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Oz

Bu ¢alismanin amaci, birinci sinif 6gretmen adaylarinin baz1 demografik 6zelliklerini, iiniversite ve
Ogrenim gorecekleri anabilim dali tercih etme zamanini1 ve nedenlerini, 6gretmen olmaya yonelik
motivasyon diizeyleri ile motivasyon kaynaklarimi incelemektir. Aragtirmada yakinsayan paralel
karma arastirma deseni kullanilmistir. Aragtirmanin nicel boyutuna 642, nitel boyutuna 602 birinci
sinif 6gretmen aday1 katilmistir. Arastirmada 6gretmen adaylarinin bazi 6zelliklerini belirlemek igin
demografik soru formu, iiniversite ve alan se¢gme zaman ve nedenleri ile motivasyon diizeyleri ve
motivasyon kaynaklarimi belirlemek i¢in agik uglu soru formu kullanilmigtir. Nicel veri analiz
sonuclarina gore, Ogretmenlik meslegi daha c¢ok yasaminin ¢ogunu ilcede gegirmis, 18-19 yas
araligindaki kadinlar tarafindan tercih edilmektedir. Ayrica 6gretmen adaylari, cogunlukla disiik ve
orta sosyo-ekonomik ve egitim diizeyli ailelerden gelmektedirler. Ogretmen adaylarinin ¢ogunlugu,
Anadolu lisesi mezunu olup 6gretmenligi ilk bes tercihlerinde yer vermektedirler ve liniversite
sinavindan ortalama puanlar almaktadirlar. Nitel analiz sonuglarina goére, 6gretmen adaylarinin
{iniversite ve alan secimlerini ¢ok farkli faktorler etkilemektedir. Ogretmen adaylarinin iiniversite
tercihlerini daha ¢ok aldiklar1 puan etkilerken, anabilim dali tercihlerini daha ¢ok alana ilgi
etkilemektedir. Yine arastirma bulgularina gore, 6gretmen adaylar1 6gretmen olmaya yonelik yiiksek
motivasyona sahiptirler ve igsel motivasyon kaynaklart motivasyonlarini daha ¢ok etkilemektedir.
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Giris
21 ylizyilin bilisim teknolojilerindeki hizli degisimler bilimsel belirsizlikleri beraberinde getirmistir.
Ayrica, kiiresellesme ile birlikte kiiltiirel ¢esitliligin 6nemi artmis ve sosyal ve kiiltiirel karmasiklik
glinlimiiziin sosyal diinyasina hdkim olmustur (Day, 1999). Eskinin bilimsel kesinligi, tahmin ve
kontrol edilebilirligi 21. yiizyilda yerini; belirsizlik, is birligi, esneklik ve siiphecilige birakmistir
(Day, 1999; Popkewitz, 1994). Bu hizli degisim ve belirsizlikler 6gretmenlere de farkli misyonlar
yiklemektedir. Artik glinlimiizde 6gretmenden beklentiler cocuklarin bilgi birikimini artirmalarina
yonelik degildir. Onlardan beklenti daha ¢ok; cocuklarin duygusal, sosyal ve akademik gelisimine
destek vermeleri ve uzun vadede c¢ocuklarin kendilerini gergeklestirmelerine olanak saglayici
imkanlar sunmalari, toplum igindeki esitsizlikleri, egitim ortamlarinda farkli gruplarin yasadiklar
toplumsal dezavantajlarin ortadan kalkmasi i¢in miicadele vermeleri ve 21. yiizyilin karmasiklig1 ve
belirsizligi ile bas etmeleridir (Boyd and Arnold; 2000; Dewey, 1916; Freire, 2003). Yapilan
caligmalar bu sorumluluklar1 {istlenebilecek nitelikte olan Ggretmenlerin, kosullar ne olursa olsun
Ogrencilerinin gelisimine destek olduklarin1 gostermektedir (Hattie, 2003; Aydm, 2007).
Ogretmenden beklenen bu sorumluluklar sadece dgrencilerin 21. yiizyila uygun bir sekilde gelisimini
desteklemek i¢in degil, ayrica daha demokratik, daha insana yarasir toplum yapilanmasi ve uzun
vadede kiiresel piyasalarda rekabet giiclinii artirmak i¢in de bir zorunluluktur (Heinz, 2015).

Ogretmenden bu beklentiler dgretmen egitim programlarimin niteligi ile de iliskilidir.
Ogretmen egitim programlari, dgretmen adaylarinin dgretmenlik mesleginin karmasik ve belirsiz
sorumluluklartyla bas edebilmeleri i¢in profesyonel bilgi ve beceri kazaniminin yani sira onlarin
yansitici, elestirel ve yaratict diisiinme gibi diisiinme becerilerinin; empati, is birligi, iletisim ve 6z
yeterlik gibi sosyal duygusal becerilerinin gelisimine destek olmalidir. Ancak 6gretmen adaylarinin
mesleki gelisimini destekleyecek egitim programlari diizenleyebilmek ig¢in Ogretmen adaylarinin
daha yakindan taninmasmin gerekliligi acgiktir. Bundan dolayi, o6zellikle 1990’lardan sonra
ogretmenlik meslegini kimlerin sectigi ve bu kisilerin nigin 6gretmenligi tercih ettikleri sorusu
Oonemli aragtirma konularindan biri haline gelmistir (Han ve Yin; 2016; Heinz, 2015). Tiirkiye’de de
konuyla ilgili aragtirmalar bulunmaktadir (Aksu, Demir, Daloglu; Yildirim ve Kiraz, 2010; Aktiirk,
2012; Bursal ve Burdur, 2016; Cermik, Dogan ve Sahin; 2010; Deniz, Dogan ve Sahin 2018; Kilcan,
Kege, Cepni ve Kiling, 2014; Kiling, Watt ve Richarson 2012; Oztiirk Akar, 2012). Ayrica, dénem
dénem o&gretmen adaylarini Ozelliklerinin ve meslegi se¢me nedenlerinin incelenmesi, etkili
Ogretmen egitim programlarinin, nitelikli egitim politikalarmin gelistirilmesi ve diizenlenebilmesi
icin de gereklidir (Yilmaz, 2013). Bundan dolayr bu g¢alismanin amaci, birinci sinif §gretmen
adaylariin bazi demografik 6zelliklerini, iiniversite ve 6grenim gorecekleri anabilim dali tercih etme
zamani ve nedenlerini, 6gretmen olmaya yonelik motivasyon diizeyleri ile motivasyon kaynaklarini

incelemektir.
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Ogretmenlik Meslegini Secen Ogretmen Adaylarinin Genel Ozellikleri

Ogretmenlik mesleginin kimler tarafindan daha ¢ok tercih edildigi ile ilgili arastirmalar
incelendiginde 6gretmenlik mesleginin ¢ogunlukla kadinlar tarafindan tercih edildigi goriilmektedir
(Aksu ve ark., 2010; Brookhart ve Freeman, 1992; Kiling, Watt ve Richardson 2012; Richardson ve
Watt, 2005; Richardson ve Watt, 2006; Watt ve Richardson 2012; Zeichner ve Hoeft, 1996).
Ozellikle okul oncesi ve ilkokul dgretmenligini kadinlarin tercih etme orani oldukca yiiksektir.
Aragtirmacilar bunun temel nedeninin toplumdaki algilanan cinsiyet rolleriyle iliskili oldugunu
belirtmektedirler. Benzer sekilde, 6gretmenlik meslegini tercih edenlerin yas araligi genis olmasina
ragmen, meslek geng nesil tarafindan daha c¢ok tercih edilmektedir. Genellikle 18-19 yas arasindaki
gencler 6gretmenlik meslegini tercih etmektedirler (Aksu ve digerleri, 2010; Richardson ve Watt,
2006).

Yine bir¢ok iilkede o6gretmenlik meslegi daha ¢ok diisiik ve orta sosyo-ekonomik diizey
(SED) ailelerin ¢ocuklar1 tarafindan tercih edilmektedir (Aksu ve digerleri., 2010; Brookhart ve
Freeman, 1992; Richarson ve Watt, 2006; Zeichner ve Hoeft, 1996). Az sayida yiiksek SED’e sahip
ailelerden gelen Ogretmen adaylarmin ise meslegi daha ¢ok ikinci tercih olarak segtikleri
goriilmektedir. Ayrica yiliksek sosyo-ekonomik diizey ailelerden gelen 6gretmen adaylari mezun
olduktan sonra baska bir is yapmay1 istemektedirler (Cermik, Dogan ve Sahin, 2010). Bu baglamda
ogretmenlik mesleginin diisiik ve orta SED ailelerin ¢ocuklart i¢in daha uygun bir meslek olarak
algilandig1 sGylenebilir.

Ogretmen adaylarinin  anne-babalarnin  dgrenim durumlarini inceleyen arastirmalar,
adaylarin annelerinin daha ¢ok ilk ve orta okul mezunu oldugunu, babalarinin ise ortaokul ve lise
mezunu oldugunu gostermektedir (Aksu ve digerleri., 2010; Kiling, Watt ve Richardson, 2012). Yine
literatiirde Ogretmen adaylarinin annelerinin ¢ogunun ev hanimi oldugu herhangi bir iste
calismadigini tespit eden arastirma bulgularina da rastlamak miimkiindiir. Ogretmen adaylarinin
babalarinin ise daha ¢ok devlet memuru ve serbest meslek sahibi olduklar1 goriilmektedir (Aksu ve
ark., 2010; Kiling, Watt ve Richarson 2012).

Her iilkenin 6gretmen egitim programlari ve bu programlara kabul sartlar1 farklidir. Bundan
dolay1 Ogretmen adaylarinin anabilim dallarim1 ve/veya boliimlerini nicin sectikleri farklilik
gostermektedir. Tiirkiye kosullarinda Ogretmen adaylarinin ¢ogunlugu o6gretmenlik meslegini
ogretmen olmak igin sectiklerini belirtmelerine ragmen, {iniversite girig sinavindan aldiklar1 puanin
da oldukga etkili oldugu goriilmektedir (Aksu ve ark, 2010; Aktiirk, 2012; Kilcan ve ark, 2014).

Yukaridaki agiklamalar ve arastirma bulgulari 1s18inda, 6gretmenligin daha ¢ok diisiikk ve
orta SED’ten gelen, ¢ogunlukla kadin ve gen¢ olan, anneleri ilkokul ya da ortaokul mezunu ve ev
hanimi olan, babalar1 ise ortaokul ya da lise mezunu ve ¢ogunlukla memur ya da kismen serbest
meslekle ugrasan ailelerden gelen 6grenciler tarafindan tercih edildigi sdylenebilir.

Egitim fakdltelerini tercih eden 6gretmen adaylarinin 6gretmenlik mesleginin tercih etme

nedenleri ve demografik oOzelliklerinin yani sira, meslegi tercih etme motivasyonlarinin da
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incelenmesi Ogretmen adaylarn hakkinda daha biitlinciil bir resmin elde edilmesi siirecine katki

saglayabilir. Bu amagla, bundan sonraki bdliimde 6gretmen adaylarinin meslegi tercih etme
motivasyonlar1 {izerine odaklanilmistir.

Ogretmen Adaylarimin Ogretmenlik Meslegine Yonelik Motivasyonlar

Motivasyonu tam olarak tanimlamak oldukca giictiir. Ancak en basit sekliyle motivasyonu
amaglarimizi, zamanimizi ve enerjimizi belirli bir goreve yonlendiren igsel bir durum olarak
tanimlayabiliriz (Ormond, 1999). Bizi bir seye motive eden etkenler o seyi yapmak isteme,
yapmaktan hoslanma, o seye yonelik ilgi ve merak gibi i¢csel etkenler, ya da 6diil-ceza gibi o seyi
yapmaya bizi zorlayan digsal etkenler ya da o seyi yapmanin sonucuna bagli olarak elde edecegimiz
kazanc¢larimiz olabilir (Ryan ve Deci, 2000a; Ryan ve Deci, 2000b).

Yapilan c¢aligmalar Ogretmen adaylarmin 6gretmenlik meslegini segmeye yonelik
motivasyonlarinin, onlarin 6gretmen egitim programlarinda ve daha sonra meslege basladiklarinda
0z yeterlik algilart ve 6grenci 6grenmeleri, (Bruinsma ve Jansen, 2010), tutumlar1 ve Ogretim
davraniglart (Aktirk, 2012), mesleki tiikenmislik ve psikolojik iyi oluslar1 (McLean, Taylor ve
Jimenez, 2019), meslege bagliliklar: gibi farkl 6zelliklerini etkiledigini gostermektedir (Han ve Yin;
2016; Heinz, 2015; Watt ve Richarson, 2012). Bundan dolay1 arastirmacilar, 6gretmen adaylarini
ogretmenlik meslegini segmeye motive eden nedenleri 6gretmen adaylarmin 6nemli bir 6zelligi
olarak degerlendirmektedir. Yukarida da belirtildigi gibi, 6zellikle 1990’lardan sonra &gretmenlik
meslegini segmeye motive eden etkenler ile ilgili aragtirmalar artmustir.

Ogretmen adaylarinin meslegi segme nedenleri genellikle igsel, digsal ve dzgeci nedenler
olarak incelenmistir (Brookhart ve Freeman, 1992). icsel nedenler meslegi sevme, cocuklar ve
genglerle birlikte olmay1 isteme, idealindeki meslek olma, alana ilgi ve merak gibi nedenleri igerir.
Ozgeci nedenler baskalarina ve topluma faydali olma, gelecek nesli yetistirme gibi daha topluma
hizmet temelli nedenlerdir. Digsal nedenler ise kolay is bulma, is glivenligi ve giinliik ¢aligma siiresi
gibi nedenlerdir. Watt ve Richardson (2007) &gretmen adaylarinin 6gretmenlik meslegini segme
nedenlerini beklenti-deger kuramina dayandirarak c¢esitlendirmiglerdir. Arastirmacilara gore,
Ogretmen adaylarmi bu meslegi segmeye iten motivasyonel nedenler, 6gretmenlik meslegine
yatkinlik, meslege yonelik i¢sel kariyer degeri, 6gretmenligi ikinci bir alternatif olarak gérme, is
giivenligi, aileye daha ¢ok zaman ayirma imkani, isin farkli yerlerde gegerli olmasi, uzun tatil
siireleri ya da kisa ¢aligma zamani gibi is olanaklari, cocuk ve genglerin gelecegini sekillendirme ve
toplum iginde sosyal esitligi artirmak isteme, topluma sosyal katki saglamayi isteme, ¢ocuk ve
genclerle calismay1 isteme, daha 6nceki 6grenme ve 6gretme deneyimleri ve ¢evrenin etkisi gibi
nedenlerdir.

