandigi durumlarda
ogrenciler “etkinlikler sirasinda ilgi ve yeteneklerinin farkina varirlar. Iginde bu-
lundugu grubu yonetme ve yonlendirme becerisi kazanirlar” (Kara, 2010:53-54).
Ote yandan bu teknik 6grenenlerin kargisindaki kisilerin duygularini ve diisiin-
celerini anlamasina katki saglar. Yaratict dramanin farkli etkinliklerle sunulmasi,
Ogrenenlerin hem anlama becerilerini hem de tiretim becerilerini arttirir.
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Bayram ve digerleri (1999:18), oyunun 6grencinin hayal giictinii gelistirdigi, dil
gelisimini sagladig1 ve insanlar arasi etkilesimi artirdigina deginerek, 6grencilerin
ogrenmekte zorluk ¢ektigi bircok kurali oyun araciligiyla kolaylikla 6grendiklerini
belirtmektedirler. Hadfield (1990:vii) ise, oyunlarin dil ders izlencesinde yer al-
masinin 6grencilere yogun dil kullanim olanag: taniyacag: gibi dilin anlaml bag-
lamda kullanilmasina da yardimci oldugunu, boylece 6gretmenlerin 6grencilerin
yabanci dili 6grenirken karsilastiklar: zorluklar: kolayca tespit edebildiklerini ileri
stirmektedir.

Yaratict drama, gercek hayata bagli sosyal bir ortam yaratmasi ve bu ortamda
sorunlara cevap aramaya olanak saglamasi agisindan gesitli alanlarda yararli bir
yontem oldugu kadar (Heathcote & Herbert, 1985) yabanci dil egitimi alaninda
da yararlidir. Bu teknik, yabanc dil egitimi baglaminda degerlendirildiginde 6g-
rencilere yaparak ve yasayarak 6grenme olanaklar1 sundugu icin dil becerilerinin
(Davoud, Hasim & Saad, 2020; Catherine & Devi, 2020), iletisim becerisinin ve
isbirligine dayali eylemlerin gelistirilmesi agisindan olduk¢a onemlidir. Ozellikle
konusma becerisi edinimine énemli katkist yaninda, dili 6grencilerin yagamlarina
entegre ederek sozciikleri ve dil yapilarini aktif bir sekilde 6grenmelerine, okuma
metinlerinin anlamlandirilmasina olumlu katkist bulunmaktadir. Bu teknik saye-
sinde 6grencilerin etkili dil 6grenmeye yonelik motivasyonlar: ve performanslari
artmaktadir (Aydeniz ve Ozgelik, 2012; Ozgelik ve Aydeniz, 2012) Zira drama tek-
nigi, rol oynama, canlandirma ve dogaglama gibi boyutlar igerdigi icin 6grenilen
bilgilerin beceriye doniismesine yiiksek seviyede katkida bulunmaktadir.

Yaratici Dramanin Asamalari

Yaratic1 drama siirecinde 6nceden belirlenen hedeflerin gerceklestirilmesi adi-
na tim etkinliklerin bir biitiinliik ve uyum igerisinde verilmesi 6nemlidir. “Bu
uyum cergevesinde ¢alismalar yapilirken hazirlik-1sinma ¢aligmalari, oynama/can-
landirma ve degerlendirme-tartisma adlar1 altinda ti¢ asama g6z 6niinde bulundu-
rulmalidir” (Adigiizel, 2006; Altuntas & Altinova, 2015). Drama ¢alismalarini dort
cat1 altinda toplayarak bunlari; 1sinma, rol oynama, canlandirma ve degerlendirme
agamasi olarak siralayanlar da bulunmaktadir. Akyol (2003) ise drama ¢aligmala-
rinda 1sinma-rahatlama, oynama, dogaglama, olusum ve degerlendirme olarak bes
agamanin varligindan s6z etmektedir.

Hazirlik-1sinma asamasi, 6grenenin hem zihinsel hem de bedensel olarak ha-
zirlandig1 asamadir. Etkinlik i¢in hangi icerigin/diyalogun secilecegine karar veril-
digi ve katilacak olan kisi ya da gruplarin belirlendigi bir asamadir.

Oynama/canlandirma asamasi, etkin bir duruma gelmesini saglamak, etkin-
lige gecirmek, ge¢mis bir olayr ya da durumu gostererek yasatmak ya da birinin
kiligina, kisiligine girip onu oynamak olan canlandirma; bir konunun siire¢ i¢inde
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bicimlenip ortaya ¢iktig, belirlendigi, bicimlendirildigi ve diger katilimcilara ser-
gilendigi tiim olugum ¢aligmalarini igerir (Adigiizel, 2018:139).

Degerlendirme-tartigma asamasi, bundan once gerceklestirilen agamalarin de-
gerlendirildigi, siirece nasil baslandig1 ve canlandirma asamasinda hangi durum-
larin incelendigi agamadir. Ogretilmek istenen ders kazanimlarinin amaca ulagip
ulagmadig1 ya da canlandirma asamasinda bu kazanimin nasil i¢sellestirildiginin
tartigildigs siiregtir.

Arastirmada Kullanilan Yaratici Drama Teknikleri

Rol oynama /olay canlandirma, 6grenenlere derste islenen ya da yeni islenecek
olan diyalog ya da metin {izerinden canlandirilmas: seklinde yapilan tekniktir.
Ogreten tarafindan, dgrenenlere dagitilan diyaloglar incelenir, ardindan égrenen-
lerin segimine goére ya da 6greten tarafindan hangi rolde oynayacag: belirlenir. Bu
agamada, 6grenenler 6gretenin bazi ciimle yapilarindan ve anlamlarindan nerede
vurgu ve tonlama yapacaklarini anlar.

Dogaclama, 6grenenlerin zihinlerinde canlandirmalarini sagladigi, ayni za-
manda anlik durumlarda konunun kapsamina gore diistincelerini nasil ifade ettik-
lerini anladiklar1 durumdur. Dogaglama teknigi belli bir kural cergevesi olustur-
madan ve 6grenenin bu siiregte 6zgiir bir diigiince ortaminda olmasindan dolay1
yaraticihigini gelistirdigi bir tekniktir.

Pandomim, gézlem yapma, odaklanma ve fiziksel becerilerin giiciine dayanan
bir ifade bigimi teknigidir. “McCaslin (1984), grupla yapilan pandomimin gocuk-
ta zihinde canlandirma becerisini gelistirdigine, farkindalik diizeyini artirdigina
dikkati ¢ekerek, yaraticilik yoniindeki ¢alismalarda pandomimden yararlanilmasi
gerektigini belirtmigtir” (akt. Onder, 2004:142). Pandomim, égrenenlerin sdzsiiz
bir sekilde anlatim yaparak, yaraticiliklarini ve zihinlerinde olaylar1 canlandirma
becerilerini, jest ve mimiklerini kullanarak gesitli duygulari, diisiinceleri, yasanti-
lary, karmagik durumlari ifade ettigi bir drama teknigidir.

Resim yoluyla drama, ¢ocuklarin canlandirma ¢aligmasinda 6gretmen tara-
findan verilen yonerge dogrultusunda yasananlari resim yoluyla ifade ettikleri
tekniktir. Bu tarzda resim yapma tekniginin kullanilmasi, hem 6grenenlerin 6g-
rendiklerini kavramlastirmakta hem 6grendiklerini daha kalic1 yapmakta hem de
¢ocuklara duygu ve diistincelerini farkl: ifade etme imkani vermektedir.

Rol kartlari, yaratic1 drama siirecinde, 6grenenlere canlandirilacak karakterler-
le ilgili bilgilerin yer aldigy, icinde olayin gegtigi zamanin ve mekénin yazili oldugu
ve olayin baglama noktasinin belirtildigi kartlardir.
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YONTEM
Arastirma Modeli

Nicel arastirma yontemine dayali bu ¢alismada deneysel model uygulanmistir.
Birbirine denk iki sinif subesi seckisiz atama yoluyla deney ve kontrol gruplari
olarak belirlenmistir (Balci, 2016). Bir subedeki 20 kisi deney grubunda, diger su-
bedeki 20 kisi kontrol grubunda yer almistir. Aragtirma toplamda 40 6grenci ile
yuritilmistir. Caliymamizda yabanci dil 6gretiminde yaratict drama teknigi kul-
lanmanin okuma becerisinin gelisimine etkisi aragtirilmustir.

