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Abstract

This study aims to determine the metaphorical perceptions of social studies teacher candidates
regarding the concept of active citizenship. The study was conducted using a survey model and
a qualitative methodology. The study was conducted with 146 social studies teacher candidates
in the spring semester of the 2019-2020 academic year. The study group was determined using
method with the criterion sampling technique. The data of the study were collected with an
open-ended questionnaire. In the two-stage survey form, which included demographic
information and the research question, participants were addressed with the statement “Active
citizenship is like... because...” in order to attempt to determine teacher candidates'
metaphorical perceptions of the concept of “active citizenship”. The data obtained from the
teacher candidates were subjected to content analysis. Teacher candidates produced 74 different
metaphors, including 146 valid and six invalids, regarding the concept of active citizenship.
The metaphors were combined in 12 categories. According to the study’s results, it was
determined that the teacher candidates' perceptions about the active citizenship concept were
generally in parallel with the literature and that the teacher candidates often produced similar
metaphors. It was observed that teacher candidates mostly used metaphors related to duty and
responsibility, such as homework and ants, when expressing their perceptions of the concept of
active citizenship.
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Raising citizens is one of the most important tasks of states to secure their future.
States accomplish this through citizenship policies. To ensure the longevity of a state,
citizenship unites people under a common denominator with shared goals and
objectives (Hablemitoglu & Ozmete, 2012). People who are caught in the middle or
unable to come together around a common goal can harm the future of both the state
and society. This brings to mind questions such as "What exactly is good citizenship?"
and "Who exactly is a good citizen?". The views on what constitutes good citizenship
seem to change in response to the current period, the structure of society, and its needs.
It is believed that the concept of citizenship, which is "civitas” from its word origin,
dates back to the Greek civilisation. It is argued that Solon, the ruler of Athens, was
the first person to use citizenship as a legal term. Solon divided citizens into different
categories according to their wealth and status and determined their influence on the
government according to these categories. Thus, he made it possible for citizens from
all walks of life to participate in social and political administration. On the other hand,
it is mentioned in various sources that Solon aimed to make decisions with the
efficiency of the jury by enacting vague laws, which paved the way for all citizens to
participate in governance (Clark, 1994). Although participation in social and political
processes is considered important (Li, 2009), it has been observed that different
approaches have emerged regarding who is considered a citizen. For example, in his
work Politics, Aristotle saw the citizen as a person who is obliged to make and obey
decisions as both ruler and ruled. He emphasised the active participation of citizens
in the administration not only to solve problems but also to live well. However,
Aristotle stated that only property owners should have a say in making political
decisions and determined citizenship rights according to this criterion. Plato, on the
other hand, associated citizenship with education and emphasised that citizenship
depended on lineage and property (Li, 2009). While the approach to citizenship in
antiquity was associated with property, Max Weber states that citizenship in later
periods emerged from the military organisation in medieval cities. Accordingly, the
need for soldiers for the defence of the city prevented a small group or a single person
from being effective in governance. Due to the need for security, political power was
shared with military discipline (Shafir, 1998). This situation led the soldiers, who
constituted an important part of the society, to be active in the administration and
ensured that the administration was shared with these people. Therefore, the groups
that were influential in the administration were called citizens. In later periods,
concepts such as status, lineage, and property ceased to be distinguishing
characteristics of citizenship. As a matter of fact, with the French Revolution, powers
such as the right to vote and representation were shared with the wider masses.
Following these periods, as the working class became more active, the understanding
of citizenship and participation was redefined in line with the principle of equality.
Especially after World War 11, civil rights were secured by laws on the basis of
equality and justice, and citizens' trade union rights were included in the process in
the participation dimension.
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Although there have been different approaches to what citizens and citizenship
are throughout history, citizens have not been considered separate from governance
and participation. Citizenship is generally considered in relation to participation.
While the perception of a good citizen was a person who paid her/ his taxes and
fulfilled her/ his duties and responsibilities in the best way in the past, this view has
changed over time (Namli Altintas, 2016). It has been recognized that as states and
societies expand, society's growing needs cannot be met (Kara et al., 2012). In order
to complete the deficiencies and respond to the needs of the society, states have again
turned to the society and associated the good citizen with active citizenship. As a
matter of fact, in the historical context, citizens have been expected to be active,
productive, and responsive for their countries in almost every period (Colak, 2015).
This notion holds that both the state and citizens have duties to one another (Sariipek,
2006). Also, in this understanding, citizens are held responsible for meeting their
country's needs and raising its quality by taking responsibility (Senkal, 2005). An
active citizen should provide for the needs and services of the community and engage
in almost every issue, especially sociopolitical ones (Kara et al., 2012). Furthermore,
active citizens should assume the state's social obligations by maintaining strong
social ties and cooperating, and citizens' needs should be met by each other (Sariipek,
2006). In addition to all of these, views on who an active citizen is and what active
citizenship entails appear to differ from country to country, depending on policies,
worldviews, and, perhaps most importantly, conditions of the period. For example,
Oldfield (2012), who has a liberal viewpoint, argues that the individual is more
important than the state and defines an active citizen as someone who protects the
rights and freedom that come with being human. Here, it can be said that many
countries indeed value active citizenship, but states are the ones who determine the
characteristics of active citizens.

States use their education systems to shape their citizens and society model
(Celik, 2019; Sigman, 2011). With this goal in mind, states want to establish unity
within their borders (Bigak & Eres, 2018). The education policies adopted also affect
the curricula, and all stakeholders of education are affected by the curricula, from the
language of the textbook to the techniques to be used by the teacher (Akbaba, 2004).
The developed curriculum reflects the desired citizen type (Yigit, 2017). The success
of the adopted education policies and curriculum becomes evident during the
implementation (Varig, 1988). Through educational policies and curricula, the aim is
to ensure that citizens actively participate in and take responsibility for socio-political
issues envisaged by the state, thus ensuring loyalty to the state (Celkan, 2014). Civic
education is necessary to raise citizens with the desired characteristics (Ersoy, 2007).
In addition, the reasons such as the decline in the political literacy rate of individuals
around the world and their decreasing interest in participation and political activities
can be counted among the reasons that make civic education compulsory (Wood,
2010). The aim of raising effective citizens, which has become more and more
important in recent years due to reasons such as the inability of states to meet the
needs of society due to the increase in population, can also be achieved through civic
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education. As increasing people's involvement in sociopolitical issues is one of
citizenship education's ultimate goals, the concept of active citizenship can be used to
explain these developments.

Numerous parties are essentially involved in citizenship education. Citizenship
education can be viewed as a learning area that includes schools, teachers, students,
administrators, families, and other relevant parties (Ugurlu, 2011). Consistency is one
of the most crucial elements to consider in this area. While the school, students,
teachers, and all relevant stakeholders expect the individual to develop active citizen
skills, the contradictory and inconsistent behaviours of these stakeholders may have a
negative impact. For example, if a student who wants to take part in social
responsibility projects is prevented by his/her family or school administration, this
may cause the student not to participate in social responsibility activities in the
following periods of his/her life. In this context, it is important that all stakeholders
related to education exhibit consistent behaviours and attitudes toward citizenship
education (Ulger, 2013). The parallelism of desired behaviors and exhibited behaviors
will support the development of citizenship skills (Karaman Kepenekci, 2000). In this
context, it is considered essential that all educational parties act by the aims and
foreseen goals of citizenship education for the success of citizenship education.

Although civic education is important in almost every period, it is known that
the primary education period, which covers the 6-14 age range, is more prominent
among the education levels and that the knowledge and skills learnt in this period are
more permanent. In addition, the primary education period, which covers the age
range of 6-14, is the period of education that is cognitively most open to learning, and
values and acquisitions can be transferred relatively more easily (Kara et al., 2012).
Social studies is one of the basic courses in which citizenship education is given and
which is carried out in order to raise citizens with the targeted quality (Kus & Aksu,
2017). As a matter of fact, it is known that one of the aims of the social studies course
is to gain citizenship awareness (Barr et al. 2013). Social studies is a course that
provides citizenship skills that an individual will benefit from in their life (MEB,
2018). Considering that the developmental period in which the course is conducted
for the acquisition of citizenship awareness can lead to lifelong behaviours, the
importance of the social studies course for the acquisition of citizenship skills can be
better understood (Kara et al. 2012). When the social studies curriculum in Turkey is
examined, it is seen that the Ministry of National Education aims to raise effective,
responsible, adaptable to changing world conditions, problem-solving, participatory,
and active citizens through the social studies course (Doganay, 2005; Hablemitoglu
& Ozmete, 2012; Inan, 2014; Kara et al., 2012; the Ministry of National Education,
2018; Sever, 2016). Considering today's conditions, it can be said that it becomes
more and more necessary for people to take an active role in solving problems that
concern country and the world. While it may be difficult and time-consuming for
states to come together and establish protocols, it may be possible for individuals to
organise and take action in a shorter period of time. For example, a social media post
about cleaning the coasts can trigger another one, and people in different parts of the
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world can come together in a short time to clean the coasts. In this context, it can be
seen that the social studies programme also focuses on the individual and the
development of effective citizenship (Hablemitoglu & Ozmete, 2012).

One of the most important elements that will raise the type of people emphasised
in the social studies programme is teachers. In this context, the fact that social studies
teachers have these citizenship characteristics may provide an advantage for them to
be more effective in their lessons. Emphasizing that active citizenship is related to
sociology, law, and politics in the Social Studies Curriculum (2018), active citizens
are expected to be aware of the formation and functioning of groups, institutions, and
social organizations. Thus, it is aimed that students understand their individual roles
within the framework of knowledge related to the roles of individuals and groups. In
this sense, people are expected to be conscious of the structure of the organized state
despite any problem that may be experienced and to comprehend the ways of
influencing the administration individually. On the other hand, the Social Studies
Curriculum (2018) emphasizes that active citizens should contribute to the socio-
economic and cultural development of the country and participate fully in civic life.
In this context, it is considered necessary for social studies teachers to have active
citizenship knowledge. Active citizenship includes identifying social problems, taking
an active role in solving these problems, being aware of rights, and having the
competencies to create social solidarity (Gengtiirk & Sarpkaya, 2009; the Ministry of
National Education, 2018). In addition to active citizenship knowledge, social studies
teachers are expected to be role models for students as individuals participating in
citizenship activities (Namli Altintas, 2016). In this sense, it is also important that the
teachers conducting the lessons have the specified qualities of effective citizens.

Teachers constitute one of the most fundamental factors affecting student
success among all factors, from materials to school management, and from
organizational type to leadership characteristics. Many European Union member
countries have been focusing on teacher qualifications for a long time for this reason
(Turk Egitim Dernegi, 2009). Despite the recurring reformation of curricula according
to the conditions of the day, some teachers working in the field are overconfident in
themselves about many subjects. For this reason, they do not feel the need for self-
development, and this causes teachers to be unprogressive despite the up-to-dateness
of the curriculum (Géziitok et al, 2005). It is indeed valuable to determine the skills,
opinions, etc. of the teachers who conduct educational activities in the field. However,
it was considered that the in-service programs developed after the situation
assessments were not sufficiently effective for improvement (Bada & Kirpik, 2021;
Giilmez, 2004) therefore, pre-service situation assessments could be important. As a
matter of fact, determining the opinions and characteristics of teacher candidates who
have not yet started their educational activities as teachers can be useful for taking
precautions and carrying out development and improvement studies. In this context,
it seems necessary to determine social studies teacher candidates' perception of "active
citizenship”, which is especially emphasized in the 2018 Social Studies Curriculum.
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Determining the perceptions of teacher candidates about active citizenship may help
facilitate suggestions and regulations for the field.

Studies on Citizenship and Active Citizenship

The relevant literature involves studies that reflect on citizenship issues and
relate to different concepts such as good citizenship and active citizenship. In these
studies, citizenship was evaluated from different perspectives and associated with
various concepts. Akin's (2022) study on active citizenship examined the citizenship
models of European states comparatively in the context of the welfare state. Altun, in
his study (2020) investigating the relationship between an individual’s level of
participation as an urban active citizen and the city, shared the conclusion that as cities
with individuals who have high levels of civic awareness and civic participation grow,
active participation decreases. Arcanli (2019) conducted a case study by taking the
opinions of teachers and teacher candidates about active citizenship and revealed that
teachers and teacher candidates had similar opinions, they found the acquisition of
active citizenship skills important, and active citizenship played a significant role in
solving daily problems. Aydin (2021), in their book “Civil Information for Citizens”,
examined human rights and democracy issues in the context of active citizenship
learning outcomes with document analysis technique and reached sixty topics and five
categories. Bozkaya (2020), in their study, examined the citizenship awareness levels
of immigrant children with a mixed-method study and concluded that the
experimental procedure applied in the 5th-grade social studies active citizenship unit
contributed positively to the perception of citizenship. Cincil (2020) shared the
conclusion that although the students have positive perceptions, the perceptions
remain limited in his study, which he conducted as a case study in which he
determined the active citizenship perceptions of the students with clip art and
drawings (vignette) related to the texts prepared on non-governmental organizations.
Eryilmaz (2019), in their study, took the opinions of teachers on the applicability of
effective citizenship learning outcomes in the social studies curriculum and concluded
that the subjects remained abstract and theoretical. Naci (2020) examined the
development of citizenship skills of students within the scope of the social studies
course in their action research, one of the qualitative research methods. They stated
that the action plan implemented in the study resulted in positive outcomes and
contributed to the development of citizenship skills. Namli Altintas (2016)
implemented an action plan in their study with social studies second-grade teacher
candidates and concluded that the dimensions of critical thinking increased and active
citizenship advocating social cohesion was adopted as a result of their study
conducted as an action research, one of the qualitative research methods. So6giit
(2019), in his study where he used a mixed-method approach, implemented an
inverted classroom model with 5th-grade students in the field of effective citizenship
learning. So6giit (2019) stated that the applied model had a positive effect on the
academic achievement of the students and that a more productive environment would
be achieved by eliminating the deficiencies in the model. Siivari (2020) examined the
active citizenship self-efficacy of social studies teacher candidates according to
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various variables. They used a survey model, one of the quantitative research designs,
and stated that the active citizenship self-efficacy levels of the teacher candidates were
high and they varied according to the variables. Sener (2019) conducted a study using
a descriptive survey model to determine the cognitive structures and perceptions of
students regarding active citizenship learning concepts and concluded that the
concepts and cognitive structures of the students did not match. Yildirim (2019)
examined the effect of out-of-school values education on the value of effective
citizenship in their study conducted with sixth-grade students in a mixed design. After
the experiment, they took the opinions of teachers, students, and parents and found
that their experiment had a positive effect on the active citizenship of the participants,
and the participants expressed positive opinions about the subject. Numerous studies
have examined citizenship from various angles in the literature (Dere, 2019;
Degirmenci & Eskici, 2019; Ersoy, 2007; Ersoy, 2016; Kara et al. 2012; Kizilay,
2015; Kus & Aksu, 2017; Mizrak, 2019; Saglam, 2012; Ugurlu, 2011; Ulger, 2013;
Yesilbursa, 2015). When the related studies are evaluated in general, although the
study groups and samples change, the achieved result and target do not change.

International literature also provides rich data on civic education. Ashwin and
McVitty (2015) drew attention to student participation in their study and emphasised
the complementary feature of participation in teaching. In the study, it was stated that
student participation is multidimensional, this situation causes uncertainty, and this
uncertainty can be eliminated by analysing according to the focus and degree of
participation. Baggio et al. (2023) examined active citizenship on the basis of
populism in their study. In this context, the links between studies on popularity and
responsibility, accountability, politics, and business economics are analysed from an
interdisciplinary perspective. Campbell (2006) analysed in detail the dimensions of
participation, the causal relationship between education and participation, models that
may be effective on the dimensions of participation and educational factors that affect
participation In the study where examples of experimental studies are presented, the
effects of classroom climate, the discussion of politics and social issues in the
classroom on participation are analysed. In their study, Cooke and Kothari (2001)
emphasised the reasons why individuals do not take part in participation activities. In
the study, while critical information on history and institutions related to participation
was included, data were also shared that participation negatively affects local
communities and does not serve social purposes. In his study, Groccia (2018)
proposed a multidimensional model in which the history and definitions of student
participation and participation opportunities that can be experienced in higher
education can be developed. Hoskins et al. (2008) aimed to analyse the effect of
education on active citizenship according to education levels. According to the results
of the study, it was emphasised that there is a positive and significant relationship
between active citizenship and education. On the other hand, it was pointed out that
higher education has the greatest effect on active citizenship. Janoski et al. (1998)
conducted a longitudinal study to determine the impact of efforts to encourage
people’s interest in active citizenship and tested the "normativist™ and "social practice"
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theories. After the interviews with the participants, it was found that active citizenship
activities started at an early age had more positive effects on individuals. Jochum et
al. (2005) examined active citizenship within the framework of non-governmental
organisations, voluntary organisations and the challenges faced by these
organisations. In this study, the links between active citizenship and related
organisations were examined and suggestions were presented in order to contribute to
the expansion of the relationship between institutions. Kerr (2005) examined the
definition and scope of the concept of citizenship and what it means for communities
and local, national, and regional organisations in Britain, Europe, and other parts of
the world. Mendes and Hammett (2023) draw attention to the expectation of students
to take an active role in policies and practices and argue that such expectations,
practices, and calls have negative aspects. In the study conducted with geography
department students, students' views were analysed in the context of curriculum
revision and it was revealed that students did not show sufficient participation despite
the use of various incentive methods. Onyx et al. (2012) aimed to reveal the perception
of active citizenship and how active citizenship emerges by determining the social
change, attitudes, active citizenship forms and practices of individuals from different
segments. As a result of the study, two contrasting themes were pointed out and it was
revealed that active citizenship may have emerged for international and general good
or for local and concrete good. Shuler (2010) aimed to examine the change in the
relationship between participation and attitude over time. For this purpose, higher
education students' attitudes, community service activities, self-efficacy in politics
and civic engagement, commitment to civic responsibility, and tolerance for diversity
were analysed. Wood (2009) analysed how young people aged 14-16 define and
experience active citizenship. In the study conducted through workshops and focus
groups, it was concluded that young people defined active citizenship in terms of
status, social responsibility, and political literacy and that they associated it with the
concepts of rights, responsibilities, caring for others, control, decision-making, and
respect.