Farkli iilkelerde yapilan ¢alismalar tilkeler arasi kiiltiirel farkhiliklara ragmen, &gretmen
adaylarinin 6gretmenlik meslegini benzer nedenlerle segtiklerini gostermektedir (Goller ve digerleri.,
2019; Heinz, 2015; Richarson ve Watt,2006; Lin, Shi, Wang, Zhang ve Hui, 2012; Watt ve digerleri.,
2012). Ornegin, Watt ve ark. (2012) Avustralya, Amerika, Almanya ve Norveg’ teki 6gretmen
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adaylar ile yaptiklari ¢alismada; i¢sel mesleki deger algisi, algilanan mesleki yeterlik, topluma

sosyal katki saglamay1 isteme, gocuklar ve genglerle ¢alisma arzusu ve 6grenme ve 6gretme ile ilgili
pozitif 6nceki deneyimler tim 6gretmen adaylarinda dncelikli olarak 6gretmenlik meslegini se¢me
nedenleri arasinda yer aldigini bulmuslardir. Diger yandan is giivenligi, aileye zaman ayirma, sosyal
esitsizligi azaltmay1 isteme daha sonra gelen 0gretmenligi segcme nedenleriyken; sosyal c¢evrenin
meslegi secmeye yoOnelik etkisi en az etki eden neden olarak belirtilmistir. Goller ve ark. (2019)
benzer sekilde Finlandiyali ve Alman 6gretmen adaylarimin i¢sel mesleki deger algisi, ¢cocuklar ve
genglerle ¢aligmay1 ve topluma sosyal katkida bulunmayi isteme gibi benzer nedenlerle 6gretmenlik
mesleginin sectiklerini belirtmislerdir.

Her ne kadar Tiirkiye’de yapilan ¢alismalar yukaridaki sonuglarla benzerlik gdsterse de bu
bulgularla tutarli olmayan sonuglara da ulasilmistir. Ornegin Kiling, Watt ve Richarson (2012), 1577
Ogretmen adayr ile yaptigi calismada, Ogretmen adaylarinin topluma katki sunmayi isteme,
cocuklarin ve genglerin gelecegini sekillendirme ve toplumsal esitligi saglama gibi 6zgeci nedenler
ile i giivenliginin se¢gme nedenlerinin en 6nemlileri oldugunu bulmuslardir. Deniz, Dogan ve Sahin
(2018) formasyon egitimi alan 6gretmen adaylar1 ile yaptiklar1 g¢alismada, cocuklar ve genclerle
caligma istegi ve ig glivenligi nedenlerinin diger nedenlere gore daha etkili oldugunu bulmuslardir.
Ote yandan Oztiirk-Akar (2012) 6gretmen adaylarmimn meslegi segme nedenleri olarak sirasiyla
topluma sosyal katki sunma, genglerin ve ¢ocuklarin hayatlarim sekillendirme gibi 6zgeci nedenler,
daha sonra aileye daha fazla zaman ayirma, is giivenligi gibi nedenler ve 6nceki 6grenme-ogretme
deneyimlerinin en ¢ok tercih edilen motivasyonel nedenler oldugunu bulmustur. Aksu ve ark. (2010)
18.226 6gretmen adayi ile yaptiklar ¢alismada, 6gretmen adaylarinin cogunlugunun (51%) 6gretmen
olmak istedikleri i¢in bu meslegi tercih ettiklerini belirtmelerine ragmen iiniversite giris sinavindan
alman puanin (29%), kolay is bulma ve ¢alisma kosullar1 gibi digsal nedenlerin (25%) 6gretmenlik
meslegini segme nedeni olarak daha ¢ok belirttiklerini rapor etmislerdir.

Alanyazin taramasi dikkate alindiginda, 6gretmenlik mesleginin kimler tarafindan tercih
edildigi ve tercih etmede etkili olan motivasyonel kaynaklarin neler oldugu konusu hala 6nemini
strdiirmektedir. Ayrica, donem doénem oOgretmen adaylarimi ozelliklerinin ve meslegi se¢me
nedenlerinin incelenmesi etkili 0gretmen egitim programlarinin, nitelikli egitim politikalarinin
gelistirilmesi ve diizenlenebilmesi i¢in de gereklidir (Y1lmaz, 2013). ilaveten konu ile ilgili yapilan
caligmalarin daha ¢Ok nicel aragtirma yontemi ile yapildigi veya sadece bazi demografik
degiskenlerle ya da sadece 6gretmen adaylarin 6gretmenlik meslegini segmeye yonelik motivasyon
kaynaklar1 gibi daha kisitli degiskenlerle c¢alisildign goriilmektedir. Bu g¢alismayla birinci siif
Ogretmen adaylar1 hakkinda daha kapsamli ve daha biitiinciil bilgi edinilmeye ¢alisilmistir. Diger bir
deyisle, bu ¢alismanin amaci, alternatif egitim programlarinin gelistirilebilmesi ve varolan egitim
programlarinin  degerlendirilebilmesi amaciyla diizenlenen “Ogretmen Yeterlikleri Uzerine
Boylamsal Bir Arastirma: Pamukkale Universitesi Ornegi” projesinin bir bdliimii olarak, Egitim

Fakiiltesi birinci sinif 6gretmen adaylarinin bazi demografik &zelliklerini, iiniversite ve alan
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secimlerini ne zaman yaptiklarini ve se¢cim nedenlerini, Ogretmen olmaya yonelik motivasyon

diizeylerini ve motivasyon kaynaklarin1 karma arastirma yontemi ile incelemektir.

Yontem

Bu calisma “Ogretmen Yeterlikleri Uzerine Boylamsal Bir Arastirma: Pamukkale Universitesi
Ornegi” projesinin bir parcasidir. Proje icin Pamukkale Universitesi Bilimsel Arastirma ve Yayin
Etik kurulundan izin alinmistir. Projede 6gretmen adaylarimin farkli 6zelliklerinin incelenmesi igin
karma aragtirma yontemi kullanilmistir. Aragtirma yakinsayan paralel desen olarak diizenlenmistir.
Karma arastirma yontemi arastirma problemine yonelik nitel ve nicel arastirma yontemlerinin
birlikte kullanilmasidir (Creswell ve Plano-Clark, 2015, s.6). Bu aragtirmada yakinsayan paralel
desenin kullanilma amac1 “bir olgunun tam olarak anlasilmasi i¢in nicel ve nitel sonuglari birbirini
tamamlayici sekilde sentezlemek ve bir sistemdeki ¢ok sayidaki seviyeyi karsilastirmaktir” (Creswell
ve Plano-Clark, 2015, s. 84). Projenin amacit 6gretmen egitim programlarinin 6gretmen adaylarinin
mesleki yeterliliklerini etkileyecek elestirel diisiinme, iletisim, meslege yonelik tutum ve
motivasyon, meslege yonelik inang ve algilar1 gibi farkli 6zelliklerine etkisini incelemek ve bir
egitim programi gelistirmektir. Projede karma arastirma ydnteminin kullanilmasinin en 6nemli
nedeni nicel veri toplama araglarinin yetersizligi, 6gretmen adaylarinin herhangi bir 6ngérii ve
sinirlandirma olmadan kendilerini ifade etmelerine izin vererek zengin verilere ulasilmak istenmesi
(Patton, 2014, s. 21) ve dgretmen egitim programlarinin 6gretmen adaylarinin farkli yeterlilikleri
iizerindeki etkiligini incelemenin yani1 sira Ogretmen adaylarinin egitim siireci igerisindeki
yasadiklar1 deneyimlerin anlagilmasinin 6nemidir.

Calisma Grubu

Bu ¢alismaya, 2019-2020 egitim dgretim yilinda Pamukkale Universitesi Egitim Fakiiltesi birinci
sinifta 6grenim goren Ogretmen adaylari katilmigtir. Calismada paralel karma o6rnekleme yontemi
kullanilmigtir. Paralel karma Ornekleme “arastirmanin nicel dizisi i¢in veri elde etmek amaciyla
olasilikli 6rnekleme yontemlerinin ve nitel dizisi i¢in veri elde etmek amaciyla da amaclh 6rnekleme
yontemlerinin” (Teddlie ve Tashakkori, 2015, s. 224) kullanilmasidir ve birbirinden bagimsiz olarak
uygulanir. Arastirma i¢in, 2019-2020 egitim 6gretim yilinda egitime baslayan 461 kiz 244 erkek
toplam 705 6gretmen adayina ulasilmaya calisilmistir. 425 kadin 215 erkek toplam 641 6gretmen
adaymin nicel verilerine 602 6gretmen adaymnin ise nitel verilerine ulasilabilmistir. Katilimcilarin
yaslar1 17 ile 42 arasinda degismektedir ancak katilimcilarin ¢ogunlugu 18-19 yas araligindadir.
Caligma grubunun detayl bilgileri bulgular kisminda Tablo 1°de sunulmustur.

Veri Toplama Araclar1 ve Veri Toplama Siireci

Proje kapsaminda dgretmen adaylarinin farkli 6zelliklerinin daha yakindan taninmasi igin 6gretmen
adaylarindan farkli zamanlarda hem nicel hem nitel olarak farkli veri toplama araglariyla veriler
toplanmugtir. Proje kapsaminda nitel veri toplanmak istenmesinin nedeni 6gretmen adaylarinin kendi

goriis ve algilamalarimi yazmalarina izin verilerek zengin ve detayli veriler elde etmektir. Tiim
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veriler, proje ekibi tarafindan ders saatlerinde ilgili izinler alinarak oOgretmen adaylarindan

toplanmistir. ilk uygulamada 6gretmen adaylarina proje hakkinda bilgi verilmis ve her uygulamada
projenin kapsami hatirlatilmistir. Calismaya katilan tiim 6gretmen adaylar1 projenin bilgilendirilmis
onam formunu imzalamistir. Ogretmen adaylarimin agik uglu sorulara yanit vermeleri yaklasik 30
dakikalarini almistir.

Arastirmanin nitel boyutunda 6gretmen adaylarina, onlarin diisiince ve motivasyonlari
anlamak amaciyla proje ekibi tarafindan alt1 agik uglu soru sorulmustur. “Acik uglu sorulara verilen
cevaplari toplamanin amaci aragtirmaciya onceden belirlenmis soru kategorilerinin sinirlandirmalari
ve Ongoriileri olmadan diger insanlarin bakis agilarimi yakalama ve anlama firsatt vermesidir”
(Patton, 2014, s. 21). Veri yogunlugu nedeniyle bu ¢alismada ii¢ a¢ik uglu soruya verilen yanitlar
analiz edilmistir. Bu sorular agagidaki gibidir:

e PAU Egitim Fakiiltesi tercihinize tam olarak ne zaman ve nasil karar verdiniz?
e Anabilim dali tercihinize tam olarak ne zaman ve nasil karar verdiniz?
e (Ogretmen olma isteginizi 1-10 arasinda derecelendirirseniz kendinize kag puan verirdiniz?

Kendinize verdiginiz bu puanin sizin i¢in ne anlama geldigini agiklar misiniz?

Ayrica 6gretmen adaylarinin giris 6zellikleri demografik degiskenlerle incelenmistir. Bunun
icin cinsiyet, yas, anne baba 6grenim durumu, mezun oldugu lise tiirli, yasamini en ¢ok gegirdigi yer,
alanimi tercih etme sirasi ve liniversite puani gibi 6zellikleri ile ilgili veriler i¢in demografik soru
formu olusturulmustur. Demografik soru formu projenin basinda nicel aragtirmanin ilk
uygulamasinda Ogretmen adaylarina verilmistir. Daha sonraki veri toplama uygulamalarinda
Ogrencilerden sadece Ogrenci numaralar1 istenerek veriler eslestirilmistir. Bununla birlikte bazi
O0gretmen adaylarinin tam isaretleme yapmadiklart ig¢in nitel arastirmaya katilan 30 Ogretmen
adaymin demografik verileri ile 76 6gretmen adaymin da nitel verilerine ulagilamamustir. Ancak veri
kayb1 olmamasi adina, gecerli olan tiim veriler analizlerde kullanilmistir.

Verilerin Analizi

Ogretmen adaylarindan toplanan veriler hem nitel hem de nicel veri analizine tabii tutulmustur.
Demografik degiskenlerin analizi i¢in SPSS 26 paket programi kullanilmis ve veriler betimsel olarak
analiz edilmistir. Acik uclu sorulara verilen cevaplar igin icerik analizi yapilmistir. “Icerik analizinde
amag toplanan verileri agiklayabilecek kavramlara ve iligkilere ulagmaktir” (Yildinm ve Simsek,
2005, s. 227). Bu calismada icerik analizi 6gretmen adaylarinin agik uglu sorulara verdikleri
yanitlardaki benzer kelime ve kavramlar1 taramak (Patton, 2014, s. 452), belli kategorilere ulagsmak
icin kullamlmustir. Icerik analizi ayrica benzer sdylemlerin sdylenme sikhgini agiga ¢ikarmada da
etkili bir analiz yontemidir. Icerik analizi i¢in veriler 6n okumaya tabii tutulmustur. On okumada veri
seti anlagilmaya calisilmis ve Ogretmen adaylarinin gegerSiz cevaplar1 veri setinden ¢ikarilmustir.
Ikinci okumada, &n kodlamalar yapilmistir. Ugiincii okumada, kodlamalar ve kategoriler agiga

¢ikarilmistir. Dordiincii okuma, her bir sorunun analizinden bir hafta sonra yapilmis ve kodlama ve
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kategoriler gdzden gegirilmistir. Igerik analizi tamamlandiktan sonra veriler sayisallastirilarak SPSS

programina girilmis ve analiz tamamlanmustir.

Ayrica dgretmen adaylarinin motivasyon nedenleri, icerik analizinden sonra tematik analize
de tabii tutulmustur. Tematik analize Oriintli analizi de denebilir ve amag veriler icindeki Oriintiilere
(temalara) ve alt temalara ulasmaktir (Glesne, 2013, s. 259; Patton, 2014, s. 452). Icerik analizinde
ilk kodlarin ve kategorilerin agiga ¢ikarilmasinin ardindan, tematik analiz igin literatlir taramasi
yapilmis ve kategoriler tekrar gozden gegirilerek temalarla birlikte tekrar kodlanmistir. Her bir
kategoriye bir rakam verilerek SPSS’ e girilmis ve ¢oklu cevap olarak analiz edilmistir.