Arastirmanin Evreni

Aragtirma, 2019-2020 egitim-6gretim yilinin bahar doneminde Samsun ili,
Atakum merkez ilgesinde bulunan Milli Egitim Bakanligrna bagli Samsun Ozel
Atakum Ortaokulunda gerceklestirilmistir. Arastirmanin deneysel desenini olus-
turmak i¢in ilkogretim II. Kademe 8. stniflar arasindan segkisiz iki sube secilmistir.
Katilimcilarin tamami 13 yasindadir. Segkisiz secilen gruplardan biri 20 kisilik de-
ney grubu (10 erkek, 10 kiz), digeri 20 kisilik kontrol grubu (9 erkek, 11 kiz) olarak
belirlenmistir.

Veri Toplama Araclari

14 haftalik programin 1.haftasinda 6n test ve 14.haftasinda son test uygulamasi
gerceklestirilmistir. Her iki gruba da 6n test ve son testte ayni sorular yoneltil-
mistir. Verilen bir diyalogla ilgili sorular 5 kategoriye ayrilmistir. Her kategoride
10 soru yer almaktadir. 1.kategoride diyalogu anlamaya yonelik agik uclu sorular,
2 kategoride diyalogla ilgili dogru-yanlis seklinde sorular, 3.kategoride verilen s6z-
ciiklerin es anlamlilarini bulmaya yonelik sorular, 4.kategoride verilen sozciiklerin
karsit anlamlilarin1 bulmaya yo6nelik sorular, 5.kategoride ise rastgele verilen soz-
citklerden dogru ciimle kurulmasini iceren sorular yer almaktadir. Testte toplam
50 soru bulunmaktadir ve her bir sorunun dogru yanit1 2 puan degerindedir.

Uygulama Siireci

Hem deney hem de kontrol gruplarinda her hafta 6grencilerin amaclanan
davranig1 gergeklestirmesi i¢in 8.sinif Ingilizce ders kitabindan okuma becerisi-
nin gelisimine yonelik diyaloglar se¢ilmistir. 12 haftalik siire¢te okuma becerisini
gelistirmeye y6nelik ayni diyaloglar deney grubu ile yukarida sozii edilen drama
tekniklerine yer verilerek islenirken, kontrol grubu ile mevcut programlardaki et-
kinlikler izlenerek islenmistir.

Deney grubu 6grencileri ile 12 hafta Ingilizce derslerinde okuma becerisini
gelistirmek amaciyla drama teknikleri uygulamalarina yer verilmistir. Ders plan
igerikleri, Gagne’nin 6gretim modeline gore; 1sinma, dikkat gekme, konu hakkinda
on bilgi verme, materyallerin anlatimi, kazanim hakkinda 6grenciye bilgi verme,

OMU EFD, 2022, Cilt 41, Say1 1, Sayfa:187-222



Dilek AYNA, Rifat GUNDAY

destek saglama, 6grencilerin hedef davranisi gérmesi, doniit verme asamalarina
dikkat edilerek hazirlanmistir. Deney grubunda 6grenciler ikigerli-iigerli gruplara
ayrilmigstir. Gruplar cinsiyet farki dagilimi gozetilerek olusturulmustur. Gruplarin
seciminde ayn1 6grencilerin stirekli olarak ayni grupta olmamasina 6zen gosteril-
mistir. Uygulanan yaratic1 drama tekniklerinde her grubun farkli 6grenci grupla-
riyla olusturulmasi saglanmigtir. Derslere 6grencilerin tam katilimin saglanmasina
Ozen gosterilmistir. Her bir gruba farkli konusma metni diisecek sekilde haftala-
ra gore unitelerde yer alan diyalog metinleri dagitimistir. Her etkinlikten 6nce
Ogrencilere 6gretmen tarafindan yapilandirilmis rol kartlar: dagitilmigtir. Her bir
ogrenciden doniit saglanmigtir. Etkinlikler farkli 6grencilerle tekrarlanmigtir. Og-
retim programinda yabanci dilde okuma temalar1 ve ders kazanimlar1 dikkate ali-
narak yaratict drama teknikleri uygulanmistir.

Kontrol grubunda ise, 12 hafta boyunca Ingilizce dersi okuma becerisini ge-
listirmeye yonelik mevcut egitim programinda yer alan etkinlikler uygulanmistir.
Her hafta kitaptaki diyaloglar sadece okunarak iglenmistir. Ogretmen, diyalogu
isteyen 6grencilere s6z hakki vererek okutmustur. Ardindan diyalog metniyle il-
gili alistirmalar yapilmistir. Coktan segmeli sorular cevaplanip, geleneksel 6gretim
yontemiyle derse devam edilmistir. Ogretmen, mevcut egitim programi gerceve-
sinde daha ¢ok kuramsal bilgi verip, 6grencilerin bu bilgiler ¢cercevesinde okudugu
metin tizerine yoneltilen sorular1 cevaplamalarini, sézciikleri ve dilbilgisi kuralla-
rin 6grenmelerini hedeflemistir.

Verilerin Analizi

Aragtirmada istatistiksel analiz tekniklerinden frekans analizi, tanimlayici ista-
tistik analizi ve ortalama karsilagtirma testleri, Mann-Whitney U testi ve Friedman
testi kullanilmistir. Hipotez testlerinde tanimlayic istatistik olarak medyan (M) ve
degisim aralif1 (R) degerleri verilmistir. Istatistiksel uygulamalar IBM SPSS prog-
raminin 22. stirimii kullanilarak gerceklestirilmistir.

Arastirmanin Sinirliiklarn

Bu aragtirma, MEB Ingilizce 8.sinif Upswing English adli ders kitabindaki 4
inite bagliklar icerisinden segilen 6 tema ile sinirh tutulmustur:

- Unite 1: Friendship “Order the menu”

- Unite 2: Friendship “Invite your friends”

- Unite 2: Teen life “ Talking about sports”

- Unite 4: On the phone “ Communication with secretary”

- Unite 5: The Internet “Reservation on the hotel”

- Unite 5: The Internet “Using a mobile phone”
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Etik Kurul izin Bilgileri

Yapilan bu ¢aligmada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin
Etigi Yonergesi” kapsaminda uyulmasi belirtilen téim kurallara uyulmustur.

Etik Degerlendirmeyi Yapan Kurul Adi: Ondokuz Mayis Universitesi
Etik Degerlendirme Kararinin Tarihi: 25.10.2019
Etik Degerlendirme Belgesi Say1 Numaras1:2019/330
BULGULAR
Aragtirmadan elde ettigimiz veriler, temel ve alt problemlere dayali olarak de-
gerlendirilmektedir. Bulgular, gesitli istatistik programlarindan yararlanilarak ana-
liz edilmistir. Sonuglar, tablolarla ve yiizdelik olarak da yansitilmistir.

Temel Probleme iligkin Bulgular

Yaratict drama tekniginin yabanci dil egitiminde okuma becerisinin gelistiril-
mesinde kullanilmasi bagar tizerinde ne tiir bir etki olusturmaktadir?

Bu béliimde deney grubu ve kontrol grubuna uygulanan basar1 6n test ve son
testlerinden elde sonuglar Tablo 1de verilmekte ve genel olarak degerlendirilmek-

tedir.

Tablo 1. Deney ve Kontrol Grubunun Son Test Bagar1 Puanlar1

40 1
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30

254
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iki grubun sonuglar1 kargilastirildiginda, tiim alanlarda test sonuglarinda de-
ney grubunun lehine anlamli farklar bulunmaktadir. Diyalog metinlerinin yaratici
drama teknikleri uygulanarak iglendigi deney grubu 6grencileri, mevcut program
etkinlikleri ile derslerin siirdiiriildigii kontrol grubuna oranla, son testte genelde
okudugunu anlama dil becerisinin gelistirilmesinde ve buna bagli s6zciik bilgisi ve
dilbilgisi kurallarinin uygulanmasinda ¢ok ytiksek diizeyde basar: elde etmislerdir.
Ogrencilerin 6n testte yanlis cevap verdikleri sorulara, son testte okuma becerisi,
sozciik ve dilbilgisi kullanimi baglaminda iki kat daha basarili cevaplar vermisler-
dir. Deney grubunun okuma becerilerine y6nelik basar1 puan: 18 puandan 37.5
puana yiikselirken kontrol grubunun basaris1 12 puandan 20 puana, deney gru-
bunun sozciik bilgisi bagar1 puani 14 puandan 35 puana yiikselirken kontrol gru-
bunun basarisi 10 puandan 14 puana, deney grubunun dilbilgisi basar1 puani 9
puandan 20 puana yiikselirken kontrol grubunun puani ise 8 puandan 10 puana
ancak yiikselebilmigtir. Kontrol grubunun basar artist son testte olduke¢a sinirl
diizeyde kalmigtir. Bunun sebebi, mevcut egitim programina dayal etkinliklerin
geleneksel yontem ve tekniklerle siirdiiriilmesi olarak degerlendirilmektedir. Ge-
leneksel yontem ve teknikler agirlikli olarak bilgi aktarimi seklinde oldugundan,
Ogrencilerin ilgi ve motivasyonunu artirmadiklari, dolayisiyla okudugunu anlama
becerisini gelistirmede yeterince etkili olmadiklar1 s6ylenebilir.