In the aforementioned studies, the current situation in terms of active citizenship
is not considered sufficient and it is suggested that studies should be carried out to
improve citizenship skills. In schools, this task falls primarily to social studies
teachers. Before teachers fulfil this task, they are expected to have the right perception
of active citizenship. It may be important to determine the perceptions of teachers
about active citizenship before they start their service and to carry out improvement
studies to meet the needs. In the literature, it has been determined that there are few
studies on active citizenship with pre-service teachers. It is thought that this study will
contribute to the literature in terms of subject, method, study group, the concept
studied and the approach used. In the study, it was aimed to determine the
metaphorical perceptions of pre-service social studies teachers about the concept of
"active citizenship”. In this context, answers to the following questions were sought:

1. What are the metaphors that social studies teacher candidates use to describe
"active citizenship"?
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2. Under which categories are the metaphors that the social studies teacher
candidates use while describing "active citizenship"?

In this study, the concept of effective citizenship is used in relation to the concept
of active citizenship. Within the scope of the research questions, firstly, it was aimed
to determine which metaphor and why pre-service teachers associated active
citizenship with. Based on this determination, how the pre-service teachers included
in the study group perceive active citizenship was categorised and the results were
interpreted. It is aimed that the study will provide an opportunity to determine the
perceptions of pre-service teachers about active citizenship, to determine the need,
and to offer suggestions for improvement.

Method

A qualitative research approach was adopted to examine the perceptions of social
studies teacher candidates about the concept of active citizenship in this study. The
survey method was used to conduct the study. Survey research primarily defines the
characteristics of adetermined population and makes inferences based on
a selected sample (Fraenkel & Wallen, 2009). By identifying the characteristics of a
selected group, survey research can help determine policy and plans in various fields
of study, such as business, health, and education (Sezgin Sel¢uk, 2019). The survey
method was chosen because the goal of this study was to determine the active
citizenship perceptions of social studies teacher candidates, to reveal the current
situation, and to develop forward-looking suggestions.

Study Group

The study group consisted of 146 teacher candidates studying Social Studies
Education at Trabzon University in the spring semester of the 2019-2020 academic
year. Although 152 students participated in the study, six of them were excluded from
the evaluation because of invalid answers. The study sample was determined with the
criterion sampling method among purposive sampling methods. The purposive
sampling methods make it possible to work in groups where information will be
gathered intensively depending on the purpose of the study (Canbazoglu Bilici, 2019).
The criterion sampling method is preferable to work with people with certain
characteristics (Patton, 1990). Because social studies is a course that discusses the
subject of citizenship, and this study determined the perception of teacher candidates
about active citizenship, the criterion sampling method was preferred for this study,
and the inclusion criterion was to be enrolled in the social studies education
undergraduate program.



1366 Elif Torun and Ibrahim Fevzi Sahin

Table 1
Information about the Study Group
Gender (f)
Year of Study
Male Female
18t Year 8 24
2nd Year 12 28
3 Year 7 15
4% Year 17 35
Total 44 102

The study included 146 teacher candidates (102 female and 44 male) from the
first (32), second (40), third (22), and fourth (52) years of the social studies education
program/ department.

Data Collection Tools

An open-ended survey was used as a data collection tool. Due to the pandemic,
an online survey has been prepared. The questionnaire form consisted of a total of
four questions, including two categories of demographic information and questions
about active citizenship perceptions. In the data collection tool, the expression pattern
frequently preferred in metaphorical studies was used. Since the data collection tool
had been used in similar studies before, expert opinion was not sought. The gender
and year of study of the teacher candidates were requested for demographic
information. In the section on active citizenship perceptions, the participants were
asked to fill in the blanks in the following sentence “Active citizenship is like.......
because....... " and explain their opinions. The survey was tested in a pilot study with
ten students from the department of mathematics education. It was determined that no
changes to the survey were required.

Research Process

The web link to the web-based questionnaire was sent to the teacher candidates
studying in the social studies department as an e-mail and a short message (text
message). Teacher candidates were asked to participate in the study on a voluntary
basis, and it was stated that the identities of the participants would be kept confidential
while data were collected due to research ethics. Participants' e-mails were received
and they were allowed to send only one response to the study. At the end of
approximately two weeks, the data collection process was completed.

Ethical Committee Approval

This study followed all the guidelines outlined in the "Higher Education
Institutions Scientific Research and Publication Ethics Directive." None of the actions
specified in the directive's second section, "Actions Contrary to Scientific Research
and Publication Ethics," were carried out.
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Ethics committee review of the study was completed by the Trabzon University
Social and Human Sciences Scientific Research and Publication Ethics Committee,
and the study was found ethically appropriate with the decision dated 06.01.2021 and
numbered 81614018-000-E.14.

Data Analysis

Content analysis was used to examine the research data. The analysis phase was
carried out by one researcher. To analyze the research data, first, the codes were
determined, and then categories were created based on the codes. The categories were
formed based on the common feature expressed by the pre-service teachers for the
metaphors. For example, since light and compass metaphors were expressed with their
guiding features, these metaphors were evaluated under the "guiding” category. In
order to ensure the repeatability and confirmability of the study (Yildirim & Simsek,
2016), the data were re-coded by the same researcher two months after the first coding.
Comparisons were made between two sets of codes and categories. It was discovered
that there was a high level of consistency in both the first and last coding performed
independently. The codes and categories were presented to expert opinion after it was
determined that the analyses were largely similar and reliable. The analysis was given
its final form after the suggestions of an expert who conducted studies on citizenship
education. In the study, codes and numbers were used instead of the students' real
names. The numbered codes were used for female teacher candidates (FT1, FT2,...)
and male teacher candidates (MT1, MT2,...). The analyses were visualized and
presented as tables and figures, with frequency data included. The number of opinions
is represented by the frequency values in the tables and figures. Direct quotes from
the teacher candidates served as references for the data.

Findings
In this section, the metaphors used by social studies teacher candidates about
active citizenship were analyzed. The metaphors used by the teacher candidates were
given in tables by their years of study, and categories were developed according to the
explanations of the teacher candidates. The findings were visualized using figures,
and the codes were presented with frequency information expressing the number of
opinions. The findings were supported by direct quotes from the participants.

Findings Related to the First Sub-Problem

In this section, an answer was sought for the first sub-problem, "What are the
metaphors that social studies teacher candidates use to describe ‘active citizenship’
by their year of study?". Table 2 presents the related data.
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Table 2
The Metaphors Used by Social Studies Teacher Candidates About Active Citizenship
by Their Year of Study

Year of Study Year of Study
5 8 8 B 5 8 8 =
Metaphors § g & 8 - Metaphors § g 2 8 -
5 2 2 £ ¢ % 2 B s B
— [N ™ < = — N ™ < =
Homework 6 3 5 4 18 Keys of the * * * 1 1
piano
Ant 1 2 1 5 9 Atatiirk * * * 1 1
Wheel 4 1 * 1 6 Prospectus * 1 * * 1
Bee 3 1 * 1 5 Pole Star 1 * * * 1
Factory * * 2 3 5 Flower * 1 * * 1
Mother 1 2 1 * 4 Awake 1 * * * 1
person
Student 1 2 * 1 4 Strong * * 1 * 1
person
Life 1 1 1 * 3 Honey * 1 * * 1
badger
State * 2 1 3 Street lamp * 1 * * 1
NGO * 2 * 1 3 Newton's * * * 1 1
cradle
Puzzle * 2 * 1 3 Bread 1 * * * 1
Rolling * 1 = 2 Oxygen 1 * * * 1
stone 3
Car * 2 * 1 Recirculation * 1 * * 1
3 system
Teacher 1 *oo* 1 Walking 1 * * * 1
2
Hour * 1 1 1 Book 1 * * * 1
3
Court * *oo* 2 Coronavirus ~ * * * 1 1
2
Scientist * * 2 * Warrior * * 1 * 1
2 woman
Gray wolf * 1 1 2 Parent * * * 1 1
Tree 1 * 1 * 2 Assay * * 1 * 1
balance
Conscious * 1 * 1 2 Planetary * * * 1 1
person system
Fruit 1 *o* 1 2 News * * * 1 1
Lover 1 ** 1 2 Sunlight * 1 * * 1
Pomegranate * 2 = * 2 Light * * * 1 1
House * 1 = 1 2 Long road * 1 * * 1
Gold * 1 =* 1 2 Battery * * * 1 1
Compass * 2 * * 2 Wind rose * * * 1 1
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Table 2 (continued)

Year of Study Year of Study
Metaphors § é é é - Metaphors é § 5 g -
= 2 B £ o 1] 2 2 £ ¢
— [N ™ < = — ~ ™ <t =
Moon * * * 2 2 Water * * * 1 1
Shield 1 * * 1 2 Cell 1 * * * 1
Honest * 1 * * 1 Parliament * * * 1 1
banker
ID Card * * * 1 1 Robot * * * 1 1
Health * * 1 1 Prosecutor 1 * * * 1
workers
Minister of 1 * * * 1 Boiling * * * 1 1
health water
Rope * * 1 * 1 Food * * * 1 1
Chicken * * 1 * 1 Youth * * * 1 1
Binoculars * * 1 * 1 School life * 1 * * 1
Bird * * 1 * 1 Deputy * * * 1 1
Being 1 * * * 1 Popeye * 1 * * 1
online
Total 146

Social studies teacher candidates expressed 146 metaphors, 74 of which were
distinct, about active citizenship. According to the table, the concept of “active
citizenship” was mostly associated with the metaphors of homework (18), ants (9),
wheel (6), and bee & factory (5). Homework (18) and ant (9) metaphors were used in
all years of study. The 146 metaphors were categorized by their characteristics as
object names (20), animal-plant-food (12), human (9), occupation (8), geographical
terms (8), institution (5), action-situation (5), biological terms (2), and other (3).

The metaphors used by the first-year teacher candidates to describe active
citizenship were homework (6), wheel (4), bee (3), mother (1), ants (1), student (1),
life (1), teacher (1), tree (1), fruit (1), dear (1), shield (1), minister of health (1), being
online (1), Pole Star (1), awake person (1), bread (1), oxygen (1), walking (1), book
(1), cell (1), and prosecutor (1). The teacher candidates studying in the first year used
22 distinct metaphors with a total of 32.

The metaphors used by the second-year teacher candidates for active citizenship
were homework (3), ants (2), car (2), mother (2), student (2), state (2), NGO (2),
compass (2), pomegranate (2), puzzle (2), rolling stone (1), wheel (1), bee (1), life (1),
clock (1), gray wolf (1), conscious human (1), house (1), gold (1), prospectus (1),
flower (1), honey badger (1), street lamp (1), recirculation system (1), sun rays (1),
long road (1), school life ( 1), and Popeye (1). The teacher candidates studying in the
second year used 28 distinct metaphors with a total of 40.
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The metaphors used by the third-year teacher candidates for active citizenship
were homework (5), ants (1), factory (2), scientist (2), mother (1), life (1), state (1),
clock (1), tree (1), rope (1), chicken (1), binoculars (1), bird (1), a strong person (1),
warrior woman (1), and assay balance (1). The teacher candidates studying in the third
year used 16 distinct metaphors with a total of 22.

The metaphors used by the fourth-year teacher candidates for active citizenship
were homework (4), ants (5), factory (3), court (2), rolling stone (2), moon (2), student
(1), wheel (1), bee (1), NGO (1), puzzle (1), car (1), teacher (1), clock (1), gray wolf
(1), conscious human (1), fruit (1), lover (1), home (1), gold (1), shield (1), identity
card (1), Health workers / Minister of Health (1), piano keys (1 ), Atatiirk (1),
Newton's cradle (1), coronavirus (1), parent (1), planetary system (1), news (1), light
(1), battery (1), awind rose (1), water (1), Parliament (1), robot (1), boiling water (1),
food (1) youth (1) deputy (1). The teacher candidates studying in the fourth year used
40 distinct metaphors with a total of 52.

Findings Related to the Second Sub-Problem

In this section, an answer was sought for the second sub-problem, "Under which
categories are the metaphors that the social studies teacher candidates use while
describing "active citizenship?". The obtained findings are presented in Figures 1 and
2.

Figure 1.
Categories of metaphors used by social studies teacher candidates about active
citizenship
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Twelve different categories were reached after examining the metaphors used by
the teacher candidates for active citizenship. The metaphors used by the teacher
candidates for active citizenship were categorized as “dutiful, hardworking, guiding,
versatile, beneficial, protective, fighter, indispensable, conscious-knowing their
rights-questioning, part of the whole, altruistic, and free”.

In this context, the category analysis of social studies teacher candidates’s
metaphors related to the concept of effective citizenship is given in Figure 2.

Figure 2.
Categories and metaphors used by social studies teacher candidates for active
citizenship

Wheel (6) Gray wolf (2)
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Among the metaphors used by first-year teacher candidates, the category of
dutiful (10) was the most prevalent. This category was followed by hardworking (7),
beneficial (4), questioning (3), guiding (2), versatile (2), indispensable (2), and
protective (2). First-year teacher candidates did not use any metaphors in the
categories of fighter, part of the whole, altruistic, and free.

Among the metaphors used by second-year teacher candidates, the category of
hardworking (9) was the most prevalent. It was followed by dutiful (8), versatile (6),
guiding (5), fighter (3), protective (3) beneficial (1), questioning (1), indispensable
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(1), part of the whole (1), and free (1). Second-year teacher candidates did not use any
metaphors in the category of altruistic.

Among the metaphors used by third-year teacher candidates, the category of
dutiful (8) was the most prevalent. It was followed by hardworking (4), versatile (4),
fighter (3), helpful (1), free (1), and guiding (1). Third-year teacher candidates did not
use any metaphors in the categories of part of the whole, altruistic, questioning,
indispensable, and protective.

Among the metaphors used by fourth-year teacher candidates, the category of
hardworking (14) was the most prevalent. It was followed by protective (7), dutiful
(6), guiding (6) part of the whole (4), beneficial (3), indispensable (3), altruistic (2),
versatile (2), questioning (2), fighter (3), and free (1). Fourth-year teacher candidates
did not use any metaphors in the category of the fighter.

Social studies teacher candidates used 74 distinct metaphors, with a total of 146
metaphors, which were classified under 12 categories "dutiful (38), hardworking (32),
guiding (14), versatile (13), protective (12), beneficial (10), conscious-knowing their
rights-questioning (6), fighter (6), part of the whole (6), indispensable (6), altruistic
(3), and free (3). It was discovered that the teacher candidates used the same
metaphors to indicate different qualities or more than one feature.

The category with the highest frequency was dutiful (38). The teacher candidates
used nine different metaphors in this category. While teacher candidates mostly used
the metaphor of homework (18), it was followed by the metaphors of ants (7), student
(4), mother (4), teacher (1), honey badger (1), honest banker (1), and assay balance
(1). The metaphors that teacher candidates used the most, both in this category and
among all metaphors, were the metaphor of homework, which requires responsibility
to be completed, as well as the metaphor of the ant, which they thought represents
responsibility in the eyes of society. FT4 using the metaphor of homework stated
“Active citizenship is like homework. Because only responsible students do the
homework.”

The category with the second highest frequency was hardworking (32), and it
was the category with the highest number of distinct metaphors (12). In this context,
the metaphors of wheel (6), factory (5), and bee (5) were the most used ones in this
category. They were followed by rolling stone (3), car (3), clock (3), ants (2),
Newton's cradle (1), recirculation system (1), battery (1), boiling water (1), and
coronavirus (1). The participants stated that they associated these metaphors with
active citizenship in terms of work/action. For the most used metaphor "wheel", FT28
stated that “Active citizenship is like a wheel. Because the wheel is constantly turning,
working and moving, that's what it does." Additionally, "coronavirus", which has
joined our vocabulary and settled in our minds due to the pandemic, was also
associated with active citizenship by a participant. MT76 stated “An active citizen is
like a coronavirus. Because it always does its job at every opportunity, it never stops.",
associating active citizenship with the mobility of the virus.
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The category with the third highest frequency was guiding (14), and 11 distinct
metaphors were used in this category. These metaphors were gray wolf (2), compass
(2), moon (2), minister of health (1), binoculars (1), prospectus (1), pole star (1), street
lamp (1), light (1), robot (1), and Atatiirk (1). The frequencies of the metaphors were
about the same level. FT10, one of the teacher candidates, said, “Active citizenship is
like a gray wolf. Because just as gray wolves guide the Turks, active citizens also
guide other citizens.”