Ayrica 6gretmen adaylar1 6gretmen olma isteklerine kag puan verirlerse versinler, 6gretmen
olmay1 ¢ok istedigini kendinden emin bir sekilde belirtenlerin motivasyon diizeyi yiiksek olarak
kodlanmustir. Bir 6gretmen adaymn belirttigi “/0 verirdim. Ogretmen olmak cocukluk hayalimdi
zaten ama boliimiime lisede karar vermistim. Bu yiizden ogretmen olma istegimi degerlendirirsem 10
verirdim. Ciinkii 6gretmenlik disinda baska bir meslegi yapabilecegimi diistinmiiyorum. Staj
yapacagimizi bilmek bile beni heyecanlandrip mutlu ediyor” yiksek motivasyon diizeyine o6rnek
olarak verilebilir. Meslegi yapmak istemekle birlikte meslegi hakkiyla yapamayacagini dair korku
duyan, 6grenecek ¢ok seyin ve gelistirmesi gereken ozelliklerinin oldugunu diisiinen 6gretmen
adaylarinin motivasyon diizeyi orta olarak kodlanmistir. Buna 6rnek olarak bir 6gretmen adayi
tarafindan belirtilen “7 puan veririm. Bu puan benim i¢in heniiz ilerlemem gereken bir yolda
oldugumu ve hala biraz da olsa 6gretmenligin beni korkuttugu anlamina geliyor” ifadesi verilebilir.
Aslinda 6gretmen olmay1 ¢ok istemeyen, zorunluluktan bu meslegi Sectigini ve kisisel 6zelliklerinin
bu meslege uygun olmadigimi belirten 6gretmen adaylarin motivasyon diizeyleri diisiik olarak
kodlanmustir. Diisiik motivasyona 6rnek olarak, diger bir 6gretmen adaymin belirttigi “3 verirdim.
Egitimimi tamamladiktan sonra 6gretmen olmayi ¢ok istemiyorum ama bunu bir kabus olarak da
gormiiyorum. Egitim hayatim boyunca biyolojik saatimi egitim almam gereken saatlere uyduramam
baoyle bir isi kaldiramayacagum diisiimnmeme sebep oluyor.” ifadesi verilebilir. Kodlamalar ytiksek
orta ve diisiikk olarak SPSS programina girilmis ve analizleri yapilmistir. Son olarak motivasyon
diizeyleri ile motivasyon kaynaklar1 ¢capraz tabloda gosterilmistir.

Bulgular

Ogretmen Adaylarimin Ozellikleri

Arastirmaya Bilgisayar Programlar1 ve Ogretim Teknolojileri (BOTE), Fen Bilgisi Egitimi (FBE),
Matematik Egitimi (ME), Resim-Is Egitimi (RE), Miizik Egitimi (MZE), Okul Oncesi Egitimi
(OOE), Siif Egitimi (SE), Tiirkce Egitimi (TE), Sosyal Bilgiler Egitimi (SBE), Ingilizce Egitimi
(IE), Ozel Egitim (OE) ve Psikolojik Damismanlik ve Rehberlik (PDR) anabilim dallar1 birinci
smifinda 6grenim géren 6gretmen adaylar1 katilmistir. Tablo-1 6gretmen adaylarinin 6zelliklerini

gostermektedir.
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Tablo 1. Ogretmen adaylarimin ozellikleri

Anabilim Dallar1
w . W om . . Toplam
2 2 s ¥ >3 4 p g as " "
Kadin 3 40 31 21 10 69 47 27 38 62 26 51 425 664
= Erkek 7 9 14 10 14 12 19 27 25 34 26 18 215 336
é Toplam 10 49 45 32 24 81 66 54 63 96 52 69 641
= 17 1 3 3 1 1 0 1 3 0 2 2 0 17 2,7
18-19 3 39 79 39 17 46 28 57 22 40 48 39 457 725
e 20-25 5 7 10 5 2 29 18 8 2 18 14 13 131 20,8
~ 26veisti 1 0 4 0 1 6 5 0 2 3 1 2 25 4,0
Okur-Yazar 1 4 3 1 2 14 7 2 6 0 12 5 57 9,0
Degil
= llkokul 7 25 26 17 4 36 31 28 28 28 21 38 289 456
§ Ortaokul 0 10 5 6 4 11 13 13 14 16 7 15 114 180
E Lise 1 8 6 3 3 13 11 7 11 31 8 7 109 17,2
;5‘3 Yiksekoku 0 0 3 1 3 1 4 1 1 8 0 2 24 3,8
£
g
£ Universite 1 2 2 3 5 2 1 3 3 12 4 2 40 6,3
- Yiiksek 0 O 0 0 0 0 0 0 0 1 0 1 0,2
Lisans
Okur-Yazar 0 O 1 0 0 5 0 0 1 0 6 0 13 2,1
Degil
[lkokul 5 14 19 11 5 30 23 23 23 16 16 22 207 331
GS; Ortaokul 1 14 38 6 4 20 12 16 15 12 8 13 129 206
2 Lise 0 14 3 7 6 14 21 8 12 27 11 22 145 232
;% Yiksekoku 0 3 2 3 2 3 4 2 1 10 3 3 36 5,8
z |
_‘§ Universite 2 4 10 4 3 6 3 4 8 27 8 8 87 139
8]
0 Yiksek 1 1 1 0 1 0 3 0 1 8 1,3
Lisans
Doktora 0 O 0 0 0 0 0 0 0 1 0 O 1 0,2
< Koy 2 8 8 1 0 11 12 10 11 5 6 11 8 133
= Kasaba/Bel 0 3 3 2 0 8 8 3 5 3 3 5 43 6,7
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de
lce 5 21 14 9 4 19 27 13 18 23 18 21 192 301
il 1 9 13 7 5 22 13 11 7 29 16 13 146 22,9
Biiyiksehir 2 8 7 12 12 21 7 17 22 36 9 17 170 266
2000veaz 0 14 13 5 4 20 16 8 12 9 17 28 146 275
2000-4000 7 20 12 10 6 39 24 21 26 45 21 34 265 499
'7; 40006000 1 7 6 2 0 8 12 5 4 27 6 6 84 158
< 60008000 0 1 2 1 0 0 0 4 1 7 1 1 18 34
<800 w1 1 2 1 1 0 1 1 1 8 1 0 18 34
usti
10020 O0 O O 8 5 0 0O 0 0 0 0 0 13 24
% 20130 3 3 0 11 6 6 0 0 0O 0 0 0 5 104
Z» 301350 2 4 0 0 0O 2 40 1 2 2 0 2 55 100
© 351400 0 0 17 0 0 50 13 43 48 22 4 58 255 464
‘% 4014450 0 O 28 0O O 14 2 3 1 70 47 0 165 301
é 45100 0 O O O O 1 0 1 0 1 1 0 4 07
15 5 16 34 3 4 54 21 32 16 54 40 32 311 583
2 610 1 8 4 0 0 13 25 3 8 29 7 18 116 218
fg 11-15 0o 8 o 0 2 6 0 8 12 2 11 50 94
E 16-24 0 14 2 2 0 2 4 4 2 1 2 3 5 105
AL. 3 36 31 8 5 49 44 41 47 81 31 42 418 671
= M.L 2 4 0 6 3 12 3 2 2 2 4 2 4 67
5 T.L. 1 3 0 2 1 11 1 4 5 5 4 4 41 65
% DIGER O 0 0 12 12 0 1 1 0 0 2 0 28 45
S SB.L. o o0 0 O O 4 5 0 4 0 3 9 25 4
g F.L. 1 4 12 0 0 0 4 0 0 0 2 1 24 38
S LHL o 1 1 1 0 3 3 0 2 4 0 6 21 35
g O.L. 1 1 1 o0 o0 0 1 o0 1 4 3 1 13 21
AIHL. 0 0o 0 O O0O O o0 6 1 0 3 1 11 18

A.L: Anadolu Lisesi; M.L: Meslek Lisesi; T.L: Temel lise; S.B.L.: Sosyal Bilgiler Lisesi; F.L.: Fen
Lisesi; I.H.L.: Imam Hatip Lisesi; O.L.: Ogretmen Lisesi; A.I.H.L.: Anadolu imam Hatip Lisesi

Tablo 1 incelendiginde 6gretmen adaylarinin 425’1 (66,4%) kadin, 215%i (33,6%) erkek
oldugu goriilmektedir. Ogretmen adaylarimin yaslar1 17 ile 42 arasinda degismesine ragmen
cogunlugu (72,5%) 18-19 yas araligindadir. Katilimcilarm annelerinin %45,6’1 ilkokul mezunu,

%18’s1 ortaokul mezunu, %17,2’si lise mezunu ve sadece %6,3’1 tiniversite mezunudur. Babalarinin
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1se %33,1°1 ilkokul, %23,2’si lise, %20,6’s1 ortaokul ve sadece %13,9’u iiniversite mezunudur.

Ogretmen adaylar1 yasamlarmin gogunlugunu ilge (30,1%), biiyiiksehir (26,6%) ve illerde (22,9%)
gecirmislerdir. Ogretmen adaylarmin ailelerinin gogunlugunun (77.4%) 4000 TL ve alt1 aylik gelire
sahip oldugu goriilmektedir.

Tiirkiye’de herhangi bir iiniversiteye yerlesmek icin adaylarin standart test olarak
diizenlenen iniversite yerlestirme sinavlarina girmeleri gerekmektedir. Sinav iki asamali olarak
uygulanmaktadir. Adaylar sinav sonuglari agiklandiktan sonra tercihlerini yapmaktadirlar. Egitim
Fakiiltesi’nde 6grenim gormek icin adaylarin her iki sinava da girmeleri gerekmektedir. Sinavin 2.
asamasindan alinabilecek en diisiikk puan 100 ve en yiiksek puan 500’diir ve bu puana okul basari
puani eklenmektedir. Bu baglamda 6gretmen adaylarinin {iniversite giris puanlari incelendiginde,
BOTE, Resim Is Egitimi ve Miizik Egitimi Anabilim dallarina oldukea diisiik puanlarla {iniversiteye
yerlestikleri goriilmektedir. Diger anabilim dallarina gelen 6gretmen adaylarinin %46,4’i 351 ile
400 araliginda puan alarak Egitim Fakiiltesi’nin ilgili anabilim dallarina yerlestirildikleri
goriilmektedir. Ingilizce Egitimi ve Ozel Egitim alanlarma yerlestirilen dgretmen adaylarinin
cogunlugu ise 401 ile 450 araliginda puan alarak anabilim dallarina yerlestirilmistir.

Ogretmen adaylar1 aldiklar1 iiniversite yerlestirme puanina gore 24 tercih yapma haklar
vardir. Ogretmen adaylarinin gogunlugu (58,3%) o&grenim gordiikleri anabilim dalim ilk bes
tercihinde se¢cmislerdir. Son tercihleriyle yerlestirilen 6gretmen adaylarinin orami %10,5’tir. Ayrica
farkli lise tiirlerinden mezun olan 6grenciler 6gretmenlik meslegini tercih etmis olmalarina ragmen
ogretmen adaylarinin biiyilik ¢ogunlugu (67,1%) Anadolu Liselerinden mezun olmuslardir.
Ogretmen Adaylarimin Universite ve Ogrenim Gormek istedikleri Anabilim Dal Tercihleri
Gegerli cevaplar tlizerinden yapilan igerik analiz sonuglarina gore, 6gretmen adaylar1 gerek gitmek
istedikleri tiniversite tercihlerini gerekse anabilim dali tercihlerini lise yillarinda, tiniversite sinav
puanlar agiklandiktan sonra, yetenek sinav sonuglarina gore ve ek kontenjan ve yatay gecis yapma
donemlerinde karar verdiklerini belirtmislerdir. Tablo 2’ de goriildiigli iizere, 6gretmen adaylarinin
biliyiik bir ¢ogunlugu (%77) 6grenim gormek istedikleri iiniversite tercihlerini {iniversite sinav
puanlan agiklandiktan sonra tercih doneminde yaparken, 6gretmen adaylarinin %49,7’ si anabilim
dali tercihlerini iiniversite Sinavina girmeden 6nce yaptiklarini rapor etmislerdir. Yine Tablo 2’de
goriilecegi gibi 6gretmen adaylariin %44,6’s1 6grenim goérmek istedikleri anabilim dali tercihlerini
iiniversite sinavindan aldiklart puana gore yapmuslardir.

Tablo 2. Ogretmen Adaylarimn Universite ve Anabilim Dali Tercih Etme Zamanlart

Universiteyi Tercih Etme Zamam Toplam
Tercih asamast Tercih  asamasi Yatay gecis- ek Yetenek sinavi

oncesi kontenjan
N % N % N % N % N %

424 77.0 91 16.5 11 20 25 4.5 551 100
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Anabilim Dah Tercih Etme Zamani

Tercih agsamasi Tercih  asamasi Yatay gecis- ek Yetenek smavi

oncesi kontenjan
N % N % N % N % N %
259 44.6 289 49.7 3 0.5 30 5.2 581 100

Ogretmen adaylarinin 6grenim gormek istedikleri iiniversite ve dgrenim gormek istedikleri
anabilim dali segme nedenleri ile ilgili verdikleri ¢oklu cevaplarin analizleri Tablo 3’ de
gosterilmistir. Tablo 3 incelendiginde, liniversite se¢gme nedenleri arasinda en etkili olan etkenin,
iiniversite giris sinavindan elde edilen puanlar, 6gretmen adaylarinin 6grenim gormek istedikleri
anabilim dali tercihini en c¢ok etkileyen etkenin ise anabilim dalina yonelik ilginin oldugu
goriilmektedir. Ailenin, 6gretmenlerinin, gitmeyi diisiindiigii iniversiteden mezun olmus ya da hala o
iniversite de calisan tanidiklarin tavsiyesi ve tesviki de {iniversite secimini etkileyen nedenler
arasindadir. Ayrica 6gretmen adaylari gitmeyi diisiindiigli iiniversitelerin; akademik kadrosunu,
Erasmus olanaklarini, yurt imkanlarini, kampus olanaklarini, {iniversitede diizenlenen sosyal
etkinlikleri, ¢ift ana dal yapma imkanlarin1 ve tiniversiteden mezun olduklarinda 6gretmen olarak
atanma durumlarin1 vb. dikkate alarak, {iniversitenin tanitim videolarindan, {iniversitelere yapilan
gezilerde elde edilen bilgilerden ve diger internet kaynaklarindan arastirarak karar vermeye
caligmaktadirlar. Universite tercihini, tercih edilecek iiniversitenin yasadig1 yer olmast (ailenin baska
bir yere gitmesine izin vermeme, aileye maddi yiik getirmek istememe ve baska bir sehre gitmek
istememe) veya yasadig1 yere yakin olmasi da etkilemektedir. Universitenin bulundugu sehrin
ozellikleri (sakin, ucuz, konum o6zellikleri), tiniversitede bir yakinin bulunmasi, iiniversitenin
bulundugu sehirde yakinlarinin yasiyor olmasi, ayni tiniversite de dikey gegis imkaninin bulunmasi,
daha Once ayni tniversiteyi bitirerek tekrar ayni tiniversitede bagka bir fakiiltede okumak isteme,
boliim degistirmek isteme ve yasadigi yerden uzakta bir yerde iiniversiteye gitmek isteme gibi
nedenler diger tiniversite segme nedenleri olarak belirtilmistir.