Yaratict drama yonteminin uygulandigi deney grubu son test basar1 puanlari
ve mevcut egitim programin izlendigi kontrol grubu son test basar: puanlar: ara-
sinda anlamli bir farkin olup olmadigi Mann-Whitney U testiyle ayrintili analiz
edilmistir.

Tablo 2. Kontrol Grubu Son Test Basar1 Puanlari icin Hipotez Testi Sonuglar

Okuma Sézciik Dilbilgisi P

20a (26) 14b (14) 10bc (14) <0.001

Test sonuglarina gore, kontrol grubunda okuma, sozciik ve dilbilgisi puanla-
rindan iki son test bagar1 puaninda istatistiksel olarak anlamli fark vardir (p<0.05).
Coklu kargilagtirma testi sonucunda, katilimcilarin okuma ve s6zciik bagar1 pu-
anlari, dilbilgisi basar1 puanlarina gore anlaml 6lgiide daha yiiksek bulunmustur.
Ayrica okuma bagar1 puanlari, sozciik basar1 puanlarina gore anlaml 6l¢iide daha
ylksektir.
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Tablo 3. Deney Grubu Son Test Basar1 Puanlari I¢in Hipotez Testi Sonuglari

Okuma Sozciik Dilbilgisi P

37.50a (18) 35ab (24) 20c (10) <0.001

Deney grubundaki artis da kontrol grubundakine benzer egilim gostermekle
birlikte, deney grubundaki artis oranlar1 ¢cok daha yiiksek diizeydedir. Test sonug-
larina gore, deney grubunda okuma, sézciik ve dilbilgisi puanlarindan ikisinin son
test bagar1 puaninda istatistiksel olarak anlaml fark vardir (p<0.05). Coklu kars:-
lastirma testi sonucunda, katilimcilarin okuma ve s6zciik basar1 puanlari, dilbilgisi
bagar1 puanlarina gore anlamli 6lgiide daha yiiksek bulunmustur. Deney ve kontrol
gruplarinin son test basar1 puanlari incelendiginde, her iki grubun da okuma baga-
r1 puanlari en yiiksek diizeyde ve ardindan da sozciik bagar1 puanlari gelmektedir.
Yaratict drama tekniklerinin sézciik 6gretiminde ve okudugunu anlamada 6gren-
cilerin belleginde kalicihgin artmasinda daha etkili oldugu degerlendirmesinde
bulunulmaktadir. Bununla birlikte, deney 6rneklem grubunun son test basar1 pu-
anlarina bakildiginda tiim boliimlerde anlamlr bir farklilik vardr.

Yaratic1 drama teknigiyle 6gretim yapilmasinin, okuma becerisi ve dil bilesen-
lerinin anlagilmasinda énemli bir etkiye sahip oldugu diisiiniilmektedir. Drama
teknikleriyle siirdiiriilen etkinlikler sayesinde yaparak-yasayarak 6grenme s6z ko-
nusu oldugundan, soyut kavram ve yapilar somut sekillerde sunularak 6grencile-
rin anlamalar1 kolaylastirilmistir. Bu da genel ¢ercevede 6grencilerin okudugunu
anlamalarina katkida bulunmustur. Kontrol grubunda ise, mevcut egitim progra-
minin uygulanmasindan dolay1r okuma becerisi ve dil bilesenleri son test basar1
puanlarinda biiyiik bir farklilik gériilmemistir. Bununla birlikte, sozciik bilgisi ve
okudugunu anlama becerilerinde basari artisi, dilbilgisi 6gretimine nazaran daha
dikkat ¢ekicidir.

Alt Problemlere iligkin Bulgular

1. Yaratict drama tekniginin uygulandigi deney grubu ile mevcut egitim
programindaki etkinliklerin uygulandigi kontrol grubunun okuma, sozciik ve
dilbilgisi 6n test ve son test basar: puanlar1 arasinda anlaml bir fark var midir?
On test ve son testten elde edilen veriler, okudugunu anlama, sézciik ve dilbilgisi
boyutlarinda daha bir sekilde ve bagar1 degisimleri yiizdelik oranlar verilerek ince-
lenmigtir.
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Tablo 4. Okuma Becerisi Agisindan Bagar1 Puanlari I¢in Hipotez Testi Sonug-
lar1

Basari
Grup On test Son test P
Deney 18 (20) 37.5 (18) <0.001
Kontrol 12(12) 20 (26) <0.001
P 0.046 <0.001

Deney grubu ve kontrol grubu 6n test ve son test okuma becerisine yonelik
bagar1 puanlari ayrintili olarak karsilagtirmali bir sekilde analiz edildiginde her iki
grubun da son test bagar1 puanlar: artmakla birlikte deney grubu 6grencilerinin
sonuglar1 kontrol grubu sonuglaria gore ¢ok daha yiiksek oranda artmustir. De-
ney grubunda iki kattan fazla, bir baska deyisle yaklagik %110’luk bir basar1 artist
s6z konusudur. Kontrol grubunun bagarisi ise %66 artmistir. Iki grubun sonuglari
arasinda deney grubunun lehine anlamli bir bagari puan farkinin oldugu dikkat
cekmektedir.

Deney grubu 6grencilerin, drama egitimi sonrasinda uygulanan son testte oku-
ma sorularina verdikleri dogru cevaplarin sayisinin 6nemli 6lgiide arttig1 ve hatali
cevaplarini 6nemli 6l¢lide diizelttikleri sonucuna varilmaktadir. Deney grubunun
On test ve son test basar1 puanlari arasindaki farkin oldukgea yiiksek olusu, bu grup-
la 12 hafta boyunca okuma etkinlikleri ¢ercevesinde yaratici drama teknigi uygu-
lamalarina yer verilmis olmas ile iligkilendirilebilir. Bu sonuglar, drama teknik-
lerin diyalog incelemelerinde uygulanmasinin 6grencilerin yabanci dilde okuma
becerisinin gelistirilmesine olumlu yonde katki sagladigini ortaya koymaktadir. Bu
basarinin ortaya ¢itkmasinin en 6nemli nedeni drama egitiminde 6grencilerin aktif
bir gekilde egitim siirecine katilmalar: ile agiklanabilir.

Kontrol grubu 6grencilerinin puanlar: da 6n test sonuglarina gore son test uy-
gulamasinda artis gostermistir. Bu da 12 haftalik bir egitimin sonrasinda normal
olarak beklenen bir artistir, ancak bu artisin ayni diyaloglar islenmesine karsin
farkl teknik ve etkinlikler kullanildig1 i¢in deney grubunun oldukea gerisinde kal-
dig1 goriilmektedir.

Tablo 5. Sozciik Agisindan Bagar1 Puanlar1 I¢in Hipotez Testi Sonuglari

Bagan
Grup P

On test Son test
Deney 14 (20) 35 (24) <0.001
Kontrol 10 (18) 14 (14) 0.022
P 0.102 <0.001
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Tablo 4 incelendiginde, deney grubu ve kontrol grubu 6grencilerinin son testle-
rindeki bagar1 puanlarinda artig s6z konusudur. Bununla birlikte, deney grubunda
oOn test ile son test arasinda basar1 puani artisinin kontrol grubu sonuglarina goére
oldukga yiiksek oranda olusu dikkat ¢cekmektedir. Deney grubunda 6n testten son
testte artis orani %150 artarken, kontrol grubunda bu artig ancak %40 diizeyinde
kalmigtir. Yaratici drama tekniginin etki giiciiniin en yiiksek sozciik 6greniminde
oldugu soylenebilir. Deney grubu ve kontrol grubu 6n test ve son test sonuglari
arasinda anlamli bir farklilik oldugu gorilmektedir.

Diyalogda kullanilan s6zciiklerin anlamlarinin drama teknigi sayesinde dene-
yimlerle ve gorsel boyutu da devreye sokarak aktarilmasi dogru bir yontem ola-
rak savunulabilir. Ogrenenlerin interaktif olarak siirece dahil olmalarinin ilgi ve
motivasyonlarini artirdigr degerlendirilmektedir. Deney grubundaki 6grencilerin
ozellikle sozcitkk 6grenme isteklerinin arttifl, 6grendiklerini hafizalarinda daha
uzun siire tuttuklari, bir bagka deyisle 6grenimin kalicihiginin arttig1 sonucuna va-
rilmastir.