Another metaphor group used by teacher candidates was gathered under the
category of versatile (13). The metaphors of life (3), state (3), pomegranate (2),
scientist (1), planetary system (1), food (1) long road (1), and cell (1) were included
in this category. MT79, one of the teacher candidates, associated long roads with
being versatile and said, “Active citizenship is like a long road. Because long roads
host different things, you encounter many during the trip.”

Another metaphor group used by teacher candidates was gathered under the
category of protective (12). The metaphors of NGO (3), shield (2), court (2), lover (2),
home (2), and parent (1) were included in this category. A teacher candidate
associated active citizenship with a shield and stated, “Active citizenship is like a
shield. Because the shield protects the warrior from blows. Active citizens also protect
the public from injustices.”

The metaphors that the teacher candidates associated with active citizenship
because they bring benefits were combined in the category of beneficial (10). This
category included the metaphors of fruit (2), tree (2), gold (2), walking (1), book (1),
a wind rose (1), and scientist (1). Including the gold metaphor that the teacher
candidates associated with active citizenship because it provides benefits, FT112
stated, “Active citizenship is like gold. Because gold benefits its owner, and active
citizens are beneficial to their country.”

The teacher candidates used the metaphors of rope (1), a strong person (1), honey
badger (1), warrior woman (1), Popeye (1), and school life (1) in the category of
fighters (6). Using the metaphor of warrior woman, FT6 said, “An active citizen is
like a warrior woman. Because a warrior woman can struggle with all kinds of
problems without giving up. Active citizenship also requires relentless struggle.”

The metaphors of identity card (1), bread (1), oxygen (1), sun rays (1), water (1),
and food (1), which the teacher candidates associated with active citizenship, were
gathered under the category of indispensable (6). MT41 associated active citizenship
with bread because it is indispensable and stated, “Active citizenship is like bread.
Because as bread is indispensable for life, so is active citizenship for social life.”

The metaphors of a conscious person (2), being online (1), an awake person (1),
a prosecutor (1), and news (1) were combined under the category of conscious-
knowing their rights-questioning (6). FT29 associated active citizenship with being
online from these metaphors and said, “Active citizenship is similar to being online.
Because if you are online, you are informed about things, you are aware of them.”
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Some of the teacher candidates also used the metaphors of a puzzle (3),
parliament (1), piano keys (1), and deputy (1) for active citizenship. These are
combined under the category of part of the whole (6). MT78 expressed his opinion,
“Active citizenship is like a puzzle. Because to complete a puzzle, all the pieces must
be in place, even one missing piece breaks its integrity. An active citizen is also a part
of the whole, without that part, something will always be missing.”

Another category created based on the statements of teacher candidates was the
category of altruistic (3). The metaphors of teacher (1), Health workers/ Ministry of
Health (1), and Atatiirk (1) were gathered under this category. Using the metaphor of
Health workers/Ministry of Health, FT113 stated “Active citizenship is similar to
health workers. Because health workers put their lives at stake and sacrificed a lot for
their country in the most difficult times.”

The metaphors of bird (1), youth (1), and flower (1) that the teacher candidates
used for active citizenship were gathered under the category of free (3). Using the
flower metaphor, MT107 stated, “Active citizenship is like a flower since while the
flower continues its own life, its pollen circulates freely with the wind. Active
citizenship also requires being free like a flower, if you are free, you will be active.”

Since some metaphors were used in conjunction with more than one feature,
these metaphors were marked with a "*" sign, and they were included in more than
one category. One of them was the metaphor of Atatiirk. In this context, the metaphor
of Atatiirk was included in the categories of "guiding" and "altruistic". MT9 expressed
what active citizenship meant to him, “Active citizenship is similar to Atatiirk.
Because Atatiirk was a guiding and altruistic leader. An active citizen should be like
him.”. The metaphor of a honey badger was also included in two separate categories
due to its two different characteristics. In this context, the metaphor of a honey badger
was included in the categories of "dutiful" and "fighter". MT116 stated, “Active
citizenship is like a honey badger. Because a honey badger is aware of its
responsibility to feed its babies and will fight no matter what.” The metaphor of food
was expressed by a single participant with two different features. For the metaphor of
food, FT62 stated, “Active citizenship is like food. Because it contains multiple
elements and is indispensable for the living.” For this reason, the metaphor of food
was included in the categories of "versatile" and "indispensable”. Additionally,
different participants used the same metaphor with different features. The "ant"
metaphor, which was one of these metaphors, was included in both the "hardworking"
and "dutiful" categories. While 7 participants used the metaphor of ants because they
were hardworking, 2 participants used them because they were dutiful. Since the
scientist metaphor was expressed by two different participants due to different
characteristics, it was evaluated under different categories. Accordingly, the scientist
metaphor was associated with effective citizenship by one participant due to its
versatility, while it was associated with the context of providing benefits by another
participant.
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Discussion, Conclusion and Suggestions

This study aimed to determine the metaphorical perceptions of social studies
teacher candidates about active citizenship. The findings from 146 teacher candidates
were presented in this study. According to the results, it was determined that the
metaphors expressed by the teacher candidates for active citizenship had positive
qualities. This result was in line with the results of similar studies conducted by Aydin
and Celik (2017), Degirmenci and Eskici (2019), Dere (2019), Ersoy (2007),
Feldmann (2007), Go1 (2013), Keles and Tonga (2014), Peterson and Knowles (2009),
and Tuncel and Ugur (2009), and the views and perceptions of the participants on
citizenship were positive.

The metaphors used by pre-service social studies teachers about the concept of
active citizenship were evaluated with their reasons and categorised. When the
metaphors are evaluated in the context of their categories, it can be said that the
metaphor related to effective citizenship is used due to the reason on which it is based
and the categories created can be associated with the characteristics of effective
citizens.

When the metaphors used by pre-service social studies teachers about the
concept of active citizenship are evaluated according to the year of study, it can be
said that the metaphors used increase as the year of study increases. This situation
may be related to the number of participants as well as the increase in the level of
knowledge as the year of study increases.

The study results show that the most frequently mentioned metaphors by teacher
candidates were homework (18) and ant (9), while the category of "dutiful” had the
highest frequency. In this category, nine distinct metaphors were used by the teacher
candidates, which they thought were declaring duties and responsibilities. So, it can
be stated that the teacher candidates mostly associated "active citizenship" with dutiful
citizens who fulfill their responsibilities. Also, citizenship was mostly associated with
responsibility in the studies conducted by Aydin and Celik (2017), Degirmenci and
Eskici (2019), Dere (2019), Ersoy (2007), Eryilmaz et al. (2018), ibrahimoglu (2009).
Kus and Aksu (2017) stated that social studies teachers raised active citizens and that
their definitions of "active citizen" were concentrated on duty and responsibility.
Additionally, Namli1 Altintas (2016) stated that the teacher candidates considered
active citizenship as a responsibility, but there was no consensus on how participation
should be. It can be stated that this study demonstrates parallelism with other studies
in the literature. Mizrak (2019) also concluded that social studies teachers associated
active citizenship with fulfilling their duties. Ersoy (2007) similarly stated that the
teachers considered active citizenship as a responsibility. Although the results of this
study show parallelism with the studies conducted in Turkey, they differ from the
international literature. For example, Westheimer and Kahne (2004), Abs and
Veldhuis (2006), and Hoskins (2006) draw attention to the political, civil society, and
struggle dimensions of citizenship, which they conceptualise in their studies. These
different contexts of active citizenship are believed to be related to the diverse
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citizenship policies and programs adopted by countries. Degirmenci and Eskici (2019)
mentioned this issue and stated that the emphasis on the "dutiful” citizenship approach
adopted in our country may have influenced this result. Kus and Aksu (2017)
emphasized that this result stems from our republican/communist citizen
understanding in which duty and responsibility are at the forefront. The fact that
different countries share the same duty and responsibility approach to citizenship can
also be related to history. In the past, individuals had to fulfill their duties for the state
to survive (Heater, 2007). On the other hand, family and environment are also known
to be effective in the perception of citizenship. The situations that societies have gone
through in the historical process have shaped their perceptions of citizenship. Periods
of military intervention may have caused the perception of responsibility-based
citizenship, and individuals with this understanding may have influenced the views of
teacher candidates. It was aimed to raise apolitical citizens who protect their state,
fulfill their duties and responsibilities, and are prepared for every threat and to reduce
civilian participation during the military intervention period of 1960-1980 in Turkey
(Aydin, 2005; Kilig¢ Oguz, 2005). The fact that similar results have emerged in recent
and past studies on citizenship has revealed that the curriculum may not be sufficient
for raising active citizens. The duties and responsibilities of citizens were emphasized
in the 1998 curriculum in Turkey (Akhan et al. 2019). On the other hand, active
citizenship was emphasized in 2005 and later programs, albeit gradually. The fact that
pre-service teachers still consider active citizenship mostly on the basis of
responsibility questions the adequacy of their undergraduate education, as well as the
curriculum based on pre-degree education, for raising active citizens.

The category with the second highest frequency was the category of
"hardworking”, and it had the highest number of distinct metaphors. In addition, the
third most frequently used metaphor, the wheel (6) metaphor, was also included in
this category. It can be said that the second most frequent association of active
citizenship was with hardworking. The metaphors of hardworking were mostly used
in terms of physical activity and action. In this context, it can be said that the teacher
candidates considered it necessary to act for active citizenship. The slowdown of
business and work activities during the pandemic may have created the awareness that
an active citizen should work and produce. However, active citizenship includes
political and social participation. In this sense, it is believed that hard work is not
considered in terms of political and social participation, but in the context of
individual work and responsibility. The findings show that the teacher candidates did
not link metaphors with problem-solving or effort. In this context, it can be said that
the teacher candidates evaluated the subject individually rather than the citizenship
feature emphasized in the program. It was concluded that although the 2018
curriculum emphasized taking action for active citizenship, some of the teacher
candidates understood active citizenship in a different quality than intended.

The metaphors in the category of “conscious-knowing their rights-questioning”
were discussed in the context of awareness of rights. The type of citizen emphasized
in this category was in line with the conscious citizen perception that came to the fore
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in similar studies. For example, it shows parallelism with the conscious citizen
perception in the studies conducted by Dere (2019), Giirel (2016), and Kincal (2015).
Also, Mizrak (2019) shared that the teachers believed that active citizens were people
who were aware of their rights and knowledgeable. In this respect, it can be said that
citizenship awareness and knowledge, which was especially emphasized in the
"conscious-knowing their rights-questioning™ category, was similar to the literature.

It was determined that some of the emerging categories did not resemble and
differ from the international literature. For example, an active citizen in the category
of “altruistic” constitutes the type of citizen who can sacrifice everything for their
country if necessary. It is thought that this perception may be related to the citizenship
policies adopted in our country and the philosophy of democracy. While the
understanding that the state comes before the nation is dominant in Turkey, the
understanding that the state exists for the nation is dominant in Europe. It may have
affected the perceptions of some teacher candidates as well, so they may have been
thinking of an active citizen as a citizen who can sacrifice everything when necessary.
Turkish culture and traditions may have led to stemming the category of altruism. In
the tradition of the Turkish states, in addition to the understanding of "let the people
live so that the state may live", the basic idea of "everything is for the state” embodies
the understanding that citizens can give up everything for the state if necessary
(Giirses, 2011; Ocak, 2003). This may have caused some teacher candidates to use
metaphors about active citizenship in the category of altruism.

Some metaphors used by the teacher candidates showed parallelism with the
metaphors in similar studies. For example, Dere (2019) stated that the participants
used the metaphor of Atatiirk as a guiding and pioneering citizen in their study. In this
study, the teacher candidates also mentioned the guiding aspect of Atatiirk's metaphor.
In this respect, Atatiirk was described as an active citizen.

Notably, some elements used to define active citizenship in the relevant literature
were not emphasized by the teacher candidates in this study at all. For example, while
the participation aspect was never mentioned, the emphasis on civic participation and
NGOs remained shallow in this study. Also, the teacher candidates did not express
any metaphors about political participation. However, participation is a key element
for effective citizenship, and all processes from voting in elections to becoming a
member of a party, professional organisation or trade union and running an election
campaign reflect the dimension of participation (Namli Altintasg, 2016; Habermas,
1994). It was also been reported in some studies that the social participation level of
teacher candidates was low (Kartal, 2013). It may also be valid for this study group,
and the fact that a category emphasizing participation did not emerge in this study
may be because the teacher candidates did not have an awareness of social
participation. Additionally, the fact that no metaphor was mentioned in the dimension
of political participation may be due to the lack of awareness of the teacher candidates
about this area. Doganay (2003) mentioned that the political participation level was
low and the political alienation level was high in Turkey. They pointed out that the
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adopted political culture could be the reason for these results. It is believed that the
teacher candidates grew up in this culture, so it affected their awareness of political
participation. It is stated in the literature that political culture can be developed
through education. The social studies undergraduate program includes courses on
politics and citizenship. However, the study results leave a question about the
adequacy of these courses, where there was no awareness of political participation.
Since the teacher candidates did not develop an awareness of political participation
during their undergraduate level, the information that they will convey to their
students about political participation after starting their professional life may be
shallow. For this reason, more courses on politics and citizenship can be added and
internal regulations can be introduced to the social studies undergraduate program.

It can be stated that the final results of the study were generally in parallel with
the literature and that the teacher candidates did not have sufficient awareness of
active citizenship. Active citizens come to the fore with their high social and political
participation, knowing and using their rights, and fighting characteristics. However,
it was seen that the teacher candidates had a traditional citizen perception, especially
a duty-oriented passive citizenship perception. The lack of metaphors in the themes
of struggle, rights, and participation indicated that the active citizenship perception of
the teacher candidates had not yet developed sufficiently. Since the teacher candidates
were still studying, these deficiencies could be eliminated. However, since the rate of
citizenship courses in undergraduate programs of teacher candidates was relatively
low (Kaymakeci, 2012; Namli Altintas, 2016), it is a separate discussion topic whether
social studies teacher candidates can reach a sufficient level to raise active citizens
when they start their profession.

In this section, suggestions are presented in line with the results obtained from
the study. In this context, considering that as the level of active citizenship knowledge
of teachers increases, so does the level of caring for the subject (Galston, 2001; Goz,
2010), it may be beneficial to increase and diversify the number of undergraduate
courses that will increase the citizenship knowledge of teacher candidates.

Since the metaphors used by teacher candidates for active citizenship are mostly
of a passive nature, which will also affect their citizenship tendencies (Jones, 2000),
courses related to citizenship can be introduced that will enable teacher candidates to
participate in socio-political activities before they serve. On the other hand, service
learning and community service practices can be utilised. Thus, different dimensions
of active citizenship can be realised.

The inactive and responsibility-related categories were more common in this
study. It is known that the curriculum, family, social environment, and school life of
teacher candidates before their undergraduate education affect their perception of
citizenship. In this context, public service announcements, conferences, and events
that will raise awareness of active citizenship can be carried out in social life.
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Although the curriculum that can be seen as a reflection of the adopted education
policy emphasizes the active citizenship, the fact that the teacher candidates expressed
more inactive citizenship qualities may be a reflection of the fact that education is not
the only effective factor in the life of an individual (Naml1 Altintas, 2016; Hoskins &
Maschereini, 2009). In this context, projects can be developed that will affect all
segments of society and reflect active citizenship skills.

Previous studies have suggested that teachers need supportive studies and
experts for citizenship skills (Bicak & Eres, 2018). In this context, supportive
seminars and programs can be carried out in which teacher candidates can come
together with experts to develop active citizenship skills and perceptions.