Tablo 3. Ogretmen Adaylarimin Ogrenim Gormek Istedikleri Universiteyi ve Anabilim Dalini Tercih

Nedenleri
Universite Tercih Nedenleri Toplam

F %
Alinan puana gore 183 32.7
Tavsiye- tesvik 107 19.1
Arastirma yaparak 97 17.4
Yasadigi yerdeki tiniversite 72 12.9

Yasadigi yere yakin tiniversite 60 10.7
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Universitenin bulundugu sehrin 6zellikleri 18 3.2
Yakininin {iniversite sehirde yasiyor olmast 10 18
Dikey gegis 4 0.7
Boliim degisikligi yapmak isteme 2 0.4
Yasadigi yere tiniversitenin uzak olmasi 2 0.4
Anabilim dal tercih nedeni F %
Anabilim dalina ilgi 145 22.6
Kisisel yeterlik algis 113 17.6
Puana gore 66 10.3
2. tercih 63 9.8
Tavsiye- tesvik 56 8.7
Deneyim (yasantilar) 56 8.7
Idealindeki meslek 52 8.1
Cocuklart sevme 33 5.1
Is olanaklar1 29 4.5
Meslege yonelik algi 27 4.2
Cift ana dal yapma olasilig 3 0.5

Ogretmen adaylar1 6grenim gormek istedikleri anabilim dali tercih nedenleri ile ilgili
anabilim dalina yonelik ilginin yaninda, birilerine bir sey 6gretmeyi sevdiklerini ve kendi kigisel
ozelliklerinin bu anabilim dalina uygun oldugunu diisiindiiklerini vurgulanislardir. Ote yandan bazi
Ogretmen adaylar1 aslinda istedikleri fakiilte ve anabilim dalina iiniversiteden aldiklar1 puanin
yetmedigi icin puanlarinin yettigi anabilim dalini ikinci tercih olarak sectiklerini belirtmislerdir.
Ogretmen adaylarimin meslek secimlerini belirleyen diger bir etkenin yasadiklar1 deneyimler oldugu
goriilmektedir. Bu deneyimlerin kaynagi, medya (tedx konugmalari, filmler, kitap ve dergiler), daha
onceki Ogretmenleriyle yasadiklar1 olumlu ya da olumsuz yasantilar, lisede ilgili alanda meslek
lisesinde 0grenim gormeleridir. Ayrica 6gretmen adaylari, 6grenim gérmek istedikleri anabilim dali
tercihlerini yakin ¢evrenin (6gretmenleri, arkadaslar1 ve akrabalari) bu alan ve meslek igin uygun
kisisel ozelliklere sahip olma ile ilgili tavsiye ve tesvikte bulunmalarinin, 6gretmen adaylarinin
cocuklart sevmeleri ve ¢ocuklarla vakit gegirmekten hoslanmalariin da etkili oldugunu
belirtmislerdir. Ogrenim gérmek istenilen anabilim dalindan ziyade 6gretmenligin ideal ve kutsal bir
meslek olarak algilanmasi, bu meslek sayesinde toplumu, ¢ocuklari ve gengleri degistirecegine
inanma gibi meslege yonelik algilar, 6gretmenlik mesleginin rahat ve is olanagi genis olan bir
meslek olarak diisliniilmesi ve sectigi anabilim daliyla ¢ift ana dal yapabilme imkaninin olmasi
ogretmen adaylarmin anabilim dalii segmelerini etkileyen diger etkenler arasindadir. Ogretmen
adaylarinin sadece %6,4’li baska hicbir kriter belirtmeden sadece iiniversite sinavindan aldiklar

puana gore se¢im yaptiklarini vurgulamiglardir.
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Ogretmen Adaylarinin Motivasyon Diizeyleri ve Motivasyon Kaynaklar

Ogretmen adaylarinin 6gretmen olma isteklerine yonelik aciklamalar1 yiiksek, orta ve diisiik
motivasyon diizeyi olarak kodlanmistir. Kodlar SPSS istatistik programina girilerek analiz edilmistir.
Analiz sonuglarina gore, 6gretmen adaylarinin %54,2’si (N=311) 6gretmen olmay1 ¢ok istemektedir.
%35,4’1i (N= 203) 6gretmen olmay1 istemekle birlikte bazi tereddiitleri bulunmaktadir ve %10,5°1
(N=60) ogretmen olmay1 aslinda pek istememektedirler. Ogretmen adaylarmin motivasyon
kaynaklar1 icerik ve tematik analize tabii tutulmus analiz sonucundan elde edilen kategoriler yine
sayisal olarak kodlanarak SPSS istatistik programina girilerek analiz edilmistir. Tablo 4, 6gretmen
adaylarinin motivasyon diizeyi ile motivasyon kaynaklarini karsilagtirmali olarak gostermektedir.
Tablo 4’te sunulan 6gretmen adaylarinin motivasyon kaynaklari incelendiginde motivasyon
kaynaklarmin igsel, digsal ve 6zgeci nedenler etrafinda toplandig1 goriilmektedir. I¢sel kariyer degeri,
yeterlik, mesleki algi, gengler ve cocuklarla calismay: isteme ve daha Onceki egitim Ogretim
hayatinda meslekle ilgili olumlu deneyimler yasama ig¢sel motivasyon kaynaklariyken; d6gretmenlik
meslegini gercekten istememe ama alternatif meslek olarak gérme, 6gretmenlik mesleginin galisma
kosullar1 ve 6gretmenlik mesleginin kadina uygun bir meslek olarak algilanmasi digsal motivasyon
kaynag1 ve dgrencilere (insanlara) yardim etmek isteme, onlar1 dogru yonlendirme, hayata hazirlama
ve topluma katki sunma ise 6gretmen adaylar tarafindan belirtilen 6zgeci motivasyon kaynaklaridir.

Tablo 4. Ogretmen Adaylarimin Meslege Yonelik Motivasyon Diizeyleri ve Kaynaklar:

Motivasyon Diizeyi

Motivasyon Kaynag f %
Yiikksek Orta  Diisiik
Ogretmeyi sevme/isteme 184 24 0 208 31.0
Icsel kariyer degeri Emin olmama, yeterince
d s ) Y 11 11 22 33
istememe
Yeterli hissetme 70 18 3 91 136
Yeterlik o
] Yeterli hissetmeme 10 101 16 127 18.9
24
~ Olumlu mesleki alg 4 5 0 9 13
Mesleki alg1
Olumsuz mesleki alg1 0 6 1 7 1.0
Gengler ve ¢ocuklarla galisma istegi 11 2 0 13 19
Onceki olumlu deneyimler 15 2 0 17 25
Alternatif meslek 2 66 31 99 148
= Is olanaklar1 Olumlu is olanaklari 5 4 2 11 16
g Olumsuz is olanaklari 7 12 2 21 3.1
Cinsiyet rolii 2 1 0 3 0.4
Ogrencilere ardim, Onlendirme,  hayata
s Y Y Y 30 6 0 36 54

hazirlama

Ozgeci
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Igsel motivasyon kaynaklarindan igsel kariyer degeri olarak &gretmekle ilgilenme ve

Ogretmekten hoslanmanin olduk¢a siklikla belirtilen 6nemli bir motivasyon kaynagi oldugu
goriilmektedir. Ancak ozellikle orta ve diisiik diizey motivasyona sahip olan dgretmen adaylari, bu
meslegi segmesine ragmen meslegi yeterince isteyip istemedigi ve dogru tercihte bulunup
bulunmadigi konusunda emin olamadiklarini rapor etmislerdir. Meslegi yerine getirmeye yonelik
kendini yeterli hissetme diger bir igsel motivasyon kaynagidir. Diger yandan tablo 4’te goriildiigii
gibi bu meslegi yapmaya yonelik kendini yeterli hissetmeme motivasyonu diisiiren etkenlerden
biridir. Meslegin olumlu ve olumsuz algilanmasi, diger bir i¢sel motivasyonu etkileyen etken oldugu
goriilmektedir. Bazi Ogretmen adaylari tarafindan meslegin kutsal bir meslek olarak olumlu
algilanmas1 meslege yonelik motivasyonu olumlu etkilerken, bazi 6gretmen adaylarinin 6gretmenlik
mesleginin toplum tarafindan degersiz ve Onemsiz bir meslek olarak algilandigini diisiinmeleri
meslege yonelik motivasyon diizeylerini olumsuz yonde etkilemektedir. Gengler ve ¢cocuklar1 sevime,
onlarla ¢aligmak isteme ve ailede bir 0gretmen olmasi, daha 6nce meslek ile ilgili (birisine bir sey
Ogretme gibi) deneyim yasamasi Ve kendi dgretmenleriyle yasadigi olumlu deneyimler 6gretmen
adaylarinin bahsettikleri diger motivasyon kaynaklaridir.

Tablo 4 incelendiginde dissal motivasyon kaynaklarinin, motivasyonu daha ¢ok olumsuz
etkiledigi goriilmektedir. Ozellikle gergekte istedigi meslegin dgrenimi icin yeterli puan alamayinca
ogretmenligi alternatif bir tercih olarak diigliniilmesi motivasyonu distiren bir etken oldugu
goriilmektedir. Analiz sonuglar algilanan i olanaklarinin da diger bir motivasyon kaynagi oldugunu
gostermektedir. Ogretmenlik mesleginin rahat, giivenli, ek is yapma ve 6zel kurumlarda ¢aligma
imkan1 gibi algilanan olumlu mesleki 6zellikler meslege yonelik motivasyonu olumlu etkilerken,
baz1 d6gretmen adaylari tarafindan atamalarin kisith ve is bulamama olasiliginin yiiksek oldugunun
diisiiniilmesi, meslegin yorucu, zor ve monoton bir meslek olarak olumsuz algilanmasi meslege
yonelik motivasyon diizeyini olumsuz etkilemektedir. Ayrica az sayida da olsa, ii¢ 6gretmen adayi
Ogretmenlik mesleginin kadina yakisan bir meslek oldugunu diistinmektedir.

Tablo 4’te goriilecegi gibi, 6zgeci motivasyon kaynaklarinin da i¢sel motivasyon kaynaklari
gibi motivasyonu olumlu etkiledigi s6ylenebilir. Bir insanin hayatina dokunma, ¢ocuklari ve gengleri
hayata hazirlama, topluma faydali insan yetistirme ve onlara yardim etme arzusu, 6gretmeyi sevme
ve kendini yeterli hissetmenin ardindan motivasyonu yiiksek ogrenciler tarafindan daha siklikla
bahsedilmistir. Bunun yani sira topluma katki sunma, toplumu sekillendirme istegi de 6gretmen
adaylar tarafindan motivasyon kaynagi olarak belirtilmistir.

Tartisma

Ogretmen Adaylarimin Ozellikleri

Bu calismada Pamukkale Universitesi Egitim Fakiiltesini tercih eden birinci smifta 6grenim goren
O0gretmen adaylarinin bazi 6zellikleri incelenmistir. Arastirma sonucuna gore 6gretmenlik meslegi
daha ¢ok kadinlar, gengler ve yasaminin ¢ogunlugunu biiyiik sehir ve sehirlerde gecirmis kisilerce

tercih edilmektedir. Yine ogretmen adaylarinin, daha ¢ok orta ve diisiik gelir ve egitim diizeyine
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sahip ailelerin ¢cocuklar1 oldugu goriilmektedir. Buradan yola cikarak 6gretmenlik meslegi daha ¢ok

alt ve orta sosyo-ckonomik diizeye sahip ailelerin gocuklari tarafindan kabul edildigi sdylenebilir.
Bu bulgular yapilan diger arastirma sonuglariyla benzerlik gostermektedir (Aksu ve digerleri., 2010;
Brookhart ve Freeman, 1992; Deniz, Tiire, Uysal ve Akar, 2015; Kiling, Watt ve Richarson 2012;
Eret-Orhan ve Ok, 2014; Zeichner & Hoeft, 1996).

Birgok tilkede 6gretmenlik mesleginin daha ¢ok kadinlar tarafindan tercih edilmesi, cinsiyet
rolii sosyalizasyonunun bir yansimasi olarak meslegin giderek kadinsallasmasina yol agabilir. Bunun
bir nedeni, toplumlar tarafindan 6gretmenligin bir bakima bakim almay1 gerektiren bir meslek olarak
algilanmas1 ve ataerkil toplum yapisindan dolay1 erkeklerin bakim alan islere uygun olmadiginin
diisiiniilmesi olabilir. Bu tip Onyargilar toplum icindeki cinsiyet esitsizligini artiracagir gibi
Ogretmenlik mesleginin statiisiinii ve mesleki degerini diislirebilir (Erginer ve Saklan, 2020;
Koyuncu-Sahin ve Coban, 2019). Unutulmamalidir ki 6gretmenlik meslegi kendine ait; bilgi, beceri
ve degerlere sahip profesyonel bir meslektir. Daha demokratik, daha adil ve esitlik¢i bir toplum
yapilanmasi ve dgretmenlik mesleginin daha profesyonel bir meslek olarak algilanmasi igin egitim
kurumlarinda kadm-erkek esitliginin saglanmasina yonelik egitim politikalarinin gelistirilmesinin
onemi aciktir. Ornegin, 6zellikle liselerde dgrencilere dgretmenlik mesleginin her iki cins igin de
daha ¢ekici hale getirmeye yonelik rehberlik hizmetleri sunulabilir, toplumsal cinsiyet esitligi
konusunda 6gretmenler ve aileler bilinglendirilebilir.