Tablo 6. Dilbilgisi Agisindan Basar1 Puanlari I¢cin Hipotez Testi Sonuglari

Bagar1
Grup 23

On test Son test
Deney 9(12) 20 (10) <0.001
Kontrol 8 (12) 10 (14) 0.028
P 0.327 <0.001

Tablo 6'daki dilbilgisine yonelik sonuglar degerlendirildiginde, deney grubu ve
test grubu 6grencilerinin bagar1 puanlarinin 6n testte oranla son testte arttig1 go-
rilmektedir. Ancak iki grubun basar1 puanlar: farkli oranlarda artmistir. Deney
grubunun son test basar1 puani 6n testte oranla yaklasik %120 artarken, kontrol
grubunun son test bagar1 orani ancak %25 artis gosterebilmistir.

Deney grubunda diyalog metinlerinin canlandirma agamasinda dilbilgisi 6gre-
timinin ortiik bir gsekilde yapilmasi sebebiyle drama tekniginin 6grenciler iizerinde
olumlu etkiler sagladigi degerlendirmesinde bulunulmustur. Bu artigin bir diger
sebebi de 6grencilerin dilbilgisi kuralini ezberlemek yerine aktif olarak katildiklar1
etkinlikler ile yaparak-yasayarak 6grenmis olmalaridir. Deney grubunda dilbilgisi
Ogretiminde kullanilan teknik ve etkinliklerin, kontrol grubunda kullanilan mev-
cut ders programu etkinliklerinden daha etkili oldugu sonucuna varilmistir.

Tablo 4, 5 ve 6deki a, test sonuglarina gore drama egitimi 6ncesi deney ve kont-
rol gruplar: arasinda okuma bagar1 puani ortalamalar agisindan anlamli fark var-
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ken (p<0.05), sozciik ve dilbilgisi basar1 puani ortalamalar1 agisindan istatistiksel
olarak anlamli bir fark yoktur (p>0.05). Yaratici drama egitimi sonrasinda ise, de-
ney ve kontrol gruplari arasinda son test basar1 durumlarinda okuma, sozciik ve
dilbilgisi puanlar1 agisindan anlamli bir farklilik vardir (p<0.05). Deney ve kontrol
gruplari icin ayr1 ayr1 bakildiginda, yaratic1 drama egitimi sonras: bagar1 puanla-
rinda deney grubu i¢in daha yiiksek diizeyde ve anlamli bir artis gozlenmektedir
(p<0.05). Hipotez testi sonuglar1 ve bagar1 puan ortalamalarina gore, yaratici dra-
ma egitiminin belirgin bir sekilde okuma, sozciik ve dilbilgisi diizeylerini artirdig:
sonucuna varilmigtir.

2. Yaratic1 drama tekniginin uygulandigt deney grubunun cinsiyet gruplarina
gore son test basar1 puanlari arasinda anlamli bir fark var midir?

Tablo 7. Deney Gruplarinda Cinsiyet Gruplarina Gore Son Test Basar1 Puanla-
r1 Igin Hipotez Testi Sonuglar

Cinsiyet Basan

Okuma Sozciik Dilbilgisi
Kiz 36 (16) 34 (20) 20 (10)
Erkek 39.50 (18) 36 (24) 20 (2)
P 0.796 0.315 0.579

TARTISMA, SONUC VE ONERILER

Soyer (2016) yabanci dil 6gretiminde yaratict dramanin 6grenci tizerindeki et-
kileri ve konugma becerisini gelistirmeye yonelik katkilarini arastirdigi deneysel
aragtirmasinda olumlu sonuglara dikkat ¢cekmektedir. Yabanci dil 6gretiminde ya-
ratict drama teknigini kullanmanin 6grencinin kaygi diizeyinin azalmasinda etkili
oldugu ve 6grencinin 6z giiveninin arttig1, bu durumun da bagta konusma becerisi
olmak iizere, hedef dili daha etkin bir sekilde kullanmasini sagladig belirtilmekte-
dir. Ayrica yaratict drama teknikleri ile yapilandirilmig bir dil dersinin geleneksel
yabanci dil 6gretim yontemlerine gore 6grencide 6grenme agisindan onemli bir
fark olusturdugu ve 6grenilenlerin kaliciliginin saglandigi vurgulanmaktadir. Bu
¢aligmanin sonucu ile bizim yirittiglimiiz arastirmanin genel sonuglar1 ortiis-
mektedir.

Goktiirk (2019) tarafindan yaratici drama etkinliklerinin Ingilizce konugma
becerisine etkisinin aragtirildig1 deneysel ¢calismada, yaratici drama etkinlikleri ile
Ingilizce 6greniminin égrencilerin iletisim becerilerini gelistirdigi degerlendirme-
sinde bulunulmugtur. Ote yandan, yaratict drama teknigi somutlastirarak 6gretme
olanag1 sundugu igin sozcitk 6grenimini de 6nemli 6l¢iide olumlu yonde etkiledi-
gine dikkat ¢ekilmektedir. Bizim yiiriittigtimiiz bu aragtirmada da yaratict drama
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tekniginin izlendigi deney grubu 6grencilerinin basar: puanlar: son testte %150
arttigy gorilmistiir. S6z konusu teknigin bir diger 6nemli yarar: olarak da derse
pek katilmayan 6grencilerin dahi derse katildiklar: gosterilmigtir.

Catherine ve Devi (2020), Hindistanda Ingilizce gretiminde drama teknikleri-
nin 6grencilerin dil becerilerinin gelisimine etkisini aragtirdiklar: ¢aliymalarinda,
soz konusu teknigin tiim temel ve tamamlayici dil becerilerinin gelisimine katkida
bulundugu sonucuna varmiglardir. Bizim yliriittigiimiiz aragtirmanin sonuglari ile
benzerlik gostermektedir. Bethan ve Allan (2019), modern dillerin 6gretimine yo6-
nelik olarak erken mesleki uygulamada yaraticiligin ve yeniligin gelisimini destek-
leme baglaminda sinif ici etkinliklerde dramanin kullanimini arastirmiglardir. Go-
riisme modeline dayal yiiriittiikleri ¢alismalarinda s6z konusu teknigin 6gretmen
adaylarinin motivasyonlarini, derse katilimlarini ve sonug olarak da bagarilarini
artirdi1 degerlendirmesinde bulunmuslardir.

Gazi Universitesi hazirlik siniflarinda yaratict drama tekniginin yabanc dil
Fransizca derslerinde kullaniminin $grenci bagarisina etkisini aragtiran Ozgelik
ve Aydeniz (2012), s6z konusu teknigin kullanildig1 deney grubu 6grencilerinin
genel bagar1 puanlarinin daha yiiksek oldugunu saptamiglardir. Bizim yiriittigi-
miiz aragtirmada da ayni sonuglara varilmistir. Bununla birlikte, Soyer (2016)’in
aragtirmasinin aksine deney grubu 6grencilerinin konusma becerisinin gelistiril-
mesine yonelik tutumlarinda kontrol grubu 6grencilerine oranla anlamli bir farkin
olmadig1 ortaya konulmustur.

Yiirtittiigiimiiz arastirma sonucunda elde edilen bulgular, alan yazinda daha
once yliriitiilmiis aragtirma sonuglari ile paralellik gostermektedir. Bununla birlik-
te, daha once gergeklestirilen arastirmalar, daha ¢ok yaratic1 dramanin ya yabanci
dilde genel basariya ya da konusma becerisinin gelisimine katkisini saptamaya yo-
neliktir. Bu arastirma, yaratict drama tekniginin Ingilizce okuma becerisinin geli-
simine de olumlu katk: sagladigini ortaya koymaktadur.

Uygulamaya dayal1 yaptigimiz bu aragtirma sonucunda deney grubu ve kont-
rol grubundan elde edilen basari testi verileri incelendiginde, son testte tiim alan-
larda deney grubu 6grencilerinin lehine anlaml farklarin oldugu gorilmektedir.
Diyalog metinlerinin yaratici drama teknikleri uygulanarak islendigi deney grubu
ogrencileri, mevcut program etkinlikleri ile derslerin stirdiirildiigii kontrol grubu-
na oranla, son testte genelde okudugunu anlama dil becerisinin gelistirilmesinde
ve buna bagl sozciik bilgisi ve dilbilgisi kurallarinin uygulanmasinda ¢ok yiiksek
diizeyde basari elde etmiglerdir. Tablolardaki ¢oklu kargilagtirma sonugclarin gore
deney grubunun son testte bagar1 artisi sirayla en yiiksek sozciik, okudugunu anla-
ma ve dilbilgisi alanlarinda olmugtur.
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Sonug olarak, deney grubu ve kontrol grubu 6grencilerinin bagar1 6n test ve
son test uygulamasindan elde edilen veriler karsilagtirildiginda, yaratici drama
teknigi kullanilmasinin 6grencilerin Ingilizce okuma becerisine olumlu yonde bii-
yiik ol¢iide katki sagladigi dikkat cekmektedir. Ogrenciler, §grenme siirecine aktif
katildiklar: i¢in hem islenen konulari istekle 6grendikleri hem de 6grendiklerini
basarili bir sekilde beceriye donistiirdiikleri saptanmustir. Ayrica test sonuglarina
gore erkekler ve kizlar arasinda okuma, sozciik ve dilbilgisi son test bagar1 puanlar1
acisindan anlamli farklilik bulunamamagstir.