It can also be suggested that metaphorical perception studies can be conducted
related to different citizenship terms, empirical research to change the perception of
active citizenship, and further studies to examine how active citizenship is included
in the current undergraduate program and citizenship course resources.
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aldig1 iki agamali anket formunda katilimeilara “Etkin yurttaslik...... gibidir. Clinkii....” ifadesi
yoneltilerek 6gretmen adaylarinin “etkin yurttaghk™ kavramina yonelik metaforik algilari
belirlenmeye ¢alisilmuistir. Ogretmen adaylarindan elde edilen verilere igerik ¢oziimlemesi
uygulanmstir. Ogretmen adaylar1 etkin yurttaslik kavramma iliskin 146 gecerli, 6 gecersiz
olmak iizere 74 farkli metafor liretmistir. Metaforlar 12 kategori altinda birlestirilmistir.
Caligmanin sonucuna gore dgretmen adaylarinin etkin yurttaslik kavramina yonelik algilarmin
genel olarak alan yazinla kosut nitelikte oldugu ve ogretmen adaylarinin siklikla benzer
metaforlar iirettikleri belirlenmistir. Ogretmen adaylarinin etkin yurttaglik kavramina yonelik
olarak en ¢ok gorev ve sorumluluk bildirdigini diisiindiikleri 6dev ve karinca metaforlarini dile
getirdigi saptanmistir.
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Devletlerin, geleceklerini giivenceye almak i¢in en dnemli gorevlerinden biri
yurttag  yetistirmektir.  Devletler bu  gdrevi  yurttaslhk  politikalartyla
gergeklestirmektedir. Yurttaglik, devletlerin devamini saglama adina bireyleri ortak
amag ve hedefler cergevesinde tek paydada birlestirmeyi hedefler (Hablemitoglu ve
Ozmete, 2012). Ortak bir paydada birlestirilemeyen arada kalmis bireyler hem
devletlerin hem toplumun gelecegini olumsuz yonde etkileyebilir. Bu durum iyi
yurttashk nedir ve iyi yurttas kimdir? sorularini akillara getirmektedir. Iyi yurttashgin
nasil olmasi gerektigine iligkin goriislerin icinde bulunulan doéneme, toplumun
yapisina ve gereksinimlerine gore degistigi goriilmektedir. Latincede “civitas”
sozciigiiyle ifade edilen yurttaglik kavraminin temellerinin Yunan uygarligina
dayandig1 ve Atina hiikiimdart Solon’un yurttagligi hukuki terim olarak kullanan ilk
kisi oldugu diisiiniilmektedir. Solon yurttaslar1 zenginlik ve statiilerine gore farkl
kategorilere ayirarak hiikiimet {izerinde etkilerini bu kategorilere gore belirlemistir.
Boylece her kesimden yurttasin sosyal ve politik idareye katilmasini miimkiin
kilmistir. Ote yandan gesitli kaynaklarda Solon’un belirsiz kanunlar g¢ikararak,
kararlarin jiirinin etkinligiyle alinmasini1 amagladigi, bu durumun ise tiim yurttaslarin
yonetime katilmasinin yolunu agtigindan bahsedilmistir (Clark, 1994). Sosyal ve
politik siireglere katilim 6nemli goriilmekle birlikte (Li, 2009) kimlerin yurttas olarak
degerlendirilecegi konusunda farkl1 yaklagimlarin ortaya ¢iktig1 goriilmiistiir. Ornegin
Aristoteles Politika eserinde yurttagi hem yoneten hem yonetilen olarak kararlar
almak ve onlara uymakla sorumlu kisi olarak gormiis, yurttaglarin sadece sorun
¢ozmek i¢in degil iyi yasamak i¢in de yoOnetime etkin katilmasi gerektigini
vurgulamistir. Ancak Aristo siyasi kararlar alma konusunda sadece miilk sahiplerinin
s6z sahibi olmasi gerektigini belirterek yurttaslik haklarimi bu Olgiite gore
belirlemistir. Ote yandan Platon da yurttashigi egitim ile iliskilendirerek, yurttashgin
soy ve miilke bagh oldugunu vurgulamistir (Li, 2009). Antik dénemde yurttasliga
yaklagim miilk ile iligkilendirilirken Max Weber sonraki donemlerde yurttasligin
ortacag schirlerindeki askeri orgiitlenmeden ortaya ¢iktigini ifade eder. Buna gore
sehrin savunmasi icin askerlere ihtiya¢ duyulmasi kiiciik bir grup ya da tek kisinin
yonetimde etkin olmasini engell emistir. Giivenlik ihtiyaci nedeniyle siyasi gii¢ askeri
disiplinle paylagilmistir (Shafir, 1998). Bu durum toplumun o6nemli kesimini
olusturan askerlerin yonetimde etkin olmasma yol agarak yonetimin bu kisilerle
paylagilmasini saglamistir. Dolayisiyla yonetimde etkili olan gruplar yurttas olarak
adlandirilmigtir. Sonraki dénemlerde sahip olunan statii, soy ve miilk gibi kavramlar
yurttaslik i¢in ayirt edici 6zellik olmadan ¢ikmistir. Nitekim Fransiz Devrimi ile oy
hakki ve temsil gibi yetkiler daha genis kitlelerle paylasilmistir. Bu dénemleri takiben
is¢i sinifinin etkin olmaya baglamasiyla yurttaslik ve katilim anlayist esitlik ilkesi
cercevesinde yeniden tanimlanmustir. Ozellikle II. Diinya Savasi’ndan sonra esitlik ve
adalet temelinde kanunlarla sivil haklar giivence altina alinarak katilim boyutunda
yurttaslarin sendikal haklar siirece dahil edilmistir.

Tarih boyunca yurttagin ve yurttasligin ne olduguna dair farkli yaklasimlar
olmasina karsin yurttaglar yonetimden ve katilimdan ayr1 diisiiniilmemistir. Yurttaglik
genel olarak katilim ile iliskili olarak ele alinmistir. Iyi yurttas algisi ise eski
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donemlerde vergisini veren, goérev ve sorumlulugunu en iyi sekilde yerine getiren kisi
iken bu goriis zamanla degismistir (Namli Altintas, 2016). Toplumlar gelistik¢e ve
devletler biiyiidilkge toplumun artan gereksinimlerini karsilama adina yetersiz
kalindig1 fark edilmistir (Kara ve dig., 2012). Eksiklikleri tamamlama, toplumun
gereksinimlerine karsilik verme amactyla devletler yine topluma yonelerek iyi yurttasi
etkin yurttaslikla iliskilendirmistir. Nitekim tarihsel baglamda da hemen her donemde
yurttaslarin tilkeleri i¢in etkin, iiretken ve duyarli olmalar1 beklenmistir (Colak, 2015).
Bu fikre gore insanlarin devlete, devletin de insanlara kars1 yerine getirmesi gereken
ylikiimliiliikleri bulunmaktadir (Sariipek, 2006). Yine bu anlayista birey sorumluluk
alarak {iilkesinin gereksinimlerini karsilamak ve niteligini yiikseltmek igin yiikiimlii
tutulmustur (Senkal, 2005). Oyle ki etkin yurttas toplumun gereksinim ve hizmetlerini
kargilamali, sosyo-politik konular basta olmak {izere hemen her konuda katilimci rol
tistlenmelidir (Kara ve dig., 2012). Bunun yan1 sira etkin yurttaglar toplumsal baglari
giiclii tutarak ve igbirligi saglayarak devletin sosyal yiikiimliliiklerini iistlenmeli ve
yurttaslarin gereksinimleri yine birbirleri tarafindan karsilanmalidir (Sariipek, 2006).
Tiim bunlarmn yaninda etkin yurttasin kim oldugu ve etkin yurttasligin ne olduguna
iligkin goriislerin iilkeden iilkeye, benimsenen politikaya, yasam goriisiine hatta belki
en 6nemlisi donemin kosullarma gore degistigi goriilmektedir. Ornegin; liberal goriise
sahip Oldfield (2012) bireyin devletten daha 6ncelikli ve 6nemli oldugunu savunarak
etkin yurttasi, bireyin insan olmasindan kaynaklanan haklara ve 6zgiirliikklere sahip
¢ikan kisi olarak degerlendirmektedir. Bu durumda birgok {ilkenin etkin yurttasliga
o6nem vermekte oldugu ancak etkin yurttasin tagimast gereken 6zellikleri devletlerin
kendisinin belirledigi sdylenebilir.

Devletler egitim sistemlerini kendi tasarladiklari insan tipi ve toplum modelini
olusturmak i¢in kullanmaktadir (Celik, 2019; Sisman, 2011). Bu hedefle devletler
kendi belirledikleri smirlar iginde bir biitiinliik kurmak ister (Bigak ve Eres, 2018).
Benimsenen egitim politikalart da 6gretim programlarima etki ederek ders kitabinin
dilinden, 6gretmenin kullanacagi teknige kadar egitimin tiim paydaslari dgretim
programlarindan etkilenir (Akbaba, 2004). Gelistirilen 6gretim programlart istenilen
yurttas tipini yansitmaktadir (Yigit, 2017). Egitim politikalar1 ve 6gretim programinin
basarisi, uygulama sirasinda ortaya ¢ikar (Varig, 1988). Egitim politikalart ve 6gretim
programlari araciligtyla, yurttaslarin devletin 6ngordiigii sosyo-politik konulara etkin
katilm gostermesi ve sorumluluk almasi, boylece devlete sadakatin saglanmast
amaglanir (Celkan, 2014). Istenilen dzellikte yurttas yetistirmek igin yurttaglik egitimi
gereklidir (Ersoy, 2007). Ayrica yapilan ¢aligmalarda ortaya konan; diinya genelinde
bireylerin giderek politik okuryazarlik oranimin diismesi, katithm ve politik
etkinliklere ilgilerinin azalmasi gibi nedenler de yurttashk egitimini zorunlu kilan
nedenler arasinda sayilabilir (Wood, 2010). Niifusun artmasi nedeniyle devletlerin
toplumun ihtiyaglarii karsilamada yetersiz kalmasi gibi sebeplerle son donemde
giderek daha da 6nem kazanan etkin yurttas yetistirme amacina da yine yurttaslik
egitimi yoluyla ulasilabilir. Nitekim, yurttashik egitiminin son hedeflerinden olan,
bireyleri sosyo-politik konulara dahil etmek, katilimlarin1 artirmak etkin yurttaglik
kavramiyla agiklanabilir.
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Yurttaslik egitimi, esasen i¢inde birgok paydasi barindirmaktadir. Bu kapsamda
yurttaghik egitimi okul, 6gretmen, dgrenci, yonetici, aile ve diger ilgili kisileri de
kapsayan bir 6grenme alani olarak degerlendirilebilir (Ugurlu, 2011). Bu alanda
dikkat edilmesi gereken en Onemli unsurlardan biri tutarliktir. Okul, 6grenci,
Ogretmen ve ilgili tiim paydagslar bireyden etkin yurttas becerilerini gelistirmesini
beklerken, bu paydaslarin aykir1 ve tutarsiz davranislari olumsuz etki olusturabilir.
Ornegin sosyal sorumluluk projelerinde gérev almak isteyen bir dgrencinin ailesi ya
da okul yonetimi tarafindan engellenmesi, bu O&grencinin hayatinin sonraki
donemlerinde de sosyal sorumluluk faaliyetlerine katilmamasina sebep olabilir. Bu
baglamda egitim ile ilgili tim paydaslarin yurttaghk egitimi i¢in tutarli davranig ve
tutum sergilemeleri dnemlidir (Ulger, 2013). Gelistirilmek istenen davranis ile ilgili
paydaslarin  sergiledikleri davraniglarin  kosut olmasi yurttaglik becerilerini
gelistirmeyi destekleyecektir (Karaman Kepenekci, 2000). Bu kapsamda yurttaglik
egitiminin basariya ulagmasi i¢in egitim ile ilgili tiim paydaslarin yurttashik egitiminin
amaglarina ve 6n goriilen hedeflerine uygun hareket etmesi 6nemli goriillmektedir.

Yurttaslik egitimi hemen her donemde 6nemli olmasina karsin 6-14 yas araligint
kapsayan ilkdgretim doneminin egitim kademeleri arasinda daha 6n plana ¢iktig1 ve
bu dénemde 6grenilen bilgi ve becerilerin daha kalict oldugu bilinmektedir. Ayrica
6-14 yas araligini kapsayan ilkogretim donemi biligsel olarak dgrenmeye en agik
olunan egitim dénemi olup deger ve kazanimlar goreli olarak daha kolay aktarilabilir
(Kara ve dig., 2012). Yurttashk egitiminin verildigi ve hedeflenen nitelikte yurttagin
yetistirilmesi i¢in yiiriitiilen temel derslerden biri de sosyal bilgilerdir (Kus ve Aksu,
2017). Nitekim sosyal bilgiler dersinin amaglarindan birinin de yurttaglik bilincinin
kazandirilmasi oldugu bilinmektedir (Barr ve dig., 2013). Sosyal bilgiler, bireyin
yasami boyunca yararlanacagi yurttaslik becerilerini kazandirmay: amaglayan bir
derstir (MEB, 2018). Yurttaslik bilincinin kazandirilmasi i¢in dersin yiiriitilldigi
gelisim doneminin yagam boyu devam ettirilecek davranislara yol acabilecegi
diisiiniilince, yurttaslik becerilerini kazandirma adina sosyal bilgiler dersinin énemi
daha iyi anlagilabilir (Kara ve dig., 2012). Tiirkiye’deki sosyal bilgiler dgretim
programi incelendiginde Milli Egitim Bakanligi’nin sosyal bilgiler dersi araciligiyla
etkili, sorumlu, degisen diinya kosullarina uyum saglayabilen, sorun ¢ozebilen,
katilimc1 ve etkin yurttas yetistirilmesini hedefledigi goriilmektedir (Doganay, 2005;
Hablemitoglu ve Ozmete, 2012; Inan, 2014; Kara ve dig., 2012; MEB, 2018; Sever,
2016). Gilinimiiz kosullar1 dikkate alindiginda 6zellikle iilkesini ve diinyay1
ilgilendiren sorunlarin ¢dzliimiinde etkin rol almanin daha da 6nem kazandig
sOylenebilir. Devletlerin bir araya gelip protokol olusturmalari zor ve zaman alict
olabilirken, bireylerin daha kisa siirede orgiitlenmesi ve eyleme ge¢mesi miimkiin
olabilir. Ornegin sosyal medya iizerinden yapilan kiyilar1 temizleme konulu bir
paylasim digerini tetikleyebilir ve kiyilar1 temizleme adina diinyanin farkli yerlerinde
insanlar kisa zaman iginde bir araya gelebilir. Bu baglamda sosyal bilgiler
programinda da birey lizerinde durularak etkin yurttasligin gelistirilmesinin 6n plana
¢iktig1 goriilebilir (Hablemitoglu ve Ozmete, 2012).
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Sosyal bilgiler programinda vurgulanan insan tipini yetistirecek en onemli
Ogelerden biri 6gretmenlerdir. Bu baglamda sosyal bilgiler dgretmenlerinin soz
konusu yurttaslik &zelliklerini barndirmast derslerde daha etkili olmalari adina
avantaj saglayabilir. 2018 Sosyal Bilgiler Ogretim Programinda (SBOP) etkin
yurttasligin sosyoloji, hukuk ve siyaset ile iligkili oldugu vurgusu yapilarak, etkin
yurttasin grup, kurum ve sosyal orgiitlerin olusum ve isleyisi hakkinda farkindaligiin
olmast beklenmektedir. Boylece 6grencilerin, bireylerin ve gruplarin rolii ile ilgili
bilgi cergevesinde, kendi bireysel rollerini anlamasi hedeflenmektedir. Bu anlamda
kisinin yasanabilecek herhangi bir sorun karsisinda 6rgiitlii devlet yapisinin bilincinde
olmasi ve bireysel olarak yonetimi etkileme yollarini kavramasi beklenmektedir. Ote
yandan SBOP’de (2018) etkin yurttasin iilkenin sosyo-ekonomik ve Kkiiltiirel
kalkinmasima katki saglamasi ve medeni yasama tam olarak katilmasi gerektigi
vurgusu yapilmaktadir. Bu kapsamda sosyal bilgiler 6gretmenlerinin etkin yurttaglik
bilgisine sahip olmasi gerekli goriilmektedir. Etkin yurttaglik sosyal sorunlarin
saptanmasini, bu sorunlarin ¢éziimiinde etkin rol alinmasini, haklarin bilincinde
olunmasimi ve sosyal dayanisma olusturabilme yeterliklerine sahip olunmasini
kapsamaktadir (Gengtiirk ve Sarpkaya, 2009; MEB, 2018). Etkin yurttaslik bilgisinin
yant sira sosyal bilgiler 6gretmenlerinin yurttaglik etkinliklerine katilan birey olarak
Ogrenciler icin rol model olacak nitelikte olmasi beklenmektedir (Namli Altintas,
2016). Bu anlamda dersleri yiiriitecek Ogretmenlerin belirtilen etkin yurttas
niteliklerine sahip olmasi da dnem tagimaktadir.