Tiirkiye Sosyo-Ekonomik Statli Endeksi (2018) raporuna goére, Tiirkiye’de alt ve orta sosyo
ekonomik diizeyde (SED) olan gruplarin orani %83,2°dir. Bu anlamda &gretmen adaylarinin
cogunlugunun alt ve orta SED gruplarindan olmasi tizerinde durulmast gereken diger onemli bir
noktadir. Yapilan arastirmalar SED’in insan yasaminda kisisel 6zellikler, degerler, hobiler, yasam
tarzi gibi birgok seyi etkiledigini gostermektedir (Erkenekli, Uzun ve Giimiig, 2012). Bundan dolay,
bu kiiltiiriin Egitim Fakiiltelerindeki 6gretim elemanlar1 tarafindan ¢ok yakindan taninmasi ve
incelenmesi, dgretmen adaylarinin egitim-6gretim programlarinin gelistirilmesinde ve Ogretmen
egitim programlarinin 6nceliklerinin belirlenmesinde 6nemli olabilir. Diisiik ve orta SED’ten gelen
ogretmen adaylarinin yine gogunlugu diisiik ve orta SED olan ailelerinin ¢ocuklarina hizmet edecek
olduklan diisiiniildiigiinde, 6gretmen adaylarinin bu kiiltiire yonelik farkindaliklariin artirilmasi, ait
olduklart kiiltiirle daha saglikli iletisim kurmalarini kolaylastiracagi gibi bu farkindalik kendilerinin
de kisisel gelisimini olumlu yonde etkileyebilir. “Ko6y Enstitiileri” 6rnegi (bkz. Aydin, 2007) buna
giizel bir 6rnek olusturmaktadir. Ancak Tiirkiye’de 6gretmen egitim programlarinin Yiiksek Ogretim
Kurumu (YOK) tarafindan merkezi olarak belirlenmesi, Egitim Fakiiltelerinde gretmen adaylarinin
ozellikleri tizerine yapilacak ¢alismalar1 zorlastirmaktadir. Bu nedenle, Egitim Fakiiltelerine daha
fazla 6zerklik verilmesi, ilgili konuda daha fazla aragtirma yapilmasi ve uygulama g¢aligmalarinin
tesvik edilmesi etkili 6gretmen yetistirme programlarinin gelistirilmesini kolaylastirabilir.

Aragtirma sonucuna gore, O0gretmen adaylarimin ¢ogunlugunun Anadolu lisesi mezunu

oldugu goriilmektedir. Ayik, Ozdemir ve Yavuz (2007) yaptiklar1 ¢alismada bu bulguyu destekleyen
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sonuglara ulagmislar ve 6grenim gorilen lise tiiriiniin 6grencilerin meslek se¢imini etkiledigini

bulmuslardir. Anadolu liselerinin genel amacinin 6grencileri 6grenim gérmek istedikleri yiiksek
Ogretim kurumlarina hazirlamak oldugu diisiiniildiigiinde bu sonug¢ sasirtict degildir. Ayrica bu
calisma bulgularina gore, Ogretmen adaylarmin Egitim Fakiiltelerini ilk bes tercihlerinde
bulundurmalar1 motivasyon agisindan 6nemli goriilse de iiniversite giris sinavindan genellikle
ortalama puan alan 6grenciler tarafindan tercih edildigi de dikkate alinmalidir.

Atak (2019) 2019 yilinda, 376.000 civarinda Ogretmen adaymin KPSS’ye girdigini
belirtmistir (aktaran Deliveli ve Ar, 2021). Ancak 2019 yilinda atanmasi yapilan 6gretmen sayisi 41
bin 379 kisidir ve Sayistas Raporu’na gore, Tiirkiye’de 6gretmen acig1 138 bin 393’tiir (Bildircin,
2021). Bu rakamlar incelendiginde, O6gretmenlik meslegine yonelik mezun-atama ve ihtiyag
dengesinin kurulamadigi goriilmektedir. Egitimin ve egitimin bel kemigi olan 6gretmenlerin toplum
icin 6nemi diisliniildiigiinde, ihtiyag,mezun ve atama dengesinin, niteligi artiracak sekilde yeni
egitim politikalarina ihtiyag oldugu aciktir. Ornegin, yeterli 6gretim elemam olmayan Egitim
Fakiiltelerinin kapatilmas1 ve Egitim Fakiiltelerini alinacak 6grenci sayilarimin azaltilmasi, Egitim
Fakiiltelerine {iniversite giris sinavlarindan daha yiiksek not alan dgrencilerin yerlestirilmesi i¢in
puan kotasi (6rnegin; sadece ilk elli ya da yiiz bindeki 6grencilerin Egitim Fakiiltesine yerlesmesi
gibi) konmas1 mezun-ihtiyag-atama dengesini daha kolay kurulmasina katki saglayabilir. Bdylece
ogretmenlik meslegi yiiksek puan alan 6grenciler tarafindan daha ¢ok tercih edilebilir.

Ogretmen Adaylarimin Universite ve Alan Secimleri, Ogretmenlige Yonelik Motivasyonlar:
Arastirma sonucuna gore, 6gretmen adaylarinin iiniversite tercihlerini, iiniversite girig sinavi puanlari
oldukca etkilemektedir. Ayrica {iniversitenin bagkalar1 tarafindan tavsiye edilmesi, {iniversitenin
Ozellikleri, iiniversitenin O6grencinin yasadigi yer olmasi ya da yasadigi yere yakin olmasi,
iiniversitenin bulundugu sehrin 6zellikleri, iiniversitenin bulundugu sehirde bir yakininin bulunmasi
gibi nedenler tiniversiteyi tercih etme nedenleri arasindadir. Alan yazininda 6grencilerin tiniversite
secerken liniversitenin saygiliginin, aile ve arkadas etkisinin, rehber 6gretmenin yonlendirmesinin,
eve uzakliginin, konaklama olanaklariin, burs ve is olanaklarinin, sinav sonuglarinin etkili oldugunu
belirten aragtirmalar bulunmaktadir (Apaydin ve Seckin-Kapucu, 2017; Bora, 2021; Yakar, Odabas
ve Giindeger, 2016). Dolayisiyla {iniversitelerin tamtimlarim1 iyi yapmalar1 ve Ogrencilere
liniversitenin sosyal, fiziksel ve akademik olanaklarini objektif tanitmalari, 6gretmen adaylarinin
daha saglikli tiniversite tercihinde bulunmalarini kolaylastirabilir.

Bu arastirma, 6gretmen adaylarinin ¢ogunlugunun (49.7%) tniversitede 0grenim goérmek
istedikleri alani iiniversite smavina girmeden Once belirlediklerini gosterse de, adaylarin
azimsanmayacak bir kismi1 (44.6 %) tercihlerini {iniversite sinavi agiklandiktan sonra aldiklar1 puana
gore yapmaktadirlar. Ayrica, 6gretmen adaylarini 6grenim goérmek istedikleri anabilim dali tercih
nedenleri sirasiyla alana ilgi, 6gretmenlige yonelik kisisel yeterlik algisi, liniversite giris sinavindan
aldig1 puan, meslekle ilgili yasanilan olumlu deneyimler, lisede okudugu alan, sosyal g¢evrenin

yonlendirmeleri, ¢ocuklart sevme ve c¢ocuklarla vakit gegirmekten hoslanma, meslege yonelik
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algilar, meslegin olanaklar1 ve sectigi anabilim daliyla ¢ift ana dal yapabilme imkaninin olmasidir.

Korkut-Owen, Kepir, Ozdemir, Ulas ve Yilmaz (2012) yaptiklar1 arastirmada benzer sonuglara
ulasmiglardir. Aragtirmaya katilanlar tarafindan alana duyulan ilgi, alinan puan, kisisel 6zelliklerin
alana uygunlugu ve bu aragtirmadan farkli olarak is bulma olanaginin yiiksekligi en dncelikli bolim
secme nedeni olarak belirtilmistir. Ogretmen adaylar1 tarafindan en ¢ok belirtilen alana duyulan
ilginin; meslege yonelik igsel, 6zgeci ve egitsel motivasyonla iliskili olmasindan dolay1 (Glutsch ve
Konig, 2019) énemli goriilse de iiniversite sinavindan alinan puanin alan se¢mede de etkili oldugu
goriilmektedir. Aksu ve arkadaslar1 da (2010), benzer sonuglara ulagmislar ve 6gretmen adaylarinin
cogunlugunun meslegi isteyerek tercih etmelerine ragmen {iniversite giris sinavindan alinan puanin
meslegi se¢mede etkili oldugunu belirtmislerdir.

Meslek secimi, insan hayatinda en Onemli kararlardan birisidir. Kisilerin kendi kisisel
Ozelliklerine uygun meslek segmeleri onlarin psikolojik iyi oluslar1 ve kendilerini ger¢eklestirmeleri
ile dogrudan iliskilidir (bkz. Yesilyaprak, 2010). Bu nedenle, 6gretmen adaylarin iiniversiteden
aldiklar1 sinav puanlarina gore alan se¢gmeleri, kendi kigisel 6zellikleri ile meslegin 6zelliklerinin tam
uyusmamasina ve dolayisiyla hem akademik basarilarinin hem de ilerideki yasam doyumlarinin
olumsuz etkilenmesine neden olabilir. Dolayisiyla 6zellikle kimlik gelisimi i¢in 6nemli bir dénem
olan lise yillarinda mesleki rehberlik ¢alismalarina daha ¢ok &nem verilebilir. Ogrencilerin hem
kendilerini hem meslekleri daha iyi taniyabilecekleri psiko-egitim programlari diizenlenebilir.

Bu arastirma sonucuna gore, 6gretmen adaylarinin ¢ogunlugunun (45.9) 6gretmen olmaya
yonelik motivasyonlar1 yiiksektir. Ogretmen olma isteginin kaynagina bakildiginda ilk dért siradaki
yliksek motivasyon kaynaginin; 6gretmeyi sevme ve isteme, kendini 6gretmen olmak icin yeterli
hissetme, O6grencilere yardim etmeyi ve onlar1 hayata hazirlamay1 isteme ve 6nceki meslege yonelik
yasanilan olumlu deneyimler oldugu goriilmektedir. Watt ve digerleri. (2012) dort farkli {ilkenin
(Avustralya, Almanya, Norve¢ ve Amerika) Ogretmen adaylariyla yaptiklart calismada benzer
sonuglara ulasmislardir. Ulkeler arasi farkliliklara ragmen, dort iilkenin dgretmen adaylari; icsel
deger, algilanan 6gretme yeterliligi, sosyal katki sunma, gengler ve cocuklarla ¢alismayi isteme ve
olumlu 6nceki deneyimleri en yiiksek motivasyon kaynagi olarak belirttikleri gozlenmistir. Diger
benzer sonuglara ulasan aragtirmalarin yani sira (Goller ve digerleri, 2019; McLean, Taylor ve
Jimenez, 2019 ), Tirkiye’de yapilan ¢alismalarda, 6gretmen adaylarinin en ¢ok 6zgeci nedenlerle
ogretmenlik meslegini sectiklerini ve daha sonra is glivenligi, aile ile daha fazla zaman gegirme gibi
nedenlerin daha siklikla rapor edildigi goriilmiistiir (Deniz, Dogan ve Sahin, 2018; Kiling, Watt ve
Richarson, 2012; Oztiirk Akar, 2012). Bu farkliigin kaynag1 her bir arastirmada farkli 6lgme
araglarmin kullanilmasi olabilir. Ayrica bu farklilik, gelismis tlkelerle gelismekte olan tlkeler
arasindaki sosyo-kiiltiirel ve ekonomik yapidan kaynaklaniyor olabilir. Bu nedenle kiiltiirlerarasi
karsilagtirmali ¢calismalara ihtiya¢ oldugu soylenebilir.

Her ne kadar 6gretmen adaylarimin ¢ogunlugunun meslege yonelik yiiksek motivasyonlari

olsa da 6gretmen olma isteginin kaynagiin temelde 6gretmeyi sevme-isteme ve 6gretmeye yonelik
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kendini yeterli hissetmekten kaynaklandigi goriilmektedir. Ogretmen adaylarinin igsel ve dzgeci

motivasyonlar1 onlarin profesyonel gelisimlerine farkli agilardan katkida bulunsa da (Bruinsma ve
Jansen, 2010; Han ve Yin; 2016; McLean, Taylor ve Jimenez, 2019; Watt ve Richarson, 2012),
Ogretmen adaylarinin “6gretme” kavramina c¢ok wvurgu yapmalari, onlarin geleneksel egitim
anlayisina sahip olduklarinin bir gdstergesi olabilir. Ogretmen adaylarmin sahip oldugu geleneksel
egitim anlayis1 glinlimiiziin gereksinim duydugu 6grenen ve insan merkezli egitim anlayislarini
anlamalar1 ve igsellestirmelerini zorlagtirabilir. Bundan dolayr 6gretmen egitim programlarinin
diizenlenmesinde 6gretmen adaylarinin egitim anlayislarinin dikkate alinmasi 6nemli gériinmektedir.

Sonug olarak, bu arastirmada 6gretmen adaylarinin bazi 6zellikleri, {iniversite ve anabilim
dali segme nedenleri, 6gretmen adaylarinin motivasyon diizeyleri ve motivasyon kaynaklarini
incelenmistir. Etkili ve nitelikli 6gretmenlerin 6grencilerin akademik ve kisisel gelisiminin yani sira,
tilke gelisimine katkis1 digiiniildiigiinde O6gretmenlik meslegini segen Ogretmen adaylarinin
ozelliklerinin bilinmesi 6nemli goériinmektedir. Bu g¢alismanin bu anlamda alana katki sunmasi
beklenmektedir. Ayrica gelecek bilimsel ¢alismalarda 6gretmen adaylarinin 6zelliklerinin farkli
degiskenlerle incelenmesi hem nitel hem nicel olarak meslege yonelik motivasyonlarini etkileyen
etkenler ile bu degiskenler arasindaki iliskinin arastirilmaya devam edilmesi, egitim programlar ve
politikalar1 adina dnemli veriler sunacaktir. Diger yandan bu ¢alisma sadece bir Egitim Fakiiltesi’nde
Ogrenim goren birinci sinif 6grencileriyle sinirhidir. Farkli Egitim Fakiiltelerinde yapilacak ¢aligmalar

bulgularimizin genellenebilirligine katki saglayabilir.
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Abstract

The aim of this study is to examine some demographic characteristics of first-year teacher
candidates, the time and reasons for choosing the university and the department they will study, their
motivation levels and motivation sources for being a teacher. Convergent parallel mixed research
design was used in the research. 642 first-year teacher candidates participated in the quantitative
dimension of the study and 602 first-year teacher candidates participated in the qualitative
dimension. In the study, in order to specify some characteristics of the teacher candidates a
demographic questionnaire was used, while an open-ended questionnaire was utilized to determine
the time of and reasons for deciding on a university and a field, and to investigate their motivation
levels and motivational factors. The results of the quantitative data analysis revealed that the
teaching profession was mostly preferred by females in the 18-19 age range who spent most of their
lives in districts. In addition, the teacher candidates came from families with low and middle socio-
economic and educational levels. The majority of the teacher candidates were Anatolian high school
graduates, put teaching in their top five in the university preference form and got average scores
from the university exam. Various factors were effective in the university and field choices of the
teacher candidates. While the university entrance exam score was the most influential factor for the
selection of university, the preservice teachers’ interest in the field they will study is the most
influential factor for the selection of the department. Also, according to the research findings, the
teacher candidates had a high level of motivation to be a teacher and their intrinsic motivation was
more influential in their motivation level. The discussion of the findings is presented in the light of

the literature.
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Introduction

The rapid changes in the information technologies in the 21st century have brought along scientific
uncertainties. Moreover, together with globalization, cultural diversity has gained importance, and
social and cultural complexity has dominated today's social world (Day, 1999). The scientific
precision, predictability and controllability of the past has been replaced by uncertainty, cooperation,
flexibility, and scepticism in the 21st century (Day, 1999; Popkewitz, 1994). As a result of these
rapid changes and uncertainties, teachers are expected to carry out different missions. Nowadays,
teachers are not expected to increase the knowledge of the children. Rather, the expectation from
them is to support the emotional, social, and academic development of children and to provide
opportunities that enable children to realize themselves in the long term, to fight for the elimination
of inequalities in the society and social disadvantages experienced by different groups in educational
environments, and to cope with the complexity and uncertainty of the 21st century (Boyd and
Arnold; 2000; Dewey, 1916; Freire, 2003). Several studies have indicated that teachers who are
qualified to undertake these responsibilities support the development of their students regardless of
the conditions (Hattie, 2003; Aydin, 2007). These responsibilities expected from teachers are not
only necessary to support the development of students in accordance with the requirements of the
21st century, but also to build a more democratic and more humane society and to increase their
competitiveness in global markets in the long run (Heinz, 2015).