Aragtirmamiz sonucunda hem uygulayicilara hem de arastirmacilara 6nerile-
rimiz bulunmaktadir. Ilk ti¢ 6nerimiz uygulayicilara yonelik iken, son iig dnerimiz
de aragtirmacilara yoneliktir.

1. Yabanc dil derslerinde 6grencinin 6grenme siirecine aktif katilima olanag:
saglayan yaratici drama tekniklerine, tiim dil becerilerin gelistirilmesine yonelik

etkinliklerde yer verilmeli,

2. Hedef davranislarin kazanilmasina yonelik uygun yaratici drama teknikleri
secilmeli,

3. Segilen diyaloglar, 6grenenlerin yaratici diistinmelerinin, hayal gii¢lerinin,
iletisim ve sosyal becerilerinin gelismesine katki saglayacak nitelikte olmalu.

4. Yabanc dil egitiminde yaratici drama teknigini kullanmanin &grencilerin
dinledigini anlama becerisinin gelisimine etkisi,

5. Yabanc dil egitiminde yaratict drama teknigini kullanmanin 6grencilerin
yazma becerisinin gelisimine etkisi,

6. Yabanci dil egitiminde yaratic1 drama teknigini kullanmanin kiiltiir arasi ile-
tisim becerisinin edinimine etkisi arastirilabilir.

CIKAR CATISMASI

Makalenin yazarlar: arasinda, ¢aligma kapsaminda herhangi bir kisisel ve fi-
nansal ¢ikar ¢atigmasi bulunmamaktadir.

Yazar Katkis1

Katki Diizeyi: 1. Yazar: %60-2. Yazar: %40.
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THE IMPACT OF USING CREATIVE DRAMA TECHNIQUES ON THE 8TH GRADERS’
ENGLISH READING SKILLS ACHIEVEMENT

ABSTRACT:

The aim of this study is to investigate the effect of using creative drama techniques
on the success of 8th graders in improving their English reading skills. The research was
carried out with 40 students studying in the 8th grade. 20 of them are in the experimen-
tal group and 20 of them are in the control group. The applications were made with the
dialogues found in the 8th grade Upswing English book. Dialogues with the control
group in the book were examined within the framework of the activities included in the
current training program. On the other hand, the same dialogues in the experimental
group were continued by applying creative drama techniques. The intervention took
place over a period of 14 weeks. The same achievement test was applied to both groups
in the 1st week and the 14th week. The quantitative research method was used in the
data collection analysis of the research. Based on the fact that creative drama techniqu-
es contribute to the development of reading skills in foreign language teaching and
indirectly to vocabulary and grammar teaching, creative drama has been regarded and
used as an alternative teaching method.

Keywords: Foreign Language Education, Creative Drama Technique, Reading
Skill, Achievement.

e e s

YARATICI DRAMA TEKNIGI KULLANIMININ 8. SINIF INGILIZCE DERSI OKUMA
BECERISININ GELISTIRILMESINDE BASARIYA ETKISI

0z

Bu ¢aligmanin amaci, 8.simif Ingilizce dersinde yaratici drama tekniklerini kullan-
manin okuma becerisinin gelistirilmesinde 6grencilerin basarisina etkisini aragtirmak-
tir. Aragtirma 8.sinifta 6grenim goren 40 Ogrenci ile gerceklestirilmistir. Bunlardan
20’si deney grubunda, 20si ise kontrol grubunda yer almaktadir. Uygulama galisma-
lar1 8.smnif Upswing English adli kitapta bulunan diyaloglarla yapilmistir. Kontrol gru-
bu ile devlet kitabindaki diyaloglar mevcut egitim programinda bulunan etkinlikler
gercevesinde incelenmistir. Deney grubu ile ayni diyaloglar yaratici drama teknikleri
uygulanarak siirdiirtilmistiir. Caligma 14 haftalik bir siirede gercgeklesmistir. Her iki
gruba da 1.hafta ve 14.hafta ayn1 basari testi uygulanmustir. Aragtirmanin veri toplama
analizinde nicel aragtirma yontemi kullanilmistir. Yaratict drama tekniginin, yabanc
dil 6gretiminde okuma becerisinin gelistirilmesine, dolayl1 olarak sozciik ve dilbilgisi
ogretimine de katki sagladigi gerceginden hareketle alternatif bir ders 6gretim yontemi
olarak kullanilabilecegi degerlendirmesinde bulunulmustur.

Anahtar Sozciikler: Yabanc: Dil Egitimi, Yaratict Drama Teknigi, Okuma Becerisi,
Bagar1.
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INTRODUCTION

On the one hand, globalization makes itself felt in every field, and on the other
hand, the need to know a foreign language has increased more than before, in
which information and communication tools are used intensively. Following this
requirement, “How can we continue foreign language education more effectively?”
has become a question seeking an answer. To increase success in foreign language
education, it has been observed that research have focused on approaches, met-
hods, techniques, teaching tools and materials in recent years. In all studies, the
emphasis is placed on an understanding that puts the student in the center and
ensures that the student takes an active role in learning activities.

Today, when the traditional methods are insufficient, the communicative ap-
proach widely applied since the 1980s, the task-based approach applied in the
1990s, and the action-oriented approach adopted all over the world since the
2000s, are all approaches in which the learner is centered and actively given a role.
However, before the audio-visual method, which was widely used in the 1960s, the
methods used in foreign language teaching were teacher-centered.

It is seen that the research continues on the techniques to be followed in foreign
language teaching. This research will be more beneficial if they define the foreign
language learner as a social actor just like the action-oriented approach does. So
long as the student participates in the activities in line with the principle of ‘lear-
ning by doing s/he can reach the expected goal. In this respect, it is noteworthy to
state that the creative drama technique, which has been frequently applied in other
fields, has recently started to be used in foreign language education as well.

The understanding of both active participation and cooperative learning of the
learner, which is also adopted by the action-oriented approach, can be realized
thanks to the creative drama technique. Namely, “based upon the life experiences
of the members of a group, creative drama is an enacting by using techniques such
as a purpose, idea, improvisation, role playing etc. While these animation proces-
ses are carried out with an experienced trainer, they are based on spontaneity, the
principle of ‘here and now’, ‘pretending), and creative drama directly benefits from
the general features of the play” (Adigiizel, 2018:43). To give another definition,
"creative drama technique can also be defined as the participants' making sense
of an idea, experience, event or concept by recreating old cognitive processes in
playful activities in group work by using techniques such as improvisation, role
playing” (San, 2002: 81).

Creative drama technique activates the individual's mental, social and psycho-
motor skills together and simultaneously. “Creative drama has features that can
realize a holistic learning. It facilitates the simultaneous realization of cognitive, af-
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fective and psychomotor development areas in learning, and also it consists of pra-
ctices in which learning is made experiential” (Adigiizel, 2018: 66). This technique
is at the forefront of the techniques in which foreign language teaching/learning
can be sustained in line with these goals, because it offers students the opportunity
to develop common thinking and cooperative behaviors.

Teachers should benefit from many methods and techniques while teaching
any subject, and the fact that creative drama is an extremely effective technique
in achieving the desired goal should not be overlooked. In the relevant literature,
the study of Bethan and Allan (2019) on the use of drama in teaching modern
languages and the studies of Aydeniz and Ozcelik (2012) on the effect of creative
drama method on university students' French success support this view. Following
different approaches and methods, and integrating information and communicati-
on technologies with education widely, the use of various tools and materials in the
teaching environment and activities has facilitated the use of different techniques.
Studies suggest that techniques, activities and materials that regard each student as
endowed with different abilities should be preferred in foreign language teaching.

Posters, reading texts, especially dialogues used in foreign language teaching
are among the materials used to develop reading comprehension skills. While
choosing these materials, more extensive care should be taken in terms of their
suitability for the age and levels for the students, and it is necessary to choose the
appropriate techniques and activities to develop this skill more effectively.