Ogretmen; materyallerden, okul yodnetimine, &rgiitlenme tipinden liderlik
ozelligine kadar egitime etki eden tiim 6geler arasinda 6grenci basarisini etkileyen en
temel etkenlerin baginda gelmektedir. Bu durum Avrupa Birligi iiyesi olan birgok
tilkenin uzun zamandir 6gretmen yeterliklerine odaklanmasina neden olmustur (TED,
2009). Giiniin kosullarina gore yeniden diizenlenen §gretim programlarina karsin
sahada etkinlik gostermekte olan dgretmenlerin bir kismi kendini bir¢ok konuda
yeterli gormektedir. Bu nedenle egitim gereksinimi hissetmemektedir ve bu durum
programlarin giincelligine karsin dgretmenlerin gelisime kapali olmalarma yol
acmaktadir (Goziitok ve dig., 2005). Sahada egitim etkinliklerinde bulunan
Ogretmenlerin sahip olduklar1 beceri, goriis vb. durumlarint saptamak degerlidir.
Ancak yapilan durum saptamalarimin ardindan gelistirilen hizmet i¢i programlarinin
iyilestirme i¢in yeterince etkili olmadig1 (Bada ve Kirpik, 2021; Giilmez, 2004) bu
nedenle hizmet 6ncesi durum tespitlerinin 6nemli olabilecegi diistiniilmiistiir. Nitekim
henliz 6gretmenlik goreviyle egitim etkinliklerine baglamamis olan &gretmen
adaylarmin sahip oldugu goriis ve Ozelliklerin belirlenmesi; 6nlem alinmasi,
geligtirme ve iyilestirme ¢alismalarinin yapilmasi igin yarar saglayabilir. Bu baglamda
sosyal bilgiler 6gretmen adaylarinin 2018 Sosyal Bilgiler Ogretim Programi’nda
Ozellikle tlizerinde durulan “etkin yurttaslik” algisinin nasil oldugunu belirlemek
o6nemli olabilir. Sahada ¢alismaya baglayacak 6gretmen adaylarmin etkin yurttaslik
kavramina iliskin algilarinin saptanmasi, alana yonelik oneri gelistirme ve diizenleme
getirme adina firsat sunabilir.
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Vatandashk ve Etkin Vatandashk Alaninda Yiiriitiillen Caliymalar

Ilgili alanyazin tarandiginda yurttaslik konularmi yansitan ve iyi yurttaslik, etkin
yurttaslik, aktif vatandaslik, etkin vatandaglik gibi farkli kavramlarla iligkili
calismalarin bulundugu saptanmistir. S6z konusu calismalarda yurttashik farkl
acilardan degerlendirilmis ve farkli kavramlarla iliskili olarak yiiritilmiistiir. Akin
(2022) refah devleti baglaminda Avrupa’daki aktif vatandashigi ele aldig:
calismasinda farkli Avrupa devletlerinin yurttaglik modellerini karsilastirmali olarak
incelemistir. Altun (2020) bireyin kentli aktif vatandas olarak katilim diizeyi ile kent
arasindaki iligkiyi arastirdigi ¢alismasinda sivil bilincin ve sivil katilimin yiiksek
bireylerin oldugu, kentlerin biiyiidiikge aktif katilimin diistiigii sonucunu paylagmistir.
Arcanli (2019) etkin vatandaslik 6grenme alani {izerine Ogretmen ve Ogretmen
adaylarmin goriiglerini alarak durum c¢alismasi olarak yliriittiigii arastirmasinda
Ogretmen ve Ogretmen adaylarmin goriislerinin benzer oldugu ve etkin yurttaslik
becerilerinin kazandirilmasimin énemli olarak goriildiigi, etkin yurttaghgin giinliik
sorunlarin ¢oziimiinde rol oynadigi goriisiiniin hakim oldugunu paylagmistir. Aydin
(2021) “Vatandas I¢in Medeni Bilgiler” kitabinda yer alan insan haklar1 ve demokrasi
konularini etkin vatandaslik 6grenme alani kazanimlar1 baglaminda dokiiman analizi
teknigi ile inceledigi ¢calismasinda altmis konu basligi ve bes kategoriye ulagmustir.
Bozkaya (2020) 5. sinif sosyal bilgiler etkin vatandaglik {initesinde gé¢gmen ¢ocuklarin
vatandaglik biling diizeylerini karma yontemle inceledigi ¢aligmasinda uygulanan
deneysel islemin yurttaghk algisina katki saglayarak olumlu ydnde etkiledigi
sonucunu paylagmistir. Cincil (2020) sivil toplum kuruluslari iizerine hazirlanan
metinlerle iligkili kiigiik resim ve ¢izimlerle (vignette) 6grencilerin etkin vatandashk
algilarini belirledigi durum arastirmasi olarak yiiriittiigii ¢alismasinda 6grencilerin
olumlu algiya sahip olmalarina karsin algilarin sinirli boyutta kaldigi sonucunu
paylagsmistir. Eryilmaz (2019) sosyal bilgiler 6gretim programinda etkin vatandaglik
O6grenme alani kazanimlariin uygulanabilirligine iliskin 6gretmen goriislerini aldig:
calismasinda konularin soyut ve kuramda kaldig1 soncunu paylagmistir. Naci (2020)
nitel arastirma yontemlerinden eylem arastirmasi olarak yiiriittiigli ¢aligmasinda
sosyal bilgiler dersi kapsaminda &grencilerin vatandaslik becerilerinin gelisimini
incelemeyi amaglamistir. Caligmada uygulanan eylem planinin olumlu sonuglandigi
vatandaslik becerileri gelisimine katkisinin oldugu sonucu paylasilmigtir. Naml
Altintag (2016) nitel arastirma desenlerinden eylem arastirmasi olarak sosyal bilgiler
ikinci smif Ogretmen adaylariyla yiriittiigi ¢alismada uygulanan eylem plani
sonucunda elestirel diisiinme boyutlarmin arttigi ve toplumsal birlikteligi savunan
aktif vatandagligin benimsendigi sonucuna ulagmistir. S6giit (2019) karma yontemi
kullandig1 ¢aligmasinda 5. smif 6grencileriyle ters yiiz sinif modelli bir uygulamayi
etkin vatandaglik 6grenme alaninda yapmistir. Uygulanan modelin akademik basari
iizerinde olumlu etkisinin oldugu ve modeldeki eksikliklerin giderilmesiyle daha
verimli ortamin sunulacagi sonucu paylasilmistir. Siivari (2020) sosyal bilgiler
Ogretmen adaylarinin aktif vatandaslik Ozyeterliklerini gesitli degiskenlere gore
incelemistir. Nicel aragtirma desenlerinden anlik taramanin kullanildigi ¢alismada
Ogretmen adaylarinin aktif vatandashk O6zyeterlik diizeylerinin yiliksek oldugu ve
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bunun degiskenlere gore farklilik gosterdigi sonucu paylasilmistir. Sener (2019)
Ogrencilerin etkin vatandaslik O6grenme alanindaki kavramlara yonelik biligsel
yapilarint ve algilarmi belirlemeye yonelik olarak betimsel tarama modelinde
yuriittiigli  calismada, Ogrencilerin kavram ile bilissel yapilarinin uyusmadigi
sonucuna ulagmistir. Yildirnrm (2019) altinci smif 6grencileriyle karma desende
ylriittiigii caligmasinda okul dist degerler egitiminin etkin vatandaglik degeri lizerine
etkisini incelemistir. Deneysel uygulamanin ardindan, 6gretmen, 6grenci ve veli
goriiglerinin alindig1 calismada deneysel islemin etkin vatandaslik tizerine olumlu
etkiye sahip oldugu ve konu hakkinda olumlu goriislerin belirtildigi paylagilmistir.
Yurttaslik {izerine farkli agilardan bakilarak hazirlanan bir¢ok ¢alismaya rastlamak
olanaklidir (Dere, 2019; Degirmenci ve Eskici, 2019; Ersoy, 2007; Ersoy, 2016; Kara
ve dig., 2012; Kizilay, 2015; Kus ve Aksu, 2017; Mizrak, 2019; Saglam, 2012;
Ugurlu, 2011; Ulger, 2013; Yesilbursa, 2015). Ilgili ¢aligmalar genel olarak
degerlendirildiginde ¢aligma grubu ve 6rneklemler degismesine karsin ulasilan sonug
ve hedef degismemektedir.

Uluslararast alan yazin da yurttaghk egitimi konusunda zengin veriler
sunmaktadir. Ashwin ve McVitty (2015) yaptiklar1 ¢alismada 6grenci katilimina
dikkat ¢ekerek katilimin 6gretimde tamamlayici 6zelligini vurgulamistir. Calismada
ogrenci katiliminin ¢ok boyutlu oldugu ifade edilmis, bu durumun belirsizlige neden
oldugu, katilimin odak ve derecesine gore analiz yapilarak bu belirsizligin ortadan
kaldirilabilecegi belirtilmistir. Baggio ve dig. (2023) yaptiklar1 ¢alismada aktif
vatandaslig1 popiilizm temelinde incelemistir. Bu baglamda popiilerlik ve sorumluluk
hakkindaki ¢alismalar, hesap verilebilirlik, politika ve isletme ekonomisi arasindaki
baglantilar disiplinler arasi bir bakisla incelenmigtir. Campbell (2006) yaptigi
calismada, katilimin boyutlari, egitim ve katilim arasindaki nedensel iliski, katilimin
boyutlar1 iizerinde etkili olabilecek modeller ve katilim iizerine etkili egitimsel
faktorleri detayli olarak ele almigtir. Deneysel ¢aligmalara dair drneklerin sunuldugu
calismada, sinif iklimi, sinifta politika ve sosyal konularin tartisilma durumunun
katilm {izerindeki etkileri incelenmigtir. Cooke ve Kothari (2001) yaptiklar
calismada bireylerin katilim etkinliklerinde yer almamalarinin sebepleri {izerinde
durmugtur. Calismada katilimla ilgili olarak tarihe ve kurumlara yonelik elestirel
bilgilere yer verilirken, katilimin yerel topluluklar1 olumsuz etkiledigi ve toplumsal
amaglara hizmet etmedigine dair veriler de paylasilmistir. Groccia (2018),
calismasinda Ogrenci  katilimmin tarihi, tanimlar1 ile yiiksek Ogretimde
deneyimlenebilecek katilim firsatlarinin gelistirilebilecegi ¢ok boyutlu bir model
Onermistir. Hoskins ve dig. (2008) yaptiklart ¢alismada egitimin aktif vatandaglik
tizerindeki etkisini egitim seviyelerine goére analiz etmeyi amaglamigtir. Calisma
sonucuna gore aktif vatandaslik ile egitim arasinda pozitif ve anlamli iligkinin oldugu
vurgulanmugtir. Ote yandan aktif vatandaslik {izerinde yiiksekdgretimin en biiyiik
etkiye sahip olduguna dikkat cekilmistir. Janoski ve dig. (1998) calismasinda
insanlarin aktif vatandagliga ilgisini tesvik etmek igin gergeklestirilen ¢aligmalarin
etkisini belirlemek amaciyla boylamsal bir arastirma yapmis ve “normativist” ve
“sosyal uygulama” kuramlarin1 test etmistir. Katilimcilarla yapilan goriismeler
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sonrasi erken yaglarda baslanan aktif vatandaglik etkinliklerinin, bireyler ilizerinde
daha olumlu etkilerinin oldugunu ortaya koymustur. Jochum ve dig. (2005) rapor
niteligindeki ¢aligmalarinda aktif vatandagligi, sivil toplum o&rgiitleri, goniillii
kuruluglar bu kuruluslarin karsilastiklar1 zorluklar ¢ercevesinde incelemistir. Bu
caligmada aktif vatandaglik ile iligkili kuruluslar arasindaki baglantilar irdelenerek,
kurumlar arasindaki iligkinin genisletilmesine katki saglama adina Oneriler
sunulmustur. Kerr (2005) ¢alismasinda, vatandaslik kavraminin tanimi ve kapsamu,
Britanya, Avrupa ve diinyanin farkli bolgelerindeki topluluklar ile yerel, ulusal ve
bolgesel kuruluglar i¢in ne ifade ettigini incelemistir. Mendes ve Hammett (2023)
yaptiklart ¢alismada politika ve uygulamalarda 6grencilerin aktif rol almalariin
beklenmesine dikkat ¢ekerek bu tiir beklenti, uygulama ve ¢agrilarin olumsuz yonleri
oldugunu iddia etmektedir. Cografya boliimii 6grencileriyle yiiriitiilen ¢alismada
miifredat revizyonu baglaminda dgrencilerin goriisleri analiz edilmis ve gesitli tesvik
yontemlerinin kullanilmasina karsin 6grencilerin yeterli katilim gostermedigi ortaya
konulmustur. Onyx ve dig. (2012) farkli kesimlerden bireylerin sosyal degisim, tutum,
aktif vatandaglik bi¢imleri ve uygulamalarini belirleyerek aktif vatandaglik algisi ve
aktif vatandagligin nasil ortaya ¢iktigint ortaya koymay1 amaglamigtir. Calismanin
sonucunda birbirine zit iki temaya dikkat ¢ekilerek, aktif vatandagligin uluslararasi ve
genel iyilik i¢in ya da yerel ve somut iyilik icin ortaya ¢ikmig olabilecegi ortaya
konmustur. Shuler (2010) calismasinda katilim ile tutum arasindaki iliskinin zaman
icindeki degigimini incelemeyi amaglamistir. Bu amagla yiiksek dgretim diizeyindeki
Ogrencilerin tutumlari, toplum hizmeti faaliyetleri, siyaset ve sivil katilim iizerine 6z
yeterlilikleri, sivil sorumluluga baglilik ve ¢esitlilige hoggoriileri incelenmistir. Wood
(2009) yaptig1 calismada 14-16 yas arasindaki genclerin aktif vatandasligi nasil
tanimladiklarini ve deneyimlerini incelemistir. At6lye galismalart ve odak gruplarla
yiiriitiilen ¢alismada genclerin aktif vatandasligi; statii, sosyal sorumluluk ve politik
okuryazarlik agisindan tanimladiklari; haklar, sorumluluklar, bagkalariyla ilgilenmek,
kontrol, karar vermek ve saygi kavramlariyla iligki kurduklart sonucuna ulasiimistir.

S6z konusu caligmalarda ¢ogunlukla etkin yurttaslik konusunda bulunulan
nokta yeterli gorilmemekte ve yurttaghik becerilerini gelistirmeye yonelik
calismalarin yapilmasi dnerilmektedir. Okullarda bu gdrev dncelikle sosyal bilgiler
ogretmenlerine diismektedir. Ogretmenlerin bu gdrevi yerine getirmeden Once
kendilerinin de etkin yurttaglilk hakkkinda dogru algiya sahip olmalari
beklenmektedir. Ogretmenlerin etkin yurttashk hakkindaki algilari heniiz hizmet
Oncesinde saptanip gereksinime yonelik iyilestirme ¢alismalarinin yapilmasi 6nemli
olabilir. Alanyazinda etkin yurttashk {izerine Ogretmen adaylariyla yapilan
calismalarin az sayida oldugu belirlenmistir. Bu ¢alismanin konusu, yontemi, ¢alisma
grubu, caligilan kavram ve kullanilan yaklagim baglaminda alanyazina katki
saglayacagi diisiiniilmektedir. Calismada sosyal bilgiler 6gretmen adaylarmin "etkin
yurttaslik" kavramma iliskin metaforik algilarin1 belirlemek amaglanmistir. Bu
kapsamda su sorulara yanit aranmistir:

1. Sosyal bilgiler &gretmen adaylarmin "etkin yurttashk" kavramim
tanimlamak i¢in kullandiklari metaforlar nelerdir?
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2. Sosyal bilgiler 6gretmen adaylarinin "etkin yurttaslik" kavramina yonelik
olusturduklar1 metaforlar hangi kategoriler altinda toplanmaktadir?

Bu ¢alismada etkin yurttaglik kavrami aktif vatandaslik kavramaiyla ilintili olarak
kullanilmistir. Arastirma sorular1 kapsaminda dncelikle 6gretmen adaylarinin etkin
yurttasligi hangi metaforla neden iligkilendirdigini belirlemek amacglanmigtir. Bu
tespitten yola ¢ikarak ¢alisma grubuna dahil olan &gretmen adaylarinin  etkin
yurttaslig1 nasil algiladigi kategoriler halinde belirlenerek, sonuglar yorumlanmaistir.
Calismanin 6gretmen adaylarinin etkin yurttaglikla ilgili algilarinin tespit edilmesi,
ihtiyacin belirlenmesi ve iyilestirme Onerileri i¢in firsat sunmasi hedeflenmistir.

Yontem

Sosyal bilgiler &gretmen adaylarinin etkin yurttaghk kavramina yonelik
algilarinin incelendigi bu arastirmada nitel aragtirma yaklasimi benimsenmistir.
Aragtirma tarama modelinde yiiriitiilmiistiir. Tarama modeli aragtirmalarinin temel
amact belirlenen evrenin Ozelliklerini tanimlamak ve secilen Ornekleme gore
¢ikarimlarda bulunmaktir (Fraenkel ve Wallen, 2009). Tarama calismalari; isletme,
saglik ve egitim gibi farkli alanlarda segilen grubun o&zelliklerini belirleyerek,
planlama ve politika belirleme igin firsat sunabilir (Sezgin Selguk, 2019). Bu
caligmada arastirmaya dahil edilen Sosyal Bilgiler 6gretmen adaylarinin etkin
yurttaglik algisi belirlenerek varolan durumun ortaya konulmasi ve ileriye doniik
oneriler gelistirilmesi hedeflendiginden tarama modeli tercih edilmistir.

Cahisma Grubu

Arastirmanin ¢alisma grubunu 2019-2020 6gretim yilinin bahar yariyilinda
Trabzon Universitesi Sosyal Bilgiler Egitimi alaninda 6grenim goren 146 dgretmen
aday1 olusturmustur. 152 kisi arastirmaya katilmasma karsin altist gegersiz-bos
yanitlar gonderdigi i¢in degerlendirmeye alinmamistir. Caligma grubu amagsal
ornekleme yonteminin 6lgiit 6rnekleme yontemiyle belirlenmistir. Amagli 6rnekleme
yontemi ¢alisma amacina bagli olarak yogunlukla bilgi edinilecek gruplarda ¢alisma
yapmay1 olanakli kilar (Canbazoglu Bilici, 2019). Olgiit érnekleme yontemi belirli
ozelliklere sahip kisilerle calisilmak hedeflendiginde tercih edilmektedir (Patton,
1990). Bu ¢aligmada da sosyal bilgiler yurttaslik temelli bir ders oldugu ve dncelikle
bu dersten sorumlu 6gretmen adaylarinin etkin yurttaglik algisinin belirlenmesi
gerektigi diisliniildiigiinden sosyal bilgiler 6gretmenligi lisans programina kayith
olmak 6lgiit olarak alinarak dlgiit 6rnekleme yontemi yeglenmistir. Tablo 1°de galisma
grubuna iliskin bilgiler verilmistir.