These expectations from teachers are also related to the quality of teacher education
programs. As well as providing professional knowledge and skills, teacher education programs
should promote the development of thinking skills such as reflective, critical and creative thinking
skills, and social emotional skills such as empathy, cooperation, communication and self-efficacy, so
that teacher candidates can cope with the complicated and uncertain responsibilities of the teaching
profession. However, it is obviously essential to be cognizant of teacher candidates’ characteristic
features more closely in order to devise education programs that will support their professional
development. Therefore, especially after the 1990s, the question of who choose teaching as a career
and why they prefer this profession has become one of the important research topics (Han & Yin;
2016; Heinz, 2015). There are also several research studies conducted on this subject in Turkey
(Aksu, Demir, Daloglu; Yildinm & Kiraz, 2010; Aktiirk, 2012; Bursal & Burdur, 2016; Cermik,
Dogan & Sahin; 2010; Deniz, Dogan & Sahin 2018; Kilcan, Kece, Cepni & Kiling, 2014; Kiling,
Watt & Richarson 2012; Oztiirk Akar, 2012). In addition, exploring the characteristics of teacher
candidates and their reasons for choosing teaching as a career is also essential so as to design and
develop effective teacher education programs and quality education policies (Yilmaz, 2013).
Therefore, The aim of this study is to examine some demographic characteristics of first-year teacher
candidates, the time and reasons for choosing the university and the department they will study, their

motivation levels and motivation sources for being a teacher.
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General Characteristics of Teacher Candidates Choosing Teaching as a Career

Looking at the research studies conducted on who prefers teaching profession more as a career, it is
seen that this it is mostly preferred by women (Aksu et al., 2010; Brookhart & Freeman, 1992;
Kiling, Watt & Richardson 2012; Richardson & Watt, 2005; Richardson & Watt, 2006; Watt and
Richardson 2012; Zeichner and Hoeft, 1996). Especially, the rate of women who prefer pre-school
and primary school teaching is quite high. Researchers suggest that the main reason for this is related
to perceived gender roles in society. Likewise, although the age range of those who prefer the
teaching profession is wide, the profession is mostly preferred by the younger generation. Generally,
young people between the ages of 18-19 prefer the teaching profession (Aksu et al., 2010;
Richardson and Watt, 2006).

Also, in many countries, the teaching profession is mostly preferred by the children of the

families with a low and middle socio-economic status (SES) (Aksu et al., 2010; Brookhart &
Freeman, 1992; Richarson & Watt, 2006; Zeichner & Hoeft, 1996). On the other hand, it is observed
that a small number of teacher candidates who come from families with a high SES choose the
profession mostly as the second option. In addition, teacher candidates coming from families with
high socio-economic status desire to have a different job after graduation (Cermik, Dogan, & Sahin,
2010). In this context, it can be noted that the teaching profession is perceived as a more suitable
profession for the children whose families have low and middle SES.
Studies investigating the educational status of teacher candidates’ parents indicate that mothers of
these prospective teachers are mostly primary and secondary school graduates, while their fathers are
secondary and high school graduates (Aksu et al., 2010; Kiling, Watt, & Richardson, 2012). It is also
possible to come across research findings indicating that most of the mothers of the teacher
candidates are housewives and are not engaged in any occupation. On the other hand, it is seen that
their fathers are mostly civil servants and self-employed workers (Aksu et al., 2010; Kiling, Watt and
Richarson 2012).

Each country differs in their teacher education programs and admission requirements.
Accordingly, the reasons why teacher candidates choose their programs and/or departments also
differ. In Turkish context, although the majority of teacher candidates state that they have chosen the
teaching profession in order to become a teacher, it is seen that the scores they get from the
university entrance exam are also quite effective (Aksu et al, 2010; Aktiirk, 2012; Kilcan et al,
2014).

In the light of the above-mentioned research findings, it can be concluded that the teaching
profession is mostly preferred by female students and by those who are young and come from
families with low and middle SES, whose mothers are primary or secondary school graduates and
housewives, and whose fathers are secondary or high school graduates and mostly civil servants or

partially self-employed workers.
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As in the relationship between the desire for a teaching career and demographic variables,

examining the motivation of teacher candidates to choose the profession can contribute to the
process of obtaining a holistic picture. For this purpose, the next section focuses on the motivation of
teacher candidates to choose the profession.

Teacher Candidates' Motivation for Teaching as a Career

It is highly difficult to define motivation in exact terms. However, in its simplest form, we can define
motivation as an internal state that directs our goals, time and energy to a specific task (Ormond,
1999). The factors that can motivate us to accomplish something include internal factors such as
desire to fulfil it, getting satisfaction from doing it, having interest and curiosity towards that thing,
or external factors such as reward-punishment that compels us to do it, or the outcomes we will
obtain depending on the result of doing that thing (Ryan & Deci, 2000a; Ryan & Deci, 2000b)
Studies conducted have revealed that teacher candidates’ motivation to choose teaching as a career
affects their self-efficacy and learning process (Bruinsma and Jansen, 2010), attitudes, teaching
behaviors (Aktiirk, 2012), professional burnout, and psychological well-being (McLean, Taylor &
Jimenez, 2019), commitment to the profession, during teacher education programs and later when
they start the profession; (Han & Yin; 2016;; Watt & Richarson, 2012). As a consequence,
researchers view the reasons that motivate teacher candidates to prefer the teaching profession as an
essential characteristic of these prospective teachers. As mentioned earlier, especially after the
1990s, research on the factors that motivate students to choose teaching as a career has increased.

It has been observed that teacher candidates’ reasons for choosing teaching as a career
generally include intrinsic, extrinsic, and altruistic reasons (Brookhart & Freeman, 1992). Intrinsic
reasons comprise reasons such as disposition for the profession, desire to work with children and
adolescents, regarding the profession as the dream job, and having interest in and curiosity towards
the field. Altruistic reasons are more service-oriented reasons such as contributing to other people
and society and educating the next generation. Extrinsic reasons, on the other hand, involve the
reasons such as finding a job easily, job security and daily working hours. Watt and Richardson
(2007) extended the reasons why teacher candidates prefer the teaching profession based on
expectancy-value theory. According to the researchers, the motivational reasons for teacher
candidates to choose this profession are professional ability, intrinsic career value, fallback career,
job security, time for family, job transferability, job opportunities such as long vacation periods or
short working time, shaping the future of children and adolescents, enhancing social equality,
making social contribution, working with children and adolescents, prior learning and teaching
experiences and social influences.

Several studies conducted in various countries reveal that despite cultural differences
between countries, teacher candidates choose teaching as a career for similar reasons (Goller et al.,
2019; Heinz, 2015; Richarson & Watt, 2006; Lin, Shi, Wang, Zhang, & Hui, 2012; Watt et al.,
2012). For instance, Watt et al. (2012), in their study with teacher candidates in Australia, the USA,
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Germany and Norway, identified the primary reasons of all the teacher candidates for choosing

teaching as a career as follows: perception of intrinsic career value, perceived professional
competence, eagerness to make a social contribution, desire to work with children and adolescents,
and positive previous learning and teaching experiences. On the other hand, job security, time for
family, and desire to reduce social inequity were the secondary reasons for choosing teaching as a
career while the effect of the social environment on choosing the profession was stated as the least
influential factor. Goller et al. (2019) similarly stated that Finnish and German teacher candidates
chose the teaching profession as a career for similar reasons such as their perception of intrinsic
career value, their desire to work with children and young people and to contribute to society.
Although studies conducted in Turkey show similarities with the above-mentioned results, there are
also some findings that are inconsistent with these in the literature. For example, Kiling, Watt, and
Richarson (2012), in their study with 1577 teacher candidates, found the most important reasons for
teacher candidates to choose the teaching profession as the altruistic reasons such as desire to make a
social contribution, shaping the future of children and youth and ensuring social equality, and job
security. Deniz, Dogan and Sahin (2018) found in their study with teacher candidates who received
formation education that the reasons including the desire to work with children and adolescents and
job security were more effective compared to other reasons. On the other hand, considering the
teacher candidates’ reasons for choosing teaching as a career, Oztiirk-Akar (2012) argued that the
most effective motivational factors included first altruistic reasons such as making social
contribution and shaping the lives of young people and children, and then the reasons such as time
for family and job security as well as previous learning-teaching experiences. In another study
conducted by Aksu et al. (2010) with 18,226 teacher candidates, although the majority of teacher
candidates (51%) stated that they preferred this profession because they wanted to be a teacher, the
score obtained from the university entrance exam (29%) and external reasons such as finding a job
easily and working conditions (25%) were more often reported as the reasons for choosing teaching
as a career.

Considering the literature review, the issue of who prefers teaching as a career and what
motivational factors are effective in this preference still maintains its importance. In addition,
examining the characteristics of teacher candidates and the reasons for choosing the profession from
time to time is also necessary for the development and regulation of effective teacher education
programs and quality education policies (Y1lmaz, 2013). In addition, it is seen that studies related to
the subject are mostly carried out with quantitative research methods or only with some demographic
variables or only with more limited variables such as teacher candidates’ motivation sources toward
the teaching profession. This study, it was tried to obtain more comprehensive and more holistic
information about first-grade teacher candidates. In other words, the aim of this study is to examine
some demographic characteristics of the first-year teacher candidates studying at the Faculty of

Education, how they select their university and field, and their motivation levels and motivational
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factors to become a teacher as a part of the Project entitled as "A Longitudinal Research on Teacher

Competencies: The Case of Pamukkale University”, which was organized for the purpose of
developing alternative education programs and evaluating the current education programs, with
mixed method study.

Methodology

This study is a part of the project entitled as “A Longitudinal Research on Teacher Competencies:
The Case of Pamukkale University”. Permission for the project was obtained from Pamukkale
University Scientific Research and Publication Ethics Committee. In the project, with the purpose of
examining different characteristics of teacher candidates, Mixed research method were used. Mixed
research method is the use of qualitative and quantitative research methods together for the research
problem (Creswell & Plano-Clark, 2015, p.6). The purpose of using the convergent parallel design in
this research is to “synthesize the quantitative and qualitative results in a complementary way to fully
understand a phenomenon and compare a large number of levels in a system” (Creswell & Plano-
Clark, 2015, p. 84). The aim of the project is to examine the effects of teacher education programs on
different characteristics of teacher candidates, such as critical thinking, communication, attitudes and
motivation towards the profession, beliefs, and perceptions towards the profession, and to develop a
training program. Because of the inadequacy of quantitative data collection tools, and the desire to
reach rich data by allowing pre-service teachers to express themselves without any foresight and
limitations (Patton, 2014, p. 21), it was preferred to use a mixed research method in the project. In
addition, it was thought that the mixed research design would allow the effect of teacher education
programs on different competencies of teacher candidates to be examined and the experiences of
teacher candidates during the education process to be understood. This study was carried out with
some of the data obtained in the project in order to understand the entry characteristics of teacher
candidates.

Sample of the Study

The sample of the study was comprised of the first-year teacher candidates studying at the Faculty of
Education in Pamukkale University during 2019-2020 academic year. Parallel mixed sampling
method was used in the study. Parallel mixed sampling is the use of “probabilistic sampling methods
to obtain data for the quantitative series of the research and purposive sampling methods to obtain
data for the qualitative series” and is applied independently of each other (Teddlie & Tashakkori,
2015, p. 224).In order to perform the study, a total of 705 teacher candidates consisting of 461
females and 244 males, who started education in the 2019-2020 academic year were tried to be
reached. However, the demographic data of a total of 641 teacher candidates consisting of 425
females and 215 males were reached while qualitative data of 602 teacher candidates could be
obtained. The ages of the participants ranged from 17 to 42, but the majority of the participants were
in the 18-19 age range. Detailed information related to the sample of the study is presented in Table

1 in the findings section.
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Data Collection Tools and Data Collection Process

Within the scope of the project, the data were collected from the teacher candidates at different times
both quantitatively and qualitatively through different data collection tools in order to identify the
different characteristics of the teacher candidates. The reason for collecting qualitative data within
the scope of the project was to obtain rich and detailed data by allowing the teacher candidates to
write their own views and perceptions. All the data were collected from the teacher candidates by the
project team during the lesson hours after obtaining the necessary permissions. In the first
application, the teacher candidates were informed about the project, and they were reminded about
the scope of the project in each application. All the teacher candidates participating in the study
signed the informed consent form. It took approximately 30 minutes for the teacher candidates to
respond to open-ended questions.

In the qualitative aspect of the study, six open-ended questions were developed by the
project team in order to understand the opinions and motivations of the teacher candidates. “The
purpose of collecting answers to open-ended questions is to give the researcher the opportunity to
capture and understand other people's perspectives without the limitations and foresight of
predetermined question categories” (Patton, 2014, p. 21). Due to the data density, the answers to
three open-ended questions were analysed in this study. These questions are as follows:

When and how exactly did you decide on your choice of PAU Education Faculty?

When and how exactly did you decide on your choice of department?

If you would rate your desire to be a teacher on a scale of 1-10, how many points would you give
yourself? Could you explain what this score means to you?