The main goal in teaching reading is to ensure that the learner focuses on the
subject throughout the reading process. Harris and Sipay (1990) defined reading
as interpreting written language meaningfully. In Akyol’s view (2012), based on the
effective communication between the author and the reader, reading is the process
of constructing meaning in an organized environment, using prior knowledge in
line with an appropriate method and purpose. Reading is a process and the interp-
retation made at the end of the process can be considered as a product (Badraw,
1992). Reading comprehension is one of the four basic language skills in foreign
language education. It is noted that reading skill has an important place in foreign
language teaching (Richards & Renandya, 2002). Anderson (1996) emphasizes that
the pedagogical elements of the dialogues in the written texts contribute to the
development of reading skills. The development of reading skills also positively
affects the development of productive writing skills.

Words are “units that meet a certain concept in the mind or provide the relati-
onship between concepts and are ready to be used in context” (Kurudayioglu & Ka-
radag, 2005: 307). Vocabulary teaching forms the basis of the studies on language
education. To Karatay (2009), vocabulary is the basic element in acquiring reading,
writing, listening and speaking skills. The main purpose of vocabulary teaching
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is to enable the individual to use the target language effectively in basic language
skills. In foreign language teaching/learning, learners have to do the activities of
recognizing and interpreting words in the first stage of the development of reading
comprehension skills, and later on, deciphering and comprehending the meaning
formed by the words form a sentence.

Knowing grammar rules is also considered important in acquiring reading
comprehension skills. However, instead of memorizing these rules, it is more use-
ful to comprehend the logic of formation of sentence structures through active
activities and "teach them by using them in context" (Ozgelik, 2012: 1). Since there
is a process in which the learner is active in the creative drama technique but at the
same time the teacher directs, the learner can proceed with a constructivist appro-
ach and learn the rules by intuition.

The aim of this study is to investigate the effect of creative drama technique
on the development of reading skills of secondary school 8th grade students who
learn English as a foreign language. No study has been found on the effect of cre-
ative drama technique on the development of reading skills in foreign language
teaching. It is very important to use approaches, methods and techniques suitable
for the outcome in achieving the desired success in foreign language teaching. The
methods and techniques that are decided to be applied should be determined de-
pending upon the chosen subject, the knowledge to be given and the skills to be
gained and thefore, they should contain diversity. It can be seen that the creative
drama technique, which is accepted as one of the techniques based on learning by
doing and teaching by internalizing, contains a more purposeful dimension in the
development of reading skills.

Main Problem statement:

What kind of effect does the use of creative drama technique in developing
reading skills in foreign language education have on success?

Sub-problem statements:

1. Is there a significant difference between the reading, vocabulary and gram-
mar pre-test and post-test achievement scores of the experimental group in which
the creative drama technique was applied and the control group in which the acti-
vities in the existing education program were applied?

2. Is there a significant difference between the post-test achievement scores of
the experimental group according to the gender groups?
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RETICAL FRAMEWORK

Use of Creative Drama in Education and Foreign Language Teaching

The word drama is derived from the Greek word "dran". “Dran” means to do or
or to act. The use of the Greek word "dramenon" in the form of a spectacle assumes
the meaning of action of "drama” (San, 1989: 57). The foundations of drama are
based on Dewey's theory of "learning by doing" (Génen & Dalkilig, 1999). “The
studies carried out under the name of Drama showed itself in Education in Eng-
land” (Adigiizel, 2008; Karakaya, 2007; San, 2008). As for creative drama, “creative
drama is the expression of a purpose, thought, improvisation, role playing, etc.,
based on the life experiences of the members of a group (Adigiizel, 2018: 73). The
main reason why it is called as creative drama is that the activities are mostly im-
provised and students take part as active participants in the learning environment.

The use of creative drama in the educational arena is possible in many fields
from history education to foreign language education, and it is seen that it has
been widely used in many countries including Turkey recently. There are many
reasons for this: It provides an environment where students can learn by doing and
feeling relaxed. By revealing the importance of emotions, imagination and creative
expression in education, the development of child's affective skills is taken into ac-
count (O'Hara, 1984). When considered mentally, it offers many contributions to
the development of students. In creative drama, learners make connections betwe-
en the newly learned concepts based on the meanings of the concepts they created
in their own minds in the past. For this reason, it can be stated that every creative
drama activity is effective in the formation of new perspectives and ideas in lear-
ners (Ustiindag, 2006:245). Thus, they freely use their creativity and imaginative
thinking power in a free environment (Adigiizel, 2018: 104). In cases where the
creative drama technique is applied, students become aware of their interests and
abilities during the activities. They gain the ability to manage and direct the group
they are in” (Kara, 2010:53-54). On the other hand, this technique helps learners to
understand the feelings and thoughts of the other people around them. Presenting
creative drama with different activities increases the learners' comprehension and
productive skills.

Upon mentioning that game develops the student's imagination, facilitating
language development and increasing interaction between people, Bayram et al.
(1999: 18) stress that students easily learn many rules that they have difficulty le-
arning through the game. Hadfield (1990: vii), on the other hand, argues that the
inclusion of games in the language syllabus not only provides students with the
opportunity to use language intensively but also helps them to use the language in
a meaningful context so that teachers can easily identify the difficulties students
encounter while learning.
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Creative drama is a valuable method in various fields (Heathcote & Herbert,
1985) since it creates a real-life social environment and allows one to seek answers
to problems in this environment (Heathcote & Herbert, 1985). When evaluated in
foreign language education, this technique is essential in developing language skills
(Davoud, Hasim & Saad, 2020; Catherine & Devi, 2020), communication skills,
and cooperative actions in that it offers students ‘learning by doing’ opportunities.
As well as its significant contribution to the acquisition of speaking skills, it has a
positive contribution to the active learning of words and language structures by
integrating language into students' lives and the interpretation of reading texts.
Thanks to this technique, students' motivation and performance toward effective
language learning increase (Aydeniz & Ozgelik, 2012; Ozgelik & Aydeniz, 2012).
The fact that drama technique includes dimensions such as role-playing, animati-
on, and improvisation contributes to transforming learned knowledge into skill at
a high level.

Stages of Creative Drama

All activities must be given in unity and harmony in the creative drama pro-
cess to achieve the predetermined goals. “While working within the framework
of this harmony, three stages should be taken into consideration, namely prepa-
ration-warm-up studies, playing/animation and evaluation-discussion” (Adigiizel,
2006; Altuntas & Altinova, 2015). Gathering drama works under four roofs; There
are also those who list them in four stages: warm-up, role-playing, animation, and
evaluation. Akyol (2003) mentions the existence of five stages in drama studies:
warming-relaxing, playing, improvising, formation and evaluation.

The preparation-warm-up phase is when the learner is prepared both mentally
and physically. It is a stage where it is decided which content/dialogue will be sele-
cted for the event and the people or groups participating.

The aim of playing/animation stage is to bring it into an active state, put it into
action, keep a past event or situation alive by showing it, or play someone's dis-
guise and personality. It includes all the formations in which a subject is shaped,
determined, shaped, and exhibited to other participants in the process (Adigiizel,
2018: 139).

Evaluation-discussion stage is the stage where the previous stages are evalua-
ted, how the process is started and which situations are examined in the animation
stage. It is the process in which it is discussed whether the course outcomes that
are intended to be taught reach the goal or how this outcome is internalized during
the animation phase.
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Creative Drama Techniques used in the research

Role-playing / event-enactment is a technique that the learners perform th-
rough the dialogue or text that will be newly taught in the lesson. The dialogues
distributed to the learners by the teacher are examined, then the role to be played
is determined by the learners' choice or by the teacher. At this stage, learners un-
derstand where to put emphasis and intonation from some sentence structures and
meanings of the teacher.

Improvisation is a situation where learners enable them to visualize in their
minds and at the same time, understand how they express their thoughts according
to the scope of the subject in instant situations. The improvisation technique is a
technique that develops creativity without creating a particular rule framework, so
the learner is in a free-thinking environment in this process.

Pantomime: It is a form of expression technique based on the power of obser-
vation, focus and physical skills. McCaslin (1984) pointed out that “pantomime
with a group improves the visualization skills of children and increases the level of
awareness, and therefore, pantomime should be used in studies in the direction of
creativity” (cited in Onder, 2004:142). Pantomime is a drama technique in which
learners express various emotions, thoughts, experiences, and complex situations
by using their creativity and ability to visualize events in their minds, gestures and
mimics, and make nonverbal expressions.

Drama through painting: It is a technique in which children express their ex-
periences through painting in line with the instruction given by the teacher in
the animation work. The use of the painting technique in this style conceptualizes
what learners learn and makes what they learn more permanent and gives children
the opportunity to express their feelings and thoughts differently.

Role cards: In the creative drama process, role cards are the cards that include
information about the characters to be played, the time and place of the event writ-
ten, and the starting point of the event.