Sosval Bilgiler Ogretmen Adaylarimin EtkinYurttaslik Kavramina fliskin Metaforik Algilar: 1389

Tablo 1
Calisma Grubuna Iliskin Bilgiler
Symf Cinsiyet (f)
Erkek Kadin

1. Smf 8 24
2. Smif 12 28
3. Smif 7 15
4. Siif 17 35
Toplam 44 102

Tablo 1’den de goriildiigii gibi arastirma, sosyal bilgiler egitimi birinci (32),
ikinci (40), ii¢iincii (22) ve dordiincii (52) sinif diizeylerinde 102°si kadin 44’1 erkek
olmak {izere 146 6gretmen adayi ile yliriitilmiistiir.

Veri Toplama Araci

Veri toplama araci olarak agik uclu anket formu kullanilmistir. Yasanan pandemi
stirecinden dolayr anket formu web tabanli olarak hazirlanmistir. Anket formu
demografik bilgilerin ve etkin yurttaslik algilarina yonelik sorularin yer aldig: iki
kategori olmak tizere toplam dort sorudan olusturulmustur. Veri toplama aracinda
metaforik ¢aligmalarda siklikla tercih edilen ifade kalib1 kullanilmistir. Veri toplama
aract daha oOnce de benzer caligmalarda kullanildigi icin uzman goriisline
bagvurulmamistir. Demografik bilgiler i¢inde 6gretmen adaylarinin cinsiyet ve sinif
diizeyi bilgisi yer almigtir.Etkin yurttaglik algilarina yonelik sorularin bulundugu
kategoride katilimeilarin “Etkin yurttaglik...... gibidir. Ciinkd.....” ifade kalibina gére
goriislerini agiklamalari istenmistir. Olusturulan formun pilot uygulamasi matematik
egitimi boliimiinde 6grenim gérmekte olan on 6grenci ile yapilmistir. Pilot uygulama
sonrasi formda herhangi bir degisiklik yapilmamistir.

Arastirma Siireci

Web tabanli olusturulan anket formunun baglanti adresi Sosyal Bilgiler
Anabilimdali’'nda 6grenim goren &gretmen adaylarina e-posta ve kisa ileti olarak
gonderilmistir.Ogretmen adaylarinin géniilliilik esasina gore calismaya katilimlar
istenmis, arastirma etigi geregi veriler toplanirken katilimeilarin kimliklerinin gizli
tutulacagi belirtilmistir. Katilimcilarin e-postalar1 kaydedilerek ¢aligsmaya yalnizca bir
cevap gondermeleri saglanmistir. Yaklasik iki haftalik siirenin sonunda veri toplama
stireci tamamlanmustir.

Etik Kurul Karar

Yapilan bu arastirmada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayimn
Etigi YoOnergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.
Yonergenin ikinci boliimii olan “Bilimsel Arastirma ve Yaym Etigine Aykir
Eylemler” baslig1 altinda belirtilen eylemlerden higbiri gerceklestirilmemistir.
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Calismanin etik kurul incelemesi Trabzon Universitesi Sosyal ve Beseri Bilimler
Bilimsel Arastirma ve Yaym Etik Kurulu tarafindan yapilmis ve 06.01.2021 tarih
81614018-000-E.14 sayili karar ile ¢alisma etik agidan uygun bulunmustur.

Veri Analizi

Arastirmada elde edilen veriler lizerinde icerik analizi gerceklestirilmistir.
Analiz asamasinda tek arastirmaci gorev almistir. Verilerin analizinde Oncelikle
kodlar belirlenmis ve olusturulan kodlara goére kategoriler olusturulmustur.
Kategoriler 6gretmen adaylarinin metaforlar i¢in ifade ettigi ortak 6zelliginden yola
cikilarak olusturulmustur. Ornegin 15tk ve pusula metaforlar1 yol gdsterici
ozellikleriyle ifade edildiginden bu metaforlar “yol gosteren” kategorisi basliginda
degerlendirilmistir. Calismanin tekrar ve teyit edilebilirligini (Yildirim ve Simsek,
2016) saglamak i¢in veriler ilk kodlamadan iki ay sonra ayni arastirmaci tarafindan
tekrar kodlanmistir. Yapilan analizler sonucu olusturulan kod ve kategoriler
kargilagtirtlmistir. Bagimsiz yapilan hem ilk hem de son kodlamalarda biiyiik 6l¢iide
tutarhigm oldugu belirlenmistir. Biiylik oranda benzer analizlerin yapildigmin ve
analizlerin giivenilir oldugunun saptanmasiin ardindan kod ve kategoriler uzman
goriisiine sunulmustur. Yurttaglik egitimi konusunda ¢aligmalari bulunan uzmanin
Onerisi sonrasinda analize son bi¢imi verilmistir. Caligmada &grencilerin gergek
isimleri yerine kod ve numaralar kullanilmistir. Kadin 6gretmen adaylar1 i¢in (KO1,
KO2,...), erkek 6gretmen adaylari igin ise (EO1, EQ2,...) kodlar1 numaralandirilarak
kullanilmistir. Analizler gorsellestirilmis, tablo ve sekil olarak sunulmus ayrica
frekans bilgisine yer verilmistir. Tablo ve sekillerdeki frekans degerleri goriig sayisi
olarak sunulmustur. Veriler 6gretmen adaylarinin goriislerinden dogrudan alintilarla
desteklenmistir.

Bulgular

Bu bolimde sosyal bilgiler 6gretmen adaylarinin etkin yurttaglik kavramina
yonelik gelistirdikleri metaforlar ¢dziimlenmistir. Ogretmen adaylarinin kullandiklart
metaforlar smif diizeylerine gore tablolagtirilmis ve Ogretmen adaylarmin
acikladiklar1 goriislerine gore kategoriler diizenlenmistir. Elde edilen bulgular,
sekiller kullanilarak gorsellestirilmis ve kodlar goriis sayisini belirten frekans
bilgileriyle sunulmustur. Elde edilen bulgular katilimcilarin goriislerinden dogrudan
alintilarla desteklenmistir.

Birinci Alt Probleme iliskin Bulgular

Bu béliimde birinci alt problem olan “Sosyal bilgiler 6gretmen adaylarinin sinif
diizeylerine gore ‘etkin yurttaglik’ kavramini tanimlamak i¢in kullandiklar1 metaforlar
nelerdir?” sorusuna yanit aranmistir. Elde edilen veriler Tablo 2'de sunulmustur.
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Tablo 2
Sosyal Bilgiler Ogretmen Adaylarimin Swinif Diizeylerine Gére Etkin yurttashk
Kavramina Yénelik Kullandiklar: Metaforlar

Sinif Diizeyi Simnif Diizeyi
f v 8 ¥ 9 B§ ’ v 5 09 9 E
Metafor s £ £ g = Metafor = = = g =
@2 2 @ 9 g a2 2w 9 &
— N n <t = . — o en <t =
Odev 6 3 5 4 1g rivanonun * x ox 1 1
tuslari
Karinca 1 2 1 5 9  Atatiirk * * 1 1
Cark 4 1 * 1 6  Prospektiis * 1 * * 1
Kutup
* * * *
An 3 1 1 5 Vildizt 1 1
Fabrika * *x 2 3 5 Cigek * 1 ox ox ]
Anne 1 2 1 * 4 Uyanik insan 1 * * * 1
Ogrenci 1 2 * 1 4 Giiglii insan * * 1 * 1
Yasam 1 1 1 * 3 Bal porsugu * 1 * * 1
Devlet x 9 1 = g Sokk * 1 x x
lambasi
STK R | Newtonun .« w4 g
besigi
Yapboz * 2 * 1 3 Ekmek 1 * * * 1
Eleyen * * ii * * *
demir 1 2 3 Oksijen 1 1
Araba x 2 x 1 g Dewidaim o, .y
sistemi
Ogretmen 1 * * 1 2 Yirimek 1 *  x0* 1
Saat * 1 1 1 3 Kitap 1 * * * 1
Mahkeme * * * 2 2 Koronaviriis * * * 1 1
Bilimadami = * * 2 % o Savas ook 1 x
kadm
Bozkurt 1 1 2 Ebeveyn * 1 1
Agag 1 * * 2 Hassas terazi * * 1 * 1
Bilingli * 1 - 1 2 Gezegen - « « 1 1
insan sistemi
Meyve 1 * * 1 2 Haber * * * 1 1
Sevgili 1 x» = 1 o Glnes * 1 xox ]
1ginlart
Nar * 2 * * 2 Isik * * * 1 1
Ev * 1 * 1 2 Uzunyol * 1 * * 1
Altin * 1 * 1 2 Pil * * * 1 1
Pusula * 2 * * 2 Riizgar gili * * * 1 1
Ay * x x 2 2 gy L |
Kalkan 1 * * 1 2 Hiicre 1 * * * 1
Diiriist * 1 * * 1 Meclis % 1 ]
bankaci
Kimlik kart1 * * * 1 1  Robot * * * 1 1
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Tablo 2 (devam)

Sinif Diizeyi Sinif Diizeyi
Metafor = F g g g Metafor ¢ g % 5

n 2 7 «n 3 ) n ) ) oy

~ o e & — I A < =
Saglik * * * 1 1 Sava 1 * * * 1
calisanlari
Saglik 1 N N N 1 Kaynayan N N N 1 1
bakani su
Urgan * * 1 * 1  Yemek * * * 1 1
Tavuk * * 1 * 1  Genglik * * * 1 1
Diirbiin * * 1 * 1  Okul hayat1 * 1 * * 1
Kus * * 1 * 1  Milletvekili  * * * 1 1
Cevrlmlgl * * * 1 * * *
olmak 1 1  Temel Reis 1 1
Toplam 146

Sosyal bilgiler 6gretmen adaylar1 etkin yurttaglik kavrami i¢in 74'i farkli olmak
iizere 146 metafor belirtmistir. Tabloya goére “etkin yurttaglik” kavrami en ¢ok ddev
(18), karinca (9), cark (6), ar1 ve fabrika (5) metaforlariyla eslestirilmistir. Odev (18)
ve karinca (9) metaforlar1 tiim siif diizeylerinde kullanilan metaforlar olmustur.
Metaforlar 6zelliklerine gore kategorik olarak degerlendirildiginde nesne adlari (20),
hayvan-bitki-yiyecek (12), insan (9), meslek (8), cografi terim (8), kurum (5), eylem-
durum (5), biyolojik terim (2) ve diger (3) olarak gruplandirilabilecek 146 kavram
kullanilmustir.

Odev (6), gark (4), ar1 (3), anne (1), karmca (1), dgrenci (1), yasam (1), gretmen
(1), agac (1), meyve (1), sevgili (1), kalkan (1), saglik bakani (1), gevrimigi olmak (1),
Kutup Yildiz1 (1), uyanik insan (1), ekmek (1), oksijen (1), yiirlimek (1), kitap (1),
hiicre (1) ve saver (1) birinci smifta 6grenim goérmekte olan dgretmen adaylarinin
etkin yurttaghigt tanimlarken kullandiklar1 metaforlardir. Birinci smifta 6grenim
gormekte olan 6gretmen adaylar1 22 farkli olmak iizere 32 metafor dile getirmistir.

Ikinci sinifta 6grenim gérmekte olan 6gretmen adaylari etkin yurttashg odev
(3), karinca (2), araba (2), anne (2), 6grenci (2), devlet (2), STK (2), pusula (2), nar
(2), yapboz (2), isleyen demir (1), cark (1), ar1 (1), yasam (1), saat (1), bozkurt (1),
bilingli insan (1), ev (1), altin (1), prospektiis (1), ¢igek (1), bal porsugu (1), sokak
lambasi (1), devri daim sistemi (1), gilines 1sinlart (1), uzun yol (1), okul hayati (1),
Temel Reis (1) metaforlarma benzetmistir. Ikinci sinifta 6grenim gérmekte olan
O0gretmen adaylar 28 farkli olmak iizere 40 metafor dile getirmistir.

Odev (5), karinca (1), fabrika (2), bilim adami (2), anne (1), yasam (1), devlet
(1), saat (1), agac (1), urgan (1), tavuk (1), diirbiin (1), kus (1), giiclii insan (1), savase1
kadin (1), hassas terazi (1) ti¢iincli sinifta 6grenim goren 6gretmen adaylariin etkin
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yurttashgi tanimlamak icin kullandiklar1 metaforlar olmustur. Ugiincii sinifta 6grenim
gormekte olan 6gretmen adaylart 16 farkli olmak iizere 22 metafor dile getirmistir.

Dérdiincii smifta 6grenim gérmekte olan 6gretmen adaylari etkin yurttashk
kavramimi tanimlamak icin 6dev (4), karinca (5), fabrika (3), mahkeme (2), isleyen
demir (2), ay (2), 6grenci (1), ¢ark (1), ar1 (1), STK (1), yapboz (1), araba (1),
ogretmen (1), saat (1), bozkurt (1), bilingli insan (1), meyve (1), sevgili (1), ev (1),
altin (1), kalkan (1), kimlik kart1 (1),Saglik ¢aliganlar1 (1), piyanonun tuslar1 (1),
Atatiirk (1), Newton'un besigi (1),koronaviriis (1), ebeveyn (1), gezegen sistemi (1),
haber (1), 151k (1), pil (1), riizgar giilii (1), su (1), meclis (1), robot (1), kaynayan su
(1), yemek (1), genclik (1), milletvekili (1) kavramlarini kullanmistir. Dérdiincii
smifta 6grenim gérmekte olan dgretmen adaylar1 40 farkli olmak iizere 52 metafor
dile getirmistir.

ikinci Alt Probleme iliskin Bulgular

Caligsmanin bu boliimiinde ikinci alt problem yer alan sosyal bilgiler 6gretmen
adaylarmin "etkin yurttaglik" kavramina yonelik olusturduklari metaforlar hangi
kategoriler altinda toplanmaktadir? sorusuna yanit aranmistir. Sosyal bilgiler
O6gretmen adaylarmin etkin yurttaglik kavramina iligkin metafor kategorileri Sekil
1’de sunulmustur.

Sekil 1.
Sosyal Bilgiler égretmen adaylarinin etkin yurttaghk kavramina iliskin metafor
kategorileri

Gdrev ve
L Sorumlulugunu
Ozgiir Bilen Cfl‘l_l;k;m
3 =]
=38
Fedakar
t=3
Yol Gosteren
=14
Etkin Yurttaghk
Miicadeleci Kavramma lligkin
=6 Metafor o
Kategorileri Qo}[\‘_)i'gnlu
Biitiiniin
Pargasi
=6 Koruyan
Bilingli Y =1
. ilingli- arar
Vazgegilmez Haklarim Bilen Saglayan
[=6 ve Sorgulayan =10

=6
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Ogretmen adaylarinin etkin yurttashk kavramma yonelik gelistirdikleri
metaforlar incelenerek, agiklamalarda yer alan ifadelere gore 12 farkli kategori
olusturulmustur. Ogretmen adaylarinin etkin yurttashk kavrami icin kullandig1
metaforlar “gorev ve sorumlulugunu bilen, ¢aliskan, yol gosteren, ¢ok yonlii, yarar
saglayan, koruyan, miicadeleci, vazgegilmez, bilingli-haklarini bilen-sorgulayan,
biitiiniin parcasi, fedakar ve ozgiir” kategorileri altinda toplanmustir.

Bu baglamda sosyal bilgiler 6gretmen adaylarmin etkin yurttaglik kavramina
iliskin metaforlarinin kategori analizi Sekil 2’de verilmistir.

Sekil 2.
Sosyal Bilgiler gretmen adaylarimin etkin yurttaslik kavramina iliskin metaforlar ve
kategorileri

S Cark (6) Bozkurt (2) =
Odev (18) Fabrika (5) Pusula (2) o) STK(3
Karinca (7) An(5) Ay ) Devlet (3) 3)
Ogrenci (4) Isleyen demir (3) g,yuylﬁ( bakant (1) Nar (2) Kalkan (2) Meyve (2)
Anne (4) et Dirbiin (1) Bilimadami (1) | Mahkeme (2) | /Agac (2)
o Saat (2 ovaili 2
Ogfretmen (1) K‘zmgcz)l © Prospektiis (1) ngeg@ S_"‘ gli 2) Altin (2)
Tavuk (1 o sy P sisterni (1) Ev(2) Yiiriimek (1
avuk (1) Newton'un besii (1) | Kutup Yildizi (1) Ebeveyn (1 uirimek (1)
#Bal porsugu (1) || Devri daim sistemi || g 1ok lambast ) *Yemek (1) veyn (1) Kitap (1)
Diiriist bankaci (1) (l')(l) Isik (1) ngm yflﬂ O] Riizgar giilii (1)
Hassas terazi (1) Kaynayan su (1) Robot (1) licre (1) Bilim adamu (1)
Korona Viriis (1) *Atatiirk (1)
SOrf;,',’,ﬁf,f“gmu Cahigkan Yol Gosteren  Cok Yonlii Koruyan  yupar Saglayan
Bilen =38 =32 =14 =13 =12 £=10
Etkin Yurttas
Eiae Bilingli -Haklarm 4 i i
Ozgiir Fedakar Biitiiniin Parcasi 7 o5 Vazgecilmez Miicadeleci
=3 1=3 =6 Ty ve Sk =6 =6
B Bilingli insan (2) E— Urgan (1)
Kus (1) Ogretmen (1) || Yapboz (3) Cevrimici olmak mﬁ‘f)(” Giiglil insan (1)
Genglik (1) Saghik cahganlan Meclis (1) (1) Oksijen (1) *Bal porsugu (1)
Cicek (1) () Piyano tuglari (1) Uyanik insan (1) Gun&llsmlan a Savasei kadin (1)
*Atatiirk (1) Millet vekili (1) Saver (1) Su ”’)’ Temel Reis (1)
Haber (1) +Yomek (1) Okul hayat (1)

Sekil 2’ye gore birinci siniftaki 6gretmen adaylarinin kullandiklar1 metaforlar
kategorik olarak ele alindiginda sorumlulugunu bilen (10) kategorisinin 6n plana
ciktig1 sdylenebilir. Bu kategoriyi ¢aliskan (7), yarar saglayan (4), sorgulayan (3), yol
gosteren (2), cok yonlii (2), vazgegilmez (2) ve koruyan (2) kategorileri izlemektedir.
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Birinci smiftaki 6gretmen adaylar1 miicadeleci, biitiiniin parcasi, fedakar ve &zgiir
kategorilerinde herhangi bir metafor dile getirmemistir.