In addition, the teacher candidates’ entry characteristics were examined with demographic
variables. For this, a demographic questionnaire was formed for the data regarding the characteristics
of teacher candidates such as gender, age, educational levels of parents, type of high school, the
place of living where they spent most of their life, the order of departmental choice in the university
preference form, and university entrance exam score. The demographic questionnaire was given to
the teacher candidates in the first application of the quantitative research at the beginning of the
project. In the subsequent data collection applications, the teacher candidates were only asked for
their student numbers and the data were matched. On the other hand, the demographic data of 30
teacher candidates and qualitative data of 76 teacher candidates who participated in the qualitative
research could not be reached because of incomplete markings. However, in order to avoid data loss,
all the valid data were used in the analysis.

Data Analysis

The data collected from teacher candidates were analysed both qualitatively and quantitatively. SPSS
26 package program was used for the analysis of the demographic variables and the data were
analysed descriptively. Content analysis was performed for the answers to the open-ended questions.

“The purpose of content analysis is to reach concepts and relationships that can explain the collected
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data (Yildinm & Simsek, 2005, p. 227). In this study, content analysis was used to scan similar

words and concepts in the answers given by pre-service teachers to open-ended questions (Patton,
2014, p. 452) and to reach certain categories. Content analysis is also an effective analysis method in
revealing the frequency of similar discourses. The data were pre-read for content analysis. In this
stage, the data set was read and tried to be clarified; and the invalid answers of the teacher candidates
were removed from the data set. In the second stage, pre-coding was performed. In the third, coding
and categories were formed. Next, the fourth reading of the data was carried out one week after the
analysis of each question, and then the coding and categories were reviewed. After the content
analysis was completed, the data were digitized and entered into the SPSS program and finally the
analysis was completed.

Furthermore, the motivational reasons of the teacher candidates were also subjected to
thematic analysis after the content analysis. Thematic analysis can also be called pattern analysis,
and the aim is to reach the patterns (themes) and sub-themes within the data (Glesne, 2013, p. 259;
Patton, 2014, p. 452). After the first codes and categories were constituted in the content analysis, a
literature review was carried out for thematic analysis, and the categories were reviewed and re-
coded together with the themes. Each category was given a specific number, entered into SPSS and
analysed as multiple responses.

Besides, no matter how they rated their desire to be a teacher, the motivation level of the
teacher candidates who stated confidently that they wanted to be a teacher were coded as high. As
stated by a pre-service teacher, “I would give 10. Being a teacher was my childhood dream, but I
decided on my major in high school. That's why | would give a 10 if | evaluated my desire to be a
teacher. Because | don't think | can do any other profession other than teaching. Knowing that we
will do an internship makes me excited and happy” can be given as an example of a high level of
motivation. The motivation level of those who wanted to perform the job but were afraid that they
would not be able to do the job properly and who believed that they had a lot to learn and had
features to improve were coded as medium. As an example of this, “I would give a score of 7” as
indicated by a prospective teacher. “This score means that | am on a path that | have yet to progress
on, and that teaching still scares me a little,”s/she said. On the other hand, the motivation levels of
the teacher candidates who did not want to be a teacher in fact, who stated that they chose this
profession as a career out of necessity and that their personal characteristics were not suitable for this
profession were coded as low. As an example of low motivation, it can be given a teacher candidate’
expression: “I would give 3. | really don't want to become a teacher after completing my education,
but I don't see it as a nightmare either. The fact that | can't keep up my biological clock with the
hours | need to study during my training life makes me think that I can't handle such a job. The
codings were entered into the SPSS program as high, medium and low and then analysed. Finally,

motivation levels and motivational factors are presented in the cross table.
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Findings

Characteristics of Teacher Candidates

The teacher candidates participating in the study were first-year students studying at the following
departments: Computer and Instructional Technologies (CIT), Science Education (SE), Mathematics
Education (ME), Visual Arts Education (VAE), Music Education (MZE), Pre-school Education (PE),
Primary School Education (PSE), Turkish Language Education (TLE), Social Studies Education
(SSE), English Language Teaching (ELT), Special Education (SPE) and Psychological Counselling
and Guidance (PCG). Table 1 presents the characteristics of the teacher candidates.

As is seen in Table 1, 425 (66.4%) of the teacher candidates were female and 215 (33.6%)
were male. Although the ages of the teacher candidates varied between 17 and 42, the majority
(72.5%) were between the ages of 18-19. 45.6% of the mothers of the participants were elementary
school graduates, 18% were middle school graduates, and 17.2% were high school graduates while
only 6.3% were university graduates. On the other hand, 33.1% of their fathers were primary school
graduates, 23.2% were high school graduates, 20.6% were secondary school graduates and only
13.9% were university graduates. The teacher candidates spent most of their lives in districts
(30.1%), big cities (26.6%) and cities (22.9%). It is seen that the majority of the families of the
teacher candidates (77.4%) had a monthly income of 4000 TL or less.

In order to be placed in a university in Turkey, university candidates are required to take the
university placement exams, which are organized as a standard test. The exam is administered in two
stages. Candidates make their selection of university after the exam results are announced. In order
to study at the Faculty of Education, candidates must pass through both stages. The lowest score that
can be obtained from the second stage of the exam is 100 and the highest score is 500, and the school
success point is added to this score.

Table 1. Characteristics of the teacher candidates

DEPARTMENTS
w Total
|- | N L L L = L Q]
c W s $ 3w e Jda d g ON w
Female 3 40 31 21 10 69 47 27 38 62 26 51 425 66,4
o Male 7 9 14 10 14 12 19 27 25 34 26 18 215 33,6
(5]
©
g Total 10 49 45 32 24 81 66 54 63 96 52 69 641
17 1 3 3 1 1 0 1 3 0 2 2 0 17 27
18-19 3 39 79 39 17 46 28 57 22 40 48 39 457 725
L 20-25 5 7 10 5 2 29 18 8 2 18 14 13 131 20,8
< 26 and above 1 0 4 0 1 6 5 0 2 3 1 2 25 40
- Iliterate 1 4 3 1 2 14 7 2 6 0 12 5 57 9,0
§ ; Elementary 7 25 26 17 4 36 31 28 28 28 21 38 289 456
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School
Middle 0O 10 5 6 4 11 13 13 14 16 7 15 114 180
School
High School 1 8 3 13 11 11 31 109 17,2
Associate 0 O 1 1 4 1 8 24 38
degree
University 2 2 3 5 2 1 3 3 12 4 2 40 63
Master’s o o o o o o o o 1 o0 o0 1 0,2
degree
Iliterate o 1 0 o0 5 0O O 1 o0 6 o0 13 21
Elementary 14 19 11 5 30 23 23 23 16 16 22 207 331
School
e Middle 1 14 8 6 4 20 12 16 15 12 8 13 129 20,6
3 School
= HighSchool 0 14 14 21 12 27 11 22 145 232
=
.g Associate 0 3 3 4 1 10 3 3 36 58
S  degree
é University 4 10 4 4 27 8 87 13,9
»  Master’s o 1 0 0 3 1 8 1,3
B degree
<  Doctorate o o o o o o o o o 1 o0 o0 1 0,2
=  Degree
- Village 2 8 1 0 11 12 10 11 5 11 85 133
§ Town 0 3 2 0 8 8 3 5 3 5 43 67
E District 5 21 14 9 4 19 27 13 18 23 18 21 192 30,1
8 City 1 9 13 7 5 22 13 11 7 29 16 13 146 229
Q
§ Big city 2 7 12 12 21 7 17 22 36 9 17 170 26,6
2000andless 0 14 13 5 4 20 16 8 12 9 17 28 146 275
£ 2000-4000 7 20 12 10 6 39 24 21 26 45 21 34 265 499
o
§ 4000-6000 1 0 8 12 5 27 6 6 84 158
E‘ 6000-8000 0 0 O 4 7 1 1 18 34
£ 8000 and 1 1 0 1 8 1 0 18 34
S more
g 100-200 0O 0 0O 8 5 o 0 O o0 o0 o0 13 24
§ 201-300 3 31 0 11 6 o o O O o o0 57 14
E 301-350 2 4 0 0 O 40 1 2 2 0 2 55 100
- 351-400 0O 0O 17 0 0 50 13 43 48 22 4 58 255 464
5 (; 401-450 0O 0 28 0 0 14 3 1 70 47 0 165 301
S E 451-500 o 0 0 0 0 1 1 1 0 4 07
54
@ 1-5 5 16 34 3 4 54 21 32 16 54 40 32 311 583
t = 6-10 1 8 0 0O 13 25 3 8 29 18 116 21,8
S g 11-15 0 8 0 O 6 0 8 12 11 50 94
L + !
° g 1624 0 14 2 0 4 4 22 1 3 56 105
°8:
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AH.S 3 36 31 8 5 49 44 41 47 81 31 42 418 67,1
V.H.S 2 4 0 6 3 12 3 2 2 2 4 2 4 67
B.H.S 1 3 0 2 1 11 1 4 5 5 4 4 41 65
OTHER 0 0 12 12 0 1 1 0 0 2 0 28 45

g SSHS. o 0 0 0O O 4 5 0 4 0 3 9 25 4

2 SHS 1 4 12 0 0 0 4 0 0 0 2 1 24 38

8 RVHS o 1 1 1 0 3 3 0 2 4 0 6 21 35

ﬁ TH.S 1 1 1 0 0 0 1 0 1 4 3 1 13 21

-%’ ARV.H.S o o0 o0 o O O O 6 1 o0 3 1 11 18

A.H.S: Anatolian High School; V.H.S: Vocational High School; B.H.S.: Basic High School;
S.S.H.S.: Social Studies High School; S.H.S.: Science High School; R.V.H.S.: Religious Vocational
High School; T.H.S.: Teacher High School; A.R.V.H.S.: Anatolian Religious Vocational High
School

In this context, when the university entrance exam scores of the teacher candidates are
examined, it is seen that they were placed in the university in the departments of CIT, Visual Art
Education and Music Education with very low scores. It is also observed that 46.4% of the teacher
candidates in the other departments were placed in the relevant departments of the Faculty of
Education with a score between 351 and 400. The majority of the teacher candidates placed in the
fields of English Language teaching and Special Education were placed in these departments with a
score between 401 and 450.

Teacher candidates are allowed to list up to 24 choices according to their university entrance
exam scores. The majority of the teacher candidates (58.3%) were placed in their current
departments that had been listed in their first five choices. The rate of the teacher candidates placed
with their last preferences was 10.5%. In addition, although there were students from different types
of high schools who preferred teaching as a career, the majority of the teacher candidates (67.1%)
graduated from Anatolian High Schools.

University and the Department Selections of Teacher Candidates

According to the results of the content analysis performed for the valid answers of the teacher
candidates, it was revealed that they decided on both the universities and the departments at which
they wanted to study during their high school years, after the university exam scores were
announced, according to the special talent test results, and during the additional placement and
undergraduate transfer periods. As can be seen in Table 2, while the majority of the teacher
candidates (77%) chose the university they wanted to study at after the university exam scores were
announced, 49.7% of them reported that they made their department selections before taking the
university entrance exam. Table 2 also demonstrates that 44.6% of the teacher candidates made their

department selection according to the scores they got from the university entrance exam.
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Table 2. Teacher Candidates’ University and Department Decision Times

University Decision Time Total
During Preference Before Preference Undergraduate After  special
Process process transfer-additional  talent tests

placement periods

N % N % N % N % N %
424 77.0 91 16.5 11 2.0 25 4.5 551 100
Department Decision Time

During Preference Before Preference Undergraduate After  special

Process process transfer-additional  talent tests

placement periods
N % N % N % N % N %
259 44.6 289 49.7 3 0.5 30 5.2 581 100

The analysis results of the multiple answers given by the teacher candidates regarding the
reasons for selecting the university and department they wanted to study at are shown in Table 3.
According to Table 3, it is seen that the most influential factor among the reasons for choosing the
university was the scores obtained from the university entrance exam, while the most influential
factor in the choice of the department was the interest in the department. The suggestions and
encouragement of family, teachers, and acquaintances who graduated from or are still working at the
university they intended to study at are among the reasons that affected the university selection.
Also, the teacher candidates gathered information from the promotional videos of the universities,
the trips to the universities, and other internet resources regarding the circumstances such as the
academic staff of universities, Erasmus opportunities, dormitory facilities, campus facilities, social
activities organized at the university, double major opportunities, and appointment conditions upon
graduation, and taking these factors into account they tried to decide which university they would
study at. The location of the university to be selected was also another effective factor; that is, the
university is especially selected if it is in or near the candidate’s own city (because of parents’ not
allowing the student to study elsewhere or avoiding any financial burden and student’s not wanting
to go to another city). The teacher candidates reported several reasons for selecting a university such
as the characteristics of the city where the university is located (its being a quiet or cheap city, or its
location features), having a relative at the university, having relatives living in the city where the
university is located, vertical transfer facilities in the same university, intention to study at another
faculty of the same university after graduating from there once, desire to change departments and
desire to study in a place far from where they live.

Regarding the reasons for choosing the department they wanted to study at, the teacher

candidates emphasized that in addition to the interest in the department, they desired to teach
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someone something and that they believed their personal characteristics were suitable for this

department. On the other hand, some teacher candidates reported that they had chosen the
department for which they had sufficient scores as their second choice, since their exam scores were
sufficient for that department but not for the faculty and department they actually wanted.

Table 3. Teacher Candidates’ Reasons to Choose the University and Department They Wanted to
Study at

Reasons for Choosing University Total

F %
Exam score 183 32.7
Recommendation & Advice 107 19.1
Research about university 97 17.4
University in the place of living 72 12.9
University close to the place of living 60 10.7
The qualities of the city where the university is located 18 3.2
A relative living in the city where the university is located 10 1.8
Vertical transfer 4 0.7
An intention of department change 2 0.4
University far from the place of living 2 0.4
Reasons for choosing department F %
Interest in the department 145 22.6
Perceived ability 113 17.6
Exam Score 66 10.3
Second option in the preference list 63 9.8
Recommendation & Advice 56 8.7
Experiences 56 8.7
Ideal Job 52 8.1
Working with children 33 5.1
Job opportunities 29 45
Perception of the profession 27 4.2
Double Major opportunity 3 0.5

Another factor that determined the career choices of the teacher candidates is observed to be
their experiences. The source of these experiences includes the media (tedx talks, movies, books, and
magazines), positive or negative experiences with their previous teachers, and previous education at
a vocational high school in the relevant field. In addition, in the teacher candidates’ department
choice, the recommendations and advice of their immediate social circle (teachers, friends and

relatives) to choose teaching as a career considering their personal characteristics suitable for this
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field and profession were also found to be effective. The teacher candidates also noted that the fact

that they love children and enjoy spending time with them had an impact on their decision. Other
factors affecting the teacher candidates’ department choice were perceptions of the profession such
as perceiving teaching as an ideal and sacred profession rather than a desired department, believing
in the possibility of developing the society, children, and adolescents through this profession,
viewing teaching as a profession with ideal working conditions and a wide range of job
opportunities, and possibility of doing a double major. Only 6.4% of the teacher candidates stressed
that they chose the profession just because of the scores they got from the university exam without
specifying any other criteria.