METHOD
Research Design

In this study, which is based on the quantitative research method, the expe-
rimental model was applied. Two equivalent classes were randomly assigned to
the experimental and control groups (Balci, 2016). 20 people in one class were in
the experimental group, and 20 in the second class were in the control group. The
research was carried out with 40 students in total. Our study investigated the effect
of using creative drama technique on the development of English reading skills.
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Research Sample

The research was carried out in Samsun Private Atakum Secondary School,
affiliated with the Ministry of National Education, located in the central distri-
ct of Atakum, Samsun, in the spring term of the 2019-2020 academic year. Two
branches were randomly chosen among the 8th grades to form the basis of the ex-
perimental design. All participants are 13 years old. One of the randomly selected
groups was determined as the experimental group of 20 (10 boys, 10 girls), and the
other as the control group of 20 people (9 boys, 11 girls).

Data Collection Tools

The pre-test was given in the 1st week of the 14-week program and the post-test
was given in the last week. The same questions were asked to both groups in the
pre-test and post-test. Questions about a given dialogue are divided into 5 catego-
ries. There are 10 questions in each category. Open-ended questions to understand
the dialogue in the 1st category, true-false questions about the dialogue in the 2nd
category, questions to find the synonyms of the words in the 3rd category, questi-
ons to find the antonyms of the words given in the 4th category, and questions that
ask to form the sentences from the the randomly given words in the last category.
There are 50 questions in total in the test, and the correct answer to each question
is worth 2 points.

Procedure

Dialogues for the development of reading skills were selected from the 8th gra-
de English textbook each week for the students to perform the intended behavior
in both the experimental and control groups. In the 12 weeks, the same dialogu-
es aimed at improving reading skills were processed with the experimental group
using the drama techniques mentioned above. The control group followed the ac-
tivities in the existing programs.

Drama techniques were practiced with the experimental group of students to
improve their reading skills in English lessons for 12 weeks. Lesson plan contents,
according to Gagne's teaching model, have been prepared by paying attention to
the stages of warming up, drawing attention, giving preliminary information about
the subject, explaining the materials, informing the student about the outcome,
providing support, seeing the target behavior of the students, and giving feedba-
ck. The students were divided into pair or threesome groups in the experimental
group. The groups were formed by considering the gender difference distribution.
In the selection of the groups, careful attention was paid not to have the same
students in the same group all the time. In the creative drama techniques, it was
ensured that each group was formed with different student groups. Attention was
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paid to ensure full participation of the students in the lessons. Dialogue texts in
the units were distributed according to the weeks so that each group would receive
different speech texts. Before each activity, students were given role cards configu-
red by the teacher. Feedback was provided from each student. The activities were
repeated with different students. Creative drama techniques were applied in the
curriculum, taking into account the themes of reading in a foreign language and
course outcomes.

In the control group, the activities included in the existing education program
were applied for 12 weeks to improve English reading skills in the lessons. Each
week, the dialogues in the book were processed by only reading. The teacher per-
mitted the students who wanted to read the dialogue. Then, exercises related to the
dialogue text were made. Multiple-choice questions were answered and the lesson
continued with the traditional teaching method. The teacher aimed to give more
theoretical information within the existing education program's framework, enab-
le the students to answer the questions asked about the text they read within the
framework of this information, and learn the words and grammar rules.

Data Analysis

Frequency analysis, descriptive statistical analysis and mean comparison tests,
Mann-Whitney U test and Friedman test, which are statistical analysis techniques,
were used in the research. Median (M) and range of variation (R) values are gi-
ven as descriptive statistics in hypothesis tests. Statistical analyses were carried out
using the 22nd version of the IBM SPSS program.

Limitations of the Study

This research is limited to 6 themes selected from 4 units in the MEB English
8th grade Upswing English textbook:

- Unit 1: Friendship “Order the menu”

- Unit 2: Friendship “Invite your friends”

- Unit 2: Teen life “Talking about sports”

- Unit 4: On the phone “Communication with secretary”

- Unit 5: The Internet “Reservation on the hotel”

- Unit 5: The Internet “Using a mobile phone”
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FINDINGS
The data obtained from the research are evaluated based on the main and su-
b-problems. The findings were analyzed using various statistical programs. The
results are also depicted in tables.

Findings related to Main Problem

What kind of effect does the use of creative drama technique in developing
reading skills in foreign language education have on success?

In this section, the results obtained from the achievement pre-test and post-
test of the experimental and control groups are given in Table 1 and evaluated in

general.

Table 1. Pre-test and post-test results of the experimental and control groups.

40

35 1

30

25 1

m SOzZCUK
20

B OKUMA
15 1

m DIL BILGISI
10

ON TEST SON TEST ONTEST SON TEST

DENEY GRUBU KONTROL GRUBU

When the results of the two groups are compared, there are significant differen-
ces in favor of the experimental group in all areas. The students in the experimental
group achieved a very high level of success in the development of reading compre-
hension language skills and the application of the related vocabulary and grammar
rules in the post-test compared to the control group. The questions that the stu-
dents gave wrong answers in the pre-test were twice as successful in the post-test
in terms of reading skills, use of vocabulary and grammar. While the achievement
score of the experimental group in reading skills increased from 18 points to 37.5
points, the success of the control group increased from 12 points to 20 points, the
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vocabulary achievement score of the experimental group increased from 14 points
to 35 points, while the success of the control group increased from 10 points to 14
points, and the grammar achievement point of the experimental group increased
from 9 points to 20 points. The score of the group could only increase from 8 points
to 10 points. The increase in success of the control group remained at a very limited
level in the post-test. The reason for this can be considered to be the continuation
of the activities based on the current education program with traditional methods
and techniques. Since traditional methods and techniques are mainly in the form
of information transfer, it can be said that they do not increase the interest and
motivation of the students, therefore they are not effective enough in improving
their reading comprehension skills.

The Mann-Whitney U test was used to analyze whether there was a significant
difference between the experimental group's post-test achievement scores and the
control group's post-test achievement scores.

Table 2. Hypothesis Test Results for the Control Group Post-Test Scores.

Reading Vocabulary Grammar P

20a (26) 14b (14) 10bc (14) <0.001

The test results showed a statistically significant difference in the two post-test
achievement scores from the reading, vocabulary and grammar scores in the cont-
rol group (p<0.05). As a result of the multiple comparison test, the participants'
reading and vocabulary achievement scores were significantly higher than their
grammar achievement scores. In addition, reading scores are significantly higher
than word scores.

Table 3. Hypothesis Test Results for Experimental Group Post-Test Scores.

Reading Vocabulary Grammar P

37.50a (18) 35ab (24) 20c (10) <0.001

Although the increase in the experimental group showed a similar trend to the
control group, the increase rates in the experimental group were much higher. Ac-
cording to the test results, there was a statistically significant difference in the post-
test achievement scores of two of the reading, vocabulary and grammar scores in
the experimental group (p<0.05). As a result of the multiple comparison test, the
participants' reading and vocabulary achievement scores were found to be signi-
ficantly higher than their grammar achievement scores.When the post-test achie-
vement scores of the experimental and control groups are examined, the reading
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achievement scores of both groups are at the highest level, followed by the voca-
bulary achievement scores. Therefore, we can claim that creative drama techniques
are more effective in increasing the retention of students' memory in vocabulary
and reading comprehension. Together with this, when the post-test achievement
scores of the experimental sample group are examined, there is a significant diffe-
rence in all sections.

Teaching with creative drama techniques is thought to affect understanding
of reading skills and language components. Since learning by doing is effective
thanks to the activities carried out with drama techniques, abstract concepts and
structures are presented in concrete ways, making it easier for students to unders-
tand. This, in general, contributed to students' reading comprehension. There was
no significant difference in the post-test achievement scores of reading skills and
language components in the control group due to the implementation of the exis-
ting education program. However, the increase in the success in vocabulary and
reading comprehension skills is more remarkable than in grammar.

Findings related to the sub-problems

1. Is there a significant difference between the reading, vocabulary and gram-
mar pre-test and post-test achievement scores of the experimental group and the
control group? The data obtained from the pre-test and post-test were examined
in detailed in terms of reading comprehension, vocabulary and grammar, and the
success changes were shown by giving percentages.

Table 4. Hypothesis Test Results for Success Scores in terms of Reading Skills.