Ikinci siniftaki 6gretmen adaylarinin kullandiklart metaforlar kategorik olarak
ele alindiginda caliskan (9) kategorisinin 6n plana ¢iktig1 sdylenebilir. Bu kategoriyi
sorumlulugunu bilen (8), ¢cok yonlii (6), yol gosteren (5), miicadeleci (3), koruyan (3)
yarar saglayan (1), sorgulayan (1), vazgecilmez (1), biitiiniin parcasi (1) ve 6zgiir (1)
kategorileri izlemektedir.Ikinci smiftaki 6gretmen adaylari fedakar kategorisinde
herhangi bir metafor dile getirmemistir.

Uciincii smiftaki 6gretmen adaylarmin kullandiklar1 metaforlar kategorik olarak
ele alindiginda sorumlulugunu bilen (8) kategorisinin 6n plana ¢iktig1 sdylenebilir. Bu
kategoriyi caliskan (4), ¢ok yonlii (4), miicadeleci (3), yarar saglayan (1), dzgiir (1)
yol gosteren (1) kategorileri izlemektedir. Uciincii simftaki 6gretmen adaylari
biitiiniin parcasi, fedakar, sorgulayan, vazgegilmez ve koruyan kategorilerinde
herhangi bir metafor dile getirmemistir.

Dordiincii sinifta 6grenim goren dgretmen adaylarmin kullandiklari metaforlar
kategorik olarak ele alindiginda caliskan (18) kategorisinin 6n plana c¢iktigi
sOylenebilir. Bu kategoriyi koruyan (7), sorumlulugunu bilen (6), yol gosteren (6)
biitiiniin parcas1 (4), yarar saglayan (3), vazge¢ilmez (3), fedakar (2), ¢ok yonlii (2),
sorgulayan (2), miicadeleci (3), 6zgiir (1) kategorileri izletmektedir. Dordiincii
smiftaki 6gretmen adaylart miicadeleci kategorisinde herhangi bir metafor dile
getirmemistir.

Sosyal bilgiler 0Ogretmen adaylart tarafindan, 12 kategoride "gérev-
sorumlulugunu bilen (38), ¢aligkan (32), yol gosteren (14), ¢cok yonlii (13), koruyan
(12), yarar saglayan (10), bilingli -haklarini bilen ve sorgulayan (6), miicadeleci (6),
biitiiniin parcasi (6), vazgegilmez (6), fedakar (3), 6zgiir (3)" 74'0 farkli olmak tizere
146 metafor dile getirilmistir. Ogretmen adaylari ayn1 metaforu farkli nitelikler
belirtmek veya birden fazla 6zellik igin de kullanmustir.

Frekansi en yiiksek kategori “gorev ve sorumlulugunu bilen (38)” kategorisidir.
Bu kategori i¢in 6gretmen adaylar1 dokuz farkli metafor kullanmistir. Ogretmenler
adaylar1 en ¢ok 6dev (18) metaforunu kullanirken bunu karinca (7), 6grenci (4), anne
(4), 6gretmen (1), bal porsugu (1), diiriist bankac1 (1) ve hassas terazi (1) metaforlar
izlemistir. Ogretmen adaylari tamamlanmasi sorumluluk gerektiren odev
metaforunun yani sira toplum nezdinde sorumlulugu temsil ettigini distindigi
karinca metaforunu hem bu kategoride hem de tiim metaforlar i¢inde en ¢ok tercih
etmistir. Odev metaforunu kullanan KO4 “Etkin yurttaslik édev gibidir. Ciinkii 6devi
ancak sorumluluk sahibi 6grenciler yapar” ifadeleriyle goriisiinii dile getirmistir.

Frekansi en yiiksek ikinci kategori "caliskan (32)" kategorisi olup bu kategori en
fazla farklt metaforun (12) dile getirildigi kategori olmustur. Bu kapsamda cark (6),
fabrika (5) ve ar1 (5) metaforlar1 bu kategorinin en ¢ok kullanilan metaforlarn
olmustur. Bu metaforlari; isleyen demir (3), araba (3), saat (3), karinca (2), Newton’un
besigi (1), devri daim sistemi (1), pil (1), kaynayan su (1) ve koronaviriis (1)



1396 Elif Torun ve Ibrahim Fevzi Sahin

metaforlar takip etmigtir. Tercih edilen metaforlar ¢aligma-hareket yoniiyle etkin
yurttasliga benzetildigi katilimeilar tarafindan dile getirilmistir. En ¢ok kullanilan
cark metaforu i¢in KO28 “Etkin yurttashk ¢ark gibidir. Ciinkii ¢ark devamli doner,
calisir ve hareket eder bunun isi odur” ifadelerini kullanmistir. Bunun yani sira
pandemi nedeniyle kelime dagarcigimiza katilan ve zihnimize yerlesen bir kavram
olarak diisiliniilen “koronaviriis” de bir katilimci tarafindan etkin yurttag kavramiyla
bagdastirilmistir. EO76 “Etkin yurttaslik koronaviriis gibidir. Ciinkii siirekli aktif hic
durmayan her firsatta isini yapar” ifadeleriyle etkin yurttashig: viriisiin hareketliligi
ile iliskilendirerek goriiniisii dile getirmistir.

Frekans degeri en yiiksek ti¢iincii kategori "yol gosteren (14)" kategorisi olup bu
kategoride 11 farkli metafor dile getirilmistir. Bu metaforlar bozkurt (2), pusula (2),
ay (2), saglik bakani (1), diirbiin (1), prospektiis (1), kutup y1ldiz1 (1), sokak lambasi
(1), 151k (1), robot (1) ve Atatiirk (1) olarak yer almistir. Bu kategoride frekanslar
yaklasik ayni diizeydedir. Ogretmen adaylarindan KO10 “Etkin yurttashk bozkurt
gibidir. Clnkii bozkurt Tiirklere yol gosterdigi gibi etkin yurttas da diger yurttaslara
yol géasterir” ifadelerini kullanmastir.

Ogretmen adaylarmin kullandiklar1 bir diger metafor grubu “cok yénlii (13)”
kategorisi altinda toplanmistir. Bu kategoride yasam (3), devlet (3), nar (2), bilim
adamu (1), gezegen sistemi (1), yemek (1) uzun yol (1), hiicre (1) metaforlarina yer
verilmistir. Ogretmen adaylarlndan EO79 cok yonlii olmak ile iliskilendirdigi
metaforlardan uzun yol kavrami i¢in “Etkin yurttashk uzun bir yola benzer. Cilinkii
uzun yollar iginde farkly seyleri saklar, yolda ayni zamanda birden ¢ok durumla
karsilasirsiniz” ifadelerine yer vermistir.

Ogretmen adaylarmin kullandiklar1 bir diger metafor grubu “koruyan (12)”
kategorisi altinda toplanmistir. Bu kategoride STK (3), kalkan (2), mahkeme (2),
sevgili (2), ev (2), ebeveyn (1) metaforlarma yer verilmistir. Ogretmen adaylarmmn
koruma ile iligkilendirdikleri metaforlardan kalkan kavrami i¢in “Etkin yurttaglik
kalkan gibidir. Ciinkii kalkan darbelerden savascyn korur. Etkin yurttas da halki
haksizliklardan korur” ifadeleriyle goriisiini agiklamistir.

Ogretmen adaylarinin yarar sagladigi icin etkin yurttashk ile iliskilendirdiklerini
belirttikleri metaforlar “yarar saglayan (10)” kategorisinde birlestirilmistir. Bu
kategoride meyve (2), agag (2), altin (2), ylirimek (1), kitap (1), riizgar giilii (1) ve
bilim adami (1) metaforlar1 yer almistir. Ogretmen adaylarmin yarar sagladig1 igin
etkin yurttashk kavram ile iliskilendirdikleri altin metaforu i¢in KO112 “Etkin
yurttaslik altin gibidir. Clinki altin sahibine fayda saglar, etkin yurttas da tilkesine
faydalidir” ifadelerini kullanmustir.

“Miicadeleci (6)” kategorisinde dgretmen adaylari; urgan (1), giiglii insan (1),
bal porsugu (1), savasci kadin (1), temel reis (1) ve okul hayat1 (1) metaforlarini
kullanmistir. Savasc1 kadin metaforunu kullanan KO6 “Etkin yurttaslik savasct bir
kadina benzer. Cinkii savags¢i bir kadn her tiirlii sorunla yilmadan miicadele edebilir.
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Etkin  yurttashk da yilmadan miicadeleyi gerektirir” ifadeleriyle goriisiinii
aciklamustir.

Ogretmen adaylarinin vazgecilmez oldugu icin etkin yurttashga benzettikleri
metaforlar “vazgecilmez (6)” kategorisi altinda toplanmistir. Bu kategoride kimlik
karti (1), ekmek (1), oksijen (1), giines 1smnlar1 (1), su (1) ve yemek (1) metaforlar: yer
almustir. Vazgecilmez oldugu igin etkin yurttashg ekmek ile bagdastiran EO41 “Etkin
yurttaghik ekmek gibidir. Cinkii ekmek hayat igin ne kadar vazgegilmezse, etkin
yurttaslk da toplumsal hayat igin 6yledir” ifadeleriyle goriistint dile getirmistir.

Ogretmen adaylarmin bilingli insan (2), ¢cevrim i¢i olmak (1), uyanik insan (1),
savcl (1) ve haber (1) metaforlart “bilingli-haklarini bilen ve sorgulayan (6)”
kategorisi altinda birlestirilmistir. Bu metaforlardan etkin yurttagligi ¢evrim igi
olmaya benzeten KO29 “Etkin yurttaslik ¢evrim ici olmaya benzer. Ciinkii ¢evrim
iciysen bir seylerden haberdarsin, farkindasindir” ifadelerini kullanmustir.

Ogretmen adaylarinin bir kismi da etkin yurttaslik igin yapboz (3), meclis (1),
piyano tuslari (1) ve milletvekili (1) kavramlarint kullanmigtir. Bu kavramlar
O0gretmen adaylarinin sdylemlerinden hareket edilerek “biitiiniin parcasi (6)”
kategorisinde birlestirilmistir. EO78 “Etkin yurttashk yapboz gibidir. Ciinkii bir
yapbozdan anlaml bir biitiinliik ¢tkarmak icin tiim par¢alarin yerinde olmas: gerekir,
bir parcanin bile eksik olmasi biitiinliigii bozar. Etkin yurttashik da tiim isleyisin bir
pargasidir, o par¢a olmazsa bir seyler hep eksik kalir” ciimleleriyle goriisiint dile
getirmistir.

Ogretmen adaylarmin ifadelerinden yola ¢ikarak olusturulan bir diger kategori
“fedakar (3)” kategorisidir. Bu kategoride 6gretmen (1), saglik calisanlar1 (1) ve
Atatiirk (1) metaforlar1 kullanilmistir. Saglik ¢alisanlart metaforunu kullanan
dgretmen adayr EO113 “Etkin yurttashk saglik calisanlarma benzer. Ciinkii saglik
calisanlari en zor zamanlarda kendini hige sayip iilkesi icin kendinden 6diin verdi”
ifadelerini kullanmistir.

Ogretmen adaylarini etkin yurttaghk kavrami i¢in kullandiklar kus (1), genglik
(1) ve cigek (1) metaforlart “6zgiir (3)” kategorisi altinda toplanmistir. Cigek
metaforunu kullanan EOQ107 “Etkin yurttaslik ¢icege benzer. Ciinkii cicek kendi
hayatini siirdiiriirken polenleri riizgarlarla ozgiirce dolasir. Etkin yurttashk da cicek
gibi ozgiir olmayt gerektirir, 6zgiirsen etkin olursun” ifadelerini kullanmigtir.

Bazi metaforlar birden fazla &zellikle bagdastirilarak kullanildigi i¢in bu
kavramlar “*” igareti ile gosterilmis ve bu metaforlara farkli kategorilerde yer
verilmistir. Bu metaforlardan biri Atatiirk metaforudur. Bu baglamda Atatiirk
metaforuna “yol gdsteren” ve “fedakar” kategorilerinde yer verilmistir. EO9 “Etkin
yurttaglik Atatiirk'e benzer. Clinkl Atatiirk yol gdsteren ve fedakar bir liderdi. Etkin
yurttas da boyle olmalidw” ifadeleriyle etkin yurttaghigin kendisi i¢in ne ifade ettigini
dile getirmistir. Bal porsugu metaforu da tek metafor olup iki farkli 6zelligi nedeniyle
iki ayr1 kategoride yer alan metaforlardandir. Bu kapsamda bal porsugu metaforu
“gdrev ve sorumlulugunu bilen” ve “miicadeleci” kategorilerinde yer almistir. EO116
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“Etkin yurttaglik bal porsuguna benzer. Ciinki bal porsugu yavrularini beslemesi
gerektigi sorumlulugunun farkindadir ve ne olursa olsun miicadele eder” ifadeleriyle
goriislinii dile getirmistir. Yemek metaforu da iki ayr1 6zelligi nedeniyle tek katilimci
tarafindan dile getirilen metaforlardandir. Yemek metaforu icin KO62 “Etkin
yurttaglik yemek gibidir. Ciinkii i¢inde birden ¢ok unsuru barindirir ve canlilar igin
vazgecilmezdir” ifadelerini kullanmistir. Bu nedenle yemek metaforuna “gok yonlii”
ve “vazgecilmez” kategorilerinde yer verilmistir. Bunun yani sira farkli katilimeilar
ayn1 metaforu farkli 6zellikleriyle kullanmigtir. Bu metaforlardan olan “karinca”
metaforuna hem “caligkan” hem de “gérev ve sorumlulugunu bilen” kategorilerinde
yer verilmistir. Karinca metaforu yedi katilimci tarafindan caliskanlik 6zelligi
nedeniyle kullanilmigken iki katilimci gérev ve sorumlulugunu bilmesi yoniiyle
kullanilmistir. Bilim adami metaforu iki ayr1 katilimer tarafindan farkli 6zellikleri
nedeniyle ifade edildigi i¢in farkli kategoriler altinda degerlendirilmistir. Buna gore
bilim adami metaforu bir katilimer tarafindan ¢ok yonlii olmasi nedeniyle etkin
yurrtaslik ile iligkilendirilirken bagka katilime1 tarafindan yarar saglama baglaminda
iligkilendirilmistir.

Tartisma, Sonu¢ ve Oneriler

Bu arastirmada sosyal bilgiler 6gretmen adaylarinin etkin yurttaglik kavramina
iliskin metaforik algilarini belirlemek amaglanmistir. Bu kapsamda 146 6gretmen
adayindan elde edilen bulgular 1g181inda ulasilan sonug¢lar sunulmustur. Caligmadan
elde edilen sonuglara gére 6gretmen adaylarinin etkin yurttaghk kavrami ile dile
getirdikleri metaforlarin olumlu niteliklere sahip oldugu belirlenmistir. Bu sonucun
yurttaslik algist ile ilgili Aydin ve Celik (2017), Degirmenci ve Eskici (2019), Dere
(2019), Ersoy (2007), Feldmann (2007), Gol (2013), Keles ve Tonga (2014),
Peterson ve Knowles (2009), Tuncel ve Ugur (2009) tarafindan yapilan benzer
¢alismalarin sonuglartyla ayni dogrultuda oldugu, yurttaglik iizerine olumlu goriis ve
algilarin yer aldigi sylenebilir.

Sosyal bilgiler 6gretmen adaylarmin etkin yurttashk kavramma iligkin
kullandiklar1 metaforlar gerekgeleriyle degerlendirilerek kategorilere ayrilmistir.
Metaforlar, kategorileri baglaminda degerlendirildiginde dayandirildigi sebep
nedeniyle etkin yurttaslik ile ilgili metaforin kullanildig1 ve olusturulan kategorilerin
etkin yurttas 6zellikleriyle bagdastirilabilecegi sdylenebilir.

Sosyal bilgiler 6gretmen adaylarmin etkin yurttashk kavramma iligkin
kullandiklart metaforlar sinif diizeyine gore degerlendirildiginde sinif seviyesi
arttikca kullanilan metaforlarin da arttigi soylenebilir. Bu durum katilimci sayist ile
iligkili olmasinin yani sira sinif seviyesi arttik¢a bilgi diizeyinin de artmasiyla iliskili
olabilir.