Teacher Candidates' Motivation Levels and Motivational Factors

The teacher candidates' statements about their desire to be a teacher were coded as high, medium,
and low motivation levels. The codes were entered and analysed in the SPSS statistical program.
According to the results of the analysis, 54.2% (N=311) of the teacher candidates aspired to be a
teacher very much. Although 35.4% (N= 203) desired to be a teacher, they had some hesitations. On
the other hand, 10.5% (N=60) did not really want to be a teacher. Content and thematic analyses
were conducted for the motivational factors of the teacher candidates, and the categories obtained as
a result of the analyses were again numerically coded and entered into the SPSS statistical program
and analysed multiple times. Table 4 displays the motivation levels of the teacher candidates and the
motivational factors comparatively.

Looking at the motivational factors presented in Table 4, it is seen that the motivational
factors are gathered around intrinsic, extrinsic, and altruistic reasons. While intrinsic career value,
ability, perception of the profession, desire to work with young people and adolescents, and prior
positive teaching and learning experiences were the intrinsic motivation factors, the extrinsic factors
included fallback career (viewing the teaching profession as an alternative), working conditions of
the teaching profession and perception of the teaching profession as a suitable profession for women.
On the other hand, altruistic factors were desire to help students (people), guiding them
appropriately, preparing them for life and contributing to society.

Table 4. Teacher Candidates' Motivation Levels and Motivational Factors for the Teaching

Profession

o Motivation Level
Motivational Factor i i f %
High Medium Low

Desire/Ambition to teach

o o ) 24 0 208 31.0
Intrinsic  career (Enjoying teaching)
value Hesitations, being unsure,
o ) 11 11 22 33
i not really wanting
£ " Ability Sufficient perceived 70 18 3 91 136
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teaching ability

Insufficient perceived
) - 101 16 127 18.9
teaching ability
) Positive Job Perception 4 5 0 9 13
Job Perception ) )
Negative Job Perception 0 6 1 7 1.0
Desire to work with children and adolescents 11 2 0 13 19
Prior positive experiences 15 2 0 17 25
Fallback Career 2 66 31 99 1438
Job opportunities  Positive Job opportunities 5 4 2 11 16
(&)
g Negative Job opportunities 7 12 2 21 31
E Role of gender 2 1 0 3 0.4
Supporting students, guiding them, preparin
pp g g g preparing 5 0 36 54
them for life
o Making contribution to society
B 6 1 0 710
g
<

It is seen that being interested in teaching and enjoying teaching as an intrinsic career value,
which is one of the intrinsic factors, was a notable motivation source that was mentioned quite often.
Nevertheless, especially the teacher candidates with medium and low motivation reported that they
were not sure whether they really wanted the profession as a career and whether they made the right
decision despite having chosen this profession. The teacher candidates’ perceiving themselves as
sufficient to fulfil the profession was another intrinsic motivation factors. On the other hand, as can
be seen in Table 4, not feeling self-sufficient to perform this profession was one of the factors that
reduced motivation. It is also noteworthy that positive and negative perception of the profession was
another factor affecting intrinsic motivation. While the positive perception of the profession such as
seeing it as a sacred profession by some teacher candidates affected the motivation levels positively,
the fact that some teacher candidates believed that the teaching profession is regarded as a worthless
and trivial profession by the society affected their motivation levels negatively. Being good with
young people and children, desire to work with them, existence of someone who is a teacher in the
family, having previous experience related to teaching (such as teaching someone something) and
positive experiences with their own teachers were other motivational factors mentioned by the
teacher candidates.

It can also be observed in Table 4 that extrinsic factors affected motivation levels more in the
negative way. Considering teaching as a fallback career, especially when the sufficient scores are not

obtained necessary for the education of the desired profession, seems to be a factor that reduces
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motivation. Analysis results indicated that perceived job opportunities were another motivational

factor. The perceived positive characteristics of teaching as a career such as its being a comfortable
and safe job, additional work opportunities as well as the opportunity to work in private institutions
positively affect the motivation towards the profession positively. On the other hand, limited
appointment opportunities, low probability of finding a job, and the perception of the profession as
tiring, difficult and monotonous were reported to have negative effects on the motivation levels. In
addition, although few in number, three teacher candidates believe that the teaching profession is
suitable specifically for women.

Table 4 demonstrates that altruistic factors also affect motivation positively, as in the case of
intrinsic factors. Right after the reasons like enjoying teaching and feeling self-sufficient, the
students with high motivation levels presented reasons such as the desire to touch a person's life, to
prepare children and youth for life, to raise decent people in the society and to help them. In addition,
the desire to contribute to the society and shape the society was mentioned as a motivational factor
by the teacher candidates.

Discussion

Characteristics of Teacher Candidates

In this study, some characteristics of first-year teacher candidates studying at a faculty of education
were examined. According to the results of the study, the teaching profession was mostly preferred
by women, young people and people who have spent most of their lives in big cities and cities in
general. In addition, it is seen that the teacher candidates were mostly children of families with
middle and low income and educational level. From this point of view, it can be said that the
teaching profession is mostly accepted by the children of families with low and middle socio-
economic levels. These findings are similar to the results of some other studies (Aksu et al., 2010;
Brookhart & Freeman, 1992; Deniz, Tiire, Uysal & Akar, 2015; Kiling, Watt & Richarson 2012;
Eret-Orhan & Ok, 2014; Zeichner & Hoeft, 1996).

The fact that the teaching profession is preferred more by women in many countries may
lead to a feminization of the profession as a reflection of gender role socialization. One reason for
this may be the perception of teaching as a profession that requires caregiving in a way, and the view
that men are not suitable for care-giving jobs in the patriarchal social structure. Such prejudices may
increase gender inequality in society and reduce the status and professional value of the teaching
profession, as well (Erginer & Saklan, 2020; Koyuncu-Sahin & Coban, 2019). It should be kept in
mind that the teaching profession is a profession that has the knowledge, skills, and values unique to
it. The importance of developing education policies to ensure equality between men and women in
educational institutions is obvious to construct a more democratic, more equitable and egalitarian
society and to perceive the teaching profession as a more professional profession. For instance,

guidance services can be provided especially to the high school students to make the teaching
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profession more attractive for both genders, and teachers and families can be informed to create

awareness towards gender mainstreaming.

According to the Turkish Socio-Economic Status Index report (2018), the rate of the groups
with lower and middle socio-economic status (SES) in Turkey is 83.2%. In this sense, the fact that
the majority of teacher candidates are from the lower and middle SES groups is another important
point to be emphasized. Several studies show that SES affects many things in human life like
personal characteristics, values, hobbies, and lifestyle (Erkenekli, Uzun, & Giimiis, 2012). Therefore,
knowing and examining this culture very closely for the teaching staff in Education Faculties may be
essential in the development of teacher candidates' education programs and in determining the
priorities of teacher education programs. Considering that teacher candidates from low and middle
SES will serve the children of families mostly from low and middle SES, increasing the awareness of
pre-service teachers about this culture will make it easier for them to communicate with the culture
they belong to, and this awareness may also positively affect their personal development. The
example of “Village Institutes” (see Aydin, 2007) is a good example of this. However, the central
determination of teacher education programs by the Higher Education Council (YOK) in Turkey
makes it difficult to study the characteristics of teacher candidates in Education Faculties. Therefore,
giving more autonomy to the Faculties of Education, conducting more research on the relevant
subject and encouraging practice studies can facilitate the development of effective teacher training
programs.

According to the results of the study, it is also seen that the majority of teacher candidates
were graduates of Anatolian high schools. Ayik, Ozdemir, and Yavuz (2007) came up with the
results supporting this finding in their study and they also found that high school education affects
students' choice of profession. Considering that the general purpose of Anatolian high schools is to
prepare students for the higher education institutions they want to study at, this result is not
surprising. In addition, according to the findings of the present study, although including Education
Faculties in their first five preferences is considered important in terms of the motivation of teacher
candidates, it should also be taken into account that these faculties were generally preferred by
students that had an average score at the university entrance exam.

Atak (2019) stated that around 376,000 teacher candidates took Public Personnel Selection
Examination in 2019 in Turkey (as cited in Deliveli & Ar, 2021). However, the number of the
teachers appointed in 2019 was 41,379, and according to the report of Turkish Court of Accounts,
the teacher shortage in Turkey is 138,393 (Bildircin, 2021). When these figures are examined, it is
seen that the balance between graduate-appointment and needs concerning the teaching profession
cannot be established. Considering the importance of education and teachers, who are the backbone
of education, for society, it is clear that new educational policies are needed to increase the quality of
graduate-assignment and need balance. For instance, closing Education Faculties that do not have

sufficient teaching staff and reducing the number of students to be admitted to the Faculties of
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Education, establishing a higher score quota at the university entrance exams for the placement of

students to Education Faculties (for example, placement of only the first fifty or one hundred
thousand students in the Faculty of Education) may contribute to the establishment of the balance
more easily. Thus, the teaching profession may be preferred more by students with high scores.
University and Field Choices of Teacher Candidates and their Motivation for Teaching as a
Career

According to the results of the study, university entrance exam scores of teacher candidates affect
their university preferences considerably. In addition, reasons such as the recommendation of the
university by others, the characteristics of the university, the university’s being in or close to the city
where the student lives, the characteristics of the city where the university is located, and the
presence of a relative in the city where the university is located were among the reasons for choosing
the university. In the literature, there are studies stating that the prestige of the university, the
influence of family and friends, the guidance of the counsellor, the distance of the university from
home, accommodation opportunities, scholarship and job opportunities, and exam results are
effective when choosing a university (Apaydin & Seckin-Kapucu, 2017; Bora, 2021; Yakar, Odabag
and Giingor, 2016). Therefore, good promotion of universities and their objective presentation of the
university's social, physical and academic opportunities to students can facilitate teacher candidates
in making healthier university choices.

Although this study reveals that the majority of the teacher candidates (49.7%) chose the
field they wanted to study at the university before taking the university entrance exam, a substantial
portion of the teacher candidates (44.6 %) made their choices according to their scores after the
university exam results were announced. In addition, the reasons for choosing the department they
wanted to study at were respectively interest in the field, perception of personal efficacy towards
teaching, the score they got from the university entrance exam, positive experiences about the
profession, the field they studied at high school, the guidance of the social environment, being good
with children and enjoying spending time with children, perceptions towards the profession, the
opportunities of the profession and the possibility of doing a double major with the department
chosen. Korkut-Owen, Kepir, Ozdemir, Ulas, and Yilmaz (2012) reached similar results in their
research studies. The interest in the field, the score obtained, the suitability of personal
characteristics in the field, and unlike the present study, the high chance of finding a job were stated
by the participants as the most important reasons for choosing the department. While the interest in
the field which was mentioned by the teacher candidates the most is considered important because it
is associated with intrinsic, altruistic and educational motivation towards the profession (Glutsch &
Konig, 2019), it is seen that the score obtained from the university exam is also effective in choosing
a field. Aksu et al. (2010) also reached similar results and stated that while most of the teacher
candidates chose the profession willingly, the score obtained from the university entrance exam was

effective in choosing the profession.
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Choosing a profession is one of the most important decisions in human life. Choosing a

profession suitable for the personal characteristics of a person is directly related to their
psychological well-being and self-realization (see Yesilyaprak, 2010). For this reason, the fact that
the teacher candidates choose a field according to their university exam scores may cause their
personal characteristics and the characteristics of the profession not to fully match, negatively
affecting both their academic success and their future life satisfaction. Therefore, more importance
can be given to vocational guidance studies especially in high school years, which is an important
period for identity development. Psycho-educational programs can be organized where students can
get to know themselves and the professions better.

The results of the present study also demonstrated that the majority of the teacher candidates
(45.9) had a high level of motivation to become a teacher. When we look at the sources of the desire
to be a teacher, the first four sources of motivation are as follows: the desire to teach, feeling
sufficient to be a teacher, wanting to help students and prepare them for life, and prior positive
experiences about the profession. Watts et al. (2012) reached similar results in their study with
teacher candidates from four different countries (Australia, Germany, Norway and America). Despite
the differences among countries, it was observed that the teacher candidates of four countries
indicated that intrinsic value, perceived teaching efficacy, social contribution, willingness to work
with young people and children, and positive prior experiences were the most important motivational
factors. In addition to other studies that reached similar results (Goller et al., 2019; McLean, Taylor,
& Jimenez, 2019), in the studies conducted in Turkey, prospective teachers mostly chose the
teaching profession for altruistic reasons, and then job security, and spending more time with family
were seen to be reported more frequently (Deniz, Dogan, & Sahin, 2018; Kiling, Watt, & Richarson,
2012; Oztiirk Akar, 2012). The source of this difference may be the use of different measurement
tools in each study. In addition, this difference may be due to the socio-cultural and economic
structure between developed and developing countries. Therefore, it can be said that cross-cultural
comparative studies are needed.

Although the majority of the teacher candidates had high level of motivation for the
profession, it is seen that the source of their desire to be a teacher is basically their love for teaching,
their willingness to teach and feeling self-sufficient for teaching. Although teacher candidates’
intrinsic and altruistic motivations contribute to their professional development in different ways
(Bruinsma & Jansen, 2010; Han & Yin; 2016; McLean, Taylor & Jimenez, 2019; Watt & Richarson,
2012), their emphasizing the concept of “teaching” may be an indication that they have a traditional
understanding of education. Teacher candidates’ traditional understanding of education can make it
difficult for them to understand and internalize the learner- and human-centered education
understanding that is needed today. Therefore, it seems essential to consider the educational

understanding of teacher candidates in the development of teacher education programs.
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As a result, in the present study, some characteristics of the teacher candidates, their reasons

for choosing a university and a department, their motivation levels and motivational factors were
examined. Considering the contribution of effective and qualified teachers to the development of the
country as well as the academic and personal development of students, it seems noteworthy to know
the characteristics of teacher candidates who choose teaching as a career. This study is expected to
contribute to the field in this sense. In addition, in future scientific studies, examination of teacher
candidates’ characteristics according to different variables and further investigation of the factors
affecting their motivations for the profession through qualitative and quantitative techniques and the
relationship between the variables will provide remarkable findings for education programs and
policies. On the other hand, this study is limited to first-year students studying at only one Education
Faculty. Studies to be conducted in different Education Faculties may contribute to the
generalizability of the present findings.
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