Success
Group Pre test Post test P
Experiment 18 (20) 37.5 (18) <0.001
Control 12 (12) 20 (26) <0.001
P 0.046 <0.001

When the achievement scores of the experimental group and the control group
for pre-test and post-test reading skills were analyzed in detail, the post-test suc-
cess scores of both groups increased. Still, the results of the experimental group of
students increased much higher than the results of the control group. In the expe-
rimental group, there is a success increase more than twice, in other words, about
110%. The success in the control group increased by 66%. It is noteworthy that
there is a significant difference in achievement scores in favor of the experimental
group between the results of the two groups.
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It can be concluded that the number of correct answers given by the students
in the experimental group to the reading questions in the post-test increased signi-
ficantly and participants significantly corrected their incorrect answers. The high
difference between the experimental group's pre-test and post-test achievement
scores can be related to the fact that creative drama techniques were used within
the framework of reading activities for 12 weeks with this group. These results
reveal that the application of drama techniques contributes positively to the de-
velopment of students' reading skills in a foreign language. The most important
reason for this success can be explained by the active participation of students in
the education process in drama education.

The scores of the control group students also increased in the post-test compa-
red to the pre-test results. This increase can be seen as expected one after a 12-week
training, but it is seen that this increase lags far behind the experimental group as
different techniques and activities are used despite the same dialogues.

Table 5. Hypothesis Test Results for Vocabulary Success Scores.

Success
Group P

Pre test Post test
Experiment 14 (20) 35 (24) <0.001
Control 10 (18) 14 (14) 0.022
P 0.102 <0.001

When Table 4 is examined, there is an increase in the achievement scores of
the experimental group and control group students in the post-tests. However, it
is noteworthy that the increase in achievement scores between the pre-test and the
post-test in the experimental group was quite high compared to the control group's
results. While the rate of increase in the experimental group from the pretest to the
posttest increased by 150%, this increase was only 40% in the control group. It can
be stated that the effect power of the creative drama technique is highest in voca-
bulary learning. It is seen that there is a significant difference between the pre-test
and post-test results of the experimental group and the control group.

It can be regarded as an influential method to convey the meanings of the wor-
ds used in the dialogue through experiences and engagement with the visual di-
mension. It is considered that the interactive involvement of learners in the process
increases their interest and motivation. It can be concluded that the students in the
experimental group significantly increased their desire to learn vocabulary, they
kept what they learned in their memory for a longer time; in other words, the per-
manence of learning increased.
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Table 6. Hypothesis Test Results for Grammar Success Scores

Success
Group Pre test Post test P
Experiment 9 (12) 20 (10) <0.001
Control 8 (12) 10 (14) 0.028
g 0.327 <0.001

When the grammar results in Table 6 are evaluated, it is seen that the achie-
vement scores of the experimental group and control group students increased
in the post-test compared to the pre-test. However, the achievement scores of the
two groups increased at different rates. While the post-test success score of the ex-
perimental group increased by approximately 120% compared to the pre-test, the
post-test success rate of the control group could only increase by 25%.

It has been observed that the drama technique has positive effects on the stu-
dents because the grammar teaching is done implicitly in the animation phase of
the dialogue texts in the experimental group. Another reason for this increase is
that students have learned by doing and they actively participate in the activities,
instead of memorizing the grammar rule. This suggests that the techniques and
activities used in grammar teaching in the experimental group were more effective
than the existing curriculum activities used in the control group.

According to the test results in Tables 4, 5 and 6, while there is a significant dif-
ference between the experimental and control groups in terms of reading achieve-
ment averages before drama education (p<0.05), there is no statistically significant
difference in terms of vocabulary and grammar achievement averages (p). >0.05).
After the creative drama training, there was a significant difference between the
experimental and control groups in terms of post-test success in reading, vocabu-
lary and grammar scores (p<0.05). When the experimental and control groups are
examined separately, a higher and significant increase is seen in the success scores
of the experimental group after the creative drama training (p<0.05). According
to the hypotheses test results and average achievement scores, it can be concluded
that creative drama education significantly increased the levels of reading, vocabu-
lary and grammar.

2. Is there a significant difference between the post-test achievement scores of
the experimental group according to the gender groups?
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Table 7. Hypothesis Test Results for Post-Test Success Scores in Experimental
Groups by Gender Groups.

Gender Success

Reading Vocabulary Grammar
Female 36 (16) 34 (20) 20 (10)
Male 39.50 (18) 36 (24) 20 (2)
P 0.796 0.315 0.579

RESULT AND DISCUSSION

There are a total of 20 students, 10 girls and 10 boys, in the experimental group.
To determine whether the effect of creative drama technique changes according to
gender, the pre-test and post-test achievement scores of female and male students
were analyzed comparatively.

The pre-test and post-test results of the experimental group students' reading,
vocabulary and grammar achievement scores by gender were examined separately.
According to the test results, no significant difference was found between males
and females in terms of reading, vocabulary and grammar post-test achievement
scores (p<0.05). The absence of a statistical difference can be explained by the fact
that the students are at the same age and they participate in the creative drama
activities together by taking an active role. This displayed that the gender of the
learners was not a determining variable in the overall success average.

Discussion, Conclusion and Suggestions

Soyer (2016) draws attention to the positive results in his experimental research
in which he investigated the effects of creative drama on students in foreign lan-
guage teaching and its contribution to improving speaking skills. He asserts that
using the creative drama technique in foreign language teaching effectively reduces
the student's anxiety level and increases the student's self-confidence, which enab-
les him/her to use the target language more effectively, especially speaking skills.
In addition, he emphasized that a language course structured with creative drama
techniques makes a significant difference in terms of student learning compared to
traditional foreign language teaching methods. The results of this study are in an
agreement with the general results of our research.

The experimental study conducted by Goktiirk (2019), in which the effect of
creative drama activities on English speaking skills was investigated, suggested that
learning English with creative drama activities improved students' communication
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skills. On the other hand, it showed that the creative drama technique has a signi-
ficant positive effect on vocabulary learning as it provides the opportunity to teach
by embodying it. In our study, we observed that the achievement scores of the
experimental group who followed the creative drama technique increased by 150%
in the post-test. As another important benefit of the technique, we have shown that
even the students who do not attend the lesson very much participate in the lesson.

Catherine and Devi (2020) investigated the effect of drama techniques on the
development of students' English language skills in India and concluded that the
technique contributes to the development of all basic and complementary langu-
age skills. It is similar to the results of our research. Bethan and Allan (2019) in-
vestigated the use of drama in classroom activities to support the development of
creativity and innovation in the early professional practice for teaching modern
languages. In their study based on the interview model, they evaluated that the
technique increased the motivation of the teacher candidates, their participation
in the course and, as a result, their success.

Ozgelik and Aydeniz (2012), who investigated the effect of using the creative
drama technique on student success in French as a foreign language course in Gazi
University preparatory classes, found that the general success scores of the expe-
rimental group of students who used this technique were higher. The same results
were obtained in our study. However, contrary to the research of Soyer (2016), it
was revealed that there was no significant difference in the attitudes of the experi-
mental group students towards the development of speaking skills compared to the
control group students.

The findings of our research show parallelism with the results of previous rese-
arch in the literature. However, previous studies are mostly aimed at determining
the contribution of creative drama to either general success in a foreign language
or the development of speaking skills. This research reveals that the creative drama
technique also contributes positively to the development of English reading skills.

When the achievement score obtained from the experimental group and the
control group are analyzed, it is seen that there are significant differences in favor
of the experimental group students in all areas in the post-test. The students in the
experimental group achieved a very high level of success in the development of re-
ading comprehension language skills and the application of the related vocabulary
and grammar rules in the post-test compared to the control group. According to
the results of the multiple comparisons in the tables, the highest increase in success
in the posttest of the experimental group was in the areas of vocabulary, reading
comprehension and grammar, respectively.
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As aresult, when the data obtained from the achievement pre-test and post-test
application of the experimental group and control group students are compared,
it is remarkable that the use of creative drama technique positively contributes to
the students' English reading skills. It has been observed that students both willing-
ly learn the topics covered and successfully transform what they learn into skills,
since they actively participate in the learning process. In addition, according to
the test results, no significant difference was found between males and females in
terms of reading, vocabulary and grammar post-test achievement scores.

1. As a result of our research, we have suggestions for both practitioners and
researchers. While our first three recommendations are for practitioners, the last
three are for researchers.

2. Creative drama techniques, which enable students to participate in the lear-
ning process in foreign language classes actively, should be included in activities

aimed at improving all language skills,

3. Appropriate creative drama techniques should be chosen for the acquisition
of target behaviors,

4. The selected dialogues should be of a quality that will contribute to the deve-
lopment of the learners' creative thinking, imagination, communication and social

skills.

5. The effect of using creative drama technique in foreign language education
on the development of students' listening comprehension skills,

6. The effect of using creative drama technique in foreign language education
on the development of students’ writing skills,

7. 'The effect of using creative drama technique in foreign language education
on the acquisition of intercultural communication skills can be investigated.
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