Aragtirmadan elde edilen bir diger sonuca gore 6gretmen adaylarinin en sik dile
getirdigi metafor 6dev (18) ve karinca (9) iken, frekansi en yliksek "gorev ve
sorumlulugunu bilen" kategorisi olmustur. Bu kategoride O6gretmen adaylar



Sosval Bilgiler Ogretmen Adaylarimin EtkinYurttaslik Kavramina fliskin Metaforik Algilar: 1399

tarafindan goérev ve sorumluluk bildirdigini diisiindiikleri dokuz farkli metafor
kullanilmistir. Bu durumdan hareketle 6gretmen adaylarmin ¢ogunlukla "etkin
yurttaghik" kavramimi gorevlerini bilen ve sorumluluklarini yerine getiren yurttas ile
iligskilendirdigi gézlenmektedir. Aydin ve Celik (2017), Degirmenci ve Eskici (2019),
Dere (2019), Ersoy (2007), Eryilmaz ve dig. (2018), ibrahimoglu (2009) tarafindan
yapilan c¢aligmalarda yurttashgin cogunlukla sorumluluk ile iliskilendirildigi
belirtilmektedir. Yine Kus ve Aksu (2017) yaptiklar1 ¢aligmada sosyal bilgiler
Ogretmenlerinin aktif vatandas yetistirmeyi hedeflemelerine karsin “aktif vatandas”
tanimlarinin gérev ve sorumluluk baglaminda yogunlastigini, Namli Altintag (2016)
da 6gretmen adaylarinin aktif vatandasligi sorumluluk baglaminda ele aldiklarin ve
katilimeiligin  nasil olmasi gerektigine yonelik fikir birliginin  olmadigini
vurgulamaktadirlar. Bu aragtirmanin alanyazindaki diger calismalarla da paralellik
gosterdigi soylenebilir. Mizrak (2019) sosyal bilgiler 6gretmenlerinin aktif vatndaglik
kavramimin gorevini yerine getirme ile eslestirildigi sonucunu paylasmistir. Ersoy
(2007) da benzer olarak dgretmenlerin etkili vatandasligi sorumluluk baglaminda ele
aldiklarini belirtmistir. Caligmadan elde edilen bu sonug Tiirkiye 6zelinde yapilan
caligmalarla paralellik gostermesine karsin uluslararast alanyazinla farklilik
gostermektedir. Ornegin Westheimer ve Kahne (2004), Abs ve Veldhuis (2006) ile
Hoskins (2006) calismalarinda kavramsal olarak elen aldiklar1 yurttagligin Siyaset,
sivil toplum ve miicadele boyutuna dikkat ¢ekmektedir. Etkin yurttagliga yonelik
alanyazindaki bu farkli sonuglarin {ilkeler arasinda benimsenen yurttaglik politika ve
programlarinin farkli olmasiyla ilgili oldugu diisiiniilmektedir. Nitekim Degirmenci
ve Eskici (2019) de bu konuya dikkat ¢ekerek iilkemizde benimsenen
"sorumluluklarini bilen" yurttag vurgusunun bu sonuca etki etmis olabilecegini
aciklamistir. Kus ve Aksu (2017) bu sonucu gorev ve sorumlulugun 6n planda oldugu
cumbhuriyetgi/toplumcu yurttas anlayisimizdan kaynaklandigina vurgu yapmistir.
Alanyazinda farkli yurttaslik kavramlarimin gérev ve sorumlulukla eslestirilmesi eski
donemlerde benimsenen yurttaglik algisiyla da bagdastirilabilir. Bu anlayislarda
devletin ayakta kalmasi i¢in bireyin gérevini yerine getirmesi gerekmektedir (Heater,
2007). Diger yandan yurttaslik algisi iizerine aile ve g¢evrenin de etkili oldugu
bilinmektedir. Toplumlarin tarihsel siirecte gegirdikleri durumlar, yurttaglik algilarini
belirlemistir. Farkli donemlerde yasanan askeri miidahale dénemleri sorumluluk
temelli yurttaglik algisinin olusmasina neden olmus bu anlayista olan bireyler,
Ogretmen adaylarimin gortslerine etki etmis olabilir. Nitekim 1960-1980 askeri
miidahale donemlerinde apolitik yurttas yetistirmek hedeflenmis bu amagla sivil
katilimin aza indirildigi, devletini koruyan, gérev ve sorumluklarini yerine getiren,
her tehdide kars1 hazirlikli yurttag yetistirilmesi amaci giidiilmiistiir (Aydin, 2005;
Kilig Oguz, 2005). Yakin donemde yapilan yurttaslik calismalarinda da eski
donemlerde yapilan ¢caligmalarda da benzer sonucun ¢ikmis olmasi uygulanan dgretim
programinin etkin yurttas yetistirmek i¢in yeterli olmayabilecegi yorumunu ortaya
cikarmistir. 1998 o&gretim programinda yurttagin gorevlerinin neler oldugu ve
sorumluluklarimni yerine getirmesi tizerinde durulmugtur (Akhan ve dig., 2019). Oysa
2005 ve sonras1 programlarda kademeli de olsa yurttaslik etkin yurttas temelinde
kurulmaktadir. Ogretmen adaylarinin halen etkin yurttash@ yogunlukla sorumluluk



1400 Elif Torun ve Ibrahim Fevzi Sahin

temelinde ele almasi lisans egitimlerinin yani sira lisans dncesi esas alinan dgretim
programinin da etkin yurttag yetistirmek i¢in yeterli olma durumunu sorgulatmaktadir.

Frekansi en yiiksek ikinci kategori "caligkan" kategorisi olup, en fazla farkli
metafor burada dile getirilmistir. Ayrica en sik kullanilan {igiincii metafor olan ¢ark
(6) metaforu da bu kategoride yer almistir. Ogretmen adaylarinin etkin yurttaghig
ikinci sirada caligkanlik ile eslestirdigi sdylenebilir. Caliskanlik bildiren metaforlar
yogunlukla fiziksel etkinlik ve eylem yoniiyle kullanilmistir. Ogretmen adaylarinin
bu baglamda etkin yurttaglik icin bir eylemin gergeklestirilmesini gerekli gordiigii
sOylenebilir. Pandemi donemiyle birlikte is ve calisma etkinliklerinin yavaslamasi da
etkin bir yurttagin ¢alismasi ve iiretmesi gerektigi farkindaligini olusturmus olabilir.
Ancak etkin yurttaglik siyasal ve sosyal katilimi kapsamaktadir. Bu anlamda
bulgularda so6zii edilen ¢aligkanligin siyasal ve sosyal katilim yoniiyle degil bireysel
is ve sorumluluk baglaminda ele alidigr disiiniilmektedir. Nitekim bulgular
incelendiginde metaforlarin sorun ¢6zmek, cabalamak anlaminda ele alinmadig:
goriilmektedir. Bu baglamda 6gretmen adaylariin programda vurgulanan yurttaslik
ozelliginden ¢ok konuyu bireysel olarak degerlendirdigi soylenebilir. Ogretmen
adaylarmin bir kisminin 2018 programinda harekete gecme baglaminda vurgulanan
etkin yurttas profilini amaglanandan farkli nitelikte yansittig1 sonucuna ulagilmistir.
Bir diger kategori olan “Bilingli-Haklarin1 Bilen ve Sorgulayan” kategorisinde yer
alan metaforlar haklara yonelik farkindalik baglaminda ele alinmistir. Bu kategoride
vurgulanan yurttas tipi benzer ¢alismalarda on plana ¢ikan bilingli yurttas algisiyla
benzer dogrultudadir. Ornegin; Dere (2019), Giirel (2016) ve Kincal (2015) tarafindan
yapilan caligmalardaki bilingli yurttag algisiyla paralellik gostermektedir. Yine
Mizrak (2019) da 6gretmenlerin etkili vatandasi, haklarinin farkinda ve bilgisinde
olan kisi olarak ele alindigimi paylasmistir. Bu dogrultuda “Bilingli-Haklarini Bilen
ve Sorgulayan” kategorisinde 6zellikle vurgulanan yurttaglik bilinci ve bilgisinin
alanyazinla benzerlik gosterdigi sdylenebilir.

Ortaya c¢ikan bazi kategorilerin uluslararasi alanyazinla benzesmedigi ve
farklilik tasidigi belirlenmistir. Ornegin “fedakar” kategorisinde etkin yurttas
gerekirse iilkesi i¢cin her seyden vazgegebilen yurttas tipini olusturmaktadir. Bu
alginin iilkemizde benimsenen yurttaslik politikalariyla ve demokrasi anlayisinin
felsefesiyle ilgili olabilecegi diisiiniilmektedir. Nitekim tilkemizde “devlet milletten
once gelir” anlayist hakimken Avrupa’da benimsenen anlayisa gore “devletler
milletler i¢in vardir” anlayist hakimdir. Bu durum bazi 6gretmen adaylarinin da
algilarina etki etmis ve etkin yurttag gerektiginde her seyden vazgegebilen yurttas
olarak diistiniilmiis olabilir. Fedakar kategorisinin ortaya ¢ikmasinin bir nedeni de
Tiirk kiltiirti ve geleneklerinden gelen anlayistan da kaynaklanabilir. Tiirk devletleri
geleneginde “Insani yasat ki devlet yasasin” anlayisinin yani sira temel olarak “her
sey devlet ic¢indir” goriisii yurttaglarin devleti igin gerekirse her seyden
vazgegebilecegi anlayisini barindirmaktadir (Giirses, 2011; Ocak, 2003). Bu ise bazi
Ogretmen adaylarinin etkin yurttaghgi fedakar kategorisinde degerlendirilebilecek
metaforlari dile getirmelerine neden olmus olabilir.
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Ogretmen adaylarinin kullandiklar1 bazi metaforlarin benzer calismalardaki
metaforlarla paralel dogrultuda kullanildigi goriilmektedir. Ornegin Dere (2019)
calismasinda Atatiirk metaforunun katilimeilar tarafindan yol gdsterici ve oncii
yurttas olarak nitelendirildigini belirtmistir. Bu calismada da 6gretmen adaylari
Atatiirk metaforunun yol gostericilik yoniine deginmistir. Atatiirk bu yoniiyle etkin
yurttas olarak nitelendirilmistir.

flgili alanyazinda aktif yurttashgi tamimlamak igin kullanilan bazi gelere
dgretmen adaylari tarafindan hi¢ vurgu yapilmamas dikkat ¢ekicidir. Ornegin katilim
boyutu hi¢ dile getirilmezken, sivil katilim ve STK vurgusu sig kalmistir. Yine
6gretmen adaylari siyasal katilim konusunda da metafor dile getirmemistir. Oysa etkin
yurttaslik i¢in katilim ana unsurdur ki se¢imlerde oy kullanmaktan bir partiye, meslek
kurulusuna ya da sendikaya iiye olmaya ve se¢im kampanyasini yliriitmeye kadar tiim
stiregler katilm boyutunu yansitmaktadir (Habermas,1994; Namli Altintas, 2016).
Ogretmen adaylarinin sosyal katilim diizeyinin diisiik oldugu bazi ¢aligmalarda da
sunulmustur (Kartal, 2013). Bu durum, ¢alismanin yiiritiildiigii grup icin de gegerli
olabilir ve sosyal katilim boyutunda 6gretmen adaylarinin farkindaliklari olmadig:
icin katilima vurgu yapan bir kategorinin de ortaya ¢ikmadigi diisiiniilebilir. Yine
siyasal katilim boyutunda da metaforun dile getirilmemis olmasi Ogretmen
adaylarmin bu alana yonelik farkindaliklarinin olmamasindan kaynaklaniyor olabilir.
Doganay (2003) Tiirkiye’de siyasal katilimin diigiik, siyasal yabancilagmanin yiiksek
oldugundan s6z etmektedir. Bu duruma neden olarak benimsenen siyasal kiiltiirii
gbstermistir. Ogretmen adaylarinmn bu kiiltiirden gelmeleri siyasal katilima iliskin
farkindaliklarini etkiledigi disiiniilmektedir. Alanyazinda siyasal kiiltiiriin egitimle
gelistirilebilecegi belirtilmektedir. Sosyal bilgiler lisans programi igeriginde siyaset
ve yurttaslikla ilgili dersler barindirmaktadir. Ancak elde edilen sonuglarda siyasal
katilima iligskin farkindaligin olmadigi bu derslerin yeterligini sorgulatmaktadir.
Lisans diizeyinde farkindalik olusturamayan 6gretmen adaylarinin meslek yasamina
bagladiktan sonra ogrencilerine siyasal katilima iligskin aktaracaklart bilgi si1g
kalabilir.Bu nedenle Sosyal bilgiler lisans programinda siyaset ve yurttashga iliskin
dersler artirilabilir ve igege yonelik diizenlemeler getirilebilir.

Bu arastirmadan elde edilen sonuclarin genel olarak alanyazinla kosut nitelikte
oldugu ve 6gretmen adaylarinin etkin yurttaslik i¢in yeterli diizeyde farkindaliklarinin
olmadig1 sdylenebilir. Etkin yurttas sosyal ve siyasal katilim1 yiiksek, haklarini bilen
ve kullanan, miicadeleci Ozellikleriyle 6n plana ¢ikmaktadir. Oysa &gretmen
adaylarmin geleneksel yurttas algisiyla hareket ettigi ve 6zellikle gorev odakli edilgen
yurttaslik algisina sahip oldugu goériilmektedir. Miicadele, hak ve katilim temalarinda
metaforlarin az olmasi 6gretmen adaylarinin etkin yurttashk algisinin hentiz yeterli
diizeyde gelismedigini gostermektedir. Ogretmen adaylarinin egitim siirecleri devam
ettiginden bu eksiklikleri giderilebilir. Ancak ogretmen adaylarmin lisans
programlarinda yurttashk derslerinin oran1 goreli olarak az oldugundan (Namli
Altintag, 2016; Kaymakc1, 2012) sosyal bilgiler dgretmen adaylarmin meslege
bagladiklart dénemde etkin yurttas yetistirme konusunda ne denli yeterli diizeye
gelebilecekleri ayri bir tartisma konusudur.
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Bu aragtirmadan elde edilen sonuglar dogrultusunda o6neriler sunulmustur. Bu
baglamda 6gretmenlerin etkin yurttashik bilgi diizeyi arttikga konuyu onemseme
diizeyinin de arttig1 diisliniiliince (Galston, 2001; Goz, 2010) 6gretmen adaylarinin
yurttaslik bilgisini artiracak lisans ders sayilarin artirilmasi ve ¢esitlendirilmesi yararlt
olabilir.

Ogretmen adaylarinin etkin yurttaslik i¢in kullandiklar1 metaforlarin gogunlukla
edilgen nitelikte olmasi onlarin yurttaslik egilimlerini de etkileyeceginden (Jones,
2000) ogretmen adaylarmin heniiz hizmet Oncesinde sosyo-politik etkinliklere
katilimlarim saglayacak yurttashk temelli derslere yer verilebilir. Ote yandan hizmet
ederek 6grenme ve toplumsal hizmet uygulamalari ise kosulabilir. Boylece etkin
yurttasligin farkli boyutlarinin fark edilmesi saglanabilir.

Calismada sorumluluk kategorisi ve etkinlik bildirmeyen kategorilerin
yogunlukta oldugu gériilmiistiir. Ogretmen adaylarinin lisans 8grenimi dncesinde
O6grenim gordiikleri 6gretim programi, aile, sosyal ¢evresi ve okul yasantilarinin
yurttaslik algisina etki ettigi bilinmektedir. Bu baglamda sosyal yagama doniik etkin
yurttaslik bilinci gelistirecek kamu spotlari, konferans ve etkinlikler yiiriitiilebilir.

Benimsenen egitim politikasinin yansimast olarak goriilebilecek o6gretim
programlari etkin yurttaslik vurgusu yapmasina karsin 6gretmen adaylarinin daha az
etkin yurttag niteligine yer vermesi bireyin yasantisinda sadece okullarin etkili
olmadiginin bir yansimast olabilir (Namli Altintas, 2016; Hoskins ve Maschereini,
2009). Bu baglamda toplumun tiim kesimlerini etkileyecek ve etkin yurttaslik
becerilerini yansitacak projeler gelistirilebilir.

Ogretmenlerin yurttaslik igin destekleyici calismalara ve uzman Kkisilere
gereksinim duydugu Onceki calismalarda sunulmustur (Bigak ve Eres, 2018). Bu
baglamda etkin yurttaslik becerilerini ve goriislerini gelistirmek amaciyla 6gretmen
adaylarmin uzman kisilerle bir araya gelebilecegi seminer ¢alismalar1 ve destekleyici
programlar yiiriitiilebilir.

Bu onerilerin yani1 sira aragtirmacilara yonelik olarak, farkli yurttaglik
kavramlariyla iligskili metaforik algi ¢alismalari, etkin yurttashk algisini
degistirmeki¢in deneysel arastirmalar, varolan lisans programinda ve yurttaglik dersi
kaynaklarinda etkin yurttasliga nasil yer verildigini incelemeye yonelik ¢alismalarin
yapilmasi onerilebilir.
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